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ABS-  T R A G T

This study regards certain variable sociological and 

eiucational factors as determinants of a person's or a 

group's degree o f bilingualisra, and attempts to ascertain 

rheir role in the proficiency a b ilit ie s  of Yoruba-English 

cilinguals in the f i f t h  form of the secondary grammar school.

In Chapter I  is an outline of the development of 

scholastic interest in the curious phenomenon of 

bilingualism. Some of the theories and research approaches 

to the study of bilingualism are explicated. The chapter 

concludes by indicating the descriptive sociolinguistic 

approach adopted fo r  the study.

Chapter I I  examines the re la tive  role and Status of 

Toruba and English among the Yoruba people in the colonial 

era and in Contemporary Nigeria. The Information and 

analysis in the chapter constitute a background agsinst 

which proficiency attcinments in the two languages may 

be understood.

Chapter I I I  is  methodological. Certain assumptions as 

well as the objectives of the study are stated. A number 

of hypotheses of Yoruba-English bilingual proficiency 

sre postulated and the procedure fo r  verify ing them

described. This involves the use of a language background 

cuestionnaire, and tests o f language proficiency.

-  v i i  -
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In Chapters IV to VI the hypotheses are tested by 

matching the achievements of the subjects in the tests 

o f proficiency with specific items in the language 

background information which have been hypothesized as 

determinants of proficiency. The hypotheses tested in 

chaptef IV deal with bilingual comprehension, in Chapter 

V with bilingual fluency, and in Chapter VI with bilingual 

choice and usage habits. In each case the results are 

stated and discussed.

In the last chapter (Chapter V II) we overview the 

whole investigation, summarising the major findings 

os regards the nature of bilingual proficiency, 

and ossessing the effectiveness of the instruments 

used in the investigation. We also consider some of the 

social implications of the differences in English

achievements among subgroups in the category o f 

bilinguals studied, and make some suggestions fo r  

avoiding their undesirable possible consequences.

Final ly , four of the sociolinguißtic probleias which 

bilingualism poses are suggested fo r  future investigation.
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C HAFTER ONE

INTRODUCTORY: THE CONCEPT OE BILINGUALISM *
APEROACRES TO TTS STUDY

The show of interest in the poss ib ility  of a man 

being able to speak more than one language was 

perhaps immediately consequent upon the legendary 

Tower of Babel, probably as a result of the 

frustration that the building enterprise iron ica lly
s\

occasioned. By the Christian era, however, the 

speculation had been resolved: bilingualism was no 

longer a remote poss ib ility  but a h istorica l, and

since then, a contemporaneous rea lity . We have recorded 
evidence o f bilingual performance which featured 

mutual in t e l l ig ib i l i t y  when in Jerusalem, the f i r s t  

Christians spoke in d ifferen t tongues.^

1. The Book of Genesis. Chap* 11 v. 1-9.
2. An account of this f i r s t  incident of bilingual 

performance is contained in The Acts of the 
Apostles, Chap. 2 V. 5-13. Eor V cTeiail'edy * 
c r it ic a l account of bilingualism through the

Glyn
.inguaiism in Edücatiöh, Report 

of an international Seminar Le Yd at Aberystwyth 
in I960. London, H.M.S.O. -  (I960), pp. 64-84.
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stimulus-words viere used to e l ic i t  responses from a 

group of English-German bilinguals in the U.S.A.

This was in 1877.^

Neorer home on the West African scene, an 

early documented attempt to grapple with the nature 

and problems of bilingualism was by Asamoa, a -fceacher 
aifc the Presbyterien School, Akokoaso, Gold Goast (now

Ghana), He discusses some of the perennial issues 

of bilingualism, namely, the defin ition  and educational 

implications of the phenomenon. His short a rtic le  

opens as follows*.

•Bilingualism is a big word which means 
learning a second language (e .g . English in 
the Gold Coast). Let us see i t  in two aspects 
f i r s t ,  its  e ffec t on mental development, and4 
secondly. the stage at which i t  can wisely 
be begun’ ,5

4. E.F. O'Doherty, 'Bilingualism: Educational
Aspects' in The Advancement of Science 
Vol. 14, No, 56 '(1958),' pp. 282-2877 I t  is 
interesting to note that the C atte ll test of 
1877, with some modifications} s t i l l  remains 
s va lid  instrument of measurxng bilingual 
attainment, and is  s t i l l  much used today 
in its  various adaptations. I t  w il l  be seen 
presently that the'analysis of Yoruba—English 
bilingualism presented he re owes a great 
deal to refinements of Cattell*s test.

5. Asamoa, II;A. 'B ilingualism '. LISTEN, Vol. XVI,
No. 7» July 1947. p. 9.
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rather than a d e fin itive  approach.

Within the tradition of Western scholarship, three 

Strands can be iden tified  in the e ffo r t  to grapple with 

the nature of bilingualism. These are defin itions, the 

setting up of bilingual typologies, and person-and- 

society related studies o f the phenomenon.

A. Definitions

There have been few attempts at defin itions of 

bilingualism probably because the phenomenon it s e l f  

defies any general defin ition . Two early and well-known 

of such defin itions are chosen fo r  discussion here.

The two represent the essence of most defin itions o f 

bilingualism, and w ill serve to illu s tra te  some of the 

lim itations inherent in most of them.

T h e 'firs t is Bloomfield's. He defines bilingualism 

as "the native-like control of two languages".^ in the 

second, Einar Haugen f i r s t  conceived of bilingualism 

as beginning "at the point where the Speaker can 

produce complete meaningful utterances in the other

1.2 The Concept o f b ilin gu a lism : -Toward a d e sc r ip t iv e ,

6. Leonard Bloomfield: Language. New York 
(1933), p . 36.
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lsnguage", but soon modified this to a defin ition
O

of bilingualism ss knowledge of two languages.

These two defin itions, beca.use of the ir vagueness, 

do not appear to have contributed much to the under- 

standing of bilingualism, and hence have not been 

applicable in any analysis of the phenomenon. As 

Mackey has pointed out, Bloomfield's defin ition  has 

been based cn an unrealistic criterion , namely, that 

the b ilingual's  performance in his second language 

must not be distinguishable from that of the native 

Speakers of the language.^ Apart from the equation 

o f bilingualism to ambilingualism or equilingualism 

which is implied, the defin ition  also presupposes a

7

7. Einer Haugen: quoted by Mackey in 'The
Description of Bilingualism' Canadian Journal 
o f Linguistics 7 (1962), pp. 51-8!?.

8. Einar Haugen: Bilingualism in The American*,
a bibliography and research guide. Gaineville, 
Ela. American Dialect Society. Publication 
o f the American Dialect Society, No. 26 (1956).

9. William E. Mackey: "Towards a Redefinition of
Bilingualism". JCIA 2, No. 1 (Regular Series)
1956, pp. 4-11.
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model by v/hich the b ilingua l’ s performance in the 

second language is to be measured. The spontaneous 

question is : what constitutes ’native-like Control'?

