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TEACHER’S CLASSROOM BEHAVIOUR 
AND SUBJECT MASTERY AS CORRELATES 

OF STUDENTS’ PERFORMANCE IN YORUBA

Dr. A.A. ADEYINKA
Department of Teacher Education,

University of Ibadan, Ibadan. Nigeria 
&

MRS. E.A, ADUROJA
Department of Yoruba Language,
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Xbstract

The study investigated Teacher's Classroom Behaviour 

and Subject Mastery as Correlates of Students' Performance in 

Yoruba. The study adopted a descriptive design. The 

population consisted of S.S.1I students and the Yoruba 

anguage teachers in public senior secondary schools in liesa 

East l ocal Government, Osun State, Nigeria. The sample 

comprised eight hundred S.S. II students spread over eight our 

of the twenty four public senior secondary schools in the Local 

Government Area. All the twenty four (24) Yoruba language 

teacher teachers in the eight (8) sampled schools were also 

usee for the study. T.wo instruments, constructed and validated 

for data collection were Teacher Classroom Behaviour 

Observation Scale (r = 0.72) and performance test in Yoruba 
29

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



language (r = 0.80). Data collected were analyzed using 

frequency counts, simple percentage and multiple regression 

analysis to test the formulated hypotheses. All the hypotheses 

were tested at 0.05 level of significance. The study showed that 

subject mastery of the teachers (P = 0.146; t = 4.611; p < 0.05) 

and teachers’ classroom behaviour (P = 0.0102; t = 3.112; p < 

0.05) related significantly with students’ performance in 

Yoruba language. There is a significant composite effect of 

teacher’s subject mastery, classroom behaviour, teaching 

experience and teachers’ qualification on the academic 

performance of students in Yoruba language (F (4j825) = 10.241, 

P < 0.05). Hence teachers’ attitude to work relate significantly 

to the students’ academic performance in Yoivba (Adjusted R2 

= 0.039). Based on the findings, it was recommended that 

qualified and experienced Yoruba language teachers should be 

made to handle Yoruba language teaching especially in senior 

secondaiy schools. In addition, teachers should be exposed to 

in-service training to increase their knowledge and skills in the 

teaching profession.

Keywords: Teacher’: Classroom Behaviour, Subject-Mastery, 

Students’ Performanct in Yoruba, Yoruba Language, Attitude.
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Introduction

Nigeria has been described as a ‘linguistic paradise’. 

This is because the actual number of languages indigenous to 

Nigeria is still unknown, more languages continue to be 

discovered while others go into extinction (Emenanjo in Aziza, 

2010). It is generally accepted that of the 6000 or so languages 

of the world, Nigeria alone as over 400 apart from these; 

English, French, Arabic and the Nigeria Pidgin (NP) also 

feature prominently in the polity.

Language has been described as the means by which a 

person learns to organize experiences and thought. According 

:o Adebayo (1995), the child learns to order and react to habits 

about environment through language. The totality of these 

habits is what anthropologists refer to as culture; language thus 

being the main link among all other components of the same 

culture.

The languages of a nation, according to Malwi (2009) 

and Wolff (2006) are par of her natural resources. While the 

desirable benefit has positive correlation with the quantity of 

natural resources, harnessing the resources of language for 

nation building poses challenges to multi-lingual nations.

Adeosun (2008) observes that the performances of a 

Yoruba child in his mother tongue has not been encouraging 
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and the recognition given the English language at the expense 

of the Nigerian indigenous languages is the bane of this poor 

performance. The result, according Isola (2010) is that the 

competence of the child in Yoruba language is dangerously 
affected.

Adeniyi and Bello (2007), in their study on teacher 

attitude and student performance in indigenous language in 

Lagos State found that students’ performances, as reflected in 

their results, do not demonstrated their competence in the 

indigenous language. Several studies, including Babajide 

(2001), Oyetade (2001), Igboanusi and Peter (2005) have also 

investigated the attitude of Nigerians to English versus the 

various indigenous languages. It was observed by Babajide 

(2001) that as a result of the perception of English in Nigeria as 

a unifying tcngue with a great instrumental significance, less 

emphasis was placed on learning and speaking of the various 

indigenous languages. Presently, Nigerian iar.guages are often 

associated with unfavorable attitudes.

