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ABSTRACT 

English-Yoruba translation, which is a compulsory course for pre-service teachers 

in colleges of education is an important aspect of Yoruba language studies. However, 

reports show that there is a gross student under-achievement in it. This has been traced to 

ineffective strategies adopted in teaching translation to the pre-service teachers; hence the 

need to adopt strategies that can cater for these deficiencies. Two of such strategies are 

bilingual and peer-tutoring which are learner-centred and activity-based. The strategies had 

been employed in the teaching of Social Studies and Mathematics without considering their 

effects on pre-service teachers learning outcomes in English-Yoruba translation. The 

moderating effects of pre-service teachers‟ gender and verbal ability were also examined. 

The pretest-posttest, control group, quasi-experimental research design was 

adopted. The participants were 300 pre-service teachers in intact classes from six 

purposively selected colleges of education in Southwestern Nigeria who were randomly 

assigned to treatment and control groups. Treatment lasted eight weeks. English-Yoruba 

translation Achievement Test (r = 0.73). Pre-service Teachers‟ Attitude to English-Yoruba 

Translation Questionnaire (r = 0.76), Verbal Ability Test (r = 0.72) and Instructional 

Guides for the three strategies were the instruments used. Seven null hypotheses were 

tested at 0.05 significant level. Data were analysed using Analysis of Covariance and 

Scheffe post-hoc. 

Treatment had a significance main effect on achievement in (F (2,228) = 23.78; Ƞ2
 = 

.15) and attitude to (F (2,281) = 112.41; Ƞ2 
=.44) English-Yoruba translation. Those exposed 

to bilingual strategy had higher achievement mean score (  =80.83) than those in peer-

tutoring ( = 77.60) and conventional (  =64.40) strategy groups. Verbal ability had a 

significant main effect on achievement (F
 
(2,281) = 4.10; Ƞ2

 =.03) and attitude (F (2,281) = 17.68; 

Ƞ2
 = .11). Students in medium verbal ability group had a higher post-achievement means 

scores (  = 76.52) than those in low (  = 73.88) and high (  = 67.75) groups. Also, 

students in medium verbal ability group had a higher post-attitude mean score (  = 74.73) 

than those in low (  = 73.55) and high (  = 71.68) groups. Gender had no significant main 

effect on achievement and attitude. Treatment and verbal ability had a significant 

interaction effect on achievement (F (2,251) = 2.47) and attitude (F (2,481) = 25.03). There was 

a significant interaction effect of treatment and gender on achievement (F (2,281) = 3.49) and 

attitude (F (2,281) =4.54). There was no significant interaction effect of verbal ability and 

gender on achievement and attitude There was a significant interaction effect of treatment, 
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verbal ability and gender on achievement (F (4,281) = 3.07; Ƞ2
 =.04) and attitude (F(4,281) = 

3.77; Ƞ2
 =.05). 

Bilingual and peer-tutoring instructional strategies were effective in facilitating pre-

service teachers‟ accurate English-Yoruba translation. Hence, English-Yoruba translation 

teachers in colleges of education should adopt the strategies in teaching it. 

 

Keywords: Bilingual and peer-tutoring instructional strategies, learning outcomes in 

English-Yoruba translation, Pre-service teachers. 

Word count: 459 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study  

 Language is a critical resource in all human endeavours, especially in the 

educative process. It is the resource human beings use to structure and organize their 

experiences as well as to construct information, attitudes, ideas or points of view. Thus, 

language use is very crucial to the existence of any human society. Without language, it 

will be almost impossible for people to communicate their feelings, share knowledge, and 

perform some other communicative transactions. A universally accepted definition of 

language or the criteria for its use does not exist because language means different things 

to different people. Fakeye (2002) describes language as an important vehicle  of 

communication among human beings, while Araromi (2005) extends it by saying that 

language is the vehicle of communication per excellence without which human beings 

will find it difficult, if not impossible, to exist. Babatunde (2002) opines that language is 

so inexorably tied to the effective existence of man in society that any meaningful 

discussion of man must begin with it and end with it. All the aforementioned definitions 

point to the fact that human existence and development depend largely on the existence 

and development of language for communication.  

Language has, since its origin, played important roles among humans (Gomwalk, 

2000). This is because they cannot function without language. All their activities 

(political, economic, social, education, religious among others) have language at their 

nucleus. Akinbote, Oduolowu and Ogunsanwo (2003) claim that one of the most 

important features that distinguish human beings from other living things is the use of 

language. To them, language is the basis of communication among human beings. This is 

why Fakeye (2002) submits that the acquisition and use of language is already regarded 

as one of the most important and effective keys to the storehouse of human achievements. 

All these experts too, testify to the functions of language in communication in human 

society.  

 Language serves as an avenue for social co-operation among members of a 

community for the purpose of overall social development. Secondly, language provides 

the basis for self-reflection and individuality because it enables the individual to reason 

through dialogue with him/herself and others. Also, language serves as a means for social 

cohesion and interaction (phatic communion). It emphasizes the notion of fellowship and 
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participation in common social values. This means that language is used to establish and 

maintain social roles and social relations. In this sense, it serves as the main agent of 

man‟s integration into culture, an integration which an individual is frequently unable to 

oppose. Hair (1967) avers that language is an instrument of interpersonal behaviours; 

essentially a means of incorporating the individual into an existing cultural matrix; of 

guaranteeing his contribution to the needs and aspiration of culture.  

 Nigeria is a multilingual nation with over 500 languages in contention (Oyetayo; 

2006; Ogunyemi, 2010). When a nation has access to more than a language in her 

national day-to-day experience, the reality of a language contact situation cannot be ruled 

out (Olagbaju and Ogunyemi, 2010). Thus, in a bid to cater for all the languages and 

assign responsibility to each, there is the need for language planning, policy development 

and implementation. This underscores the importance of the National Policy on 

Education (2004). 

 Onukaogu (2008) observes that the government, through the National Policy on 

Education (NPE), sought to deliberately promote bilingualism/multilingualism in Nigeria 

through formal education. However, despite the proven advantages of the use of mother 

tongue in education, its use has been relegated to the background. In spite of the laudable 

provisions of the NPE and the position of the government on the status of Nigerian 

languages in education, most schools still relegate the Yoruba language and other 

Nigerian languages to the background, (Ogunbiyi, 2008). 

 Linguists and educational psychologists agree that the use of mother tongue as the 

language of instruction has proven advantages, especially where the development of 

cognitive faculties is concerned. Owolabi (2006) submits that the use of mother tongue in 

education makes it possible for the learner to give free reins to his thoughts and express 

same in creative language, thus paving the way for meaningful education. Among the 

most conclusive studies carried out in Africa to prove the importance of mother tongue in 

education is the experimental project carried out in 1970 in Ile-Ife, a notable historic 

town in the Southwest geo-political zone of Nigeria. The project was tagged “The Ife 

Six-Year Primary Project”. The project‟s purpose was to test the use of Nigerian 

languages in education during the first six years of primary school. Despite initial doubts, 

the evaluation of the pilot schools and comparison between them and other Nigerian 

schools were very positive. The students in the Ife project scored higher than their 

counterparts in the regular schools both academically and cognitively (Okombo and 
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Rubgumya, 1996). It is also worthy of note that students who were taught in Yoruba for 

the first six years of primary school were no less skilled in English than those who were 

taught in English throughout the last three years of primary school. The findings of 

Akinbote (1996) and Amao (2010) also showed that children who were taught different 

subjects in the Yoruba language performed significantly better than their counterparts 

who were taught in the English language.  

 The need for an effective method of teaching that could enhance better learning 

outcome in the Yoruba language among Nigerian students has long attracted the interest 

and attention of Yoruba educators. This is based on the conviction that the introduction of 

a new Yoruba curriculum into the school system will bring changes to the teaching and 

learning of Yoruba language. The development of the Yoruba language curriculum could 

be traced back to the 19th century, when the missionaries were teaching the scriptures in 

the local language. It was also the period when the teaching of Yoruba language started in 

school. Although the reading and writing of the language was developed in the hope of 

using it to propagate the Christian religion, it was not until August, 1931 that the first 

lesson in Yoruba was given at Charlotte‟s Girls School Freetown, Sierra-Leone, under the 

direction of Mrs. Hannah Kilham (Hair, 1967). Since the first introduction of Yoruba 

language in the school system, a lot of changes and development have taken place in the 

Yoruba language curriculum in the school.  

 There are new curricula developed for Yoruba language. This is done with the 

major aim of achieving the aspiration and objectives of the nation, to bring about changes 

in the behavior of language learners. In effect, six general objectives were set for the 

teaching and learning of Nigerian languages as first language of which Yoruba language 

is one (Sotonwa, cited in Ajayi, Ajibade and Ariemaka, 1999). The student should be able 

to accomplish the following:  

(i) Express himself correctly in the appropriate Nigerian language, 

emphasizing appropriate lexis and figures of speech (vocabulary, idioms, 

proverbs, witticisms, metaphor and so on);  

(ii) Demonstrate familiarity and acquaintance with and ability to discuss and 

explain elements of the oral tradition of the language (folktales, riddles, 

games, song etc);  

(iii) Read and appreciate literature written in Nigerian language (e.g. Yoruba) 

without difficulty and at a reasonable speed;  
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(iv) Carry out continuous writing in Nigerian languages employing correct 

usages of grammar, idiomatic expression, orthography, punctuation and 

other mechanics of the language;  

(v) Manifest creativity in Nigerian languages through composition of short 

stories, plays, news sheets, word games, songs and so on in the languages; 

and  

(vi) Acquire the necessary tools to cope with further studies in Nigerian 

languages, if so desired. 

 One of the areas of measuring students‟ achievements in line with the 

aforementioned is their competence/proficiency in the language. This proficiency could 

be tested in a multilingual society like Nigeria through translation, since the Nigerian 

government is promoting both indigenous and official languages which is English. 

Translation affords a student an opportunity to display his ability in both languages.  

 Translation is defined by Catford (1965) as an operation performed on language 

where a text in one language is substituted for a text in another. By implication, 

translation involves the basic understanding of the languages involved. This is in line 

with Odoje‟s (2010) view that translation involves deep understanding of the 

morphological, syntactic, semantic, pragmatic structures as well as cultural nuances of 

both the source and target languages. Hutchins (2001) observes that translation goes 

beyond mere substitution of word; it also involves the educational attainment and the 

personality of the translator. To him, translation is an art; something which, at every step, 

involves personal choice between uncodifiable alternatives. 

 English-Yoruba translation and vice versa is a compulsory course for every 

student that gains admission into college of education to study any Yoruba-related course 

in Nigeria. The essence of this, among other things, is to enable the trainee teacher to be 

proficient in both languages and to be able to impart the art of translating correctly into 

the learners, bearing in mind that there is proliferation of private schools and the society 

supports the use of English than the mother tongue. However, it has been discovered that 

most school children do not speak English correctly and because they cannot but relate 

with illiterates such as their grandfathers, grandmothers, uncles, aunties and the likes, 

they resort to code alternation. In schools, the order of the day is to speak English and 

whoever was caught speaking “vernacular” is punished but in a situation where the 
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language of the home is the mother tongue, expressing oneself in English, particularly for 

a beginner, becomes a problem.  

 Translating a text from one language to another is challenging because there is no 

perfect translation. Jurafsky and Martin (2000) assert that a perfect translation is an 

illusion because of cultural differences that exist among native speakers of different 

languages. This means that a sentence in one language cannot be exactly mirrored in 

another. For example: “Bola Pupa” cannot be translated to the English language as Bola 

red because Bola red has no semantic interpretation in the English language neither does 

it follow the structure of the language. What we consider as close to perfect translation of 

„Bola pupa‟ is „Bola is light in complexion‟. This is what is acceptable and close to 

perfect translation. These kinds of challenges have been hard nuts for teachers of 

translation in schools. Yet translation forms part of what is tested in the Senior Secondary 

Certificate Examination conducted by West African Examinations Council and National 

Examinations Council. Hence, its teaching in pre-service teacher training schools should 

be taken seriously.  

 From the annual Chief Examiners‟ reports on Yoruba language specifically, 2014 

reports, the researcher observed that students were not performing well in the translation 

aspect of both the objective and the essay sections. This has been a subject of discussion 

in the marking centres. Translation aspect of the examination attracts about 35% of the 

total marks obtainable in the whole examination paper. This implies that a good 

performance in the translation and any other aspect, be it grammar, phonology, 

morphology, syntax, literature or comprehension, will give the student the needed pass at 

credit level. It was observed that many students were not exposed to the needed 

translation skills that could prepare them for the examination. It has also been discovered 

that the majority of them are not adequately educated in the two languages (English and 

Yoruba).  

 This challenge spreads to colleges of education since secondary schools supply 

the raw materials for the colleges of education. The table below shows students‟ 

performance in the translation course of the Emmanuel Alayande College of Education, 

Oyo State, Nigeria over a period of five years: 
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Table 1: Students’ performance in translation course at Emmanuel Alayande 

College of Education, Oyo, 2008-2012.  

 

Year of 

Exam 

Number of 

Students 

Grades % of A-C 

  A B C D E F  

2008 324 5 13 27 98 102 79 13.8 

2009 356 4 17 56 104 124 51 21.6 

2010 329 7 15 40 95 110 62 18.8 

2011 341 10 22 76 81 121 31 31.8 

2012 298 5 18 43 89 108 35 22.1 

 Source: Examination and Record Office of EACOED, Oyo. 

 

Table 1 reveals that students‟ learning performance in translation at the College of 

Education level is not impressive. About 70% of the students scored below average. This 

should be an issue of concern for scholars and teachers at this level. This is because these 

students will go to the field to teach an important aspect of Yoruba language as a subject 

at primary and junior secondary schools and, in some cases, where teachers are not 

available, they may be asked to teach senior secondary schools too.  

 With the definitions given on translation and the poor performance of students 

discussed above, it is glaring that translation is necessary, just as language itself is a 

necessity to the existence of any human society. The whole world is now a global village. 

There are happenings around the world and all these are relayed on media such as the 

radio, television and newspapers.  

Most of our local radio and television stations source their news from the foreign 

networks. It is the duty of the translators to translate most of these events around the 

world into various languages of their immediate environment. Most of the pre-service 

teachers after their training, get employed in some of these media houses and it then 

becomes their duties to translate news from English language to Yoruba language. 

Meanwhile, it is a known fact that Yoruba language is one of the major languages in 

Nigeria. Unfortunately many speakers of Yoruba language who are petty traders, farmers 

and artisans, whose professions are indispensable, are illiterates. If one is not well 

grounded in the art of translation and translators are grossly inadequate, the whole society 

could be mis-informed or totally in the dark as regards events in their communities.  
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 Also, there are many films, especially home videos in the Yoruba language 

nowadays. These films are not only enjoyed by the speakers of Yoruba language but most 

of the films have been translated into English language so that the non-speakers of the 

language can follow the trend and enjoy the stories therein. If one is not educated on the 

concepts of translation, the society may not be well informed or even mis-informed about 

the positive values contained in such home videos, thus making the efforts of the 

producers fruitless. Moreover, if there are no translators to translate these home video 

films into other languages for non-speakers of the Yoruba language to enjoy, the purpose 

of production has not been achieved.  

 In addition, the various ethnic groups in Nigerian now inter-settle together in 

various communities. However, each community has her own norms and values. There is 

therefore the need to inform a new comer into a particular community of the norms and 

values of the community he/she now finds him/herself. The act of translation then comes 

into play. Since these pre-service teachers will later form part of the society it becomes 

mandatory for them to be saddled with the responsibility of translating from the Yoruba 

language to English language or the concerned ethnic groups. For example, among the 

Yorubas of Southwest, we have the Ibos, Hausas, Fulanis, Urhobos, Itsekiris, to mention 

a few, who have settled with them, either for commercial  purposes or as career officers. 

For this group of people to live comfortably in their new milieu, Yoruba language has to 

be translated for them via translators, in their own local languages.  

 Furthermore, among the Christian faithfuls, the Holy Bible translation from 

English language to Yoruba language is still an exercise in progress. This is another task 

for translators who may be engaged in this act in later life. Finally, since English 

language is the country‟s official language, government policies are relayed on radio, 

television and other media in English language. For instance, the president, the state 

governors and other officials give their speeches in English language. These speeches are 

later translated into the languages of the immediate environment among which Yoruba is 

one. It is therefore the task of the translators to translate from English language to the 

Yoruba language for the Yoruba language consumers of these speeches.  

 In conclusion, if one considers the above factors, one would definitely see the 

need for pre-service teachers and why they must be taught translation as well as exposed 

to more effective strategies of teaching translation which will enhance their achievements 

and promote positive attitudes towards their studies. And it is only through the teaching 
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of translation as a course in Yoruba language that we can have adequate and competent 

personnel that will be able to later carry out the much needed translation in the target 

language.  