Or, i f  we assume the a v s ila b ility  of a model, at what 

degree of perfection does a foreign Speaker o f a 

language become notive-like, since Standards of 

performance vary even among native Speakers of a 

language?

Similar uncertaihties render Haugen's conceptions

unv/orkable. The unit of his complete meaningful

utterance is not clear, in the ligh t o f advances in

structural lin gu istics , such as the units o f structure

(and therefore of meaning) specified by Halliday.

Halliday sets up fiv e  units of structure, namely,the

raorpheme, the v/ord, the group, the clause, the

sentence,' having a constituent - constitute relationship
10in that ascending order. Apart from the sub-class of 

bound morphemes every one of the fiv e  units cen be a 

complete meaningful utterance, depending on the con- 

text.

10. M.A.K. Halliday "Gategories o f the Theory of 
Grammar" WORD 17, ITo. 3 (1961),.
pp. 241-292^
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Haugen’ s defin ition  of bilingualism as know- 

ledge of two languages also raises a problern of 

Interpretation, again in the ligh t of recent 

advances in lingu istic Science. Since a better 

understanding of the nature of longuage came in the 

wake of Chomsky*s revolution, knowledge of a 

language h&s become a technical term used to mean 

competence in that language. This competence 

specifies the generative a b ility  of a native Speaker 

in terms of rules governing formstions and transforma- 

tions of grammatical utterances in his language

which have been internalised by the ideal native
1ispeaker-listener.

To say without qualification that a bilingual 

has knov/ledge of his second language, then, is  to 

equate his competence in a l l  the components of the 

language to that of a native Speaker«, Certain b ilin -

11. Noam Chomsky: Aspects of the Theory of Syntax 
Cambrige, M. I.T . Press" (Research 'Laboratory 
of Electronics, Special Technical Report,
No. 11), 1965.
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guals have, of course, been known to have native-speaker 

competence but only in certain components of the ir second 

language. The phonological component is always the 

exceptional testy shibboleth which usually reveals degrees 

of incompetence among foreign Speakers of a language. Thus, 

knowledge of two languages in this Chomskyan sense is  

ambilingualism which is hardly attainable and therefore 

considered unrealistic as a measure of bilingualism„ ln 

general, we raight therefore sey that since the value o f a 

defin ition  must rest on its  a b ility  to elucidate the 

internal and the externa 1 features of its  object, and 

since these two defin itions have not c learly  revealed the 

essence of bilingualism, they are not applicable in the 

present investigation. That is , having demonstrated its  

fu t i l i t y ,  ambilingual competence w ill not be the measure 

of bilingual attainment in this investigation.

B. The Tsrpology of Bilingualismo

Over periods, contacts between languages have 

been occasioned by d ifferen t e c t iv it ie s  taking 

place in d ifferen t kinds of environment or setting, 

and have produced d ifferen t types of bilingualism»
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Among such a c tiv it ie s  or events are trade, conquest, 

colonialism, and the exigencies of modern education. 

The environment or social setting in which b ilin 

gualism takes root could be hostile , at least in it ia l-  

ly , in cases such as where the language of the con- 

querors has been imposed on an unwilling conquered 

people. But i t  could also be a happy one where 

bilingualism has been the free choice of a people 

who probably see the acquisition of e second lan

guage as a positive factor of progress in trade, 

education, adrainistration and nation building.

These two factors, occasion and environment, have 

produced d ifferen t types of bilingualism which can 

then be c la ss ified  broadly on cr ite r ia  of the b ilin 

gual' s competence in the two languages (such as his 

restructuring or reordering some particular System 

of one or both languages as a result of contact), 

or of his performance in the languages. C lassifica- 

tions of bilingualism on such Qriteria have mostly 

been stated as binary contrasting types •. Coordinate
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vs Compound bilingualism, Genuine vs Pseudo-bilin- - 

gualism, Oral vs Literate bilingualism, E lit is t  vs 

Maas bilingualism,

A. Competence-based typology

Co-ordinate vs Compound Bilingualism,

The iden tifica tion  of coordinate/compound 

bilingualism relates the context of language ■' • 

acquisition to the type of lingu istic  competence(s) 

which the bilingual acquires in the context(s) of 

contact. Its  working is  best illu stra ted  with the 

semantic system(s) of the languages in contact, 

although i t  can also be illu strated  v/ith the other 

components. As Weinreich^ explained, compound 

bilingualism results when two languages are learned 

in one and the same environment, ln the bilingual, 

the Systems of the languages are fused or collapsed

12, Uriel Weinreich, l is ts  some other contrasting 
types on the bases of functions of the 
languages -  organic vs inorganic, orderly vs 
disorderly, etc. See languagea jn  pontact; -
Pinding and Problems New York. Linguistic 
C ircle of Ne w York Tpublications of the 
Linguistic Circle of New York, No. 1) Seventh 
Reprint (1970) pp. 81-02.

13. Uriel Weinreich, ib id . pp. 7-12,
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with the result that the bilingual tends to iden tify  

corresponding items of the two languages with the 

same referent. In Saussurean terminology he now has two 

s ign ifiers  fo r one si?*gnified„ Therefore in Processing 

Information, fo r  instance, the compound b iligua l sees 

and interpretes the structure or the psferent o f cno- 

language in terms of the structure or the refb?ent of 

his other language«, His productive s k il l  is  also 

affected by the same interlingual Identification  process. 

His performance (productive and receptive) is thus 

restricted  by the lim its imposed by the a va ilab ility  

of translation equivalent between the two languages.

Conversely, the coordinate bilingual has learned 

his two languages in separate contexts. He keeps the 

Systems of the languages separate and unmixed. His 

production and interpretation in one language is 

d irect, i . e . ,  unmediated by the corresponding System 

of his other language. By some implied notional 

conception, the coordinate is the 'true ' bilingual 

in contrast to the 'fa ls e ' bilingual who has leam t 

his two languages in the same context.
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Subsequent supportive expositions of the com- 

pound/coordinate distinction are those of Ervin 

and Osgood^ and Lambert,^ In addition, Lambert 

has related the distinction to the Whorfian hypo- 

thesis as an explanation of the two d ifferen t 

cognitive Systems allegedly found in bilingua1s.

As Macnamara, Haugen and Mackey have pointed out, 

however, while the C lassification of bilinguals as 

coordinate or compound on the ground of same or 

d ifferen t contexts of acquisition might be plausible, 

the extension of the distinction to the realm of
y\ f.

cogmtion is  of doubtful va lid ity .

14. S.M. Ervin and C.E. Osgood: "Second Language
Leaming and Bilingualism" Journal of 
Abnormal and Social psychology (Supplement 
No. 2757 1954, PP. 139-146.

15. W.E. Lambert, "Social and Psychologica1 Aspects
of Bilingualism" in B ilingualism in Eaucation 
°P. c it .  pp. 44-55.