Ehindero and Ajibade (2000) assert that, “students who 

are curious stakeholders in educational enterprise, have Song 

suspected and speculated that some of their teachers lack the 

necessary professional qualification (that is, skills techniques, 

strategies, temperament of cetera) required to communicated 
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concepts, ideas, principles et cetera in a way that would 

facilitate effective learning”. They also believed that these 

ierlciencies contribute significantly to the growing rate of 

failure and subsequent drop out of students in tertiary' 

institution.

Teachers are among the most important payers 

- financing students’ achievement, holding the key to sealing 

:he gaps in students’ achievement. It takes a competent teacher 

to be able to teach the language skills effectively and to make 

them competent users of the Yoruba language. To improve on 

these skills in students, the Yoruba language teachers should be 

effective and competent. Akiri and Ugborugbo (2009) suggest 

that effective teaching is a significant factor of students’ 

academic achievement. Therefore, effective teachers should 

produce students o f higher academic performance.

Over time, pupils’ academic performance in both 

internal and external examinations had been used to determine 

excellence in teachers and teaching Ajao, (2001). It has been 

observed that teachers have an important role to play on 

stidents’ academic achievement and they play a crucial role in 

educational attainment because the teacher is ultimately 

responsible for translating policy into action and principles 

based on practice during interaction with the students (Afe, 
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2001). Both teaching and learning depends on the teacher: No 

wonder an effective teacher has been conceptualized as one 

who produced desired results in the course of his duty as a 

teacher (Uchefuna, 20011).

This means that the teacher should possess some 

characteristics to make him an effective teacher. Anderson 

(1991) in his study added that educator has come to realized 

that any meaningful improvement in the education that students 

receive is highly dependent on the quality of the instruction 

that the teacher provides. Darling-Hammond (2000) 

emphasized on the characteristics of a teacher. He reported a 

study carried out by the National commission on Teaching and 

American’s Future on the relationship between teachers’ 

qualification and other school variables such as class size on 

the achievement of students. The result showed that students 

who are assigned to several ineffective teachers in a class have 

significantly lower achievement and gains than those who were 

assigned to several highly effective teachers. Teacher 

characteristics has to do with the teacher being able to posses 

some qualities sich as mastery of the subject matter, utilization 

of instructional naterials, the use of an effective teaching 

methods, and attitude of the teacher toward the subject, among 
others.
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Studies have consistently shown that teacher quality 

whether measured by content, experience, training and 

credentials or general intellectual skills are strongly related to 

students’ achievement (Darling-Hammond. 2000). Researchers 

and analysts argued that assigning experienced and qualified 

teacher to low performing schools and students is likely to pay 

off in better performance gaps (Adegbile and Adeyemi, 2008). 

The above strongly shows that subject matter knowledge 

competence), teachers’ qualification, teacher Teaching, 

experience, classroom behaviour (Teachers’ Altitude, Teaching 

skills and teacher-student relationship) are strong variables 

indicating students’ performance.

Anderson (1991) opined that the teacher must possess 

the knowledge and skills needed to attain the goal and must be 

able to use that knowledge and skills if ihe goals are to be 

achieved. It has been established that there is a high correlation 

between what teachers know and what they teach. Thus, the 

ability to teach effectively depends on the teachers’ knowledge 

of the subject matter. Teachers’ characteristics is subject 

specific. Adediwura and Bada (2007) stated in their study that 

nobody could teach what he does no: understand or know. 

They went further to state that they (teachers) must thoroughly 

understand the content of what they teach. A teacher whose 
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understanding of topic is thorough users clearer language, their 

discourse is more connected and they provide better 

explanations than those whose background is weaker. They 

way the students perceive the teaching in terms, of their 

(teachers) knowledge of content of subject matter may 

significantly affect the students’ academic performance. 

Because of this, the teacher should therefore master the subject 

matter before teaching commences. Most teachers go into 

teaching without knowing what to teach. It is to be noted that 

pedagogical knowledge are not exactly the same thing as 

knowledge of subject matter, they nevertheless are, intimately 

linked with it, because teachers’ master}' and use of them in the 

classroom will indicate the depth of their knowledge of subject 

matter.

Teachers’ teaching qualification is another 

characteristic of the teacher. This means that the qualification 

of a teacher matters when it comes to effective teaching. 

