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Abstract

The students of the Faculty of Law, University of Ibadan were introduced to the clinical way of  
legal education in the year 2008. This is a new teaching method different from the traditional  
method of teaching law. A specialized Women’s Law Clinic was also inaugurated to complement the 
clinical work in the faculty.

This article reflects on the attitude of the students to this development, using the results of an 
unstructured interview of some third- and fifth-year law students, some law graduates and some non- 
law students and graduates who were exposed to the clinical legal education (CLE) method of instruction.

The article discusses the new teaching method and the effects on legal and advocacy skills, teamwork 
and students’ interest in the teaching of law courses. Results show that the attitude of students 
particularly is very positive towards CLE and it is preferred to the traditional method of teaching.

Introduction

Education is a process that is not confined within the four walls of a classroom. Every human activity 
and the environment in its totality serve the purpose of education.3 As Onyechere Anyiam-Osigwe 
succinctly puts it:

Education is a process that is existent in everything we see, all we hear, all we say, all we do, either 
in commencing an action, concluding an action or just by being a conscious part of the natural 
environment.4

 1  Lecturer in the Department of Jurisprudence and International Law and Staff Clinician in the Women’s Law Clinic, Faculty of 
Law, University of Ibadan, Ibadan, Nigeria.
 2  Professor of Criminal Law & Criminology and Director, Women’s Law Clinic, University of Ibadan, Ibadan, Nigeria. 
 3  A.B. Ekanola, A Critical Exposition of the Views of Emmanuel Onyechere Anyiam-Osigwe on Youths, Education and Social 
Development, in The DevelopmenT philosophy of emmanuel onyechere osigwe anyiam-osigwe 139 (O. Oladipo & A.B. Ekanola 
eds, 2009).
 4  youTh anD eDucaTion: africa’s 21sT cenTury youTh; everyone a fisherman 52–53 (C.O. Anyiam-Osigwe, Peace Anyiam-
Fiberesima & R. Olayemi eds, Lagos: Osigwe Anyiam-Osigwe Foundation 2002). 
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In another article he says:

The primordial essence of education is to reawaken the moral order inherent in the human essence: 
that is, mold the individual in a manner that ensures that he or she becomes a good member of  
his tribe or community.5

This article addresses the issue of legal education from the clinical perspective. Specifically, the article 
considers the attitude of a major stakeholder in legal education, which is the students engaged and 
involved in the clinical legal education (CLE) mode of teaching in the Faculty of Law, University of 
Ibadan, Nigeria (hereinafter referred to in this article as UI Law). In the course of the study, there was an 
interaction with a very insignificant number of staff using the CLE method of teaching. Their comments 
are included in this work.

Clarification of Concept

For the purpose of clarification, this article is considered purely from the legal perspective. The concept 
of attitude will, therefore, be addressed using the English dictionary. The discussion in this article is  
not considered from a psychological angle. ‘Attitude’, for the purpose of this article, refers to a predis-
position or a tendency to respond positively or negatively towards a certain idea, object, person or 
situation.6

Methodology

Though this work is a legal article, the authors adopted an investigation research design, using the  
opinionated method of finding the learners’ views/perspectives of the use of the clinical method of  
teaching. The unstructured interview method was adopted using 142 learners, drawn from the third  
and fifth years in the Faculty of Law and postgraduate students of Legal Psychology in the Department 
of Psychology and Legal Issues in Disaster Risk Management in the Department of Geography, both  
in Faculty of The Social Sciences in the University of Ibadan, Ibadan, Nigeria. From the Faculty of  
Law, 135 students participated (95.1 per cent), while at the Faculty of The Social Sciences, seven  
students participated (4.9 per cent).

The law students interviewed were able to compare the CLE method with the teaching method used 
in other non-law departments where law students are mandated to take non-law elective courses 
prescribed by the National Universities Commission under a Unified Standard Curriculum known as 
Minimum Bench Mark (Benchmark Minimum Academic Standards, BMAS).7 Seventy-three third-year 
and 62 fifth-year law students took part in the unstructured interview.