 This thus explains why the researcher has decided to carry out this research work, 

which examines critically the effects of two salient strategies which could be employed in 

teaching pre-service teachers the translation aspect of Yoruba language. These strategies-

Bilingual and Peer-tutoring instructional strategies, it is believed would play tremendous 

roles in shaping pre-service teachers‟ translation skills with close reference to Yoruba 

language.  

 Teaching of translation has been subjected to traditional methods which may also 

be responsible for low performance (Soyoye and Banigo, 2010). There is the need to 

demystify the teaching of translation with other teaching strategies. Two of such 

strategies that would help in the development of the basic skills in the teaching of 

translation are Bilingual Instructional Strategy (BIS) and Peer Tutoring Instructional 

Strategy. 

 Bilingual instructional strategy, as defined by Benson (2004), is a strategy 

whereby the instructional contents are delivered through the use of the learner‟s first 

language (L1) and a second or foreign language (L2). This implies code mixing and code 

switching from L1 to L2 and vice versa. Bilingual instructional strategy, as conceived in 

this study, involves code mixing and code switching between Yoruba (L1) and English 

(L2). 

 The strategy offers significant pedagogical advantages. Mora (2011) argues that 

content area knowledge is enhanced and accelerated with the use of Bilingual 

instructional strategy. The strategy assists in building connections between the home and 

the school to enhance learning. Ayeomoni (2006) identifies a positive correlation 

between code switching/code mixing and the educational attainments of individual 

learners. Translation is thus, an important content area that can be taught with BIS.  

 In Nigeria today, many individuals measure academic attainment by the ability of 

the individual to speak the English language fluently. This makes many students to give 

more preference to the study of English language (Alimi, 2012). Many students hold a 

negative attitude towards the study of native languages or even the use of indigenous 

languages as media of instruction in schools (Owolabi, 2006). With this kind of situation, 

the teaching of the Yoruba language may prove to be a difficult task. However, with the 
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use of Bilingual instructional strategy (both Yoruba and English), it is assumed that the 

negative attitude will be reduced and the teaching and learning of the Yoruba language 

will be more effective. Many studies have proved the effectiveness of bilingual 

instruction in the teaching learning process (Benson, 2004; Amao; 2010; Mora, 2011). 

However, these studies were carried out in content areas, such as Social Studies and 

Mathematics (Benson, 2004 and Amao, 2010) and English reading comprehension 

(Mora, 2011). There is paucity of research on the effect of bilingual instruction on the 

teaching and learning of Yoruba language in general and translation, in particular, 

especially among pre-service teachers of colleges of education.  

 Peer tutoring instructional strategy on the other hand, is an instructional strategy 

that consists of student partnership, linking high achieving students with lower achieving 

students or those with comparably average achievement for effective learning to take 

place. Boud, Cohen and Sanpson (2001) define peer-tutoring as an instructional strategy 

involving students learning from and with one another in ways which are mutually 

beneficial. It involves sharing knowledge, ideas, and experiences among participants. The 

emphasis is on the learning process, including emotional support that learners offer one 

another, in the course of learning.  

 According to Adekoya and Olatoye (2011). Peer tutoring instructional strategy is 

potent in raising students‟ level of achievement. They found in their study that students 

taught using the Peer-tutoring strategy performed significantly better than their 

counterparts taught with the Conventional instructional strategy. Logarithm, Godinho, 

Parr, and Wilson (2009) also submit that Peer tutoring instructional strategy enhances 

motivation, improved cognition, and social outcomes in learning, increased sense of 

responsibility for one‟s own learning and improved meta-cognitive skills. Peer-tutoring 

has been demonstrated to be successful in promoting the academic and social skills of 

general education students, as well as special education students including students who 

were identified as „at risk‟. (Nazzal, 2002). It is also potent in facilitating the teaching and 

learning of English grammar (Ajufo, 2007, Adekoya and Olatoye, 2011). 

 Learning outcomes, as depicted in this study, include both students‟ achievement 

in Yoruba translation and their attitude towards Yoruba translation. Attitude, according to 

Dada (1999), is a positive or negative feeling that an individual holds about objects or 

ideas. The achievement of any learner will, to a great extent, depend on his attitude 

towards the learning material (Keil, 1991). This is, perhaps, the reason behind the 
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submission of Bell and Perfitti (1994) that a positive attitude often leads to successful 

learning, while a negative attitude leads to unsuccessful learning. Attitude plays a 

significant role in the implementation of any strategy (Fakeye, 2002).  

 Learning outcomes of students in translation could also be influenced by other 

factors such as gender and verbal ability (Oladunjoye, 2003). Gender has been described 

as a social construct that refers to culturally defined character traits, labelled masculinity 

and femininity (Afonja, 2002). it has also been described as the social and historical 

constructions of masculine and feminine roles, behaviours, and attributes. Scholars such 

as (Ibitoye 1998; Oladunjoye 2003) have examined the role of gender in academic 

achievement but they have come up with conflicting findings. Oladunjoye (2003) he 

found that there is a significant different in the achievement of male and female students 

in verbal communication. Female students performed better than their male counterparts. 

Aremu and John (2005) found no significant different in the performance of male and 

female student in the use of video drama in environmental education. Gaigher (2004) 

examined the significance of gender difference in students‟ achievement and found a 

significant difference in favour of boys. The contradictions in the studies above show that 

the actual influence of gender on achievement in most learning task is still inconclusive 

and requires further research.  

 Another factor that can influence students‟ learning outcomes in Yoruba 

translation is verbal ability. Oladunjoye (2003) asserts that students‟ learning outcomes in 

language learning tasks is not independent of their verbal ability, which has to do with the 

communicative process required for the expression of thoughts and ideas either orally or 

in written form. Verbal ability is a test of intelligence that can be used to predict learners‟ 

performance in language skills. However, Fakeye (2002) and Komolafe (2009) did not 

find significant influence of verbal ability on students‟ achievement in English 

composition. The contradictory submissions on verbal ability makes its effect on student 

language learning inconclusive. Therefore, this study examines the effects of bilingual 

instructional strategy, peer-tutoring, students‟ attitude, gender, and verbal ability on 

students‟ learning outcomes in Yoruba translation.  
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1.2 Statement of the Problem  

 The performance of pre-service teachers in Yoruba translation is not encouraging. 

This has been attributed to ineffective instructional strategies adopted by lecturers in 

teaching translation to the pre-service teachers. Although scholars have experimented 

with different instructional strategies which have proved effective to certain extent, the 

problem of poor performance in Yoruba translation in colleges of education still persists. 

It may also be due to the inadequacies of the previously employed instructional strategies. 

There is, therefore, the need for alternative strategies that will make it possible for 

students to switch from their first language to the second language and vice versa with 

ease in translation lessons. Prominent, among such strategies are bilingual instructional 

strategy and peer tutoring instructional strategy. It is due to the need for more effective 

strategies that this study examined the effectiveness of bilingual and peer tutoring 

instructional strategies on pre-service teachers‟ learning outcomes in Yoruba translation. 

The moderating effect of gender and verbal ability on learning outcomes was also 

examined. This was with a view to finding ways of improving the performance of pre-

service teachers in Yoruba translation.  

 

1.3 Hypotheses 

 The following hypotheses were tested at 0.05 alpha level, to guide the study;  

Ho1: There is no significant main effect of treatment on students‟  

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation  

Ho2: There is no significant main effect of verbal ability on students‟  

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation  

Ho3: There is no significant main effect of students‟ gender on  

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation  

Ho4: There is no significant interaction effect of treatment and verbal ability on students‟  

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation 

Ho5: There is no significant interaction effect of treatment and gender on students‟  

(a) Achievement in Yoruba translation  
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(b) Attitude towards Yoruba translation 

Ho6: There is no significant interaction effect of students‟ verbal ability and gender on   

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation  

Ho7: There is no significant interaction effect of treatment, students‟ verbal ability and 

gender on  

(a) Achievement in Yoruba translation  

(b) Attitude towards Yoruba translation 

 

1.4 Scope of the Study  

 The study examined the effects of bilingual and peer tutoring instructional 

strategies on learning outcomes in Yoruba translation in Nigerian colleges of education. 

The study involved year III students in selected colleges of education where Yoruba 

language is studied. The colleges were Federal College of Education (Special), Oyo 

State; Federal College of Education, Abeokuta, Ogun State; Adeyemi College of 

Education, Ondo, Ondo State; Osun State College of Education Ila-Orangun; Osun State, 

Michael Otedola College of Primary Education Epe, Lagos state and Ekiti State College 

of Education, Ikere. The reasons for the choice of year III students were that students at 

the level are capable of understanding the concept of translation and it is a course that is 

offered at this level of education.  

 

1.5 Significance of the Study  

 It is expected that the study would provide empirical information on the efficacy 

of Bilingual and Peer-Tutoring instructional strategies in enhancing students‟ 

achievement in and attitude to translation which will also improve students‟ performance 

in Yoruba language.  

 The study also provides empirical evidence on the effect of bilingual and peer- 

tutoring instructional strategies in the teaching of translation in colleges of education. The 

findings of this study would also provide lecturers in colleges of education who teach 

Yoruba translation, an effective means of assisting students, particularly those with 

learning difficulties to attain a higher level of proficiency in Yoruba translation. Besides, 

the study would also fill the observable gaps in the conduct of researches in Bilingual 

teaching of Yoruba language in a second language situation.  
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It would finally be of significance to the government and curriculum planners of Yoruba 

language and translation, as they approve more effective teaching strategies to be adopted 

in our colleges of education for effective teaching of Yoruba language translation.  

 

1.6 Operational Definition of Terms  

 The following terms are given operational definitions to indicate what they are 

construed as in this research: 

Bilingual Instructional Strategy: This refers to an instructional strategy in which the 

teacher uses a combination of Yoruba and English linguistic codes for lesson delivery.  

Learning Outcomes: This refers to students‟ achievement in translation as well as their 

attitudes to translation as depicted by their scores in ATYT and AYTY used as pretest 

and post-test in the study.  

Peer Tutoring: This refers to an instructional strategy that consists of students‟ 

partnership. It involves students learning from and with one another in way that are 

mutually beneficial and it involves sharing knowledge, ideas and experiences among 

participants. 

Pre-service Teachers: This refers to students in colleges of education who are being 

trained to become professional teachers in Yoruba language.  

Yoruba Translation: This is an aspect of Yoruba language which deals with the 

replacement of textual materials in English by equivalent textual materials in Yoruba in 

such a way that the morphological, syntactic, semantic, and pragmatic structures as well 

as cultural nuances of both the source and the target languages are well accounted for.  

Verbal Ability: This is the students‟ capacity to acquire, retain and make use of any 

language. This would be measured by the students‟ score in verbal ability test used in this 

study.  
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

 This chapter presents the review of related literature under the following sub-

headings:  

2.1 Theoretical Framework  

2.2 Objectives of Teaching Yoruba as a Second Language in Nigerian  Schools  

2.3 Methods of Teaching Yoruba in Nigerian Schools  

2.4 Factors Affecting the Teaching and Learning of Yoruba Language  

2.5 Studies in Attitude to Mother Tongue  

2.6 The Concept of Translation 

2.7 Bilingual Instructional Strategies and Language Learning Outcomes  

2.8 Peer Tutoring Instructional Strategies and Language Learning Outcomes  

2.9 Studies in Gender and Language Learning Outcomes  

2.10 Studies in Verbal Ability and Language Learning Outcomes  

2.11 Appraisal of Literature Reviewed 

 

2.1 Theoretical Framework  

 Several theories underpin language teaching and language learning. These 

theories have significant implications for language teaching and language learning. 

Especially for this study, Labov‟s variability theory and Bandura‟s social learning theory 

are relevant.  

 

2.1.1 Variability Concept/Theory  

 This is a sociolinguistics theory propounded by William Labov (1972). The 

theory is also called “variationist linguistics”. Labov propounded this theory to fill the 

vacuum created by Universal Grammar (UG). The variability concept is founded on the 

assumption that language use can qualify as a window into the mental representation of 

language. It maintains that learners vary in their language use of shift styles according to 

their degree of attention pupils eventuate in the „vernacular style‟. Pattern (1990) is of the 

view that the variability theory explains the pressure underlying second language learning 

process.  

 The variability concept of Labov provides a theoretical basis for this study in the 

area of pressure that underlies second language learning process, especially the use of 
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English language as a medium of instruction when compared with that of mother tongue 

or the language of immediate environment (LIC). Scholars have admitted that intense 

pressure is placed on the Nigerian pupils who have to learn concepts, ideas and facts in 

various school subjects in English language which is a foreign language. It is assumed 

that such learners will feel more at home and learn under less pressure when the medium 

of instruction is the mother tongue or the first language.  

 

2.1.2 Social Learning Theory  

 This study draws its supports from social learning theory that was authored by 

Bandura (1986). He posits that people learn from one another via observation, limitation 

and Modeling. Social learning theory focuses on the learning that occurs within a social 

context. The theory holds that people learn effectively from one another, including such 

concepts as observation, limitation and Modeling. Bandura (1977) lists four general 

principles of social learning theory which include:  

 People can learn by observing the behaviours of others and the outcome of those 

behaviours.  

 Learning can occur without a change in behavior. Behaviourists say that learning 

has to be represented by a permanent change in behavior. In contrast, social 

learning theorists say that because people can learn through observation alone 

their learning may not necessarily be showing in their performance.  

 Cognition plays a role in learning. Over the last 30 years, social learning theory 

has become increasingly cognitive in its interpretation of human theory. 

Awareness and expectation of future reinforcements or punishment can have a 

major effect on the behaviours that people exhibit.  

  In social learning theory, reinforcement or punishment can have a major effect on 

the behaviours that people exhibit.  

 The educational implications of social learning theory include the following:  

1. Students often learn a great deal simply by observing other people.  

2. Describing the consequences of behavior can effectively increase the appropriate 

behavior and decrease inappropriate ones. This can involve discussing with 

learners the roles and consequences of various behaviours. 

3. Modeling provides an alternative to shaping for teaching new behaviours.  
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4. Teachers and parents must model appropriate behaviours and take care that they 

do not model inappropriate behaviours.  

5. Teachers should expose students to a society of other models. This technique is 

especially important to breakdown traditional stereotypes. 

6. Students must believe that they are capable of accomplishing school task. 

Developing a sense of self-efficacy is important for student.  

7. Teachers should help students set realistic expectation for their academic 

accomplishments.  

8. Self-regulation technique provides an effective method of improving students‟ 

behavior.  

 Thus, social learning theory is the foundation which the second instructional 

strategy Peer tutoring instructional strategy is built on. It is both activity-based and 

guided-discussion biased. Through various purposeful activities, opportunities are created 

for the students to observe, copy, and imitate behaviors and actions of their peers. This is 

also in accordance with the opinion of Vygotsky (1896-1934) who viewed social learning 

theory as an active process where learners are expected to learn to discover principles, 

concepts and facts for themselves. Social learning theory therefore highlights the 

convergence of the social and practical elements in learning by stressing the most 

significant moment in intellectual development especially when speech and practical 

activity converge.  

 

2.2 Objectives of Teaching Yoruba as a Second Language in Nigerian Schools 

 One of the major reason for teaching Yoruba and other Nigerian languages as 

stated in the National Policy of Education is the preservation of the people‟s culture and 

the attainment of national unity. According to Iyanu and Ogiegbaen (2005), there is 

nothing as dangerous and damaging as giving people education that is not relevant to 

their lives or functional in domination of their environment. Many educationists see 

education as the process of cultural transmission and the culture of the people can only be 

successfully transmitted through the proper teaching of indigenous languages in schools. 

According to Araromi (2005) one advantage of promoting indigenous language in our 

schools is that this channel is the best method of promoting and accelerating the process 

of nation building. This is because citizens will eventually master at least one of the three 
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major languages other than their respective mother tongues. Thus, people will be able to 

understand and accommodate one another better.  

 Ajayi (2000) identifies six main objectives of teaching and learning of Yoruba 

language and other Nigerian languages in schools. To him the student should be able to 

accomplish the following:  

(i) Express himself correctly in the appropriate Nigerian language, 

emphasizing appropriate lexis and figures of speech (vocabulary, idioms, 

proverbs witticisms, metaphor and so on); 

(ii) Demonstrate familiarity and acquaintance with and ability to discuss and 

explain elements of the oral tradition of the language (folktales, riddles, 

games, songs etc);  

(iii) Read and appreciate literature written in Nigerian language (e.g. Yoruba) 

without difficulty and at a reasonable speed;  

(iv) Carry out continuous writing in Nigerian languages, employing correct 

usage of grammar, idiomatic expression, orthography, punctuation and 

other mechanics of the languages;  

(v) Manifest creativity in Nigerian languages through composition of short 

stories, plays, newssheets, word games, songs and so on in the languages; 

and  

(vi) Acquire the necessary tools to cope with further studies in Nigerian 

languages, if so desired.  

