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Abstract

• This paper examines some roles play ed by different stakeholders and
partners in their efforts to use quality Education for Sustainable
Development (ESD) as was initiated by the United Nations Organization.
Education for Sustainable Development is a vision that seeks to utilize
education to empower people to assume responsibility for creating a
sustainable future. A central issue to ESD is the concept of culture. an
essential underlying theme. It has been acknowledged by experts that there
is no single route to sustainable development. Yet. it is obviously
acknowledged that education and perhaps research are the most tools for
accomplishing sustainable development. Invariably. there are quite a
number of different stakeholders in the enterprise of Sustainable
Development. Each of the stakeholders has a different vision of Sustainable
Development and how it can contribute to its sustenance. While some are
interested in environmental preservation and protection. some have
economic development interests while others may be more interested in
social development. The challenge ofthis paper therefore is to articulate the
various roles and responsibilities being played by these stakeholders with a
view to creating synergies and partnerships among them III ensuring an
enduring ESD.

Introduction

According to Paas and Creech (2008) and McKeown (2002) education is an essential

tool and key in the process of achieving Sustainable Development (SD). McKeown further

notes that people around the world recognize that current development trends are not

sustainable and that public awareness. education. Gild training are key factors to moving. society
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. towards sustainable development. However. it tc

meaningfully to SD, traditional systems and me tho

incorporated (Tilbury. Stevenson. Fien, and Schreu

UNESCO. 2003). Visser (1997), for example. explains 1

Centuries of development in education hi
nearly one bill ion people in the world are i
children don't attend school. and many of tl
that doesn't sustain them or is irrelevant t
indication that yesterday's solutions are ir
and there couldn't be a clearer signal that I
valid solution.

Research has shown that even in developed

high: the educational system has not succeeded in if

would support SD. In this regard, Tilbury. Stevenson, F
We know that in the USA, more than 80
education. We also know that the rates of (
waste in the USA are among the highest
educati'on have not led to more sustainabil
higher levels has not been sufficient to attau

The Concept of Sustainable Development

Sustainable Development is a dynamic c~

interpretations. Some argue that there is no need for (

should be seen as a process of change that is heavil;

priorities (UNESCO, 2007). In fact. while there is no I

impacts of the challenges of the 21" Century requ

political commitment and stewardship, and ener]

sustainable future. One of the original descriptions 01

on Environment and Development (also known as th

the Brundtland Commission (1987). Sustainable De

the needs of the present without compromising the;

Ownneeds." This definition has become the most wid

that SO is maintaining a balance between the human

well-being on the one hand, 'and preserving natu

generations on the other.

According to UNESCO (2005);
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:Iopment that encompasses populations. animal and
.rns. natural resources water. air. energy and that
.h as the tight against poverty. gender equality. human
. health. human security, intercultural dialogue. etc.

s SD as a concept based on a holistic view of the needs. situatiuns j

ieir societies. Also, UNESCO, in Emunemu (2007). asserts that a . {(l provide an opportunity for refining and promoting the vision of. and transition to SO

,chieve SD is the idea that economic. social and environmental ~' through all forms of education, public awareness and training; and

interdependent and mutually reinforcing: without functioning )". To give an enhanced profile to the important role of education and learning in SD,

maintain healthy and economic development for the present und . ,:' in 2005. UNESCO released an International Implementation Scheme for the UN DESD. which

1mental dimension can thus be regarded as the ultimate boundary, .. li~sled to implementation processes across the world at regional. sub-regional and natio'nal

; often seen as the goal ofSD: to meet the basic needs of all people '~' 'Ihils (Ernunernu, 2008). The DESD offers an opportunity to advance progress in human

aries of the ecosystems. The economic dimension can then ~,,;'.-' ;re~6'lIrcc:development, education and training to support sustainable future, UNESCO was also

.e the goal within the limits of a socially and environmenta,l!t,",~ ,,'charged with providing professional and technical support to Member States; developing

-:; il~ril'ple curriculum and training materials: and disseminating innovative CS[) policies,
programmes and practices,

establishing a United Nations Decade of Education for Sustainable Development (DESD), The

resolution designates the ten-year period as 2005-2014. and declares UNESCO as the Lead

Agency to promote the Decade and requested her to develop a drat! International

Implementation Scheme (I IS) for the Decade, The IIS identifies two goals for the Dccauc:

132

In 2005. UNESCO launched the "Decade for Education for Sustainable Development",

"whi~h aims to accelerate the implementation of a new vision in education, The Decade is a'call.:7kGr;\ . .