 5  Anyiam-Osigwe C. (ed.), youTh anD eDucaTion in a changing worlD, 18 (Lagos: Osigwe Anyiam-Osigwe Foundation 2002).
 6   businessdictionary.com at http://www.businessdictionary.com/definition/attitude.htm (last visited July 9, 2014).
 7  National Universities Commission Benchmark Minimum Academic Standards for Undergraduate Programmes in Nigerian  
Universities for Law Schools, April 2007 (BMAS) Para 1.3. Available at http://www.nuc.edu.ng/nucsite/File/DASS/BMAS 
%20Law.pdf (last visited July 1, 2013). See also Omolade Olomola & Oluyemisi Bamgbose, The Dynamics of Street Law and 
Community Awareness—Revisiting the Syllabus of Clinical Education in Nigeria (2011), available at http://commonground 
conference.info/wp-content/uploads/2013/08/Olomola-Bamgbose-Paper.pdf (last visited July 9, 2014).
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All the students were informed of the purpose of the exercise and those interested volunteered to 
partake in the interview. A written consent was equally obtained from those who had no reservations  
to their names being published in the research.

Limitation

A limitation of the work is that it does not address the reasons for the results and no attempt is made to 
explain the results.

Brief Overview of Legal Education in Nigeria

Taking a cue from Anyiam-Osigwe’s statement above on the essence of education and relating it  
to education under the traditional African setting, informal and formal education under this system  
was undertaken by practice. Quoting Kimble8 on the mode of education under the traditional African 
setting, he said

Whatever proficiency a person wanted to attain in a vocation, craft, or trade, he or she had to undergo 
varying periods of practical instruction and training within the complexities of his or her own familial 
and social system.

Prior to colonization in most African countries and Nigeria in particular, there was no formal system  
of legal education as there is presently. Generally, in the traditional societies, members learn the 
customary laws informally, by subtle indoctrination from childhood. However, Ayittey9 states that 
traditional rulers in those societies were given a form of formal education of the customary law of their 
communities.

With colonization, formal legal education was introduced in Nigeria. This was done in a systematic 
manner. Firstly, persons who were to be trained as lawyers were sent to England for their legal education. 
However, after independence, law faculties were established in Nigeria. The establishment of law 
faculties in Nigeria for the training of lawyers was one of the recommendations of the Unsworth 
committee established by the Federal Government.10 The committee was set up to examine legal 
education in Africa as a whole and make recommendations.11

With the introduction of law faculties in Nigeria, the law curriculum was developed. This curriculum 
included the teaching of core compulsory courses and some elective courses. At that time, like many 
other countries colonized by the British,12 the teaching method adopted in Nigeria was similar to the 

 8   David Kimble, a poliTical hisTory of ghana: The rise of golD coasT naTionalism 61 (Ghana: Clarendon Press1963)
 9  George B.N. Ayittey, inDigenous african insTiTuTions 19 (2nd ed., Leiden: Martinus Nijhoff Publishers/Brill Academic 
Publishers 2006).
10   See the reporT of The commiTTee on The fuTure of nigerian legal profession 1 (Lagos: Federal Government Press 1959).  
See also T.O. Elias, 6 J. afr. l. 17–125 (summer 1962).
11   O. Bamgbose & O. Olomola, ‘Clinical Legal Education and Cultural Relativism—The Realities in the 21st Century’. Paper 
presented at the 6th Worldwide Global Alliance for Justice Conference and the 9th International Journal of Clinical Legal Education 
Conference at the University of Valencia (11–15 July 2011) Valencia; See also 20 inT’l J. clinical legal eDuc. 579–92 (2014).
12  Thuli Mhlungu, Education and Licensing Attorneys in South Africa, 20 ga. sT. u. l. rev. (2003), available at http://scholarworks.
gsu.edu/gsulr/vol20/iss4/14 (last visited July 10, 2014).
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method then applied in England. The Nigerian legal system is based on the English common law  
tradition by virtue of colonization and the attendant incidence of reception of the teaching method.13 This 
was the traditional teacher-centred method focused on rote learning and over reliance on lecture  
pedagogy, without any emphasis on lawyering skills. The method involves conveying knowledge to a 
passive audience and does not encourage dialogue between students and lecturers.