 

2.3 Methods of Teaching Yoruba in Nigerian Schools  

 Teaching method according to Obanya (1979) is the different techniques or 

systematic means of presenting subject matter and learning experiences with a view to 

achieving set goals and objectives. Ojo (2005) in his own contribution describes language 

teaching method as the determination of worthwhile objectives, the selection and 

arrangement of learning experience, guidance and motivation as well as approaches to 

testing and correction with a view to helping learners acquire basic language skills, 

namely, listening, speaking, reading, and writing, in a language.  

 Araromi (2005) opines that students‟ achievement in language learning is a 

function of the efficacy of the teachers‟ technique of imparting knowledge among other 

factors. Among common methods of languages teaching identified by scholars are 
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traditional method, direct method, audio-lingual method, cognitive code-learning and 

communicative language teaching (Ubahakwe, 1979; Williams 1991; Araromi, 2005; 

Ojo, 2005).  

 The traditional method otherwise known as the grammar-translation method is the 

oldest method of language teaching. Its main procedure was based on memorization of 

grammatical rules, sets of forms of words and analytic translation of text. The word, and 

not the sentence, was regarded as the unit of speech. Language teaching was seen as 

consisting of random acquisition of vocabulary which the learner had to knit together in 

accordance with a set of prescribed rules of grammar in order to arrive at the sentence. 

According to Williams (1990) the learning theory underlying the grammar-translation 

method is that language learning is a process of developing mental discipline. This is the 

reason why learners have to learn to break down sentences into clauses, phrases and 

memorise the terms for structured drills.  

 According to Araromi (2005) the direct method of language teaching places 

emphasis on the use of the target language for genuine communication right from the 

beginning of language study. This method of language teaching according Ubahakwe 

(1990) attempts to teach a language the way a child acquires his methods which teachers 

use without recourse to translation and drill method. This method is beneficial because it 

has the advantage of keeping the learners active throughout the language class period 

(Williams, 1990).  

 The audio-lingual method of language teaching emphasizes the oral skills and 

techniques of memorization and systematic patterns practice or structured drills, 

particularly at the initial stages of language learning. Exercises in this method according 

to Ojo (2005) include writing, which consolidates what has been practiced orally, and 

transcribing sentences that have been constructed. In this method, grammatical structures 

are expected to be learned and internalized without prior explanation through analogy 

rather than analysis. The cognitive code-learning method in its own case emphases the 

conscious learning of new items by deliberate attention to rules, rather than by stimulus-

response training of behaviourism. The underlying principle is that language is about rule 

formation, and not habit formation.  

 Similar to the cognitive code-learning is the generative grammar method which 

emphasizes that for one to master a language, learning the rules of that languages is 

imperative. It should however be noted that this learning of rules is quite different from 
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the cognitive code learning. Here, a student is led to the knowledge of the structure of the 

language through carefully selected utterances. It is only after a learner has a conscious 

knowledge of the rules that govern the structure of the target language that he will be able 

to generate an infinite number of sentences in the language.  

 

2.4 Factors Affecting Teaching and Learning of Yoruba Language  

 Scholars have identified several factors affecting the teaching and learning of 

Yoruba language in Nigeria (Awobuluyi, 1992; Emenanjo 1992; Owolabi, 2006; Bami-

Ogunbiyi, 2008). Such factors include lack of qualified teachers, poor teaching 

methodology, lack of adequate instructional materials, negative attitude of parents 

towards indigenous languages, among other factors.  

 Ogunyemi (2006) opines that central to the teaching of all school subjects are 

quality teaching materials and resources. To him, if indigenous languages are to be taught 

effectively, then suitable curriculum materials must be readily available. However, 

Awobuluyi (1992) points out that Yoruba language does not have enough materials to 

sustain its teaching as it really ought to be taught at any level. Bami-Ogunbiyi (2008) also 

observes that effective textbooks for teaching and learning Yoruba are either too 

expensive or not available. She observes further that the teaching aids for teaching 

pronunciation and films for situational language teaching method to enhance and promote 

easy comprehensive and permanent learning by the students are lacking in schools.  

 In his own contribution, Emenanjo (1992) submits that there is a dearth of trained 

indigenous language teachers all through the system while the available ones are poorly 

motivated, ill-trained, overworked, and unevenly distributed. Awobuluyi (1992) also 

notes that there is an acute shortage of suitable and well-trained second language teachers 

for the three major indigenous languages in Nigeria. To him, this problem has constituted 

a major factor militating against the teaching of Nigeria languages in secondary schools 

throughout the country such that probably no more than ten percent of schools actually 

teach any of the languages as second language.  

Similar to the above, Bami-Ogunbiyi (2008) points out that the teacher‟s 

inadequacy in the mastery of Yoruba language is a serious issue that affects the way 

pupils learn the language. In her opinion, the unqualified teacher cannot render what 

he/she does not possess to the pupils in terms of knowledge. In order to achieve a desired 

result in the teaching/learning process, the teacher must be skilful, efficient, and possess a 
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vast knowledge on how to apply and make use of different teaching methods and 

techniques. And also the low incentive given to teachers of indigenous languages 

contributes to the low standard of teaching and learning of indigenous languages in 

Nigerian schools.  

Another issue that has hindered effective teaching and learning of Yoruba 

language is the attitude of people towards the use of indigenous languages in our 

educational setting. The indigenous languages are referred to as vernacular, and students 

are prohibited to speak them within the school premises (Ogunyemi 2006). This has no 

doubt resulted in the formation of negative attitude towards the teaching and learning of 

indigenous languages.  

 

2.5 The Concept of Translation  

2.5.1 Definitions of Translation 

 Different definitions of the term translation occurs as spelt out by specialists in 

the field of language. Al Wassety (2001) sees translation as a human activity which 

assists men exchange ideas, thoughts or opinions not minding the differences in the 

languages used. He felt that since human tongues differ the only means through which 

these different humans could interact is by means of translation. 

 Enami (1997) sees translation as a science, an act, and a skill. It is science because 

one must have complete knowledge of the structure and make up of the two languages 

concerned, to be able to translate affectively. It is an art because it requires artistic talent 

to reshape the original language in a way that will enable the listener or reader understand 

what is translated. And according to Enami, it is a skill because it entails making smooth 

any problems that might arise in the course of translation and being able to provide an 

equivalent of what is required in the translated language. 

 It must be noted that translation between languages is not the whole of translation, 

it only illuminates what a language says into another language. This is because translating 

the spoken words within or between languages poses serious practical difficulties for 

many translators on a day-to-day basis. 

 Taber (1969) however, is of the opinion that translation consists of reproducing in 

the receptor language the closes natural equivalent of the source language message in 

terms of meaning and style. In other words, translation is the act of producing something 

very close, not exactly to the language being translated from the source language and this 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 21 

touches on meaning and style. Meethan and Hudson (1972) and Catford (1965) are in 

support of the aforementioned definition of translation as they opined that translation is 

the placement of a text in one language by replacing an equivalent text in the second. 

Thus these definitions boil down to seeing translation as replacement using an 

“equivalence”, something similar, close to, a textual material in a second language or the 

language of translations. 

 Functionalists on the other hand define translation as the production of a 

functional target text in the process of which a relationship with a given source text is 

maintained as specified by the targeted text or language. Thus, here, in the course of 

translation, one must try as much as possible to be very close to the source of the 

language translated to the targeted language to avoid deviating. 

 Thus, from all these definitions of translation, it is obvious that translation is a 

task in which a person or translator must do with skill. And it is simply trying to express 

ideas or messages in a given text (language 1) into another text (language 2) in such a 

way that the non-speakers or non-native hearers of the second language comprehend what 

is being said or translated clearly and vividly. 

 

2.5.2 Criteria for a Good Translation 

 It is pertinent to note that a good translation must carry all the ideas of the original 

language as well as the structural and cultural features. In furtherance of this idea, 

Massaud (1988) came up with certain yardsticks for a good translation which would be 

considered as follow. A good translation: 

1.  Must be easily understood 

2. Must be fluent and smooth  

3. Must be idiomatic 

4. Must conveys to some extent, the literacy details of the original. 

5. Must distinguish between the literal and metaphorical statements. 

6. Must reconstruct the cultural and historical context of the original. 

7. Must convey as much as possible the meaning of the original text. 

 Another expert linguist, Elshafey (1985) in his own view, suggests three major 

criteria that could be used to attest good translation and these include: 

(i) The translator must have the knowledge of the grammar of the source language, 

the vocabulary as well as good understanding of the translated text. 
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(ii) The translator must be able to reconcile the given text into the target language. 

(iii)The translator should ensure that he/she captures the atmosphere of the original 

text. 

From these two specialists‟ points of views, it is quite obvious that translation is 

never, an easy task. If one would have to translate one language into a target language, 

one must bear all the criteria listed earlier on in mind to be able to have a good 

translation. It is however, a pity that a lot of translators today fall short of expectations. 

They never abide by any of the spelt out criteria and this explains why the researcher has 

decided to dwell on translation and to examine two important strategies that could be 

employed for effective translation. 

 

2.5.3 Translation Problems 

 It is pertinent to note that due to the criteria earlier mentioned, translation as a 

concept and as an art must have certain problems. Translators also are bound to face 

problems. The problems of translation comes in two major forms linguistic and cultural. 

According to scholars, the linguistic problem encountered by translators can be found in 

the area of grammatical differences, lexical ambiguity and meaning ambiguity. And the 

cultural problems involves different situational features or characteristics. This 

classification of problems of translation almost rhymes with the classification of the 

problems of translation from Arabic to English and from English to Arabic as researched 

into by Elzein, (1994) who suggested the following as the translation problems in the two 

languages earlier mentioned: lexicon, morphology, syntax, textual differences, rhetorical 

differences and pragmatic factors. 

 Same other linguists give translation problems as over-translation, under-

translation and untranslatability. Culture poses another challenge to translators as Fionty 

(2001) opined that poorly translated texts distort the original in its tone and cultural 

references. And another serious translation problem occurs when a bad model translates 

pieces of literature which gives misconceptions about the original text. Thus, it is clear 

from all these that translation is not an easy task at all. It is an art that needs caution, tact, 

wisdom and zeal to be able to have an effective output. 

  Miremadi (1991) has a different view on what problems are encountered in 

translation. For him, translation problems could be grouped into two main categories, 

namely: lexical problems and syntactic problems. Lexical problems refer to object, or 
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concept in a language which cannot be substituted with a word or object in another 

language when referring to the same concept or object. Five sub-categories of lexical 

problems emerge are these include: straight/denotative meaning, lexical meanings, 

metaphorical expressions, semantic voids and proper names. Syntactic problems refers to 

the in ability to find two languages with exact identical systems of structural 

organizations. In other words, language structures vary from one language to another. 

Differences in structural organizations occur in word classes, grammatical relations, word 

order, style and pragmatic aspects.   

 Critically examining these problems, a translator is expected to convey the 

message of the source text to the target readers effectively. However, it is difficult to find 

a completely exact translation between any two languages which is another big problem 

encountered by translators in the field of translation. 

 

2.5.4 Types of Translation 

 Roman Jakobson (1959) distinguishes three major ways of interpreting a verbal 

sign. These ways will be examined briefly as follow: 

(i) Intralingual translation or rewording 

This translation involves the translator interpreting verbal signs or words through 

other words or signs of the same language. In other words if one speaks a word in 

Yoruba language, it can be interpreted in the same Yoruba language using 

different words from the original or initial words used. This translation is 

exemplified by synonyms/in the same language, paraphrase or replacement of 

idioms. 

(ii) Intersemiotic translation or transmutation  

This refers to a situation whereby an interpreter interprets verbal signs or words 

by means of signs or words of non-verbal sign system. It is a situation whereby 

the interpreter interprets without using words or signs. It is the use of signs or 

signals for the purpose of communication, such as found in sign language and 

traffic signals. 

(iii) Interlingual translation 

This refers to the translation in which the translater employs synonyms in order to 

get the second translation (ST) message across. Here, there is no full equivalence 
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between code units. Translation here in involves two equivalent messages in two 

different codes as the translation occurs between two languages. 

 

2.5.5  Translation Strategies 

2.5.5.1  What is a Strategy? 

 Strategy, in translation, has a lot of definitions, according to theorists. Some of 

these definitions would be discussed briefly. One definition is a long-term plan of actions 

designed to achieve a particular goal. This means actions planned ahead that aim at 

meeting a goal. Another definition of strategy sees it as a systematic, consciously adopted 

and mentioned, to improve the learning performance of an individual. Thus, the main 

focus of this definition sees strategy as a plan to improve learning performance or 

activity. The third definition of strategy sees it as a planned, deliberate, goal-oriented 

procedure monitored by a sequence of steps. Then we have another definition of strategy 

which states that it is a set of clear mental behavioural steps used to achieve a specific 

outcome. 

 These definitions give broad views of strategy which can be related to different 

fields of study. Thus, a translator uses a strategy when he/she encounters a problem while 

translating a text. This gives rise to examining some strategies translators could use to 

enhance effective translation. 

 

2.5.5.2   Types of Strategies in Translation 

 Chesterman (1997) believes that strategies must always have certain features or 

characteristics. And he suggests a list of six main translation strategy features namely: 

(i) Involvement of text manipulation 

(ii)  Application to the process 

(iii) Being goal-oriented 

(iv)  Being problem-centred 

(v)  Being applied consciously 

(vi)  Being inter-subjective, that is, being practical, experimental and understandable 

for the readers, not the user or writer. 

With these characteristics of translation strategies, scholars have arrived at 

different types of strategies. Bungen (n.d) has suggested three categories of strategies 

namely: comprehension, transfer and production strategies. Translation first involves 
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reading and understanding a texts, followed by analysis of the differences between the 

original text and the target text in order to decide what strategy to use and then 

endeavouring to produce the equivalent text in the target language. 

Baker (1992) in his own view lists eight strategies which have been used by 

professional translators to cope with the problems that arise while carrying out a 

translation task and these include: 

 Translation by a more general word. This solves the problem of many of types of 

non-equivalence. 

 Translation by a more neutral/less expressive word 

 Translation by cultural substitution. 

Here, a culture-specify item or expression is replaced with a target language item 

considering its impact on the target reader, thus making the translated text more natural, 

understandable and familiar to the target reader. 

 Translation using a loan word or loan word with explanation. 

This is used for culture-specific items, modern concepts whereby the word is first-

mentioned and explained and later used by its own or on its own. 

 Translation by paraphrase using a related word. 

This strategy is employed to simplify lexical items in the target language which 

has a different form in the source text. 

 Translation by paraphrase using unrelated words. 

This strategy can be used when the concept in the original item is not lexical in 

the target language, when the meaning of the source item is complex in the target 

language, then this strategy comes in. 

 Translation by omission 

Here, if the meaning conveyed by a particular item or expression is not necessary 

to mention in the understanding of the translation, translators use this strategy to 

avoid lengthy explanations. 

 Translation by illustration 

This is employed to avoid over-explanation and to be concise and to the point. 

 From all that had been said on strategies of translation, it is obvious that Baker‟s 

(1992) taxonomy of translation strategies include the more applicable set of strategies 

because these, strategies were used by professional translators. It is also clear that other 

translation strategies not mentioned here exist as different theorists or scholars have 
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different strategies according to their different perspectives. However, in this study, a 

close attention is paid to two proven and tested strategies which many scholars have 

employed in translating. These two strategies are the Bilingual Instructional, strategy and 

the Peer-Tutoring Strategy which would be examined and discussed in details in the next 

sub-topics of this chapter. 

 

2.6 Bilingual Instructional Strategy and Language Learning Outcomes  

 According to Benson (2004) Bilingual instructional strategy is a strategy in which 

instructional contents are delivered through the use of both the learner‟s first language 

and a second or foreign language. This implies that students will be taught by mixing or 

switching between linguistic codes of the first and second language. Hymes (1974) 

defines code switching as a common term for alternative use of two or more languages, 

varieties of a language or even speech styles. Bokamba (1989) describes it as the mixing 

of words, phrases and sentences from two distinct grammatical systems across sentence 

boundaries within the same speech event. Code mixing on the other hand has been 

described as the embedding of various linguistics units such as affixes, words, phrase and 

clauses from a cooperative activity where the participants, in order to infer what is 

intended, must reconcile what they hear with what they understand (Bokanba, 1989). 

Going by the definitions given above, Bilingual instructional strategy as conceived in this 

study involves the alternative use of two languages (Yoruba and English) for the purpose 

of instruction.  

 Mora (2011) identifies some philosophical assumptions underlying bilingual  

instructional strategy. The first assumption is that the two languages involved hold a 

position of equal prestige and importance. The learning of students‟ first language is not 

seen as merely a means to an end, but rather a legitimate and important end in itself. 

Therefore, knowledge is enhanced and accelerated by the use of students‟ L1 and L2. 