Dariing-Hammond (2000) opined that certificate or licensing 

status is a measure of teacher qualifications that combines 

asptcts of knowledge about subject matter and about teaching 

and learning. Its meaning varies across the states because of 

differences in licensing requirements, but a standard certificate 

generally means that a teacher has been prepared in a state 
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if approved teacher education program at the undergraduate or 

sr (graduate level and has completed either a major or a minor in 

;y ~ e  field(s) to be taught. In Nigeria, the minimum requirement 

if Jfcr teaching is Nigeria Certificate in Education (N.C.E) as 

iy stipulated by the Federal Government of Nigeria (National 

“ I Policy on Education, 2004).

Teachers’ classroom behavior is another characteristic 

0 of the teacher that can affect students’ performance. In his 

lt observational theory, Bandura (1997) demonstrated that 

s I behaviours are acquired by watching another (the model, 

y teacher, parent, mentor and friend) that performs the behaviour. 

e 1 The mode! displays it and the learner observes and tries to

4 imitate it. Teachers are, invariably, role models whose 

| behaviours are easily copied by students. What teachers like or

r I dislike, appreciate and how they feel about their learning or

5 J studies could have a significant effect on their students.

Unfortunately, many teachers seldom realize that how they

> teach, how they behave and how they interact with students can 

5 j be paramount to what they teach. This kind of teacher bias,

> however, can have a negative effect on their self-efficacy 

perceptions, that is, their personal judgments about their 

capabilities to organize and execute courses of action required
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to produce designated types of educational performances 

(Bandura, 1997; Zimmerman, 1999).

The way the teacher handles the class has a long way to 

go on the academic achievement achievements. The teachers’ 

classroom behaviour can be exhibited through teachers’ 

attitude towards the subject, the way he or she handles topic 

taught in class. A teacher who exhibits a good attitude to 

teaching the English language or any subject should employ a 

good teaching skills and methods in knowledge delivery. 

Attitude as a concept is concerned with an individual way of 

thinking, acting and behaving. It has very serous implications 

for the learners, the teachers, the immediate social group with 

which the individual learner relates and the entire school 

system. A teachers’ attitude to teach the language Is a very 

important element of teacher characteristics. A teacher’s 

altitude will determine how he or she will handle the class. 

Positive teachers’ attitudes are fundamental to effective 

teaching.

Adediwura and Tayc (2007) sees the teacher as one that 

is interesting and must work his students into such a state of 

interest in it ,=t the teacher is going to teach him that every other 

object of attention is banished from his mind. The behaviour of 

the teacher in the class reflects in the way the teacher handies 
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n e  class. The teacher should be able to employ teaching 

-ethod and use skills that would bring about effective learning 

ki the class. This means that the teacher should be able to use 

reproaches in a logical fashion, which the students can follow .

Successful teachers tend to be those who are able to use 

i  range of teaching strategies and who use a range of 

interaction styles, rather than a single, rigid approach 

Hanushek, 2005). In addition to the ability to create and adapt 

-structional strategies, strong research supports has linked 

student learning to variables such as teacher clarity, 

enthusiasm, task-oriented behavior, variability of lesson 

approaches, and students opportunity to learn criterion material 

Hanushek, 2005 and Zimmerman, 1999).

Teachers’ abilities to structure material, ask higher order 

questions, use student ideas, and probe student comments have 

teen found to be important variables in what students learn. 

r or instance, teachers who provide structure for their students 

e.g. by informing students of v.hat they are to learn and how 

they are to learn it) are likely to have students who spend more 

time involved in learning and who, ultimately, leam more. 

Similarly, teachers who regularly monitor and supervise their 

students’ learning (e.g. by checking student work and helping 

individual students overcome errors and learning difficulties) 
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are likely to have students who exhibit higher levels of 

achievement. High levels of learning may occur as well as re 

learners feeling good about themselves and the material they 

are learning when teachers use instructional time efficiently. I c i 

Learning takes place with ease and faster under teachers that re- 

are well organized. The way teachers interact with students t- 

influences their motivation and attitudes towards school. 

Skillful teachers summarize and link ideas together at the end 

of his lesson. This would help the teacher review summaries of 

previous work and help students iink what has been learnt to 

what is coming.