16. John Macnamara: ‘Bilingualism and Thought’
in James E. A la tis  (ed .) Bilingualism and 
Language Contact; Anthro'pöTo'gic'ai, 
Linguistic, Psychological, and Sociological 
Aspects. Georget'o v/n Univers £t y 7~ress~, ”
(1970). pp. 25-45.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  13 -

i i .  Performance - based typologies«,

Performance-based typologies follow the cr ite ria

of automaticity, mode of use, social or demographic 

d istribution , and the functions of the languages in 

the bilingual community. These are b r ie fly  ex- 

emplified below»

i i i .  Genuine-vs Pseudo bilingualism»

Genuine and pseudo bilingualism are contrasted 

in O'Doherty’ s C lassification» The genuine bilingual 

has the greatest imaginable fa c i l i t y  in bis two 

languages such that on demand or as occasion 

warrants, his performance in each is  fluent and 

automatic» By contrast, the pseudo bilingual has 

a limited loiowledge of his seccrd. language; he has 

not mastered i t ,  and his performance in i t  is  there- 

fore hesitant and halting. He cannot use i t  e ffe c t-  

iv e ly  in communication.^

iv . frra l vs Lite rate bilingualism»

The criterion  applied here is the mode of acqui- 

s ition  and use. * The oral bilingual spealcs his two

17. E.F* O'Doherty, (1958) op.cit
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languages but has no literacy  s k i l l  in one or botk 

of them. By contrast the lite ra te  bilingual does 

not only speak both languages, he also reads and 

writes them. The oral and lite ra te  types of the 

bilingual w il l  be found in many bilingual communi- 

t ie s  which have only a recent tradition of bilingual 

education, but its  distribution has been atudied in 

some deta il in the Soviet Union by Lewis -  who 

also exemplified the Elitist/Mass bilingualism in. 

the same Soviet Community.

v. E lit is t  vs Hass bilingualism,,

This distinction describes societa l bilingual

ism which results from discriminatory language 

planning. E lit is t  bilingualism manifests a policy 

of selecting a few fo r special training in a foreign 

language. This cadre of privileged bilinguals are

18. E. Glyn Lewi3: Multilingualism in the Soviet
Union. Horton The ifagiio'. Paris Yi97£)
pp. 278-282.
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then deployed in Services where the ir special s k i l l  

is required. J Hass bilingualism plsnned b ilin 

gualism for the entire population fo r  its  own sake, 

but also fo r  tbe advantages that the society and 

the individual may derive from i t .

v i .  Diglossia

As Ferguson formulated and exemplified in -%yptian 

Arabic, diglossia is a feature of a monolingual comraunity 

in v/hich two varieties of the same language, colled the 

High and the Low, coexist. The structures of H and 

L are distinguished although the correspondences 

between them are sim ilar enough fo r them to be 

recognised as dialects of the same language. l'hey 

are also distinguished in the functions they 

perform. The H is employed in serious domains 

which are characterized by form ality, such as 

government business, re lig ion , sublime poetry and
•v

a l l  c lassica l litera tu re, formal education, and 

lectures. L performs the more relaxed functions

19. The language policy of the British colonial 
administration in Nigeria was in it ia l ly  
such a discriminatory one (see Ayo Banjo: 
•A H istorical View, of the English Language 
in Nigeria* IBALAN 28 (1970), pp. 63-68.
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marked by ligh t informality, such as sa tir ica l

literatu re, th r ille rs , jokes, informal discussions

following a reading or a lecture delivered in the
poH variety, and so on„

Perhaps the most remarkable features of dig- 

lossia are the attitude of the users to the two 

va rie ties , and the distribution of functions between 

them. H is  held in high esteem in association 

v/ith the. functions i t  performs. Por instance, in 

Arabic, the quoran is in H. I t  is  held sacrosanct, 

and permits no sinrplification. By contrast, L is 

the colloqu ia l, pedestrian, less prestigious variety 

associated with Cartoons, but also with interpersonal 

transaction. In function, the two trarieties are not 

mutually substitutable.

A fter Ferguson, however, diglossia has been 

employed to describe any community where two Codes 

or languages exist and perform d ifferen t functions.

^ThuSjbilingualism is a form of d iglossia, involving

20. Charles Ferguson ‘D iglossia ’ , Word, 15
(1959), pp . 325-340.
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two languages instead of two varie ties  of the same

language. Indeed, i t  can be mor£. complicated, as

Fishmon has shown, where one or both languages each
21has sub-varieties which perform special funer3.0ns.

as a conceptual framework, typologies can easily  

be seen to be of limited value. 'liiere is inherent in 

thern a weaImess in their fa ilu re to reveal the structure 

and Operation of bilingualism in the bilingual individual. 

Given the common denominator of bilingualism, i . e .  

that someone speaks two langju&ges, the v ita l  direction 

of Investigation is  to ascertain how bilingual he is , 

and v;hat use he molres of bis two languages in his 

daily l i f e .  Ihus, in the investigation reported here, 

no attempt has been made to iden tify  types of bilingual 

by any of the cr ite ria  outlined above, although some 

of the premises on which certain typologies are based

have been found relevant to the study.
. y)

F irst, the occasion and environment of contact, 

in this case between Yoruba and Fnglish, na me ly , trade,
1

colonialism, education, w ill  £)& shown la ter to be 

conducive to the growth of Yoruba-English bilingualism.

21. J.A. Fishraan, 'Bilingualism with and without Diglossia;
Diglossia with and vj ithout Bilingualism. Journal 
of^Gocjal Issues, 23 (1967), pp* 29-30.
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Our approach w ill  however be to describe the quality 

of that bilingualism as manifested among a category 

of bilinguals ratlaer than iden tify  thera.

Second, the theor3r of the context of language 

leaming, constituting an infrastructure which determines 

the degree of a b ilin gua l’ s competence and consequently 

a ffecting his performance, does appear situationally 

log ica l and plausible, I t  must be pointed out, however, 

that the same tlieory seems to have lost sight of the 

role of a special language learning aptitude which, on 

its  own, can be res-ponsible fo r special patterns of 

bilingualism, or do so in conjunction with the influence 

of the context of acquisition.

fh ird , functional specialization of languages 

within domains can determine the configuration of 

individual and group bilingualism. As domains vary 

in the demand they make on the languages aprropriate 

to them, such d iffe ren tia l pressures, over a period, 

produce d ifferen t patterns of bilingualism. 'J'his w ill  

be illu stra ted  with the patterns of bilingualism which

obtain among the bilingual subjects involved in this 

Investigation.
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1.3 Person-and-Society related description