Another assumption is that bilingual education builds connections between the home and 

the school. The use of language students are familiar with makes learning more 

interesting while the simultaneous use of a second language makes them eager to learn 

the second language.  

 According to Mora (2011) Bilingual educators are satisfied with the many sound 

research studies that establish the accuracy of cross-linguistic transfer theory. Transfer is 

not sequential but rather a concurrent process where learning in L1 and L2 is reciprocal 
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and continuous. Language and cognitive abilities share a common underlying 

proficiency, which if enhanced leads to greater proficiency in both languages. Bilingual 

instructional strategy increases the level of teachers‟ metalinguistic awareness which 

enables them to teach students using contrastive linguistics to enhance language transfer.  

 Some scholars are of the opinion that Bilingual instructional strategy offers 

significant pedagogical advantages while some other scholars argue that bilingual 

instruction is counter-productive to the child‟s welfare and academic achievement. 

According to Eze (2004) bilingualism is one of the causes of poor achievement in 

schools. However Olagbaju (2009) disagrees with this assertion. To him, code-mixing 

and code-switching usually help a speaker who could not express himself or herself in 

one language to switch to the other in order to compensate for the deficiency. This 

according to him creates an escape route for learners to communicate in the classroom 

and it builds smooth interaction between a bilingual teacher and his or her students. 

Switching between L1 and L2 has the ability to place learners in their comfort zones in 

the classroom because it serves as an integral link between the home language and the 

school language.  

 The use of Bilingual instructional strategy has proven advantages beyond 

language teaching and language learning. For instance, in Mathematics and other 

subjects, difficult concepts could be taught or explained using the bilingual medium of 

instruction to foster understanding of the topic. It also makes learner relax and contribute 

more to the discourse in the classroom. Its successful employment and results amongst 

overseas students has made the researcher invented the idea of experimenting the strategy 

in our colleges of education for the purpose of efficiency in teaching of the Yoruba 

translation.  

 

2.7 Peer-Tutoring Strategy and Language Learning Outcomes  

 Peer-tutoring strategy of teaching is potent in raising students‟ academic 

achievement (Adekoya and Olatoye, 2011). Peer-tutoring as defined by Bond, Cohn, and 

Sampson (2001) is a strategy which involves students learning from and with one another 

in ways which are mutually beneficial and involve sharing knowledge, ideas and 

experiences among participants. In the opinion of Rohrbeck, Ginsburg-Block, Fantuzzo, 

& Miller (2003), Peer tutoring is a systematic, peer-mediated teaching strategy. It 
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consists of student partnerships, linking high achieving students with lower achieving 

students or those with comparably average achievement during an instructional session.  

 Three modes of Peer tutoring strategy are identifiable: Cross-Age tutoring (CAT), 

Peer-assisted learning strategies (PALS) and reciprocal peer-tutoring (RPT) (Fantuzzo & 

Rohrbeck 1992). According to them, Cross-Age tutoring is a peer tutoring approach that 

joins students of different ages, with older students assuming the role of tutor and the 

younger students assuming the role of tutee. Students may be paired in a variety of ways 

as a senior secondary school student with a junior secondary school student, older 

students with disabilities with younger students with disability. Whichever pairing 

method is used, tutors, under the guidance of the teacher, become models of appropriate 

behaviours, organizing work, asking questions demonstrating self-management, 

encouraging social interaction, and facilitating better study habits (Gustad, 1993).  

 Several research reports have shown the effectiveness of Cross-Age tutoring. 

Gaustad (1993) reports that students benefit academically through practice and 

communication and self-esteem increase through social interaction and contribution to 

classroom learning. Kalkowski (2001) also reports that cross –age tutoring enhances self-

esteem among older students who provide individualized instruction to tutees, and result 

in a more cooperative classroom and improved school atmosphere.  

 Reciprocal peer tutoring according to Fantuzzo and Rohrbeck (1992) is an 

intervention strategy combining self-management methods, group interdependent 

competency. It is a collaborative learning strategy in which students alternate between the 

role of tutor and tutee. This strategy regards students as part of the educational process 

and thus, students are able to prepare instructional materials and receive feedback from 

peers. 

 Peer-tutoring strategy has been found to be a powerful tool for meeting both the 

academic and social needs of students in schools at all levels of education irrespective of 

gender, age and socio-economic background (Adekoya and Olatoye 2011). The peer 

relationships often have less rigid characteristics than teacher-student interactions in a 

school setting. According to Nazzal (2002) Peer tutoring is an instructional strategy that 

actively engages students in learning and promotes mastery, accuracy, and fluency in 

content learning. It is due to all these aforementioned usefulness and efficacy of this 

strategy that the researcher has decided to examine its usage amongst students of colleges 

of education in this study.  
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2.8 Studies in Gender and Language Learning Outcomes 

 Gender has been described as a social concept that refers to culturally defined 

character traits laballed masculinity and feminity (Afonja, 2002). In his own contribution, 

Oladunjoye (2003) describes gender as the social and historical constructions for 

masculine and feminine roles, behaviours, and attributes. Stakeholders in the 

achievement in language learning. Scholars (Sotonade 2003, Oladunjoye 2003, Linver et 

al 2002, Ibitoye 1998) have examined the role of gender in academic achievement and 

have come up with different findings.  

 Sotonade (2003) in his study sought to determine the reasons behind female‟s 

under performance in some subjects and what should be done to address the problem. 

Some of the factors identified in his study as the likely causes of the underperformance 

include lack of role model, differences in ability or aptitude, lack of interest, nature of the 

subjects to be learned among other factors.  

 In his own contribution, Oladunjoye (2003) considers the relationship between 

learning strategy, gender and achievement in verbal communication in English language. 

He found out that there is a significant difference in male and female students‟ 

achievement in verbal communication in English. According to his research reports, 

female students performed better than their male counterparts. Also, in an earlier study, 

Ibitoye (1998) in his study on influence of gender on students‟ achievements reports that 

gender purity is most important in students‟ achievement. The result of his study showed 

that girls from co-educational schools achieved significantly better than boys from co-

educational schools.     

 Makinde, (2004) in his opinion on gender and language outcome felt that studies 

abound that revealed that there was no evidence of gender differences in academic 

performance including achievement in language. He cited Akinbote (1999), Adepoju 

(1996) and Oden (1999), who in their different research work on this subject matter that 

they found no significant difference in the performance of male and female students in 

subject like English language and composition writing. 

 However, some other scholars like Gaigher (2004) has worked on the significance 

of gender difference in favour of boys. Other scholars (Akinbote, 1999 and Aremu and 

John, 2005) found out in their studies that there was no significant difference in the 

academic achievement of male and female students. From the foregoing, it is clear that 

the views of scholars on the role of gender in academic achievement are conflicting. This 
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suggests that the actual role of gender in learning is still open to further debate. This also 

implies that the actual difference in the performance of male and female students may 

have something to do with the nature of the subject or the topic being taught as well as 

the instructional strategy employed by the teacher. This is perhaps the reason behind the 

submission of Adepoju (1996) that the influence of gender on achievement in most 

learning tasks is still inconclusive. It is against this background that this present study 

wishes to examine the influence of gender on learning outcomes in Yoruba translation.  

 

2.9 Studies in Verbal Ability and Language Learning Outcomes  

 Verbal ability according to Richard and Rodger (1986) is a test of intelligence that 

can be used to predict learners‟ performance in language skills. According to them, the 

elements of verbal ability test include word power, sentence arrangement, word 

arrangement, and substitution of elements and logical selections of appropriate words. In 

the view of Oladunjoye (2003) verbal ability or verbal skill has to do with the 

communicative process required for the expression of our thoughts and ideas either orally 

or in written form.  

 Scholars (Bell and Perfitti, 1994, Iyagba 1994, Olaboopo 1999 and Oladunjoye 

2003) have researched into the relationship between verbal ability and language 

correlation between verbal ability and language performance. Students with high verbal 

ability outperformed those with low verbal ability. They concluded from their study that 

verbal ability is a measure of intelligence that has its principal components in reasoning 

and problem solving skills. To them, verbal ability links thinking with power of 

expression to make genuine impression that takes cognizance of grammar.  

 In another study, Iyagba (1994) found out that there was no significant difference 

in the performance of students with high verbal ability and those with low verbal ability 

in English composition. He however discovered a significant difference in attitude of 

students belonging to various ability groups. This finding contradicts the finding of 

Olaboopo (1999) who found significant interaction effects of error treatment and verbal 

ability on students‟ achievement in composition writing Oladunjoye (2003) also found in 

his study that performance in language learning is not independent of students‟ verbal 

ability. In his investigation of the relationship between verbal ability and achievement in 

English language, he reports that the verbal ability of failing students is lower than the 

verbal ability of students who pass and even the verbal ability of average students.  
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2.10 Studies in Attitude to Mother Tongue  

 The term mother tongue has a number of different meanings. Historically, it was 

used to refer to the first language acquired as a child (Thompson, 1999). The origin of the 

term was based on assumption that this first language would be the one spoken by the 

primary care giver and this was assumed to be the mother. However, with changes and 

cultural differences in child-rearing practices, it cannot be assumed that the primary 

caregiver will always be the mother and as such, there have been objections to this 

definition. As a refinement of the original meaning, Thompson (1999) suggests that the 

term mother tongue is the first language that the child learns, and inherent in this 

description is the assumption that the learning takes place in a naturalistic way.  

 Iyanu and Ogiegbaen (2005) see mother tongue as the language that is naturally 

learnt by members of a speech community and employed by them, as the mother tongue 

promote the cognitive abilities of the children. As the child interacts with his parents and 

immediate relations, he comes into proper understanding and grasping of his mother 

tongue. He also learns through the naming of various objects around him and the 

immediate environment because he has acquired a level of proficiency in his mother 

tongue, built up a vocabulary covering a lot of objects of sense expression in his daily 

activities. By implication, the mother tongue provides a more rewarding learning 

environment, as the school learning and experience become a continuation of home 

experience, a condition that guarantees cognitive equilibrium.  

 Makinde, (2004) on attitude and achievement opined that language is 

accompanied by attitudes and values held by its users and non-users. Citing Kolawole 

(1997) in his Phd unpublished work, Makinde observed that the attitude a person holds 

towards a language will to a great extent affect his level of performance in the language 

since a position attitude leads to successful language learning. 

 As important as the mother tongue is, it has been observed that many people now 

hold a negative attitude towards their indigenous languages. Ajayi (2000) observes that 

we have been so carried away with Western education in such a way that most of those 

who are elites are so polluted with foreign language that they always discourage their 

children from speaking Yoruba, Igbo, or Hausa at home. He also observes that even 

illiterates do not want their children to lag behind, so they too do not want their children 

to study our languages.  
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 The question is, to what extent has English language helped us to see ourselves 

the way we are? If it has actually helped us, there would not be any need for intertribal, 

inter-cultural and political versus religious unrest experienced in our society. The fact 

remains that English language is the language of power and the elite while in some 

quarters, it has been regarded as language of captivity and deprivation in Nigeria 

(Bamgbose 1971, Adegoju 2008). This left the discussion of the nation‟s progress into 

the hands of very few privileged that enjoyed the dividends of colonialism via the 

learning of English language that resulted into the inheritance of the offices left by the 

colonial masters. By implication, the elites imposed the inherited language. Bamgbose 

(2002) shares this view that the elites are those who point out that African languages are 

not yet developed to be used in certain domains or that the standard of education is likely 

to fall if the imported European languages cease to be used as media of instruction at 

certain levels of education. Based on Bamgbose‟s view, Adegbola (2009) observes that: 

Development goals cannot be achieved by the fulfillment of the 

aspirations of an elite minority such as the acquisition of formal 

education through the use of an exclusionary foreign colonial language. 

If an acceptable segment of the population is excluded from 

development process due to the imposition of an exclusionary 

communication strategy, a few would be made to bear the burden of the 

totality and the development process which will manifest extremely low 

productivity, as we continue to experience in Nigeria.  
 

 By implication, the aforementioned portrays what Adeyinka (1989) terms 

negative attitude toward Yoruba language most especially by the elite and the Nigerian 

government. For example, Awoniyi (1995), Owolabi (2006) Fafunwa (2008) reveal the 

Nigerian government negligence of the development of indigenous languages in the 

country.  

 Afikode (2005) also points out that many of our indigenous language teachers are 

not interested in their jobs. Some of them do not want people to know their area of 

specialization. They prefer to be called teachers of English/French languages. This 

attitude has negative effects on students‟ achievement in Yoruba language and other 

indigenous languages.  

 Perhaps the acute form of negative attitude towards indigenous languages is what 

Owolabi (2006) refers to as native Language Prejudice Syndrome (NALPS). He defines 

NALPS as an attitude of dislike for the use of native languages as media of expression. 

Particularly for official purposes, and in effect as major instruments of national 

economics, social and political development.  
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 Apart from NALPS, other forms of negative attitude towards the use of native 

languages include the failure of the educated elite parents to speak native languages to 

their children at home leading to decline in native language skills among such children 

(Owolabi, 2006). In effect, the Native Language Prejudice Virus (NALPV) is being or 

has, in fact been passed to these innocent children by the elite parents, which would 

ultimately develop into full blown Native Language Prejudice Syndrome (NALPS).  

 

2.11 Appraisal of Literature Reviewed 

 The basic points stressed in the reviewed literature are the specific impact of 

bilingual instructional strategy and peer-tutoring instructional strategy on students‟ 

achievement in learning. The reviewed literature revealed that peer-tutoring strategy is an 

effective strategy in raising students‟ level of academic achievement. It was however 

noted that most research reports came from developed nations where the learning 

environment is relatively conducive. The review also discussed in details the concept of 

interpretation, its various definition criteria for translation, types of translation, 

translation problems as well as translation strategy types. From the reviewed literature 

also, it is evident that little or nothing has been done to determine the effects of bilingual 

instructional strategy and peer-tutoring instructional strategy on the learning of 

indigenous languages. From the foregoing therefore, there is need to consider the effects 

of these two instructional strategies in teaching Yoruba translation. 

 Although, the reviewed literature showed that the bilingual instructional strategy 

offers significant pedagogical advantages, many people still have negative attitude 

towards the use of indigenous languages in education. Most studies on bilingual 

instructional strategy examined its impact on the teaching of subjects other than 

indigenous languages. Thus there is need to consider its effectiveness in teaching some 

aspects of Yoruba language. Thus these two strategies‟ adaptation in the Nigerian 

indigenous languages (especially Yoruba) teaching, it is believed will enhance more 

efficiency in translation teaching.  

 Finally the reviewed literature briefly discussed the issue of gender and language 

learning outcomes in which theories and scholars gave conflicting concepts or ideas on 

female‟s supremacy over male in learning language outcomes and vice-versa which 

culminated into the researcher‟s need to ascertain the influence of gender on achievement 

in the learning situation under study.                                 
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CHAPTER THREE 

METHODOLOGY  

 This chapter describes the research design, and selection of subject. It also 

addresses research instruments, validity and reliability of instruments procedure for data 

collection and methods of data analysis. 

 

3.1  Research Design  

 The study adopted the pre-test, post-test control group quasi-experimental 

research design. The study involved two experimental groups and one Control group. 

Subjects in the experimental groups were exposed to the same selected aspects of Yoruba 

translation as a learning task using the bilingual, and peer-tutoring instruction strategies. 

The Control group was exposed to the conventional method of teaching. The subjects 

were exposed to pre-test before treatment and a post test after treatment. The conceptual 

model of the design is elaborated symbolically below:  

Experimental group 1  ……………. 01 X2 02    (T1) 

Experimental group 2 ……………..03 X2 04   (T2) 

Control group   ……………..05 X3 06   (C) 

 Where 01, 03 and 05 are the pretest observations for all groups and 02, 04 and 06 are 

the posttest observations for all groups. 

X1 represents the treatment 1 (Bilingual Instructional Strategy) 

X2 represents the treatment 2 (Peer-tutoring Instructional Strategy) and  

X3 represents the control (Modified Conventional Strategy) 

 

3.2  Variables in the Study  

 The followings were the variables in the study: 

(a) Independent Variable: This is the instructional strategy manipulated at three 

levels: 

i. Bilingual instructional strategy 

ii.  Peer tutoring intruct6iuonal strategy  

iii. Modified Conventional Strategy 

(b)  Moderator variables: 

i. Verbal ability at three levels [high, medium and low] 

ii. Gender at two levels [male and female] 
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(c)     Dependent variables: 

i. Achievement in Yoruba translation 

ii. Attitude towards Yoruba translation 

 The study employed the use of a 3×3×2 factorial matrix 

  

Table 3.1: A3×3×2 Factorial Design Table 

Treatment Gender Verbal Ability 

Bilingual Strategy  Low Medium High 

Male    

 

Female    

Peer- tutoring Strategy Male 

 

   

Female    

Conventional Strategy Male    

 

Female    

 

 

 

3.3  Selection of Subjects  

          The participating institutions are Colleges that offer Yoruba language in the six 

states in south west Nigeria. The states are Ekiti, Lagos, Ogun, Ondo, Osun and Oyo. The 

colleges were first stratified into federal colleges and state owned colleges. Three 

colleges were then selected from each group to make a total of six colleges. Two 

colleges, one federal college and one state-owned college, were randomly assigned to 

each treatment group. The sample for the study was expected to consist of about fifty 

students in each college of education, making a total of about 300 students. 

