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Abstract Qv

This paper examined thé)~prelationship among selected
psychological factors (i cits of control, Self-concept and
Motivation) and stude academic achievement in Yoruba
Language in Egbédd\Local Government Area, Qyo State. The
study also examined which of the selected psychological factors
will most prediet-academic achievement in Yorubad language.
Four hundre eighty class two students randomly selected
from nine senior secondary schools out of twenty six in Egbeéda
Local Gavernment Area parficipated.in the study in which four
rese@queslions were answered. Four research instruments
werd\ised in this study: Students’ Locus of Control Scale
(SLOCS)(r=.76); Students’ Self-Concept Scale (SSCS)(r=.82);
Students’  Motivation Scale (SMOTS)(r=.84); and Yorubd
[ anguage Achievement Test (YLAT)(.86). Data collected were

ulvsed using descriptive statistics of mean and standard
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deviation; inferential statistics of Peuwrson Product Moment
Correlation and Multiple Regressions. Findings revealed 1hat
there is no significant correlation between Students’ academic
achievement in Yoribd language and locus of control (r=.060,
p>.05). The  correlation  between Students’  academic
achievement in  Yoribg language and motivation is not
significant (r = - 067, P > .03). However, there is significant
positive  correlation  between Students’ self-cogkepl and
academic achievement in Yoruba language (r=. p <.05).
The three psychological factors can predict stu "academic
achievement in Yorubdg language (SMOT .15 1=2.06;
P<0.05)>; SLOC (B=.079: 1=1.642, p>. SSC (B=-.040;
1=-.736; P>.05) with motivation beiwmost. Jollowed by

locus of control and self-concept. Ba n the findings, it is
recommended that parents and dians should exhibit
positive attitude towards Yon'z% nguage and train their
children to appreciate the val in the language so that they
will be committed to Ieamiz& other school subjects,

Keywords: Locus Qntrol, Self-concept, Motivation,
Achievement, Yonllb&ka guage Teaching.

2

Introduction
In Nigeria like other former British colonies, English
languag tained as an official language and the language of

post-prigiary education. In contrast, the indigenous_languages
are restricted to primary education and the cultural domain,
Yorubd, alongside Igbo and Hausa, has the status of a national
language as prescribed in the 1999 Constitution of the Federal
Republic of Nigeria. Igbo, Hausa and Yorub4 are prescribed in
the National Policy on Education (NPE, 2004) as a medium of
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instruction in primary schools and to be.;studied as a second
language in junior secondary schools in Nigeria.

The National Policy on Education emphasises the-
importance of Nigerian language in the education of a child as
means of preserving the culture of a people and for national
unity (Section 1, 10a). In school, mother-tongue is of immense
importance to the educational foundation of leatners. The

Nigerian National Policy on Education stipulates from pre-
primary to the first three years of primary &htirm, mother
tongue (MT) or Language of the Immedi mmunity (LIC)

should be the medium of instruction, while from the fourth year
of primary school onwards, the medit%f instruction should be

English but the MT or the LIC s continue to be taught as a
school subject (NPE 2004, sccl% . 1de; section 4, 19 ¢ & ).
To the end of the Junior Sec School (JSS) level, learners’

LIC and one major Ngan language, other than that LIC,
should be among thc*b ¢ subjects to be offered (NPE, 2004,
section 5, 24a). 1& 5 because the backgrouna experience is
required to mak%\ming conducive for learners.

In PgnieKT Sui. Didam and Gyang (2013), it is stated that
the isc :Q1 ther tongue to teach at the elementary level will
cm.t;l§s {earners to use their mother-tongue to establish and
maitat good relationships with family members (especially
grandparents) and relatives. understand their culture and
develop organised interpersonal relations.  In evaluating the
interdependence of English language and learners’ moiher
tague. Kaasken (20604 states that many skills acquired in rhe

first Ronguage can be tansfemred o the Faglish languace. For
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example, if a child has developed good reading skills in the
Yoruba language, she/he is likely able to apply these skills when
reading the English language. This means that children will
learn English much more cffectively if they continue to develop
their first language at the same time. Oribabor and Adesina
(2013) corroborate the above assertion when they declare that a
child will learn faster and better if he is taught i { mother
tongue at the early stage of his education. It is &ﬁed that
mother-tongue instruction will help the child 0 acquire facts
and - information easily and quickly % ret information
obtained properly and correctly. '