Law at the Faculty of Law, University of Ibadan

The Faculty of Law, University of Ibadan started in October 1981 as a Department of Law within the 
Faculty of the Social Sciences. On 28 May 1984, the Senate of the University approved that the 
Department of Law be converted into a Faculty of Law, thus satisfying the Nigerian Council of Legal 
Education’s condition precedent for the admission of UI Law graduates to the Nigerian Law School for 
the mandatory one-year professional training. The UI Law programme started as a post graduate course 
but was later changed to an undergraduate course. This is similar to what happened in South Africa.14

At inception, the UI Law programme adopted the traditional method of teaching common to all other 
established law faculties in Nigeria. In 2007, it adopted the CLE method of teaching and went further  
to establish a specialized law clinic for indigent women. This development led to the accomplishment  
of UI Law’s third mission statement, thus, ‘to contribute to the transformation of the society through 
legal creativity, research and clinical legal education’.15

The Women’s Law Clinic (WLC)16 was formally inaugurated on the 18 July 2007, and is based  
within the premises of the UI Law. It emphasizes the use of interactive teaching methodology, 
development of practice and practical skills such as interviewing, counselling, negotiating and oral 
advocacy, while also placing emphasis on the ethical dimensions of legal practice, thereby exposing  
law teachers and students to wider experiences in professional skills and legal practice.17

The teaching aspect of CLE takes place in the classroom. The students are made to learn through  
role play and assignments. The students in the final year of study are made to undergo practical training 
by attending to and handling cases of women that come to the clinic for legal assistance. By doing  
so, they are introduced to the eccentricities of the work environment and legal profession, thereby 
enriching their basic knowledge and psychomotor skills useful for managing cases that deviate from the 
conventional ones.

Essence of Clinical Legal Education

The clinical method of legal education gave one major thing to the study of law—LIFE!18

Clinical legal education brings to fore the fundamental role of education which is the all-round  
development of an individual (i.e., combining the moral, intellectual and technical components of  

13  Yemisi Dina, John Akintayo & Funke Ekundayo, Guide to Nigerian Legal Information, available at http://www.nyulawglobal.
org/globalex/Nigeria.htm (2005, February) (last visited July 11, 2014).
14  Mcquoid-Mason, The New four Year Undergraduate LL.B Program in South Africa: Ongoing Challenges, available at https://
oit.qut.edu.au/law/clea/gen/state/news/sp99/LL.B.htm (last visited July 11, 2014).
15  Vision of the Faculty of Law, University of Ibadan, available at http://law.ui.edu.ng/visionandmission (last visited July 11, 2014).
16  The Women Law Clinic, through staff and student clinicians, offers legal services to indigent women.
17  Bamgbose Oluyemisi et al. op. cit.
18  Mariam Adefuyi, 2007–2012 UI Law graduate.
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development). It focuses on the use of activity-based methods as opposed to learning by rote, which is 
the traditional way of teaching employed by law lecturers. Clinical education forms the pivot of  
students’ educational experiences by fusing theory with practice. The clinical educators/clinicians are  
to serve as role models for the students in influencing which area of legal practice they will finally want 
to be involved in.19

CLE is any kind of experiential, practical or active training for legal professionals to impact such 
skills as the ability to solve legal problems through the use of various dispute resolution mechanisms, 
providing legal representation, the recognition and resolution of ethical dilemmas, promoting justice, 
fairness and morality.20

CLE has different models.21

Pincus22 has succinctly stated:

The purpose of Clinical Legal Education at its inception, as it is today, is to extract the educational 
benefits only available in the service relationship between lawyer and client. This requires real 
service to a client. By providing service of the highest calibre in the educational process and by 
being responsible to the clients being served, clinical teaching drives home for students a sense of 
responsibility to the client as one of the educational objectives of law schools effort, began at the 
inception of the Clinical Legal Education. 

Role of Students under CLE

The knowledge that the students gain academically will be put into practice in the clinic while  
dealing with clients. Students are, thereby, personally responsible for how much knowledge they  
gain from the clinic on a day-to-day basis. They are to give constructive feedback to the clinicians  
and faculty members, which should be used in enhancing the curriculum and for the benefit of the 
succeeding classes.

Attitude of Students to Legal Education in UI Law

Attitude has to do with the complex mental state involving a feeling or disposition and values to act  
in certain ways.23