 

3.4  Instrumentation 

          The following instruments were used in the study for the purpose of data collation: 

i. Achievement Test in Yoruba Translation (ATYT) 

ii. Attitude to Yoruba Translation Questionnaire (AYTQ) 

iii. Students‟ Verbal Ability Test (SVAT) 

iv. Operational Instructional Guides (OIG) 
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3.4.1 Achievement Test in Yoruba Translation (ATYT) 

            ATYT was self-design test that was used to measure students‟ achievement in 

Yoruba translation. It contained two questions on Yoruba translation patterned after the 

West African examination council format. The test was self-designed in order to guard 

against the influence of the previous experiences since it is possible that some of the 

students are already previously exposed to the WAEC questions. 

 

3.4.1.1   Validation and Reliability of ATYT 

 The validity of the instrument was determined by giving it to fellow postgraduate 

students in the department, the project supervisor and other lecturers in the department. 

Their input and corrections were taken into consideration before the final draft was 

developed. The reliability was determined using the test-retest method and reliability 

coefficient of 0.73 was obtained. 

 

3.4.2  Attitude to Yoruba Translation Questionnaire (AYTQ) 

               This was a self-designed questionnaire that consisted of two sections A and B. 

Section A sought for personal information on student‟s sex, age, school and government 

area. Section B was made up of 4-point modified like type scale of attitude questionnaire. 

The scales varied from strongly agree to strongly disagree. Seventeen item in the scale 

indicated positive attitude while fifteen depicted negative attitude. Positively worded item 

in the questionnaire attracted 4, 3, 2 and 1 for SA, A, D, and SD respectively. The reverse 

is for negatively worded items 

 

3.4.2.1 Validation and Reliability of AYTQ 

             To ensure validity, AYTQ was given to experts for scrutiny. They examined its 

construction, suitability for the level of the students under study, the language used, 

clarity of expression/ ambiguity and adequacy of the statements and phrases in relation to 

contents. Item found to be unsuitable or wrongly worded were deleted and suitable item 

were supplied. 

        The instrument was then administered to 40 students outside the study sample. The 

data generated were analyzed for reliability using the Cronbach method and a reliability 

coefficient of 0.76 was obtained. 
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3.4.3  Operational Instructional Guides (OIG) 

             The Operation Guides for instruction were the lesson plans used in teaching all 

the students participating in the experiment. The lesson plans reflected each of the 

teaching instructions, bilingual instruction, Peer tutoring instruction and Modified 

conventional strategy. 

 

3.4.3.1 Validity and Reliability of Operation Instructional Guides (OIG) 

           The instruments were exposed to two stages of validation procedure. It was given 

to experts in the field and to Ph.D. students in language unit, Department of Teacher 

Education, University of Ibadan. It was also given to experts in instructional design to 

read and comment on each of the instruments (Bilingual and Peer-tutoring strategies). 

 Their attention was directed to the procedural format adopted in each lesson plan 

and to pinpoint any deviation noticed at any stage of the lesson plan like introduction, 

presentation and evaluation. The instructional design experts assessed the adequacy of the 

instructional steps, appropriateness of time allocation, clarity of instructional objectives 

and the instructional activities for the different teaching strategies, made necessary 

amendments and then scrutinized by the supervisor who later gave approval for its usage. 

 

3.4.4  Students’ Verbal Ability Test (SVAT) 

            This study adapted the Yoruba version of the Standard Australian Council for 

Education Research (ACER) MQ test from Alimi (2010) to determine the student‟s 

verbal ability. The ability test served the purpose of classifying students into different 

verbal ability levels. The ability test had 36 multiple choice question items that have been 

modified for Nigerian situation and for the subject (language). Each correct response was 

scored 1, while each wrong response was scored 0. The maximum marks obtainable was 

36. Those who scored between 13-24 were classified as having medium verbal ability, 

while those who scored 25 and above were classified as having high verbal ability while 

anybody scored below 13 were classified as low verbal ability students. The reliability of 

the test was determined using the test retest method and reliability coefficient of 0.72 was 

obtained. 
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3.5  Research Procedure 

         The study was carried out in four stages, namely: 

 Identification of school and training of research assistants. 

 Administration of pre-test 

 Treatment session  

 Administration of  post-test 

 

Stage I: Identification of Schools and Training of Research Assistants 

 This involved identification of schools to be used in the study and obtaining 

permission from the authority of such schools to use the college, their students and 

lecturers for the study. 

 At this stage, the lectures to participate in the study were trained as research 

assistants. The training involved twelve (12) lecturers who were trained individually. The 

research assistants were trained on the use of instructional guides, that the instructional 

guides, that is peer-tutoring instructional strategy and bilingual instructional strategy, 

lesson notes for the various groups (experimental group I, experimental group II and the 

control group). Six research assistants were used. The selection was done using an 

evaluation sheet found in Appendix (IX). 

 

Stage II: Administration of Pretest of Achievement 

 The pretest was administered to students in both the experimental and control 

groups before the commencement of the treatment. The pretest was administered to the 

pre service teachers in the following order. 

(a) Students‟ Verbal Ability Test (SVAT) 

(b) Attitude to Yoruba Translation Questionnaire (AYTQ) 

(c) Achievement Test in Yoruba translation (ATYT) 

This was because administering ATYT first may influence students‟ attitude to 

Yoruba translation and verbal ability scores. The scores collected were used to 

categorize the students into lower, medium and high verbal ability. 
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Stage III: Treatment 

 The experimental groups were exposed to bilingual instructional strategy and 

peer-tutoring strategy, while the Control group was taught with the modified 

Conventional method.  

 

Experimental Groups (Bilingual and Peer-tutoring Strategies) 

 The experimental groups consisted of four Colleges selected from Colleges that 

offer Yoruba language in the Southwest Nigeria. Two Colleges were exposed to 

Bilingual instructional strategy that is Experimental Group, I and two other schools to 

Peer-tutoring instructional strategy that is Experimental Group II. The remaining two 

Colleges out of the six colleges selected for this study were exposed to the Modified 

Conventional method of teaching translation in Yoruba.  

 

Experimental Group I: The research assistants exposed students in the group to 

Bilingual instructional strategy. The procedure for implementing this strategy was as 

follow: 

Step I: Before the actual translation, the teacher should discuss the passage, give a 

brief summary of the material, using simple vocabulary or even mixing the 

two main languages to aid learners understanding. 

Step II Write out new words in the passage that is those the learner has not come 

across in previous lessons. These should be explained using both Yoruba 

and English languages. 

Step III: The passage is read aloud as much as possible by the teacher.  

Step IV:  Students do their own reading silently.  

Step V:  The teacher asks questions to be answered orally.  The questions to be 

asked are to determine how far the text was understood, whether they 

understood the plain meaning of what was read. Answers to these 

questions should be brief and to the point; they could be one-word answers 

or short sentences.  

Step VI:  The students, after answering the teacher‟s questions, will be allowed to 

ask one another questions. 

Step VII: After oral answers, a passage is given to the students to translate. This is 

subjected to teacher‟s evaluation. 
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Experimental Group II: This group of students was exposed to Peer-tutoring teaching 

instructions prepared by the researcher in the textual form. The role of the teacher was to 

move round and check students doing the work. The procedure for implementing this 

strategy was as follow:  

Step I:  Teacher presents learning tasks in a precise and concise form to the 

learners 

Step 2:  Grouping of the pupils 

Step 3: Pairing of tutors with tutees; 

Step 4:  Tutoring session by tutors with tutees  

Step 5:  Tutor guides tutees  

Step 6;:  Checking of understanding and providing feedback  

Step 7:  A learning task is given to the students to translate  

Step 8:  Class conclusion and decision-making  

 

Control Group: The group was taught solely using the Modified conventional strategy. 

The strategy consisted largely of three components: (i) introduction of the lesson; (ii) 

presentation and (iii) conclusion.  

 The normal instructional time for all was 1 hour for a lesson. For the main study, 

however, the trained regular course lecturers handled both experimental and the control 

groups. This was necessary to control experimental bias and extraneous variables. All 

groups were taught for a period of eight weeks. 

 

Stage IV: Posttest 

 The Attitude to Yoruba Translation Questionnaire (AYTQ) and the Achievement 

Test in Yoruba Translation (ATYT) were re-administered to the students. The scores 

were collected as post-tests in the experimental and the control groups. 

 

3.6  Scoring of instruments  

 The researcher scored the instruments manually. The scores obtained were 

recorded under the appropriate table for use in data analysis. Students expressed their 

levels of agreement on AYTQ on a modified four-point Likert scale of SA to SD. 

Positive attitude was graded ranging from 4, 3, 2, and 1, while the scoring mode was 

reversed for negative attitude as 1,2,3, and 4 for SA to SD. 
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 Student‟ verbal ability test was used to categorize students into high, medium and 

low verbal ability levels. The total score of students‟ verbal ability ranged from 0 to 36. 

Thus, any student who scored 13-24 was classified as medium verbal ability student; 

while any student who scored below 13 were classified as low verbal ability students.  

 

3.7  Methods of Data Analysis 

 The data were first analyzed using descriptive statistics to generate the descriptive 

information on the subjects. This entailed the consumption of the frequency count and 

percentages, mean and standard deviation where necessary. The inferential statistics of 

Analysis of Covariance (ANCOVA) using the pre-test as covariates was used to test the 

hypotheses. The Multiple Classification Analysis (MCA) was employed to detect the 

magnitude and direction where significant effect was found among the groups. Data were 

further subjected to Scheffe‟s post-hoc Analysis to determine the source of observed 

significant difference. All hypotheses were tested at 0.05 level of significance.  
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CHAPTER FOUR 

RESULTS 

 This chapter contains the results of the null hypotheses generated for the study. 

The results are presented in the table below. 

 

Hypothesis 1(a) 

 There is no significant main effect of treatment on achievement of students in 

Yoruba translation.  

 The effect of treatment on achievement of students in Yoruba translation is 

captured in Table 4.1 below. 

 

Table 4.1: ANOVA table showing the significant main and interaction effects of 

treatment, VERBAL Ability and gender on students‟ achievement in Yoruba 

Translation 

 

Source Sum of 

squares 

Df Mean 

square 

F Sig. Eta 

squared  

Corrected model 

Pretest knowledge  

22957.563 

42.524 

18 

1 

1275.420 

42.524 

2.146 

.172 

.000* 

.679 

.248 

.001 

Main effect  

Treatment group  

Verbal ability  

Gender  

 

11785.111 

2031.859 

272.555 

 

2 

2 

1 

 

5892.556 

1015.930 

272.555 

 

23.775 

4.099 

1.100 

 

.000* 

0.018* 

.295 

 

.145 

.028 

.004 

2-way interactions 

Treatment x verbal 

ability  

Treatment x Gender 

Verbal ability x 

Gender   

   

 

2444.905 

1728.859 

768.008 

 

4 

2 

2 

 

611.226 

864.429 

384.004 

 

2.466 

3.448 

1.549 

 

0.045* 

.032* 

.2140 

 

.034 

.024 

.011 

3-way interactions  

Treatment x Verbal 

ability x Gender  

Error  

 

3045.057 

69645.007 

 

4 

281 

 

781.261 

247.847 

 

3.072 

 

0.017*  

 

.042 

Total  92602.570 299     

*Significant at P<0.05 

 Table 4.1 reveals, that there is significant effect of treatment on students‟ 

achievement in Yoruba translation (F (2,281) = 23.775, P< 0.05). This suggests that there 

is significant difference in the mean achievement score of students in Yoruba translation 

across bilingual instruction strategy on Peer tutoring and those in Conventional 

instruction strategies. Therefore, hypothesis 1(a) is rejected.  
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 In order to determine the magnitude of the mean scores among the treatment 

groups, the MCA is computed as shown in Table 4.2 

 

Table 4.2: MCA of achievement scores by treatment, verbal ability and gender of control 

groups in achievement  

 

Variable + 

categories  

grand mean = 72.91 

N Unadjusted 

variation  

Eta Adjusted for 

independents + 

covariates deviation  

Beta  

Treatment Group 

Bilingual  

Peer tutoring  

Control  

 

100 

100 

100 

 

7.82 

.69 

-8.51 

 

 

 

.38 

 

7.94 

.072 

-8.66 

 

 

 

.39 

Verbal Ability  

Low 

Medium  

High  

 

104 

92 

104 

 

.97 

3.61 

-4.16 

 

 

 

.18 

 

2.15 

1.54 

-3.51 

 

 

 

1.5 

Gender  

Male  

Female  

 

179 

121 

 

.43 

-64 

 

 

0.03 

 

.90 

-1.33 

 

 

.06 

Multiple R-square  

Multiple R  

    .171 

.414 

 

Table 4.2 shows that the students exposed to the Bilingual instructional strategy 

had a higher adjusted post-test achievement mean score (x= 80.73, Dev = 7.94) than 

those exposed to Peer tutoring (F=73.60, dev = 0.72) and the Control group (p= 64.40, 

dev = -8.66). The indication of this is that Bilingual instructional strategy is more 

effective in facilitating the achievement of students in Yoruba translation that then Peer 

tutoring strategy and conventional instructional strategies. 

 In addition to this, the factor summary table displays the correlation efficient of 

0.414 and multiple R- squared of 0.171 from the regression that include covariates in 

addition to the factors. This accounted for 17.1% of the total variance. 

 To further test the actual source of the significant effect of treatment on students‟ 

achievement on Yoruba translation, the scheffe post hoc test was carried out. The 

summary of the result is presented in table 4.3. 
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Table 4.3: Scheffe-post hoc test of achievement in Yoruba translation. 

Treatment No X 

 

Bilingual Peer Tutoring Control 

Bilingual 100 80.73  * * 

Peer Tutoring 100 73.60 *  * 

Control 100 64.40 * *  

*pair significant different at 0.05 

 

 From the Table 4.3 above, it could be deduced that the Bilingual instructional 

strategy was significantly different in mean score (x=80.73) from the Control group 

(x=64.40). Also, the Peer tutoring instruction (x=73.60) was significantly different from 

the Control group (x=64.40). Additionally, there was also significant difference in the 

achievement score of Bilingual instruction and Peer tutoring instruction. Consequently, 

all the three contributed to the significant effects observed for treatment on achievement 

of students in Yoruba translation. 

Hypothesis 1 (b): There is no significant main effect of treatment (Bilingual instruction 

and Peer tutoring) on students‟ attitude towards Yoruba translation. 

The result of hypothesis1 (b) is presented in table 4.4 

 

Table 4.4: Summary of post-test attitude towards Yoruba translation by treatment, verbal 

ability and gender 

 

Source Sum of 

Squares 

Df Mean 

Square 

F Sig. Eta 

squared 

Corrected model 

Pretest knowledge 

3765.591 

36.020 

18 

1 

209.199 

36.020 

32.139 

5.534 

.000* 

.019* 

.673 

.537 

Main Effect  

Treatment group 

Verbal ability 

Gender 

 

1463.432 

230.033 

2.05E-03 

 

2 

2 

1 

 

731.716 

115.017 

2.059E-03 

 

112.413 

17.670 

.000 

 

.000* 

.000* 

.968 

 

.019 

.444 

.112 

2-Way Interactions 

Treatment x verbal 

ability 

Treatment x gender 

Verbal ability x gender 

 

651.726 

59.094 

11.164 

 

4 

2 

2 

 

162.931 

29.547 

5.582 

 

25.031 

4.539 

.858 

 

.000* 

0.11* 

.425 

 

.263 

.031 

.006 

3-Way Interactions 

Treatment x verbal 

ability x gender 

Error 

 

97.945 

1829.076 

 

4 

281 

 

24.486 

6.509 

 

2.762 

 

0.005* 

 

.051 

Total 5594.667 .299     

*significant at p < 0.05 
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 Going by the result in table 4.4, it could be observed that the treatment has 

significant effect on students‟ attitude towards Yoruba translation (F (2,281) = 112.413; p 

< 0.05). This means that there is significant difference on the adjusted post-test attitudinal 

scores between students exposed to bilingual instruction, peer tutoring and those in 

control group, hence, hypothesis 1 (b) is rejected. 

