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ABSTRACT 

 The growing spate of ethno-religious crisis and insurgency that characterise the Nige-

rian polity have been traced partially to inadequacies in the teaching of multicultural concepts 

in social studies. The teaching and learning of these concepts through cooperative learning 

and field trip strategies could discourage discrimination and promote mutual respect for other 

cultures. A number of studies had been carried out on cooperative learning and field trip 

strategies which confirmed their effectiveness on student achievement but majority of such 

studies had been limited to mathematics, geography, sciences and environmental education 

with little consideration for multicultural education. This study, therefore, determined the ef-

fects of cooperative learning and field trip strategies on junior secondary school students‘ 

knowledge of and attitude to multicultural concepts in social studies. It further determined the 

moderating effects of ethnic origin and religion.   

The pretest-posttest, control group, quasi-experimental design with a 3x2x2 factorial 

matrix was adopted. Participants were three hundred and fifty-two junior secondary III stu-

dents purposively selected from six secondary schools in Abeokuta, Ogun State. Participants 

were randomly assigned to cooperative learning strategy, field trip strategy and control 

groups; while treatment lasted ten weeks. Five instruments used were: Multicultural Concepts 

Knowledge Test (r=0.82), Multicultural Concept Attitude Scale (r= 0.86); Teachers‘ Instruc-

tional Guide for Cooperative Learning Strategy, Teachers‘ Instructional Guide for Field Trip 

Strategy and Teachers Instructional Guide for the conventional method. Seven null hypothe-

ses were tested at p<0.05 level of significance. Data were analysed using descriptive statis-

tics, analysis of covariance and Scheffé post hoc test. 

Treatment had significant main effect on students‘ posttest knowledge scores in mul-

ticultural concepts (F(2,340)=5.84;   =.25) and attitude to multicultural concepts 

(F(2,340)=34.06;   =0.40). Students in the cooperative learning group had higher mean 

knowledge score ( x =10.14) than those in the field trip ( x =7.95) and the control group ( x

=10.09). Students in the control group obtained the highest adjusted posttest attitude score ( x

=82.26) while those in the cooperative learning group had x =79.05 and those in the field trip 

group had x =64.67. There was a significant interaction effect of treatment and ethnic origin 

on students‘ knowledge of multicultural concepts (F(2,340)=9.17;   =0.32) while the coop-

erative learning strategy benefited three hundred and ten students from Yoruba ethnic origin. 

The field trip strategy benefited forty-two non-Yoruba students. There was a significant main 

effect of treatment and religion on students‘ knowledge of multicultural concepts 
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(F(2,340)=5.06;   =0.13). The cooperative learning strategy benefited one hundred and nine-

ty-eight students of Christian faith while the field trip strategy benefited one hundred and fif-

ty-four students of Islamic faith. 

Cooperative learning and field trip strategies were both effective at enhancing stu-

dents‘ knowledge of and attitude to multicultural concepts in social studies with ethnic fla-

vour. Teachers should adopt both strategies to complement the conventional method for ef-

fective teaching of multicultural concepts in social studies.  

Keywords: Cooperative learning, Social Studies, Multicultural concepts.  

Word count: 459 
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1 

CHAPTER ONE 

INTRODUCTION 

1.1   Background to the Study 

        Social Studies is primarily concerned with the study of people, their activities and 

relationships as they interact with the physical and cultural environment. Its methodology 

lays emphasis on finding out, understanding and coping with various problems confronting 

human beings in the course of survival in the environment. Numerous scholars in the field 

define Social Studies as a discipline through which human beings learn about the problems of 

survival (Adler and Sim, 2008; Cornbleth, 2002; Mhlauli, 2010; Ross, 2006; Thornton, 2005; 

Wilson, 2000). Since its emergence as a curricula area, Social Studies has expanded rapidly 

to become a core subject offered in Nigerian schools (NPE, 2004). Consequently, the subject 

has assumed an increasingly important role particularly in the first nine years of the country‘s 

education system (Adeyemi, 2005; Jekayinfa, 2002). Therefore, Chukwu (2010) is of the 

opinion that education should focus on improving and assuring quality teaching and learning 

of Social Studies because the subject is aimed at producing well informed citizens who are 

capable of utilising Social Studies knowledge in meaningful contribution to national 

development.  

        In the same vein, Moronkola (2012) states that education is regarded as a tool that can 

accommodate the ethnic, cultural and religious diversities of a country and enhance societal 

development and transformation. Education is the only tool that can be used to effect the 

much desired national development (Andrew, 2002; NPE, 2004).Education, therefore, 

remains the core of national stability in a world where people continually encounter problems 

such as racism, sexism, prejudice and discrimination in the society. Persistent discrimination 

and racism are evident in the patterns of unemployment, imprisonment, poor health care and 

educational failures in which the number of individuals of colour are disproportionately high 

(Marri, 2008). Similarly, Jekayinfa (2005) observes that these vices have pervaded all 

spheres of life, be it employment, education, religion and politics. Therefore, the role of 

education in national integration cannot be overemphasized. This is because in any 

democratic society, education remains the core of national stability, security and an 

instrument for political, economic growth and development (Abdullahi, 2007). Therefore, 

there is need to promote multicultural education for peaceful co-existence in Nigeria. 
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         There is pervasive insecurity of lives and properties as evident by the spate of armed 

robbery attacks, assassinations, ethnic and religious conflicts in Nigeria (Eliagwu, 2005; Ojo, 

2010).Nigeria provides one of the best case studies of ethno-religious conflicts (Enuoka, 

2005; Mohammed, 2004). The country has witnessed so many ethno-religious crises with at-

tendant loss of precious lives and properties as a result of intolerance for other people‘s cul-

tures (Ajiboye, 2010). Notable among such conflicts were the Maitatsine religious disturb-

ances in parts of Kano and Maiduguri in the early 1980s, Jimeta-Yola religious disturbances 

(1984) and Zango Kataf crises in Kaduna State (1992). Other ethno-religious conflicts in-

clude the Muslim-Christian clash in Ilorin, Kwara State (1986). The spate of ethno-religious 

conflicts in Nigeria have however, increased with the birth of Fourth Republic in 1999 (Al-

bert, 2001).According to Ojo (2010), an ethnic and religious riot occurred in July 1999 be-

tween some Oro cultists and Hausas in Sagamu, Ogun State. Another crisis was between vil-

lagers of Obeku community and Hausa/Fulani herdsmen in Yewa North Local Government 

Area plus the Yoruba/Hausa clash at Dangote cement factory in Ibese, Ogun State ( Salawu, 

2010)).  

          Furthermore, the Kano crisis of May 12, 2004 resulted into violence in Lagos visibly as 

a mark of vengeance of the Kano mass killing of Yoruba indigenes (Muhammad, 2008). The 

O'dua People Congress and the Hausa/Fulani traders clashed in mile 12 market, Lagos in 

2003 (Imobighe, 2003). Jos, the Plateau State capital, experienced ethnic violence in 

2001,2002,2008,2010 and 2011 (Gambo and Omirin, 2012). Ethnic crisis also occurred be-

tween the Tivs and Junkuns in Nasarawa State in 2001 (Chiboh, 2014). In October, 2001, 

mayhem was unleashed in Kano as an act of support for the terrorists attack of the twin tow-

ers of the World Trade Centre in the United States of America (Mohammed, 2004; Wong, 

2010). The continued attacks and killings by a radical Islamic sect, Jama'atu Ahlis Sunna 

Lidda'awati wal-Jihad (Boko Haram) across the northern part of Nigeria calls for sober re-

flection and concern about the unity and peaceful co-existence of the various ethnic groups in 

Nigeria. Therefore, as a matter of need, an appropriate education of citizens could contribute 

to national development by equipping them with adequate knowledge of how to work and 

live together harmoniously in any society (Ghosh, 2004; Carbo, 1995). Such an appropriate 

education is multicultural studies. The search for effective instructional strategies in multicul-

tural studies is the prime mover of this study. 

        Studies have equally shown that ethnicity and religion are inseparable and central for 

peaceful co-existence in any multicultural society (Pearce, 2005; Imobighe, 2003). Around 

the world various contemporary conflicts have religious and ethnic components (Egwu, 2011; 
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Wolf, 2006). In Nigeria, this is demonstrated by the ethno-religious conflicts being experi-

enced and all of which have adverse effects on national unity and development (Ajiboye, 

2010). Most often, these conflicts are conceived as an offshoot of different value system. Ag-

gressive competition for land, water, political resources and other economic interest and most 

recently religious crises have become so rampant that they are viewed as a normal way of life 

(Dopamu, 2002; Haynes, 2007).  

         Ethno-religious conflicts go with negative consequences such as hostility, tribal and 

communal conflicts which have become threat to national unity and stability of the nation 

(Ajitoni, Salako and Oyedepo, 2012; Lemuel, 2007).However, to provide a crucial foundation 

in enhancing national unity, religious individuals and faith-based organisations could play 

important roles by using education not as a source of conflict but also as a tool for conflict 

resolution (Haynes, 2007). This is necessary because education is one of the basic factors 

which if properly harnessed will promote peaceful co-existence and national integration in 

Nigeria. It will develop in the citizens a positive attitude and respect for the rights/individual 

differences of other people (Agbakwuru and Opara, 2013). In an attempt towards attaining 

national unity through managing the problems of ethno-religious crises and insurgencies in 

Nigeria, various policy frameworks have been put in place by the Federal government 

(Alapiki, 2005; Maduabum, 2006).  

         One of such policy frameworks is Federal Character act number 34 of 1996 which aims 

at implementing and enforcing the Federal Character Principle of fairness and equity in the 

distribution of public posts and socio-economic infrastructures among the various federating 

units of the Federal Republic of Nigeria ((Ejibunu, 2007; Maduabum, 2006). Similarly, the 

introduction of Federal Character policies in Nigeria, according to Bamidele and Ikulege 

(2004) cited in Ugo and Wilfred (2012) is to foster unity, peace, equal ability and equal ac-

cess to state resources and promote the integration of the less advantaged states for better im-

provement and good conditions of living in the country. Federal Character is one of the poli-

cies of gaining integration of diverse ethnic groups in the country. The Federal Character 

principle which was enshrined in the 1979 Constitution of Nigeria seeks to ensure the imple-

mentation of equity and justice despite the nation‘s diversities (Onifade and Imhonopi, 2013). 

This constitutional provision was repeated in the 1989 and 1999 constitutions (Adeosun, 

2011).  

          Also, in the interest of national unity and in the spirit of post war reconstruction, reha-

bilitation, reconciliation, and fostering the spirit of oneness, the Gowon regime in 1973, in-

troduced the National Youth Service Corps Scheme (NYSC) (Ojo, 1980; Uwechue, 2004). 
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The NYSC scheme was created in a bid to reconstruct, reconcile and rebuild the country after 

the Nigerian civil war. Ademowo (2007) sees the NYSC as an opportunity to explore Nige-

ria‘s unique diversities with a view to building bridges across ethno-religious differences. 

The unfortunate antecedents in our national history gave impetus to the establishment of the 

National Youth Service Corps by decree No.24 of 22nd May, 1973 which has now been re-

pealed and replaced by Decree 51 of 16th June, 1993 (Edema, 2007).The decree states that 

the NYSC was established with a view to proper encouraging and developing common ties 

among the youths of Nigeria and promoting national unity (Edema, 2007; Ojo, 1980). The 

history of our country since independence has clearly indicated the need for unity amongst all 

our people and demonstrated the fact that no cultural or geographical entity can exist in isola-

tion (Egwu, 2011).  

         Further, drawing from the example of Argentina, in 1966, the Federal Government de-

cided to establish what was then known as Inter Regional Secondary Schools and later called 

Federal Government Colleges (Gindin and Finger, 2013). Argentina attained its independence 

in 1816. It is a country in the South American continent with its capital city in Buenos Aires 

and has a population of over 13 million. A long civil war and armed conflicts delayed the or-

ganization of the country (Auguste, Echart and Franchetti, 2008). The organization of the ed-

ucational system started in 1852 but it was only in 1884, when the 1420 Law of Basic Educa-

tion was passed, that the National System started to take shape. Aguerrondo (2006) cited in 

Auguste, Echart and Franchetti (2008) state that the 1420 Law established the State‘s obliga-

tion to provide public education for children under school age. In 1905, the Làinez‘s Law au-

thorized the Federal Government to build schools and provide education in those cities with-

out provincial schools. In practice, federal schools were established in almost every large city 

of the country, federal schools were directly managed by the National Government, which 

imposed a relatively homogenous standard across the country.  

         In the same vein, the first three Federal Government Colleges to be established in 

Nigeria in 1966, were Federal Government College Warri (Delta State); Okposi (Ebonyi 

State) and Sokoto (Sokoto State). In all, there are now one hundred and four (104) unity 

schools in the 36 states plus the Federal Capital Territory of Nigeria (Ijaiya and Jekayinfa, 

2009). The unity schools were established with an aim to achieve unity in the post-civil war 

era in keeping with the Federal Character. Among the reasons for establishment were: to 

bring together young boys and girls from all regions of the country irrespective of their social 

or economic background. They are to learn, play, work and live under one roof in order to 

remove the virtual mysteries surrounding the evolution of the people who made up the 
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regional citizenry, thereby creating a homogeneous family, devoid of rancour, suspicion or 

distrust. Another reason was to breed detribalized citizens needed for the good management 

of resources at all levels of governance of the nation (Gindin and Finger, 2013).  

           In addition, Government considers it to be in the interest of national unity that each 

child should be encouraged to learn one of the three major Nigerian languages other than 

his/her own mother-tongue (NPE, 2004). Therefore, it is compulsory that every Nigerian 

child should learn one of the three major Nigerian languages (Hausa, Igbo and Yoruba) in 

addition to his or her mother tongue (Kammelu, 2001; Koseemani, 2000). Apart from 

appreciating the importance of language in the educational process, it is also a means of 

preserving the people's culture (Makinde, 2005). To further promote unity among students, 

subjects such as civic education and religious education were introduced to schools‘ 

curriculum (FRN, 2004).However, Ajitoni and Salako (2014) aver that Nigeria‘s attempts to 

forge national integration and sustainable development among her ethnically diverse peoples 

have not been an easy task. Similarly, Ifeanacho and Nwagwu (2009) cited in Onifade and 

Imhonopi (2013) observe that Nigeria‘s efforts at achieving national integration have 

remained largely unrealised. In the same vein, Ugoh and Ukpere (2012) remark that there 

have been series of policy failures in the country due to inability of the government to 

identify the needs of its citizens.  

          Effective management of diversity in the society is no doubt a challenge, hence, the 

increased recognition on the part of governments worldwide for better public policies of 

managing cultural diversity (Alapiki, 2005; French, Strachan and Burgess, 2012). One of 

such policies is probably the use of the school as a tool to promote national unity. Therefore, 

it has become necessary to address the global problem of cultural diversity through effective 

use of appropriate instructional strategies for teaching in Social Studies classrooms which 

contain students from diverse ethnic backgrounds. School curriculum must directly address 

issues of the informal social interactions because other ethnic groups of students prefer to 

study together in small groups (Bennet, 2003). Thus, more opportunities for them and other 

students to participate in cooperative learning can be provided in the classroom. Akinsola and 

Olowojaiye (2008) submit that learner‘s learning styles vary thus everyone should be offered 

the opportunity to learn by using a wide range of methods in an effective way. Sticking to just 

one model in the views of Ogunbiyi, Ojebiyi and Salako (2009) would unthinkably create a 

monotonous learning environment and not everyone might enjoy the lesson  
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       The multicultural nature of Social Studies classroom is about a mixture of students from 

diverse cultural background (Salako, 2010).  In an attempt to establish the multicultural na-

ture of some classrooms in Ogun State, Nigeria, a study was conducted by Ojebiyi and Sala-

ko in 2011.The result revealed that the ethnic demography of some Junior Secondary School 

classrooms contain students of diverse cultural backgrounds. Cooperation is therefore consid-

ered basic towards understanding the significance of appropriate instructional strategy which 

could provide subtle but potent forum for achieving this (Ojebiyi and Salako, 2013). Hence, 

there is the need to examine effects of multicultural strategies on junior secondary school stu-

dents‘ knowledge of and attitude to multicultural concepts in the Global 21st century Social 

Studies Classroom with special reference to Abeokuta, the capital city of Ogun State. 

            Abeokuta, the capital city of Ogun State was purposively selected for this study be-

cause of its cosmopolitan nature. Ogun State is located in south-west geopolitical zone of Ni-

geria and was created in 1976 with Abeokuta as the state capital. The state is divided into 

twenty local government areas. Ogun State was carved out of the old Western State by the 

military administration of General Murtala Muhammed and General Olusegun Obasanjo in 

1976. Ogun State is otherwise known as the Gateway State. It is situated between Latitude 

6.2°N and 7.8°N and Longitude 3.0°E and 5.0°E, the state covers a total land mass of 

16,409.26 sq km and a population of 3,751,140 (NPC, 2006). Ogun State shares an interna-

tional boundary with the Republic of Benin to the West and interstate boundaries with Oyo 

State to the north, Lagos and the Atlantic Ocean to the south and Ondo State to the east. Ogun 

State indigenes belong to the Yoruba ethnic group. With its fortunes in education, agriculture 

plus tourism and recreation, the state has witnessed an influx of large proportion of people 

from other ethnic groups accelerated by its proximity to cosmopolitan Lagos State.        

           The learner population is constantly changing and educators deal with learners from a 

wide cross-section of cultural backgrounds (Gates, Hall and Dianne, 2006). There is always 

the concern that most schools may not be adjusting rapidly enough to the fact that learners 

from different cultures may need an alternative style of teaching and learning in order to real-

ise their optimal potential (Akeusola, 2010). In realising this view, a study on effect of coop-

erative learning and field trip strategies on junior secondary school students‘ knowledge of 

and attitude to multicultural concepts was carried out in Abeokuta, so that students who are 

not of Yoruba origin could be acquainted with the culture of their immediate environment.         

Respondents in this study are students of both Yoruba and non Yoruba origin from various 

cultural backgrounds and have interacted in school for over two academic sessions.  Conse-

quently, more emphasis is placed on the effective teaching of multicultural concepts in Social 
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Studies because they challenge all forms of discrimination in schools and society through the 

promotion of democratic principles of social justice (Banks, 2004). 

        Multicultural concepts in Social Studies include a variety of perspectives, discussions on 

social contexts. These are themes which could promote national unity using education as a 

tool (Ajitoni and Salako, 2013). Some of such themes are equity and justice, religion, 

ethnicity, cooperation and conflict, peace, racism, culture and identity, civic rights and 

responsibility, marriage, leadership, followership and citizenship (NERDC and UBEC, 

2007).The teaching of such concepts with appropriate strategies could discourage 

discrimination and promote mutual respect for other cultures. Similarly, Quan-Baffour (2006) 

and Hanushek (2005) observe that education is regarded by many across the globe as a tool to 

secure national cohesion and unity in contemporary multicultural societies. Hence, students 

from all ethnic groups could be provided with the type of education which they deserve such 

that their identities might be reflected in classroom and the society in which there is 

considerable conflict among peoples of different backgrounds (Gorski, 2008). Such 

experiences would provide students with the opportunity to learn to be a generation of people 

who would respect differences and can both work and live together in peace (Bennet, 2006). 

         It could therefore be deduced that the effective teaching of multicultural concepts as an 

integral component of teaching is vital for educators. Hence, it has become necessary for ed-

ucators to adapt to a new style of teaching that embraces and accommodates learners from all 

cultural backgrounds (Gorski, 2008; Meier, 2005). Educators should also come to realise that 

diverse learners have different needs and that this may probably only be addressed success-

fully if they are prepared to allow for attitudinal and perceptual shifts to occur within them-

selves as well (Bennet, 2007; Gorski, 2007). Students should take responsibility for their 

learning because they are at the centre of the process and educators should serve as guides. 

Therefore, there is the need to examine the effects of cooperative learning and field trip strat-

egies on junior secondary school students‘ knowledge of and attitude to multicultural con-

cepts in Social Studies. This could guarantee peaceful co-existence and national unity among 

the various ethnic groups in Ogun State and Nigeria as a whole.        

        The most frequently used method of teaching is reported to be the conventional teaching 

method which has become the model for most schools (Ogunleye, 2002; Weimer, 2008). The 

conventional teaching method became the norm in the 1930s (Deboer, 2002). The method is a 

teaching strategy whereby an instructor is the central focus of information transfer. Conven-

tional teaching is concerned with the teacher being the controller of the learning environment. 
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Power and responsibility are held by the teacher and they play the role of instructor (in form 

of teaching) and decision maker (in regards to curriculum content and specific outcomes). 

Typically, an instructor would stand before a class and present information for the students to 

learn. Sometimes, he or she would write on a board or use an overhead projector to provide 

visuals for students. Students are expected to take notes while listening to the teacher. Meier 

(2005) states that teachers have a greater control over what is being taught in the classroom 

because they are the sole source of information.   

         This concept of teaching was based on John Locke‘s philosophy which is referred to as 

the ‗learning paradigm‘ (Cromwell, 2000). He felt that a student‘s mind was a blank slate 

(tabula rasa) and that a teacher‘s job was to fill the slate. Teachers are to transfer information 

to students and the students are to memorize and recall the material for tests. According to 

Locke‘s philosophy, relationships among students in the classroom and faculty should be im-

personal, not showing the feelings of learners but that of the teachers who are central in in-

formation transfer. The conventional teaching method is a straightforward way to impart 

knowledge on students (Deboer, 2002). It is possible to educate a large number of people at 

once, thereby lowering costs. According to Chang (2000), it allows a great deal of infor-

mation to be passed to the learner and favours handling of large classes. Also, Anise and 

Ojedokun (2006) state that it allows the teacher to impact knowledge on the participants with-

in a short time. The method is still commonly used in schools today due to the unprecedented 

expansion in school enrolment, shortage of infrastructure coupled with shortage of funds 

(Ogunsaju, 2001; Adesina, 2012).  

         Similarly, Ogunleye (2002) states that a great deal of information dissemination takes 

place in a relatively short time when using the conventional teaching method. The method is 

a straightforward way to impart knowledge on students quickly. Teachers also have a greater 

control over what is being taught in the classroom because they are the sole source of infor-

mation. Students who are auditory learners find that the method appeal to their learning style. 

Logistically, the conventional teaching method is often easier to create than other methods of 

instruction (Fadeiye, 2005). The method is a strategy which is familiar to most teachers be-

cause it was typically the way they were taught. Most college courses are lecture-based, stu-

dents gain experience in this predominant instructional delivery method.  

         Students had come to develop positive interest and attitude towards the strategy since 

that is the strategy they had always known and were always taught with. However, Ajitoni 

and Salako (2013) explain that evidence abounds that the conventional teaching method 

which is commonly used in schools is inadequate for improved students‘ attitude towards 

http://712educators.about.com/od/learningstyles/p/auditory_learn.htm
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school subjects. In a synonymous opinion, Lai (2002) and DuBrin (2004) state that the con-

ventional teaching method is not the most effective because it focuses entirely on intellectual 

development and ignores experiential learning. It teaches students how to succeed in stand-

ardized tests and relies mostly on the use of the intellect. Also, it encourages students to cram 

facts which are easily forgotten (Ogundare, 2000). This style of learning is intended to allow 

students gain an individual meaning of the subject matter (Chang, 2000; Ogunsaju, 2001). 

Students strong in learning styles other than auditory learning will have a harder time being 

engaged using this method. Students who are weak in note-taking skills will have trouble un-

derstanding what they should remember, they could find this strategy boring causing them to 

lose interest. 

       This suggests the need to shift from the conventional method of teaching and embrace 

some other instructional strategies that have been found to have facilitative effect in promot-

ing students‘ positive attitude towards learning (Olowojaiye, 2000 cited in Akinsola and 

Olowojaiye, 2008). It is generally believed that students‘ attitude towards a subject deter-

mines their success in that subject. In other words, favourable attitude result in good 

achievement in a subject. A student‘s constant failure in a school subject can make him to 

believe that he can never do well in the subject thus accepting defeat. On the other hand, his 

successful experience can make him to develop a positive attitude towards learning the sub-

ject. This suggests that student‘s attitude towards mathematics and other school subjects 

could be enhanced through effective teaching strategies (Akinsola and Olowojaiye, 

2008).Further, Adesina (2012) citing Villanueva (1997) and Ukaegbu (1985) emphasizes the 

need to use learner-dominated methods in teaching concepts in Social Studies.         

         Conventional teaching method is one tool in a teacher's arsenal of teaching strategies. 

Just as with all the other tools, it should only be used when most appropriate because there is 

not that much opportunity for exchanges (Anise and Ojedokun, 2006). Teachers may not get 

a real feel for how much students understand because students may not feel that they are able 

to ask questions as they arise during teaching. Instruction should be varied from day to day to 

help reach all students if possible. Obviously, this teaching method has partially failed to 

bring about the desired outcome of producing thinking students (Ogunleye, 2002). Conse-

quently, it therefore becomes important that further studies be conducted to determine effec-

tive instructional strategies that could meet the demands of multicultural learners in Social 

Studies classrooms. Similarly, Jehn (2000) explains that teaching strategies are changing 

based on the works of some very influential philosophers, theorists and educators. Therefore, 

there is the need for teachers to have a change of style. 

http://712educators.about.com/od/learningstyles/a/learning_styles.htm
http://712educators.about.com/od/teacherresources/a/Helping-Students-Take-Notes.htm
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        Other strategies such as cooperative learning and field trip were used in this study be-

cause both strategies are not teacher-centered. Cooperative learning is an instructional strate-

gy in which students work together in small, heterogeneous groups to complete a problem, 

project or other instructional goals while teachers act as guides or facilitators (Duplass, 2006; 

Johnson and Johnson, 1994; Lie, 2008; Pandian, 2004; Williams, 2007). The co-operative 

learning strategy as an effective teaching method is aimed at accommodating learners from 

diverse cultural backgrounds (Adeyemi, 2002; Smith, 2001). The strategy also has the added 

advantage of offering academic, social, affective and cognitive benefits as well. Ajitoni and 

Salako (2013) define co-operative learning as a teaching strategy whereby learners work to-

gether in order for the group members to gain joint benefit from the group activity. Coopera-

tive learning as an instructional strategy may be best suited for teaching learners as most 

learners primarily learn by way of discovery and the construction of knowledge (Francis, 

2013).  

         The control of learning process is placed in the hands of the learner and not the educator 

when using cooperative learning strategy (Ediger, 2001).This would help the learners develop 

self confidence and free themselves from mediocrity. This could provide them with the op-

portunity to develop new talents and skills, and teaching-learning interactions amongst learn-

ers. According to Plessis (2006) cited in Akinsola, Tella, and Tella (2007), one of the major 

reasons why people avoid the very tasks that free them from mediocrity is their lack of self 

confidence. A lack of confidence in one‘ self will automatically keep one from those things 

which ordinarily one is capable of doing (Plessis, 2006 cited in Akinsola, Tella, and Tella 

2007).  

        Likewise, it was generally agreed by scholars that field trip like cooperative learning of-

fers opportunity for students to get exposed to people, events and the opportunity to make 

connections with others (Ajitoni and Salako, 2013; Gbadamosi, 2012; Harper, 2004; Munoz, 

2009; Noel, 2007). In field trip, emphasis for the subject of learning is placed on relationships 

concerning people and natural resources. Field trip activities cover the different types of edu-

cation that take place in the outdoors. It is a means of curriculum enrichment whereby the 

process of learning takes place out of doors. Outdoor education broadly includes environmen-

tal education, adventure education, school camping, wilderness therapy and some aspects of 

outdoor recreation. Hyatt (2002) explains that they are experiential methods of learning with 

the use of all senses. It takes place primarily, but not exclusively through exposure to the en-

vironment (Smith, 2001).     
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        One of the originators of the field trip approach to education is John Dewey (Knapp, 

2000). He envisioned the school as a miniature democratic society with experiential learning 

as an essential component of education. Outdoor educational activities (OEA) quickly be-

came a way for the naturalist of the 17
th

 and 18
th

 centuries to learn about the world around 

them and determine through experimentation some of the mechanics of the world around 

them (Knapp, 2000). Today, of course, OEA is a continuation of the idea favoured by the 

naturalists who have studied the outdoors. Smith (2001) observes that scholastic knowledge 

seems strictly bound to school settings while outdoor education fosters connected knowing 

where education is part of, rather than separate from, life. OEA include more than studies of 

nature, although learning about the environment is certainly an important aspect of this edu-

cational tradition. It encompasses the use of the outdoor environment, whether natural or hu-

man made to promote learning from experience and enrichment of nearly any subject in the 

curriculum. 

           The goal of the field observation is to enable learners make comparisons between their 

own community and communities that are different from theirs with the intention of assisting 

their understanding of how socio-economic and political influences impact the lives of others 

(Munoz, 2009). In the course of this study, field trip activities were therefore, undertaken by 

the students outside the classroom situation because over time it was realised that the natural 

world outside the classroom offered many unique opportunities and information for the stu-

dents at large. The non-indigenes (non - Yorubas) and students of Islamic faith were favoura-

bly disposed towards field trips. They could have been fascinated and excited about issues in 

the field trip sites to which they might not have been opportune to get exposed to. So, while 

they were striving hard to satisfy their curiosity, they were learning effectively in the process. 

Thus, educators should present an effective education foundation by means of which all stu-

dents can learn effectively. Therefore, Ogunleye (2002) is of the view that instruction should 

be varied from time to time in order to meet the needs of students in any classroom.  

         During the field trip to national museum, Idi aba and cultural centre, Kuto, Abeokuta, 

the students were exposed to some national heroes and heroines, holidays, songs and discrete 

cultural elements all of which captured their attention. Unlike classroom learning situation, 

field trip uses the students‘ whole environment as a source of knowledge. The community, 

rather than the classroom is the context of learning. This is an important aspect of multicul-

tural learning which is the inclusion of culturally relevant and appropriate multicultural con-

cepts in the curriculum. The key curriculum issues involve the use of different perspectives, 

frame of references and content from different ethnic groups (Smith, 2001). This according to 
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Banks (2004) would help extend students‘ understanding of the nature, development and 

complexity of the world. This approach involves looking at insider and outsider perspective. 

In the same vein, events included in this research work were mainly indigenous in nature 

         Field trip instructional strategy has continued to gain advocates over the decades (Aji-

toni and Salako, 2013). Basically, innovations have strong ties to this learning approach; 

hands on or active learning, cooperative learning, work based learning and service learning 

are examples. Through such experience, students can learn mathematics, science, social and 

technology skills and civics among many other disciplines (Tileson, 2002). Studies also have 

indicated that field trip instructional strategy could promote positive attitude and intrinsically 

motivate all students while accommodating the many different learning styles of multicultural 

learners (Noel, 2007; Ajaga, 2010).It involves taking learners out of the school to places 

within the geographical environment where they would have personal contact with some 

structures and people.  Field trips provide unique opportunities for learning that are not avail-

able within the four walls of a classroom (Harper, 2004). Teachers should therefore, learn 

how to incorporate them into their teaching in order to help them develop some skills and be-

come more comfortable when teaching.            

          However, a field trip can easily turn into nothing more than a day off from school when 

field trip is isolated from the rest of the school curriculum (Knapp, 2000).Research also, has 

shown that there is less transfer of learning and less meaning when the field trip is not related 

to classroom teaching (Smith, 2001). Field trip should be integrated into the broader instruc-

tional programme and be used only when it is the most effective and efficient procedure for 

fulfilling the learning objectives. A strong connection between the curriculum and a field trip 

allow students to not only remember what they did but why they did it. Nespor (2000) is of 

the opinion that lack of funds and overloaded schedules have forced many teachers to forgo 

field trip strategy. Likewise, the failure of schools to take trip risks, lack of preparation in the 

needed skills, methodology, planning and evaluation of students learning in the field could 

limit the dispositions of the teachers and subsequently students‘ reception of the strategy as 

another effective strategy for school work (Harper, 2004).  

         The use of cooperative learning, role playing, field trip strategy have been identified as 

capable of teaching diverse classrooms, providing ways for students to experience realistic 

situations, apply practical knowledge and connect with the community (Ajitoni and Salako, 

2013; Chamberlain and Cummings, 2003; Heuvel, 2008; Parker, 2003). This technique cre-

ates cooperation and mutual respect in the classroom and these are two key aspects of elimi-

nating prejudice (Duplass 2006; Forrest and Alexandra, 2004). With the use of cooperative 
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learning and field trip strategies in the teaching and learning of Social Studies, students could 

learn how to identify societal problems as well as how to work with the teacher and civic 

groups in formulating and implementing solutions. As such, students become active partici-

pants in the learning process rather than simply passive observers. Using a variety of venues 

and balancing emphasis according to the specific goals of the educators and the students, in-

volve learning through experience, reflection and application.  

         Many researchers presented important findings that correlate field trip with increased 

student performance (Pope, 2009). Among the most important studies according to Pope 

(2009), are Farmer, Knapp, and Benton (2007) and American Institutes for Research (2005). 

Equally, cooperative learning is an effective teaching strategy aimed at accommodating 

learners from diverse cultural backgrounds (Ajitoni and Salako, 2013). In view of their effec-

tiveness, teachers could utilise both strategies for effective teaching of multicultural concepts 

in Social Studies. In an attempt to meet the demands of learners and avoid complaints about 

poor performances, instruction should be varied from time to time. The need for teachers to 

have a change of style is imperative. Effective teaching and learning could still be achieved 

through the use of an alternative pedagogy. The teaching strategies to be employed by a 

teacher at any given situation should be geared towards making learning more meaningful to 

the learner and the society (Ogunleye, 2002). This is important because it may be easier to 

develop positive attitude among children from the outset rather than change the negative atti-

tude among adults (Gbadamosi, 2012).   