19  See C.D. Ciccone & M.L. Wolfner, Clinical Affiliations and Post Graduate Job Selection: A Survey. 8 clinical mgmT. 8–16 
(1988) 
20   R.J. Wilson, ‘Clinical Legal Education as a Means to Improve Access to Justice in Developing and Newly Democratic Countries’. 
Paper presented at the Human Rights Seminar, of the Human Rights Institute, International Bar Association (17 October 1996) 
Berlin, Germany. 
21  BamgBose oluyemisi, olarinDe smaranDa, akinTayo John, ekunDayo osifunke, olaleye folake, olomola omolaDe, akinBola 
Bukola, aDeJumo isaac, lifu peTer & Byron iBiJoke, access To JusTice anD human righTs for women proJecT unDer cDpii 
final reporT on cDp phase ii coDesria, 15 (2011). Submitted by the Women’s Law Clinic, Faculty of Law, University of Ibadan, 
Ibadan, Nigeria.
22  W. Pincus, Remarks at the AALS—ABA—CLEA Celebration of the Council on Legal Education for Professional Responsibility 
(CLEPR), 16 clinical law review 21 (2009). 
23  http://www.thefreedictionary.com/p/attitude (last visited May 23, 2015).
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It is a predisposition or a tendency to respond positively or negatively towards a certain idea, object, 
person or situation.24 One of the components of attitude is evaluation.

For a clear understanding of the attitude of students to CLE in UI Law, it is important to know  
the general disposition of students to legal education under the traditional method of teaching and the 
attitude under the CLE.

Disposition of Students to Legal Education under the Traditional Method

Under the traditional method of legal education, it was noticed that some of the students in UI Law  
had the habit of not attending lectures or not paying attention in class. This was attributed to the fact  
that the lecturers dictated notes in class which could easily be copied or photocopied and read for 
examination. With this traditional method of teaching, it was easy and possible for students who were 
employed in paid jobs to keep their regular jobs and treat the law programme in the faculty, which is  
a full-time law programme, as a part-time programme.

Lectures under this traditional method also tended to be boring as they are focused on just note 
copying. In addition, the staff had little or no interaction with the students and did not know them 
personally. It was easy for some students to avoid participating in classwork, especially because lecturers 
may not give assignments or tests to obtain feedback from the students on the topics taught.

It was often the practice that during the examination the students memorized the notes and reproduced 
them without deeply understanding the course and, as such, ended up having grades that could not be 
defended in future. It is also known that those who could not memorize ended up with very poor grades. 
With the traditional method of teaching, the faculty recorded a high failure rate and some students ended 
up being asked to withdraw their names from the university due to poor yearly performance.

Attitude of Students to Clinical Legal Education

Change animates. It brings about challenges thereby removing atrophy; it makes room for new experiences, experimentation 
and adaptation leading to the opening up of new horizons and ultimately growth. People rarely want to take up new 
experiences especially the conservatives and the legal profession happens to be a conservative one.25

With the introduction of CLE in the faculty, there appeared to be a change in the attitude of the students. 
In the unstructured interview that was carried out, the findings showed that different students had 
different attitude to the introduction of CLE. Of the third-year students, 91.8 per cent, and 100 per cent 
of the fifth-year students showed positive attitude to CLE. Of the students in fifth year, 91.9 per cent held 
the view that the clinical method is better than the traditional method of teaching because ‘...there  
is interaction between the students and teachers. Both contribute and share knowledge’.26

Of fifth-year students, 62.9 per cent, and of the third-year students, 87.7 per cent stated that the 
clinical method leads to better grades as students tend to attend classes and study more.27 In the past  
four years, the withdrawal rate due to failure in course work has been 0 per cent in UI Law.

24  www.businessdictionary.com/definition/attitude.html (last visited May 23, 2015).
25  See Bill Watterson, Undertaking new Challenges: Preparation for Teaching in Clinical Settings, in calvin anD hoBBes (1995). 
26  Olaniyan Israel, 2013/2014, 400 Level UI Law student.
27  Agwu Amarachi, 2013/2014, 300 Level UI Law student.
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This high rate is due to the fact that though they found it stressful at first,28 they were prepared for 
every class and thereby became better students.29 The method was perceived as being ‘very educative, 
entertaining and completely student friendly’.30 Gudo31 said her ‘legal horizon has not only been tested 
but broadened’.

On the other hand, Patrick32 says:

… it appears to deprive me of my own personal study-time as my attention is drawn squarely to  
the task at hand. CLE does not yield the sort of benefit I would prefer to have.

Of the total number involved in this study, 1.37 per cent of the third-year students had this negative 
attitude while 0 per cent in the fifth year had a negative attitude to CLE.

On enquiry whether the clinical method makes lecturers dull and boring, only 8.1 per cent of the 
students in the fifth year affirmed to this view. A student, therefore, said ‘… the method is novel, almost 
empty of “teaching” or “dictation of notes” and clearly a nightmare for the absentee student’.