 

Table 4.5: MCA of Post-test attitude scores by treatment, verbal ability and gender 

Variable + 

Category 

N Unadjusted Eta Adjusted for 

independents + 

covariates deviation 

Beta 

Treatment group 

Bilingual 

Peer tutoring  

Control  

 

100 

100 

100 

 

2.20 

2.10 

-4.29 

 

 

 

.70 

 

2.26 

2.16 

-4.42 

 

 

 

.72 

Verbal Ability  

Low 

Medium  

High  

 

104 

92 

104 

 

.21 

1.39 

-1.49 

 

 

 

.27 

 

.88 

.14 

-1.00 

 

 

 

.18 

Gender  

Male  

Female  

 

179 

121 

 

-.26 

.39 

 

 

.07 

 

-0.2 

.03 

 

 

.00 

Multiple R-square  

Multiple R.  

    .531 

.729 

 

 Table 4.5 shows that, in the treatment groups, Bilingual instruction ranked highest 

in the adjusted post-test attitudinal mean score (x= 75.53, Dev. 2.26) followed by Peer 

tutoring (x = 75.43, Dev. = 2.16) and Control group (x=69.04, Dev. = -4.42). Based on 

this, Bilingual instruction could be said to be more effective at enhancing students‟ 

attitudes toward Yoruba translation, followed by Peer tutoring and modified conventional 

instruction.  

 Also the factor summary table displays the correlation efficient of 7.29 and 

multiple R-square of 0.531 from a regression that include covariates addition to the 

factors. This accounted for 53.1% of the total variance. 
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Table 4.6: Scheffe Post Hoc Test on attitude towards Yoruba translation  

Treatment N  Bilingual Peer 

Tutoring 

Control 

Bilingual  100 75.53   * 

Peer Tutoring 100 75.43   * 

Control  100 69.04 * *  

  *Pair significant different at < 0.05 

 

 Table 4.6 demonstrated that Bilingual instruction ( 75.53) differs significantly 

from the Control group (  = 69.04). Also, peer-tutoring ( 75.43) differs significantly 

from the Control group (  = 69.04). However, there is no significant difference between 

bilingual instruction and Peer tutoring as revealed by the statistical expression 

 

Hypothesis 2(a) 

 There is no significant main effect of verbal ability on achievement of students in 

Yoruba translation. 

Based on the results in Table 4.1, it is clear that the main effect of verbal ability on 

achievement of students‟ in Yoruba translation is significant (F(2, 281) = 4.099 p < 0.05). 

Therefore, hypothesis 2 (a) is rejected. The inference from this is that students from low, 

medium and high verbal ability group differ on achievement in Yoruba translation. 

 To further explain these differences, Table 4.2 shows that students with the 

medium group (  =76.52, Dev = 1.54)  had higher adjusted posttest achievement mean 

score in Yoruba translation followed by those in lower group (  = 73.88, Dev. 2.15), 

while those with high level of verbal ability had the lowest achievement mean score in 

Yoruba translation (  = 68.75, Dev. -3.51). 

 

Table 4.7: The Scheffe Post hoc test of achievement in Yoruba translation by verbal 

ability 

Verbal Ability N.  Low Medium High 

Low  104 73.88    

Medium 92 76.52   * 

Control 104 68.75  *  

  *Pair significant different at < 0.05 
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 Table 4.7 reveals that students with medium (  = 76.52) and high verbal ability 

(  = 68.75) differ significantly in their achievement in Yoruba translation. However, 

there is no significant difference in the achievement in Yoruba translation of students 

with low verbal ability and high verbal ability. Also, the difference between students with 

high and medium ability did contributed significantly to the effect of verbal ability on 

achievement in Yoruba translation. 

 

Hypothesis 2 (b) 

 There is no significant main effect of students‟ verbal ability on the students‟ 

attitude of students towards Yoruba translation. 

 Table 4.4 shows that students‟ verbal ability has significant effect on attitude of 

students towards Yoruba translation (F (2, 281) = 17.670; P  0.05). Hypothesis 2(b) is 

therefore rejected. The indication is that there is significant difference in the adjusted Post 

test attitudinal mean scores of students towards Yoruba translation across low, medium 

and high level ability. 

 Table 4.5 explains this significant differences further, that students with medium 

verbal ability had higher adjusted attitudinal mean scores (  = 74.73, Dev. = 0.14, P < 

0.05) than those with low level verbal ability(  = 73.55, Dev. 0.88) and those with high 

level of verbal ability (  = 71.68, Dev. – 1.00). 

 In order to trace the actual source of significant effect of verbal ability on 

students‟ attitude towards Yoruba translation, table 4.8 is presented. 

 

Table 4.8: Scheffe Post hoc Test of attitude of students toward Yoruba Translation 

Verbal Ability N.  Low Medium High 

Low 104 73.55   * 

Medium 92 74.73   * 

Control 104 71.88 * *  

*Pair significant different at < 0.05 

 

 As shown in Table 4.8 above, there was significant difference between students 

with low verbal ability (  = 73.55) and high verbal ability (71.88). Also, there was pair 

significant difference between students with medium verbal ability (  = 74.73) and high 
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verbal ability (  = 71.88). However, the difference between students with low and 

medium verbal ability is not significant as regards their attitude towards Yoruba 

translation. This indicates that the two pairs of students with high and low, medium and 

high levels of verbal ability are responsible for the significant effect of students‟ attitude 

towards Yoruba translation. 

 

Hypothesis 3(a): There is significant main effect of gender on students‟ achievement in 

Yoruba translation. 

 Table 4.1 shows that students‟ gender had no significant effect on achievement in 

Yoruba translation. (F (1,281) = 1.100, P > 0.05). Hypothesis 3 (a) is, therefore, not 

rejected. This means that there is no significant gender difference in students‟ 

achievement in Yoruba translation. 

 

Hypothesis 3(b): There is no significant main effect of students‟ gender on their attitude 

towards Yoruba translation. 

 Based on the results in Table 4.4, there is no significant main effect of gender on 

attitude of students towards Yoruba translation (F (1,281) = 0.002; P > 0.05). Hypothesis 

3(b) is, therefore, not rejected. This suggests that students‟ gender did not contribute 

significantly to the attitude of students towards Yoruba translation. 

 

Hypothesis 4(a): There is no significant interaction effect of treatment and verbal ability 

on students‟ achievement in Yoruba translation. 

Table 4.1 shows that the two-way interaction effect of treatment and verbal ability on 

achievement of students on Yoruba translation is significant (F (4,251) = 2.466; P < 

0.05). Hence, hypothesis 4(a) is rejected. In order to explain this significant interaction 

effect, Figure 4.1 is presented. 
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Fig. 4.1: Line graph showing the interaction effect of treatment and verbal ability on 

achievement 

 

 

 Figure 4.1 demonstrates that, among students with low verbal ability, Bilingual 

instruction was more effective than Peer tutoring and control group. The same goes for 

students with high and medium verbal ability. 

 

Hypothesis 4(b):  There is no significant interaction effect of treatment and verbal ability 

on students‟ attitude towards Yoruba translation. 

 The results from Table 4.4 shows that the interaction effects of treatment and 

verbal ability groups were significant (F(4,281) = 25.031; P < 0.05). Hence, the null 

hypothesis 4(b) is rejected. Figure 4.2 presents the explanation of this   significant 

interaction effect 
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Fig. 4.2: Line graph showing the interaction effect of treatment and verbal ability on 

the attitude of the respondents 

 

 

 

Hypothesis 5(a):  There will be no significant interaction effect of treatment and gender 

on students‟ achievement in Yoruba translation. 

 From Table 4.1, the two-way interaction effect of treatment and gender on 

participants‟ achievement in Yoruba translation is significant (F(2,281) = 3.488; P < 

0.05). Consequently, the null hypothesis 5(a) is rejected. To further explain this pattern of 

interaction, Figure 4.3 is presented. 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 51 

 

 

 

 

 

Fig.4.3: Line graph showing the interaction effect of treatment and gender on 

achievement 

 

 

 

 Based on the results shown in Figure 4.3, it could be deduced that among students 

exposed to Bilingual instruction, female participants had higher achievement score in 

Yoruba translation than their male counterparts. However, for students who were exposed 

to Peer tutoring and the Control group, male participants scored higher on measure of 

achievement in Yoruba translation than the female participants. The interaction is dis-

ordinal. 

 

Hypothesis 5(b): There is no significant interaction effect of the treatments and gender 

on students‟ attitudes toward Yoruba translation. 

 The results from table 4.4 above demonstrates that the two-way interaction effects 

of treatment and gender on attitudes of students towards Yoruba translation is significant 

(F (2,281) = 4.539, P < 0.05). Therefore, the null hypothesis is rejected. Figure 4.4 further 

explains this interaction.    
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Fig.4.4: Line graph showing the interaction effect of treatment and gender on the 

attitude of the respondents 

 

 

 

Figure 4.4 shows that, among students treated with Bilingual instructor, female students 

scored higher on measure of attitude than their male counterparts. However, the scores of 

male students on the measure of attitude was higher than those of female students. For 

students exposed to treatment as usual (control group), their scores were the same. This 

pattern of interaction is disordinal.  

 

Hypothesis 6(a): There is no significant effect of verbal ability and gender on students‟ 

achievement in Yoruba translation. 

 Table 4.1 shows that there is no significant effect of verbal ability and gender on 

students‟ achievement in Yoruba translation. (F(2,281) = 1.549; P > 0.05). Based on this, 

hypothesis 6(a) is not rejected. 

 

Hypothesis 6(b):  There is no significant interaction effect of verbal ability and gender 

on the attitude of students towards Yoruba translation. 
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 Table 4.4 reveals that there is no significant interaction effect of verbal ability and 

gender on the attitude of students towards Yoruba translation. (F (2,281) = 0.858; P > 

0.05). Hence, hypothesis 6(b) is not rejected. 

 

Hypothesis 7(a): There is no significant interaction effect of treatment, verbal ability and 

gender on the achievement of students in Yoruba translation. 

 Table 4.1 shows that the 3-way interaction effect of treatment, verbal ability and 

gender on achievement of students in Yoruba translation was significant (F (4,281) = 

3.0721; P < 0.05). Hence, hypothesis 7(a) is rejected. 

 

Hypothesis 7(b): There is no significant interaction effect of treatment, verbal ability and 

gender on the attitude of students towards Yoruba translation. 

 Table 4.4 shows that the 3-way interaction is significant (F (4,281) = 3.762; p 

<0.05). Hypothesis 7(b) is, therefore, rejected. 
 

 

Summary of Findings 

The findings of the study are summarized below 

1. There is significant effect of treatment on students‟ achievement in Yoruba 

translation. Students in Bilingual instruction had higher adjusted Post test 

achievement mean score than those exposed to peer-tutoring and Control group. 

Based on attitude towards Yoruba translation, bilingual instruction also had 

higher adjusted post test attitudinal mean score, followed by peer-tutoring and the 

control group.  

2. The main effects of students‟ verbal ability on achievement in Yoruba translation 

is significant. Students with medium verbal ability had higher adjusted post-test 

achievement mean score in Yoruba translation than students with low and high 

verbal ability. In attitude towards Yoruba translation, students with medium 

verbal ability also scored higher in their post-test mean score than those with low 

and high verbal ability. 

3. There is no significant main effect of gender on students‟ achievement in Yoruba 

translation. Likewise, no significant main effect is recorded in the attitude of 

students‟ towards Yoruba translation based on gender differences.  
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4. The 2-way interaction effect of treatment and verbal ability on students‟ 

achievement in Yoruba translation is significant. Similarly, there is significant 2-

way interaction effect of treatment and verbal ability on students‟ attitude towards 

Yoruba translation.  

5. There is two-way interaction effect of treatment and gender on students‟ 

achievement in Yoruba translation. Also, there is interaction effect of treatment 

and gender on students‟ attitude towards Yoruba translation.  

6. There is no significant interaction effect of verbal ability and gender both on 

students‟ achievement in and attitude towards Yoruba translation.  

7. The 3-way interaction effect of treatment, verbal ability and gender is significant 

for both students‟ achievement in and attitude towards Yoruba translation.   
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

5.1 Discussion of Findings  

5.1.1 Effect of Treatments on Students’ Achievement in Yoruba Translation  

 The outcome of this study showed that there was a significant effect of treatment 

on students‟ achievement in Yoruba translation. Specifically, it was found that the two 

strategies were very effective in enhancing the achievement of students in Yoruba 

translation, as students exposed to both (Bilingual instruction and Peer Tutoring) scored 

higher on the measure of achievement in Yoruba translation than those in the Control 

group as usual. This finding should not be amazing as the two strategies have been noted 

to be effective in classroom teaching, thus raising academic achievement (Olagbaju, 

2009, Adekoya and Olatoye 2011). The superiority of Bilingual instruction over Peer 

tutoring and the Control group is justified by the assertions of Olagbaju (2009) and Mora 

(2011) that code-mixing and code-switching (which are elements of bilingual instruction 

assist the learners who could not express themselves in one language to switch to the 

other in order to compensate for the deficiency. Also, the use of the two languages makes 

learning more interesting. The use of second languages makes them eager to learn the 

second language. The finding, however, negates the assertion of Eze (2004) who noticed 

that bilingualism has been a major cause of poor achievement in school.  This finding in 

this study could be due to the fact that the participants for this study live in the 

environment where the mother tongue (Yoruba) is spoken more fluently than the second 

language (English) which is the official language. Hence, the use of Bilingual instruction 

may serve as a link between the home language and the school language. Moreover the 

subject involved is Yoruba translation which involves the use of both languages.  

 Similarly, the effectiveness of Peer tutoring instructional strategy over the Control 

group is also in order, as the finding is in line with the studies of Gaustad (1993), 

Kalkowski (2001), Nazzal (2002), and Adekoya and Olatoye (2011). They claim that 

Peer tutoring has the potential of raising students‟ academic achievement, as it has the 

advantages of having less rigid characteristics than teacher-student interactions in a 

school setting. Thus, this strategy is effective because the strategy allows the participants 

to swap roles with one another thereby increasing their level of confidence and 

understanding. The students were allowed to rub minds together in order to look for the 
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adequate words which could adequately match some vocabulary items in the mother 

tongue.  

 

5.1.2 Effect of Treatment on Attitude towards Yoruba Translation  

 In relation to the effect of treatment on the attitude of students towards Yoruba 

translation, the finding revealed that both treatments (Bilingual instruction and Peer 

tutoring) were more effective than treatment as usual (control) in developing the attitude 

of learners towards Yoruba translation. Bilingual instruction was more potent on 

developing the attitude of the participants in Yoruba translation than Peer tutoring and 

Control group. This could be linked to the fact that code mixing and code switching may 

allow the learners to view some words that are more difficult to translate, as simple. This 

will make them to develop positive attitude towards the course. This is in agreement with 

Olagbaju‟s (2009) claim that switching between L1 and L2 has the ability to place 

learners in their comfort zones in the classroom. Also, the fact that Peer tutoring is found 

to be effective in developing attitude of students towards Yoruba translation in agreement 

with the findings of Gaustad (1993) that Peer tutoring does not only enhance the 

academic ability of students, but also has the potential of increasing the self-esteem of 

individuals through social interaction and contribution to classroom learning. The ability 

of the students to relate well with their counterparts and contribute to the teaching and 

learning process might allow the students to develop a positive attitude towards Yoruba 

translation.  

 

5.1.3 Effects of Verbal Ability on Students’ Achievement in and Attitude 

 towards Yoruba Translation  

 The result obtained in this study also showed that there was significant effect of 

verbal ability on achievement in and attitude towards Yoruba translation. The study 

revealed that the only area where significant effect existed on verbal ability and 

achievement was in the pair of students with high and medium verbal ability, while other 

pairs were not significant. In relation to the attitude towards Yoruba translation, the pairs 

of students with low and high as well as medium and high verbal ability were found to be 

significantly different, whereas the pair of low and medium verbal ability were not.  

This finding is in consonance with Oladunjoye (2003), who asserts that 

performance in language learning is not independent of students‟ verbal ability and that 
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verbal ability of average students is lower than those of high-achieving students. The 

study, however, negates the studies of Bell and Perfitti (1994) and Iyagba (1994) that no 

significant difference existed in the performance of students with high and low verbal 

ability.  

 

5.1.4 Two-Way Interaction Effects of Treatment and Verbal Ability  on Students’ 

Achievement in and Attitude towards Yoruba Translation 

 

 The finding of this study revealed that the two-way interaction of treatment and 

verbal ability on students‟ achievement in the attitude towards Yoruba translation was 

significant. The study demonstrated that regardless of the level of verbal ability of the 

students, those students treated with Bilingual instruction will score high on the measures 

of achievement on Yoruba translation. However this interaction varies for students‟ 

attitudes towards Yoruba translation/ while students with low and high verbal ability 

responded better on Bilingual instruction than those treated with Peer tutoring and 

Control group participants with medium verbal ability responded better with exposure to 

Peer tutoring than their counterparts with Bilingual instruction and Control group. This 

study is in line with the study of Olaboopo (1999), who found significant interaction 

effect of treatment and verbal ability on students‟ achievement. The implication is that, 

while looking for treatment packages that could effectively enhance the performance of 

students in Yoruba translation across levels of verbal ability, Bilinguals instruction 

remains the best strategy all through. However, for the measure of attitude, learners with 

medium verbal ability responded better to peer-tutoring.  