In our consideration of the valu.es and lim itations 

of bilingual typologies, the hint was given (above,pp.17, 1t 

of the direction which this present investigator would 

consider the more elucidatory in the c la rifica tion  of 

some of the issues which bilingualism raises, namely, 

thet we should attempt to ascertain how bilingual a 

person is , and ’what use he makes of his bilingual 

repertoires. 'How bilingual' is  an acceptance of Mackey's 

view that bilingualism must be seen, not as an absolute 

a b ility  or s k i l l ,  but as a continuum, or as a series 

of continus of sk ills  along which the relative 

Position of an individual bilingual is to be found
pp

and expressed as a degree. «What use' draws our 

intention to the main function of language as 

instrument of communication; but since the bilingual 

possesses more than one of such Instruments i t  becomes 

necessary to categorize and re iste the functions he 

assigns to each of them in his relationships with 

other members of his Community, some of* whom msy also 

be bilingual like himself. I t  is  such a description,

22. William 3?. Hockey (1956), op. c it .
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in terms of degree and function, that w ill be attempted 

in this investigation. In this section we outline some 

we 11-known theoretical formulstions which pioneered 

this approach and also some erapirical studies that 

have been carried out under their influence. 

i  l ocus of b il ingual contact

It  was Einar Ilaugen who f i r s t  directed the sh ift 

of emphasis from the purely linguist.ic to the 

psychologica1 and the sociolinguistic aspects of 

bilingualism. He called attention to the bilingual 

individua'ls who, a fter a l l ,  are 'the carriers of 

interlingual contagion' and to whom analysts ‘ must 

look for an understanding of processes that must have 

operated in the distant past as we 11 as in the 

present', for a l l  ’ ta lk  of substrata and supern trata 

(that are discovered in the study of loanwords) must 

remain stratospheric unless we can found i t  so lid ly  

on the behaviour of liv in g , observoble Speakers'^

23. Einar Haugen: 'Problems of bilingualism: Lingua 
Vol. i i ,  No. 3 ( W ) ,  PP. 271-290. (TEe 
interpolation is this w r ite r 's ).
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Weinreich le ie r  expanded this emphasis into an exp lic it 

Programme for a systematic analysis of bilingualism.

He proposes three angles to the study of the bilingual

individual, v iz , the lin gu istic ,

the psychological, and the socio-cultural0

i i „  lingui stic  analysis of a person's degree of
bilingualism.

The purely lingu istic  description focuses on the 

interference phenomenon* Its  pursuit, by means of 

contrastive analysis, leads to the iden tification  of 

the compound and the coordinate types of the bilingual, 

and has been found psrticu larly  insightfu l in language 

pedagogy«, But the present study is not concemed with 

such a lingu istic  analysis at the leve l of the subjects 

chosen fo r the Investigation because. neither pedagogy, 

nor pure lingu istic  analysis fo r  its  own sake, has 

been the motivation fo r the enouiry. 

i i i .  Touard a socio lin gu istic dejscription

The psychological and sociocultural perspectives 

proposed by Weinreich have been amplified into a
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sociolinguistic framework in a number of publications 

by Mackey,2^ Fishman,2'5' 2  ̂ and Iiacnamara.2? The main 

features of their proposals fo r  an integrated 

description consist of:

(a ) ascertaining the language aptitude variables 

of the bilingual,

(b ) relating the bilingual to his socio-cultural 
milieu,

(c ) ascertaining the language learning fa c i l i t ie s  

available to the bilingual, and

(d) measuring the b ilingua l’ s proficiency in his 

two languages in relation to the variables 

in (a ) -  (c ) .

24-, V/illiam F. Mackey: 'The Description of Bilingualism' 
in Joshua A. Fishman (ed .) Headings in the 
Sociology of Language, Mouton. T be Plague r
(1968), pp. 554-584.

25* Joshua A. Fishman: 'Sociolingu istic Perspective 
on the Study of Bilingualism '. Linguistics:
An International Review 39 (19&8)7 pp. 2i-49.

26. J.A. Fishman: 'The Relationship between Micro-
and Macro- Sociolinguistics in the study of 
Who speaks What language to Whom and When. ' 
in J.B. Pride and Janet Holmes (ed s .). 
Sociolingu istics. Penguin Books (1972), 
pp. 15-32.

27. John Macnamara. 'How can one measure the extent
of a Person’ s Bilingual Proficiency'? in 
L.G. Kelly, (ed .) .  Description and 
Measurement of Bilingualism: an international 
seminar. Canada University o f Toronto Press 
T W T 7  pp. 79-119.
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(a ) Aptitude

With respect to a bilingual individual the following 

aptitude variables are considered to  be partly respon- 

sib le for his degree of bilingualism:

Age - Psycholinguists hold d ifferen t viev/s but there 

is  Consensus on the relation of language (and 

hence b ilingual) proficiency and the age of 

exposure to the languages. Most psycholinguists 

consider that early exposure to two languages in 

childhood makes for higher bilingual proficiency - 

i f  other variable factors are equally favourable.

Sex -  Evidence of the relationship' of the sex

variable to bilingual proficiency is not quite 

conclusive but the Suggestion is  that g ir ls  

succeed better tban boys in learning languages» 

Intelligence -  The relationship of this variable to 

language learning has always been d if f ic u lt  to 

ascertain« Psychologists distinguish between 

verbal and non-verbal In telligence, and the 

poss ib ility  of a high quotient in one but not 

in the other. The possession of a high verbal 

in telligence is d irectly  conducive to high 

bilingual proficiency«
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Memory: -  Since this is  a factor in imitation, i t  is 

essumed to be a factor of proficiency in certain 

language sk ills  at some leve ls , e.g. in speaking.

Attitüde: - The b ilingual's  attitude to his languages 

and towards the native Speakers o f those languages 

influence his behaviour and progress in the 

learning Situation.

Motivation: - Lambert distinguished betv/een

integrative and instrumental motivations in 

second language learning, and relates them to 

progress and degree of bilingual proficiency. 

According to him integrative motivation is 

assim ilationist and positive while instrumental 

motivation is  manipulative, and though not 

necessarily negative, i t  impedes progress in 

second language learning, thereby a ffecting the 

degree of bilingual proficiency in a downv/ard 

trend.2u

28. W.E. Lambert: 'A Social Psychology of B ilingualism ', 
Journal of Social Issues, Vol. 25, No. 2
0967), PP- 91-108."
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( b) The B ilingual's Socio-cultural setting

Community interactional settings heve certsin 

socio-cultural properties which play a crucial role in 

the attainment of bilingual proficiency by members of 

the Community. The members may or may not articu late 

the properties, or even be conscious of the role 

they play in their own acquisition of bilingualism. 

Such factors vary between communities, and by their 

Variation determine the individual's degree of 

bilingualism by fa c ilita t in g  or impeding his 

acquisition of one or both of the two languages. The 

variables here include:

( i )  Circumstances of language contact

The relevance of the factors associatea with 

the occasion and atmosphere of language contact 

has been discussed. (See section 1,2 B above)

( i i )  Functions of the languages

Languages in contact perform coraplementary roles 

as assigned them by the bilingual individuals, 

or as institu tionalised by the bilingual 

community. The process of informal socia lization  

may use one medium, formal transactions another 

medium, while the expression of culture or some
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of its  divisions may use one of the languages 

or share its  transmission between the two 

languages. This division of functions between 

the languages influence the b ilingual's  motivation 

for leoming them. He w il l  have d ifferen t reasons 

for learning the d ifferen t languages according 

to his d ifferen t needs fo r  them, and apportion 

or u t iliz e  the available fa c i l i t ie s  for 

learning by such considerations.