Formal learning of the Yorubs @:guage is facing a lot of
challenges. The stakeholders (Go ent and parents) are not
enhancing the prospects of \ nguage. For inslance',_'in
employment exercise, fo Yorliba teachers are employed
compared to other discipli@ as a result of which some schools

now experience shos of trained Yoruba language teachers.
Some private primg; hools do not offer Yorabé as a school
subject at all white séme start at primary four; just because the

implemcmali$7not enforced as if it were not meant to serve a
purpose at ception. Most parents prefer schools where the
English uage is the medium of instruction even at the pre-
primary Tevel so they abandon Government schools and take
their children to private schools. For the fact that no sanction is
placed on private schools for non-cdmpliance on the issue of
medium of instruction and parents also have preference for
‘English language, most public schools’ teachers also adopt
English as theé’ medium of instruction at the lower primary.
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Abijo (2014) discovers no significant difference in the use of
mother tongue between the public and private primary schools
in South-west Nigeria.

In schools, “No speaking of vernacular’ is a strong rule
with punishment for violators. Yoruba language speaking is
only allowed during its lessons while English is welcomed
everywhere and every time. This attitude to us Yorubé
language makes children perceive Yoruba asd?s important.
OlaOlorun, Ikonta and Adeosun (2013) opi at.where one
language is devalued and the child is made’to have a low
perception of it, low cognitive fun ing results. These
problems and many others info ?ﬁcgativc psychological
alleets and poor academic achie&nts in Yorubd language.
Some parents hardly buy Y textbooks for their wards,
assist in doing homeworlQ(md encourage children to read
Yoruba textbooks and li e@lre books.

Adeosun (20! ports that it is ironic that most Yoruba
parents prefer th ir>ehildren speak English to speaking their
mother tongu @1: result, according to Isola (1995), is that the
competcncg’&%the child in Yoruba would be dangerously
affected niyi and Bello (2007) confirm incompetence when
exami@ teachers’ attitudes and students’ performance in
Yorubd language learning in private schools in Lagos
metropolis. The study found that most of the learners had

English as their first language (L,,. and had little or no
knowiedge of the Yoruba language which is either their mother
tongue or language in the immediate community. When these
categories of pupils get to secondary school, it is difficult to
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teach them the basic concepts they have missed in primary
education.  As a resvlt, some of them usually lose interest or
simply claim that Yoruba is a difficult subject (Adeyinka, 2015).

Globalisation is seen as posing problems to use of the
Yoruba language in conversation among young ones. Raheem
(2013) observes that globalisation is shaping our iorld in
different ways and producing undeniable consequepoes™in our
interaction at the individual, interpersonal, &al and
international levels. He discovers that it has %&t impact on
the patterns of language choice, attitudes to {m ages, language
shift and language use among youths i western Nigeria.
The English language remains the ominant language on
the internet. Those who are not ve@ in English would rather
use pidgin or code-mix En with Yoruba in order to
converse with their peers (A m a and Awolere, 2013). Many
of them transfer the habit @odc switching to conversations in
Yoruba formal settin writing. Hence they score ridiculous
marks in internal ernal examinations.

While m iscussions about Yoruba language learning
have focused eaching approaches and methodologies, little
emphasis \glven to individual’s psychological factors that
affect nts’ learning. Many studies in foreign languages
(English and French) have found correlation among self
concept, locus of control, motivation and students’ academic
achievement, while few do not. These include Amadi (2010),
Liu (2010), Fakeye (2011), Ezeokoli and Fasan, (2013),
Araromi (2013), Akintunde (2014), and Mkpae (2014). Few
studies exist on the relationship between psychological factors
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and academic achievements in Yoruba language. Therefore. this
research examined the relationship among locus of control. self
concept, motivation and academic achievement in Yoruba
language. These psychological concepts are selected because
they are resident in the learners and found significant in the
language-learning process: in addition, they can be adjusted and
learned. i