         Therefore, successful and effective classroom strategies must create learning and teach-

ing situation that is characterised by cultural enrichment, quality-teaching and academic 

achievement (Bennet, 2007; Cornbleth, 2008). It is essential that education be built around 

the rich cultural heritage of the society by preparing students to live in the world of pluralism 

as well as their tribal culture (McInnis and Hatley, 2002; Van, 2007). Integrated pluralism 

affirms the equal value of the school‘s various ethnic groups, encouraging their participation 

not on majority defined terms but within an evolving system which reflects the contributions 

of all groups. Consequently, suggestions on policy options are targeted to deal with this issue 

of cultural diversity. In a related development, Amaele (2005) states that believing so much 

on how education has helped in transforming other nations of the world, the Nigerian state 

intends to use education as an instrument to build a virile and enabling environment for peo-

ples from different cultural backgrounds.   

         The multicultural nature of the various classrooms makes it necessary for the incorpora-

tion of a suitable approach as well as teaching it through the various education programmes 
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and school subjects (Animasaun, 2005). The school as one of the agents of education in mod-

ern society is saddled with the responsibility of tackling or resolving individual and societal 

problems (Okunloye, 2003). Hanushek (2005) cited in Fakeye (2012) explains that the teach-

er should be able to use approaches in a logical fashion which the students can follow. Suc-

cessful teachers tend to be those who are able to use a range of teaching strategies and who 

use a range of interaction styles rather than a single, rigid approach (Fakeye, 2012). It is 

against this backdrop that this study examined how Social Studies education can foster un-

derstanding in a multicultural society by inculcating and implementing the right type of val-

ues and respect for the worth and dignity of the individual. This is informed by the pursuit of 

a wide range of educational activities planned and managed for the benefit of society and its 

members, this could enhance behavioural patterns of individuals and society.  

          It is clear that education makes man moral and ethical, inducts the individual into the 

shared values of society, develops commitment to societal goals in the individual and pre-

pares the young members of society for the future (Ghosh, 2004).So, through such education-

al strategies, environment and conditions conducive for change to take place could be devel-

oped. However, it is apparent that many of today‘s teachers are caught in the midst of a 

change for which they may not have been professionally prepared (National Council for the 

Social Studies, 2009). Similarly, Alebiosu (2003) states that many teachers were educated in 

classrooms where the role of the student was to memorize information, conduct well-

regulated experiments and then be tested on their ability to repeat these tasks or remember 

specific facts. A much heralded approach is to change the focus of the classroom from teach-

er-dominated to student-centered using alternative instructional strategies. It is germane that 

students‘ outcome need to improve because employers want to hire students who think criti-

cally, interact skillfully with others and reflect on their own learning to improve themselves 

continuously (Ulrich and Glendon, 2005). 

         To attain these positive outcomes, students from different racial groups must work to-

gether in teams to pursue common goals (Fink, 2004; Goski, 2009; Johnson and Johnson, 

1990).Similarly, Paulsen and Faust (2008) explain that by simply bringing different groups of 

learners together who have previously lived, grown up and schooled, barriers to interracial 

contact would fall away naturally and positive social interaction will ensue. Learners in this 

study are from Yoruba and non-Yoruba ethnic groups who have stayed in Abeokuta for over 

a period of two years. This study has enhanced improved inter-personal relations through re-

duction of cultural prejudice. In line with this assertion, Lemmer, Meier and Van (2012) 

agree that it is important to create suitable learning environments that foster inter-group con-

https://www.google.com.ng/search?biw=1280&bih=644&tbm=bks&q=inauthor:%22Deborah+L.+Ulrich%22&sa=X&ei=NMwBVMP1BsSH4gSbj4HgDg&ved=0CB0Q9AgwAA
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tact which should be facilitated by appropriate education and support. In addition to this, the 

school should also create a school climate that is based on individual acceptance, tolerance, 

co-operative relationships, participatory decision-making and provision for the needs of 

learners.  

        On the whole, in a large class where conventional teaching method is typically the mode 

of instruction, meeting the needs of the variety of students through effective communication 

has been found to be a challenge because it has partially failed to bring about the desired out-

come of producing thinking students (Alebiosu, 2003). The solution to multicultural prob-

lems according to Erasmus and Ferreirra (2002) involves a change of attitude towards, rather 

than only the acquisition of knowledge about other cultures. It has in fact been confirmed that 

effective teaching strategies can create positive attitude on the students towards school sub-

jects (Ogunleye, 2002). Also, interactions between learners and educators are thus optimised 

in this way. Therefore, if cooperative learning and field trip strategies are implemented effec-

tively and vigorously, they may indeed contribute to the enhancement of peaceful co- exist-

ence between learners in multicultural schools and the society at large  

          Ethnic group is defined as a group of people whose members identify with each other 

through a common heritage consisting of a common culture, including a shared language or 

dialect (Pearce, 2005). The Federal Republic of Nigeria is a federal constitutional republic 

comprising 36 states and its Federal Capital Territory, Abuja (Aghemelo and Osumah, 2009). 

The country is located in West Africa and shares land borders with the Republic of Benin in 

the west, Chad and Cameroon in the east and Niger in the north. Its coast in the south lies on 

the Gulf of Guinea on the Atlantic Ocean. There are over 400 ethnic groups in Nigeria of 

which the three largest ethnic groups are the Hausa, Igbo and Yoruba  with an estimated pop-

ulation of 168 million people (CBN, 2000; CIA, 2008). Although there are some degrees of 

similarities in the culture of the people, considerable differences exist in the norms and values 

of each tribe (Aghemelo and Osumah, 2009). This has given rise to the ethno polarisation of 

the country and thus communities throughout the country increasingly feel marginalised and 

alienated.  

       One of the major impediments to peaceful co-existence in Nigeria is ethnic prejudice 

(Ijaiya and Jekayinfa, 2009). It is negative feelings towards people based on their 

membership in a group (Brehim, Kassin and Fein, 2005).  Fanatical ethnic consciousness 

has resulted into ethnic prejudice and mistrust, religious, political problems and cultural 

conflicts. These vices have pervaded all spheres of life in Nigeria, be it employment, 

education, religion and admission into institutions of learning (Jekayinfa, 2002).  Nigeria's 
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pervading multi-ethnic vices may have been promoted by the absence of a well-conceived 

and articulated multicultural education programme (Ajitoni, Salako and Oyedepo, 

2012). The results of this study therefore, demand concerted efforts of professional teachers in 

order to restructure the prejudiced minds of students and by so doing, inter-ethnic group 

understanding, co-operation and peaceful co-existence could be promoted across ethic 

boundaries.  

         Furthermore, religion is central for peaceful co-existence. Religion is a collection of 

belief systems that relate humanity to spirituality (Dopamu, 2002). This can influence 

people‘s disposition to others and ability to tolerate them in a multicultural society. Religion 

can both encourage conflict and build peace, reflecting growing evidence that religious forces 

can play a constructive role in helping to resolve conflicts (Gopin, 2005). Christianity, Islam 

and African Traditional religion are the three major religions practiced in Nigeria (Dopamu, 

2002). With over 400 ethnic groups distributed among these major religions, adherents of the 

religions have been reported as being intolerant of opposing views (Eitzen, 2007). Religious 

hatreds and differences are central to many conflicts in the developing world (Gopin, 2005). 

Nigeria since independence, has witnessed a lot of ethno-religious conflicts that have resulted 

in loss of several lives and unquantifiable psychological and material damages (Egwu, 2011; 

Enuoka, 2005).This is detrimental to national peace and unity of the nation. 

        Effective instructional strategy could be used to change the attitude towards diversity in 

the classrooms. This ever-increasing diversity in today's classrooms is prompting teachers to 

incorporate a multicultural approach to lesson planning. The classroom in the 21st century is 

also more focused on a proactive learning environment rather than merely dispensing 

information (Ojebiyi and Salako, 2013). Hence, it is vital that teachers offer a rich 

multicultural curriculum to accommodate the culturally diverse 21st century classroom 

(Garmon, 2004). Attitude is defined as a mental predisposition to act and it is expressed by 

evaluating a particular entity with some degree of favour or disfavour (Ajiboye, Adu and 

Amosun, 2005). Individuals generally have attitudes that focus on objects, people or 

institutions (Garmon, 2004).  Attitudes are also attached to mental categories. Further, 

attitude is explained as human behavioural pattern which can always serve as a direction to 

human endeavour (Afuwape, 2003; Allison, 2003). On the whole, attitudes can be described 

as feelings, dispositions towards certain behaviour, issue or human beings. However, they 

might be subject to change with time.  

          It is worthy to note that despite the prohibition of discrimination on grounds of sex, 

religion, place of origin or ethnic group by Section 42 of the 1999 Constitution of the Federal 
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Republic of Nigeria, people still face discrimination based on where they come from 

(Eliagwu, 2005). Equally, these attitudes and behaviours directly contradict the American 

democratic ideals of freedom, equality, and justice for everyone which affirms the need to 

prepare students for their responsibilities in an interdependent world (NAME, 2003). Thus, 

school curriculum must directly address issues of racism, sexism, classism, linguicism, 

ablism, ageism, heterosexism, religious intolerance, and xenophobia (NAME, 2003). So, 

focusing on the important role which the educators‘ values have to play in managing cultural 

diversity is vital (McInnis and Hatley, 2002). Consequently, effective instructional strategies 

in Social Studies would ensure that younger generations are well equipped with the 

knowledge of and attitude to tackle multicultural problems. Therefore,  understanding human 

relationships and producing citizens with skills, competences, moral values and reasoned 

judgment to effectively live, interact, interrelate and contribute positively to the social, 

economic, political and cultural development of the society could be realized through Social 

Studies (Adeyemi, 2008; Ololobou, 2004). 

         This explanation seems to be in line with the finding revealed in research from social 

psychology which shows that attachment to broader identities reduces intergroup bias (Tran-

sue, 2007). In a similar study, an observation in a US metropolitan sample, according to Ellis 

and Zarbatany (2007) state that priming national identity among white respondents increases 

support for a tax raise directed at educational opportunities for minorities. Hence, there is 

need to create an environment where all races and cultures of the world would learn to re-

spect their differences. An overall goal of Social Studies is to create a place where all stu-

dents can live as responsible citizens in a pluralistic society (Sim, 2008; Wilson, 2000). In 

realising this view, field trip like cooperative learning offers an opportunity for students to 

get exposed to people, events and the opportunity to make connections with others.  

          The values that learners bring to the classroom are at least partially determined by their 

cultural backgrounds (Van, 2007). Conflicts among these value systems can cause problems 

for both educators and learners. This is especially true when the expectations relating to 

classroom behaviour are based on cultural norms that are not shared by educator and learners. 

The role schools can play in developing the attitudes and values necessary for a democratic 

society is germane. Further, the infussion of the concept of constructivism into the policies 

and practices of multicultural schools may address the array of challenges which include al-

ienation, cultural inferiority, mistrust and victimisation faced by many learners at the school 

(Bennet, 2007). Once the afore-mentioned challenges are sufficiently addressed through the 

use of effective instructional strategies, learners may start to focus on the core aspects of 
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schooling, such as the academic, cultural, sporting and social programme. This may result in 

learners perceiving the school situation as less threatening and less hostile, which may in turn 

improve their scholastic experience.  

          Teaching strategy should emphasize the belief that students and their life histories and 

experiences be placed at the center of the teaching and learning process (Bennet, 2007). Also, 

the pedagogy should occur in a context that is familiar to students and addresses multiple 

ways of thinking (Gay, 2003).  Education planners should develop a curriculum that address-

es the needs of learners and create a school environment which reflects cultural diversity 

(Bennet, 2007). This is referred to as the transformation approach (Banks, 2006). Here, con-

tent about ethnic and cultural groups are brought from the margin to the center of the curricu-

lum. Thus, an important aspect of multicultural education is the inclusion of culturally rele-

vant and appropriate content in the curriculum. The existing ethnocentric curricula should be 

reformed to reflect the multicultural nature of society in order to present a more balanced and 

accurate view of humankind and society, and reflect the experiences and contextual realities 

of learner‗s lives. (Lemmer, Meier and Van, 2012).  

          Events must be understood from multiple national perspectives and both minority and 

non-minority points of view must be considered in interpreting local and national events. 

Gutmann (2004) tends to focus on the historical-didactic aspects of the curriculum and insists 

that teaching content or methods should also propagate the contributions of other cultures in 

the expansion of knowledge. Relatedly, Bennet (2006) states that learners must be afforded 

the opportunity to analyse and interrogate issues of race, gender, class, inequality within the 

confines of the curriculum. This is important because the interdependent human being is con-

fronted with a variety of global problems such as peace, environmental development, human 

rights e.t.c (Bennet, 2006). Therefore, multicultural education would promote in the learners 

awareness of global and interdependent reality.             

         According to Gonçalves e Silva (2004) and Gopin (2000) becoming a knowledgeable 

and engaged citizen is a process, therefore, education should facilitate the development of 

students‘ civic consciousness. In recent times, much research attention has been focused on 

the teaching of Social Studies in Nigerian secondary schools with a view to ascertaining the 

adequacy and appropriateness of the teachers‘ methods of teaching and indeed the effective-

ness of instruction (Adesina and Adeyemi, 2009). Social Studies was adopted in Nigeria over 

40 years ago as a result of the quest for relevance in the Nigerian education (Yusuf, 2004). 

The traditional subjects like geography, history and civics inherited from the colonial educa-

tion system were criticized for not being relevant both in purpose and content to the immedi-
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ate needs of the Nigerian child and the society at large (Ajiboye, Adu and Amosun, 2005). 

The traditional subjects also encouraged learners to know more about the colonial master‘s 

country than about their own environment and the pressing problems in their society. 

         Effort has been made to redress the observed inadequacy by teaching the subject as a 

discipline that brings the reality of everyday societal living to students with the desire to mak-

ing them acquire the knowledge, attitude, values and skills required to be responsible and dis-

ciplined members of their society (Salako, 2010). Equally, there is the need for effective 

teaching of multicultural concepts in Social Studies because they enable every school-going 

child understand peoples‘ interaction with their cultural and physical environments, appreci-

ate home and heritage, develop skills and attitudes expected of citizens and learn to express 

ideas in many ways (Ajitoni and Salako, 2013). It is integrationist in the sense that it affirms 

the educational value inherent in exposing all learners to a diversity of perspectives and the 

social value of structuring the school so that learners from previously isolated groups can 

come to know each other under conditions conducive to the development of positive inter-

group relations (Adu, Salako and Eze, 2012). Interrelated pluralism takes an activist stance in 

trying to foster interaction between different groups of students.  

          The effective teaching of multicultural concepts would expose students to the principle 

of how to learn, work and live together harmoniously. Therefore, instructional environments 

and the ability of instructors to develop effective instructional strategies are both germane for 

the effective transfer of knowledge and attitude. Attitudes are connected to Bandura‘s social 

cognitive learning theory as one of the personal factors that affect learning (Newbill, 2005). It 

is therefore imperative to continue to search for linkages between instructional methods that 

could facilitate the development of more positive attitude towards learning. Therefore, coop-

erative learning and field trip strategies have been identified in this study as effective in the 

management of cultural diversity. 

         As nations continue to grow and ethnic groups are becoming larger, the changing de-

mographics of the society demands that citizens learn to live peacefully (Matthaei, 2005).The 

number of international migrants grew from 75 million in 1965 to 150 million in 1990. In 

2005, there were 195 million international migrants and the average annual increase in their 

number was greater than overall world population growth itself (United Nations Department 

of Economic and Social Affairs, 2011). Today, about 190 independent countries are homes to 

about 5,000 ethnic groups and 600 languages; two-thirds of the countries have at least one 

ethnic or religious minority that makes up at least 10 percent of the population (UNDP, 

2004). These movements have resulted into minority cultures fighting for increased political 
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participation and official recognition of their languages, religions and festivals (Matthaei, 

2005). As a result, governments across the world are getting engaged in finding ways to man-

age the diverse societies and groups that form part of the countries they govern. 

          In response to global multicultural problems, several attempts have been made by suc-

cessive regimes, policies were formulated and conferences were held to control the menace of 

these problems both nationally and internationally.  Notable among such international confer-

ences and workshops were those  on Bioethics, Multiculturalism and Religion which were 

held in Jerusalem in 2009 and Rome in 2011. The NEMBC 2010 National Conference was 

held in Canberra. The Multicultural Conference was held in Towson University located just 

eight miles north of Baltimore, Towson University features a diverse student body. The Mul-

ticultural Conference addresses innovative ways of integrating and celebrating different cul-

tures in an academic setting. On the whole, the conferences and workshops identified the   

increasing importance of language, culture and identity and the need to disseminate infor-

mation, especially for new and emerging communities and educating the wider community.     

        Despite the historical assertions of scholarship and efforts to inform the field of educa-

tion, the socially transformative qualities of multicultural concepts have not been universally 

understood or embraced (Davis, 2007; Gay, 2004). This point is a prevalent concern among 

multicultural educators as it might not promote the needed unity amongst learners from vari-

ous cultural groupings. This might in turn hinder the enhancement of the scholastic experi-

ence of learners at the various multicultural schools. The uneven understandings of multicul-

tural theory have led to some critiques within the field. Sleeter and Bernal (2004) note that as 

more and more people have taken up and used multicultural concepts, it has come to be un-

derstood in a wide variety of meanings. Ironically, a good deal of what occurs within the are-

na of multiculturalism today does not address the power relations critically particularly rac-

ism. Similarly, Nieto, Bode, Raible, and Kang (2008) observe that the political and trans-

formative theories of multicultural education have often been neglected when translated into 

practice. As a result, even though multiculturalism has made an important contribution to 

schools and communities, few long-term institutional changes have taken root.  

         In addition, from literature consulted, educators‘ perceptions of and attitudes towards 

culturally diverse groups in multicultural schools may have an effect on the learners (Banks, 

2006; Meier, 2005). In agreement with the view that educators perceptions of learner diversi-

ty do indeed influence classroom teaching, Meier (2005) is of the opinion that educators tend 

to differentiate between learners from majority groups and learners belonging to minority 

groups in their treatment. The cultural background of learners is often a reason for this differ-

http://www.unescobiochair.org/index.php?option=com_content&view=article&id=76%3A2009-jerusalem-report&catid=38&Itemid=29&lang=en
http://www.unescobiochair.org/index.php?option=com_content&view=article&id=147%3Areligious-perspectives-on-human-vulnerability&catid=38%3Abioethics-multiculturalism-and-religion-&lang=en
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ential treatment. Therefore, to create an environment that is supportive of multiple perspec-

tives, experiences, teachers must be multiculturally literate and capable of including and em-

bracing families and communities (Nieto and Bode, 2008). This is important because cultur-

ally responsive teachers realise not only the importance of academic achievement but also the 

maintenance of a cordial student-teacher relationship (Ajitoni, Salako and Oyedepo 2012).  

Further, this could help students see the relationship in complex systems such as historical 

origins, ideas and the spread of major religions.  

        Effective teaching of multicultural concepts could promote right attitude and academic 

achievement in all students so that they can work toward social change. Therefore, there is 

need for all educators to develop the knowledge, skills and attitudes that would equip them to 

work effectively with all learners regardless of their life experiences, gender, language, race 

and socio-economic status (Lustig and Koester, 2010). Hence, the school could be used to 

correct some anti social behaviours, thereby promoting national unity, stability and develop-

ment in the society. Thus, school curriculum must directly address issues of informal social 

interactions because other ethnic groups of students prefer to study together in small groups 

(Grant, 2007; Van, 2007). In view of this, more opportunities for them and other students to 

participate in cooperative learning would be provided in the classroom. During the field trip 

and cooperative learning sessions, equal educational opportunities and a culture of tolerance 

were experienced among the students irrespective of their cultural backgrounds. This could 

further promote peace and national unity in and beyond Nigeria. 

        The role of education is about active participation in society and social cohesion. Conse-

quently, an education system therefore has to be inclusive in the broadest sense ensuring that 

every learner belongs, have their voices heard and is provided with the knowledge and skills 

to take ownership of their future regardless of difference, linguistic and cultural background 

(NPE, 2004). At least 15% of learners learn in different ways than they are generally taught 

(Williams and Chinn, 2009).Therefore, learners whose cognition involves processing of in-

formation and methods of learning that are different from the traditional teaching and learn-

ing methods are disadvantaged in education if an alternative approach to pedagogy is not 

adopted (Coffield, 2004; Grant and Gillette, 2006).For some of these learners, the process of 

education becomes a process of rejection. As identified by Crabtree and Maguire (2008) 

learning is a complex activity so, teachers should try to make changes that will be beneficial 

to every learner in the classroom. In the light of this, instructional strategies in Social Studies 

must be properly oriented towards multicultural concepts for Social Studies to perform its 

functions effectively.   
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1.2    Statement of the Problem 

       The growing spate of ethno-religious crises and insurgencies that characterizes Nigerian 

polity has been traced partially to inadequacies in the teaching of multicultural concepts in 

Social Studies. Prejudice, discrimination and lack of equal opportunity to learn are the pre-

vailing situations in the society. With over 400 ethnic groups distributed among Christianity, 

Islam and Traditional religion, ethno-religious conflicts in Nigeria have resulted in loss of 

several lives and unquantifiable psychological and material damages. These situations could 

improve through the effective teaching of multicultural concepts in Social Studies because 

they are themes which promote national unity using education as a tool. Therefore, coopera-

tive learning and field trip strategies have both been identified as probable useful strategies 

for teaching multicultural concepts. Both strategies could restructure the prejudiced minds of 

students and by so doing, cooperation and respect for other cultures is encouraged. It is 

against this background that this study investigated the effects of cooperative learning and 

field trip strategies on secondary school students‘ knowledge of and attitude to multicultural 

concepts in Social Studies. It further determined the moderating effects of ethnic origin and 

religion on students‘ knowledge of and attitudes to multicultural concepts in Social Studies.   

 

1.3 Hypotheses 

The following null hypotheses were formulated and tested at 0.05 level of significance; 

HO1:  There is no significant main effect of treatment on students‘ 

(i)         knowledge of multicultural education concepts 

(ii)        attitude to multicultural education concepts. 

HO2:  There is no significant main effect of ethnic origin on students‘ 

(i)          knowledge of multicultural education concepts 

(ii)        attitude to multicultural education concepts. 

HO3:   There is no significant main effect of religion on students‘ 

(i)          knowledge of multicultural education concepts 

(ii) attitude to multicultural education concepts. 

HO4:  There is no significant interaction effect of treatment and ethnic origin on students‘ 

(i)         knowledge of multicultural education concepts 

(ii)  attitude to multicultural education concepts. 

HO5:  There is no significant interaction effect of treatment and religion on students‘ 

(i) knowledge of multicultural education concepts 
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(ii)        attitude to multicultural education concepts. 

HO6:  There is no significant effect of ethnic origin and religion on students‘    

(i) knowledge of multicultural education concepts 

(ii) attitude to multicultural education concepts. 

HO7:  There is no significant interaction effect of treatment, ethnic origin and religion on 

 students‘ 

 (i)        knowledge of multicultural education concepts. 

 (ii)       attitude to multicultural education concepts. 

 

1.4 Scope of the Study 

        The participants involved in this study were three hundred and fifty-two JSS III stu-

dents. Six secondary schools were purposively selected in Abeokuta, Ogun State, Nigeria. 

The study investigated effects of cooperative learning and field trip strategies on junior sec-

ondary school students‘ knowledge of and attitude to multicultural concepts in Social Studies. 

The study covered concepts like multicultural education, ethnic origin, religion, cooperative 

learning, field trip strategy and conventional teaching method. 

 

1.5 Significance of the Study 

 It is hoped that the findings of this study would expand the existing body of 

knowledge and provide insight into multicultural concepts in Social Studies within the con-

text of Nigeria‘s philosophy of education.  

        Some of the multicultural values and skills that the study could help to develop in the 

students are: cooperation, unity, love, sympathy, consideration of others welfare, selflessness, 

hard work, positive use of knowledge, honesty, obedience, respect, fair play, patience and 

loyalty. This could promote positive attitudes and values        

       Parents, school administrators, curriculum developers, publishers and indeed all stake-

holders in the education industry would find this work very useful in the sense that it would 

assist in promoting the concept of national unity and integration. This would no doubt help in 

planning a curriculum that would address the needs of every learner and create a school envi-

ronment which reflects cultural diversity.  

        Teachers of Social Studies and other subjects would find this study useful because they 

are provided with alternative group participatory strategies. This could result into improved 

student interaction within the classroom environment where there are Muslims, Christians 
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and other religious groups. Teachers should adopt cooperative learning and field trip strate-

gies   to complement the conventional teaching method for effective teaching and learning. 

        The information from this study may enhance government‘s integration policies and 

programmes for managing cultural diversity. Such experiences could promote the use of edu-

cation as a tool for national unity through exposure to multicultural instructional strategies. 

This could translate into improved interpersonal relationship and peaceful co-existence 

among students. 

       The findings of this research work would provide a useful guide for researchers who may 

further research into related field because Social Studies is a fundamental pillar for promoting 

tolerance, community building and peaceful co-existence in the society. 

1.6 Operational Definitions of Terms 

The following terms were defined and explained as used in this study:  

Multicultural Concepts in Social Studies:  These are themes which could promote national 

unity through education by providing knowledge about histories, cultures and contributions 

of diverse cultural and ethnic groups. 

 Attitude to Multicultural Concepts: These are the students‘ feelings and dispositions to-

wards cultural differences in all issues. 

Knowledge of Multicultural Concepts: It is a cognitive experience which is aimed at pro-

moting national unity through an analysis of cultural differences in all issues.  

Cultural Diversity: Numerous ethnic nationalities in Nigeria. 

Field Trip Strategy: This is a group participatory approach to teaching and learning of mul-

ticultural concepts used outside the typical classroom setting.  

Cooperative Learning Strategy: It is an instructional strategy whereby students work to-

gether in small groups as a team in the classroom in order to maximize gain from each other.            

Conventional Teaching Method: A common instructional strategy used in most primary 

and secondary schools in Nigeria.                                                   

Religion: The believe in and worship of God through Christianity, Islam and traditional reli-

gion. 

Ethnic Origin: Tribe from which a person or family comes from. 

Ethno – Religious Crises: Violence or unrest between people of different tribes and beliefs.  

 

 

CHAPTER TWO 
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                                    REVIEW OF RELATED LITERATURE 

              The researcher reviewed the literature relevant to this study under the following 

headings: 

2.1       Theoretical Framework.            

2.2       Nigeria‘s Philosophy of Education and Social Studies 

2.2.1    The Teaching of Social Studies in Nigerian Secondary Schools 

2.2.2    Multicultural Concepts and Social Studies  

2.2.3    Multicultural Concepts and Social Studies in Ogun State 

2.2.4    The Need for Multicultural Concepts in School Curriculum 

2.2.5    The Global Concept of Multicultural Education 

2.3       Cooperative Learning Instructional Strategy 

2.3 .1   Field Trip Instructional Strategy  

2.3.2    Conventional Teaching Strategy  

2.3.3    Cooperative Learning and Students‘ Knowledge of Multicultural Concepts  

2.3.4    Cooperative Learning and Students‘ Attitudes to Multicultural Concepts  

2.3.5    Field Trip Strategy and Students‘ Knowledge of Multicultural Concepts 

2.3.6    Field Trip Strategy and Students‘ Attitudes to Multicultural Concepts 

2.4       Studies on Effects of Religion on Students‘ Knowledge of and Attitudes to   

            Multicultural Concepts 

2.4.1    Studies on Effects of Ethnic Origin on Students‘ Knowledge of and Attitudes to  

            Multicultural Concepts 

2.4.2    Studies on Multicultural Education 

2.5      Appraisal of Literature Reviewed 

2.1      Theoretical Framework 

Sociometric Theory 

        This study is based on socio cognitive framework. It is premised on the postulation of 

J.L Moreno who had his work firmly rooted in orientation towards interpersonal relations. Dr 

J. L. Moreno (1889 - 1974) was a leading psychiatrist, theorist and educator. The founder of 

Psychodrama, sociometry and the foremost pioneer of group psychotherapy. Moreno studied 

medicine, mathematics and philosophy at the University of Vienna in Austria. The university 

was founded by Duke Rudolph IV in 1365 and is the oldest university in the German-

speaking world. Moreno‘s aim was elaborated in his 1934 major book ―Who Shall Survive?‖ 

and in a journal of Sociometry, founded in 1937. Moreno, because of his interest in inter-

group conflict and interpersonal attraction, developed quantifiable measuring techniques 
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which were later called sociometrics (Martin, 2003). He was primarily interested in how re-

cent immigrants to the United States adapted to their new environment and became accepted 

by other non-immigrant citizens. Many of these research techniques were adopted for usage 

in public school classroom by the end of 1950 because of racial integration of the 1960s that 

continues to this day.     

Sociometry is a methodology for stimulating, exploring and measuring interpersonal 

relations. The purpose of sociometry is to facilitate group task effectiveness and satisfaction 

of participants by bringing about greater degrees of mutuality amongst people and greater 

authenticity in relationships (Remmer, 2006). Moreno noticed groups and communities func-

tion with people being attracted to or drawn away from others and the subsequent networks 

and patterns of interaction these created. He discovered that when people chose whom they 

interacted with, the higher their level of satisfaction in being together, the greater sense of 

belonging in achieving their purpose. Sociometric theory, multicultural concepts and practic-

es are derived from theories and principles of multicultural education. Such principles pro-

vide educational experiences in which all students reach their full potentials as learners and as 

socially aware and active beings, locally, nationally and globally. Growing awareness of the 

importance of social relations in the lives of both children and adults has led to the develop-

ment of a variety of ways of studying groups but it is possible that the greatest advances have 

been made through the sociometric technique devised by J. L Moreno (Fuchs, 2001). 

         According to Snowman and Biehler (2003), the sociometric assessment techniques in-

clude, peer nomination and peer rankings. Peer nomination technique involves children in a 

social group or school classroom anonymously identifying social preferences for their class-

mates. For example, learners may be asked to provide a list of three classmates with whom 

they would most like to play and three with whom they would least like to play. Peer nomina-

tion technique is to provide a list of the names of the children in a classroom along with so-

cial acceptance items (e.g. who do you like to play with? Who is most likely to be alone dur-

ing recess? Or who gets into trouble the most?). The learners are asked to identify perhaps 

one to three classmates who they perceive best fit the item description. Early identification of 

children likely to be experiencing social rejection and peer neglect is desirable (Bandura, 

2005).Children who are not accepted by their peers may be thought of as being socially at 

risk. The patterns of friendship and rejection play an important role in determining how the 

group will react to learning situations, hence, the teacher should use effective management 

techniques (Michaelson, Knight and Fink 2004).  
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       Effective management of multicultural techniques like cooperative learning and field trip 

instructional strategies could correct social rejection and peer neglect in the classroom. These 

strategies provide more opportunities for the students to interact as they learn (Chang, Sung 

and Lee, 2003; David and Capraro, 2001). To reinforce alliances between children as well as 

to prevent future peer rejection, teachers should encourage the use of cooperative, teamwork-

based group activities for academic instruction (Cillessen,   Bukowski and Haselager, 2000). 

Mixed groups of accepted and rejected children in cooperative games that require teamwork 

and mutual respect among all members should be promoted. Peer ratings are conducted by 

providing a list of learner's names in the social group or classroom along with a rating for so-

cial acceptance items such as the most fun to play with, the least fun to play with and has the 

most friends. The rating methods that are used may vary, typically ranging from three- to 

five-point Likert-type responses (e.g., Agree, Neutral, and Disagree). The teacher could use 

the choice for organising the class. The principles of choosing according to Berndt (2004) 

include the following:   

1 The basics of choice and restricts choice are respected 

2 All learners should be equally free to participate in an activity or situation. 

3 The choice each learner makes should be kept confidential. 

4 The choice should be used for organising the class. 

The Sociometric Peer Nomination Technique is presented in tab: 2.1 below 

Table 2 .1: Peer Nomination technique 

Put a tick (√) under the name of one of the classmate in answer to each question below  

 Eti Poki Akili Ostin 

Who would you most like to play with?     

Who would you least like to play with?     

Who gets into trouble most?     

Who is most likely to be alone during recess?     

Who gets along best with others?     

Source:http://disruptivetheology.blogspot.com/2013/01/notes-on-sociometric-measures-in.html 

                   Tabulation of Sociometric Results Using Matrix Table 

      The learners‘ sociometric choices must be organised in a table using simple tally of the 

number of choices each learner receives. The matrix table is useful for organising sociometric 

data indicating the degree of social acceptance of individual learner. However, it does not de-

pict the social structure of the group. 

http://disruptivetheology.blogspot.com/2013/01/notes-on-sociometric-measures-in.html
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 Sociometric matrix table and representation are presented in tab: 2.2 and fig 2.1below: 

Table 2.2: The Matrix Table 

Example:       Students‘ responses on item, who would you most like to play with? 

 Choose (Prefer) Total 

 

 

Chosen 

(Picked 

by) 

 Eti Poki Akili Ostin Xavery 

Eti ▬  √  √ 2 

Poki  ▬  √ √ 2 

Akili   ▬   0 

Ostin √ √ √ ▬ √ 4 

Xavery  √  √ ▬ 2 

Total 1 2 2 2 3 10 

Source:http://disruptivetheology.blogspot.com/2013/01/notes-on-sociometric-measures-in.html 

       The sociometric results above are also presented in a systematic method of graphic repre-

sentation of individuals. This is plotted directly from the data recorded in the matrix table as 

shown above. 

 

                                    Fig. 2.1: Graphic representation of the matrix table 

        The number of choices which learners indicate as their companions are noted. Those                                                                                                      

who are highly recognised and receive more choices are called stars. From the above matrix   

table and graphic representation, OSTIN is a star. Those who do not choose others are called 
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isolatee. From the above graph, there is no isolate. Those who receive no choices or only one 

choice are called neglectees. From the above, AKILI is a neglectee. 