.Ior,a collaborative process to re-orient educational policies. programs and practices so that

~~a~~ation can better play its part in building the capaci~ies of all members of society to work
'Olll:J' .
C'together to build a sustainable future (UNESCO, 2003). According to UNESCO (2005). the
mCl-

~~yerall goal of the DESD is to integrate the principles. values, and practices of SD into allif.In:,

.aspects of education and learning. This educational effort will encourage changes in behavioursl!5!il!';1

~atwill create a more sustainable future in terms of environmental integrity. economic viability,·iTif:li1· .....

. an~ajust society tor present and future Jenerations, S imi larly. UN ESCU (2UU3), also points out

.~~tthis vision of education emphasizes a hol istic, interdiscipl inary approach to developing the

(~?wledge and ski lis needed jar a sustainable future as well as changes in values. behaviour. and
li-ffstyles,The speci fie objectives of the DESD are to:

lacil irate networking Iinkages. exchange and interaction among stakeholders in ESD:

~velopment: an EvolvingConcept .
.s first endorsed at the United Nations (UN) General Assembly in"

n for Sustainable Development (ESD) has also been suggeste.d.:

;embly on Environment and Development (UNCED) in Riode

sentatives of Governments. international and non-government~

c ivi I societies to discuss the challenges ofthe next century and u

these challenges (UNESCO, 2007). The action plan. known-at

prehensive set of principles to assist Governments and tithe'
D " Ch ~6 f Agenda 21 identifiepolICIes and programmes. apter o 0 . __',

for achieving SD and highlighted four areas of action in usin'

loprnenL These are:

en1ent of the quality of basic education:

edUcation programmes at all levels to address

erstandinu and awareness of sustain ability; and
"

lostcr increased quality ofteaching and learning in I:' 'I):

'. help countries make progress towards, and attain the Millennium Development Goals,
(MDGs) through ESD efforts;

• Provide countries with new opportunities to incorporate ESD into education reform

ill sectors of private and civil society.

solution12. the UN General Assembly adopted. by consensus. a re "
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efforts.

At a meeting held in March 2006, in Libreville, Gabon. the African Ministers of

Education. during the Association for the Development of Education in Africa (ADEA)

Biennial. made a commitment to implementing the UN Decade of Education for Sustainable

D.:\-elojlment in the context of the Second Decade on Education in Africa, According to

Ell1unemu (2008). their statement of commitment emphasizes the need to situate UN DESD

activities within key policy initiatives such as the Millennium Development Goals (MDGs). the

United Nations Declaration on the New Partnership for African Development (NEPAD). the

..\Ii·iean Union's Second Decade on Education Plan of Action. the Dakar Framework for Action

, aimed at achieving the Education for All (EFA) goals, The Ministers of Education of Sub:

Saharan Africa (SSA) States, in their statement of commitment, agreed to support the DESO and

tosupport the development strategies for implementing the DESD in their respective countri~s

within the framework of the AU Second Oecade on Education, and to ensure that principles of

SO are included in educational development frameworks. programmes and activities at all

levels (Emunemu. 2008),

Education for ~.l,Istl)il1able Development: a definition . ,

Educ;tion and le~ming create necessary and beneficial conditions for all people to ~~k'~.
, . ·'{.1

a common effort to meet the challenges that face the world today. A fundamental principle in

learning for SO is the idea of the individual's involvement, responsibility and commitm~·;it"t~

local and ulobal discussions on our common future. which gives democracy a central role 'i~
ESO. Wh:le ESO involves integrating knowledge of economic. social and environme~i~1

development (in line with the holistic approach to SD), it is also about providing opportunities
• ~." I

for beneficiaries to participate in democratic discussions about what is important to th~m

personally. and for society in the future.

According to UNESCO (2006). education, both formal and non-formal. public awareness

and training are major processes by which human beings and societies can reach their fullest

potential. Education is widely perceived as humanity's best hope and perhaps the most effective

tool in the quest to achieve SO. Invariably. the quality of education is of paramount importance,

Much of current education falls far short ofwhat is required, Improving the quality of education

and re-orienting its goals to recognize the importance of SO must be one of UNESCO's and the

world's highest priorities.

r::ducation in all its forms and irrespective of the level. should a.ssist people of all ages
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better understand the World in whicl

problem , such as poverty. urban de

inequal ity. environmental lkgraJatiol

lhrcatcn our future, Essentially. the vi

approach to developing the knowledge

both formal and non-formal education.