1. Theoretical framework

The theory underpinning this study is the Leary Model - 

of Interpersonal Relationship. The Leary Model has been 

extensively investigated in Clinical psychology and L= 

Psychotherapeutic settings (Straet, 1996!. It has proved to be a r  

rather complete model to describe interpersonal relationships 

(Foa, 1961; . onner, 1980). In the Leary model, two 

dimensions are important. Learv called them the Dominance- re 

Submission Axis and the Hostility-AlTection Axis. While the =e 

two i=dimensk)ns have occasionally beat given other names -  

Brown (1965) used Status and Solidarity, Dunkin and Biddle
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,f !974) used Warmth and Directivity -  they have generally 

s been accepted as universal descriptors of human interaction. 

y The two dimensions have also been easily transferred to 

ecjcation. Slater (1962) used them to describe pedagogical 

I relationships and Dunkin and Biddle (1974) demonstrated their 

s importance in teachers' efforts to influence classroom events.

2. The Problem

There have been reports of persistent poor performance 

of students in Yoruba language at the Senior Secondary School 

evel of education. Scholars have-suspected and speculated that 

r.e teachers lack the necessary professional qualification (that 

is. skills, techniques, strategies, temperament et cetera), subject 

1 -astery and classroom behaviour required to communicated 

i concepts, ideas, principles et cetera in a way that would 

1 facilitate effective learning have contribute significantly to the 

t growing rate of failure. Hence, this study was carried out to 

s investigate the extent to which teachers’ subject mastery and 

i classroom behaviour correlate with students’ academic

■ performance in Yoruba language among public senior 

! secondary students in Ilesa fast Local Government of Osun

■ State.
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¥

3. Hypothe. es

Three null hypotheses are fo~ulated in this study for 

statistical analysis.

HI: There is no significant relationship between secondary 

school teachers' subject mastery anc their students’ academic 

performance ir. Yoruba.

H2: There is no significant relationship between secondary 

school teachers classroom beha\ :ur and their students’ 

academic performance in Yoruba.

H3: There is no significant relationship between secondary 

school teachers' attitude to work an; their students’ academic 

performance in Yoruba.

4. Significance of the study

The findings from this study would be useful to 

teachers, school administrators, Ministries of Education, 

Teaching Service Commission etc. n the sense that, it would 

provide useful hints on the e% Luation, promotion and 

appointment o! teachers and their teaching output, as perceived 

by the students who are the direct recipients of the teachers’ 

professional competence) or incompetence. It would also be 

used in undemanding classroom infraction between teachers 

and students, to improve die qualitj of instruction and can be

I
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■sed by educational administrators and supervisors during 

teacher's assessment.

5. Methodology'

This study adopted a descriptive design, which involves 

ifce use of observation and test for collection of data. This is 

because the variables studied have already been manifested and 

tfce researcher had no control over them.

The population of the study consisted of all Senior 

Secondary School (SSS) 2 students and their respective Yoruba 

anguage teachers in public secondary schools in llesa East 

local Government Area of Osun State. Nigeria simple random 

sampling technique was adopted to select the sample which 

comprised eight out of the twenty four public secondary 

schools in the study area. In each of the schools, a total number 

f one hundred (100) SS2 students were selected to participate 

m the study, making a total of eight hundred (800) SS2 student 

in all. All the twenty-four (24) Senior Secondary Yoruba 

anguage teachers in the selected schools also participated in 

die study.

Two instrument tagged “Teacher Classroom Behaviour 

Observation Scale (TCBOS)” and “Performance Test” were 

designed respectively for the teachers and students, to rate he 
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teachers’ subject mastery level and classroom behaviour and to 

ascertain the students’ performance level in Yoruba language. 

The performance test was constructed by the researchers based 

on pas Senior Secondary Certificated Examination (SSCE) 

questions in Yoruba Language.

The instruments were subjected to screening by ex The 

in>truments were subjected to screening by experts in tests and 

measurement, during which the instruments were subjected to 

face, content and construct validity. Necessary corrections were 

made and the instruments were thereafter acclaimed to meet 

lace, content and construct validity. The performance test was 

administered on a separate group of students from two schools, 

which are not part of ti ? schools for the main study. The 

reliability was determined through test-retest method. Yielding 

a correlation coefficient of 0.80. the reliability of the 

observation scale was determined using Conbach alpha 

yielding a co-efficient of 0.72.