         The patterns of friendship and rejection play an important role in determining how the 

group will react to learning situations, hence, the teacher should use effective management 

techniques. Early identification of children likely to be experiencing social rejection and peer 

neglect is desirable because children who are not accepted by their peers may be thought of 

as being socially at risk (Bandura, 2005; 2001). Mixed groups of accepted and rejected chil-

dren in teamwork should be encouraged as this would enhance mutual respect among all 

members. Effective use of sociometric techniques described above could correct social rejec-

tion and peer neglect in the classroom because they provide more opportunities for the stu-

dents to interact as they learn. The sociometric technique in classrooms could be used for or-

ganising class groups, improving individual student adjustment, improving group‘s social 

structure and evaluating the influence of school practices on the learner‘s social relations. 

Therefore, to reinforce alliances between children as well as prevent future peer rejection, 

teachers should encourage the use of teamwork-based group activities for academic instruc-

tion.  

         The importance of sociometry to school are many. Schools are expected to socialise as 

well as educate and curb disruptive, violent and antisocial behaviours among students 

(Brown, 2004). Children who are shy, rejected or engaged in bullying or aggressive behav-

iours or who simply have limited social skills could benefit because with the sociometric 

technique, teachers are provided with more specific information that can be linked to classifi-

cation and intervention (Cillesen and Rose, 2005).Classroom instructions should be designed 

to accommodate various ability levels and maximise learning time. School activities that em-

phasize rich curriculum such as social interaction, cooperative learning, field trip, drama, 

dance, music, and physical education provide opportunities for developing social competence 

(Ramsey, 2008). Also, learning and instruction that incorporate meta cognitive activities help 

students increase self-awareness. Several inborn traits and characteristics related to personali-

ty, temperament and cognitive ability have been identified as risk factors for later delinquent 

behaviours (Snowman and Biehler, 2003). Therefore, they should be properly managed using 

sociometric measures. 

           Sociometric strategy belongs to the Group Investigation Models of Learning (Cillesen 

and Rose, 2005). Sociometric theory and cooperative learning both place students in hetero-

geneous groups usually comprised  four or five students and they work together on a common 

goal. This study benefited from this theory by mixing participants in terms of religion and 
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ethnicity, they collaborated and cooperated with one another. Relatedly, Ellis and Zarbatany 

(2007) further assert that students develop cross-cultural understanding and stronger interper-

sonal friendships during group work than they would have done by working alone. In line 

with this view, during this study, work projects such as art works, the preparation of African 

dishes were initiated and extended to all members of the class. Indeed, greater student atten-

tion and interest were stimulated through the exploration of the different cultures presented to 

them. Similarly, Tarrant, Mackenzie and Hewitt (2006) argue that under such conditions 

children develop considerable appreciation of an interest in different viewpoints and their 

sympathies come into action with very little prompting.  

        Sociometric strategy facilitates learner-centered and high quality participatory learning 

because it gives room for children grouping themselves with the teacher serving as a guide. In 

fact allowing students organise their own groups recognizes the possibility that they may be 

the best judges of whom they can work with and who can best satisfy their needs (Rubin, Bu-

kowski and Parker, 2006).However, teachers could re-organise class groups by improving 

individual student adjustment if need be. Social interaction, thinking, collaboration and coop-

eration are some of the results of such activities. This is what takes place in cooperative 

learning which designs appropriate situations and support for learners to learn meaningfully 

(Gauvain and Perez, 2007). This includes incorporating out – of - classroom experiences into 

teaching and learning activities and providing learners with a sense of oneness between their 

community and learning. For example, this may involve field trip where the learners could be 

exposed to people, events and opportunities to make friends and connect with others. 

         The use of cooperative learning and field trip strategy have been identified as effective 

teaching methods in diverse classrooms, providing ways for students to experience realistic 

situations, apply practical knowledge and connect with the community (Ajitoni and Salako, 

2013). This is founded upon the nature of interaction among students in learning situation 

when exposed to the use of both strategies. Students from diverse cultural and religious back-

grounds are provided equal opportunities to interact in order to achieve common goals. So, 

these two strategies are effective in creating better student participation in line with the prin-

ciples of sociometric theory.     

 

Bandura’s Social Learning Theory 

       Albert Bandura was born on December 4, 1925 in a small Canadian town located 

approximately 50 miles from Edmonton. The last of six children, in 1949, he graduated from 

the University of British Columbia, Vancouver, Canada with a degree in Psychology. In 1952 
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he bagged his Ph.D in Clinical Psychology from the University of Iowa located in the 

Midwestern United States. He began his career in the mid-twentieth century when 

explanations of human functioning, including classroom learning, were dominated by 

behavioural models advocated by researchers such as B. F. Skinner, Clark Hull, Kenneth 

Spence and Edward Tolman. In this context, Bandura, along with his students and colleagues, 

initiated a series of studies designed to examine social explanations for why and when 

children displayed aggressive behaviours. Bandura's early education consisted of one small 

school with only two teachers. Because of this limited access to educational resources, the 

students had to take charge of their own education (Pajares, 2004).This is in line with 

cooperative learning strategy which encourages group work and student taking charge of their 

affairs with the teacher  serving as a facilitator or guide. 

        Like the sociometric theory and multicultural concepts which are both firmly rooted in 

orientation towards interpersonal relations, the general idea behind Bandura‘s social learning 

theory is that individuals learn and acquire knowledge through observation and imitation. His 

most famous experiment was the 1961 Bobo doll study. In the experiment, he made a film in 

which a woman was shown beating up a Bobo doll and shouting aggressive words. The film 

was then shown to a group of children. Afterwards, the children were allowed to play in a 

room where there was a Bobo doll. The children immediately began to beat the doll, imitating 

the actions and words of the woman in the film. The study was significant because it departed 

from behaviourism‘s insistence that all behaviour is directed by reinforcement or rewards. 

The children received no encouragement or incentives to beat up the doll; they were simply 

imitating the behaviour they had observed. Bandura termed this phenomena observational 

learning.  

        Observational learning is a central factor in the process of human development, such 

ideas challenge people‘s intellect and emotions as they learn to work and live together in 

harmony (Locke and Latham, 2002).The theory also implies that most social and emotional 

learning are gained through observing and imitating models. Social cognitive theory revolves 

around the notion that learning correlates to the observation of role models. In education, for 

example, teachers play the role of a model in a child‘s learning acquisition. In everyday life, 

models can be real people the student observes directly (e.g. teachers, parents, coaches) or 

they can be symbolic characters in books, movies and television. The model could be media 

sources or those with whom one interacts with. Effective modelling teaches general rules and 

strategies for dealing with different situations.They are contributors to life circumstances not 

http://psychology.about.com/od/classicpsychologystudies/a/bobo-doll-experiment.htm
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just products of them and intentionally influence one‘s functioning and life circumstances 

(Bandura, 2005; Pajeres, 2009).  

         Good teaching skills and methods in either form, real or symbolic, it is difficult to 

imagine any society in which modeling has not played a crucial role in the transmission of 

knowledge, skills and behaviours from one generation to the next. It is premised on the 

variations postulated by different developmental theories of social and emotional learning 

from formal schools of thought like those of Piaget, Erickson. The process of developing the 

curriculum goes beyond the academic and must also tackle other aspects of development 

social, emotional, physiological, cognitive, and moral (Tuckman, 2003). Albert Bandura's 

social cognitive theory emphasizes how cognitive, behavioural, personal, and environmental 

factors interact to determine motivation and behaviour (Crothers, Hughes and Morine, 

2008).This study benefited from this theory through effective learning without reinforcement 

but by inter personal relations through group activities resulting in experiential learning.      

        There are numerous factors that play a role in human behaviour. The influencing factors 

are not of equal strength, nor do they all occur concurrently (Wood and Bandura, 1989). For 

example, teacher performances (behavioural factors) are influenced by how the students 

themselves are affected (cognitive factors) by instructional strategies (environmental factors).  

According to Bandura (2005), human functioning is the result of the interaction among all 

three of these factors as embodied in his Triadic Reciprocal Determinism.  

      Figure 2.2 below illustrates Triadic Reciprocal Determinism as portrayed by Wood and 

Bandura (1989). 

 

 

                            Fig 2.2 Bandura’s Triadic Reciprocal Determinism 

                                      Source:   www.careers.govt.nz 
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         The interpretation of the fig 2.2 above is that teachers‘ classroom behaviour is another 

teacher related factor that can affect students‘ performance. In his observational theory, 

Bandura (1997) cited in Fakeye (2012) demonstrates that teachers are invariably role models 

whose behaviours are easily copied by students. What teachers like or dislike, appreciate and 

how they feel about their learning or studies could have a significant effect on their students. 

Unfortunately, many teachers seldom realise that how they teach, behave and interact with 

students can be paramount to what they teach. This kind of teacher bias, however, can have a 

negative effect on their self-efficacy perceptions, that is, their personal judgments about their 

capabilities to organise and execute courses of action required to produce designated types of 

educational performances (Bandura, 1997; Zimmerman, 1999 cited in Fakeye, 2012). The 

way the teacher handles the class has a long way to go on the academic achievements. The 

teachers‘ classroom behaviour can be exhibited through teachers‘ attitude towards the way 

topic and subject are taught in class. Therefore, Fakeye (2012) submits that a teacher who 

exhibits a good attitude to teaching English language or any subject should employ good 

teaching skills and methods in content delivery.         

  Bandura established that there are certain steps involved in the modelling process. 

These steps are interrelated, each having an effect on motivation and goal attainment. The 

first one is attention. The process of developing attention among learners stimulates and 

encourages exploration and perception (Felix, 2005).Subjecting learners to everyday desk 

work (conventional teaching method) cannot provide enough mental and socio-emotional 

stimulation (Ogundare, 2000). Exposing them to outdoor activities such as field trips to the 

school laboratory are some of the ways educators can capture the attention of young learners 

(Duplass, 2006). It involves taking students out of the school to places within the 

geographical environment where they would have contact with some structures and people. 

        The second process involves memory. The tutoring process is one way of constantly re-

viewing lessons learned in class, but tutoring is also one way of promoting non-academic 

learning among learners for the improvement of future behaviour (Bandura, 2001). A story-

telling activity is a way of continuously reminding learners of good moral values and positive 

attitude. Stories are symbolic and visual representations of real situations, learners tend to be 

more receptive to such information. Story-telling sessions teach reading and reinforce charac-

ter education as well. The third process has to do with motor development. According to the 

social learning theory, children learn gestures and motor reactions from their immediate envi-

ronment (i.e. family members and teachers). Children who learn to paint or to play the piano 

by merely watching others is a concrete example of the link between learning and observation 
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(Jonassen, 2003). Skill acquisition programmes, technical and vocational programmes are 

expected to provide the needed support system for learners in order to nurture their skills 

(Bandura, 2001; Jonassen, 2003). 

         The Social learning theory concurs with the afore-mentioned view and maintains that 

children learn social behaviours by observing and imitating models, usually those constituted 

by their parents. Learners are also regarded as active contributors to their own learning rather 

than as primarily reactive. People learn in the context of their multi-faceted social contacts 

and human learning can thus be regarded as being a more complex phenomenon than simple 

conditioning (Jonassen, 2003). The cognitive influence on behaviour is acknowledged. 

Moreover, observational learning is a central factor in the process of human development 

(Bennet, 2007)). In multicultural societies like Africa, learning environments such as home, 

the society, school and the community provide opportunities for learners to learn, to acquire 

specific knowledge, skills and attitudes that will enable them to become responsible adults 

(Fadeiye, 2005). Cultural transmission as a component in the process of human development 

occurs through teaching and learning (Bezuidenhout. and Joubert, 2006).   

        Children seek to imitate and gain approval from their role models, whether good or bad. 

Once children bond with antisocial peer groups, their behaviour becomes more difficult to 

change. Schools, families and communities can work together to ensure that all children are 

cared for and have pro social adults to emulate, thus assuring the transmission of pro social 

beliefs and values to the next generation. Bandura's social learning theory has had important 

implication in the field of education. Today, both teachers and parents recognize the im-

portance of modeling appropriate behaviours. Through his research and theories, Albert Ban-

dura has significantly contributed to the understanding of human learning and behaviour by 

establishing the fact that curriculum development goes beyond academics. Likewise, this 

study benefited from this theory, by the integration of cooperative learning and field trip 

strategies into the three domains of learning (cognitive, affective, and psychomotor) for the 

effective teaching of multicultural concepts. This could further improve interpersonal rela-

tionship among students. 

 

2.2 Nigeria’s Philosophy of Education and Social Studies       

         Prior to independence in 1960, Nigerians had seriously criticised the British colonial 

regime on issues of relevance, comprehensiveness and focus of the system of education pro-

vided to Nigerians (Ajiboye, Adu and Amosun, 2005; Okoh, 2005; Nwangwu, 2003). Among 

several other agitations, Nigerian leaders and educators were particularly worried that the 
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British system of education laid emphasis on academic subjects, educational opportunity was 

restricted to few people and that the British grammar school system of education was trans-

imposed on Nigeria without due consideration to the culture, environment and the aspirations 

of Nigeria as a country (NTI, 2006; Nwangwu, 2003). The agitations culminated in the 1969 

National Conference on Curriculum Development. The conference was to fashion out a phi-

losophy for Nigerian education (Obanyan, 2004; Ukwuma, 2004). The outcome of the con-

ference was the inauguration of a National Policy on Education in 1977 for the entire country.  

        The Philosophy of Nigerian Education is embedded in the National Policy on Education. 

According to the policy document (NPE, 2004; NTI, 2006), the five national goals from 

which Nigeria‘s philosophy of education draws its strength are: 

1. A free and democratic society; 

2. A just and egalitarian; 

3. A united, strong and self-reliant nation; 

4. A great and dynamic economy; 

5. A land full of bright opportunities for all citizens. 

       National Policy on Education, (2004: 6), based on the above national aspirations, says 

the philosophy of the Nigerian education seeks to achieve the following: 

a)   The development of the individual into a sound and effective citizen. 

b)   The full integration of the individual into the community; and    

c) The provision of equal access to educational opportunities for all citizens‘ school             

system                         

   In order to make the philosophy of education work harmoniously for Nigeria‘s goals, 

education in Nigeria has to be tailored towards building a united country. It should be able to 

inculcate in every Nigerian the ability to contribute to the development or up-liftment of the 

country (Makinde, 2005). Every Nigerian should be his brother‘s keeper irrespective of reli-

gion, ethnic or social background. Equally, Nigeria as a nation should be strong in defending 

her territory and the rights of her people (NTI, 2006). To this end, the Nigerian education 

system is value-laden and aims at upholding the integrity and dignity of its citizens. The sys-

tem ensures the betterment of the citizens in order that they may live a better life and con-

tribute to the advancement of society (NPE, 2004).The overall philosophy of Nigeria is to 

live in unity and harmony as one indivisible, indissoluble, democratic and sovereign nation 

founded on the principles of freedom, equality and justice (NPE, 2004).In pursuance of  the 

attainment of the lofty objectives of Nigeria‘s philosophy of education, Social Studies 

emerged on the Nigerian schools curricula. 
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 The emergence and development of Social Studies needs to be understood in the con-

text of the New Social Studies movement and the African Social Studies Programme 

(ASSP). The New Social Studies movement in the United States, in the view of Howe and 

Marshall (1999) gained currency in the 1950s and 1960s.In Africa, it was launched at the 

Mombasa Social Studies Conference held in 1968 in Kenya. This was an attempt to improve 

the quality of education in the African continent. Adeyinka (2000) sees the main aim of the 

conference as charting the way forward for the widespread adoption of the Social Studies 

education programme in Africa. To this end, the Mombasa conference adopted ASSP as a 

vehicle through which African states hoped to reach out to their citizens in terms of achiev-

ing their needs and aspirations. Consistent with the ASSP, each country, according to Salia-

Bao (2000), had to design its Social Studies programme bearing in mind its needs, children, 

culture, environment and aspirations. The adoption of the ASSP and its recommendations 

paved the way for the inclusion of Social Studies in the African states‘ school curriculum.         

The recommendations came handy to the African countries as they all benchmarked us-

ing the ASSP as a template and a road-map for their education systems. In order for Social 

Studies to perform its functions properly, there is need to keep abreast of appropriate teach-

ing strategies apart from the conventional teaching method which is not the most effective 

(Adeyemi, 2005; Lai, 2002).However, it is apparent that many of today‘s teachers are caught 

in the midst of a change for which they may not have been professionally prepared (National 

Council for the Social Studies, 2009). Many teachers were educated in classrooms where the 

role of the student was to memorize information, conduct well-regulated experiments, and 

then be tested on their ability to repeat these tasks or remember specific facts. Therefore, 

conducting this present study to address the problem of appropriate teaching strategy is not 

only timely but indeed worthwhile. Here lies the need for cooperative learning and field trip 

strategies which are supposedly appropriate for teaching multicultural concepts in Social 

Studies. 

  

2.2.1   Teaching of Social Studies in Nigerian Secondary Schools 

          In recent times, much research attention has been focused on the teaching of Social 

Studies in Nigerian secondary schools with a view to ascertaining the adequacy and appropri-

ateness of the teachers‘ methods of teaching and indeed the effectiveness of instruction. So-

cial Studies was adopted in Nigeria over 40 years ago as a result of the quest for relevance in 

the Nigerian education (Yusuf, 2004). The traditional subjects like geography, history and 

civics inherited from the colonial education system were criticised for not being relevant both 
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in purpose and content to the immediate needs of the Nigerian child and the society at large 

(Ajiboye, Adu and Amosun, 2005). The traditional subjects also encouraged learners to know 

more about the colonial master‘s country than about their own environment and the pressing 

problems in the society (Jekayinfa and Yussuf, 2004). One of the other reasons for the adop-

tion of Social Studies as set forth by the Mombasa Conference in 1968 in Kenya was that the 

subject is supposed to enable every school-going child in Africa to understand peoples‘ inter-

action with their cultural and physical environments, appreciate home and heritage, develop 

skills and attitudes expected of citizens and learn to express ideas in many ways (Adesina and 

Adeyemi, 2009).  

         As useful as the subject is to the moral and intellectual development of the child as well 

as the acquisition of necessary skills for building the nation, there has been a gap in the Nige-

ria Social Studies curriculum (Jekayinfa, 2002). Social Studies, for long has been regarded as 

an amalgam of all the social science subjects including humanities. The subject has become 

unwieldy to teach effectively, particularly in view of the government position that a new civic 

education curriculum be disarticulated from the subject (Yusuf, Agbonna and Onifade, 2009). 

Therefore, Social Studies curriculum has been realigned to take cognisance of these challeng-

es facing the subject as a core subject at basic education level (Adesina and Adeyemi, 2009). 

Effort has been made to redress the observed inadequacy by teaching the subject as a disci-

pline that brings the reality of everyday societal living to students with the desire to making 

them acquire the knowledge, attitude, values and skills required to be responsible and disci-

pline members of their society (Ajitoni, Salako and Oyedepo, 2012). 

         The subject is offered in the primary and junior secondary schools in the country but not 

offered at the senior secondary school level, making it difficult for proper shift from the sec-

ondary to the tertiary level of education (Jekayinfa, 2005).Social Studies syllabus for the sen-

ior secondary school had been prepared since 1985 by the Nigerian Educational Research and 

Development Council but it was not allowed to see the light of the day since then (Jekayinfa, 

2005). It was a welcome relief when the National policy on Education was reviewed in 1998 

and Social Studies was introduced in the senior secondary school curriculum to be offered as 

an alternative to either history, geography, government or literature in English (NPE, 

1998).However, the subject is still not being offered at the senior secondary school level. 

         The countries that adopted the African Social Studies programme (ASSP) in 1968 were 

eleven, currently there are more than 20 English speaking African countries (Botswana, Ethi-

opia, the Gambia, Ghana, Kenya, Lesotho, Liberia, Malawi, Nigeria, Sierra Leone, Somalia, 

Sudan, Swaziland, Tanzania, Uganda, Zambia and Zimbabwe) just to mention a few  that are 
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participants in the ASSP meeting. Almost all the member counties are offering Social Studies 

throughout their secondary education programmes (Jekayinfa, 2009). Nigeria; the giant of 

Africa, has not been offering the subject at the senior secondary level since it had been intro-

duced in 1998 by the new edition of the National policy on Education. For proper shift from 

secondary to tertiary level of education, Social Studies should be offered at the senior sec-

ondary school level. This is germane for the eradication of the gap which exists in Social 

Studies Education in Nigeria.   

 

2.2.2   Multicultural Concepts and Social Studies 

         Many curriculum guides and standards for Social Studies instruction call for more em-

phasis on multicultural concepts because there is a connection between multicultural educa-

tion and Social Studies (Ajitoni and Salako, 2013).Multicultural concepts are themes which 

could promote national unity using education as a tool. According to Fry (2000) multicultur-

alism is an expanded and more detailed picture of the social, cultural and intellectual history 

of our country and world. So, disregard for multiculturalism in Social Studies shows not only 

a basic lack of understanding of multicultural education but of the social science discipline 

itself. However, Ajitoni and Salako (2013) point out that a multicultural concepts approach to 

Social Studies has not gained universal acceptance. Educators in a highly globalised world in 

the twenty-first century need to be able to reflect on diversity in a variety of ways.  

        These include issues such as learning styles, special needs, cultural differences, racial 

differences, developmentally appropriate differences, teaching styles and personality differ-

ences of learners, educators, parents, community members and administrators. The study of 

culture examines the socially transmitted beliefs, values, institutions, behaviours, traditions 

and way of life of a group of people (White, 2002). It also encompasses other cultural attrib-

utes and products, such as language, literature, music, arts and artifacts, and foods (Ololobou, 

2004; Yusuf, Agbnna and Onifade, 2009). Students come to understand that human cultures 

exhibit both similarities and differences, and they learn to see themselves both as individuals 

and as members of a particular culture that shares similarities with other cultural groups but 

also distinctive. In a multicultural, democratic society and globally connected world, students 

need to understand the multiple perspectives that are derived from different cultural vantage 

points (Wolff, 2006).  

            School curriculum guides for Social Studies instruction calls for more emphasis on 

several multicultural concepts. Multicultural related concept that makes for Social Studies is 

the concept of culture. Human beings create, learn, share and adapt to culture (Fry, 2000). 
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Culture could be defined as learned behaviours, traditions and ways of life shared from one 

generation to the next (Adesina and Adeyemi, 2009). A key element in the transmission of 

that culture is family.  Students need to know about their family heritage, the need to be visi-

ble to see where their ancestors fit into the historical picture (Lee, 2006; Young, 2003).  We 

all have culture and ethnicity, so, students as well as teachers need to explore the similarities 

and differences in the human experience (Fadeiye, 2005)          

         Social Studies is virtually synonymous with multicultural concepts. For example, a ma-

jor concept of multicultural education and an overarching principle basic to understanding the 

discipline of the social sciences or history is the idea of multiple perspectives (Fry, 2000; Lie, 

2001). While current and prospective Social Studies teachers may be familiar with the con-

cept of multiple perspectives as an important Social Studies concept, there is also the need to 

realise it as a major concept of multiculturalism. Students need to be taught that all history 

needs to be interpreted through different eyes and from different times and places (Banks, 

2009; Ladson – Billings, 2004). If students realise the many different mental images there are 

in the world, they can begin to have multicultural understandings by accepting and affirming 

difference (Goski, 2010; Nieto and Bode, 2007).             

         Another important multicultural concept that is synonymous with Social Studies is cul-

tural pluralism. Cultural pluralism is the acceptance of multiple identifications and loyalties 

in a single nation-state (Fry, 2000).  Ideally, various ethnic groups would have equal rights 

and be able to foster and preserve their cultural beliefs and traditions (Hudson, 2007). Under 

cultural pluralism, diversity is regarded positively as strength rather than negatively as a defi-

cit.  One analogy is of a musical instrument that sounds good by itself but when included as 

part of an orchestra has even greater value (Hudson, 2007). Our democratic form of govern-

ment is also strengthened by cultural pluralism.  To be a political democracy, a country must 

also be a cultural democracy (Faggella-Luby and Deshler, 2008; Goski, 2001). Central demo-

cratic values claim a strong conviction for the worth of each individual, equality and justice 

for all. 

           Social Studies and multicultural education are interrelated in ways of getting 

information (Goski, 2009; Lustig and Koester, 2003).This could be through cross-cultural 

interactions, presentations by guest speakers, videos, biographies and documentaries and 

books among many others (Drew, 2009; Sadker and Sadker, 2002). Students need to be 

exposed to current materials and given a chance to reflect on this information. Therefore, it is 

important that reflective and critical thinking is encouraged in decision making. This could 

take place by using discussion boards, e-mails, chats, journals and any other way that 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

40 

students feel comfortable. These are all effective ways to gain substantive knowledge about 

the world and its systems. This method validates children's knowledge and strengthens their 

confidence in decision-making and self-esteem (Irvine, 2003; Lie, 2001). Therefore, teachers 

must educate themselves first in local, national and global knowledge systems of the world 

and continue learning about global issues together with their students.                   

          In schools, young learners can explore concepts of likenesses and differences among 

cultural groups through school subjects such as language arts, mathematics, science, music 

and art. In Social Studies, learners interact with class members and discover culturally-based 

likenesses and differences (Adeyemi, 2008; Adeyinka, 2000). They begin to identify the cul-

tural basis for some celebrations and ways of life in their community and in examples from 

across the world. Students should be encouraged to explore various cultures and the devel-

opment of cultures across time and place (Allison, 2003). They should learn to analyze spe-

cific aspects of culture, such as language and beliefs, and the influence of culture on human 

behaviour. As students progress through high school, they can understand and use complex 

cultural concepts such as adaptation, assimilation, acculturation, diffusion, and dissonance 

that are drawn from anthropology, sociology and other disciplines to explain how culture and 

cultural systems function. This seems to imply that there is a need to review the manner in 

which educators are trained and how their perceptions about multiculturalism are molded.  

        On the whole, multicultural concepts in Social Studies could promote a desire to work 

together in making the world a better place to live in. Therefore, Machaisa (2004) asserts that 

there is need to create an environment where all races and cultures of the world would learn 

to respect their differences. An overall goal of Social Studies is to create a place where all 

students can live as responsible citizens in a pluralistic society (Adler and Sim, 2008). In real-

ising this view, effects of cooperative learning and field trip strategies on junior secondary 

school students‘ knowledge of and attitude to multicultural concepts were examined in order 

to promote national unity and peaceful co-existence through Social Studies. If these strategies 

are implemented effectively and vigorously, they may indeed contribute to the enhancement 

of peaceful co- existence among learners in multicultural schools and the society at large.  

2.2.3    Multicultural Concepts and Social Studies in Ogun State 

        Ogun State is a multilingual and multicultural state and People in heterogeneous society 

such as Ogun State are characterized by groups, class, beliefs, attitudes, values, interests and 

intentions (Ojebiyi and Salako, 2011).These diversities however, have not been positively 

harnessed for greatness in Ogun State possibly due to inadequacies in the knowledge of inter-

group relationships. Similarly, Ajitoni, Salako and Oyedepo (2012) explain that effective 
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management of such diversity in the society is a challenge because this constitutes a great 

threat to national integration, stability and development. However, Multicultural concepts and 

Social Studies address the issues of cordial and harmonious existence of our time. The roots 

to challenge bias, prejudice and creating classroom environments that reflects the learner‘s 

culture for national unity lies in multiculturalism. Multicultural concepts are themes which 

attempts to foster unity through education (Ajitoni and Salako, 2013). It further acknowledg-

es cultural pluralism and differences between race and culture in order to promote societal 

change and orderliness.  

       The ability to reach unity in diversity is the beauty and test of civilization (Ajitoni and 

Salako, 2013). However, the conflicting trends of disunity and peaceful co-existence as a re-

sult of world migration are challenges being experienced in Nigeria and Ogun State today. 

The spate of ethno-religious conflict in Nigeria and Ogun State has increased with the birth of 

Fourth Republic (Albert, 2001).According to Ojo (2010) ethnic and religious riot occurred in 

July 1999 between some Oro cultists and Hausas in Sagamu, Ogun State. Another crisis was 

between villagers of Obeku community and Hausa/Fulani herdsmen in Yewa North Local 

Government Area plus the Yoruba/Hausa clash at Dangote cement factory in Ibese, Ogun 

State ( Salawu, 2010)). These conflicts have resulted in loss of several lives and unquantifia-

ble psychological and material damages. Academic knowledge and skills are essential for 

peaceful co-existence, students must develop the knowledge, attitudes and skills necessary to 

interact positively in our diverse nation. A commitment by educators to effective teaching of 

multicultural concepts in Ogun State would bring us closer to this goal. 

         The ethnic demography of two junior secondary schools in a study carried out in Ogun 

State as displayed below shows that today‘s classrooms are very different from classrooms of 

a decade ago because they are classrooms of unparallel diversity. Similarly, Valdez (1999) 

states that in virtually every school, one is likely to find students from a variety of racial 

composition and this variety is increasing every day. Students in these classrooms according 

to the tables below differ in terms of ethnic, tribe, language, beliefs and many other variables. 

Therefore, by focusing on multicultural contents, concepts and issues, minority students are 

opportune to see themselves reflected in the curriculum. This could be achieved using effec-

tive educational strategies as tools for promoting national unity through Social Studies. 

       Ethnic Demography of a Classroom in Ogun State (a) is presented in tab 2.3 below: 
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Table 2.3: Ethnic Demography of a multi-cultural Classroom in Abeokuta, Ogun State (a) 

 Yourba Non-Yoruba  

States Ogun Oyo Osun Ekiti Edo Delta Kebbi Kano Imo Ghana B.Fasco Total 

JSS 3A 43 5 0 1 0 1 0 0 0 0 0 50 

JSS 3B 38 4 2 0 3 0 1 2 0 1 1 54 

JSS 3C 48 1 0 0 0 0 2 5 1 0 0 57 

Total 129 10 2 1 3 1 3 7 1 1 1 161 

 

 
        Ethnic Demography of some Classrooms in Ogun State (a) as shown in tab. 2.3 above is 

Graphically Represented in fig.2.3 below: 

 

 

 

 

 

 
Ogun Oyo Osun Ekiti Edo Delta Kebbi Kano Imo Ghana B.Fasco 

 

          Fig. 2.3 Ethnic demography of a multi-cultural classroom in Abeokuta (a) 

                                 

                                    Source: Ojebiyi and Salako (2011) 
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     Ethnic demography of a classroom in Ogun State (b) is presented in tab: 2.4 below: 
 

Table 2.4: Ethnic demography of a multi-cultural classroom in Abeokuta, Ogun State (b) 

 
 Yourba Non-Yoruba  

States Ogun Oyo Osun Ekiti Edo Be-

nue 

Delta C/Rivers Abia Togo Benin 

Rep 

Anam-

bra 

Plat-

eau 

Total 

JSS 3A 30 5 3 5 0 0 0 0 0 0 0 0 0 43 

JSS 3B 35 7 4 2 2 0 1 1 0 1 1 0 0 54 

JSS 3C 28 5 5 7 3 0 2 1 0 0 0 1 0 52 

JSS 3D 40 3 7 0 0 0 0 0 0 0 0 0 1 51 

JSS 3E 36 4 6 5 2 0 0 0 0 0 0 0 0 53 

JSS F 48 6 0 0 1 1 0 0 0 0 0 0 0 56 

JSS G 35 5 4 3 2 2 0 0 1 0 0 0 0 52 

JSS 3H 30 4 3 3 2 0 1 0 1 0 0 0 0 44 

Total 282 39 32 25 12 3 4 2 2 1 1 1 1 405 

 
 

 

Ethnic Demography of a Classroom in Ogun State (b) as shown in tab. 2.4 above is Graph-

ically Represented in fig.2.4 below: 

 

 

 

Fig 2.4   Ethnic demography of a multi-cultural classroom in Abeokuta (b) 

                                    

                                   Source: Ojebiyi and Salako (2011) 
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          Students in these classrooms according to the tables differ in terms of ethnic, language, 

beliefs, culture and many other variables. Therefore, teachers in contemporary classroom 

must reexamine their curricula and instructional strategies to meet the needs of these students. 

For example, Shade, Kelly and Oberg (1997), Ladson-Billings (1990) and many other schol-

ars have called upon educators to create culturally responsive classrooms that can help stu-

dents understand and negotiate differences across culture. Teachers in culturally responsive 

classroom emphasize that students must learn to become pluralistic in thought, behaviour and 

affect. Teachers must ask questions that promote higher level thinking about multicultural 

topics, concepts, issues and groups. Hence learning experiences that promote cultural empa-

thy are encouraged. A multicultural approach also gives other students ongoing opportunities 

to see culturally diverse students reflected in the curriculum (Schlesinger, 1998).  

         Effective teaching of multicultural concepts would help the students develop their deci-

sion- making abilities, promote values, attitudes and behaviours that supports ethnic plural-

ism and cultural diversity. Therefore, a multicultural perspective geared towards social partic-

ipation and political efficacy is vital for a multicultural society like Ogun state and a socially 

democratic nation like Nigeria. 

2.2.4 The Need for Multicultural Concepts in School Curriculum 

Multicultural concepts in school curriculum:   

1. Creates awareness on  the need for unity in diversity 

2. Appreciates the essence of peace and peaceful co-existence 

3. Creates an equal representation in the curriculum 

4. Promotes analytical and critical thinking among students  

5. It helps students develop a positive self-concept, attitudes and values   

6. Attempts to offer all students an equitable educational opportunity 

7. Provides equal educational opportunities for all students  

8. It  helps challenge all forms of discrimination in schools 

9.  Ensures an environment with equal status for all 

10. Enables students consider the ethnic and racial distributions in their own classroom. 

11. Affirms the need to prepare students for their responsibilities in an interdependent 

world (NAME, 2003). 

       To accomplish the above needs, effective teaching of multicultural concepts demands a 

school staff that is culturally competent and to the greatest extent possible racially, culturally, 
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and linguistically diverse.  Staff must be multiculturally literate and capable of including and 

embracing families and communities to create an environment that is supportive of multiple 

perspectives, experiences and democracy.  Multicultural schools require comprehensive 

school reform as effective teaching of multicultural concepts must pervade all aspects of the 

school community and organization (NAME, 2003). 