Locus of control as an aspect of p logy was
developed by Julian Rotter in 1966. It was %ﬂ from Rotter's
Social Learning Theory of 1954. It is a gendaised belief about
who controls one’s life. Individual hgs erse beliefs about
who controls her/his destiny and the L?%s of her/his actions. In
other words, an individual's d could be controlled by
@ s. These beliefs give the kind
of attitude people ado hvards an event. The theory
categorises locus of conl@inlo two non-dimensional units, that
is, internal locus ntrol and external locus of control.

oneself, fate, god or powerful

Individuals with aMigh internal locus of control believe that
events result %cril_v from their own behaviour and actions
whether po! or negative. Those with a high external locus
of contralbdelieve that powerful others, fate or chance primarily
determu® events. so, their predicaments are beyond their
control. A student with a high internal locus of control sees
failure as his own inadequate preparation and efforts, while the
externally controlled one does not blame himself for his errors
(Fakeye, 2011). While Amadi (2910) and Fatemi and Elahi
(2010) find no significant relationship between achievements in
English language and students” locus of control. Mkpae (2014)
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ind Akmhm&mﬂ discover a significant correfation between
“wdents® locus of contrdl and academic achievements,
Prominent among the psychological factors is the
waers self concept. Trautwein, Liidtke, Marsh, Koiler, and
LB (2006) define academic self-concapt as a person’s self-
.1@;Ngdmg a specific academic domain or ability.
Mercer/':dpfl)’describes“' academic  self.con as an
individual*s self-perception of competencesy d  her/his
evallﬁﬁ_ﬁé _ﬁ‘}dgments in the academic domain: “esearchess also
:lg"re;’é'm, 'self’-co'ncept is not innate, hu:‘%:cr it is [ormed
through an individun!'s’dxpcricnccs a \iﬂlcr:xction with the
ensironmgnt, where “significant oﬁ, play aa important role,

Tt is furthor explained as the com nt of human personality
that s vaélopcd ihrnugh the ess of self-refleciion and js
susceptible to change, (ShayoNn, Hubner and Stanton, 1976
and Sknchey and R:y é{%). Studies such as Marsh and
Yéung (1997). Liu {2040 czcokoli and Fasan (2013) discover
At - seif-concept sitively  correlates with  acadoinic
achieyements in ish language, while Arnaiz and Guillen
‘_ﬁkl, i ificant difference.

In porary times, some Yoruba lsnguage stdents

o Ihie
e)iﬁibifle%ppmpc!encc in spoken and written forms, In terms
of‘,spe:;!éb rii_aliing, leamers’ now code switch and code mix
her Speaking the Yoruba language. In written form, they
Struggle with the right structure. In Yoruba language classroom,
~ost %&sm no longer confident 1o paﬁicip.-*.lc in classroom
ISR ,‘_"us‘c the teachicr wilt, demang formse of the
o’ of the langiage. Tho number of stodies fiar
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have approached seif-concept explicitly in language Ieal:mngaxe :
mostly foreign. This essay sheds light on the general selfe
concept of students in formal learning of Yoruba in secondary
schools.

Motivation has been a central area for empirical research
and theoretical work in the context of second language learning
(L,).With the problems facing the teaching and ing of
Yorubé language in Nigeria now, studies on ho ung ones
can be motivated in the use of the language is tly required.
Gardner and Lambert (1972), who gn ed motivation
research in a social psychology f& metvork, introduced
instrumental motivation, which refers ¢
learn a language for utilitarian p R
travel, or exam purposes) an egrative motivation, which .
refers to the desire to learn lﬁguage to integrate successﬁxﬁ( :
into the target language@glm
socio-educational m @ noted that motivation is percewad,{o
be composed of thr&g lements: effort, desire and affect. E’@&
refers to the ti nt studying the language and the drwpif.