( ü i )  Prestige

The prestige value attached to a language is a 

variable which epitomises other variables, such 

as functions performed by the language, attitu.de 

towards i t ,  motivation fo r  learning i t ,  etc.

When d iffe ren tia l prestige values are bu ilt up 

fo r the languages in a bilingual community 

they become a factor o f bilingual proficiency 

especially among subsequent generations of 

learners.

c. F a c ilit ie s  available for bilingual acquisition? 

F a c ilit ie s  which are responcible fo r  the

acquisition o f varying degrees of bilingualism are 

formal and informal in character.
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( i )  Formal fa c i l i t ie s

These are fa c i l i t ie s  provided fo r, or associated 

with language learning within the school System, The 

fa c i l i t ie s  vary in quantity and quality, and are 

reflected  by the Status of the languages in the 

curriculum, by the a va ila b ility  of learning apparatus 

such as the audio-lingua1 gadgets and other electronic 

devices used in modern language learning, and the 

a va ila b ility  of qualified teaching personnel,

( i i )  Informal fa c i l i t ie s

These consist of social contexts provided by 

the home, by the Community, and also by the school 

fo r using the languages, The uses to which the 

languages are put reinforce formal learning and thus 

constitute a positive but variable factor of 

bilingual proficiency,

( i i i )  Length of exposure to the languages

The re la tive  length of exposure to the languages 

through formal and informal speech a c tiv it ie s  bears 

direct relationship to the degree of bilingualism

attained
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(d ) Keasurement of degree of bi l in gualism

The measurement of the degree of bilingualism comes 

as the last stage a fter obtaining relevant Information of 

the b ilingual's socio-psychological and socio-lingu istic 

background as described in (a ) - (c ) above. Measurement 

of degree of bilingualism is  done by tests of proficiency 

in certain sk ills  in the two languages. The sk ills  are 

those of expression, namely, speaking and writing, and 

of comprehension, namely, listen ing and reading. But a 

bilingual person's mastery w ill vary between sk ills  in 

each of his two languages. His s k il l  in speaking one 

language may be poorer than hi3 writing s k i l l  in the 

some language, perhaps thereby re flecting  the variables 

of mode and circumstances in his exposure to the language. 

So also w ill his mastery of corresponding sk ills  vary 

between his two languages* Therefore a l l  the four sk ills  

should, idea lly , be tested in his two languages.

Purther, the sk ills  should be tested at
.

differen t lingu istic  levels-phonology, grammar, 

lex is , and semantics, fo r  the same reason that 

variations are knovm to obtain in a bilingual*s 

mastery of a particular s k i l l  at d ifferen t levels.
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For instance there are known cases of bilinguals who 

possess a vast vocabulary in th e ir second language but 

v/hose ’ exotic1 pronunciation is  easily noticea by 

even an untrained listener v/ho merely knows the 

language«, Some other bilinguals have good pronunciation 

but imperfect grammar. Thus, according to Mackey's 

scheme there should be a battery of fo rty  tests 

of bilingual proficiency to be administered^ as in 

the table below. (A & B represent the b ilingual's 

two languages).2^

Sk ills  , Levels

Phon
gica
A

olo-
1
1 B

1 Grami 
tica 
A

na-
1
1 B

r------
Lexit

A

3a 1 

1 B

S@rna;

A

ntic 

' B

t ------
Styl

A

-------r
is t ic !

' B

Speaking
Writing
Listening
Reading

» ’1

29. William F. Mackey (1968), op, c i t . ,  p. 557.
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I f  the circumstances are favourable and 

fa c i l i t ie s  are available, such a battery of fo rty  

tests is  the ideal as i t  is very exhaustive. I f  the 

test conditions are not so conducive, Macnamara 

suggests that a selection of one or two sk ills  fo r  

test at a particular leve l may be quite adequate fo r  

a defined objective of Investigation and within the 

lim itations of the circumstances»^ In such a 

circumstance a test of the b ilingual’ s comprehension 

s k il l  (lis ten ing or reading) may be decided upon.

As Clark, Hutcheson, and van Buren have tr ied  to 

demonstrate, comprehension does not only manifest 

understanding, i t  also re flee ts  the language user's 

productive a b ility  because i t  is items he is  capable of 

producing that he understands. rfhe converse may not 

be tru e .^

30» This assertion is  accepted as a working hypothesis 
in this study»
John Macnamara, (1969)» o p .c i t » ,  p. 81.

31. Ruth Clark, Sandy Hutcheson, and Paul van Buren: 
•Comprehension and production in language 
acquisition ’ Journal of Linguistics, Vol. 10,
No. 1 (1974), pp. 39-54/
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1.4- Empirical Sociolinguistic Studies of  Bilin g u a lism 

The present study has gained in d ifferen t respects 

from two empirical sociolinguistic studies which 

combine survey features described above in d ifferen t 

proportionSo One is Joan Rubin’ s study of national 

bilinguelism in Paraguay where Spanish and Guarani 

are alternative languages.^ The second is the study

32. See Joan Rubin: (a ) ’ Bilingualism in Paraguay* 
Anthropological Linguistics IV (1962), 
pp. 52-58; (b) ‘ Bilingual Usage in Paraguay’
in Joshua A. Eishman (ed .): Readings in the 
Sociology of .Language Mouton. The Ilague.
Paris (1968), pp. 512-530; (c ) ’Acquisition
and Proficiency’ in J.B. IteicLe & Janet Holmes 
(eds .) Sociolingu istics. Penguin (1972),
pp. 350-366.
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of Spanish-English bilingualism among a group of 

Puerto Ricans liv in g  in Greater New York«, This was 

conducted by a team of specia lists in d ifferen t

techniques of language study and socia l investiga-
, . x*
txon, and directed by Joshua Fishman.