 

2.2.5 The Global Concept of Multicultural Education 

        In these early years of the 21st century, large-scale human migration is a global phe-

nomenon. This massive relocation of cultural groups is both optional (e.g. people seeking 

economic advantage) or forced (e.g. as a result of conflict or environment degradation). Many 

of these migrating populations seek to develop a new life in these new environments. As a 

result of these migrations, contemporary societies are becoming more diverse and multi-

ethnic in nature, especially in the urban environments of large cities. These changing de-

mographics are especially apparent at the school level and are having a major impact on the 

work of educators, particularly those in formal leadership positions within the school (Billot, 

Goddard and Cranston, 2007). The development and consequent need for a multicultural edu-

cational approach is the direct result of the multicultural and pluralistic nature of the modern, 

global and internationalised society.   

        Multicultural education encompasses theories and practices that strive to promote equi-

table access and rigorous academic achievement for students from all diverse groups, so that 

they can work toward social change. Multicultural education challenges oppression and bias 

of all forms and acknowledges the multiple identities that students bring to their learning 

(Banks, 2004). Several multicultural educators have defined multicultural education as a ma-

trix of practices and concepts rather than a singular static notion (Gay, 2001; Nieto and Bode, 

2008; Sleeter and Bernal, 2004). Multicultural education is a progressive approach for trans-

forming education that holistically critiques and responds to discriminatory policies and prac-

tices in education (Banks, 2008; 2003). In essence, multicultural education is the use of the 

classroom as a transformative tool to achieve the concept of unity in diversity (Ojebiyi and 

Salako, 2011). Multicultural education encourages classroom democracy whereby the class-

room is seen as our classroom and not my classroom (Kings, 2000).This gives every child a 

voice in the classroom irrespective of his or her cultural background.  

        Banks (2008) observes that in virtually every school, one is likely to find students of dif-

ferent ethnic groups and from a variety of racial composition. This variety is increasing every 

day. Similarly, a study conducted to establish the multicultural nature of some classrooms in 
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Ogun State, Nigeria, revealed that the ethnic demography of some Junior Secondary School 

classrooms contain students of diverse cultural backgrounds (Ojebiyi and Salako, 

2011).Consequent upon cultural diversities in virtually all classrooms, Davis (2007) suggests 

that educators should create culturally responsive classrooms that can help students under-

stand and negotiate differences across culture. Teachers in culturally responsive classrooms 

must emphasize the need for students to be pluralistic in thought and behaviour in order to 

become global citizens (Drew, 2009; McCarthy, 2002).This is germane because the world 

today appears to be in dire need of multicultural education with the realisation that it is not 

monocultural but comprises people of many cultures ((Kailin, 2002). The seemingly rapid 

changes in the ethnic and religious composition of our society are perhaps one of the sources 

of the intractable religious-ethnic crises occurring in some parts of Nigeria since the opening 

years of the twenty-first century (Enuoka, 2005).   

          In a related manner, Nieto (2004) advises that education planners should develop a cur-

riculum that addresses the needs of learners and create a school environment which reflects 

cultural diversity. Thus, Rubin, Bukowski and Parker (2006) state that an important aspect of 

multicultural education is the inclusion of culturally relevant and appropriate content in the 

curriculum. Hence, advocates of multicultural education are unanimous in their opinion that 

existing ethnocentric curricula should be reformed to reflect the multicultural nature of socie-

ty (Joppke, 2004). This is important because it would present a more balanced and accurate 

view of humankind and society, and reflect the experiences and contextual realities of learn-

er‘s lives (Grant, 2007). Perhaps another paradox in the current move away from multicultur-

al education is the fact that multiculturalism is re-emerging in a way different from the tradi-

tional view of a multicultural education.  

     Global dramatic changes in information technology are affecting the awareness of stu-

dents in classrooms all over the world and changing their aspirations too. With internet con-

nectivity and computers, with or without the teachers, students are likely to get access to in-

formation about many countries. Perhaps because of this exposure, students want to be global 

citizens with skills that can make them globally competitive. This is a trend that points in a 

very different direction from the localism of a multicultural education with an emphasis on a 

language and a teaching practice rooted in the students‘ own culture. New media makes 

available a wealth of literature and information on different cultures. It can help open up 

closed communities. On the other hand, it takes not only access but also literacy to draw val-

ue from the new media, literacy either in terms of spoken language, written languages or the 
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ability to understand and use symbols, images and other forms of content. In all, multicultural 

education is needed for global unity and peaceful co-existence. 

 

Approaches of Multicultural Education        

        In order to implement the curriculum contents of multicultural education, four approach-

es have been developed for effective teaching and learning according to Banks (2008). These 

are the contribution approach, the additive approach, the transformation approach and the so-

cial action approach. 

        The contribution approach is the first of these approaches (Banks, 2008). At this superfi-

cial level, a school focuses on heroes, holidays, food, houses, music, games, clothing and 

other discrete elements of culture around the world. For example, during special occasion like 

Chinese New Year, the curriculum includes lesson and activities focusing various cultures 

around the world (Chandler, 2006; Cort, 2009). Teachers should be able to simulate a class-

room environment that is decorated with prints and visual labels in each of the languages 

spoken in the classroom. Creativity in learning is vital (Ogunbiyi, Ojebiyi and Salako, 2009), 

hence concepts taught in class should be explored through art, play, music, drawing e.t.c. 

Similarly, sociometric grouping and cooperative learning both give room for children group-

ing themselves with the teacher as guide. In fact allowing students organise their own groups 

recognizes the possibility that they may be the best judges of whom they can work with and 

who can best satisfy their needs (Rubin, Bukowski and Parker, 2006). 

         The Additive approach is the second approach. This involves incorporating literature by 

and about people from diverse cultures into the mainstream curriculum without changing the 

curriculum (Banks, 2008). For example, examining the perspective of Native American about 

thanks giving would be adding cultural diversity to the traditional view of thanksgiving. 

Teachers must educate themselves first in local, global and national knowledge systems of 

the world and continue learning about global issues together with their students. For example, 

a major concept of multicultural education is the idea of multiple perspectives (Goski, 2009; 

Lustig and Koester, 2003). If students realise the many different mental images there are in 

the world, they can begin to have multicultural understandings by accepting and affirming 

difference (Goski, 2010).They can act by reading books about their racial, ethnic and cultural 

groups, students can make friends with students from other racial and ethnic groups. Similar-

ly, Nieto and Bode (2007) state that participation in cross-racial activities, lectures, discus-

sions, small group projects and storytelling can improve thinking skills through comparative 

study of various cultures. 
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           The Transformation approach is the third level of approaches to multicultural educa-

tion. At this level, the Eurocentric nature of the curriculum is actually changed so that the 

students can see events and issues from a global perspective (Banks, 2008; 2004). This ap-

proach actually changes the structure of the curriculum and involves critical thinking with a 

consideration for diversity as a basic premise (Banks, 2010; 2006). Diversity should be re-

garded positively as strength rather than negatively as a deficit. Ideally, various ethnic groups 

should have equal rights and be able to foster and preserve their cultural beliefs and traditions 

(Hudson, 2007). Applying this approach, teachers might decide to study games around the 

world and include a demonstration of games from cultures of the students in the class. In es-

sence, Reed and Black (2006) explain that because teachers are role models for youths and 

have considerable control over the classroom, it is important to eliminate prejudices, biases 

and assumptions in order to enhance learning experiences. 

          The fourth level is that of social action. A school includes all of the elements from the 

third level but also encourages students to make decisions and take actions related to the con-

cepts, issues or problems they have studied (Banks, 2008; Slimpson, 2004). This approach 

encourages decision making and constructive social change in order to achieve multicultural 

goals (Grant, 2007; Sleeter, 2001). In fact, this level helps in preparing students for global 

multicultural challenges, they may express their opinions about new policies or unpleasant 

situation. For effective teaching and learning of multicultural concepts, these approaches 

should be used together with appropriate multicultural strategies such as cooperative learning 

and field trip.  

Goals of Multicultural Education 

According to the National Association for Multicultural Education (NAME), the goals 

of multicultural education are as follows: 

   1.    Creating a safe, accepting and successful learning environment for all. 

   2.    Increasing awareness of global issues. 

   3.    Strengthening cultural consciousness. 

   4.    Strengthening intercultural awareness. 

5.  Teaching students that there are multiple historical perspectives. 

6. Encouraging critical thinking in multicultural perspective. 

7. Preventing prejudice and discrimination. 

8. Creating the ability to work and live with a multicultural perspective 

9. Developing respect and appreciation for culturally different people. 
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Characteristics of Multicultural Education 

Seven basic characteristics of multicultural education according to Nieto and Bode 

(2008) are:  

1 Multicultural education is antiracist education which makes antidiscrimination explic-

it in the curriculum and teaches students the skills to combat racism and other forms 

of oppression.  

2 Multicultural education is basic education which advances the basic right of all stu-

dents to engage in core academics and arts, to develop social and intellectual skills.    

3 Multicultural education is important because all students deserve and need an educa-

tion that is inclusive and rigorous.  

4 Multicultural education is pervasive because it emphasizes an approach that perme    

ates the entire educational experience.  

5 Multicultural education is education for social justice because teachers and students 

put   their learning into action to make change in the society. 

6 Multicultural education is a process because it highlights the ongoing organic devel-

opment of individuals and educational institutions involving relationships among 

people.  

7  Multicultural education as a critical pedagogy draws upon experiences of students       

through their cultural, linguistic, academic, artistic and other forms of knowledge.      

        It thus becomes evident that the inclusion of these characteristics in multicultural 

schools is of cardinal importance. This is important because the objective of multicultural ed-

ucation is to provide all learners with a meaningful education which may in turn minimise the 

feelings of alienation and inadequacy experienced by minority learners at these schools. 

Through this, a safe, accepting and successful learning environment would be created for all. 

 Objectives of Multicultural Education 

       Aspects of stated objectives of multicultural education are as follows:  

        It is important for all students to develop a multicultural perspective in order to enhance 

a good self-concept and self – understanding of others including cultural groups of other na-

tions. The ability to perceive and understand multiple, sometimes conflicting cultural and na-

tional interpretations of the perspectives on events, values and behaviours would influence 

different ideas about how to act in social situations (Barker, 2003; Montgomery, 2001). In 

essence, multicultural education would develop the prospective learners‘ ability to make de-

cisions and take effective actions based on multicultural analysis and synthesis (McLaren, 

2007).Multiculturalism is fundamental in the face of increasingly diverse learners because 
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they would be equipped with adequate knowledge of how to work and live together hamoni-

ously in any society. Specifically, it is effective in preventing prejudice and discrimination, 

combating stereotypes and strengthening intercultural awareness (Cornbleth, 2008; Major and 

Brook 2003). 

        National Association for Multicultural Education of State Country (2003) states that mu 

- ticultural education is a philosophical concept built on the ideals of freedom, justice, equali-

ty, equity, and human dignity as acknowledged in various documents. Some of such docu-

ments are the United States Declaration of Independence, the Constitution of South Africa, 

(Act 108 of 1996) and the Universal Declaration of Human Rights adopted by the United Na-

tions. It recognizes the role schools can play in developing the attitudes and values necessary 

for a democratic and interdependent world. It values cultural differences and affirms the plu-

ralism that students, their communities and teachers reflect. It challenges all forms of dis-

crimination in schools and society through the promotion of democratic principles of social 

justice. 

      In achieving these objectives, teachers in contemporary Social Studies classrooms must 

re-examine their curricula and instructional strategies to meet the needs of culturally diverse 

students (Davis, 2007). Similarly, Banks (2010) maintains that the ever-increasing numbers 

of immigrants from all over the world require a continued demand for teachers with skills to 

work effectively. Therefore it has become necessary to incorporate multicultural concepts 

into teaching and learning of Social Studies in order to gain a realistic perspective of manag-

ing global problems. This could be achieved through the introduction of appropriate instruc-

tional strategies that are not teacher centered. Two of such strategies are cooperative learning 

and field trip strategies as advocated in this study. 

 

2.3 Cooperative Learning Instructional Strategy 

        Co-operative learning is a successful teaching strategy in which small teams (each with 

students of different levels of ability) use a variety of learning activities to improve their un-

derstanding of a subject. It is used as pedagogical approach in conjunction with the conven-

tional teaching method. According to Johnson, Johnson and Helobec (1991), cooperative 

learning is the instructional use of small groups so that students could work together to max-

imize their own and each other's learning. Kagan (2001) states that the main purpose of coop-

erative learning is to actively involve students in the learning process and improve inter-

personal relationships among them. This would result into transformation in the society. The 

co-operative learning strategy is an effective teaching strategy which is aimed at accommo-
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dating learners from diverse cultural backgrounds (Salako, Eze and Adu, 2012). Therefore, it 

has become necessary to address the global problem of cultural diversity through effective 

use of appropriate instructional strategy for teaching in Social Studies classrooms which con-

tain students from diverse ethnic backgrounds.  

         In the light of this reality, a number of institutions, including government are focusing 

on building out the system of education to reduce societal inequities. Nigeria, a multicultural 

nation, is a constitutional republic which is made of 36 states and one Federal Capital Territo-

ry (Abuja). Colonised by the British in the late nineteenth century, Nigeria gained its inde-

pendence in 1960 and since then has suffered a half century of deadly internal conflict, politi-

cal corruption and instability (Eliagwu, 2005). From the late 1960s, Nigeria‘s well-being has 

been repeatedly threatened by interreligious and inter-tribal conflicts with loss of several lives 

and properties (Salawu, 2010). Consequently, within this environment where there are Mus-

lims, Christians and other religious groups, people have to work and study side by side for 

peaceful co-existence. There is need for effective teaching of multicultural concepts in order 

for schools to be able to raise future leaders for a democratic society through educational 

programmes for youths. If this strategy is implemented effectively and vigorously, they may 

indeed contribute to the enhancement of peaceful co- existence between learners in schools 

and the society at large.        

         Cooperative learning is an instructional strategy in which students work together in 

small, heterogeneous groups to complete a problem, project or other instructional goals while 

teachers act as guides or facilitators (Duplass, 2006; Lie, 2008; Williams, 2007). Cooperative 

learning is desirable when an instructor wishes to promote positive interaction among learn-

ers, a facilitative learning climate, a wide range of cognitive and affective outcomes, and pos-

itive relations between themselves and the learners. Similarly, Bandura‘s social cognitive 

theory referred to this strategy as the attention process. The process of developing attention 

among learners stimulates and encourages exploration and perception (Foster, 

2006).Subjecting learners to everyday desk work (conventional method) cannot provide 

enough mental and socio-emotional stimulation (Ogundare, 2000). Obviously, the conven-

tional teaching method has failed to bring about the desired outcome of producing thinking 

students. Therefore, there is the need for teachers to have a change of style in order to be able 

to meet the demands of multicultural learners.  

        There are a number of cooperative learning techniques that are applicable to most sub-

ject areas, such as jigsaw, think/pair/share and round robin-techniques that can be implement-

ed easily by teachers in their culturally and linguistically diverse classrooms (Kagan, 
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2001).The Jigsaw technique was used in this study. It is one of the pure cooperative learning 

techniques rich in opportunities for promoting interaction (Açıkgöz, 2006 cited in Abdullah, 

2010). The jigsaw technique is a cooperative learning strategy with a three-decade track rec-

ord of successfully reducing racial conflicts and increasing positive educational outcomes 

(Chang, 2000). In education, jigsaw is a teaching technique invented by social Psychologist 

Elliot Aronson in 1971 (Francis, 2013). The jigsaw technique is a cooperative learning strate-

gy and an efficient teaching method that also encourages listening, encouragement, interac-

tion, peer teaching and cooperation by giving each member of the group an essential part to 

play in the academic activity.  

 Jigsaw technique steps: 

(1) Students are divided into home groups of three to six students. 

(2) Individual member of each group then break off to work with the experts from other 

groups. 

(3) Experts research a subcategory of the material being study. 

(4) Experts return to their home group in the role of instructor for their subcategory and this     

new team pieces together each of their separate components to develop the bigger con-

cept. 

           The above steps are depicted in the conceptual framework of jigsaw groups shown in 

figs. 2.5 and 2.6 below: 

 

  

Each individual from “home group”

goes to an “expert group”
Home Group

Expert Group 1

Expert Group 2

Expert Group 3

 

                 Fig. 2.5: Conceptual Framework of Jigsaw Groups (a) 

                          Source:  http://WWW.jigsaw.org / 

 

http://www.jigsaw.org/
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After “Experts” research their subtopic, they 

return to their “home group” to teach

Home Group

Expert Group 1

Expert Group 2

Expert Group 3

                            

                   Fig 2.6: Conceptual Framework of Jigsaw Groups (b) 

                          Source:  http://WWW.jigsaw.org / 

         

 Students of an average sized class are divided into competency groups of three to six 

students to research. Individual members of each group then break off to work with the ―ex-

perts‖ from other groups, researching a part of the material being studied, after which they 

return to their starting group in the role of instructor for their sub-category. Students work 

until each group member successfully understands and completes the assignment, thus creat-

ing an atmosphere of achievement (Panitz, 1996 cited in Francis, 2013).         

           Due to its multiple instances in promoting interaction, the jigsaw technique has be-

come one of the most widely used cooperative learning structures at some academic levels. 

Students who do not like to participate in a traditional classroom setting generally felt more 

comfortable speaking up in the small groups found in jigsaw classrooms. The learning effec-

tiveness of the traditional classroom has been questioned because of the lack of adequate in-

teraction between the instructor and students, it yields less deep knowledge compared to other 

teaching methods such as cooperative learning (Ajitoni and Salako, 2013). Classrooms will 

continue to reflect the increasing diversification of the population as the number of students 

from ethnically and culturally diverse backgrounds grow. This reality will require flexibility 

and modifications in the instructional and classroom practices of teachers as they respond to 

the needs of their diverse learners. However, for a team to work effectively, it is important to 

http://www.jigsaw.org/
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recognize that there are steps that will happen and that the team task and interpersonal behav-

iours will change over time. 

Tuckman’s Model of Group Development       

        This model is a very good framework for group learning. It could be used as a guide for 

any teacher who wants to apply the group learning method for effective teaching. Dr Bruce 

Tuckman‘s famous phases are part of a teamwork theory based on stages of team develop-

ment. It provides a useful and simple way to think about how humans interact in team situa-

tions. This model describe the phases which teams tend to go through from their inception to 

the successful completion of the project and highlights the areas which may cause the team 

and the project to fail. A team or group develops a culture of traits and patterns as they pro-

gress.  

         

          Tuckman Model of Group Development is presented in fig. 2.7 below 

 

                      Fig.2.7: Tuckman Model of Group Development           

                         Source:  Project - management - skills.com 

                     http://www.project-management-skills.com/index.html 

Forming stage: At this stage, teachers should play a dominant role by investing time in lis-

tening to and empathising with the students. Expectations and job descriptions should be 

clearly laid out by the teacher who should be role model by exhibiting the behaviours ex-

pected of the team.  
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 Storming stage: Here, the teacher should encourage students to do things their way instead 

of being authoritative but intervene if there is conflict. 

Norming stage: Here, roles and relationships are now established, freeing people up to con-

centrate on exercising the talents that got them into the team in the first place. The teacher 

should check that the group is on track regarding the task. 

 Performing stage: At this stage, the group is very powerful and successful because mem-

bers have learnt to give their best. Therefore, the teacher should recognise the contributions 

of the students and ensure that credit is awarded where due. If anyone is left feeling that their 

contribution is not being recognised, the resentment may be carried through to the next pro-

ject. The way that students behave within their group is important because it can affect their 

performance in class.  

Adjourning stage: As the project comes to an end, the team moves into the adjourning 

stage. At this point, the team has become very close and many of the team members will feel 

a sense of loss. For this reason, this stage is also known as the mourning stage. As the pro-

ject manager, it is important that a celebration is arranged to recognize the team's accom-

plishments (Project - management - skills.com).  

         From this model, the main ingredient is coming together to work as a group. Each step 

builds on the previous one and each step prepares for the adjourning stage. Attempting to skip 

any step affects performance and with every new challenge, the process repeats. Therefore, 

when the task is completed successfully and its purpose fulfilled using this model, everyone 

can move on to new things, feeling good about what has been achieved. The Tuckman model 

is one of the most influential models of teamwork theory. Understanding its stages of group 

development can help a teacher develop a high performing academic team (Smith, 2005).  

2.3.1 Field Trip Instructional Strategy        

           Field trip like cooperative learning offers an opportunity for students to get exposed to 

people, events and the opportunity to make connections with others (Francis, 2013). This 

strategy is not like the conventional teaching method where an instructor is the central focus 

of information transfer. Students on field trip visit people and places that they are not normal-

ly exposed to during the school day. According to Harper (2004) field trip is an away from 

school function. Field trip can be a valuable method of instruction, providing students with 

important cognitive and affective benefits (Johnson and Munakata, 2005).Griffiths and Moon 

(2000) argue that if the concepts taught at school are not related to students‘ everyday lives, 

they may fail to use them adequately outside the school. Thus, their knowledge may remain 
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in the form of acquired isolated knowledge packages. Effective learning requires students ap-

plying newly acquired concepts or skills to different contexts (Gallagher, 2000; Yip, 2001). 

Therefore, taking youths to parks, school camps, nature centers and other outdoor settings 

provides an important contribution to the learning process (Hodges, 2001; Sinatra, 2005). 

         According to Mackenzie and White (1981), when planning and organising a successful 

field trip, three important stages should be included: pre-trip, trip, and post-trip. Field trip 

should be an integral part of curriculum. If a field trip is properly planned and executed eve-

ryone can benefit from the experience. The pre-trip stage of a field trip involves two major 

components: administration and instruction. The administration component involves all of the 

steps taken by the field trip organizer to arrange the logistics of the field trip. Steps include 

securing permission from appropriate administration, organising transportation to and from 

the field trip location, contacting the field trip location to verify the schedule and activities, 

and obtaining signed permission slips from parents/guardians of participants attending the 

field trip. Unfortunately, many field trip organisers only focus on administrative concerns 

during the pre-trip stage of field trip planning. Although the activities of the administration 

component are important, if organizers only focus on logistics, a major segment of the pre-

trip stage is missing and field trip may not be educationally successful  

         The second stage of a successful field trip is the trip itself. Two components should be 

addressed during this stage: the roles of the participants and that of the organiser. The roles of 

the participants are accomplished by establishing a field trip agenda and sharing this agenda 

and field trip objectives with the participants. A suggested agenda for a field trip starts with a 

brief amount of free time for individuals to explore the field trip site on their own. This open 

exploration may not be appropriate in all locations. For example, individuals could not roam 

freely inside an equipment manufacturing plant. They could however, have free time to view 

items in the visitor area or lobby prior to the guided tour. This exploration time allows partic-

ipants to get comfortable with their surroundings. Once the basic curiosity of the facility is 

satisfied, learners are better able to focus their attention on the content topics to be learned.  

           The third and final stage of a successful field trip is the post-trip stage. Like the stages 

before it, this stage also contains two components: debriefing and a culminating activity. Dur-

ing the debriefing session, participants should be encouraged to share and discuss their experi-

ences during the field trip. This could include sharing and discussing data or results of as-

signed small group activities as well as sharing feelings about specific aspects of the trip or 

overall impressions. Participants should also be given an opportunity to identify and discuss 

problems encountered during the field trip (Ajitoni and Salako, 2013).  
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          Using the above pattern as a model, this study followed the steps highlighted above: 

Permission was obtained from the school authorities and cultural centre/national museum both 

in Abeokuta (see appendix ix and x).Transportation was organized to and from field trip loca-

tions (see appendix vii). There was also exploration time by the participants before the field 

trip activities commenced. Students were first advised to conduct themselves properly and 

were later taken round the lobby where they saw photographs of heroes and heroine (Late 

Chief Obafemi Awolowo, Dr Nnmadi Azikwe, Madam Olufunmilayo Ransome-Kuti e.t.c). 

They were shown art works and some items made by some students who engage in holiday 

trips and they were advised to join the holiday club because it is an avenue for engaging stu-

dents during holiday period. Equally, they were taught some African songs and rhymes. Final-

ly, the participants were asked to write down their experiences, feelings and their overall im-

pressions of the trip during the debriefing session. 

        The students demanded for more of such opportunity. Their demands were forwarded to 

the principals of their schools who promised to incorporate field trip strategy if running cost is 

made available because students cannot be requested to pay for such trips.  

          Field Trip Planning Model 2004 is presented in fig. 2.8 below: 

  

 
                                   

                            Fig. 2.8: Field Trip Planning Model 2004.   

                               

                           Source:  University of Florida IFAS Extension 

  

        A field trip experience should involve historical inquiry or analysis before, during and 

after the field trip (ideally students have a task to perform during the field trip); confronting 

controversy in history and exploring the role of historical agents (Levstik and Barton, 2005).         
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Researchers have documented the cognitive and affective benefits of field trips. Such benefits 

include increased motivation for learning, a more positive attitude, acquisition of knowledge 

and skills (Michie, 1998; Muñoz, 2009). Further, field trip can stimulate interest for natural 

resource-related careers and result in an improved attitude toward the site visited (Knapp, 

2000). But not all field trip result in these benefits. A field trip can easily turn into nothing 

more than a day off from school when field trip is isolated from the rest of the school curricu-

lum (Harper, 2004; Knapp, 2000).  

        Research, however, has shown that there is less transfer of learning and less meaning 

when the field trip is not related to classroom teaching (Knapp, 2000; Ferry, 1995). Field trip 

should be integrated into the broader instructional programme and be used only when it is the 

most effective and efficient procedure for fulfilling the learning objectives. When working 

within the formal education setting, field trip should be relevant to the school's curriculum 

because students are more likely to make connections to other topics in the curriculum. Field 

trip need to have a connection with the curriculum. In addition, Noel (2007) is of the opinion 

that teachers need to work with field trip site personnel to enhance student learning.  

       Teachers need to prepare students in class before the trip, especially through the use of 

materials from the field trip site, such as relevant primary documents or artifacts. All these 

experiences can lay the foundation for shaping a child‘s growing knowledge, confidence and 

identity (Nix, Ledbetter and Fraser, 2001). It is taken to enhance and support the instructional 

programme. A field trip is only a part of a total learning experience that begins and ends in 

the classroom. This means preparing lessons prior to and upon returning so that the experi-

ence help students make the connections necessary for learning to occur.  This study con-

firmed that when students experience the world through explorative play and experiential 

learning activities in school grounds, wilderness camps, art galleries, parks, or community 

settings their lives and attitude towards learning can be positively changed. Therefore, suc-

cessful field trip requires considerable planning. 

 

2.3.2 Conventional Teaching Strategy 

         The conventional teaching method became the norm in the 1930s. The paradigm of 

teaching was based on John Locke‘s philosophy. He maintained that the student‘s untrained 

mind is like a blank sheet of paper (Cromwell, 2000). Teachers are to transfer information to 

students and the students are to memorize and recall the material for tests. Obviously, the 

teacher is seen as information giver and students are considered to be passive recipients of 

information. Conventional teaching is concerned with the teacher being the controller of the 
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learning environment. Power and responsibility are held by the teacher and they play the role 

of instructor (in the form of lectures) and decision maker (in regards to curriculum content 

and specific outcomes).Students are regarded as having knowledge holes that need to be 

filled with information (Adeyemi, 2003). According to Locke‘s philosophy, relationships 

among students in the classroom and faculty should be   impersonal not showing the feelings 

of learners (Cromwell, 2000). 

        The conventional teaching method is still the most frequently used mode of   instruction 

in most schools today (Adeyemi, 2003; Ogunleye, 2002). The techniques involved in the 

method serve as the basis for other methods of training. Conventional method is a teaching 

strategy whereby an instructor is the central focus of information transfer. Typically, an in-

structor will stand before a class and present information for the students to learn. Sometimes, 

they will write on a board or use an overhead projector to provide visuals for students. Stu-

dents are expected to take notes while listening to the instruction. One of its advantages is 

that it is possible to educate large number of people at once, thereby lowering costs. It creates 

interest in a subject as teachers transmit enthusiasm about their discipline thereby serving as a 

role model for the students (Anise and Ojedokun, 2006). 

        The question of which method yields the most possible learning is one that has been de-

bated extensively throughout the history of education in Nigeria (Salako, Eze and Adu, 

2012). The most practiced method is mostly referred to as the conventional teaching method, 

which is the model for most schools (Ogunleye, 2002). The method is still used in schools 

today because of the unprecedented expansion in the school enrolment, shortage of infra-

structures coupled with shortage of funds. However, the conventional teaching method is not 

the most effective according to Lai (2002) because it focuses entirely on intellectual and ig-

nores experiential learning. This style of learning is intended to allow students gain an indi-

vidual meaning to the subject matter (Ojedokun, 2006). It teaches students how to succeed on 

standardized tests and relies mostly on the use of the intellect. However, Doymos (2008) ex-

plains that research has shown that students learn by doing, thinking critically about concepts 

and then applying their knowledge to diverse situations. Therefore, there is need for the use 

of alternative instructional strategies that are participatory. 

         In an attempt to meet the demands of multicultural learners, Friend and Bursuck (2009) 

suggest the need for teachers to have a change of style. This could be achieved by providing 

materials and learning tasks at mixed levels of difficulty and with varying levels of instruc-

tional support, by the use of multiple grouping arrangements, student choice, and varied as-

sessment strategies (Tomlinson, 2001). In a related manner, Riesland (2005) opines that de-
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spite the enormous communicative problems being faced in schools especially large classes, 

effective teaching and learning could still be achieved through the use of an alternative peda-

gogy. Hence focus shifted to the teachers applying other methods like cooperative learning in 

which student are dependent on one another for their educational success. Concentrating on 

academic achievement, studies indicated increased students‘ performance using cooperative 

learning (Francis, 2013). Significant cognitive results are promoted because students seem to 

learn more and are better able to remember and then transfer their knowledge when taught 

with the cooperative learning model than other instructional methods (Chang, Sung and Lee, 

2003; Francis, 2013). Based on the work of some very influential philosophers, theorists and 

educators, teaching is changing (Gallengher, 2000).         

       Ojebiyi and Salako (2013) state that the learning effectiveness of the conventional teach-

ing  method has been questioned because of the lack of adequate interaction between the in-

structor and students. Usually, very little exchange occurs between the instructor and the stu-

dents during a teaching  but  it  continues  as  a  means  of  reaching a  large  group  at  one 

 time  with  an organised  body  of  information. According to Francis (2013), its limitation is 

that it yields less deep knowledge compared to other teaching methods such as cooperative 

learning. It bases itself upon the transmissive teaching model, meaning that knowledge is an 

object that can be transferred from the instructor to the students. Practically, the method plac-

es students in a passive rather than an active role because one-way communication is encour-

aged, therefore, learning is hindered (Ogunleye, 2002). In contrast, interactive methods (co-

operative learning, field trip strategy) allow the instructor to influence students when they are 

actively working with the material. Therefore, the instructor is required to have or to learn 

effective writing and speaking skills.  

       Previous researches have shown that cooperative learning and field trip teaching strate-

gies  have been judged to be effective in diverse classrooms (Adeyemi, 2002; Chamberlain 

and Cummings, 2003; Francis, 2013; Keramati, 2010; Noel, 2007; Omosehin, 2003; Yusuf, 

2004). More research is needed to demonstrate and evaluate the effectiveness of cooperative 

learning and field trip strategy in order to change the focus of the classroom from instructor-

dominated to student-centered. So, these strategies were both adopted in this study.  

 

2.3.3 Cooperative Learning and Students’ Knowledge of Multicultural Concepts 

        To examine whether the adoption of cooperative learning strategy is likely to have an 

influence on students‘ knowledge of multicultural concepts is germane for evaluation of the 

strategy as one which could promote positive inter group relations. Several studies in which 
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educators explored the influence of cooperative learning and students‘ knowledge of multi-

cultural concepts suggest that this relationship is a positive one (Carter, 2005; Salako, Eze 

and Adu, 2012). In a similar vein, Parker (2003) is of the opinion that a greater integration of 

multicultural curricular content with the use of effective teaching strategies would generally 

lead to improved rather than worsened or unchanged relations between groups. Therefore, 

cooperative learning is adjudged a viable strategy for teaching multicultural concepts because 

it promotes group work and the ability to achieve mutual learning goals (Ajitoni and Salako, 

2013).Highly structured cooperative learning allows students to develop their own under-

standing of key concepts all the while encouraging and assisting others (Samuel and John, 

2004). 

        Johnson, Johnson, and Smith (1991) define cooperative learning as the instructional use 

of small groups so that students work together to maximize their own and each other's 

learning. Based on their research, they have proposed five essential pillars that are necessary 

to construct effective cooperative learning experiences. 

      Johnson, Johnson and Smith‘s five Pillars of Cooperative Learning is presented in Fig.2.9 

below: 

 

 

         Fig. 2.9:  Johnson, Johnson and Smith’s five Pillars of Cooperative Learning 

 

                                            Source: Foundation Coalition, 2008 

      The pillars are positive interdependence, promotive face-to-face interaction, individual 

accountability, social skills, and group processing. As shown in the above graphic, this five 

pillar model provides the foundation for building successful cooperative learning in any mul-

ticultural classroom. A state of positive interdependence among learners may serve as the 

catalyst for the establishment of healthy, caring and committed scholastic and social relation-

ships across the cultural spectrum (Francis, 2013; Keramati, 2010). Finally, the interdepend-
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ence, interconnections and interrelationships in all aspects of education for all learners is vital 

for peaceful co-existence. 

        Several larger scale studies have been conducted with college students to examine the 

influence of multicultural curricular content on the development of students‘ thinking, such 

as their levels of critical thinking or complexity of thinking (Gurin, Dey, Hurtado, and Gurin, 

2002; Gurin, Nagda, and Lopez, 2004). These studies show that both informal and formal 

discussions on issues of race and ethnicity have a positive influence on the development of 

students‘ thinking skills (e.g., perspective taking, ability to see different sides of an issue, 

better decision-making (Hurtado, 2005; Nagda, Kim, and Truelove, 2004). Moreover, 

diversity courses and discussions of race and ethnicity encompass many different components 

of multicultural education. Similarly, the inclusion of diversity courses as a college 

requirement reveals that they have a positive influence on student learning and development 

(Lopez, 2004). 