A large number of students accept that CLE ‘builds everyone’s confidence and develops public speaking 
skills’33 as it creates no room for anyone to hide. According to the students, the ‘method has helped the 
introvert students to be bold, confident and assertive34 in and outside the walls of the lecture room’.35

Findings also show that the students no longer feel caged because the instructors guide them and  
give them ample scope to develop their talents unlike ‘…the primordial or orthodox means of teaching 
where only the teacher does the teaching, powering everything’.36

With this new method of teaching, the students learn from the social laboratory, in the sense that  
they have a feel of the complex world by attending to real-life situations within the four walls of the 
university. Of the fifth-year students in the study, 90.3 per cent attested to the fact that CLE prepares 
students for real-life cases and builds in them a culture of identifying with the less privileged people in 
the society through rendering humanitarian services, popularly called pro-bono services in Law  
practice—a criteria to become a Senior Advocate of Nigeria.37

With the CLE, students’ zeal for the profession has increased as they are able to appreciate the beauty 
of the legal profession and are eager to learn fast, acquire more knowledge and complete their courses 
on time so as to get actively involved in practice. Of the third year students, 90.4 per cent and of the fifth 
year students, 88.7 per cent opined that the clinical method helps students to acquire more knowledge. 
Olafuyi says:

Complex legal issues were tackled and explained using a practical approach and the benefit of this 
for me as a student of law, went beyond ensuring a thorough understanding of the legal principles  
but extended to giving me an understanding of the interplay of these principles with the realities of 
life and living in society.38

28  Adariku Anthony, 2013/2014, 300 Level UI Law student; Ada Nwajiakwu, 2013 UI Law graduate.
29  Onashoga A. Abimbola, 2013/2014, 500 Level UI Law student.
30  Wale Ajewole, 2013 UI Law graduate.
31  Gudo Achana Yaro, 2013/2014, 400 Level UI Law student.
32  Patrick Paul, 2013/2014, 300 Level UI Law student.
33  Damilola Odetola, 2012, UI Law graduate.
34  Ademola Sodamade, a social worker and 2008/2013 UI Law graduate.
35  Ojetayo Victor, 2013/2014, 400 Level UI Law student.
36  Agbor Akamba, 2013/2014, 300 Level UI Law student.
37  Sodamade, supra note 34. 
38  Mariam Adefuyi, 2012 UI Law graduate.
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Attitude of Non-law Students to Clinical Legal Education

On the application of the CLE method in a geography-related course, Bukola39 discovered risks, she 
never knew existed in one of the halls of residence where she had been residing for about four years, 
while carrying out her assignment of assessing the risk in halls of residence in the university.

Arimokwu40 views the CLE method of teaching as an interactive one, which exposes students to many 
issues and prevents them from sleeping in class after a very busy work schedule. Abiodun-Ojo41 is of the 
opinion that this method is preferable to any other as it is difficult to forget the things taught through  
this method in class.

Aderibigbe42 has stated that three years after graduation, he can still remember some of the illustrations 
used in class and it is only students who do not attend classes that will not gain from this method of 
teaching.

Faleti43 refers to the CLE method as a feedback method and calls for a paradigm shift from the 
traditional method. Imitini44 views CLE as a person-to-person approach which he has adopted in his 
consultancy firm and would recommend other teachers to follow. Odunmbaku45 acknowledged the fact 
that the CLE teaching method made it possible for her to bridge the gap between theory and practice.

Comparing the attitude of law students and that of non-law students exposed to both the CLE method 
and the traditional teaching method, the findings show that 91.8 per cent of the third-year law students, 
100 per cent of the fifth-year law students and 100 per cent of the non-law students have a positive 
attitude to the CLE method as a mode of receiving instructions. The explanations for the very positive 
attitude of non-law students exposed to the CLE method are diverse and this is outside the scope of  
this article.

Benefits of Clinical Legal Education for the Students of UI Law

The benefits derived by UI Law students from CLE and the establishment of a clinic in the UI Law 
programme could be summarized as follows:

1. Extensive reform and rich curricula: 91.8 per cent of the third-year students agreed that the 
CLE method enriches the curricula.

2. Establishment of a solid foundation for the future profession by imparting additional legal 
skills and values to complement theoretical knowledge: Imparting legal skills at the faculty 
level which will be built upon and ‘fine-tuned’ during the one-year professional training at the 
Nigerian law school goes a long way in building a solid legal foundation. 80.8 per cent of the 
students in the third year at UI Law support this fact.