33. The report of the survey has been published under 
the t i t l e  Bilingualism in-the Barrio by
J.A. Fishman, R.L. Cooper, Roxana Ha, et a l.
But excerpts from the reports are published 
in two special numbers of the Modem Language
Journal, L 111, Nos. 3 & 4 0969)„ The relevant 
ones are lis ted  below:

( i )

(ü )

( i ü )

( i v )

Also (v )

Robert L» Cooper and Lawrence Greenfield: 
•Word Frequency Estimation as a Measure of 
Degree of Bilingualism' The Modem Language 
Journal L. I I I ,  No. 3 ( 1rJ6^‘;''ppT'vIF3-T0o/*
Robert L. Cooper & Lawrence Greenfield: 
'Language Use in a Bilingual Community’ .
The Modem Language Journal, L. I I I ,
No. 3 (1969), pp. 166-172.
Robert L. Cooper: 'Two Contextualised 
Measures of Degree of Bilingualism '. The 
Modem Language Journal, L. I I I ,  No. ’3V
(1969), pp. 172-178.
Joshua A. Fishman: ’ Some Things Learned.
Some Things Yet to Learn'. The Modem
Language Journal, L. I I I ,  NoVV (T969),
pp. 255-258.
J.A. Fishman & Charles Terry: 'The Va lid ity  
of Census Data on Bilingualism In A Puerto 
Rican Neighbourhood' American Sociological
Review, Vol. 34-, No. 5 (1969),
pp. 636-650.
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The two surveys d if fe r  in depth and coverage.

Rubin's survey involved 1283 subjects, chosen from 

the urban centre of Luque (299) and the rurel area of 

Itaryuami (984-). Her e lic ita tion  technique was the 

interview on a prepared questionnaire. The questions 

were in two parts. Some tried  to ascertain the bilingual 

individual's choice and usage of language. In such 

questions an interpersonal or transactional relationship 

is  described and the bilingual is asked to state 

which of his two languages he usually uses in the 

context;. The second type of questions asks the bilingual 

to state the Community norms of choice and usage. They 

take the form of 'what language would people normally 

use in . . . ' ?  (a specified context). Her technique fo r  

assessing bilingual proficiency was, however, rather 

weak. She could not find and could not construct 

suitable tests , and therefore re lied  on her i.mpression 

during interview to estimate a b ilingual's  proficiency 

in the two languages.

In their own survey, Fishman's team employed 

multivariate e lic ita tion  and measurement techninues.

A ll th e ir 4-8 Spanish-English bilingual subjects were

interviewed on a language background questionnaire

4
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dealing with various socio-psychological and socio- 

cultural aspects of their longuage choice and usage.

In addition, they a l l  participated in a number of 

contextualised bilingual proficiency tests. Performances 

in the tests were then correlated with relevant 

information frora the language background questionnaire 

to arrive at degrees of bilingualism„ The same correla- 

tions were also used to assess the predictive power 

of the d ifferen t techniques used in such surveys of 

bilingual proficiency»

Most of the techniques used by Pishman's team 

have been found applicable in the present study. But 

then, the socio-cultural context of Spanish-English 

bilingua lism which they surveyed is in several respects 

d ifferen t fron the socio-cultural context of Yoruba- 

Bnglish bilingualism with which this survey deals.

So also are the bilingual subjects d ifferen t in th e ir 

psychological background and degree of sophistication. 

The features of the techniques therefore have to be 

adepted to suit the socio-cultural setting in which 

Yoruba and English co-exist, and to e l ic i t  relevant 

information fron the category of bilinguals involved.
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In the next chapter, the peculiar socio-cultural 

setting of Yoruba-English bilingualism is described 

to provide a context fo r the problems of bilingual 

attainment and uaage among our chosen category of 

bilinguals which the investigotion sets out to c lo r ify »
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CHAPTER TWO

THE HI5T0RICAL AND CONTEMPORARY 3BYTING 
EOR YORUBA-ENGLISH BILINGUALISM

The theoreticöl as well es the analytical 

viewpoint guiding this study wes discussed in the 

last chapter, namely, that bilingualism is a charac~ 

te r is t ic  of l'anguage behaviour in the bilingual 

Society. The emphasis of such a socio-lingu istic 

perspective is  the analysis of the functional 

complementarity of the tv/o languages in contact. 

Consequently, we regard certain circumstances of 

society, in a l l  their ram ifications, as infrastructura1 

fo r the incidence of bilingualism. Bilingualism in 

Canada is the best example here. Its  history forms 

a substontial and an inseparable part of the history 

of the Canadian nation. The same factors which are 

responsible fo r  its  entrenchment and its  legal status 

also largely underly and explain the pattems in 

Canada’ s p o lit ic a l,  socia l, and economic organizationUNIV
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and structure. The corollary of this is that the 

working of bilingualism in Canada can only be properly 

understood in the soc io -po litica l context of that 

country.
However, lest the institu tionalised and legal

Status of the Canadian bilingualism is seen as an

extreme of circumstantia1 determinism, we consider,

b r ie fly , other bilingual conmunities which, as
pMackey has pointed out, need not be, but are bilingual, 

due to the pressures of certain operative factors 

which are inherent in the Community. The communities 

we are referring to here are lin gu is tica lly  homogeneous, 

and can, by that fact, operate just as well in one 

language. Bilingualism in such communities might be a 

consequence or a concomitant of h istorica l events, 

such as conquest and colonisation. But subsequent 

independence usually presented an occasion to enact 

a monolingual language policy, discontinuing the use

1. See The Report of the Royal Commission on
Bilingualism and Biculturalism.- ■ Queen‘ s 
Printer, Ottawa, Canada (1967),. Vol. I .  

. William F. Mackey (1968), op. c it .2
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öf the colonial language, and making their indigenous 

language the lingua franca.. Contemporary experience in 

Africa however shows that, by force of circumstance, 

most of such communities have elected to remain 

bilingual. Considerations, such as the need to foster 

p o lit ic a l unity in the context of wider nationalisms, 

and to quickly achieve technological competence, 

become the ju stifica tions fo r  remaining bilingual«,

Such considerations weigh heavily in favour of 

continued learning of their erstwhile colonial language 

The weighting' of these influences decisions to 

deploy most of their resources to the promotion 

of their second language with a zeal that usually 

relegates the indigenous language to  a secondary 

Position. I t  is thus also basic to the degree and 

trend of bilingualism among members of the community, 

especially the younger ones.

Yoruba-English bilingualism with which our 

study is  concerned (henceforth YbE bilingualism) 

is  an example of such e lective  bilingualism. In the 

sections below, we shall consider its  origin and the 

fovourable circumstances of it s  growth and perpetuation.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  39 -

Section I  The Yoruba people and the Yoruba language. 

Section I I  The incipience and growth of YbE

bilingualism in the soc io -po litica l and 

educational context of colonial 

administration in Nigeria.

Section I I I  The Contemporary state of YbE bilingualism.

The role and Status of the two languages 

fo r  the Yoruba people in Nigeria.