=Y

e learner’s desire to

become ¥
learner’s.emotional reactions related to language study Tke
study emphasises motivation as a combination of eﬂ'o:t aﬂd‘_,
desire to achieve the goal of learning the la.nguagc, lnclud;ng
favourable attitudes towards learning the langua €. : 3

Deci and Ryan (2000) classify mowdmm}m};w;ﬁéas,%
extrinsic and intrinsic motivation. Students who are i e
motivated for leammg are more eager to learn, lihly to use

unity. Gardner (1985), ihr ﬁ!' ¥
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etfective strategies, likely to persist in the face of challenges
and likely to achieve at higher level unlike students who are
unmotivated or exirinsically motivated, Many studies have
found  correlation  between motivation and  academic
achievement.  They inciude: Wechsumangkalo and
Prasertrattanadecho (2004), Liu (2010), Wilmomas 2012) and
Boboye and Sofowora (2014), though, Gagné St. Pére
(2001) and Araromi (2013) observe that motigafion does not
predict academic achievement after contr for students’
cognitive ability. Teachers’ .inﬂuence stidents’ motivation to
learn through their use of certain gies and classrqon;'
stracuures. This s equally imp@ in teaching Yoruba

language., %?* o
Statement of the proble Q
There is a decline in in lpaﬂd number of young generations
speaking the Yorubs uage and studying it as a subject in
school. Amazingl dents begin to record performances that
internal and external examinations despite
language is their MT or LIC. There arose
concern fj cholars and researchers on how to sustain iaterest
and improve academic achievements in Yoribd language. These
resuit in many studies on the implications of attitudinal
disposition of government, parents, learners and society at large
to the use of Yoruba, influence of globalisation/civilisation on
the Yoruba language, code alternation among bilinguals, ways
to save the Yoruba language from going into extinction, new
teaching strategies and socio-cultural aspects of the language to
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taertion a few: yet, poor performance continues. Since studies
have shown that psychological factors such as locus of control,
seif-concept and motivation correlate significantly with
students’ achievements in English and French. there is the need
to examine this correlation in the Yoriba language. Moreover,
there is paucity of research on the relationship among these
variables and students’ achievement in Yoruba language.

In order to partake of filling this gap, t -%\ldy has
selected iocus of control, self concept and motj ?ﬁh to find the
relationship among these and students’ aczgi-c achievement
in Yoruba language. Moreover, it exam&@l the relative and
composite contributions of these n%hological factors to
students’ academic achievements i rubd Language.

Scope of the study {bv

The study was carried op¥p Egbéda Local Government Area,
Qyo State. It compri e¢8S2 students in public secondary
schoois in this lo; ~Et)vemmem. The study investigated the
relationships be the selected psychological factors and
students’ :@R achievement in Yoruba language. It also
determin relative and composite contributions of the
indep variables (locus of control, self-concept and
moti n) to the dependent variable (academic achievement n
Yoruba language). It highlighted the modalities of helping the
learners to develop positively their psychological well-being
such that their knowledge of Yoruba language would be
enhanced.
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Research questions
I. What is the relationship among the psychological
variables (locus of control, ,.self concept and
motivation) on students’ achievement in Yorubg

language?

2. What are the composite  contributions of the
psychological variables (locus of control, concept
and motivation) to students’ achievemeni<in Yorubs
language?

3. What are the relative contributions o@e psychological
variables (locus of control, self ¢ ndept and motivation)
to students’ achievement in Yo anguage?

4. - Which of the psychological<variables (locus of control,
self’ concept and moti R)“n) will predict students’
achievement in Yoribj Puiguage?

Methodolcgy O

The study adopted escriptive survey research design. The

population of th Ggf comprised all Senior Secondary Two.
(SSI) smudenyé'gbédé Local Government Area of Qyg State,

The respondehts’ were 480 SSII students randomly ‘selected -
from ni ools out of 26 senior secondary schools in this

Local Gevernment Area. Four self-designed instruments were

used in the study, namely: Students’ Locus of Control Scale

(SLOCS); Students’ Self Concept Scale (SSCS): Students’

Moﬁm'qn Scale (SMOTS) nn'd Ycﬂbﬂlme A_chiey_ec_nem
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'lﬂﬁ‘ngly Disagree). A reliability test was conducted on the
questiofaires using Cronbach-alphz vielding coc‘“"w.— of
.76 for SLOCS; .82 for SSCS and .84 for SMOTS, while test-
retest was used in vahdaung the achievement test with a value
of .86 obtained. The data collected were analysed using
descriptive statistics of mean gnd standard'deviation, inferential

" atistics of Pearson Product Moment Corrélition Q_ ultiple
Regression Analysis to provide amswers research
questions at 0.05 level of sgmﬁcancc. Q‘

Results and Discussion - " \/ o
Research question one: What is latfonship among the
psychologieal ‘variables (Lows trol, self Concept and

Motivation) and studeﬂc' u@m achlevemems lan Yorﬁba

lanwe? i) ze :. .
Table 1: Correlation of Independent Variables’, (locus

of control, self .. * and.  merivation), fom - siudents’y

achievement.uY%Language e \.,, N

 Variables ~ 'Q__ ement '| Locus 'Mot:vatwn Self | .