39  Bukola Adaramola, a 2013 graduate student of Disaster Risk Management in the Department of Geography, UI.
40  Okobu Goddey Arimokwu, a Deputy Superintendent of Customs and a 2008 graduate student of Legal Psychology in the 
Department of Psychology, UI.
41  Abimbola Abiodun-Ojo, a 2007 graduate student of Legal Psychology in the Department of Psychology, UI.
42  Aderibigbe Adejare Morenikeji, a 2010/2011 graduate student in Legal Psychology in the Department of Psychology, UI.
43  2012/2013 graduate student who took the Legal Issues in Disaster risk Management Course. 
44  Govenor Micheal Imitini, a 2010/2011graduate student in Legal Psychology in the Department of Psychology, UI.
45  Taiwo Lucia Odunmbaku, a postgraduate student of legal psychology 2010/2011. 
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Damilola46 states that reporting and summarizing clients’ issues during the one year spent as a student 
clinician at the clinic in the Faculty of Law improved her writing, analytical and legal reporting skills.

3. Development of team spirit: 86.3 per cent of the students in the third year supported the above. 
Giving his view on CLE, Bamgbose47 affirmed that working in groups helped him develop good 
team spirit which is a highly valued skill in every organization. Furthermore, Nwajiaku48 added 
that group work with a deadline impressed on students the importance of getting good work done 
in good time and not losing marks.

4. Creation of a contemporary and more student-oriented approach to the teaching of law 
courses: 87.7 per cent of third-year students and 80.6 per cent of fifth-year students agreed that 
the new method was more student-oriented than the traditional method of teaching. Ebegboni49  
is of the opinion that she learns more and hardly forgets what she has learnt through CLE. Paul50 
is spurred to carry out research, read, study more within groups and do his assignment rather 
quickly and he is prompted to do more. Akinbola51 perceives CLE as ‘a very effective and result 
oriented method of teaching’.

5. Aligning the UI Law programme with recent global order and global trends: The students 
were not asked any question relating to the above. However, a few third-year students noted that 
they know from interactions with other students outside the country and from other pieces of 
information that CLE is being adopted in the law programme globally.

6. Stimulation of interest in the learning of law: 86.3 per cent of the third-year students and 91.95 
per cent of the fifth-year students affirm that it is a very interesting method of teaching law. 
Fatunmbi says, ‘the clinical legal education makes learning fun’52 as ‘it allows for interactive 
sessions in class and prevents a boring class’ which makes ‘Agwu53 feel no need to check his 
phone for text messages anymore’ and Ogunfowora54 no longer has the ‘opportunity to nap’.

7. Introduction and encouragement of law students to imbibe the spirit of social justice and 
public service: This will in turn help in fostering the development of a more socially responsible 
legal profession. A few years after graduating from the UI Law, Ogunfowora55 has introduced the 
law clinic idea to the law office where she practises, as part of the pro bono requirements expected 
of solicitors. Olafuyi56 opines that she cannot see a future in legal career without offering services 
for free even if only on a part-time basis.

8. Realignment to and application of African values in the law pedagogy: Alternative Dispute 
Resolution method is a value known and used in Africa.57 This is a method adopted in the WLC 
at the UI Law programme and it has worked very well in mediation cases brought to the clinic.

46  Damilola Odetola, 2012 UI Law graduate.
47  Ademola J. Bamgbose, 2010 UI Law graduate.
48  Ada Nwajiaku, 2013 UI Law graduate.
49  Love Ebegboni, 2013/2014, 300 Level UI Law student.
50  Patrick Paul, 2013/2014, 300 Level UI Law student.
51  Akinbola Iyanuoluwa, 2013/2014, 400 Level UI Law Student.
52  Fatunmbi Oluwafeyikemi, 2013/2014, 300 Level UI Law student.
53  Agwu Amarachi, 2013/2014, 300 Level UI Law student.
54  Dipo Ogunfowora 2008–2013 UI Law graduate.
55  Dipo Ogunfowora, Id.
56  Mariam Olafuyi, 2012 UI Law graduate.
57  Samuel Manteaw, Legal Education in Africa: What Type of Lawyer Does Africa Need?, 39 mcgeorge l. rev. 903–76 (2008), 
available at http://www.mcgeoge.edu?documents/publication/mlr/vol_39_4/02_manteaw_master.pdf (last visited July 10, 2014).
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From the discussions above and the findings from the students, to a large extent, it can be said that  
the UI Law programme has been able to achieve the aims for adopting CLE into the programme of  
the faculty.