        According to Aboud and Levy (2000), content integration on intergroup relations at 

school generally reveal a positive effect, students specifically discuss issues of race and eth-

nicity in classrooms that such discussions can lead to less stereotyping and prejudice. In a re-

lated manner, recent large-scale empirical studies of diversity courses across many college 

campuses have demonstrated the positive effect of such courses on students‘ ability to take 

the perspective of another, and students‘ interest in, and ability to get along with, others from 

different racial or ethnic groups (Antonio, 2001; Chang, 2002; Hurtado, 2005; Lopez, 

2004).Consequently, the use of cooperative learning strategy has the potentials of helping to 

foster cooperation, mutual trust, and understanding which could amount to sharing of other 

peoples‘ world views and improved knowledge of students in multicultural concepts. Also, in 

employing the strategy, students‘ knowledge of multicultural education is enhanced.  

 

2.3.4 Cooperative Learning and Students’ Attitude to Multicultural Concepts 

       The ever-changing political and economic situations in Nigeria and the world over have 

seen people migrating largely from the rural to the urban and mildly from the urban to the 

rural areas (Salako, Eze and Adu, 2012). The effect of these is that there is continued emerg-

ing diversity in the society. Similarly, Banks (2004) states that cultural diversity is on the in-

crease in the society and in the schools. Therefore, promoting cooperative learning technique 

would ensure cooperation and mutual respect in the classroom. The philosophy behind the 

cooperative learning is that each student relies on other students to learn the material and if 

one student, for some reason does not like another student and then doesn't listen to them 
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while they are meeting in their home group, that student will never learn the material com-

pletely. By considering how well the group worked together, the effectiveness of social skills 

used as well as the creation of goals for further growth, cooperative learning encourages stu-

dents to become reflective practitioners and strive for continuous improvement (Hillkirk, 

1991; Williams, 2007).  

        Numerous studies have reported that co-operative learning can positively increase stu-

dents‘ achievement and develop their skills and attitudes towards the subject being studied 

(Sharan and Shacher, 1988; Slavin, 2001; Stahl, 1994). For example, Sharan and Shacher 

(1988) report that students with poor achievement taught using a group investigation method 

throughout a year-long course in Social Studies achieved average gains nearly two and a half 

times those of the lower achievement students taught by the whole-class method. In fact they 

scored more highly than the higher achieving students taught with whole-class method. These 

can be explained by the fact that the shared responsibility and interaction produce more posi-

tive feelings toward tasks and others, generate better inter-group relationships and result in 

better self-images for students (Ninnes, 2001). 

       According to Amosun (2002), a number of research works have been carried out on the 

efficacy of cooperative learning in Nigeria. Such studies include those of Okebukola (1984), 

Esan (1999), Adeyemi (2002). Similarly, some other works on cooperative learning include 

Okoh (2005), Omosein (2003), Ifamakinwa and Akinsola (2008). From the research works 

carried out, it was concluded that cooperative learning seems more useful than any other 

strategy. This is due to the fact that instructional techniques are being placed at the core of 

educational curriculum in order to promote knowledge and develop appropriate social skills. 

Several years of research has shown that when compared to other methods of instruction, 

cooperative learning is one of the most effective ways for students to maximize their own 

learning and the academic accomplishments of their classmates (Slavin, 2001; Williams, 

2007). Highly structured cooperative learning allows students to develop their own 

understanding of key concepts all the while encouraging and assisting others (Kagan, 2001). 

         The effectiveness of the cooperative learning mode of instruction is founded upon the 

nature of interaction among the students in the learning situation. For instance, students work 

together in small heterogeneous groups, sharing ideas, experiences and are more or less in 

charge of the activities as teachers only act as facilitators. Within each group, students from 

diverse ethnic and religious backgrounds are provided equal opportunities to interact in order 

to achieve a common goal. Indeed, the cooperative instructions foster greater student 

attention and stimulates interest through the exploration of the different. Therefore, Adeyemi 
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(2003) says it is germane to incorporate modern instructional techniques which the advanced 

world has long accepted into their classrooms. Hence, cooperative learning strategy was 

investigated in this study. 

        Siegel (2005) cited in Abdullah (2010) is of the view that cooperative learning is among 

the most well researched of all teaching strategies. Hence, it was used in this study. Co-

operative learning means rethinking the idea of being dispensers of knowledge. Teachers 

should therefore, develop self-discipline by listening more, talking less and directing energies 

to interactions among students through group work. This could promote transformation in the 

classroom and unity beyond the classroom environment.  According to Michaelson, Knight 

and Fink, (2004), students should be given the freedom to become active, construct meaning, 

think critically, find relationships, clarify thinking, and respond to challenges. However, Par-

ker (2004) says without careful planning and monitoring, despite its wide advantages, co-

operative learning can be of little help to the learner as it can isolate and restrict a group 

member‘s access to the materials, ideas and peer assistance. 

        In a similar manner, Francis (2013) adds that there can be some obstacles when using 

the cooperative learning technique. One common problem is student dominance. In order to 

reduce this problem, each cooperative group must have an appointed leader. Students realise 

that the group is more effective if each student is allowed to present his or her own material 

before questions and comments are made. Dominance is eventually reduced because students 

realise it is not in the best interest of the group. Another issue according to Francis (2013) is 

that of bright students becoming bored. Research suggests that there is less boredom of bright 

students in the cooperative classroom than in the traditional classroom (Francis, 2013). Bright 

students should be encouraged to develop the mindset of a teacher. By being a teacher a bor-

ing task can be changed into an exciting challenge. Dealing with students that have been 

trained to compete can also cause difficulties. Therefore, teacher should use effective man-

agement techniques.  

        Early identification of children likely to be experiencing social rejection and peer ne-

glect is desirable because children who are not accepted by their peers may be thought of as 

being socially at risk (Bandura, 2005). Mixed groups of accepted and rejected children in 

teamwork should be encouraged as this would enhance mutual respect among all members. 

Effective use of management techniques such as sociometric method could correct social re-

jection and peer neglect in the classroom because they provide more opportunities for the 

students to interact as they learn. Therefore, to reinforce alliances between children as well as 

prevent future peer rejection, teachers should encourage the use of teamwork-based group 
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activities for academic instruction. It must be clear to all that each member‘s individual work 

has an effect on the group success, hence, team work is utmost important. 

 

2.3.5 Field Trip Strategy and Students’ Knowledge of Multicultural Concepts. 

         Field trip is an instructional strategy which provides an experiential text for students to 

study and interrogate beyond the classroom. Field trip, according to Noel (2007) is an away 

from school function. This is an approach to teaching and learning of multicultural concepts 

used outside the typical classroom. It involves taking students out of the school to places 

within the geographical environment where they would have contact with some structures 

and people (Heuvel, 2008). It involves different forms of activities by students, teachers and 

by extension community members. Such activities include discussing critical issues and prob-

lems; visiting sites including museums, archaeological sites, zoos, nature trails and theme 

parks.  Researches reveal that field trips are rarely being used in teaching learning process 

due to many factors. These factors include failure of resource people to be of assistance, fail-

ure of schools to take trip risks, and lack of pre-service preparation in the needed skills, 

methodology, planning and evaluation of students learning in the field (Ajaga, 2010).  

         Embedding field trip into the classroom emphasizes the educational purpose of the field 

trip and establishes it as an expansion of the classroom curriculum. The field trip itself then 

draws upon real-world and authentic experiences to create rich and relevant learning 

opportunities that complement and enhance classroom learning. The strategy can connect 

schoolwork with the world, making it tangible and memorable (Ajitoni and Salako, 2013). 

However, many cultural institutions still struggle to find ways to best engage schools in 

helping to design field trip experiences that link to classroom curricula. This is important as a 

result of cultural and social circumstances, diverse learners bring differing experiences and 

knowledge to the educational setting, and therefore have unique needs and varied preferences 

for learning.  Students need to be encouraged to embrace out-of-classroom learning as an 

integral aspect of their overall education.  

         Accommodating the needs of multicultural learners has and will continue to create 

challenges for teachers (Hodges, 2001). Many teachers according to Darling (2005) are 

apprehensive and uncertain about working with students from culturally different 

backgrounds. As teachers encounter an increasingly heterogeneous group of students, they 

will need to acquire new knowledge, attitudes and skills to be effective in multicultural 

classrooms (Gay, 2004; Nieto, 2002). They must learn culturally appropriate pedagogy that is 

sensitive and responsive to the differing backgrounds of students (Adams, Sewell and Hall, 
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2004). Conventional teaching approaches such as textbook and lecture-dominated instruction 

have not been found to be effective or congruent with the learning styles of students from 

culturally diverse backgrounds (Abdullah, 2010). To successfully address the needs of these 

learners, teachers must vary instructional methods to the specific needs of their students 

(Abdullah, 2010). To achieve this, effective group participatory strategy such as field trip 

could be promoted. Further, the elements of authentic field trips for Social Studies could be 

adopted for effective teaching and learning in schools. 

        The elements of authentic field trip for Social Studies are presented in fig.2.10 below: 

               

               

Fig. 2.10: Elements of Field Trip for Social Studies 

                       Colonial Williamsburg‘s Electronic Field Trip Programme     

                           (http://www.history.org/history/teaching/pscufs/) 

           Teachers may find this model helpful for developing other types of curriculum that 

center around historical sites and events.  

          1. Inquiry or problem-based curriculum aligned with clear objectives (including but not    

 limited to state or national standards) 

          2. Collaboration and interaction opportunities synched with the curriculum (e.g., 

 between students, experts, teachers) 

         3. Media (e.g., online environment, video, and email) used to enhance the curriculum  
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4. Pedagogical guidelines to assist teachers in using the media and curriculum 

       Field trip can provide students the opportunity to construct knowledge actively through 

interacting with historic places, experts and artifacts. When integrated into the multicultural 

curriculum, field trip can be among the most valuable and effective modes of history teach-

ing, especially local historic sites (Noel, 2007). The strategy could provide ample opportuni-

ties for group work and social interaction which are factors that are germane for effective 

teaching and learning in multicultural classrooms (Ajitoni and Salako, 2013).Teachers should 

therefore, learn how to incorporate field trip into their teaching because the strategy could 

encourage real-world experiences which could create rich learning opportunities to comple-

ment and enhance classroom learning in a multicultural setting. 

 

2.3.6 Field Trip Strategy and Students’ Attitude to Multicultural Concepts  

          The social nature of field trip can contribute to enhancing a sense of belonging and 

comfort among the students. The social nature of the experience can extend beyond the class-

room (Tytler, 2002). Field trip can incorporate the family into the child‘s social and cultural 

learning by involving family members during the field trip, not only as chaperones but by ex-

tending the field trip into the home environment through follow-up work (Britton, 1999). 

Children learn differently when learning takes place in a social or group environment. Ac-

cording to Parkinson (2004) different strengths of the child may surface with a different 

group dynamic. Social interactions can greatly enhance learning, particularly when children 

are allowed to verbalize to themselves and their peers what they see, hear and experience dur-

ing a group learning event. Verbalizing and sharing can enhance critical thinking skills and 

allow children to practice making their own choices.  In essence, embedding field trip into the 

classroom emphasizes the educational purpose of the field trip and positive inter-personal re-

lationship among students. 

         Similarly, Griffiths and Moon (2000) argue that if the concepts taught at school are not 

related to students‘ everyday lives, they may fail to use them adequately outside the school. 

Thus, their knowledge may remain in the form of acquired isolated knowledge packages. Ef-

fective learning requires students to apply newly acquired concepts or skills to different con-

texts (Gallagher, 2000; Good and Brophy, 1994; Wallberg, 1991; Yip, 2001). As a result, 

they can achieve higher learning outcomes and use their knowledge or skills to solve the 

problems in their everyday lives. For these reasons, teachers should create opportunities that 

allow students to apply their knowledge to real life situations. Gallagher (2000) suggests that 
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teachers should .identify practical applications of concepts, use practical experiences and ap-

plications to make connections between concepts and real world experiences in ways that en-

rich understanding of concepts and show how knowledge of one set of concepts forms the 

foundation for learning about other concepts.  

         Establishing field trip as expansion of the classroom curriculum or an identified unit is 

germane because field trip itself draws upon real-world and authentic experiences to create 

rich and relevant learning opportunities that complement and enhance classroom learning 

(Hyatt, 2002). When embedded, the field trip can provide students with real-world connec-

tions and authentic experiences. An embedded field trip will be perceived as academically 

and personally relevant (Hyatt, 2002). Embedded field trips are real, rich, and relevant. Each 

student should have a significant experience in different ways (social, academic, interest-

based, etc.). As field trip is usually an enjoyable experience, it is also pedagogically effec-

tive. They can provide an environment conducive for learning and one that enhances student 

motivation (Britton, 1999; Michie, 1998).  

 

2.4 Studies on Effects of Religion on Knowledge of and Attitude to Multicultural 

Concepts  

    

        Christianity, Islam and Traditional religions are central to how Nigerians identify them-

selves (Dopamu, 2002). These religions co-exist in Nigeria, helping to accentuate regional 

and ethnic distinctions. A brief history of religion in Nigeria showed that there are some evi-

dences which suggested that Nok people had a form of religion which was similar to the 

Egyptian worship of Osiris (Ibenwa and Ayogu, 2010). This can be considered as part of Af-

rican traditional religion system which was prevalent before foreign religions were intro-

duced to Africa. The Portuguese were the first to bring Christianity to Benin and Warri in the 

15
th

 century; however, most Christian missionaries came by sea in the 19
th

 century (Ibenwa 

and Ngele, 2010). Islamic religion is recorded to have been introduced through Bornu king-

dom during the trans-Saharan trade in the 11
th

 century. It then entered the Hausa land through 

Wangarawa situated in Bakori, Katsina, Nigeria. By 15
th

 century Islam had spread to most 

parts of the now northern Nigeria but the Usman Dan Fodio Jihad of 1804 helped to strength-

en the religion and its leadership in the northern Nigeria. Consequently, it was not easy for 

the colonial masters to introduce Christianity to the northern part of Nigeria because of the 

organized religious system. 

           Religious competition between Muslims and Christians is now perhaps the single most 

significant political issue in the country (Korieh, 2005). More generally, since the 1960s reli-
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gion has been prominent in Nigerian civil conflict where missionaries and religious partisans 

see themselves in a game to win souls, sometimes entering into deadly conflict. According to 

Crawley (2003), instead of these religions serving as sources of healing sicknesses, hunger, 

poverty, stimulating tranquility and peaceful co-existence among human beings they are used 

to cause sadness and disunity. In the same vein, Ibenwa and Ngele (2010) observe that the 

religions are bringing pain instead of relief, hatred instead of love, division instead of unity, 

sadness instead of joy, discrimination and destruction instead of accommodation and devel-

opment. Nigeria has its own share of this negative phenomenon because the country provides 

one of the best case studies of ethno-religious conflicts (Enuoka, 2005).  

        Nigeria since independence has witnessed a lot of ethno-religious conflicts that have re-

sulted in loss of several lives and unquantifiable psychological and material damages (Egwu, 

2011; Enuoka, 2005).This is especially true between some adherents of Islam and Christiani-

ty (Enuoka, 2005; Gopin, 2000). Ethno-religious conflicts in Nigeria has become a matter so 

serious and devastating that it can now be seen as a harbinger of the danger for crises such as 

those that have engulfed the former Yugoslavia, Rwanda and Liberia (Burke,2004; Go-

pin,2000). In fact, Nigeria‘s moral dilemmas are displayed daily on television and print 

(Korieh, 2005). This is detrimental to national peace and unity of the nation. However, the 

use of appropriate instructional strategy has the potentials of helping to foster cooperation, 

mutual trust, understanding, more effective communication sharing of other peoples‘ world 

views and ultimately lead to peaceful coexistence among citizens in Nigeria. If issues that the 

school curriculum should address with reference to multicultural education are taught using 

the appropriate strategies in Social Studies classroom, peaceful co-existence will tend to hold 

sway in different parts of the country. 

         The National Association for Multicultural Education in Washington, D.C. listed 

racism, sexism, classism, linguicism, ablism, ageism, heterosexism, and religious intolerance 

as a number of issues that the school curriculum should address with reference to 

multicultural education. It is noteworthy that of all these issues, religion is about the only one 

that throughout history people are willing to die for (Korieh, 2005). It is also interesting that 

religious issues are characterized by intolerance. However, understanding what is behind it 

and how it plays such a crucial role in religion requires what is referred to as a multifaceted 

approach at multiple levels (Gopin, 2005). It is not enough just to try to dispel stereotypes of 

followers of other religions or to point out commonalities in world religions. We should for 

example, try to understand and appreciate how adherents of other religions try to answer 

questions regarding their adaptation to the contemporary environment. It is through 
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understanding how different religions coexist side by side at various levels that we truly come 

to learn about religion in multicultural education.  

         Therefore, students must be taught to understand and respect religious diversity well 

beyond the boundaries of their everyday experience. The reason for focusing on the youth is 

in recognition that both Muslims and Christians of this age group have been responsible for 

much of the religious violence in Nigeria in recent years (Wuye and Ashafa, 2005). In sum, 

this Nigerian case shows that when interfaith dialogue is skillfully organised and pursued, it 

can encourage erstwhile religious enemies, including those who have personally been in-

volved in conflict, to work together towards peaceful accommodation. Educational contact 

with people from diverse religious backgrounds helps break down stereotypes and promote 

understanding between people (Smock, 2006). This move no doubt attracts interest for the 

study of religion as a necessary component of multicultural concept in Social Studies. 

         The effective teaching of multicultural concepts in Social Studies is not only an effec-

tive way to stimulate academic growth through participation, they may also be a successful 

vehicle to help eliminate ethnic and religious crises. Through the creation of a team, a micro-

society, educators can attempt to break down the superficial barriers that students may see 

when they are individuals. Group work exposes individual attitudes, ideas, experiences, and 

beliefs that are used to achieve a common goal through a collective effort (Abbeduto, 2000). 

The dynamics of group work leads to better understanding of the task at hand irrespective of 

race, sex, age or religion. (Henson, 2001). These methods may definitely have a positive in-

fluence on eliminating discrimination in the classroom and suggest how to quell it in schools 

(Powell, Cantrell, Adams and Mountain, 2001).In the light of this, effects of religion on 

knowledge of and attitudes to multicultural concepts could be positive if appropriate multi-

cultural strategies like cooperative learning and field trip are used for instructions in schools.  

 

2.4.1 Studies on Effects of Ethnic Origin on Students’ Knowledge of and Attitude to       

Multicultural Concepts 

           

         Issues of race and ethnicity dominate the academic discourse of many disciplines in-

cluding the field of multicultural education and other related areas (McLaren, 2007). Height-

ened interest in these issues is in response to the demographic reality of increasing  racial and 

ethnic diversity in the United States and other nations (Miller and Garon, 2008; Parker, 

2003).Hence, multicultural education is appropriate and timely because of the significant in-

crease in demographic trends. Therefore, Ghosh (2004) state that education in the twenty-first 

century must help low-income students and students of colour to develop the knowledge, atti-
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tudes and skills necessary to participate in public discourse and civic action with people who 

differ from them in significant ways. Also, students are encouraged on how to develop criti-

cal thinking skills as well as increase their self-understanding. This is encouraged through 

recognition of values, feelings, privileges which can facilitate development of self-awareness 

(O‘Brien, 2008). 

        Ethnicity can be referred to as a population subgroup having a common cultural heritage 

or nationality as distinguished by customs, characteristics, language and common history e. 

t.c (Fadeiye, 2005). The policy of multicultural education is recognition of the diversity of 

cultural differences which exists in a pluralistic society and an endorsement of a society in 

which individuals of all cultures are accepted and accorded respect (Chartock, 2010). Thus, it 

encourages a positive acceptance of races, religions, cultures and recognizes such diversity as 

healthy. Hence multicultural concepts include a variety of perspectives which allow educators 

to discuss views and ideas that are less common or underrepresented and it also provides stu-

dents with a more holistic understanding of the subject area. Furthermore, positive models 

from a variety of backgrounds and cultural groups are provided. Multicultural concepts are 

taught in order to create an environment where students can ponder on ideas such as what it 

means to be an active citizen, how discrimination and prejudice negatively affect democratic 

society and how they can become more sensitive and respectful to social differences such as 

tribe, races, religion, language, dressing and food e. t. c (Ajitoni and Salako, 2014).  

          Ethnic groups should not only be able to maintain their culture but also participate 

equally in society. Multiculturalism is typically, closely linked to the notion of equality and is 

seen as an important ideology and policy approach for addressing inequality and structural 

discrimination (Banks, 2006). For example, in the United Nations (2004) Human Develop-

ment Report on Cultural Liberty in Today‘s Diverse World, it is argued that structural dis-

crimination is a major obstacle for building culturally diverse societies. Also, some philoso-

phers have argued that ethnic and cultural group rights can be necessary for ensuring that all 

citizens are treated equally (Stansfield, 2002). In addition, equality and the prevention of dis-

crimination and racism appear to be central arguments in favour of multiculturalism in every-

day ways of thinking (Verkuyten, 2004).Hence, it can be expected that the perception of 

structural discrimination in society influences the endorsement of multiculturalism. Thus, 

people who perceive more pervasive discrimination towards ethnic minorities are probably 

more in favour of multiculturalism. This association can be expected for both majority group 

and minority group participants, although the relationship might be stronger for the latter 

group.  
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         Through multicultural concepts, students are helped to understand and affirm their 

community cultures, they are helped to be free from cultural boundaries, allowing them to 

create and maintain a civic community that works for the common good (Sleeter and Grant, 

2006). Multiculturalism seeks to create a society that recognizes and respects the cultures of 

its diverse people (Boyle – Baise, 2002; Spring, 2009). People united within a framework of 

overarching democratic society can be created only when the rights of its diverse people are 

reflected in its schools, colleges and universities. So, national culture or school curriculum 

that does not reflect the voices, struggles, hopes and dreams of its many people is neither 

democratic nor cohesive. Therefore, the use of effective teaching strategy which could re-

structure the prejudiced minds of students and encourage respect for other cultures should be 

encouraged (Ajitoni and Salako, 2014). 

         An integrated approach to diversity is associated with widespread beneficial effects for 

all students irrespective of race/ethnic background (Klein, 2003; Merryfield and Subedi, 

2001). It improves cognitive, affective development, racial understanding, sense of communi-

ty and civic participation. Hence multicultural concepts promote all qualities that could help 

one succeed in a diverse and global world. Furthermore, multicultural education challenges 

and rejects racism and other forms of discrimination in schools and society (Gay, 2004). It 

accepts and affirms differences in race, ethnicity, religion, language, economics, sexual orien-

tation, gender, and other differences that students, communities and teachers encompass. It 

should permeate the curriculum and instructional strategies used in schools, as well as inter-

actions among teachers, students, and families in school and outside of it (Nieto, Bode, Kang 

and Raible, 2008). Therefore, schools call for multicultural approach to learning in Social 

Studies classrooms today.   

 

2.4.2   Studies on Multicultural Education 

        Multicultural education is a rather wide and encompassing term and therefore cannot be 

dealt with or circumscribed in its totality within the framework of this study. James Banks 

has been researching and advocating multicultural education for many years, resulting in re-

search-based principles for creating multicultural schools and learning environments. In-

creased diversity and increased recognition of diversity require a vigorous re-examination of 

the ends and means of multicultural education. Multicultural societies are faced with the 

challenge of creating nation-states that recognize and incorporate the diversity of their citi-

zens and embrace an overarching set of shared values, ideals and goals to which all citizens 

are committed (Gay, 2004; Good and Brophy, 1994).  
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           The historical roots of multicultural education lie in the civil rights movements of 

various historically oppressed groups (Banks, 2004; Grant, 2005).  Many trace the history of 

multicultural education back to the social action of African Americans and other people of 

colour who challenged discriminatory practices in public institutions during the civil rights 

struggles of the 1960s  (Brown and Kysilka, 2002; Gay,  2001). Among those institutions 

specifically targeted were educational institutions, which were among the most oppressive 

and hostile to the ideals of racial equality. In the publication Diversity within unity, Banks, 

Cookson, Gay, Hawley, Irvine, Nieto, Schofield and Stephan (2001) note that between 1991 

and 1998, 7.6 million immigrants entered the United States. The United States census esti-

mated that more than one million immigrants would enter the United States each year for the 

foreseeable future (Banks et al, 2001). 

          During this period, activists, community leaders and parents called for curricular re-

form and insisted on a re-examination of hiring practices. Both, they demanded should be 

more consistent with the racial diversity in the country. Consequent upon demand by the 

minorities to be equally included in all institutions, educational institutions were forced to 

change curriculum so that it would reflect the experiences, histories, cultures and perspec-

tives of those who are from various cultural backgrounds (Cochram – Smith, 2004; Grant, 

2007). Diverse courses, programmes and practices were established and are still used in the 

educational institutions to meet the needs, demands and aspirations of the various disenfran-

chised groups (Banks, 2006; Davis, 2009; Grant, 2004).The foregoing resulted in the intro-

duction of multicultural education. 

         According to Banks (2004), multicultural education is a process of educational reform 

which encompasses theories and practices that strive to promote equitable access and rigor-

ous academic achievement for students from all diverse groups, so that they can work toward 

social change. Brown and Kysilka (2002) add another dimension and are convinced that mul-

ticultural education should not only be viewed from an educational perspective but also be 

viewed within a socio political context. Multicultural education ought to be a process of 

comprehensive school reform and basic education for all learners. It ought to challenge and 

reject racism and other forms of discrimination in schools and society, accept and affirm the 

pluralism (ethnic, racial, linguistic, religious, economic, and gender, among others) that 

learners, their communities and educators represent. Also, Nieto and Bode (2008) state that 

multicultural education challenges oppression and bias of all forms, acknowledges and af-

firms the multiple identities that students bring to their learning. From the above, multicultur-

al education could form the basis to accomplish the goal of global peace and unity. 
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         James A. Banks, a leading scholar in the field, states that multicultural education is a 

broad concept and extrapolated on five dimensions (Banks, 2004; 2006). He formulated the 

five specific dimensions as content integration, knowledge construction process, prejudice 

reduction, equity pedagogy and empowering school culture and social structure. Content in-

tegration deals with the infusion of various cultures, ethnicities and other identities to be rep-

resented in the curriculum. The knowledge construction process involves students critiquing 

the social positioning of groups through the ways that knowledge is presented, for example in 

scientific racism or the Eurocentric view of the discovery of America. Prejudice reduction 

describes lessons and activities that teachers implement to assert positive images of ethnic 

groups and to improve intergroup relations. Equity pedagogy concerns modifying teaching 

styles and approaches with the intent of facilitating academic achievement for all students. 

Empowering school culture describes the examination of the school culture and organization 

by all members of school staff with the intent to restructure institutional practices to create 

access for all groups (Banks, 2004).  

      While highlighting the interrelatedness of the five dimensions, Banks promotes deliberate 

attention to each. One way through which the teacher can use this in effective classroom 

management is how he or she groups the students or seating arrangements. Research has 

found that preschool and kindergarten children especially white children tend to play more 

with children of their own race (Ramsey, 2008). Therefore, teachers can divide children into 

more culturally diverse groups in classroom and centres. To this end, students were divided 

into mixed ethno-religious groups during the cooperative learning and field trip sessions. Ac-

tivities that encouraged cooperation among students instead of competiveness were included 

and this promoted interdependence and improved inter-personal relationship among the stu-

dents.   

         Another leading scholar, Sonia Nieto, offered a definition of multicultural education in 

1992 that continues to influence discourse in the field (Nieto and Bode, 2008). Nieto's defini-

tion of the characteristics of multicultural education in a sociopolitical context addresses the 

context of communities and the process of education in terms of elasticity rather than as a 

fixed and static form ((Nieto and Bode, 2008). She focuses on seven characteristics of multi-

cultural education: antiracist, basic, important for all students, pervasive, education for social 

justice, a process and critical pedagogy. Furthermore, multicultural education challenges and 

rejects racism and other forms of discrimination in schools and society. It accepts and affirms 

differences in race, ethnicity, religion, language, economics, sexual orientation, gender, and 

other differences that students, communities, and teachers encompass. It should permeate the 
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curriculum and instructional strategies used in schools, as well as interactions among teach-

ers, students, and families in school and outside of it (Nieto, Bode, Kang and Raible, 2008).  

        Sleeter and Grant's article in Harvard Educational Review provided an extensive review 

of the literature on multicultural education and explained five approaches (Miller and Garran,   

2008). This work became a cornerstone of the field upon which Sleeter and Grant (2006) 

continue to build. A brief overview and analysis of the five approaches articulated by Sleeter 

and Grant (2006) is provided here. Teaching the Exceptional and the Culturally Different, 

Human Relations, Single-Group Studies, self-reflexively dubbed multicultural education, 

lastly, Education that is Multicultural and Social Reconstructionist. These approaches 

describe a complete redesign of an educational programme. Such a redesign recommends 

addressing issues and concerns that affect students of diverse groups, encouraging students to 

take an active stance by challenging the status quo and calling on students to collectively 

speak out and effect change by joining with other groups in examining common or related 

concerns (Sleeter and Grant, 2006). 

       Bennett (2007) avers that multicultural education consists of four interactive dimensions : 

the movement towards equity or equity pedagogy; curriculum reform through multiple per-

spectives, multicultural competence; the process of becoming conscious of your own as well 

as other cultural perspectives as foundations for informed cross-cultural interactions; and 

teaching towards social justice, the commitment to combat prejudice and discrimination of all 

kinds, especially racialism, sexism and classism. 

        Gay (2004) notes the shifting contours of multicultural education and some of the 

reasons for the developmental changes in its intention, implementation, and effectiveness. 

She demonstrates how multicultural education has changed over time by discussing it as a 

relatively young field that has grown through developmental phases. Gay emphasizes how 

multicultural education's translation into practice is an ongoing dimension of its development. 

She cites two avenues for implementing educational equality within multicultural education: 

curriculum desegregation and equity pedagogy. Curriculum desegregation requires analysis 

from every discipline and should not be relegated to the task of Social Studies. Equity 

pedagogy is closely linked to the implementation of multicultural education through refining 

curriculum content (Garmon, 2004). The use of multiple teaching techniques that are 

congruent with the cultural backgrounds is emphasized because students perform more 

successfully on all levels when there is greater congruence between their cultural 
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backgrounds (Gay, 2003).  Such school experiences promote task interest, effort, academic 

achievement, and feelings of personal efficacy or social accountability. (Banks, 2006) 

      However, multicultural education has been defined and interpreted in numerous ways and 

from a variety of perspectives by various authors and educationists. As a result, many 

educators have come to view multicultural education as ill defined and lacking in substance, 

and have therefore been hesitant to adopt it as a sound educational approach, largely because 

they fail to comprehend its value (Lemmer, Meier and Van, 2012; McCarthy, 2002). Critics 

regard multicultural education with its excessive emphasis on race and ethnicity as divisive. 

They accuse its proponents of teaching to special interest groups to disunite America 

(Schlesinger, 1998). Many critics argue that teaching to a specific group emphasizes self-

esteem at the expense of academic rigour. Sleeter (2001) provides in-depth analysis of the 

critiques of multicultural education, addressing both the conservative and radical left critiques 

of multicultural education. Noteworthy among her multiple findings was that most of the 

conservative critics ignore the research by scholars in the field of multicultural education 

(Sleeter, 2001).  

          Despite the critiques of multicultural education, there is a dire need for it in Nigeria. 

The multicultural nature of the Nigerian society makes it necessary for the incorporation of 

multicultural education at all levels of education as well as teaching it through the various 

education programmes and adopting a suitable approach (Amaele, 2005). Nigeria, as a multi-

cultural society is made of people of different ethnic groups, religions, languages, classes, as 

well as natural differences occasioned by age, sex, physical and mental abilities and compe-

tencies (Ireyefoju and Ireyefoju, 2010). In Nigeria, European influences were, in the nine-

teenth century, limited to coastal towns such as Lagos, Abeokuta, Calabar, and regional cen-

tres such as Ibadan and Onitsha (Ireyefoju and Ireyefoju, 2010). The nineteenth century set-

ting of Lagos and its environs, including Abeokuta and Badagry clearly illustrated how some 

Nigerian towns were transformed in the latter half of the nineteenth century from their pre-

colonial rural setting to a relatively cosmopolitan environment. Some states equally trans-

formed are Abuja, Portharcourt, Jos, Ilorin e.t.c.  

        In realizing the various cultures that constitute the Nigerian cultural heritage and the 

need for national unity after the civil war in 1970, the Federal Government Colleges, FGC, 

were established (Gindin and Finger, 2013). The Federal Government of Nigeria decided to 

establish unity schools in all states of the federation as a model to foster much needed under-

standing, patriotism and national unity among the disputing tribes through education (Ijaiya 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

77 

and Jekayinfa, 2009). Similarly, Adeniyi (2014) states that the FGCs were rightly considered 

to be the fastest and best means of promoting understanding, tolerance and respect for one 

another‘s culture; and children in their seminal years were given the opportunity to live to-

gether, and that was considered to be the better place to create national unity. 

Therefore, unity schools in the country could be a source of developing appropriate attitudi-

nal skills that would promote peaceful co-existence among people of different cultures in a 

multicultural society. Also, the classroom should be a model of what the Nigerian state in-

tends to realize through education,  

         In summary, the scholars in the field have asserted that multicultural education is a ma-

trix of several dimensions, qualities, and approaches that encompass theories and practices as 

a process of educational reform. Multicultural education promotes equitable access and rigor-

ous academic achievement for all students, so that they can work toward social change. 