Education tor Sustainable Dev

people to assume responsibility tor cr

2008) UNESCO (2005) defined ESO

capacities. values and knowledge requi

ESO as "education that tosters respo:

indi\'iduals and cOlllillunities to enjoy t

(2007) .!lS() detines ESO as "education

problems that threaten lite on Our plat

disseminates the values and principles tt

parity. social tolerance. poverty reducti

resource conservation. and just and peace

Central to ESO is the concept (
acknowledged that there is no "single roo

and visions tor sustainability will be d

together to negotiate the process orachie

According to UNESCO (2006). E

others (including those of present and ti

for the environment. for the reSOurce

lInderstand ourselves and others and OL

and this understanding serves as a dur

justice. responsibility. exploration and (

and practices which enable all to live a ti
Key Characteristics of Education for;

There is a synergy of the ch
be based on an integrated approach to e,

are certain teatures that are generally irn

a) ESO could be interdiSCiplinary;
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as a separate subject. Thus. no one discipline can claim ESD as
.es can contribute to ESD.

ven. It is important that the assumed norms the shared values

:>inning SD are made explicit for them to be examined. debated.

Iproblem-solving which stimulate the readiness to act.

.acity for community-based decision-making. social tolerance.

.rdship, adaptable workforce and quality oflife.

well being of aU three realms of sustainability environment.

~)that is geared simply to passing on knowledge could be recast

which facilitators and beneficiaries work collaboratively to

nd play a role in.shaping the environment oftheir comrnunities.

,non-formal andinformal education.

in-making which enables beneficiaries to participate in vital

he program, Thus. ihey could influence the design and content

·ams. and how they are to learn. Thus. ESO uses a variety or

lues that promote participatory learning and higher-order

be a key characteristic, Here, the learning experiences offered
.y-to-day personal and professional lite.
)ng learning.

cal needs, perceptions and conditions. but acknowledges that

often has international effects and consequences,

Ie to be locally relevant and culturally appropriate by using the

:iaries most commonly use and their cultures and traditions,

Illy expressed in other languages. since languages and cultures

anguage has creative ways olcxpressing new concepts,

nge of perspectives from all tie Ids of human development and

ges, which the world faces, ESD cannot afford to ignore the

re just and more sustainable future, Thus. ESD includes the

i by: human rights. peace. and human security. gender equality.

rural understanding, health. HIV/AIOS. governance. natural
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resources management. climate change, rural transformation. sustainable urbanization.!
disaster prevention and mitigation. poverty reduction. corporate responsibility and
accountability within the market economy,

According to UNESCO in Emunemu (2007). ESD is for everyone, at whatever stage in

I life they find themselves. It takes place therefore within a perspective of lifelong leaming,

engaging all possible spaces of learning, formal. non-formal and informal. from early

childhood to adult life. ESD calls for a re-orientation of educational approaches curriculum

and content. pedagogy and examinations. Spaces lor learning include non-formal karnillg .

community-based organizations and local civil society. the workplace, formal education.

technical and vocational training, teacher training, higher education, educational inspect orates.

policy-making bodies, and beyond.

'1
Stakeholders and Partnerships for Educ'ati6n for Sustainable Development

The IIS identi ties the most cri tical element to the Decade's success as the scope ortlle]

human resources that can and need to be brought together. Identification of key stakeholder

, groups provides the basis for partnerships and working together, ESD is multidisciplinary as

well as multisectoral. According to UNESCO (2007), the establishment of partnerships and

networks to create synergy and disseminate information on the implementation of the Decade

of Sustainable Development is essential. Among 'such stakeholders and partners are the

following:

Government and intergovernmental institutions

• Education! Academic institutions (Higher education; Schools and Learning Centres)

• Civil Society Organizations (Non-governmental organizations, Community-bascd
t

organizations) I
Community (Youth. women and other marginalized groups)

• Media

• Private sector (Industry. manufacturing services. business and service industries)

Development partners (Regional and glohal intergovernmerual and hilateral structures)

It is important to note that partners cut across all levels sub-national (local. community). !
. . 'I d f II h mental civilnational sub-reuional. reaional and mtemationa . an from a sp eres govern . I

. - - .. t~OK
society. NGOs and the private sector. The challenges ofSD require partnerships arnongs

above listed stakeholders, Each of these sectors has a different vision of SD and how it can

contribute to its attainment. Some are interested in environmental preservation and protection

137
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some have economic development interests while others may be more interested -in social

development (Wikipedia's page on ESO, 2008). In addition, how each nation, cultural group

and individual views so will depend on its own values. The values held in a society help define

how personal decisions are made and how national legislation is written (UNESCO. 2005).