The researchers personally visited the schools that 

constituted the sample of study. The permission of the schools’ 

principals was obtained. The performance test was then 

personally administered on the SS2 students. The researche1. 

personally supervised the classroom teaching of each of the 24 

Yoruba language teachers during which the “teacher 
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Ca^sroom Behaviour observation Scale” was used to rate the 

blt ect mastery and classroom behaviour of each of the 

Beechers. Alongside this, the researcher collected information 

■r the Senior Secondary Yoruba Language Teachers about 

Ifcetr gender, teaching qualification and teaching experience 

m the principals’ offices.

The data collected was analysed using trequency counts 

arc simple percentages. In addition, multiple regression 

analysis was used to test the formulated hypotheses. All the

Model Unstandar Standardized Beta Sig.

dized co- co-efficient VD t

efficient (Standard

(B) Error)

- ■potheses were tested at 0.05 level of significance.

Results

Testing the Hypotheses

Table 1: Summary o f Multiple Regression Analysis showing 

-dative influence of Subject Mastery, Classroom Behaviour 

md Attitude to Work of Teachers on St.dents’ Academic 

Performance.
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* Significant at 0.05

HI: There is no significant relationship between secondary 

school students’ academic performance in Yoruba and their 
teachers’ subject mastery.

Based on the results on table 1, subject mastery of the 

teachers related significantly to the academic performance on 

students in Yoruba language (P = 0.146; t=4.611; p<0.05). the 

null hypothesis 1 is thus rejected. It is thereby concluded that 

there is significant relationship between secondary school 

students’ academic performance in Yoruba and their teachers’ 
subject mastery.

H2: There is no significant relationship between secondary 

school students’ academic performance in Yoruba and their 
teachers’ classroom behavior.

The results on table 1 reveal that teachers’ classroom 

behaviour related significantly to the academic performance on 

students in Yoruba language (p = 0.102; t = 3.112; p<0.05). it 

is thereby concluded that there is significant relationship 

between secondary school students’ academic performance in 

Yorj>ba language and their teachers’ classroom behaviour. 
Hem ethe null hypothesis 2 is rejected.

Table 2: Summary o f Multiple Regression showing co-efficient 
o f Determination.
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Model R R2 Adjusted R2

.207 .043 .039

Table 2 reveals that there is a relationship between all 

the factors and the academic performance of students in 

Yoruba (R = 0.207). This leads to the fact that the factors 

accounted for 3.9% of the total variance in students’ academic 

cerformance (Adjusted R2 = 0.039).

H03: There is no significant relationship between secondary 

school students’ academic performance in Yoruba and their 

teachers’ attitude to work.

The results on table 2 reveal that teachers’ attitude to 

work (as determined by the influence of the factors: subject 

mastery, classroom behaviour, teaching experience and 

qualification) contribute significantly to the students’ academic 

performance in Yoruba (Adjusted R2 = 0.039). it is thus 

concluded that there is significant relationship between 

students’ academic performance in Yoruba and their teachers’ 

attitude to work. The null hypothesis 3 is therefore rejected. 

Table 3: Multiple Regression Analysis showing significant 

status o f the Effect o f Teachers’ Subject Mastery, Classroom 

Behaviour, Experience and Qualification.
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Model Sum of 
squares

DF Mean
square

F Sig.

Regression 52.83 4 1136.878 10.241 .000*
Residual 103083’ 824 113.625
Total 113269.4 828

* Significant at 0.05

Table 3 shows that the effect of teachers’ subject 

mastery, classroom behaviour, teaching experience and

teachers’ qualification on the students’ academic Derformance
\

is significant (F(4.825) = 10.241, p<0.05). Hence, there is a 

significant composite effect of these factors on the academic 

performance of students in Yoruba language.

6. Summary of findings

The findings of this study showed that:

1. There is significant relationship between secondary school 

students’ academic performance in Yoruba apd their teachers’ 

subject mastery (P=0.146; t = 4.611; p<0.05).

2. There is significant relationship between students’ academic 

performance in Yoruba’ and their teachers’ attitude to work (P = 

0.102; t = 3.112; p<0.05).

3. There is significant relationship between students’ academic 

performance 'in Yoruba and their teachers’ attitude to work 

(F(4 825) = 10.24 l,p<0.05).
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7. Discussion of Findings

The study showed that teachers’ mastery of subject 

H irer contributes significantly to students’ academic 

jcrformance in Yoruba language (p = 0.146; t = 4.611; 

p<Q.05). This is in line with Fakeye (2012) and Oboirien 

C011) who found that teachers’ knowledge of subject matter

(las significant relative contribution to academic achievement 

:: students in English language. Ehindro and Ajibade (2000) 

equally reported a significant relationship between students’ 

reception of teachers’ knowledge of subject matter and 

academic performance in their study. Monk and King (1994) 

corroborated this in his study, he revealed that teachers’ 

' rcastery o f subject matter is significant to students’ 

achievement.