 

2.5 Appraisal of the Literature Reviewed 

         Literature on effects of cooperative learning and field trip strategies on junior secondary 

school students‘ knowledge of and attitude to multicultural concepts in Social Studies were 

examined in this review. Such literatures are related to cooperative learning, field trip strate-

gy, conventional teaching method, students‘ knowledge of multicultural concepts, students‘ 

attitude to multicultural concepts, religion, ethnicity and multicultural education. This work is 

also based on socio cognitive framework. The sociometric theory of J.L.Mureno and Ban-

dura‘s social learning theory were both examined in this study.  

           Moreno, because of his interest in inter-group conflict and interpersonal attraction, de-

veloped quantifiable measuring techniques which were later called sociometrics. The purpose 

of sociometry is to facilitate group task effectiveness through peer nomination and peer rank-

ing. He discovered that when people chose whom they interacted with, the higher their level 

of satisfaction in being together, the greater sense of belonging in achieving their purpose. 

However, it was observed in this study that there exit a gap using peer nomination and rank-

ing because students who were not chosen by their peers (rejected children) in the process of 

peer nomination are not being carted for. This study therefore, used cooperative learning and 

field trip strategies through mixed groups of religion and ethnicity to socialize, educate as 

well as correct personality related behaviours which could be risk factors for later delinquent 

behaviours. Hence, this study was able to bridge personality gap noticed in this theory.        

          The general idea behind Bandura‘s social learning theory is that individuals learn and 

acquire knowledge through observation and imitation. Observational learning is a central fac-
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tor in the process of human development, such ideas challenge people‘s intellect and emo-

tions as they learn to work and live together in harmony. Social cognitive theory revolves 

around the notion that learning correlates to the observation of role models. In education, for 

example, teachers play the role of a model in a child‘s learning acquisition. In everyday life, 

models can be real people the student observes directly e.g. teachers, parents, coach-

es.However, it was discovered in this study that with the right teaching strategy, students 

could interact and learn effectively without observing or imitating any role model. Hence, 

cooperative learning and field trip strategies which were both used in this study complement-

ed the effectiveness of Bandura‘s socio learning theory. 

         Researchers generally agree that the conventional teaching method is the most frequent-

ly used method of instruction in schools today. The conventional teaching method is currently 

being used in schools because of the unprecedented expansion in school enrolment, shortage 

of infrastructures coupled with shortage of funds. However, according to studies consulted, 

the method is not the most effective because it focuses entirely on intellectual and ignores 

experiential learning. On the other hand, studies have shown that students learn by doing, 

thinking critically about concepts and then applying their knowledge to diverse situations. 

Hence, this study was able to bridge the gap noticed through the use of cooperative learning 

and field trip as alternative strategies that are participatory and could complement conven-

tional method for effective teaching of multicultural concepts. 

         Besides, it is remarkable that notable scholars have worked on cooperative learning and 

field trip strategies to effectively teach Social Studies and related subjects. The researchers 

made useful contributions and generally agreed that cooperative learning and field trip strate-

gies seem to be more useful instructional strategies. However, most studies confirmed that 

these strategies have not been effectively utilised by teachers partially due to lack of funds 

and overloaded schedules.  With the use of cooperative learning and field trip strategies in the 

teaching and learning of Social Studies, the students could learn how to identify societal 

problems as well as how to work with the teacher and civic groups in formulating and im-

plementing solutions. Students could become active participants in the learning process rather 

than simply passive observers. Hence, there is need for strategies which could promote stu-

dent interaction and respect for other cultures.  

          To the knowledge of the researcher, most studies on cooperative learning and field trip 

strategies did not research into the area of multiculturalism probably because it is a new field 

of study. However, this is germane because the diversity of peoples all over the world brings 

together students from many ethnicities and cultures in our classrooms. So, a teacher should 
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create an educational environment that would ensure success for all students. To do this, it is 

essential to explore practices that would facilitate learning among diverse group of learners. 

Therefore, this study examined effects of cooperative learning and field trip strategies on sec-

ondary school students‘ knowledge of and attitude to multicultural concepts in Social Studies 

with a focus to bridge the gap between the classroom and teaching strategies which could 

give students the opportunity for participatory learning. Cooperative learning and field trip 

strategies are viable yet generally underutilized methods of instruction at the college level.       

         It is noteworthy that literature reviewed revealed that most of the researchers focused on 

the senior secondary schools students who are older than their counterparts in the junior sec-

ondary school and tertiary institutions who are young adults that are no more in their forma-

tive age. Moreover, most of the researches on cooperative learning and field trip strategies 

were conducted in developed countries such as the United States of America and Great Brit-

ain. Most of these studies may have little relevance, most especially to the non-western 

world. To the best knowledge of the researcher, similar studies carried out in Nigeria were 

conducted outside Ogun State with reference to senior secondary schools. Hence, there is the 

need to examine effects of cooperative learning and field trip strategies on junior secondary 

school students‘ knowledge of and attitude to multicultural concepts in Social Studies with 

special reference to Ogun State.            

         Furthermore, literatures consulted on students‘ knowledge of and attitude to multicul-

tural concepts indicates that children come to school with many negative attitudes toward and 

misconceptions about different racial and ethnic groups. Students still face discrimination 

based on where they come from. Therefore, there is need for students to acquire new 

knowledge, attitudes and skills to be effective in multicultural classrooms. It was generally 

agreed that as teachers encounter an increasingly heterogeneous group of students, they 

should develop teaching strategies that address the needs of learners and create a school envi-

ronment which reflects cultural diversity. Cooperative learning and field trip strategies are 

effective multicultural strategies which promote positive interaction among students of vari-

ous ethnic groups in any typical classroom setting.   

         Most studies on religion and ethnicity stressed the fact that Nigeria is a multicultural 

country with its people derive from over 400 ethnic groups. It is a constitutional republic 

comprising 36 states and one Federal Capital Territory (Abuja). Colonised by the British in 

the late nineteenth century, Nigeria gained its independence in 1960. The nation has suffered 

a half-century of deadly internal conflict and political corruption and instability. During the 

last decade thousands of people were killed in conflicts between Muslims and Christians, be-
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tween Northerners and Southerners, and between Hausa Fulanis. The continued attacks and 

killings by a radical Islamic sect, Jama'atu Ahlis Sunna Lidda'awati wal-Jihad (Boko Haram) 

across the northern part of Nigeria calls for concern. In an attempt towards attaining national 

unity through  managing of the problems of ethno-religious crises and insurgencies in Nige-

ria, various policy frameworks have been put in place by the Federal government. However, 

research evidences have revealed that there is policy failure. Hence, this study provides em-

pirically based information that cooperative learning and field trip strategies are effective in 

promoting positive interaction, hence, they can complement governments efforts in promot-

ing national unity in Nigeria.  

        Most studies carried out in the field of multicultural education stressed heavily on the 

principles and not practices in the area of multicultural teaching strategies. It is the teaching 

strategies that would bring about the implementation of multicultural principles. Hence, there 

exist a wide gap between the principles and implementation of multicultural education. More 

works still need to be done in the integration of multicultural teaching strategies into the 

mainstream of educational system in Nigeria. There are strategies which could promote stu-

dent interaction and respect for other cultures. Cooperative learning and field trip strategies 

are viable yet generally underutilized methods of instruction which could reduce the gap be-

tween multicultural teaching strategies and principles of equity and equality. This could give 

students the opportunity for collaborative learning.   

         In the light of these realities, this study identified that the growing spate of ethno-

religious crises and insurgencies in Nigeria have been partially traced to inadequacies in the 

teaching and learning of multicultural concepts in schools. Also, the present study worked on 

students of Junior Secondary Schools and how to improve their knowledge of and attitude to 

multicultural concepts through Social Studies perspectives. The Junior Secondary School 

Students are at the first tier of secondary education and are at their formative stage, hence, 

there is need to catch them young. It is important that these set of students be exposed, initi-

ated and involved in understanding of other cultures because they live within an environment 

where there are Christians, Muslims and other religious groups. The philosophy behind Mul-

ticulturalism is intended to bring students with values different from their own so that they 

can learn how to live and work together and come to appreciate one another.   The study pro-

vides empirically based information that cooperative learning is suitable strategy for multi-

cultural concepts. Also, field trip is an effective strategy for non-native students. Therefore, it 

is hoped that this study would complement government‘s effort in promoting national unity 

in Nigeria.    
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CHAPTER THREE 

METHODOLOGY 

       

       This chapter presents the various aspects of research methods employed in the study. 

These are research design, variables of the research study, population, sample and sampling 

procedure, research instruments, validation of research instruments and general procedure for 

data collection as well as method of data analysis. 

 

3.1       Research Design 

This study adopted the pretest - posttest, control group, quasi-experimental design. 

The design is represented schematically as follows: 

01   X1  04  Experimental group 1 

02        X2         05   Experimental group 2 

03        X3         06    Control group 

        Where 01, 02, and 03 are pretest observations of experimental groups 1, 2 and control re-

spectively.  

04, 05, and 06 are the posttest observations of experimental groups 1, 2, and control respective-

ly. 

X1    = Cooperative learning.  

X2   = Field trip activities. 

X3   = Conventional lecture method  (control). 

The design adopted a 3 x 2 x 2 factorial matrix 

 

The factorial matrix is presented in table 3.1 below: 

 

Table 3.1: 3x2x2 Factorial Matrix 

        

  Treatment      

        Ethnicity 

Religion Indigene(Yorubas) Non-Indigene(non 

Yorubas) 

Cooperative      

Learning     

Group 

Christianity    

Islam    

                       

Field Trip 

Group 

Christianity    

Islam    

Control  

Group 

 

Christianity   

Islam   
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3.2    Variables in the study 

 

There are three categories of variables in this study: 

1. Independent Variable 

There is one independent variable (instructional strategy) manipulated at three levels as fol-

lows: 

a.  Cooperative learning instructional strategy 

b.  Field trip instructional strategy 

c.  Conventional lecture method   

2.  The Moderator variables 

Two moderator variables are involved in the study and they are at two levels each.  

           a.   Ethnicity (Yorubas and Non-Yorubas)  

            b.   Religion (Christianity and Islam) 

 3.  Dependent variables 

 These are: 

a. Students‘ Knowledge of Multicultural Concepts 

b. Students‘ Attitude to Multicultural Concepts  

The variables are diagrammatically presented in Fig. 3.1 below: 

 INDEPENDENT        MODERATOR                               DEPENDENT 

  VARIABLE          VARIABLES          VARIABLES  

  

 

 

   

 

Fig. 3.1: Diagrammatic Presentation of the Variables   

3.3 Selection of Participants 

      Participants for this study were three hundred and fifty-two JS III secondary school stu-

dents from six schools in Abeokuta, the capital city of Ogun State. The state capital was pur-

posively selected because of its multicultural nature in terms of getting students from various 

ethnic and religious backgrounds.  Six public secondary schools were randomly assigned to 

1. Students‘ Knowledge of Multicultural 

Concepts 

2.  Students‘ Attitude to Multicultural 

Concepts 

         Instructional Strategies 
Cooperative Learning Instructional 

Strategy Field Trip Instructional 

Strategy Modified Conventional 

Method 

 

 

 

 

1. Ethnicity 

(i) Yoruba 

(ii) Non-Yoruba 

2. Religion 

(i) Christianity and  

(ii) Islam 
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the experimental and control groups for the purpose of this study. The JS III students in these 

schools were considered appropriate for this study because concepts that were treated are 

found in the junior secondary school curriculum and the students are mature enough to be 

taken out of the school environment and reflect on their experiences. One intact classroom 

each was purposively selected in the schools used for this study. In all, three hundred and fif-

ty–two students participated in the study.  

  

 3.4 Research Instruments 

The following research instruments were used to generate and collect data for this study: 

         1. Multicultural Concepts Knowledge Test. (MCKT)      

         2. Multicultural Concepts Attitude Scale. (MCAS)  

         3. Teachers‘ Instructional Guide for Cooperative Learning Strategy 

         4. Teachers‘ Instructional Guide for Field Trip Learning Strategy 

         5. Teachers Instructional Guide for Conventional method (TIG).  

   

3.4.1   Multicultural Concept Knowledge Test (MCKT)  

      This instrument was used to measure the students‘ knowledge of Social Studies Education 

and it comprises two sections: 

Section A: This consists of the demographic data of the students such as name, school, 

gender, class and age.  

Section B:   The achievement test items were selected from Junior School Certificate Exami-

nation past questions and modified Social Studies curriculum integrating regional develop-

ment plan of Ogun State. It consists of 20 multiple choice test items. It was adopted due to its 

appropriateness for the junior secondary school students. The instrument consists of two sec-

tions. Section B was used to measure the level of multicultural knowledge possess by the stu-

dents. Test content covered the multicultural concepts in the study at the three levels of cog-

nitive domain of knowledge, comprehension and application.  

Validation of Multicultural Concept Knowledge Test (MCKT)  

       Copies of the test items were given to teachers with not less than five years of cognate 

experience in Social Studies as well as other knowledgeable scholars in the field of Social 

Studies. Reliability test was carried out with the final items administered on a representative 

sample of Junior Secondary School three students (J.S 3) not meant for the research in order 

to enable the researcher remove the most simple and most difficult items and ensure the mod-
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erate difficulty of the instrument. The KR-20 formula yielded 0.82 reliability coefficient and 

an average item difficulty of 0.43.  

The distribution of the test items is presented in table 3.2 below: 

 

Table 3.2: Table of Specification for Multicultural Concepts Knowledge Test (MCKT) 

  

S/N Topic/concept Knowledge Comprehension Application Total (%)  

 

1 

 

Culture 

 

2 (50.0%) 

 

1(25.0%) 

 

1 (25.0%) 

 

4 (20.0%) 

 

2 

 

National Unity 

 

 2 (50.0%) 

 

1 (25.0%) 

 

1 (25.0%) 

 

4 (20.0%) 

 

3 

 

Religion 

 

2 (33.3%) 

 

2 (33.3%) 

 

2 (33.3 %) 

 

6(30.0%) 

 

4 

 

Ethnic Groups 

 

2 (33.3%) 

 

1 (16.6 %) 

 

3(50.0%) 

 

6(30.0%) 

  

Total 

 

 

8  

    

5 

 

7 

 

20 

 

 Total percentage 40.0% 25.0% 35.0% 100% 

  

          These questions were based on the four concepts selected for this study and the ques-

tions were limited to the first three levels of cognition (knowledge, comprehension and appli-

cation). Research has shown that students may not be able to learn about the selected con-

cepts beyond the application category at the Junior Secondary School level (Falade, 2007). 

The knowledge, comprehension and application of multicultural concepts are mandatory for 

effective teaching and learning of school programmes. In all, eight questions were generated 

at knowledge level of cognition, five at the level of comprehension and seven at the level of 

application. This is consequent upon the realization that proper knowledge and comprehen-

sion of these concepts are the basis for the application of facts in new situations. Also, the 

participatory nature of this study requires that students communicate, discuss, solve problems 

and make decisions. These groups‘ roles are possible at the comprehension and application 

levels of cognition. Also, the categories of cognition which the test (MCKT) examined was 

limited to the first three levels of Bloom‘s taxonomy (knowledge, comprehension and appli-

cation) because the group endeavours which are important to this study can best be done at 

foundational level of learning to ensure that group skills are actually acquired. 

       The initial 30 questions were subjected to peer and expert review to ensure the construct 

and content validity of the test as well as its appropriateness for the target learners.  The test 

items were thereafter reduced from 30 to 20 based on too high or too low difficulty indices.  
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The final draft of the test content was subjected to Cronbach Alpha which yielded 0.82 relia-

bility coefficient and using KR-20 formula, an average item difficulty of 0.43  was obtained 

(See Appendix 1, pages 133- 135) 

 

3.4.2   Multicultural Concepts Attitude Scale (MCAS) 

      This scale consists of twenty-five items which cover basic knowledge on multicultural 

concepts in the Social Studies curriculum. This instrument comprises two sections. 

 Section A: This consists of the demographic data of the students such as school, gender, 

religion and ethnic background. 

Section B: This consists of twenty five Likert scale items and students reacted to each 

statement based on 4-points Likert scale of Strongly Agree (SA), Agree (A), Disagree (D), 

and Strongly Disagree (SD).  

These were scored 4, 3, 2 and 1 respectively. 

Validation of Multicultural Concepts Attitude Scale (MCAS)   

      The preparation of copies of the multicultural concepts attitude scale (MCAS) was guided 

by the 9-Year basic education curriculum (Social Studies) for Junior Secondary 1-3 by Nige-

rian Educational and Research Development Council (NERDC) and Universal Basic Educa-

tion Commission (UBEC).The instrument was given to the supervisor of this study as well as 

lecturers in the field of Social Studies in order to determine the suitability of the instrument in 

terms of language of presentation, clarity and applicability to the level of Junior Secondary 

School Students. It was administered to fifty JS III students from a public secondary school in 

Ibadan, Oyo State. The Cronbach Alpha method was then used to test its reliability, an alpha 

value of 0.86 was obtained. (See Appendix 11, pages 136-137). 

 

3.4.3 Teacher’s Instructional Guide (Cooperative Learning Strategy) 

         The preparation of copies of teacher‘s instructional guide for cooperative learning strat-

egy (TIG) was guided by the 9-Year basic education curriculum (Social Studies) for Junior 

Secondary 1-3 by Nigerian Educational Research and Development Council (NERDC) and 

Universal Basic Education Commission (UBEC) were given to the supervisor of this study as 

well as lecturers in the field of Social Studies as a result of their vast knowledge in the subject 

area. It was designed in order to create awareness and promote the use of cooperative learn-

ing strategy as an alternative to conventional  teaching method in the effective teaching and 

learning of Social Studies. (See Appendix v, pages 140-141).  
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3.4.4 Teachers’ Instructional Guide for Field Trip Learning Strategy 

        The preparation of teachers‘ instructional guide for field trip learning strategy was guid-

ed by Hillsborough county public schools (Florida) field trip handbook and the 9-Year basic 

education curriculum (Social Studies) for Junior Secondary 1-3 by Nigerian Educational, Re-

search and Development Council (NERDC) and Universal Basic Education Commission 

(UBEC).Such guide could develop uniform procedures to ensure that field trips are properly 

planned, scheduled and supervised. Every possible detail of the trip cannot be anticipated in 

advance. However, the more carefully a field trip is planned, the more likely it will run 

smoothly. Therefore, planning a field trip could be made easier through the steps provided in 

this guide.(Appendix IV, page 139). 

 

3.4.5 Teachers’ Instructional Guide for Conventional Teaching Method 

         The preparation of copies of teacher‘s instructional guide for conventional teaching 

method (TIG) was guided by the 9-Year basic education curriculum (Social Studies) for Jun-

ior Secondary 1-3 by Nigerian Educational, Research and Development Council (NERDC) 

and Universal Basic Education Commission (UBEC) were given to the supervisor of this 

study as well as lecturers in the field of Social Studies as a result of their vast knowledge in 

the subject area. It was designed in order to guide the research assistants on the use of con-

ventional method in the teaching and learning of Social Studies. (See Appendix vii, page 143-

144).  

 

3.5 Research Procedure  

This study covered a period of ten weeks.  

The schedule of the activities during the period is shown in Table 3.3 below: 

Table 3.3: Field Work Activities 

S/NO WEEK RESEARCH ACTIVITIES TOPIC 

1. 1st Week  Selection and training of research assistants 

 Selection of schools 

 The use of research assistant selec-

tion scale 

2. 2
nd

 Week Categorization of schools into experimental  and 

control groups 

Random selection of schools  

Selection and training of teachers 

 

 

                     - 

3. 3rd Week Pre-test administration for experimental and con-

trol groups 

Test items in the questionnaire 

4. 4
th

-9
th

 

Week 

Treatment administration and follow-up Unity, culture, peace, ethnic groups, 

religion 

5. 10
th

 Week Post tests administration for experimental and 

control groups 

 

Test items in the questionnaire 
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         The researcher visited the selected schools in order to gain the consent of the Principals, 

Head of Department (H.O.D) Humanities and teachers who participated in the study. Teach-

ers who participated in the study were Social Studies teachers who have been teaching the 

subject  for not less than five years and were also interested in the study. Before administer-

ing the instruments, the researcher trained the interested teachers and two research assistants 

on the procedure for administering the tests and questionnaire as well as the instructional 

steps to follow in the respective treatment groups.  

 

3.6    Data Analysis 

 Data collected were analysed using descriptive statistics of frequency counts, means, 

percentages and standard deviation. Analysis of covariance (ANCOVA) statistics was used to 

test the hypotheses at 0.05 alpha level. The Multiple Classification Analysis (MCA) aspect of 

ANCOVA was used to determine the magnitude of the performance of the various groups. 

Also, the Scheffe Post hoc test was used to determine the source of significant main effect 

where observed. Graphs were used to explain significant interaction effects where necessary.  
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CHAPTER FOUR 

RESULTS 

     This chapter presents the results obtained from the analysis of the data collected in this 

study. This section is presented based on the seven hypotheses formulated for the study. 

 

4.1 Effect of treatment on students’ knowledge of multicultural concepts. 

This hypothesis was tested based on the ANCOVA summary presented on Table 4.1. 

Ho1a: There is no significant main effect of treatment on students‘ knowledge of multicultur-

al concepts. 

 

Table 4.1: ANCOVA Summary of Posttest Knowledge of Multicultural Concepts by 

Treatment, Ethnicity and Religion 

Source of Variance Hierarchical method 

Sum of 

Squares 

df Mean square F Sig. 

Covariates         SCORES 1307.933 1 1307.933 112.318 .000 

Main Effects     Combined 1613.222 4 403.306 34.634 .000 

                         Treatment 135.892 2 67.946 5.835 .003* 

                         Ethnic Grp 1477.297 1 1477.297 126.862 .000* 

                         Religion 3.255E-02 1 3.255E-02 .003 .958 

2-way interactions (com-

bined) 

 

401.483 

 

5 

 

80.297 

 

6.895 

 

.000 

                    Treatment   

213.508 

 

2 

 

106.754 

 

9.167 

 

.000*                     x Ethnic Grp 

                     Treatment   

117.795 

 

2 

 

58.897 

 

5.058 

 

.007*                     x Religion 

                   Religion x  

149.432 

 

1 

 

149.432 

 

12.832 

 

.000*                    Ethnic Grp 

                   

3-way interactions      

                    Treatment   

 

2.553 

 

 

1 

 

 

2.553 

 

 

.219 

 

 

.640 

                   x Ethnic Grp 

                    x Religion 

      

Model 3325.191 11 302.290 25.959 .000 

Residual 3959.283 340 11.645   

Total 7284.474 351 20.753   

* Significant at p<.05 

 

      From the table, there is significant effect of treatment on students‘ posttest knowledge 

scores in multicultural concepts (F (2,340)= 5.835; p<.05). This means that there is significant 
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difference in the adjusted posttest scores of students exposed to the cooperative learning, field 

trips and conventional instructional strategies. Hence, hypothesis 1a is rejected. 

 

Table 4.2: MCA of Posttest Knowledge Scores by Treatment, Ethnicity and Religion 

 

 

Variable + cate-

gory 

 

 

 

 

N 

Predicted Mean Deviation   

 

 

Unadjusted  

 

Adjusted for 

factors and 

covariates 

 

 

Unadjust-

ed 

Adjusted 

for factors 

and co-

variates 

Eta Beta 

Treatment 

        Coop 

 

101 

  

10.79 

 

10.14 

 

1.4 

 

.83 

 

 

.25 

 

 

.24         Field Trip 126 7.95 7.85 -1.35 -1.45 

        Control 125 9.46 10.09 .16 .79 

Ethnic Grp 

        Indigene 

       Non-indigene 

 

310 

42 

 

9.96 

4.48 

 

 

10.08 

3.59 

 

.65 

-4.83 

 

.77 

-5.71 

 

.39 

 

.46 

Religion 

     Christianity 

     Islam 

 

 

198 

154 

 

9.30 

9.31 

 

9.29 

9.32 

 

-9.47E-04 

1.22E-03 

 

-8.86E-03 

1.14E-02 

 

 

.00 

 

 

.00 

R       =        .63 

R Squared =.40 

 

        The MCA (table 4.2) reveals that the cooperative learning group had higher adjusted 

posttest knowledge score (x =10.14; Dev. =.83) than those in the control group (x =10.09; 

Dev. =.79) and the field trip group (x =7.85; Dev. =-1.45) respectively. This implies that the 

cooperative learning instruction proved most effective followed by the conventional teaching 

method while the field trip instruction was the least effective. 

      The actual source of the significant main effect of treatment on knowledge of multi-

cultural concepts is presented on Table 4.3. 
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Table 4.3: Scheffe Posthoc Tests of Knowledge by Treatment 

 

Treatment 

 

N 

 

X 

Treatment 

(1) Coop (2) Field Trip (3) control 

1. Coop 101 10.14  * * 

2. Field 

Trips 

126 7.95 *  * 

3. Control 125 10.09  *  

*Pairs of groups significantly different at p<.05 

 

Table 4.3 shows that the cooperative instructional group (x =10.44) differs significantly from 

the field trip group (x =7.95). The control group (x =10.09) also differs significantly from the 

field trip group. Hence, it is the field trip instructional group‘s difference from each of the 

cooperative and control groups that was responsible for the observed significant main effect 

of treatment on knowledge of multicultural concepts. 

 

4.2 Effect of treatment on students’ attitude to multicultural concepts. 

Ho1b: There is no significant main effect of treatment on students‘ attitude to multicultural 

concepts. 

Table 4.4 shows that there is significant effect of treatment on students‘ attitude to multicul-

tural concepts 
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Table 4.4: ANCOVA Summary of Posttest Attitude Scores by Treatment, Ethnicity and 

Religion 

Source of Variance Hierarchical method 

Sum of Squares df Mean square F Sig. 

Covariates         PREATTD 61.435 1 61.435 .194 .660 

Main Effects     Combined 21824.697 4 5456.174 17.200 .000 

                         Treatment 21605.475 2 10802.738 34.055 .000* 

                         Ethnic Grp 21.652 1 21.652 .068 .794 

                         Religion 197.569 1 197.569 .623 .431 

2-way interactions (com-

bined) 

 

5156.210 

 

5 

 

1031.242 

 

3.351 

 

.007 

                    Treatment   

1616.272 

 

2 

 

808.136 

 

2.548 

 

.080                     x Ethnic Grp 

                     Treatment   

2650.192 

 

2 

 

1325.096 

 

4.177 

 

.016*                     x Religion 

                     

 

502.693 

 

 

1 

 

 

502.693 

 

 

1.585 

 

 

.209 

                   Ethnic Grp 

                 x Religion 

3-way interactions      

                    Treatment   

 

744.118 

 

 

1 

 

 

744.118 

 

 

2.346 

 

 

.127 

                   x Ethnic Grp 

                   x Religion 

      

Model 27786.461 11 2526.042 7.963 .000 

Residual 107853.51 340 317.216   

Total 135639.97 351 386.439   

* Significant at p<.05 

 

Table 4.4 shows that there is significant effect of treatment on students‘ attitude to multicul-

tural concepts (F (2,340)= 34.055; P<.05). Hence, hypothesis 1b is rejected. 
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Table 4.5: MCA of Posttest Attitude Scores by Treatment, Ethnicity and Religion 

 

 

Variable + cate-

gory 

 

 

 

 

N 

Predicted Mean Deviation   

 

 

Unadjusted  

 

Adjusted for 

factors and 

covariates 

 

 

Unadjust-

ed 

Adjusted 

for factors 

and co-

variates 

Eta Beta 

Treatment 

        Coop 

 

101 

  

79.19 

 

79.05 

 

4.144 

 

3.99 

 

 

.399 

 

 

.399         Field Trip 126 64.67 64.71 -10.38 -10.35 

        Control 125 82.26 82.26 7.11 7.20 

Ethnic G 

        Indigene 

       Non-indigene 

 

310 

42 

 

74.54 

78.86 

 

 

75.24 

73.69 

 

-.52 

3.80 

 

.19 

-1.37 

 

.071 

 

.026 

Religion 

     Christianity 

     Islam 

 

 

198 

154 

 

76.76 

72.86 

 

75.74 

74.17 

 

1.71 

-2.19 

 

.69 

-.88 

 

 

.099 

 

 

.040 

R       =        .40 

R Squared =.16 

 

 

From Table 4.5, the control group had higher adjusted posttest attitude score (x = 82.26; Dev. 

=7.20) than the cooperative leaving group (x =79.05; Dev. = 3.99) and the field trip group (x 

=64.67; Dev = -10.35). 

The actual source of this significant effect of treatment on students‘ attitude to multicultural 

concepts could be found on Table 4.6. 
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Table 4.6: Scheffe Posthoc Tests of Attitude Scores by Treatment 

 

Treatment 

 

N 

 

X 

Treatment 

(1) Coop (2) Field Trip (3) Control 

1. Coop 101 79.05  *  

2. Field 

Trips 

126 64.71 *  * 

3. Control 125 82.26  *  

* Pairs of groups significantly different at p<.05 

 

Table 4.6 shows that the field trip instructional group (x =79.05) significantly differs from the 

cooperative learning group (x =64.71). The group is also different significantly from the con-

trol group (x =82.26). This implies that the difference between the field trip instructional 

group and the other two groups were responsible for the observed significant effect of treat-

ment on students‘ attitude to multicultural concepts. 

 

4.3 Effect of ethnic background on students’ knowledge of multicultural concepts 

Table 4.1 shows that there is significant effect of ethnic background on students‘ knowledge 

of multicultural concepts 

Ho2a: There is no significant main effect of ethnic background on students‘ knowledge of 

multicultural concepts 

Table 4.1 shows that there is significant effect of ethnic background on students‘ knowledge 

of multicultural concepts (F (1,340)= 126.862; p<.05). Hence, hypothesis 2a is rejected. 

From Table 4.2, students who are Yoruba had higher knowledge of multicultural concepts 

(x=10.08; Dev. =.77) than those who are non-Yorubas (x=3.59; Dev. = -5.71). 

 

4.4 Effect of ethnic background on students’ Attitude to multicultural concepts. 

  Table 4.4 shows that there is no significant effect of ethnic background on students‘ attitude 

to multicultural concepts 

H02b: There is no significant main effect of ethnic background on students‘ attitude to multi-

cultural concepts. 

 Table 4.4 shows that there is no significant effect of ethnic background on students‘ attitude 

to multicultural concepts (F (1,340) = .068; p>.05). Hence, hypothesis 2b is not rejected. 
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 Further, Table 4.5 shows that students who are of Yoruba ethnic origin had slightly higher 

attitude scores (X=75.24; Dev. =.19) than their non-Yoruba counterparts (x =73.69; Dev. = -

1.37). 

 

4.5 Effect of religion on students’ Knowledge of multicultural concepts. 

Ho3a: There is no significant main effect of religion on students‘ Knowledge of multicultural 

concepts. 

 To determine the effect of religion on students‘ knowledge of multicultural concepts, refer-

ence is hereby made to Table 4.1 

From Table 4.1, religion has no significant effect on students‘ knowledge of multicultural 

concepts (F (1,340) =.003; p>.05). On this basis, hypothesis 3a is not rejected. 

The MCA Table 4.2 also shows that students of Islamic faith obtained slightly higher 

knowledge scores (x =9.32; Dev. =1.14E-02) than students of Christian faith (x =9.29; Dev. 

=-8.86E-03). 

 

4.6 Effect of religion on students’ attitude to multicultural concepts. 

Ho3b: There is no significant main effect of religion on students‘ attitude to multicultural 

concepts. 

To determine the effect of religion on students‘ attitude to multicultural concepts, reference is 

hereby made to Table 4.4 

Table 4.4 reveals that there is no significant effect of religion on students‘ attitude to multi-

cultural concepts (F (1,340) =.623; p>.05). Hence, hypothesis 3b is not rejected. 

From Table 4.5, however, students of Christian faith had higher mean score (x=75.74; Dev. 

=69) than their Islamic peers (x =74.17; Dev. =-.88) 

 

4.7 Effect of treatment and ethnic background on students’ knowledge of multicultural 

concepts. 

Ho4a: There is no significant interaction effect of treatment and ethnic background on stu-

dents‘ knowledge of multicultural concepts.   

To determine the effect of treatment and ethnic background on students‘ knowledge of multi-

cultural concepts, reference is hereby made to Table 4.1  

From Table 4.1, there is significant interaction effect of treatment and ethnic background on 

students‘ knowledge of multicultural concepts (F (2,340) =9.167; p<.05). 

Figure 4.1 explains this significant interaction  
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Fig 4.1: Interaction of treatment and Ethnic Background on students’ knowledge 

Figure 4.1 shows that among students in the cooperative learning group, students of Yoruba 

ethnic origin performed better than their non-Yoruba counterparts. This trend is the same for 

control group. However, in the field trip instructional group, non-Yoruba students performed 

better than students of Yoruba ethnic origin. 

 

4.8 Effect of treatment and ethnic background on students’ attitude to multicultural 

concepts. 

Ho4b: There is no significant interaction effect of treatment and ethnic background on stu-

dents‘ attitude to multicultural concepts.  

To determine the interaction effect of treatment and ethnic background on students‘ attitude 

to multicultural concepts, reference is hereby made to Table 4.4 

Table 4.4 shows that there is no significant interaction effect of treatment and ethnic back-

ground on students‘ attitude to multicultural concepts (F (2,340) =2.548; p>.05). Hypothesis 4b 

is therefore not rejected. 

 

4.9 Effect of treatment and religion on students’ knowledge of multicultural concepts 

Ho5a: There is no significant interaction effect of treatment and religion on students‘ 

knowledge of multicultural concepts 

To determine the effect of treatment and religion on students‘ knowledge of multicultural 

concepts, reference is hereby made to Table 4.1 
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From Table 4.1, there is a significant effect of treatment and religion on students‘ knowledge 

of multicultural concepts (F (2,340) =5.058; p<.05). Hence, hypothesis 5a is rejected. 

Figure 4.2 explains this significant interaction. 