The challenge, therefore, is to bring these different stakeholders together so that they

may collaborate in partnerships to find a balance between their interests and priorities. It will be

important to develop partnerships so that people learn from, and support each other in their

endeavors. Various approaches to ESO encourage people to understand the complexities of and,.

synergies between the issues threatening planetary sustainability and understand and assess

their own values and those of the society in which they live in the context of sustain ability.

The Role of Stakeholders and Partners
.~.....

It is imperative at this juncture to artic~ate the various roles expected to be played by 2.

stakeholders as well as partners in Ire successful management of ESO. UNESCO (2006)

provides a succinstdescription of these roles as follows: ' .. .-if:
Covernrn ent and Intergovernmental Ins~itlltior;~'- --' ".

Governments at different levels, as well as intergovernmental institutions areto play:
, • ,I.. • ._. _·1'.

the following roles:

• Policy and framework setting and harmonization

• Promotion and support of public consultation and input

• Mobilization and allocation of resources

National and international public campaigns

• Restructuring and reorientation of education

• Pilot projects in collaboration with key stakeholders

• Empowering local government through capacity development and an enabling

environment

Facilitate the building of partnerships and networks

• Strategic curriculum development

• FacilitatethedevelopmentofICT

Education/Academic Institutions

1. Higher Education

Institutions of higher learning are to be responsible for performing the following roles for

an efficient management ofESO.

Re-orientation of programmes to be more holistic

-------------- -
138

.;

"

Siudies in EducatiulI, Vol. If) Number I & 1, ]009 ••

Provide in-service teaching for teache

Take a central stage in the establis
excellence.

Strengthen/create networks and partn

Continuously develop, adapt, reviev

learning methods and approaches.

Rethink training offuture leaders, edi

Conduct research. moniloring and ~I';

Community service

Partnerships with private sector

Promoting the use oflCT in learning i

•

•

•

2. Schools and Learning Centres (fon

Schools and learning centres. which inc
perform the following roles:

Strengthen interface between school,

Provide appropriate basic education I

• Loc~1curriculum development

• Integrate sustainable development in

Create an enabl ing environment for il

Adult and continuing education inclu

• Special needs education

• Early chi ldhood programmes

Civil Society Organizations and Faith-bas

Civil societies as well as faith-based c
efficient ESO:

Assume a more active advocacy and'

Mobilize partnerships and civil reso

Integrate education and capacity del

Develop capacity within community

(Government/higher education etc)

~ Holding public awareness ca
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The constraints and challenges facing ESO in Africa me legion. While some orthesc

constraints appear to be general. others are sectoral or specific in nature. Again. some appear to

be local while others are either national or regional: Sustainable Development falls within the

indispensable interrelationship between the environment and other dimensions of

.developmenteconomic, social. cultural and political dimensions. Among the environmental

cJll;ilkl1<!e, f;lcing ,1HriGI include those of desertification. ovcrcxploitarion of lorext resources.

.deterioration of marine and coastal ecosystems, rapid and unplanned urbanization. a growing

.precariousness in the countryside and the progression of pollution. From the economic

perspective, poverty appears to be widespread. In the health sector, the sub region appears to

have been struck by several major endemic diseases such as malaria. tuberculosis a~~ the

,HIV /AI OS pandemic. In the sphere of education. illiteracy seems to be a major challenge.

~pO*itically. the participation in democratic life still remains a remote perspective tor many
- . I

_\populations and groups. especially women. There is also the challenge of inter-ethnic wars. I
cCj~rms trafficking. and refugee problem, among others. I

... Since the launch of the UN DESO, there have been series of meetings. workshops.,.. J.

·;.conferences. initiatives. and so on. in the sub-region to address the concept ofESD. However,1.:1', •.• , ,

,-~\here has been no proper ESO project or programme as such. The fact isthat ESO has not been I

1'}ddfl:s,~d holistically. Rather. some components ofESD such as issues ofenvironment, peace. !
f'~Ronf1ict resolution and citizenship. gender, HIV/AIDS, etc, have been addressed In an attempt I

, provide an answer to ESD. In other words, there has been fragmentation of programmes in the:
·;'.'}E ..nur cuit ofESD (Emunernu. 2007). '

ESD is a dynamic concept that utilizes all aspects of public awareness. education and l
;;·"l·".t.o,n ••", to create or enhance an understanding of the various linkages among the issues of SD

'""," c.aun to develop the knowledge, skills, ;,erspectives and values which are likely to empower I
··~people of all ages (irrespective of gender) to assume responsibil ity for creating and enjoying a I
',susUlin8hk future Emunernu (2007) asserts that if education is to be made sustainable in the [ilc
"'. . . I
of'ihc beneficiary, then it could be delivered in an all-inclusive. multi-disciplinary and holisuc I

r:f11anner, using the 'Integrated Education Programme' approach. By this approach. education I
could be delivered as one integrated package instead of the fragmented approach that appears to

,;he lIidely adopted in the sub-region. The Integrated Education Program approach will

Comprise. but not limited to basic literacy. vocational and life skills (including critical-thinking

ciJkills, skills to organize and interpret data and information skills to formulate questions as well

l:~sthe ability to analyze issues that confront local communities),ethics and civic education.