 

5.1.5 Two-Way Interaction Effects of Treatment and Gender on Achievement and 

Attitude towards Yoruba Translation  

 

 The result obtained from this study indicated that the two-way interaction effect 

of treatment and gender on achievement and attitude towards Yoruba translation was 

significant. The study demonstrated that female students responded better to bilingual 

instruction than the male participants. However, the achievement of male students was 

better enhanced under peer-tutoring and Control group than their female counterparts. 

This was because, male students are noted for ability to mix together with peers under 

normal classroom setting and the tendency to participate (or dominate) during peer- 

tutoring is high. However, in Bilingual instruction, male participants may be afraid of 
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losing their esteem while code-mixing and code-switching but female students may have 

nothing to lose using both languages in classroom interaction.  

 In relation to attitude towards Yoruba translation, female students also responded 

better to Bilingual instruction than their female counterparts. Both male and female 

participants responded in the same way in the Control group, while male students did 

better on exposure to peer-tutoring. The implication of this study is that, while looking 

for the treatments to facilitate the achievement of students and their attitudinal 

development towards Yoruba translation, gender should be considered.  

 

5.1.6 Two-Way Interaction Effect of Verbal Ability and Gender on Achievement 

in and Attitude to Yoruba Translation 

 The finding from hypothesis six revealed that there was no significant interaction 

effect of verbal ability and gender on both the achievement in and attitude of students 

toward Yoruba translation. The implication is that, regardless of the level of verbal ability 

(high, medium, low) of students and their gender (male or female) students can still have 

positive attitude towards Yoruba translation, if effective instructional strategies (like 

Bilingual and Peer tutoring) are properly put in place.  

 

5.1.6 Three-way Interaction Effect of Treatment, Verbal Ability and Gender  

on Achievement and Attitude towards Yoruba Translation  

 

 This study indicated that the three-way interaction of treatment, verbal ability and 

gender on achievement in and attitude toward Yoruba translation was significant. This 

presupposes that, for the treatments used in this study to be effective, the interaction of 

moderating variables should be considered. This is because the levels of verbal ability 

and gender have the potential of influencing the type of treatment used for enhancing the 

academic achievement and attitude of students to Yoruba translation.  

 

5.2 Conclusion  

 This study established the effectiveness of Bilingual instruction and Peer tutoring 

in enhancing achievements in and developing positive attitude towards Yoruba 

translation among students. The study also showed the superiority of bilingual instruction 

over peer-tutoring and control group. The potency of the treatment could, however, be 

mediated by the level of verbal ability and gender. It could, therefore be concluded that 
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the achievement in and attitude of students toward Yoruba translation could better be 

enhanced using the two strategies observed in this study (Bilingual instruction and Peer 

tutoring) as they have the potency of making teaching and learning flexible and 

promoting cooperative learning among students.  

 

5.3 Recommendation  

Based on the outcome of this study, the following recommendations were made:  

1. In order to improve the achievement in and attitudes of students toward Yoruba 

translation, the two strategies used in this study should be recommended for 

usage.  

2. Language teachers (especially Yoruba teachers) should always take into 

consideration the learners‟ level of verbal ability before choosing any of the 

strategies used in this study for enhancing the performance of students and their 

attitude towards Yoruba translation. This is because the level of verbal ability has 

been found to have effects on knowledge acquisition and attitudes towards 

learning.  

3. There should be training and retraining of language teachers on the effective use 

of Bilingual and Peer tutoring instructional strategies for the teaching and learning 

of Yoruba translation among students in Colleges of education. This could be 

done by the government and professional bodies.  

4. Curriculum planners should incorporate the usage of bilingual and peer-tutoring 

instructional strategies as part of the approved strategies of teaching at all levels 

of education.  

5. The pre-service language teachers should be effectively trained on the effective 

usage of Bilingual and Peer-tutoring instructional strategies.  

 

5.4 Contributions of the Study To Knowledge  

 This study has no doubt, contributed to the body of knowledge in the following 

areas:  

1. Although many researchers have used the two strategies employed in this study 

(Bilingual instruction and Peer tutoring) in the past, this study is one of the few 

that has used the strategies to enhance performance and attitude of students in 
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Yoruba translation. Hence, this study becomes a veritable background for further 

studies.  

2. This study also discovered that Bilingual instruction as strategy is superior to 

peer- tutoring instructional strategy in enhancing achievement in and attitude of 

students towards Yoruba translation. It serves as an eye-opener for the language 

instructor on the type of treatment that could be most effective in handling 

achievements in Yoruba translation. 

 

5.5 Limitations of the Study  

 This research covered only six Colleges of education out of the eleven Colleges of 

education in the South West of Nigeria. This study did not include the privately owned 

Colleges of education in the zone.  

 While moving from one college to the other, some variables might have interfered 

with the study during the screening, collection and training processes. 

 This research involved the usage of two teaching strategies, namely: bilingual and 

peer-tutoring. There were other teaching strategies that were not explored by this 

researcher. Despite these limitations, the study provides a good reference point to sustain 

appropriate instructional strategies lecturers could employ in teaching Yoruba language 

translation in our colleges.  

 

5.6 Suggestions for Further Study  

 The two strategies used in this study could be applied to other subject areas, such 

as Science, Hausa language, Social science and Arts subjects. Other researchers could 

also focus on using the therapies at other levels of education.       
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APPENDIX I ( SOMO   KI N-N -N ) 

 

ACHIEVEMENT TEST IN YOR B  TRANSLATION (ATYT) 

 

AKIYESI:  

Example of Translation in Prose form 

 

ACHIEVEMENT TEST IN YOR B  TRANSLATION  

 

  Nigerian languages. Many books have 

been written in Yoruba for primary, secondary and tertiary institutions. As Yoruba, it is 

necessary that we know, not only how to speak the language, but also to read and 

translate. 

 The knowledge of how to read and write and translate Yoruba language would 

certainly enable the language to compete favourably with other Nigerian languages.  

 

Example of Translation in poetry form 

English Version 

 

1. Nothing works like patience 

 Few can practise it 

 But it is very hard to endure 

 The man in a hurry misses the way 

 Patience is good in all things 

 And to have wisdom 

 You must be patient, 

 Is like a garden full of weeds. 

 

 

2. An once of patient 

 Is worth a pound of brain. 

 Impatience brings some grief, discomfort, misery, sadness and failure  

 With patience, careful planning, hardwork and dedication. 

 Success is sure to come one day! 

 

 

       Adewoyin, S.Y. (1997) 

(Source: Adewoyin, S.Y. 1997) 
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APPENDIX II ( SOMO   II) 

 

 h  ti   wo n ak  ko  o   ko  si  Aa yan  gbufo    tu mo    d  

 

  w  i

 

 

 

 

ABALA (A) 

 

Il -  w  : __________________________________________________________ 

 : 

_____________________________________________________ 

-n-  : _______________________________________________________ 

 

AK Y S  

 

B.G : = -an-ni 

B =  

R =  

R.P =  

 

ABALA (B) 

  BG B R RP 

1  tumo      

2       

3      

4 
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5  wo

 

    

6 

 

    

7 

 

    

8 

 

    

9 N ko

 

    

10  

 

    

11 

 

    

12 

 

    

13 O  

 

    

14 

 

    

15      

16  

 

    

17 

 

    

18 

 

    

19  lu

 

    

20     
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21 

 

    

22 Olu

 

    

23   s

àti bi o t  

    

24 

 

    

25 
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APPENDIX III ( SOMO   III)  

VERBAL ABILITY TEST (Adapted from Alimi 2010) 

 

 K Y S  

 

adà wa se e. 

 

 

1.  wo ni  wo

 

(a) Aja wa nikan laja   yi  

(b)  

 

(e)   da  

 

2.  wo

 

 

 

 

(e)  poti  

 

 

3. 

___________  

(a)    

(b)  ja nu/iko-ara- - -  

(d) Omi  

(e)  la  

(e )  mo  
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4.  wo

)  

(a) Aaro  

 

(d)  we  

(e) Ebèse  

(e )  ru  

5. 

 

(d)  ko ko  (e) Aago (e )  ke  

6.  wo

 

 

7. Bi  i hari  se le si ori , b     ni ab  re   je  si  (a) Hihun (b)  ran 

 

(e )  wu  

8.  wo

 

(  ) (a)  nwo  (d) Lameyiro (e) Soju  mi ko ro   (e ) 

 nko  

9. Bi ooru se je  si ee ru, ni gb  gilere je  si  (a) Agb  gil re (b) Igi (d) 

I   

10.  wo

 

(      ) (a) k ni nk nin (b) Omi (d) Balu  w   (e) As o  i nura (e ) 

  

11.  wo ni  ?  

(a)  gb  ni  

 

(d)  ni  

12. 

__________  

(a)  da  
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-  

 

(e)  po  

(e )  w  

13.  wo ni

 ?  

 

  

. 

 

 

14. Bi i wa  rere se j   i teriba, b     ni o se lu  je           (a) 

 s  lu  (b)  te  

(d)  ro (e) Agba  

15.  wo ni

 ?”  

(a)  wo  

(b)  da

 

 

 

(e )  

 

16.  wo  

  

 

17.  wo ni ori  o  ro   ti  o je  mo    ro ko  aso  t n ju  ? (a) 

Ab  r    je s a ra (b) O wo  o mo d  ko  to  pe pe  (d)  ri

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 75 

18.  wo ni nu  gbo lo hu n m ji  yi i  lo  jo ra wo n ? (a) 

 il so  

 

19.  wo ni  ?  

 

 

(d)  w  o  

 

20. 

 .  wo ni

 ? 

(a)  

(b) 

 

(d)   s

 

(e)  wo

 

21. 

 

 

22.  wo ni ra ?  

 

 

(d)   

 

 

23.  , b     ni   ko  o  kan j   si  

        (a)  gb  kan (b) Ra  

(d)  gb  gbogbo (e) Lo  

24.  wo
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(a)  s ogbo (b)  b d n (d) Ado - ki ti  (e)  lo -

 

25.  wo ni gbo  ?  

 

 

(d)   

(e)  ina  

26.   lo  so  

i tumo   o  ro   “ 

Hume”  

(a)  

(b)  

(d)   

(e)   

(e )   

27. 

 

28. ?  

(a)  

(b)  

(d)  wo

 

 

29. 

  

 

(b) Ooru  

(d) Ojo  

 

 

30.  ro  

(a)  r ti  
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(b)  k l  gbe

 

(d) 

 

(e)  mi  

(e )  giri olo  

31. 

 

 

 

 

 

 

32.  wo

 

 

(b)   

 

 

 

33. Bi  ogun s e ri  si  o  t  , b     ni egb   s e j   si  (a) i beji  

(b)  leso (d) Yi  

(e) Orin (e )   

34. _  

(a)  y wo  

 

 

(e)  jo  

35.  

(a)  si  

(b)  wu  

(d)  gb y wo  

(e)  so  
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36.  tu

 

(a)  bo  

(b)  ki  

(d)  ranra e  

 

(e)  gb ya  

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 79 

 SOMO  

 W   L N  IS    OJOOJ M  

E KO  EDE YOR B  

(APPENDIX IV) KIKO NI NI ILANA  TUM    D  (BI-LINGUAL 

STRATEGY) 

 

AK  K     O LO  D N KE  

 

   

 

 

Ilé-Iwé: 

  d  Yoru  

  a  

 so   tumo    d  

  o   fin ti è 

  o   

Ohun  lo    o  

 

 ro   

(a)  

(b)  

 

 

 mo  

 

Iwe  to  

Educational Publishers.  

 fa  

 

 gb  al  
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 gb  

 

 gb s  Olu ko   t  si wa ju  la ti m  nu ba  wo n iwu lo  

i tumo    d  g g   bi  o  n  ti  i gbo  ra e ni y  l  gb  w y .   tu

 

 

 

 gb s  

 

 gb s  

 

-   ye

 

- 

 

-  k y   ti  k tu  

- 

 

 gb s -  

 u   ti p   

 wo n G    si  ko  ni   wo n  ri s   bi i S  ngo ,  gu

 

 gb l wo  

 

1.  
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2. 

 

 s  

 

 

  a   

Is    -  m rel : 
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 L N  IS    

  KO    D  YOR B  

  

 

  

Ilè Iwé: 

 d  Yoru  

 so   tumo  

  o    

  o     

 gb : Ikeji 

  :  a  

Ohun  lo    o

 

 ro   

     1.  

     2.  

     3.  

     4.  

 mo   wo

 

Iw   t  Ibadan; Emmaon 

Educational Publishers. 

 fa  

 

 gb  al  

 

 gb s  : Olu ko   da ru ko    ya i tumo    d  m ji  ti  o  

wo  po   ti   wo n Yoru ba  a ti G    si  ma a n  lo  ba yi i . 

 gbi
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 gb s  

 

5  gbufo

  ko sil   kankan ra ra .  yi

 

6  tumo

 

 gb s   la y  r   l  s   ki    ya  

i tumo    d  m j  ji  l  ye   wo n ak  ko  o  si wa ju  si i. Fu n 

 pe e re , is     gbufo

 

 

 

 gb s 

 

 gb l wo  

 

 s

padà (Translation). 

  a :  da  

Is     m rel : 
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 L N  IS      J  

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   tu mo    d  

  o   

      

 gb :  ke  

  ado  

Ohun  lo    o   pe

 

 ro   

1. 

 

2.  

 

1.  y  

 w  Adéwoyin, S.Y (1997). Simplified Yoruba Language for Senior 

Secondary Examination,  Lagos; Coproment Nigeria Ltd. 

 ra  

 

 gb  al  

 

 gb s   tumo   ti  a fu n o  ro    ya lo  

ba yi i  p :   ro   ti  a y  la ti inu   d  kan si  o mi r n.   ro   

 ya lo  yi i  l  wa y  ni pas   i ba s epo   wa p  lu   wo n   y  

mi i ra n.   

 gb s  
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 gb s  

 

 

  English   

  Office     

  College   

  Teacher   

 gb s  

èdè. 

 gb l wo  

  

 s  

 

  a   

Is   m rel : 
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   tu mo    d  

  o   gb   ti bi  

  o      

 gb :  ke  

  a  

Ohun  lo    o  

 

 ro   

(i)  

(ii) 

 

(iii)  

 

 mo  

 

 w   t   as :  r , Ibadan; 

Emmaon Educational Publishers. 

 fa  

 

 gb s  

 

 

 gb s  
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    tumo  

Abdomen   

Ability    

Prefix    fo mo    b  

Analogy    k w  

 gb s  o  ni  la ti je   ki   wo n ak  ko  o   mo   p   

i la n  ki ko  i tumo    d  s i l  ni   n  lo  ni  o de o ni  pa a pa a  

fu n  wo n ak  ko   o   ti  o  n  s e i da nwo   s eka gba  ni  il -

  ko . El yi  si  ti  mu.  d gb so i. 

 

 

 

      tumo  

I am going to the church   

Femi will go to school   

Give me some money   

 gb l wo  

 

  

 

  a   

Is     m rel : 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  s  : KAR N- N  

 

 

Il   w : 

  d  Yoru  

 so   tu  d  

  o    

  o      

 gb :  ka  

 a  

Ohun  lo    o  

 

 ro   

(a) 

 

(b)  

 

(e)   

 mo  

 

 w   t   as : Simplified Yoruba Language for Senior 

Secondary School Examination, Lagos; Corproment Nigeria Ltd. 

 fa  

 

 gb  al  

 gb s  

 

(a)  l n   yo  

(b)  l n  ewi  
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 gb s 

ti tu mo  ,  d  ni i l n   yo k  o lo ro   geere j    yi  ti  wo n yo o  ti 

fu n ak  ko  o   ni ko ko  o  ro   kan la ti tu mo  .   l  j 

 

  

 

 

 tu  

 

Anytime she wakes up, she asks for tea 

Tea, tea, tea. 

Titi‟s tea 

 tu  

 

 

 

 yo  

 I got to the village at about seven p.m. The journey was very long and a tasking 

one, because I had to trek for sixteen kilometer along a very thick forest.  

 

  kan bi i aago m je al   ni mo  d  abu l  na a .  ri

 

 gb l wo  

 

 s  
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  s  : KE F  

 

 

Il   w : 

  d  Yoru  

 so   tu mo    d  

  o   

 

  o      

 gb :  ke  

 

Ohun  lo    o  

 

 ro   

(a) 

 

(b)  

 

        

 mo

 

 w   t   as : Simplified Yoruba Language for Senior 

Secondary School Examination, Lagos; Corproment Nigeria Ltd. 

 fa  

 

 gb s  

-  

 English   Yoruba 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 92 

1. He is a chronic debtor ku ni 

2. He took to his heel    fi e  

3. Health is wealth   lera ni o  

4. Corruption is world-wide  w  i  

5. It is a sensitive issue   

 

 

 Yoruba          English  

1.  

receiving stolen 

                Property. 