 

 

Fig 4.2: Interaction of treatment and religion on students’ knowledge 

Figure 4.2 shows that in the cooperative learning group, students of Christian faith performed 

better than students of Islamic faith.  However, for both field trip and control groups, students 

of Islamic faith performed better than their Christian peers. This is a disordinal interaction. 

 

4.10 Effect of treatment and religion on students’ attitude to multicultural concepts 

Ho5b: There is no significant interaction effect of treatment and religion on students‘ attitude 

to multicultural concepts 

To determine the of effect of treatment and religion on students‘ attitude to multicultural con-

cepts reference is hereby made to Table 4.4 

Table 4.4 shows that the interaction effect of treatment and religion on students‘ attitude to 

multicultural concepts is significant (F (2,340) = 4.177; p<.05). 

Hence, hypothesis 5b is rejected. 

Figure 4.3 explains this 2-way interaction 
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Figure 4.3: Interaction Effect of Treatment and religion on Students’ Attitude 

 

This figure shows that students of Christian faith performed better than students of Islamic 

faith in the cooperative learning mode while for both field trip and control groups, students of 

Islamic faith performed better than their Christian counterparts. This interaction is a disordi-

nal one. 

 

4.11 Effect of ethnic background and religion on students’ knowledge of multicultural 

concepts. 

Ho6a: There is no significant interaction effect of ethnic background and religion on stu-

dents‘ knowledge of multicultural concepts. 

To determine the effect of ethnic background and religion on students‘ knowledge of multi-

cultural concepts, reference is hereby made to Table 4.1 

From Table 4.1, there is significant interaction effect of ethnic background and religion on 

students‘ knowledge of multicultural concepts (F (1,340) =12.832; p,.05). Hypothesis 6a is 

therefore rejected. 

To explain this significant interaction, figure 4.4 which is a line graph is presented. 
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Figure 4.4: Interaction Effect of Ethnic Background and religion on Knowledge of Mul-

ticultural Concepts  

 

Figure 4.4 shows that among the Yorubas, students who are of Christian faith have higher 

mean scores than their Islamic peers while the reverse is the case for the non-Yorubas where 

students of Islamic faith performed better than their Christian peers. This is disordinal inter-

action. 

 

4.12 Effect of ethnic background and religion on students’ attitude to multicultural con-

cepts 

Ho6b: There is no significant interaction effect of ethnic background and religion on stu-

dents‘ attitude to multicultural concepts 

To determine the effect of ethnic background and religion on students‘ attitude to multicul-

tural concepts, reference is hereby made to Table 4.4 

Table 4.4 shows that there is no significant interaction effect of ethnic background and reli-

gion on students‘ attitude to multicultural concepts (F (1,340) = 1.585; p>.05). 

Hypothesis 6b is not rejected. 

 

4.13 Effect of treatment, ethnic origin, and religion on students’ knowledge of multicul-

tural concepts 

Ho7a: There is no significant interaction effect of treatment, ethnic origin, and religion on 

students‘ knowledge of multicultural concepts. 
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To determine the effect of treatment, ethnic background and religion on students‘ knowledge 

of multicultural education concepts, reference is hereby made to Table 4.1 

From table 4.1, there is no significant 3-way interaction effect of treatment, ethnic back-

ground and religion on students‘ knowledge of multicultural education concepts (F (1,340) 

=.219; p>.05). 

Therefore hypothesis 7a is not rejected. 

 

4.14 Effect of treatment, ethnic origin, and religion on students’ attitudes to multicul-

tural concepts. 

Ho7b: There is no significant interaction effect of treatment, ethnic origin, and religion on 

students‘ attitude to multicultural concepts. 

To determine the effect of treatment, ethnic background and religion on students‘ attitude to 

multicultural concepts, reference is hereby made to Table 4.4 

Table 4.4 reveals that there is no significant interaction effect of treatment, ethnic background 

and religion on students‘ attitude to multicultural concepts (F(1,340) =2.346;p>.05). Hence, hy-

pothesis 7b is not rejected. 

 

4.15 Summary of findings 

Findings of the study are summarized as follows: 

1. There is significant effect of treatment on students‘ posttest knowledge scores and at-

titude to multicultural concepts. The cooperative learning group had higher adjusted 

posttest knowledge score than those in the control group and the field trip group re-

spectively. On attitude to multicultural concepts, the control group had higher adjust-

ed posttest attitude score than the cooperative learning group and the field trip group 

respectively. 

2. There is significant effect of ethnic background on students‘ knowledge of multicul-

tural concepts. Students who are of Yoruba ethnic group had higher knowledge of 

multicultural concepts than those who are non-Yorubas. This is however not signifi-

cant on students‘ attitude to multicultural concepts.  

3. Religion has no significant effect on students‘ knowledge of and attitude to multicul-

tural concepts.  

4.  There is significant interaction effect of treatment and ethnic background on students‘ 

knowledge of multicultural concepts. While the cooperative instruction favoured Yo-

rubas, the field trip favoured non-Yorubas. 
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5. There is a significant effect of treatment and religion on students‘ knowledge of mul-

ticultural concepts. The cooperative strategy favoured students of Christian faith as 

against the field trip which favoured students of Islamic faith. 

6. There is significant interaction effect of ethnic background and religion on students‘ 

knowledge of multicultural concepts. Here, students of Christian faith performed bet-

ter among the Yorubas while students of Islamic faith performed better among non-

Yorubas. 

7. There is no significant 3-way interaction effect of treatment, ethnic background and 

religion on students‘ knowledge and attitude to multicultural concepts. 
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

5.1 Discussion 

5.1.1 Effect of treatment on Knowledge of and Attitude to Multicultural Concepts 

 It was found in this study that the effect of treatment on students‘ knowledge of mul-

ticultural concepts is significant. This is to the effect that the cooperative learning strategy 

was more effective than the conventional teaching method and the field trip strategy. The 

superiority of the cooperative learning mode of instruction over the two other strategies is 

founded upon the nature of interaction among the students in the learning situation. For in-

stance, students worked together in small heterogeneous groups, sharing ideas, experiences 

and were more or less in charge of the activities as teachers only acted as facilitators. Within 

each group, students from diverse cultural, ethnic and religious backgrounds were provided 

equal opportunities and interacted to achieve common goals. Also, students of different lev-

els of abilities used the variety of learning activities provided to improve on their under-

standing of the multicultural concepts within inter group and intra group setting. Indeed, the 

cooperative learning instruction fostered greater student attention and stimulated interest 

through the exploration of the different cultures presented to them. 

         Another possible reason for the effectiveness of cooperative learning is that students‘ 

various interests, needs and challenges were accommodated and taken care of through multi-

cultural concepts presented to the cultural heterogeneous group. They are also encouraged to 

make critical decisions concerning themselves, as well as concerning others in the group. Co-

operative learning is indeed experiential in the context and helped to reinforce students‘ 

learning while experiencing realistic situations, applying practical knowledge and connecting 

with the community. Cooperative learning is the instructional use of small groups so that stu-

dents could work together to maximize their own and each other's learning. Therefore, co-

operative learning is an effective teaching strategy which is aimed at accommodating learners 

from diverse cultural backgrounds. This finding is in agreement with those of Slavin (2001), 

Williams (2007), Fink (2004) and Lie (2008) that cooperative learning is not only viable in 

classrooms but the strategy helps students to become effective leaders, communicators and 

listeners. 

        Further, the findings showed that on attitude to multicultural concepts, students in the 

control group had higher attitude mean score compared with the two experimental groups. 

This could be due to the age-long tradition of the deployment of the conventional teaching 
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method by teachers of Social Studies. In addition, students had come to develop positive in-

terest and attitude towards the strategy since that is the strategy they had always known and 

were always taught with (Chang, 2000; Strom and Strom, 2003). It is important to recognize 

that interpersonal behaviours will change over time. However, authors agreed that the con-

ventional teaching method is not the best (DuBrin, 2004; Lai, 2002) because it ignores expe-

riential form of learning and relies mostly on intellectual development. Therefore, conven-

tional teaching method could be complemented using other strategies for effective teaching 

and learning. In a similar perspective, Adekunle (2008) is of the opinion that there are many 

teaching methods and techniques associated with the integrated Social Studies, there is no 

single mode of teaching which fits all the learning situations. Hence, conventional teaching 

method should not be out rightly condemned.  

         Students in the field trip group consistently lagged behind in knowledge of and attitude 

to multicultural concepts in Social Studies. First, planning and execution of field trips are dif-

ficult for some teachers to do and they therefore would rather not employ it for normal class-

room teaching strategy. This agrees with the position of Ajitoni and Salako (2013) that field 

trip strategy has not been effectively utilised in the teaching and learning process in second-

ary schools in recent times. Similarly, Noel (2007) and Heuvel (2008) argue that because 

field trip is an away from classroom strategy, teachers find it difficult to take trip risks, sharp-

en their skills and choose the right sites and plan the trip before- hand. These could have lim-

ited the dispositions of the teachers and subsequently students‘ reception of the strategy as 

another effective strategy for school work. Hence, students‘ knowledge acquired as well as 

their attitude remained at the base in this study.  

 

5.1.2 Effect of Ethnic Group on Students’ Knowledge of Multicultural Concepts 

 This study found that the ethnic group of students had significant effect on their 

knowledge of multicultural issues. Students of Yoruba ethnic origin were found to be of bet-

ter levels of knowledge than non-Yoruba students in the study. This finding could be justi-

fied based on the fact that the study took place in Abeokuta, a town in Yoruba land and stu-

dents of Yoruba ethnic origin definitely dominated the student population. In each of the 

small groups, students of Yoruba ethnic origin were more in number. This would definitely 

have crept into the activities in the cooperative group as well as the fact that cities visited in 

the field trip strategy were located in Abeokuta Township. The cultural environment there-

fore could not but favour students of Yoruba ethnic origin more than non-Yoruba students. 

The assertions of O‘Brien (2008) and Pearce (2005) that easy recognition of values, feelings 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

103 

and privileges can facilitate development of self- awareness provided enough basis for ra-

tionalising the better performance of students of Yoruba ethnic origin who have less prob-

lems understanding issues in the environment of the school, society and field trip cities more 

than non-Yoruba students. 

          Another reason adduced for the improved academic performance of students from Yo-

ruba ethnic origin over their non-Yoruba counterparts in the study is the parallel drawn be-

tween ethnicity and teachers‘ expectations. This view is in line with the finding of Banister 

and Maher (1998) who discovered that many educators interact with learners differently ac-

cording to the learner‗s race and socio-economic status Similarly, Bennet (2007) avers that 

teachers‘ expectations influence behaviours in the same manner as ethnicity. Often teachers 

make snappy judgments based on their subjective perceptions about learners and consequent-

ly treat them differently. These findings further laid bare the fact that the expectations of 

teachers can and sometimes do affect teacher– learner interaction as well as learner outcomes. 

Most teachers who participated in this study were of Yoruba ethnic origin because the study 

was carried out in Abeokuta, a town in Yoruba land. They may tend to be more supportive of 

learners from their ethnic group with the result that other learners underachieve. Therefore, 

ethnic consideration might be partly responsible for the better levels of knowledge of students 

from Yoruba ethnic origin over their non-Yoruba counterparts in the study. 

 

5.1.3 Two-Way Interaction Effects on Students’ Knowledge of and Attitude to  

Multicultural Concepts 

 The 2-way interaction of treatment and ethnic group was found to be significant on 

students‘ knowledge of and attitude to multicultural concepts. On knowledge, the coopera-

tive learning favoured students of Yoruba ethnic origin while field trip favoured the non- 

Yorubas students. In the cooperative learning group, majority of the students were Yorubas 

and as the saying ‗majority carried the day‘. The tendency was for the Yorubas in higher 

number to dominate issues, discussions and was likely to understand such issues more than 

the non-Yorubas. On the other hand, the non- Yoruba students could have been fascinated 

and excited about issues in the field trip sites to which they might not have been opportune 

to get exposed to. So, while they would strive hard to satisfy their curiosity, learning effec-

tively took place in the process. Students of Yoruba ethnic origin could have been bored 

with the issues and places they had always known and had personally visited or taken to be-

fore. This scenario would no doubt, lead to better performance of the Yorubas in cooperative 
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learning while the non-Yorubas carried the day in field trip. The non-Yorubas have stayed in 

Abeokuta for over a period of two years.  

        Further, it was found in this study that students of Christian faith performed better in 

knowledge of multicultural concepts than students of Islamic faith in cooperative learning 

while students of Islamic faith performed better than students of Christian faith in the field 

trip group. A similar finding was obtained for attitude to multicultural education. The impli-

cation of this is that students of Christian faith were positively disposed towards cooperative 

learning while students of Islamic faith were favourably disposed towards field trip. This 

could be as a result of the fact that in the cooperative learning group, there were more Yoru-

ba students of Christian faith than in the field trip group. On the other hand, there were more 

non-Yoruba students of Islamic faith who were curious to explore the environment in the 

field trip group. In cause of their curiosity, learning took place and this gave them edge over 

their Yoruba counterparts who had already been used to the environment and showed less 

enthusiasm.    

          In addition, religious bias could have been partially responsible for the outcome ob-

served in the use of both strategies. Teachers who taught the cooperative learning group were 

mostly of Christian faith while those who taught the field trip group were mostly of Islamic 

faith. Hence, cooperative learning benefited Yoruba students of Christian faith who were in 

the majority while field trip strategy benefited the non-Yoruba students of Islamic faith who 

were more in number. This may not be unconnected with the view of Banks (2006) which 

indicates that children come to school with many negative attitudes toward and misconcep-

tions about different ethnic and religious groups. Similarly, Gorski (2007) states that what 

students bring to the classroom are complex socialisations, identities, biases and prejudices. 

In this regard, students‘ performances were associated with the religious inclination of their 

teachers. Within the classroom environment where there are Muslims, Christians and other 

religious groups of students, religion could likely affect student performance particularly 

where the teacher is seen as a role model.  

 

5.2 Conclusion 

Based on the findings of the study, it could be concluded that the use of cooperative 

learning instructional strategy has the potentials of helping to foster cooperation, mutual trust, 

understanding, more effective communication sharing of other peoples‘ world views and ul-

timately lead to improved knowledge of students in multicultural concepts. Also, in employ-

ing the strategy in the Social Studies classroom, students‘ religious and ethnic origins are rel-
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evant. Hence, the future of the Nigerian state will become surer and among the citizens, 

peaceful co-existence will tend to hold sway in different parts of the country if multicultural 

education is given a pride of place through the cooperative learning strategy in Nigerian Sec-

ondary Schools. 

         Field trip strategy should be encouraged because through it, real-world experiences 

which could create rich learning opportunities that complement and enhance classroom learn-

ing could be realised. Field trip like cooperative learning offers an opportunity for students to 

get exposed to people, events and the opportunity to make connections with others. There is 

need to create an environment where all races and cultures of the world would learn to re-

spect their differences. An overall goal of Social Studies is to create a place where all stu-

dents can live as responsible citizens in a pluralistic society. In realising this view, if these 

strategies are implemented effectively and vigorously, they may indeed contribute to the en-

hancement of peaceful co- existence between learners in multicultural schools and the society 

at large.       

        Less emphasis should be placed on conventional method of teaching because it focuses 

mostly on intellectual development and ignores experiential learning. It teaches students how 

to succeed on standardized tests and relies mostly on the use of the intellect. Instructors also 

tend to have a greater control over what is being taught in the classroom because they are par-

tially the sole source of information. Obviously, this teaching method has partially failed to 

bring about the desired outcome of interactive learning. Therefore, there is the need for 

teachers to use other teaching strategies such as cooperative learning and field trip to com-

plement the conventional teaching method. 

 

5.3 Contribution to Knowledge  

         This study examined effects of cooperative learning and field trip strategies on Junior 

Secondary School students‘ knowledge of and attitude to multicultural concepts in Social 

Studies with a focus of providing opportunity for students to develop strong values for group 

work, cooperation, acceptance and respect for other cultures. The study provides empirically 

based information that cooperative learning is the most suitable instructional strategy for mul-

ticultural lessons among cooperative learning, field trip and conventional teaching method. 

Also, field trip is an effective strategy for non-native students. Process of cooperative learn-

ing and field trip strategies in multicultural lesson are provided in this study. 

        The importance of using the two multicultural strategies is to provide a rationale for al-

ternative strategies which could complement the conventional teaching method because there 
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is no single mode of teaching which fits all the learning situations. Strategies like cooperative 

learning and field trip which have been empirically tested could create opportunities for more 

student interaction, collective inputs and decision-making through group work. Success may 

then be experienced as a collective effort while failure may be regarded as an area for im-

provement 

 

5.4 Recommendations 

It is hereby recommended that: 

1. Teachers should adopt the cooperative learning strategy in the teaching of multicultural 

concepts in Social Studies and indeed across other subject areas in order to better prepare 

the students for future communal living, understanding of other peoples‘ culture and de-

velopment of abilities to live peacefully with others especially outside of their own cul-

ture or ethnic origins. 

2. Students should be assisted to appreciate the need for national unity, peace, love and 

harmony and the need to contribute to its entrenchment in the society. This could be 

achieved through the inclusion of more group work activities in classroom teaching. 

Through group work activities, students could be more sociable and tolerant of others‘ 

ways of life. 

3. Curriculum developers in Social Studies should incorporate more multicultural concepts 

into the Social Studies curriculum. Also, they should popularize cooperative learning by 

recommending its use to teachers in the curriculum. 

4. Curriculum developers in Social Studies should also incorporate field trip into Social 

Studies curriculum and should popularize field trip by recommending its use to teacher 

in the curriculum. 

5. Teachers‘ Associations such as Social Studies Association of Nigeria (SOSAN) should 

organize seminars and workshop for teachers in order to make them familiar and inter-

ested in the use of the cooperative learning and field trip strategies in the teaching of So-

cial Studies generally and multicultural concepts specifically. 

6. Conventional teaching method could be complemented with other teaching strategies for   

effective teaching and learning.  
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5.5 Limitations of the Study 

       Only ethnic origin and religion were considered among other moderating variables that 

could have affected the outcome of the research. Also, the period of study (10 weeks) was too 

short to make much generalized claims. The study was limited to some selected multicultural 

concepts in Social Studies, this makes the result obtained not generalizable beyond the par-

ticular concept examined in the study. Also, the study was conducted in Abeokuta, the capital 

city of Ogun State involving six schools due to financial constraints. Only students were used 

for both experimental and control group. Thus, the number of schools and students may im-

pose some limitations on the study. On the part of the students‘ attention to the programme, it 

took a lot of time to persuade teachers on the need for the students to take part in cooperative 

learning activities. Also, on field trip, it took time for teachers to get attention of some stu-

dents because they took the trip for fun. This could have reduced their maximum benefits 

from the activities carried out. 

       None the less, the findings of the study would serve as a basic foundation for future stud-

ies in the field of cooperative learning and field trip strategies in Ogun State and Nigeria in 

particular where there is an urgent need to reduce the spate of ethno-religious insurgencies 

and promote peaceful co-existence. 

 

5.6 Suggestions for further Studies  

 Researchers could venture into the following areas of further studies. 

1. The field trip instructional strategy could be used in further experiments to actually 

determine and track down its potentials for effective teaching of multicultural con-

cepts. 

2.  More moderator variables could be experimented with in order to find out other fac-

tors which could influence effective knowledge of multicultural concepts in Nigeria. 

3.  Other novel instructional strategies could be tried or even developed and tried out to-

wards more effective teaching of multicultural concepts. 

4.  Teachers could be used for both experimental and control groups in order to promote 

effective teaching. 

5.  More multicultural concepts in Social Studies could be used for subsequent studies. 

6.  The study should be replicated in other parts of the country to ascertain its wide ap-

plicability.   
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APPENDIX 1 

UNIVERSITY OF IBADAN 

FACULTY OF EDUCATION 

DEPARTMENT OF TEACHER EDUCATION 

SOCIAL STUDIES KNOWLEDGE TEST (MCKT) 

SECTION A 

Name of School: _________________________________________ 

Class: _________________________________________________ 

Sex: Male (    ) Female (     ) 

State:  _______________________ 

Ethnic Group_______________________________ 

Religion:____________________________________________________ 

SECTION B 

Candidates are to answer all the questions in this section by choosing the correct option. 

Duration – 40 minutes. 

 

1. The present system of education in Nigeria is___________________ 

(A) 6-5-3-3 (B) 6-3-3-4 (C) 6-5-2-4 (D) 3-3-4-6. 

2. The full meaning of U.B.E is ______________ 

(A) United Basic Education 

(B)      Universal Basic Education 

(C)      Union Bank Education 

(D)      Union Brothers Education 

3. _________________ is the minimum basic years of Education in Nigeria. 

   (A) 10yrs   (B) 6yrs (C) 5yrs (D) 9yrs 

 

4. Another name for Western Education is _________________ 

(A) Formal (B) Home (C) Informal (D) Quranic  

 

5. Which of the following is a core subject in junior school? 

(A) Social Studies (B) History (C ) Home economics 

 

6. Nigeria got her independence in __________________ 

(A) 1940 (B) 1920 (C) 1930 (D) 1960 

 

7.       Nigeria became a republic in _________________ 

(A) 1963 (B)1914 (C)1905  (D)1920  

  

8. Who designed the Nigerian flag? 

(A)       Mr Taiwo Akinwunmi 

(B)       Mr Taiwo Akinkunmi 

(C)       Mr kehinde Alabi 

(D)       Mrs Taiwo Afolabi 

 

9. ______________ composed the Nigeria‘s national anthem. 

(A)       Mr Ben Odiase 

(B)       Mrs Ben Odiase 

(C)      Mr Michael Faraday 

(D)      Mrs Titi Ajanaku 
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10. The letter Y on the Nigeria‘s coat of arms represents _______________ 

(A)      River Gambia 

(B)      Lake Chad 

(C)     Rivers Niger and Benue 

            (D)     River Ogun     

 

11. ____________ is census 

(A)     Head count 

(B)     Trading 

(C)     Fishery 

(D)     Farming 

 

12. ___________ is the main stay of Nigerian economy. 

(A)      Cocoa  

(B)      Agriculture 

(C)      Petroleum 

(D)      Gold 

 

13. A democratic leader must emerge through ____________________ 

(A)     Promotion 

(B)     Appointment 

(C)     Selection  

(D)     Free and fair election 

 

14. The name of INEC chairman is __________________ 

(A)      Prof. Wole Soyinka 

(B)      Prof. Maurice Iwu 

(C)      Prof. Attahiru Jega 

(D)      Prof. Charles Soludo 

 

15. All of these are the causes of human trafficking except _____________ 

(A)     Poverty 

(B)     Joblessness 

(C)     Greed 

(D)     Self discipline  

16. ____________________ is the minimum voting age in Nigeria. 

(A)     20yrs 

(B)     18yrs 

(C)     30yrs 

(D)     40yrs 

17. Culture means ______________________ 

(A)     Total way of life of a group of people 

(B)     Means of transportation 

(C)     Means of communication 

(D)     Living together 

18. __________________ and _______________ are types of culture. 

(A)     Seen and unseen 

(B)     White and black 

(C)     Female and male 

(D)     Material and non-material. 
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19. The highest court in Nigeria is ____________________. 

(A)     Supreme Court 

(B)     High Court 

(C)     Sharia Court 

(D)     Appeal Court 

20. __________________ is the Apex bank in Nigeria 

(A)    Union bank 

(B)    First bank 

(C)    Central bank 

 (D)    Access bank 
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APPENDIX II 

UNIVERSITY OF IBADAN 

FACULTY OF EDUCATION 

DEPARTMENT OF TEACHER EDUCATION 

 MULTICULTURAL CONCEPTS ATTITUDE SCALE [MCAS] 

 

Dear Student, 

 

         The following questions require your honest response. Please read each statement care-

fully and answer the questions as honest as you can. You are requested to tick the appropriate 

column that corresponds to your opinion. 

 

SECTION A 

Name of School: _________________________________________ 

Class: _________________________________________________ 

Sex: Male (    ) Female (     ) 

State:  ___________________________ 

 Ethnic Group___________________________ 

Religion:____________________________________________________ 

SECTION B 

Please tick SA = Strongly Agree; A = Agree; D = Disagree; SD = Strongly Disagree 

 

S/N STATEMENT SA A D SD 

1. 

 

Yoruba, Hausa and Igbo are the major ethnic groups in  

Nigeria 

    

2. Everyone should live peacefully irrespective of one‘s eth-

no-religious group 

    

3 Peace as a topic should be taught in schools      

4 One advantage of peaceful living is development.     

5 I like to learn languages apart from my native language.     

6 A good student must avoid conflict.     

7 There are students of various cultural backgrounds in my 

class. 

    

8 I like to make friends with students from other ethnic 

groups.  

    

9 I will like to know about other cultures apart from mine.     

10 The most popular religions practiced in Nigeria are Islam 

and Christianity. 

    

11. Most crises being experienced in Nigeria are between 

Muslims and Christians 

    

12 The holy Bible is the holy book of the Christians.     

13 The holy Quran is the holy book of the Muslims.     

14 A marriage between an Igbo man and a Hausa woman is 

an inter-tribal marriage.  

    

15 Students are provided with opportunities to participate in 

various cultural activities.  

    

16 It is good to educate the girl child.     

17 Female circumcision should be discouraged.     
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18 AIDS is a disease which has no cure.     

19 Cocaine is a form of hard drug.     

20 A good student must not indulge in cultism.     

21 

 

 The most popular medium of communication in Nigeria 

today is the internet. 

    

22 One of the negative effects of internet is crime.     

23 

 

Two types of communication are traditional and modern 

communication. 

    

24 The fastest means of transportation is air.     

25 

 

The most popular fishing festival in Nigeria is the Aru-

gungu festival. 
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APPENDIX III 

UNIVERSITY OF IBADAN 

FACULTY OF EDUCATION  

DEPARTMENT OF TEACHER EDUCATION  

                           Test Instrument for the Selection of Research Assistants  

Dear Sir/Ma, 

The following questions require your honest response. Please read each statement carefully 

and you are requested to tick the appropriate column that corresponds to your opinion.  

                                          DEMOGRAPHIC DATA 

                                                  SECTION A 
Name of School:_____________________________________________ 

Sex: Male (   ) Female (   ) 

Qualification ____________________ 

Area of specialisation____________________Teaching subject______________ 

 Years of experience______________________ 

                                                     SECTION B  

Please tick SA = strongly Agree:  A = Agree: D = Disagree: SD = Strongly Disagree. 

  

 

S/N 

                       

                          STATEMENT 

 

SA 

 

A 

 

D 

 

SD 

1 I  believe I  am a very effective teacher     

2 I  am interested in research work     

3 I  have participated in research work     

4  Have you attended workshop/seminar on teaching strategies?     

5 I can spare quality time for research activities     

6 Do you teach with the traditional method alone?     

7 I prefer using familiar teaching method over trying new ap-

proaches 

    

8 I understand cooperative learning well enough to implement 

it 

    

9 The amount of cooperative learning training I have received 

has prepared me to implement it successfully  

    

10 I have too little teaching experience to implement new teach-

ing strategies 

    

11 I can take students on field trip      

12 Field trip must be related to the curriculum content     

13 Cooperative learning is not specified in the curriculum     

14 Field trip is not specified in the 6-3-3-4 system of education     

15 I love relating with students irrespective of their ethnic 

groups 

    

16 I believe in freedom of worship     

17 I believe too much in personal benefits     

18 I like interacting with people and new ideas     

19 Multicultural education concepts can promote national unity       

   20 Social Studies is a discipline through which human beings 

learn about the problems of survival 
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APPENDIX IV 

 

       TEACHERS’ INSTRUCTIONAL GUIDE ON FIELD TRIP     

                        INSTUCTIONAL STRATEGY 

 

 Field trips/Procedure Definition of content Teacher/Student Activi-

ties 

In-country field trip 

 

 

 

 

A visit by a group of students 

to 

a location outside the regular 

classroom to enhance, extend 

or 

assist the learning process  

  

A trip taking place with-

in the boundaries of Ab-

eokuta requiring trans-

portation to the location.  

Instructional field trip  An extra-curricular activity 

that 

provides an opportunity for 

students to demonstrate 

knowledge and skills devel-

oped 

through previous instruction. 

For example, contests, com-

petitions, festivals. 

 

  

A visit to Olumo rock, 

museum and  tour by a 

class studying Egba his-

tory.  

Motivational field trip An extra - curricular activity 

which is not a part of a 

scheduled class. It provides a 

motivational incentive for the  

group in order to improve in-

ter-personal relationship be-

tween students and teachers.  

Light lunch break with 

the students as a reward 

for time spent. 

  

Reflection Structured time provided for 

the students to reflect on what 

was done and observed dur-

ing the trip 

Think, talk and write on 

their experiences. 

Demonstration The students organize presen-

tations on what they learnt 

and their experiences during 

the trip. 

Presentations and taking 

of photographs 

 

   ADOPTED FROM: FIELD TRIP HANDBOOK 2008  

 

    HILLSBOROUGH COUNTY PUBLIC SCHOOLS, FLORIDA.
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APPENDIX V 

J.S.S. THREE 

SOME MULTICULTURAL CONCEPTS IN SOCIAL STUDIES CURRICULUM 

THEME 1: PEACE 

TOPIC 

PERFOR-

MANCE OB-

JECTIVES 

CONTENTS ACTIVITIES 

TEACHING & 

LEARNING RE-

SOURCES 

EVALUATION 

GUIDES 

   TEACHER STUDENTS   

PEACE Students should 

be able to: 

1.Define the 

word peace 

2.explain the im-

portance of liv-

ing in peace 

with one an-

other 

3.Describe ways 

of         promot-

ing peace 

 

1.Meaning of peace 

2. Types: 

- Positive peace 

- Negative or uneasy peace. 

3.Importance of peace 

4.Ways of promoting peace 

- Tolerance 

- Love 

- Respect 

- Social justice 

  - Human rights etc 

1. Uses guided ques-

tions to lead the stu-

dents to find out dis-

cussions on meaning 

of peace; explain the 

importance of peace; 

identify ways of 

promoting peaceful 

living in a communi-

ty. 

 

2.Guide students to 

act play on coopera-

tion and peace pro-

motion 

 

3. Identifies key 

words   and explain 

them. 

1.Participate in 

class discus-

sions 

 

2.Dramatize 

cooperation and 

peace promo-

tion 

1.Picture and chart 

of people living 

together peacefully 

 

2.Posters on con-

sequences of larg-

er family size, 

TV/Radio drama, 

songs 

Students to: 

1.Explain the 

meaning of peace 

 

2.Differenciate 

between types of 

peace 

3.State the im-

portance of peace 

4. Describe with 

examples those 

things that can 

promote peace. 
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THEME 2: RELIGION 

TOPIC 
PERFORMANCE 

Objectives 
CONTENTS ACTIVITIES 

TEACHING & 

LEARNING RE-

SOURSES 

EVALUATION 

GUIDES 

   TEACHER STUDENTS   

Religion Students should be 

able to: 

1. Explain the 

meaning of re-

ligion 

2. Mention dif-

ferent types of 

religion 

3. Mention at 

least four 

teachings of 

Christianity 

and Islam  

4. Identify some 

similarities 

which exists 

between the 

teachings in 

these  religions  

 

1. The Meaning of religion as be-

lief and worship of God  

2. Types of religion – Christi-

anity, Islam and African tradi-

tional religion  

3. Things that our religions 

teach us –(peace, patience, tol-

erance, love, faith, honesty) 

4. Similarities in our religions 

e.g one God, regulate human 

behaviour, agent of orientation, 

peaceful co-existence etc 

5. Some responsible attitudes 

of a good believer 

- To be able to live peacefully 

among growing diverse popula-

tion. 

- To be able to respect other reli-

gious beliefs 

- To be able to develop the act of 

tolerance for peaceful co-

existence 

1.Explain the 

meaning of 

religion 

 

2.Ask leading 

questions 

about differ-

ent types of 

religions 

 

3.Guide the 

class to men-

tion some atti-

tudes of a 

good believer 

 

4. Ask stu-

dents to find 

out from 

home what 

their religions 

teach them. 

 

1. Respond to 

teacher‘s ques-

tions 

 

2. Students 

should read 

some verses 

from the Holy 

Bible and 

Quran 

 

3.  Participate in   

discussions on 

the advantages 

of living to-

gether in the 

society 

 

4. Students sing 

and dance to-

gether 

 

1.Pictures. 

 

2. Photo-

graphs showing 

Muslims and 

Christians in 

their various 

places of wor-

ship 

 

3. Holy Bible 

and Quran 

Students to: 

 

1.Explain the 

meaning of reli-

gion. 

 

2. Mention types 

of religion 

 

3. List some ad-

vantages of re-

ligion to people 

living in Ogun 

State 

 

4. Identify some 

disadvantages 

of religion to 

the people of 

Ogun State 
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APPENDIX VI 

 

J.S.S. THREE 

MULTICULTURAL EDUCATION CURRICULUM 

THEME 3: FEATURES OF A MULTICULTURAL CLASSROOM 

TOPIC PERFORMANCE OB-

JECTIVE 

CONTENTS ACTIVITIES TEACHING 

& LEARN-

ING RE-

SOURSES 

EVALUATION 

GUIDES 

   TEACHER STUDENTS   

MAJOR 

ETHNIC 

GROUPS 

IN NIGE-

RIA 

Students should be able 

to: 

 1.Define the term ethnic 

groups 

 2.Identify major ethnic 

groups in Nigeria 

 

3.Mention some  

 characteristics of  these 

ethnic groups 

4.List the geographical 

locations of these ethnic 

groups 

1. Meaning of a 

Multicultural 

classroom. 

2.Ethnic and Cultural 

diversities within the 

classroom: 

- Language 

- Food 

- Dance 

- Arts and Crafts 

3. Attitudes and 

behaviours that sup-

ports cultural diversi-

ty  

- Tolerance 

- Patience 

- Unity 

4. Cultural learning 

styles: 

- Drama 

- Cultural dances 

Guides students to: 

 1. Explain the 

meaning of ethnic 

groups. 