<'</ ' of epncept |

R . control S'w e o

Achieveraent® | 1.000 -3 ST R Ty

Locus N\ of | .060 | 1.000 . R '

control R

Motivation -.067 o fe345% 4 1e

Self concept | .067* i G i

 Mean 1342 48.86 -

Sl (ot

‘qQr
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*significant at P<.05

Table I shows that there is no significant correlation
between students academic achievement in Yoruba language
and locus of control (r=.060). The correiation between
students’ academic achievement in Yoruba language and
motivation is not significant (r = - .067). However, there is
significant positive correlation between students’ sel-Kconcept
and academic achievement in Yoruba language (r=?~ :

Research question two: What is the comp&@ contribution of
the psychological variables (locus of cogtief, self concept and
motivation) to students’ academic ﬁevemem in Yoruba

language? Q

v
Table 2: Multiple Regressi n&alysis showing the composite
contribution of indepen ariables, (Locus of control, self
concept and motivatiud{to students’ academic achievement in
Yoruba language.j_\
[ Model of[Df [Mean [F [Sig 1

.o {square
 Regression~ 135.817 3 45.272

Residugh>"[3011.331 473 16366 | 7.112 |.001* |
Total \J  |3147.148 [ 476 !
Significant at P<.05

R =.050

R*=.003

Adj R* = .001
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Table 2 shows that there is significant composite
contributions of psychological variables (locus of control, self
concept and motivation) to students’ academic achievement in
Yoruba language (F(3473, = 7.112). The table also shows a
multiple regression squared index R? of .001. This implies that
0.1% of the total variation in the achievement of students in
Yoruba language is attributable to the composite coptfibution of
independent variables of students’ locus of contral)$self concept

and motivation. Q..
Q

N
Research question three: What is the SMefive contribution of
the psychological variables (locus @trol, self concept and
motivation) to students’ acad*x@ achievement in Yoruba
language? V

Table 3: Relative contny}of independent variables, (locus

of control, self con and motivation), to students’
achievement in Yorub4 Language.

Predictor Unstapdardised | Standardised | T Sig. | Rank
Coqﬁaicnt coefficient
| Variables QEEJ Std. | Beta ()
£&® | Emor
Consth\‘ 8.223 6.74 | .000 .
Moﬁ:@‘on 035 [.017 [.151 2.062|.004 | 1%
i 3
Locus of!.029 |.018 |.079 1.642 | .101 [ 2™
control |
Self . -013 [.018 [-.040 -736 | 462 |39 |
concept

Significant at p< .05



]
ﬁ Psychol. wfnllnctrwrul’rfd‘aan of 8 \'Wu Academic Achievement in Yorbi.. {f

Table 3 shows the relame contributions’ of each of the
independent variables to the dependent variable. The relative
contribution of studeats’ locus of control to academic
achievements is (B = .079; t = 1.642); aiso, relative contribution
of sindents’ self concept to academic ‘achievement in Yoriiba |
language is (B = -040; t = -.736). While the\ relative

.contribution of stadents’ motivation to academic ievements

in Yoriba language is f = 0.15; t = 2.06. Thus, pag§vation is the
highest contributor to students’ achiey t in Yoruba
language. This is followed by locus o@ntﬁol, while self
conuept 1s.the least contributor. The rclat@b effect of each of the
independem'variabkles at different | and ranks is shown as:
SMOT (B=0.15; 1=2.06)>; SLOC 079; t=1.642)>; SSC (B=-

.040; t= ’736) ' -

Research question fou O

Which of the psy ical variables (locus of control, self
concept and motn@ n) will predict students’ achievement in
Yoruba langua