I* The Yoruba people and the Yoruba language

The Yoruba people in Nigeria number approximately 

eleven m illion (1963 Census). They have the ir home in 

the Lagos, Ogun, Oyo and Ondo States, and also in the 

Ilo r in  and Kabba provinces of the Kwara State. Outside 

N igeria, large concentrations of them are found east 

and north of the cercle of Savalou in the Republie of 

Benin, and in the eastern sector of the cercle of 

Atakpame in the Sepublic of Togo. The Yoruba in these 

francophone countries have often been referred to by 

European anthropologists by various names -  Anago,

Nago, Inago, Nagot, Aana, and so on, but such names 

are never used by the people in references to 

themselves. Our investigation is concerned with the 

state of YbE bilingualism among the Yoruba in Nigeria,
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and the findings are to be taken as generally repräsen

ta tive  of the state of the phenomenon only in the 

Nigerian sector. The Yoruba in the Republics of Benin 

and Togo f a l l  completely outside the purview of the 

enquiry fo r  the obvious reason that, consequent upon 

their d ifferen t colonial experience v/hich was French, 

their educational System used and s t i l l  uses Prench 

as medium, fhey w ill  therefore be proper subjects fo r  the 

study of Yoruba-French bilingualism.

The Yoruba Language

Por our present study i t  su ffices to adopt

Haugen's simple but a11-inclusive defin ition  of

language, in relation to its  d ia lects, as a super-
*

Ordinate aggregate of many d ia lects.

The Yoruba language comprises many dialects 

having varying degrees of s im ila rities  and differences

among them; but there is  a Standard d ia lect. Its  written«
form is  based largely on its  northwestern group of 

dialects spoken by the earliest Yoruba litera tes  and

3. Einar Haugen: 'D ia lect, Language, Nation'.
American Anthropologist, 68 (1966),
pp. 922-935.
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. /i
the f ir s t  orthographers of the language. Lts spoken 

form today appears to be an amalgam of the same 

northwestem subvarieties and the Lagos d ia lect. Most

home-based and uneducated Yoruba speak the particular
*

dialects in their areas, but the educated, the kind 

of bilinguals we focus upon in this study, operate in 

the Standard dialect which most of them acquire 

formally in school -  at least in its  written form.

A good many of the educated might therefore be 

b id ia lecta l, in the Standard and their particular 

regional d ia lects. But bi-diolectalism  among the 

subjects in this investigation does not seem to have 

any direct effect on their performances in our tests 

of proficiency in Yoruba because both the test materials 

and their written responses were done in the Standard 

dialect. (We reasonably assurne, of course, that 

educated native Speakers of the level of our subjects 

have su ffic ien tly  maafcered the deep and surface 

structures of their language to make d ia lects1 variations 

inconsequential in their performance in formal tests 

of this nature).

4. See ( i )  Abiodun Adetugbo: The Yoruba Language in
Western Nigeria; Its  Major Dialect Areas«, 
Ph.D. Thesiso Columbia Uhiversity (1967).
J..F. Ade. A jayi: 'How Yoruba was reduced 
tp writing*. ODU* No. 8 (I960).

( i i )
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I I .  The Incipience and growth of YbE b i l i ngualism 

In Nigeria today there are as many bilingual 

communities as there are distinet language groups whose 

raembers have had formal school education, at least up to 

the higher primary leve ls, and thus have been exposed to 

^  the English language. Some are even tr ilin gu a l, with the

Community1 s mother tongue, a dominant regional language, 

and English, available to the educated raembers o f the 

Community. YbE bilingualism, however, predates a ll  the 

others, with the probable exception of Efik-English 

bilingualism whose beginning was also quite early.
w

i The inception of YbE bilingualism, on any noticeable

scale, would be seen to coincide roughly with the 

abolition of the slave trade and the establishment of 

legitimste trade by British mercantile Companies, 

supported by the arrned protection of the British colonial 

government. The same period also witnessed the ‘ return 

of the natives1 from their transit Settlement in Sierra 

Leone. Many of the freed slaves were Yoruba and had 

attained remarkable degrees of competence in the English 

language. These were thus our f ir s t  set of YbE b ilin gu a ls .'

Missionary evangelization was extending to the 

in terior of the Yoruba country also during this period.

Some YbE bilinguals among the repatriates from Sierra
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Leone were already ordained ministers of their d ifferen t 

churches, These ca me in handy, constituting a positive 

personnel l ’jjctor in the early missionary e ffo r t in the 

spread of literacy  in our focus languages, Research 

findings on the history of Southern Nigeria during this 

period (early  and mid-mineteennth Century) are replete 

with exciting accounts of the beginnings of YbS 

bilingualism v/ithin the to ta l eontext of British colonial 

administration and Christian missionary endeavour.

This writer has taken advantage of these accounts,^ 

but has supplemented them with what he was able to 

glean frorn massive archival documents on .Nigerian 

history during this period.

5. The major works consulted are:
( i )  F.A, Ayandele: The Missionary Impact on

Modem Nigeria, 184'2-'^9l4Y Tbadan llis'to'ry 
Series. Longmans. (1966).

( i i )  J.F.A. A jayi: Christian Missions in Nigeria .
1841-1891 •, the making of a new e l i t e .
Ibadan History Series, Longmans (1965).

( i i i )  A. Fajana: The Evolution^ of Educational 
Policy in Nigeria 1842-1939. Ph.D. Thesis 
University of Ibadan, (1969)«

Others:
(\v) F.O. Ogunlade: ’Education and P o lit ic s  in 

Colonial Nigeria; The Case of King*s 
College, Lagos (1906-1911). JouraaJ, 
of the H istorical Society of Nigeria . 
Vol. V II, No, 2 (1974), pp. 325-546.
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Agencies of YbE bilingualism

Three group agencies were responsible fo r  the 

incidence of YbE bilingualism, They were the British 

colonial administration, the Christian missionary 

bodies, and the Yoruba people themselves. The three 

groups played d iffe ren t, sometime con flicting roles 

in the process, but the end product has been, in this 

context of iron ies, the firm entrenchment of the subject 

o f our study, As our explanation, v/e present in the 

Sketch below one underlying element which ensured the 

co llective  success of these agencies in the inauguretion 

of YbE bilingualism in spite of the differences in their 

attitudes and appreaches, namely, that YbE bilingualism 

was, as i t  s t i l l  is , an expediency within the socio- 

economic structure of Nigeria, For illu stra tion  o f the 

hypothesis le t  us examine the role of these agencies 

in some issues relevant to our subject which occupied 

their attention during the colonial period.

5. Contd.
(v ) Fred I.A , Omu: 'The "Iwe Irohin" 1859-1867'• 

JHSNo Vol. IV, No, 1 (1967), pp. 35-44,
( v i )  J,Fo Ade, A jayi: 'The Development of

Secondary Grammar School Education in 
N igeria*, JHSN, Vol. I I ,  No. 4 (1963)
pp. 517-535^

( v i i )  Ayo Banjo: (1970), op. c it .
( v i i i )  Peter McKenzie: 'The Expansion of Christianity

in Nigeria -  some recurring fa c to rs '.
ORITA: Ibadan Journal of Religions
Studies, III/1 (1969), pp. 53-67.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



The L3ngu3p;e issues in the 1882 Education Ordinance,

Düring the colonial period, government put forward 

some 'propossls relating to language teaching. Between 

the proposals, hov.’ever, sh ifts are noticeable and such 

sh ifts would be best understood in terms of expediency.