The study also revealed that there is a significant 

relationship between teachers’ classroom behavior and 

students’ academic performance in Yoruba language (p — 

0.102; t = 3.112; p < 0.005). This is in line with Adediwura and 

Bada (2007) who reported that students’ academic performance 

correlates positively and depends significantly on students’ 

perception of the teachers’ attitude and skills in the classroom. 

In a similar study, Adeleye (2005) found out that, teachers’ 
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teaching methods contributed significantly to student academic 

achievement This is contrast with Olisa (2008) who in her 

study found out that teachers’ teaching methods do not have 

any relationship with student achievement in English language. 

This finding may be due to the fact that, the study investigated 

private schools.

The study also showed that the relative contribution of 

teachers’ attitude to work, qualification and teaching 

experience to students’ academic performance in Yoruba 

language is significant (Adjusted R2 = 0.039). this finding is 

consistent with that of Jones (1997) who claimed that students 

tend to achieve better results when taught by teaches with more 

years of teaching experience. This finding is also corroborated 

by Hariss and Sass (2008) who observed that teachers 

experience and qualification has a significant effect on 

students’, achievement in English language. Robinson (2009) 

and Rockoff (2004) added that teachers’ teaching qualification 

could contribute significantly to student’s achievement in 

mathematics and language only if it was combined with others 

school factors. However, this finding negates that of Makinde 

and Tom-Lawyer (2008) who found no significant relationship 

between students’ academic achievement and teachers’ 

qualification and experience. The disparity in the two findings 
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bt> be due to the fact that this study looked at Junior 

Secondary Students.

C:« elusion

The study focused on the investigation of significant 

re- irionship between teachers’ subject mastery and classroom 

S aviour and the academic performance of senior secondary 

5E_dents in Yoruba language. It was concluded that there is a

Piificant composite effect o f subject mastery, classroom 

aviour, teaching experience and qualification on the 

academic performance of students in Yoruba language. As 

»such, these important teacher variables should be focused when 

r.ing to look for solution to related poor performance of 

scidents in Yoruba language.

Based on the findings of the study, the following 

-^commendations are made: Yoruba language teachers should 

endeavour to develop and improve themselves in the 

' erofession. This could be achieved by making attempts to 

! .regrade their certificates and by attending seminars and 

workshops. Parents should Encourage their Children to 

Develop the Right Attitude to Yoruba Language Leaning by 

ensuring that they are Provided with all they Need in Yoruba
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Language Classes. They should also be encouraged to speak in 

their Mother Tongue at home.

Experienced Teachers should be allowed to handle 

Yoruba language, especially at the senior secondary level. 

These are the teachers who have been marking West African 

Examinations council (WAEC) and National Examination 

Council (NECO) examinations. They are aware of the standard 

required by these external examination bodies, they would be 

able to groom the students for future purposes. Different 

teachers should be made to handle different aspects of Yoruba 

language. This would enable them to be more efficient as they 

would be made to handle the aspect they have interest in and 

capable of doing. The school should encourage the students to 

take Yoruba language seriously by providing learning facilities. 

Government should revisit teacher-training programme to cater 

for teaching skills, so as to equip the teachers with the basic 

pedagogical skills and content knowledge necessary for 

teaching Yoruba language. This should be supplemented with 

seminars and workshop specially organized for Yoruba 

language teachers. With this, the teachers would be aware of 

innovations in the profession;

The government should also invest in the educational 

sector of the country. Learning infrastructures should be 
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pr>\ ided to encourage students to develop positive attitudes 

«r*ards the subject. Government should also make sure that 

litre teachers employed possess the necessary teaching 

Nullifications to certify them to teach Yoruba language. 

Teachers should also be motivated to teach in order to improve 

ifceir attitude in teaching the subject.

Bibliography

Adebayo, A.G. (1995). ‘Modem European and Nigerian 
Languages in Contact’ in Language in Nigeria: Essays in 
Honour of Ayo Bamgbose. Ibadan: Group Publishers. 230-236.