The three ps_\& logical factors can predict students’ academic
acmeven@in Yoribd language (SMOT (B=0.15; t=2.06)>:

- SLOCA{B~079; =1.642)>; SSC (B=-.040; t=-736) with
' motivation being the most, followed by locus of control and self
© concept, in that order. Y = 8.223 + 0.035 x; where Y is the

students’ academic achievements in Yorubs language and X is
motivation. Significant at P < .05 alpha level.
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Discussio'p of Findings

,This study found that there is no significant relationship
" _between academic achievement in Yorubi language and
students’ locus of control. Non-significance of locus of control
in this study is consistent with Amadi (2010) and Fatemi and
Elahi (2010) who found no significant relationship between
achievement in English language and students’ loc %ﬁcontrol.
These studies however found significant diffeﬁ; students’
internal and external locus of control in ion to their
achievement in Eﬂglish language. Also, 3&e (2011), in his
study of students’ locus of control and achievement in English
language, found that the locus of ¢ of students positively
correlates with their English langéy;:hievemem, but students
with internal and external $ of control did not differ
significantly in their Englisidanguage achievement. Contrary to
these results are the fi c@s of Mkpae (2014) and Akintunde
(2014), who found&g&iﬁcam correlation between students’
locus of control cademic achievements.

There 'Qesitive correlation between self-concept and
academic a ement in Yoruba language. This result supports
the ﬁna%of Marsh and Yeung (1997) and Liu (2010) among
others, Who found that self-concept positively correlates with
academic achievement. Contrary to this finding are Arnaiz and
Guillén (2012), who computed the means and standard
deviations of the global self-concept and the academic, social
and emotional self-concepts of each ability group and found no
significant differences between the three groups created. Not all
studies support the importance of motivation in the prediction of
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achievement. For example. Gagné and St Pére (2001) studied
female 8th graders in an all-girl high school and found that
motivation did not predict academic achievement after
controlling for students’ cognitive ability. Also, in Araromi
(2013), verbal ability, aptitude, locus of control and attitude had
predictive effect on swdents’ proficiency in French while
motivation did not. However, many studies foun@rrelation
between motivation and academic ac}!icvemev~ including
Wechsumangkalo and Prasertrattanadecho (7(@-). Liu (2010)
and Wilmomas (2012). A\
There is composite contribution of Mlugical variables
(Locus of control, Self concepts and&ivation) to students’
academic achievement in Yorubj guage. The result of this
study corroborates the ﬁndina Ezeokoli and Fasan (2013)
who found the compositg Scontribution of the socio-
psychological factors ( selggcept, locus of control, attitude to
reading and parenta %\rolvemem) positively significant in
students”  acade achievement in  English reading
comprehension. / elative contributions of students’ locus o!
control, self- pt and motivation to academic achievements
in Yorubé uage follow this ascending order: motivation,
locus ntrol and self concept. Motivation has the highest
contribution. In this era of globalisation and civilisation. there
are lots of distractions and negative influences from foreign
cultures which have greatly affected the self-concept of the
youths against Yoruba language and values. The way and
manner at which they relete to their culture is externally
controlied.
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“The three psychological variables (locus of control, self-
concept and motivation) predict students’ achievement in
Yoruiba languagé but at different levels and ranks. Motivation
has the highest prediction value followed by locus of control
and then self-concepts.

Recommendations 4
1. Learners’ psychological variables (Locus ntrol, self
concept and motivation) should be deve to enhance

academic achievement in Yoruba lang] 3

2. Significant others like parents an Mchers should play
their roles in appreciating a@ maintaining Yortiba
culture and inculcating the @s in students to improve
their attitude and study language.

3. Government should Qo}ide incentives, employ trained
Yoruba teachers, n@tor and ensure full implementation

of language )ﬁurovision in the National policy on
Education ip.s¢hools.
)

Conclusion &
This stud &ealed that students” locus of control, self-concept
and Rﬁion made greater contributions to students’
achievements in Yoruba language, though at varying degrees.
There is nced to motivate students to learn Yoruba language as
school subject as it is done in foreign language learning and
boost their self-concept positively towards the language in order
to arouse students’ interest in Yoruba language for better
peiformance.
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