Comments of Law Staff to CLE in UI Law

The comments of law staff, adopting the CLE method, have been both positive and negative.
A staff clinician at UI Law initially found adopting this new style of teaching, in her 300 level torts 

class, a bit intimidating and challenging.58 Another lecturer found the method odd and thought it could 
only be adopted in some courses and not in an abstract course like Jurisprudence. After adopting the 
method, he discovered that it has demystified the abstract nature usually attributed to Jurisprudence and 
has made the class more interesting and practical.59

In this method of learning, instructors have learnt from the students. This has been attributed to the 
fact that students have been found to have the ability to reason and bring in new dimensions that  
the instructor never averted his/her mind to in handling legal issues. A clinician said

Since I adopted CLE in my teaching, I have learnt more from my students than I think I would have 
if I did not adopt it.60

There is no doubt that CLE improves the teaching skills of instructors. Instructors also gain new 
knowledge which is introduced into research work.

It has been observed that more lecturers are getting interested in the clinical method of education and 
some have expressed interest and look forward to the many opportunities of sponsored trainings  
and workshops to build capacity. The zeal of the instructors to facilitate has also increased as the  
classes, now, are interactive. The instructors equally ensure they keep abreast with developments in  
their field so as not to be seen by the students as archaic, outdated and incompetent.

It should be noted that not all members of staff in UI Law have imbibed the CLE method. The attitude 
of some lecturers towards CLE has been negative. This has its effects on the students and the faculty  
as a whole. Some of the members of staff find it difficult to adapt to change in their teaching methods, 
thus preferring to stick to the traditional method of lectures, inherited from the colonial period. This  
has made it difficult for such lecturers to reach out to the needs of the present generation of students.

Some members of staff, who do not fully understand the CLE method, see it as a distraction from 
normal conventional academic activities. Members of staff who are not positively inclined to the clinical 
method of teaching see it as time consuming and also hold the view that it is not the job of law faculties 
to train students in communication, litigation, negotiation or counselling skills or for law students to  
give clients advice or counsel, or to even deal at all with live clients. They equally feel that by adopting 
the clinical method, the faculty is going beyond its bounds by usurping the role of the Nigerian Law 
School which should be in charge of professional training.

58  Folake Tafita, UI Law staff clinician.
59  Jide Olaniyan, UI Law teacher.
60  Folake Tafita, Id.

 at UNIV OF TENNESSEE on March 15, 2016ale.sagepub.comDownloaded from 

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://ale.sagepub.com/


116  Asian Journal of Legal Education 3(1)

The argument against those who have this attitude about training law students on ethical issues is that 
the issue of ethics, if not addressed during the few years spent in the university, would be too late to 
inculcate in one year, during the professional training in the law school, as is the case in Nigeria.

Factors That May Affect the Attitude of Staff and Students  
to CLE in UI Law

Many factors affect the attitude of staff and students to CLE. Some of these are discussed below.

1. Funding/Honorarium will serve as an incentive to instructors and also prevent a situation where 
instructors and students will have to use their personal resources to follow up, investigate and 
defend clients’ cases.

2. Training and sensitization: Some of the academic staff trained as clinicians have either left the 
university employment or gone overseas for further studies. New members of staff that have been 
employed have not had the opportunity of being trained through workshops and seminars. These 
new members of staff have to research into how the learning technique works, which requires 
personal effort, commitment and time.

3. Lack of amenities, an offshoot of lack of funding, dampens the eagerness of the staff and  
student clinicians to operate maximally.

4. Divided approach to teaching will not make for real progress in the integration of CLE in the 
whole student body.

Conclusion

The introduction of CLE in UI Law in 2008 was a very good decision and it has definitely enhanced 
teaching, learning and research. If the activity-based methods of CLE are continuously utilized in  
the teaching at UI Law and outside it, with time, it will be generally accepted as a better method of 
teaching in the university.

 at UNIV OF TENNESSEE on March 15, 2016ale.sagepub.comDownloaded from 

UNIV
ERSITY

 O
F I

BADAN LI
BRARY

http://ale.sagepub.com/