Adediwura, A.A. and Bada, T. (2007). Perception of Teachers’

Knowledge, Attitude and Teaching Skills as Predictor of 
Academic Performance in Nigerian Secondary Schools. Ile-Ife, 

i ! Nigeria. Academic Journals 7(2). 165-171. from
*ww.academiciournals.org/ERR

Adediwura, A. A. and Bada, T. (2007). Perception of Teachers’

Knowledge, Attitude and Teaching Skills as Predictor of 
Academic Performance in Nigerian Secondary Schools. 
Educational Research and Review 2(7). 165-171. from 
www.aeademicioumals.om/ERR

Adegbile, J.A. and Adeyemi. B.A. (2008). Enhancing Quality 
Assurance through Teachers’ effectiveness. Ile-Ife, Nigeria. 
Academic Journals. Volume 3(2). P. 61-65. Retrieved on 
January 10, 2011 from Effective Communication in English in 
Ibadan Municipality. An Unpublished B.Ed project of the

53

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://www.aeademicioumals.om/ERR


TeacherDepartment of
Eduhttp://www.academicioumals.org/ERR

Adeleye, I.O. (2005) Teacher Effectiveness as Determinant on 
cation, University of Ibadan.

Adeniyi, H. and Bello, R. (2007). Urban linguistics in Nigeria:
A case of Language use in Lagos metropolis. Iranian Journal of 
Language Studies, 2. 53-63. available at: http://iiols.znu.ac.ir/

Adeosun, H.O. (2008). Yoruba Child Language Performance : A

Prognosis. Anyigba Journal of Arts and Humanities (2008), 6; 
41-48

Afe, J.O. (2001). Reflections on Becoming a Teacher and the 
Challenges of Teacher Education. Inaugural Lecture Series 64. * 
Benin City: University of Benin, Nigeria. European Journal o f 
Scientific Research, Volume 37(3). P. 490-495. retrieved 
December 16,2010 from

http://www.euroioumals.com.eisr.htm

Ajao, W. (2001). Cadbury is Determined to Move Education 
Forward. Vanguard, December 27,2001, p. 16.

Akiri, A.A. and Ugborugbo, N.M (2009). Teachers’ 
Effectiveness and Students’ Academic Performance in Public 
Secondary schools in Delta State. Nigeria. Student Home 
Science. Volume 3(2): 107-113.

Aziza, R.O. (2010). Nigerian Languages’ Teaching and Usage: 
Problems and P rospects. Lead Presented at the National 
Conference Organized by the University of Nigeria Institute for 
Nigerian Languag; s, Aba Garnpus. 25th-28th April, 2010.

Bandura, A. (1977). Social Learning Theory. Retrieved on July 
16,2011 from wwvv.learning-theories.com/socialleaming.

54

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://www.academicioumals.org/ERR
http://iiols.znu.ac.ir/
http://www.euroioumals.com.eisr.htm


cher

t on

;ria: 
il of
r[

A

l, 6;

the 
64. 
I o f  
ved

ion

jrs’
3lic
me

ge:
nal
for

uly

r~:.vn. R. (1965). Social Psychology. London: Coller-
McNliilan.

E.:rfng-Hammond, L. (2000). Teacher Quality and Student

(Achievement: A Review of State Policy Evidence. Educational 
? .icy Analysis Archives, 8(1). Retrieved on April 4, 2011 
~:~n http://credo.stanford.edu/download/tfa.pdf

Z'-tkin, M. and Biddle, B. (1974). The study of teaching. New 
-k: Holt, Rinehart and Winston.

Etindero, O.J. and Ajibade. Y.A (2000). What our Students 
s  - about How we Teach. Ife J.Educ. Studies. 7(1). 1-9.

-i<eye, D.O. (2012). Teachers’ Qualification and Subject 
- aster>' as Predictors o f Achievement of English Language in 
~arapa Division of Oyo State. Global Journal of Human Social 

IS : "e nee. 12(3).

7 :a. U.G. (1961). Convergence in the Analysis of the Structure 
o f Interpersonal Behaviour. Psychological Review, 68, 341-
353.
Karris, D.N. and Sass, T.R. (2008). Teacher Training Teacher 
Quality and Student Achievement. National Center for 
Analysis of Longitudinal Data for Educational Research. U.S.A

i-=nushek, E. (2005). Economic Outcomes and School Quality. 
Education Policy Series. International Academy of Education 
ard International Institute for Educational Planning, UNESCO. 
; etrieved 5 July, 2011 from

~:tp://www.smec.curtin.edu.au/iae/.com

izboanusi, H. and peter, S. (2005). Languages in Competition: 
The Struggle for Supremacy among Nigeria’s major languages, 
English and pidgin. Berlin, Germany; Peter Lang.