14]~
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i bringing together important stakehck

IDultinationals, faith-based institutions

sector etc.
It is expected that with such ewe

achieve the goals and objectives of the D
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I

environmental protection. HIV/AlDS awareness through family planning programs. peace and

contlict resolution awareness. information and communication technologies (ICT)~ democracy

and human rights (especially children's rightS). and gender issues.
However. for this type of programme to be sustainable. there could be the use of local

resources and content. indigenous languages and competences, .among others. all geared

towards empowering the beneficiary. There is also the need to create linkages between these

initiatives in order to bring results. But more impcrtantly such education that is provided could

be internalized and absorbed. and hence capacitates the recipient to use the knowledge for [he

overall wellbeing of him selfl herself and society (Emunemu. 2007).

Conclusion
This paper examined the concept of Education for Sustainable Development (ESD). a

concept which has become topical in the international community since its launch of the DESD

by the UN in 2002 and UNESCO's launch of the DESD in :!OOS. The implementation of ESD

within SSA has been done haphazardly at local. national and sub-regional levels. The level of

involvement of stakeholders and partners has equally not been found not to be as satisfactory as

would have been expected. Yet, the role of some stakeholders. particularly the partners was

observed to be instrumental to the measure of success in its implementation. as well as the.

effective and efficient management QfESD Africa.
ESD is basically cross-sectoral and engages in a wide variety of institutions. The

successful implementation and effectiveness of the DESD will depend. to a large extent. on the

strength and inclusiveness of the partnerships. networks. and alliances that develop among

stakeholders at all levels. As UNESCO clearly stated. DESD partners must look outward.

seeking to make connections with initiatives. programmes. groups. and networks to promote.

plan. and implement ESD. Particularly. there is the need to connect or link national governments

with their populations because of their strategic coordinating role, as well as their ability to

allocate resources. Also. civil society groups with their plausible local/grassroots connections

could enable ESD messages to reach out to local levels as well as inform formal mechanisms.

To a very large extent. the DESD would turn out successful if partners are able to build on

existing networks and projects. building synergy and cooperation.
UNESCO. as the lead Agency, should play its coordinating role by ensuring that all

stakeholders are actively involved in the implementation ofESD.
All affiliated Offices of UNESCO (both Cluster and National Offices). with the support of

the Regional Office at Dakar. Senegal. should use its coordinating role to serve as forum for
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Abstract

The purpose of this research work was to look into the availability
and functionality of Home Economics Laboratories in Delta State Primary.
Junior and Senior Secondary Schools. To carry out this investigation. two
research questions were raised. An ex-post-facto research design was
adopted to carry out the study. The population to I' the: study was made up of
about 1.500 primary. junior and senior secondary schools in the 2008
academic session. 1081 was used as sample Nigeria. The data for this study
was adopted from the report of the ad-hoc committee on the state of
Educational facilities in the primary and secondary schools in Delta State. A
checklist of facilities was identified. participants were asked to idenuly the
.ivuilnblc t~lcilities in their schools and if the taciliues identified were
lunctionul or not. The data gathered from the checklist were presented. in
tabular form and histogram. Findings revealed a very poor and pitiable state
o lllome Economics laboratories in the primary. junior and senior secondary
schools in Delta State. Based on the findings, some recommendations were
ilIad, IIhich include. among others that Della state uovernment sh'lldd make
conscious efforts to provide equipped laboratories-t()r Home Fe, <II,,mics in
schools.

Introduction

Laboratories are valuable resource rooms that are required tor the adequate teaching and

learning of practical exercise and experimentation. Daramola (1985) viewed the laboratorv as I

an indispensable 1001. in the leaching 01' I lomc [conOI11ICS where L'UITecl 111<':I)[alpicture ,11\:

created in the learner to prevent subsequent errors 01' false notion about the :iUbJCCI. /\Is(l it

provides the pupils and students with the opportunity to engage in the process of investigation

and injury.

lfejika (1990) commented that education particularly science related subjects like HonK

1..+5
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