 2.  Guide students 

discussion on the 

benefits of peace-

ful co-existence  

3. Explain the con-

cept of global citi-

zenship 

1. Participate in 

dances, cook-

ing and music 

competitions. 

2. Listen to guest 

talks and 

teachers expla-

nation on ma-

jor ethnic 

groups in Ni-

geria 

3. Participate in 

class discus-

sion on ethnic 

and religious 

crises in Nige-

ria 

1. Resource 

person 

2.Stories 

about other 

ethnic 

groups 

Students to: 

1. Explain what 

ethnic group is. 

2. Identify the ma-

jor ethnic 

groups and their 

geographical lo-

cation 

3. List some of 

their character-

istics: 

-Language 

-Food 

-Dance 

-Arts and crafts 

-Religion 
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Topics  Objectives  Contents Notes Related Activities  

A. social Environ-

ment 

(i) To explain the idea of a com-

munity  

(ii) To identify the process of 

community development  

(iii)To explain inter-relationship 

of nations and community rela-

tionships   

(i)The community  

(ii) Relationship be-

tween the family and the 

community  

  

(iii)Inter-community 

relationship  

Understanding what the com-

munity means. How a commu-

nity develops: family migra-

tion, inter-marriages, need for 

survival. Extend to the national 

level to show how a nation 

evolves. The process could be 

voluntary or imposed by ex-

ternal forces.  

(i) Urban/rural relationships.  

(ii) Rural/rural relationships. 

(iii) urban/urban relationships. 

(i) Discussion  

 

  

 

 

(ii) Pupils to find out ex-

amples of meaningful rela-

tionship in the economic, 

political and administrative 

realms.  

  

B. Socialization: Its 

Agencies and pro-

cesses  

(i) To explain the process of so-

cialization  

(ii) To identify the agencies of 

socialization  

(iii) To identify human rights and 

responsibilities of individuals in 

the society.  

(iv) To recognise patterns of 

group behaviour  

 

(i) Initiation of the indi-

vidual into social institu-

tions e.g. family, peer 

group, age-group.  

(ii) The role of the indi-

vidual in the social insti-

tutions:  obligations and 

responsibilities  

(iii) Patterns of group 

behaviour  

The teacher to emphasize 

among others values like hon-

esty, tolerance, self-discipline, 

teamwork, etc.  

Human rights to be empha-

sized. Similarities and differ-

ences in group behaviour.  

Identify moral values and em-

phasize them.  

  

(i) Pupils to find out from 

home the whys and hows of 

certain modes of behav-

iour/conduct.   

C. Lack of Coopera-

tion and its Effects 

To explain the factors contrib-

uting to social instability  

Social instability  Discuss factors like crime, in-

efficiency, selfishness, etc., 

and how they contribute to in-

stability  

  

(i) Discussion on traditional 

mode of punishment. E.g. 

taboos.  

D. The World and its 

People  

(i) To identify the continents and 

countries of the world.  

(ii) Identify the people and re-

(a) Continents and coun-

tries of the world  

(b) The people and re-

Name and location of conti-

nents and countries in a conti-

nent to be covered. Some of 

Use of visual aid e.g map   

 

APPENDIX VII 

J.S.S. THREE  
TEACHER’S INSTRUCTIONAL GUIDE (CONVENTIONAL METHOD)  
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sources of Africa.  

(iii) Identify the races and major 

cultures of the world.  

(iv) State the contributions of the 

black race to the world civiliza-

tion  

sources of Africa.  

(i) Agriculture  

(ii) Minerals  

(c) Races and cultures  

      (i) Local  

           (a) Africa  

         (b) World  

(ii) Physical characteris-

tics  

(iii) Cultural heritage  

(d) Cultural co-operation  

(e) International trade 

and economic co-

operation  

 

 

the major islands to be cov-

ered.  

(i) People and resources of Af-

rica to be studied in greater 

detail. Major food production 

plains and other areas to be 

studied.  

(ii) Agricultural features to be 

identified.  

(iii) Mineral resources to be 

covered.  

(i) The place of Black man in 

the world community, his con-

tributions to world civilization.  

(ii) FESTAC – its meaning and 

message.   
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APPENDIX VIII 

Procedure for Experimental Group 1: Cooperative Instructional Strategy  

(Social Studies Curriculum)   

                                    Lesson Plan (4 
th

 Week) 

Group One – Cooperative Learning- 1
st
 Lesson 

Class: J.S.S Three 

Subject: Social Studies 

Textbook: Fabule, B. (2009).Fundamental of Social Studies for Junior Secondary Schools. 

Xpound Publishers. Abeokuta. 

Duration: 40 minutes 

Topic – Meaning, Scope and Nature of Social Studies. 

Teacher activities- Explains the meaning, scope and nature of Social Studies to the students. 

                               Divides the class into groups for class discussion 

                               Guides students in intra group and inter group class discussion/activities 

                               Evaluation of the topic 

Student activities- Participate in classroom Discussion 

                               Identify some importance of interaction as displayed in the teaching aid 

                               Write down some importance of interaction as identified above 

Teaching aid –   Pictures of people interacting in some markets in Ogun State. 

Previous knowledge – Students have basic knowledge of Social Studies as a subject because 

it was offered at their previous classes (J.S.S 1 & 2). 

Instructional Objectives – At the end of the lesson, the students should be able to: 

1. Explain the meaning and scope of social studies. 

2. Describe the nature of social studies. 

3. Mention at least four importance of interaction in the society 

Content:                    Meaning of Social Studies 

             Social Studies is the Study of People and their interactions with the physical and so-

cial environment. Social Studies is also the study of how people influence their environments 

with a view of getting maximum benefits from it. 

                                               Nature of Social Studies 

        Social Studies should reflect African background e.g. experiences of African leaders 

(Obafemi Awolowo, Sir Ahmadu Bello, Dr Nnmadi Azikwe). People are movers and central 

in all activities so, emphasis is placed on people and their activities. 
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        Through Social Studies, development of basics skills, attitudes, concepts which could 

guarantee effective and purposeful living e.g. observation, investigation, and enquiry of their 

environment 

                                             Scope of Social Studies 

1. Social Studies is an integrated discipline taught through using integrated approach. 

2. Social Studies select contents from various subjects. 

3. Presentation of knowledge as a whole using interdisciplinary approach. 

4. Social Studies uses spiral approach in teaching e.g. known to unknown so as to facili-

tate effective teaching and learning of the subject. 

Presentation – The content delivery is presented as contained in the following steps: 

Step I-      The teacher defines and explains the meaning of Social Studies.  

Step ii -    The teacher explains the nature and scope of Social Studies. 

Step iii -   The class is divided into groups and teacher guides the students in class discussion 

Step iv -   Inter group activities are organized by the teacher  

Step v -    Students are guided to write down some importance of interaction 

Summary- The teacher summarizes the lesson by highlighting important points raised during  

        the teaching. 

Evaluation –  

      1. What is Social Studies? 

2 Explain the scope of Social Studies. 

4. Describe the nature of Social Studies. 

Lesson Plan (5
th

 Week) 

Group One - Cooperative Learning – 1
st
 Lesson 

Class- J.S.S Three  

Duration – 40 Minutes 

Text book- Fabule, B. (2009).Fundamental of Social Studies for Junior Secondary Schools. 

Xpound  Publishers. Abeokuta. 

Time: 40 minutes  

Topic – Meaning, components and features of culture 

Teacher activities –Explanation of culture with concrete examples 

                                Organisation of intra group and inter group cultural activities 

                                Display of cultural artifacts 

Student activities- Participate in cultural display (See appendix xxxi and xxxii) 

                                Collection and display of materials from the various Nigerian culture 

Teaching aid –        Cultural materials from various ethnic groups in Ogun state 
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 Previous knowledge – Students have a residual knowledge of culture because they live with 

people from various cultural groups in the society. 

Instructional objectives – At the end of the lesson, the students should be able to: 

1. Define culture 

2. List the components of culture 

3. List some features of culture. 

Content:                        Meaning of Culture 

       Culture is the total way of life of a group of people. 

                         Features of Culture 

Features of culture are language, food, dressing, religion, technology, crafts e.t.c. It differs 

from one cultural group to another. 

                                    Components of culture  

The components of culture are material and non – material culture 

 Material Culture: These are items which can be seen and touched .Examples are tables, 

cups, building, farming implements, vehicles e.t.c. 

Non – material culture: These are things that are part of us but they cannot be seen or 

touched e.g. language, stories, music, history, religion e.t.c. 

 Presentation : 

Step i: The teachers defines culture as the total way of life of a group of people. 

Step ii – The components of culture were listed as (materials and non-materials  

- Material culture are concrete things (houses, regalia, table, farm implements) 

- Non material cultures are things which cannot be seen (language, music, stories 

e.t.c). 

Step iii- Features of culture are (language, food, religion, dressing, technology). 

Step iv- Some cultural materials and artifacts are displayed before the class. 

Step v- Students are grouped into various ethnic groups and guided to participate in cultural 

activities (Intra group and inter group competition) See appendix xxix and xxx. 

Summary – The teacher summarizes the lesson by highlighting the salient points discussed 

during the lesson.  

 Evaluation  

1. What is culture? 

2. List the components of culture 

3. List some features of culture. 

                                                   2
ND

 LESSON 

Topic – Cultural differences and similarities 
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                                                                  Content   

                         Similarities                  Differences 

(1)Religion: The worship  of one God (1)Language: Each ethnic group has its own 

language of communication which is distinct 

(2)History: All cultures have historical ori-

gins 

(2) Dressing: Each cultural group has differ-

ent ways of dressing e.g. Yoruba – Buba / Iro 

(3)Geographical location: All ethnic groups 

have a particular location where they are sit-

uated 

(3)Food: Types of food differs from one eth-

nic group to another e.g. Igbo – Apku, Hausa 

– Tuwo 

(4) Languages: All cultural groups have their 

languages of communication 

(4) Music: Each cultural group has special 

music associated with it e.g. Yoruba –Apala 

(5) Symbols: All cultural groups have sym-

bols and statuses of identify 

(5) Greetings: Each cultural group has a 

unique way of greeting e.g Yorubas (kneel or 

prostrate) Igbos (bow). 

(6) Moral Values: All cultural groups have 

cherish positive attitudes e.g. honesty 

 

 

 Presentation- Step I. A revision of the previous lesson was made before the introduction of 

the new topic. 

Step ii – The various cultural differences and similarities among people in Ogun state were 

identified 

Step iii – The teacher organized cultural activities and displays of cultural artifacts in Ogun 

state. 

Step iv – The teacher advised students to imbibe the concept of unity in diversity. 

Conclusion – They should respect other people‘s culture for peaceful co-existence. 

     

Lesson Plan (6
th

 Week) 

Group One – Cooperative Learning – 1
st
 Lesson 

Class: J.S.S Three 

Topic – Meaning and need for national unity and integration. 

Duration - 40 minutes 

Teacher activities – Explanation of the meaning and need for national unity in Nigeria 

                                 Display of the maps of Ogun state and Nigeria before the class 

                                Guides the students in the identification of some states on the maps 
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Student activities- Drama, class discussion, songs  

Teaching Aids – Maps of Nigeria and Ogun state. 

Previous knowledge – Students appreciate the need for peaceful co-existence because they 

are aware of consequences of conflict. 

Performance Objectives – At the end of the lesson, the students should be able to:  

1. Explain the meaning of national unity and integration 

2.  Discuss the need for national unity and integration 

3. Explain some importance of national unity and integration 

4. List ways through which national unity and integration could be achieved. 

Content –                            Meaning of National Unity 

         National unity means coming together of people or countries in order to exist as one 

entity. (Living together peacefully) 

                                                       Integration  

Integration is combining things, people or ideas of different types into one unit or group e.g 

36 states of Nigeria and Abuja as one nation. 

                                           Need for National Unity 

(1) Progress (2) Development (3) Peace (4) Strong defense (5) Integration 

                                  Importance of National Unity 

(1) Economic growth (2) Attraction of foreign investment (3) Reduced conflict rate 

 (4) Security of lives and Properties (5) Cooperation (6) Equity and fairness 

Presentation-Step I: - The teacher defines national unity and integration  

Step ii – The need for living together peacefully is stressed by teacher as stated above. 

Step iii – The teacher guides the students in class discussion on the importance of national 

unity and integration (economy growth, attraction of foreign investments, peace, 

harmony) 

Step iv – The teacher guides the students to dramatize the playlet ―united we stand‖ 

Step v- The students were asked to recite the national anthem and pledge, sing Ogun State 

anthem ‗‗ise ya‘‘. 

Summary – The topic  summarized and notes given to the students to copy. 

Conclusion- Students were advised to see each other as one irrespective of where they come 

from. 

 

Evaluation –  

i. What is national unity and integration? 

ii. Explain the importance of national unity 
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.Procedure for Experimental Group 2: Field Trip Instructional Strategy (Social Studies 

Curriculum). (SSC) (4
th

 week) 

Phase 1                                                   Lesson Plan 

Class: JS3 
Duration: 40 minutes 

Ref bk – Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. Iba-

dan. Akin- Johnson Press & publishers. 

Topic – Meaning, scope and nature of Social Studies  

Teacher activities- Explanation of the meaning, scope and nature of Social Studies 

                                Pre- field trip orientation on cite activities 

Student activities –Questions about the trip 

Teaching aids – Map of Ogun state. 

Previous knowledge- Students have basic knowledge of Social Studies as a subject because 

it was offered at their previous levels of education.  

Instructional objectives- At the end of the lesson, the students should be able to: 

1. Explain the meaning and scope of social studies  

2. Describe the nature of social studies. 

Content:                    Meaning of Social Studies 

           Social Studies is the study of people and their interactions with the physical and social 

environment. It teaches people how to influence their environments with a view of getting 

maximum benefits from it. 

                                               Nature of Social Studies 

           Social Studies should reflect African background e.g. experiences of African leaders 

(Obafemi Awolowo, Sir Ahmadu Bello, Dr Nnmadi Azikwe). People are movers and central 

in all activities so, emphasis is placed on people and their activities. 

        The development of basics skills, attitudes, concepts which could guarantee effective 

and purposeful living e.g. observation, investigation and enquiry of their environment. 

                               Objectives of Social Studies 

        To enable learners to understand their environment. 

        To inculcate positive skills, attitude and value in the learners 

        To help in achieving goal of building a united, and prosperous Nigeria. 

        To help the individual to be alive to the social and civic responsibilities 

        To promote peaceful co- existence and national development. 

        To help engage students in activities which are based upon observation and      

         investigation.  

                                



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

148 

                           Importance of Social Studies 

         To create an awareness and understanding of the environment 

         To develop appreciation for everybody. 

         To ensure the acquisition of knowledge for national development 

         To develop basic skill of listening, speaking, observation e.t.c 

         To promote patriotism.  

          To develop in children the ability to make positive contributions toward a united    

         Nigeria.  

         To promote justice and fair play. 

  Presentation- step 1: The teacher defines and explains the meaning of Social Studies. 

Step ii- The students were guided by the teacher to identify the nature of Social Studies 

Step iii- Students were guided to identify peculiar characteristics of Social Studies when 

compared to other school subjects. 

Step iv- Summary and Evaluation 

                                                             Phase 1I                                            

                                                      Before the Field Trip 

Teacher activities-Permission taken from the school authority  

                               Arrangement made for transportation and logistics for the trip                               

                               Attendance of the students was taken 

                               Students were advised on proper self conduct 

                              Teacher guides the students by relating the visit to the importance of So  

                    cial Studies (integrating various people in the society). 

Student activities- Visit to market to observe activities of people 

                               Students were encouraged to write down their experiences 

                                                After the Field Trip 

                         Students were encouraged to write down their experiences                                  

Conclusion-.The teacher advised the students to be united irrespective of their cultural dif-

ferences 

    

 Phase 1                                 Field Trip Group (5
TH

 Week) 

Subject – Social Studies 

Class – JS3 

Topic – Meaning, features and components of culture. 

Duration – 40 minutes 
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Ref bk – Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. Iba-

dan. Akin- Johnson Press & publishers. 

Previous Knowledge – Students are aware of the major ethnic groups in Nigeria and some of 

their cultural features. 

Instructional objectives – At the end of the lesson, the students should be able to: (1) Define 

culture (2) List some components of culture. (3) State some features of culture (4) Identify 

some cultural differences and similarities among Nigerians. 

 Content:                   Meaning of Culture 

                 Culture is the total way of life of a group of people. 

                                            Features of Culture 

Features of culture are language, food, dressing, religion, technology, crafts e.t.c. It differs 

from one socio –cultural group to the other. 

                                      Components of culture 

The components of culture are material and non – material culture 

 Material Culture: These are items which can be seen and touched .Examples are tables, 

cups, building, farming implements, vehicles e.t.c. 

Non – material culture: These are things that are part of us but they cannot be seen or 

touched e.g. language, stories, music, history, religion e.t.c. 

                 Similarities                  Differences 

(1)Religion: The worship  of one God (1)Language: Each ethnic group has its 

own language of communication which is 

distinct 

(2)History: All cultures have historical or-

igins 

(2) Dressing: Each cultural group has dif-

ferent ways of dressing e.g. Yoruba – Bu-

ba / Iro 

(3)Geographical location: All ethnic 

groups have a particular location where 

they are situated 

(3)Food: Types of food differs from one 

ethnic group to another e.g. Igbo – Apku, 

Hausa - Tuwo 

(4) Languages: All cultural groups have 

their languages of communication 

(4) Music: Each cultural group has special 

music associated with it e.g. Yoruba –

Apala 

(5) Symbols: All cultural groups have 

symbols and statuses of identify 

(5) Greetings: Each cultural group has a 

unique way of greeting e.g Yorubas (kneel 

or protrate) Igbos (bow). 

(6) Moral Values: All cultural groups have 

cherish positive attitudes e.g. honesty 
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Presentation – Step 1: The teacher revised the previous lesson with the students and later 

introduces the new topic. 

Step II – The lessons was explained to the class as written in the content above. 

 Step III – The teacher guided the students to identify the similarities and differences among 

Nigerian cultures. 

Summary – Important points of the lesson were highlighted on the chalkboard. 

Evaluation – (1) What is culture? (2) List some components of culture (3) State some fea-

tures of culture (4) Mention some components of culture among Nigerian Culture. 

                                                  Phase 1I                                                                                   

                                          Before the field trip  

Teacher activities-  Teacher obtains permission from the school authority 

                                 The teacher takes attendance of the students. 

                                 The teacher relates the purpose of the trip to the students. 

 Student activities – The students visits museum / cultural centre. 

                               The students are to jot down their experiences during the trip. 

                                             After the Field Trip 

Reflection – The teacher provides structured time (20minutes) for the students to think and 

talk about their experiences. 

Demonstration – The students organized presentations on what they learnt and how the trip 

has affected them. 

                                       Phase 1: Preparation (6
th

 Week) 

Subject – Social Studies 

Class – JS3 

Duration – 40 minutes 

Topics – Meaning, Need and Importance of National Unity and Integration 

 Ref bk – Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. Iba-

dan. Akin- Johnson Press & publishers. 

 Teacher activities- Explanation of the meaning and need for national unity in Nigeria 

                                 Display of the maps of Ogun state and Nigeria before the class 

                                Guides the students in the identification of some states on the maps 

Student activities- Identification of some states on the maps of Ogun state and Nigeria 

Previous Knowledge – The Students appreciate the importance of peaceful living. 

Behavioral objectives – At the end of the lesson, the students should be able to:  

       (1) Explain the meaning of national unity and integration  

       (2) Identify the need for national unity and integration.  

       (3) List some importance of national unity and integration. 
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  Content –                              Meaning of National Unity 

National unity means coming together of people or countries in order to exist as one entity. 

(Living together peacefully) 

                                               Integration  

Integration is combining things, people or ideas of different types into one unit or group e.g 

36 states of Nigeria and Abuja as one nation. 

                                         Need for National Unity 

(1) Progress (2) Development (3) Peace (4) Strong defense (5) Integration 

                                    Importance of National Unity 

(1) Economic growth (2) Attraction of foreign investment (3) Reduced conflict rate 

 (4) Security of lives and Properties (5) Cooperation (6) Equity and fairness 

Presentation –   

Step1:  The teacher revises the previous lesson with the class and introduces the new topic, 

Step 11 The teacher guides the students to explain the meaning of national unity and integra-

tion as written in the content above. 

Step 111 – The Students asked to recite the national anthem and pledge as means of promot-

ing national unity. 

Step IV – The teacher guides the students to identify the need and importance of national 

unity as written in the content. 

 Summary – Important points in the lesson were highlighted on the chalkboard and notes 

given to the students to copy. 

Evaluation:  

(1) Explain the meaning of national unity and integration 

(2) Identify three needs for national unity 

(3) List some importance of national unity and integration. 

                                                 Phase II 

                                          Before the field trip  

                                     Teacher/Students activities  

Step I:  The teacher takes attendance of the students. 

Step II:  The teacher relates the purpose of the trip to the students. 

Step lll: The teacher and the students visit the resource person who educates the students on 

the importance of national unity and integration(See appendix xxvi).   

Step IV: The students were encouraged to jot down information got during the trip. 

Step v: Students were encouraged to ask questions. 
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 Reflection  

The teacher provided structured time (20 minutes) for students to think, talk and write about 

what they did and observed during the trip.  

Demonstration/ Celebration 

 The students organized presentations on what they have learnt and how the trip has affected 

them. Photographs were taken after the field trip (See appendix xxii) 

                       Procedure for Control Group: Conventional Teaching Method    

                                                 Lesson One (4
th

 Week) 

Subject-Social Studies  

Class - JS3 

Duration - 40 minutes 

Topic-Meaning, Nature and Scope of Social Studies. 

Ref bk- Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. Ibadan. 

Akin- Johnson Press & publishers. 

Teaching aid: Dictionary, maps, Social Studies textbooks 

Teacher activities- Explanations of the meaning, nature and scope of Social Studies 

                                Examines the importance of Social Studies 

                                Guides the students on the need for peaceful co-existence                                         

                     Evaluation of the topic 

Student activities- Students find out the meaning of Social Studies in the dictionary 

                               Students find out the peculiarities of Social Studies as a school subject 

Previous Knowledge – The Students are familiar with Social Studies Concepts because they 

have offered the subject in their previous levels of education. 

Behavioural objectives - At the end of the lesson, the students should be able to:   

               (1) Define Social Studies   

               (2) Describe the nature and scope of Social Studies 

                (3) Give some reasons for peaceful co-existence in the society 

Content:             Meaning of Social Studies 

            Social Studies is the study of people and their interactions with the physical and social 

environment. Social Studies is also the study of how people influence their environments 

with a view of getting maximum benefits from it. 
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Nature of Social Studies 

Social Studies should reflect African background e.g. experiences of African leaders 

(Obafemi Awolowo, Sir Ahmadu Bello, Dr Nnmadi Azikwe).  

People are movers and central in all activities so, emphasis is placed on People and their ac-

tivities. 

The development of basics skills, attitudes, concepts which could guarantee effective and 

purposeful living e.g. observation, investigation, enquiry of their environment. 

                                                Scope of Social Studies 

 Social Studies is an integrated discipline taught through using integrated approach.  

Social Studies select contents from various subjects. 

Presentation of knowledge as a whole using interdisciplinary approach. 

Social Studies uses spiral approach in teaching e.g. known to unknown so as to facilitate ef-

fective teaching and learning of the subject. 

Presentation- The content delivery is presented in the steps highlighted below:   

Step i:  The teacher explains the meaning of Social Studies as written in the content above. 

Step ii - The teacher guides the students to find out the meaning of Social Studies using their 

dictionaries. 

Step iii - The teacher explains the nature and scope of Social Studies to the students. 

Step iv- The teacher guides the students to read through the scope of Social Studies as written 

in their textbooks. 

Step v- Using the map displayed in front of the class, students are asked to identify some eth-

nic locations. 

Summary- Important points raised in the lesson are highlighted on the chalkboard and notes 

given to the students to copy. 

Evaluation – (1) What is Social Studies? 

           (2) List the nature and scope of Social Studies.   

                          Control Group –Lesson Two 

Topic – Objectives and Importance of Social Studies.  

Behavioural Objectives – At the end of the lesson, the student should be able to: 

(1) List some objectives of Social Studies. 

(2) Identify at least three importance of Social Studies  

  Content:       Objectives of Social Studies 

        To enable learners understand their environment 

        To inculcate positive skills, attitude and values in the learners 

        To help in achieving goal of building a united, and prosperous Nigeria 
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        To help the individual to be alive to the social and civic responsibilities 

        To promote peaceful co- existence and national development 

        To help engage students in activities which are based upon observation and      

         investigation.   

                            Importance of Social Studies 

         To create an awareness and understanding of the environment 

         To develop appreciation for everybody. 

         To ensure the acquisition of knowledge for national development 

         To develop basic skill of listening, speaking, observation e.t.c 

         To promote patriotism.  

          To develop in children the ability to make positive contributions toward a united    

         Nigeria.  

         To promote justice and fair play. 

Presentation-  

Step1- The teacher revises the previous lesson with the students and later introduces the   

new lesson.  

Step 11 - The objectives and importance of social studies as highlighted in the content are 

explained to the students 

Step 111- Student are asked to bring out sheets of paper and list three objectives of Social    

Studies. 

Summary- The important points discussed are highlighted on the chalkboard and the  follow-

ing questions asked from the students 

Evaluation- (1) What is Social Studies? 

                     (2) Identify some importance of Social Studies.  

Home work- Find out the meaning of Social Studies from the dictionary. 

                                                  Control Group – (5
th

 Week)        

Subject – Social Studies  

Class – JS 3  

Duration – 40 minutes 

Topic – Meaning, components of Culture and features of culture 

Ref book – Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. 

Ibadan. Akin- Johnson Press & publishers. 

Teacher activities- Define and explain culture  

                                 List the components of culture 

                                 Display real objects of cultural features 
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Student activities-Write down some components of culture 

                               Identify cultural objects and their uses 

                                List ten ethnic groups in Nigeria 

Previous Knowledge – The students have some knowledge about culture because they are 

aware of some cultural practices associated with their ethnic groups 

Behavioural objectives- At the end the of the lesson, the students should be able to: 

       (1) Define the concept Culture  

       (2) List and explain some components of culture.  

       (3) Identify some features of culture. 

Content –                       Meaning of culture 

                    Culture is the way of life of a group of people. 

                                       Components of Culture 

       The components of culture are the material and non- material culture. 

Material Culture: These are human – made objects and structures that can be seen and 

touched. They are made for human usage and consumption e.g. house, cars, agricultural tools, 

books, furniture e.t.c. 

Non- Material Culture: These are things which cannot be seen but are daily used by people 

e.g. language, stories music, religion e.t.c. 

                                                  Features of Culture 

    The following are features of culture: language, food, dressing, religion, technology/ craft, 

greetings, music. e.t.c 

 Presentation: 

Step i- The teacher revises the last topic before the introduction of the new one. 

Step ii – Culture is explained as written in the content above 

Step iii– Students are asked to mention some ethnic groups around them and cultural practic-

es related to the groups mentioned 

Step iv - Attitudes and Values – Students are advised to see each other as one irrespective of 

their cultural background. 

 Summary – Important points are highlighted on the chalkboard and notes given to the stu-

dents to copy 

 Evaluation –  

(1) What is Culture?  

(2) List some components of culture  

(3) Identify some features of culture. 

Home work- List four importance of culture 
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                               Control Group (6
th

 Week) 

Subject – Social Studies 

Class – JS3 

Duration – 40 minutes 

Topics – Meaning, Need and Importance of National Unity and Integration 

Ref bk – Fadeiye, J.O. (2005). A Social Studies Test Book for College and University. Iba-

dan. Akin- Johnson Press & publishers. 

Teacher activities-Explain the meaning of national unity 

                                 Bring the map of Nigeria to the class 

                                 Using the map, itemize the need and importance of national unity  

Student activities- Ask and answer questions on national unity and integration 

                                Location of some ethnic groups on the map 

                                Recite the national anthem and pledge 

Teaching aid- A map of Nigeria showing its people and their location. 

Previous Knowledge – The students appreciate the importance of peaceful living. 

 Behavioural objectives – At the end of the lesson, the students should be able to:  

       (1) Explain the meaning of national unity and integration  

       (2) Identify some ethnic groups in Nigeria.  

       (3) List some importance of national unity and integration. 

Content –                             Meaning of National Unity 

National unity means coming together of people or countries in order to exist as one entity. 

(Living together peacefully) 

                                                        Integration  

Integration is combining things, people or ideas of different types into one unit or group e.g 

36 states of Nigeria and Abuja as one nation. 

                                          Need for National Unity 

(2) Progress (2) Development (3) Peace (4) Strong defense (5) Integration 

                                       Importance of National Unity 

(2) Economic growth (2) Attraction of foreign investment (3) Reduced conflict rate 

 (4) Security of lives and Properties (5) Cooperation (6) Equity and fairness 

Presentation – The following steps are involved in the content delivery: 

Step i - The teacher revises the last lesson with the class and later introduces the new topic. 

Step ii The teacher guides the students to explain the meaning of national unity and integra-

tion as written in the content above. 
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 Step iii – The students were asked to recite the national anthem and pledge as means of pro-

moting national unity. 

Step iv – The teacher guides the students to identify the need and importance of national uni-

ty as written in the content. 

Summary – Important points in the lesson were highlighted on the chalkboard and notes giv-

en to the students to copy. 

Evaluation –   

(1) Explain the meaning of national unity and integration 

(2) Identify three ways of promoting national unity 

(3) List some importance of national unity and integration. 

Home work- List four symbols of national unity in Nigeria. 
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APPENDIX IX 
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APPENDIX X 
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APPENDIX XI 
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APPENDIX XII 
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PPENDIX XIII 
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APPENDIX XIV 

 

 

                                                         

                                                                             



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

164 

APPENDIX   XV 
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APPENDIX   XVI
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APPENDIX   XVII 

 

 

THE RESEARCHER AND REASEARCH ASSISTANTS IN A TRAINING SESSION   

 

    

                                      

  THE RESEARCHER AND REASEARCH ASSISTANTS IN FAMILIARISATION 

                           VISIT TO FIELD TRIP SITES 
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STUDENTS PREPARING TO GO ON FIELD TRIP TO NATIONAL MUSEUM IDI 

ABA, ABEOKUTA NATIONAL MUSEUM IDI ABA, ABEOKUTA   

 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 NATIONAL MUSEUM IDI ABA, ABEOKUTA  
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APPENDIX XIX 
 

                               

 
 

STUDENTS BEING WELCOME BY THE CURATOR AT THE NATIONAL   

MUSEUM, ABEOKUTA-OGUN STATE 

 

 

 

 

 
 

 
 

 

STUDENTS BEING ADDRESSED BY THE CURATOR AT THE NATIONAL  

MUSEUM, ABEOKUTA-OGUN STATE 
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s APPENDIX   XX 

 

THE STUDENTS AT NATIONAL MUSEUM 

 

 

 
 

 

 

THE STUDENTS BEING ACCOMPANIED BY GUIDES AND THEIR TEACHER 

AT THE NATIONAL MUSEUM 
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APENDIX XX1 
 

 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PHOTOGRAPH OF THE STUDENTS, MUSEUM OFFICERS, TEACHERS AND 

THE RESEACHER AT THE END OF THE TRIP TO NATIONAL MUSEUM 

 
OGUN STATE CULTURAL CENTRE 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

171 

APPENDIX   XXII 
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STUDENTS ON FIELD TRIP TO CULTURAL CENTRE 

 

 

 
 

 

 
                          STUDENTS WITH THE CHIEF CULTURAL OFFICER 
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APPENDIX   XXIII 

 

 
STUDENTS IN CULTURAL CENTRE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STUDENTS BEING ADDRESSED ON THE NEED FOR NATIONAL UNITY BY A 

RESOURCE PERSON (MRS MELUTIA OGUNREMI) DIRECTOR OF CULTURE 
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APPENDIX XXIV 

 
 

 

 

 
STUDENTS DURING FIELD TRIP AT THE CULTURAL CENTRE KUTO 
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APPENDIX XXV 

 
STUDENTS AT THE CULTURAL CENTRE 

 

 

 

 

 
 

STUDENT TRAINEE (GROUP 1) 
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STUDENT TRAINEE (GROUP 2) 

 

                                                

 

 
STUDENTS IN SKILL TRAINNING SESSION 
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APPENDIX XXVII 

 
 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

STUDENTS IN TYE AND DYE GROUP WORK ACTIVITY 

(GROUP 1) 

 

 

 

 
 

         STUDENTS IN TYE AND DYE GROUP WORK ACTIVITY (GROUP 2) 
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COOKING COMPETITION (GROUP 1) 

 

 

 

 
 

 
COOKING COMPETITION (GROUP 2) 
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APPENDIX XXIX  XX  

 

 

 

 
 

 

 

 
 

 

 
 

 

 

 

STUDENTS ENGAGING IN CULTURAL DANCE (GROUP 1) 
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STUDENTS ENGAGING IN CULTURAL DANCE (GROUP 2)  
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APPENDIX XXX 
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APPENDIX XXXI 
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APPENDIX XXXII 
 

 

 

 
 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 
 

 

 
STUDENTS IN COOPERATIVE LEARNING SESSION 
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APPENDIX XXXIII 

 
 

 

 
 

 

STUDENTS IN COOPERATIVE LEARNING SESSION 

 

 

 
 

STUDENTS IN COOPERATIVE LEARNING SESSION 
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APPENDIX XXXIV 

 
 

 

 

 
STUDENTS IN COOPERATIVE LEARNING SESSION 
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APPENDIX XXXV 

 
 

 

   

 

 

 

 

 
STUDENTS IN CONVENTIONAL LEARNING SESSION 



UNIV
ERSITY

 O
F I

BADAN LI
BRARY

 
 

185 

APPENDIX XXXVI 
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