55

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://credo.stanford.edu/download/tfa.pdf
http://www.smec.curtin.edu.au/iae/.com


Isola, A. (2010). Making Culture Memorable: Essay on 
Language, Culture and Development. Ibadan, Hope Publication 
Ltd.

Jones, M. (1997). Trained and Untrained Secondary School 
Teachers in Barbados: Is there a Difference in Classroom 
Performance? Educational Research Journal. Volume 39(2), 
182. Retrieved on December 5, 2010.
htfc://www.eduiournal.edu.com

Loner. W.J. (1980). The Search for Psychological Universals.
In H.C.

Triandis & W.W. Lambert (jEds.), Handbook of Cross Cultural 
Psychology (Vol.l) (pp. 143-204). Boston: Allyn and Bacon.

Makinde, S.O. & Tom-Lawyer, O. 2008. an Evaluation of the 
Junior Secondary School English Language Curriculum. 
Pakistan Journal of Social Science. 5. (1).

Malgwi, G.J. (2009). Language in Nation building: Issues and
Direction.

Seminar Paper at the Annua! Seminar of the School of
Languages, FCE, Yola.;

Monk, D.H. & King, J.A. (1994). Multilevel Teacher Resource 
Effects in Pupils Performance in Secondary Mathematics and 
Science: The Case of Teacher Subject Matter Preparation. New 
York: . 1LR Press. Retrieved August 13, 2010 from 
http:///wwvv.devassoc.com/pdfs/vol 1 text.pdf

Oborien, J.O. (2011). Teacher Characteristics and Class Size as

Predictors of Senior Secondary School Students’ Achievement 
in English Language in Akinyele Local Government of Oyo 
State. An Unpublished M.Ed Thesis. University of Ibadan.

56

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://www.eduiournal.edu.com
http:///wwvv.devassoc.com/pdfs/vol_1_text.pdf


Z* sa, O.H. (2008). A Survey of the Quality and Quantity of 
Erdish Language Teachers in Private Secondary Schools in 
iadan North Local Government area of Oyo State. An 

-rublished Ph.D Thesis. University of Ibadan.

Z'-etade,- S.O. (2001). Attitude to Foreign Languages and 
Indigenous Language use in Nigeria. In H. Igboanusi (Ed.), 
_anguage Attitude and Language Conflict in West Africa (pp. 
14-29). Ibadan. Enicrownfit.

Robinson, G.E. (2009). Synthesis of Research on Effects of 
C-ass size.

Educational Leadership Journal Volume 47(7): 80-90.

Rockoff, J.E. (2004). The Impact of Individual Teachers on 
Student Achievement: Evidence from Panel Data. American 
Economic Review. Jostor Publishers, Volume Retrieved 5 
May, 2011 from www.istor.org/stable/3592891

Slater, P.E. (1962). Parental Behaviour and the Personality of 
the Child.

Journal of Genetical Psychology, 1.01,53-58.

Strack, S. (1996). Special Series: Interpersonal Theory and the 

Interpersonal Circumplex: Timothy Leary's Legacy, Journal of 

Personality Assessment, 66, 211-307.

Uchefuna, M.C. (2001) A study of Clinical Supervision and 
Teachers’ Effectiveness in Umuahia and Abia Educational 
Zones of Abia State. M.Ed Dissertation, Unpublished, Port 
Harcourt: University of Port Harcourt, Nigeria.

Wolf, H.E. (2006). (The Language Factor in Discourse in 
Development

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://www.istor.org/stable/3592891


and Education in Africa. In Kembe-sure, S. S. Nwangi & N.O. 
Ogechi (Eds.) Language Planning for Development in Africa. 
Eldoret, Moi University Press.

Zimmerman, D. (1999). Peer Effects in Academic Outcomes: 
Evidence from a Natural Experiment. Working Paper; 
Williams College. Retrieved on February 16, 2011 from 
http:///www.csun.edu/~vcmthOOm/bshm.hmtl

58

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http:///www.csun.edu/~vcmthOOm/bshm.hmt