2.         Singing is a hobby  

3.           Paddle your own canoe. 

 gb s  

 

 Raliatu took another hardlook at the condemned man, wipe her face several times 

to make sure that they were not deceiving her. How could it be. How could Magun, the 

well behaved son of Mr. Majele was involved in armed robbery. 

 tumo  

 

n oni w  rere, 

o mo    

 

 

 gb l wo  

 

 se a : 
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Is     mu rel : 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 l   w : 

  d  Yoru  

 

  o      

 gb :  ka  

  a  

Ohun  lo    o  

 

 ro   

(a)  

(b)  

 

 

             g    si  p  lu  i tumo   wo n ni  Yoru ba   ti ni   d keji  

(e)  - -

 

 mo   wo

 

 fa  

 

 gb  al   

 gb s  

 

 gb s 

 

English      
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1. When there is life, there is hope   

2. There is time for everything   

 

3. Practice makes perfect    

  s

 

 gb s  

 

1.   - It is too late 

2.   - Took to his heels 

3.   - To conduct an investigation 

4. To be generous -   

5. To refuse completely -  

 

 

 gb l wo

 

 s  
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   tu mo    d  

  o  

 

  o      

 gb :  ke  

  a  

Ohun  lo    o  

 

 ro   

(a) 

 

(b) 

 

 

 

 mo   wo

 

  r Ibadan; Emmaon 

Educational Publishers. 

 fa  

wa. 

 gb  al 
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 gb s  

 

 English    

1. Tea     

2. Scarf     

3. Ball     

4. Nurse    No  

5. Milk     

 gb s  

(Dictionary) –  

 English  Yoruba 

1. Television    

2. Cup    

3. Carpet    

4. Teacher   

5. Gold    

 gb s  

 

 gb l wo

 

 se a
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Is     mu  
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

(APPENDIX V) KI KO  NI NI   L N  ONI R  JIR -

TUTORING) 

( SOM  

  s  : K  N  

 

 

Il   wé: 

  d  Yoru  

 so   tu mo    d  

  o      

 gb :  

 

Ohun  lo    o  

 

 ro   

(a)  

(b)  

(d) 

 

 mo   wo

 

 we  Olunlade, T. (2005).                                   

- Lagos; Evans Publisher Nig. Ltd. 

NECO. 

 fa

 

 gb  al  
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 gb s  

 

 gb s

 ri .  yi

 

 gb s  -èdè 

- -

 

 gb s  

 

 gb l wo   

(a)  

(b)  

(d)  

 se a

 

Is    m rel : 

è. 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  s  : KEJ  

 

 

Il   w : 

  d  Yoru  

 so   wo n i l n   tumo    d  

  o      

 gb :  

   

Ohun  lo    o  

 

 ro   

(a)  

(b)  

(d) 

 

 mo   wo

 

 w   t   as :  Ilorin; Majab 

Publishers. 

 f  r :  Olu ko   sin  wo n ak  ko  o   ni gb  r   i p ko   p  

ti tu mo    d  ko ja  yiyi  wo n o  ro   inu   d  kan pad  la sa n, o  ni  

ote ti i yi pad  wo  nyi  ma a n  t l .  te yi  

 gb  al  

 gb s 

 

  l n  ala  

  l n  oni -ji-  

  l n  el ro  
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 gbese

 

 gb s 

 

 gbes 

-  

 gb l wo  

 

(a)  

(b)  

(d)  

(e) Tunde won a lottery 

Kunle is a chip of the old block 

(f) Show me your friend. 

Ase  gb : Oluko  gba  w   wo

 

Is    mu rel : 

 

 

 

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 103 

 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so  tumo    d  

 Ti tu mo    d  Ala  

  o      

 gb :  

  

Ohun  lo    o  

  

 ro   

  

  

  

 mo   wo

 

 w  Ito  Aremu, F.B. (2006) Ibadan; Emmaon 

Educational Publishers.  

 fa  i  oris i i  o  na  ti  

i tumo    d  ma a n  gb  wa y .  wo

 

 gb s  

i  

(a)  

(b)  gbifo  

(d)  yi  
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 gb s  

 

 gb s   tumo

 

 gb s  

 

 Olu ate a mango –  

 It rained cat and dog  - -da 

 We paid them a visit –  

 yi  

 gb l wo  

 

 Seven days make one week 

 Give me a glass of cold water 

 The judge sent the accused to 2 years imprisonment with hard labour.  

 se a  

 

Is    m rel : 
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   

  o      

 gb :  

Iye àw   

Ohun  lo    o  

 

 ro   

(a)  

(b)  

(d)  

 mo   wo

 

       Ilorin; Majab 

Publisher. 

 fa  

 

 gbese  

 

 gbese   wo
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 gbes  

o  o  .   to

 

 gb l w  

 

(a) “Do not store up treasures for yourself here on earth, where moth and termite 

destry and thieves and burglars break into steal and plunder”. 

(b) 

 

 se  gb : 

 

Is    m rel :  
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 L N  IS    OJOOJ M  

  K    D  YOR B  

 -UN 

 

 

Il    

  d  Yoru  

 so   

  o      

 gb :  

  

Ohun  lo    o  

 

 ro   

(a)  

(b)  

(d)  

(e)   

 mo    t   wo n ak  ko  o   ko    y  i tumo    d  m ji  

t  le  .  wo

 

Iw  Ito  kasi :  r  Ibadan; 

Emmaon Educational Publishers. 

 fa  Olu ko   p   ki y si   wo n ak  ko  o   si  wo n o ro  kan 

ni nu   d  Yoru ba  ti  ori run wo n wa  ni nu   d   j ji  s ugbo  n ti 

 mu lo  wo n ti di ba raku  fu n wa.  yi    wo n 

o  ro   b     wo  inu   d  Yoru ba .  pe  

 gb  al     

 gbese  

-
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 gbese  

-bileedi, rice-iresi. 

 gb s   ki

-boolu; office-oofiisi abbl. 

 gb s :  

 

- College -   bishop –  

- Science –   lawyer –  

- Church -   milk –  

 gb l wo

telephone, driver. 

 se a  

 

Is    mu
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  

 

:  

Il   w : 

  d  Yoru  

 so   si

 

  o      

 gb :  

  

Ohun  lo    o  

 

 ro   

 

 mo   t  

 

 w   to  Ibadan; Emmaon 

Educational Publishers. 

 fa  

 

 gb  al     

 gb s 

-

tu  

 gb s    y  i tumo    d  keji - o gbifo   s i s e ma a n  je  

li lo  ni bi ti olu so  ro   ba  ti fe  ba o  po    ni y n ti   d  wo n 

ya to   si tir   so  ro  . Yo o  ni lo  ki  o gba o gbifo  .   si
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 gb s   

t bi  i p d  el d  gan-an.  yi

 

 gb s  

  

 gb l wo  

 

 se a  Olu - 

 

 Is    mu rel : 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   

  o      

 gb :  

  

Ohun  lo    o  

 

 ro  

 

 mo    t   wo

 

 we Ito Simplified Yoruba Language for Senior Secondary 

School Examination, Lagos; Corproment Nig Ltd. 

 fa àrà: 

 

 gb   al     

 gb s  

 

 gb s  
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 gb s  

 

 gb l wo  

 

 s   
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   

  o      

 gb :  

Iye   

Ohun  lo    o   w   b  r  i  

 ro  

 

 mo    t   wo

 

Iwe Itokasi:  Ibadan; Emmaon 

Educational Publishers. 

 fa  

-

 

 gb  al     

 gb s  

wo

 

 gb s   wo

 

 gb s  
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 gb s  

 

 gb l wo  

 

 s  

an. 

Is    m rel : 
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 L N  IS      J  

  K    D  YOR B  

APPENDIX (VI)      ( SOMO    ) 

K K  NI N   L N   D NIL  K     L  N  T  R   

(LECTURE METHOD) 

  : K  N  

 

 

Il   w : 

  d  Yoru  

 so   yi  

  o      

 gb :  

  

Ohun  lo    o  

 

 ro   

(a)  

(b)  

(d) 

 

 mo    t   wo

 

- 

 

 w   t   as :  Ibadan; Emmaon 

Educational Publishers. 

 f  r : 

-an. 

 gb  al  

 gb s  

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 116 

 gb s  

is    r  .  su

 

 gb s  

- -

-  

 gb s  Olu ko   pi n ori s i i  o  na  ti  i tumo    d  le gb  

wa y  ni ki la  si  o  n  m ji :  wo

 

 gb l wo   

(a)  

(b) Ir  

(d)  

 se a  

 

Is    m rel : 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  s  : KEJ  

 

 

Il   w : 

  d  Yoru  

 so   wo n  l n   tumo    d  

  o      

 gb :  

  

Ohun  lo    o  

 

 ro  le: 

(a)  

(b)  

(d) 

 

 mo    t  wo

 

Iwe Itokasi:  Ibadan; Emmaon 

Educational Publishers. 

 fa à: Olu ko   j   ki   wo n ak  ko  o   mo   p  titu   d  kan si  

omi r n ko ja  yi yi   wo n o  ro   inu   d  kan pad  la sa n.  wo

 

 gb  al  

 gb s  

èdè: 

(b)  l n  o  

(b)  l n  oni -ji-  

(d)  l n  el ro  
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 gb s   

 gb s  

 

 gb s n: Olu ko   tu n s l y   wo n ti  o ye  ni  s is e  ti 

 igbo do   ma  s e ni nu  ti tu mo    d . Bi   pe e re  o  po n dandan 

la ti s  mu lo   ko  to . to  p ye s u gbo  n a ki i  tu mo   oru ko  

 ni y n bi   pe e re  Mr. Stone si    gb  ni  kuta. Ab 

stone abbl. 

 gb l wo  

 

(i)  

(ii) kan 

(iii)  

 

Kunle is a chip of the old block 

Show me your friend. 

 s

 

Is    m rel :  

 

 

 

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 119 

 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so   a i tumo    d  

   a  so  Ti tu mo    d  Ala  

  o      

 gb :  

  

Ohun  lo    o  

 

 ro   

(i)  

(ii)  

(iii)  

 mo    t   wo

 

 w   t   as :  Ibadan; Emmaon 

Educational Publishers. 

 fa  

 

 gb s  

 

 gbifo  

 yi  
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 gb s  Olu ko   s e  l y  lo ri    ya  ko  ko  .   tu

 

 gb s  Olu ko   s  l y   wo n m ji to  ku .   si  fi 

o  po  lo po    pe e re  gbe o  ro   r   l  s  .   fi ku -un pé 

 

 gb s  

 

 gb l wo  

 

 s   

Is    m rel : 

 

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 121 

 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

   

 so   gbufo  

  o      

 gb :  

  

Ohun  lo    o  

gbifo  .  yi

 

 ro   

(i)  

(ii)  

(iii)  

 mo    t  

 

 w   t   as : Aremu F.B (2006)  Ibadan; Emmaon 

Educational Publishers. 

 fa  

 

 gb s  

èdè ni  alaj-i-bale.  ye

 

 gb s  Olu ko   tu n s  l y  i wu lo  iru f   i tumo    d  

yi i .   s

-
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 gb s  

 

 mo  

  

  

 gb s  

 

 gb l wo   

 

 s  

 

Is    m rel : 
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  s  : KAR N- N  

 

 

Il   w : 

  d  Yoru  

 so   yi  

   a  so  Ti tu mo    d  Ala  

  o      

 gb :  

  

Ohun  lo    o   w  p l b  ti

 

 ro   

(i)  

(ii)  

(iii)  

(iv)  

 mo    t   wo

 

 w   t   as : Aremu F.B (2006)  Ibadan; Emmaon 

Educational Publishers. 

  Olu ko   ra n  wo n ak  ko  o   l ti  i da nil ko  o   

 te yi n wa .   tu

 

 gb  al     

 gb s  
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 gb s  

iyilét

- - -  

 gb s  

 

 gb s   

 

 Science -  

 Lawyer -  

 Church -  

 gb l wo  

 

 s   

Is    m rel : 
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 L N  IS    OJOOJ MO   

  K    D  YOR B  

  s  : KE F  

 

 

Il   w : 

  d  Yoru  

 so   si ko   ti Li lo ori s i i  i tumo    d  Ko  

  o      

 gb :  

  

Ohun  lo    o   wo

 

 ro  

 

 mo    te  

 fa  n 

 

 gb  al     

 gb s  

ti 

 

 gb s  

 

 gb s  Olu ko   tu n fi ku n  l y  r   ni pa iyil t pad .  yi

 

 gb s  
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èdè. 

 gb l wo  Olu ko   fu n wo n ni  i da nwo  r n p  .   ni

 

 s   

 

Is    m rel : 

 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 127 

 L N  IS    OJOOJ MO   

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so  Di da nrawo  lo ri  i tumo    d  

  o      

 gb :  

  

Ohun  lo    o   

 ro  Ni  

 

 

 mo   wo

 

 w   t   as : Aremu F.B (2006)  Ibadan; Emmaon 

Educational Publishers. 

 fa  

 

 gb s  

 

 gbes  

  

 gb l wo  

 

 s  Olu ko   y   ako si l    wo n ak  ko  o   wo.   si

 

Is    m rel :  
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 L N  IS    OJOOJ M  

  K    D  YOR B  

  

 

 

Il   w : 

  d  Yoru  

 so  Ti tu mo    ko  

  o      

 gb :  

  

Ohun  lo    o   w  i  

 ro  

 

 mo    te   wo

 

 w   t   as : 

Secondary School Examination Lagos; Corproment Nig. Ltd. 

 fa  

 

 gb  al     

 gb s  

 

 

 gb s  

 

 gb s  

e  
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 gb l wo  

 

 s  
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CURRICULUM ON YOR B  TRANSLATION (YOR   1) 

(NCE LEVEL) 

APPENDIX (VII)  SOM  

 

 tumo    d  (Translation) I Credit 

1.  fin ti  o  de i tumo    d  

2. Di da ru ko   wo n   y  i tumo    d  

3.  yi  

4.  g  

5.  mu  

6. 

 

7.   n  ti a l  gb  tu mo    we  ti  kanlo  

8.  y to

-lingual). 
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APPENDIX (VIII)  SOMO  

SCHEME FOR METHOD OF TEACHING 

SCHEME FOR THE YEAR THREE ON TRANSLATION 

 

 L N  IS   FU N  WO N O LO D N KE E TA L RI  TUM    D  

  s  :  KI  

   

O gbo  n   e   l y  s  

  o   tumo  

 ro   

   

  

  

  

   

  

  

  

  

  o   

 hun is 

 

 gb    o

 

 gb s 

 

   

 gb l wo  

 

 

wuuru ati ilànà 
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Keji Wakati kan 

èdè 

èdè èdè 

 

 

   

(Transliteration

 èdè kan ko 

 

 

Office-

 

College- 

 

 

 

 

 

 

 Wakati kan  gb   ti bi

è 
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gere (prose) àti 

 

 

 is

èdè. 

-

 

  

ti se 

Yor  

- -

 

 

  

     ti  a l  

gb  tu mo   

 yo ka la ti 
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 d  G    si  

si   d  

Yoru ba . 

 l y  ra

 

 

Yor

 

wà. 

 

Keje   

gbà 

àwo n 

ak  ko  o   

mo   p  sise 

is   i tumo   

o we 

p  l p  l   

ni tori sise 

 mu lo  

 wo n 

o  ro   ti  

i tumo   

wo n fara sin 

pu po  .   

 

 

Olu ko   ni  la ti 

fu n  wo n 

ak  ko  o   ni  

o  kan-o jo  kan 

 k nlo   d .   ni
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kan 

Siso  iy to   

la  ri n 

o  ro   

 y lo   ti 

i tumo   

 d .   ye

a lè fi 

 

Gè  

 

 èdè. 
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APPENDIX IX 

 

SELECTION OF RESEARCH ASSISTANT  ASSESMENT SHEET 

 

Name of the College: ................................................................................................ 

Name of lecturer: ...................................................................................................... 

Lecturers qualification: ............................................................................................. 

No of years in service: .............................................................................................. 

Date observed: ......................................................................................................... 

 

S/N Performance Skill 0 1 2 3 4 5 

1 Skill to explain what the strategies involve       

2 Skill to present stimulating introduction        

3 Skill to provide adequate knowledge of the topic       

4 Capability to explain with illustration the strategies 

to the learners during training. 

      

5 Ability to make use of instructional materials        

6 Skill to follow the steps outline in the lesson topic       

7 Ability to supervise the students at work       

8 Effective management of the lecture room       

9 Skill to differentiate between teh various strategies       

10 Satisfactory evidence of the knowledge of the 

strategies. 

      

 

  

 