The i882 Education Ordinance rnarked the f i r s t  direct 

involvement of government in education in this country* 

Clause iO, oection 5? of the Ordinance dealt sp ec ifica lly  

with language teaching, or rather with English language 

teaching since i t  was the only language in which the 

administration had inte re st . While the ordinance 

completely ignored the teaching of the indigenous 

languages, i t  placed a high price on the teaching of 

English, making i t  the condition fo r receiving government 

grants.^ The missionaries, predictably, stoutly opposed 

the pre-eminence which English got in the ordinance.

In this they had the Support of a few pro-verfjctcularists 

among the Yoruba. In contra st, the government had fo r  its

60 oee A. Fajana: (1969) op. c it .  fo r  a fu l l  account.
Although nowhere was bilingualism ever stated 
as the objective of the colonial language 
p o lic ies , as in the case of th is 1882 ordinance, 
the controversies always surrounded the learning 
and teaching of English and an indigenous 
language, Yoruba in this case. These accounts 
are therefore taken as outlining the growth of 
YbE bilingualism in the present study.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



pro-English policy the strong backing of the articulate 

sections of the Toruba Community in Lagos. V/e shall 

presently examine the reactions of the missionaries and 

the people more closely but the point of immediate 

interest here is  the motivation behind the government 

policy. And practical needs of the government fo r local 

personnel and fo r reduction of administrative costs 

would seem to be plausible explanations.

In this period government encroachments and 

a c tiv it ie s  were gradually extending to the in terio r, 

and the recurrent coßtß were running quite high. This 

was due to the importation of o ffice rs  from the U.K. 

metropolis, and these were o fficers  whooe administrative 

effectiveness within the indirect rule System was 

seriously handicapped and limited by their in ab ility  

to speak the local language -  at least in it ia l ly .  In 

Order to reduce costs, therefore, the colonial regime 

saw sense in investing some of its  resources in the 

general education of the local people; hence the 1882 

ordinance.

The English language clause of the ordinance was 

intended to make bilinguals of some of the local

people who could then be recruited by the colonial 

government aa clerks stad.Interpreters. Quite righ tly
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has Ajayi described this period as the Age of Clerks. 

The indigenous clerks formed a cadre of subordinate 

o fficers  in government and mercantile establishments, 

performing subsidiary functions. But their acquisition 

of the English language as part of their general 

education has ensured, at reduced costs to government, 

some degree of their effectiveness as liaison o fficers  

within the indirect rule System.

As additional ju s tifica tio r  fo r  the to ta lly  

pro-English policy, the colonial government emphasised 

the practica 1 educational value of English in contra st 

to the inadequacy of the indigenous languages, I t  also 

played up the naturally strong (in  the socio-economie
O

context) demand of the people fo r English; but the 

eheaper and administratively more e ffec tive  labour 

force which the ea rlies t YbE bilinguals constituted 

would appear to be the more decisive motivation fo r 

the policy.

7

7. J.E. Ade. AJayi: (19^3), op. c i t . ,  p. 527.
8. See D irector's memorandum on Educational Policy

in Nigeria. IBMINED 1/1 Eile DDU 99, Vol. I  
(1944), Ibadan National Archive. Chapter xx.
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The h o s t ility  of the missionary bodies to the 1882 

ordinance was seid to be predictable. The fu l l  implement- 

etion of the ordinance was calculated to be inimical to 

the advances in evangelization which they were carrying 

into the in terio r, and which they needed bedly to 

quicken, in view of the seaward movement o f the r iva l 

fa ith , Islam, from the north. Moreover, the missions 

had preceded the colonial government in spreading 

general education, and in the interest of christian ity 

they had always stood for the teaching of the indigenous 

languages (ca lled  the vernaculars), and comparatively 

minimum teaching of English. They had consid.ered that 

fo r  the Christian fa ith  to talce root in men's hearts 

and make an impact, i t  must preferably be preached to 

a people in that people's mother tongue, supplemented 

by scriptural terts  translated into the people's 

language. This was unlike its  r iv a l, Islam, which 

was doing quite well among its  conveits in its  own 

original language, Arabic.

Hence, very early in their work the Christian 

missions took the leaming and teaching of Yoruba

seriously into hand. By 1847 the New Testament had been 

translated into Yoruba. Translations of other religious
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tracts were being undertaken.' In Abeokuta in 1859, 

the Rev„ Henry Townsend founded s Yoruba fortnightjg^

the Iwe Irohln« I t  got an English Supplement in 1860. 

This background explains the well-meaning, but a l l  the 

same parochial attitude of the missions to the ordinance 

I t  was, again, a case of expediency in the circumstances 

As statfed above, the Yoruba people were unevenly 

alligned between the two active agencies of YbE 

bilingu&lism whose roles we have been considering. We 

should observe prelim inarily here that neither with 

respect to the 1882 ordinance, nor the subsequent 

policy proposals, were the target o f the proposals, 

the people, formally consulted. Yet i t  was the people's 

steadfast zeal for the English language that largely 

decided the fate of this contact language, setting 

the trend of preference which has remained until 

today, as we shall see in the findings of the present 

study.*

On the occasion of the 1832 ordinance, the feeble
*

voice of the pro-vernacularists among the Yoruba came

10

9. See Ayo Bamgbose: 'Yoruba Studies (Today' ODU:
A Journal of West African Studies» New Tie r ie s ,
NoT ’T,"" April, 19697 pp« 05-100.

10. Fred I.A . Qmu. (1967), op. c i t . ,  pp. 35-56.
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fa in tly  through in a general petition  which the Lagos

Yoruba addressed to Lord Derby» Having touched on raany

important issues a ffecting Lagos, they remembered to

observe that 'no help was given to the teaching of

the vemacular fo r which in India and elsewhere

government made P ro v is io n ' . In contrast, the art icu la te

pro-English supporters of the colonial policy counter-

argued that enough was already being done fo r  Yoruba

by Bishop Crowther and some others, and that 'without

a fu l l  acquaintance with the English tongue, translators

into the vernacular would never render acceptable

Service to their country1. Final3.y they asseited,

•Let i t  thereforebe understood that we love 
our mother tongue, we prize i t ,  use i t ,  and 
do thinlc that the sublimity, melody, potency, 
so natural to i t  can never be expressed in 
onj other; but this is certain, that our 
relations and present conditions operate 
against our spealcing in our language a lon e '.H

In the 'Age of Clerks' and Interpreters whose income,

re la tive  to those of the ir uneducated counterparts,

were enviable, and whose social prestige was high for

their s k il l  in the English language, the 're la tion s ’

and the socio-economic 'conditions' behind their support 

for the ordinance were quite clear!

11. This is  part of the ed ito ria l in The Lagos
Observer 16/8/83 quoted in Faqana (1969), 
op. c i t . ,  p, 112.
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The 1889» 1898 Education Ordinances

By the 1889, and the 1898 education codes, 

however, the colonial govemment was bafrinning to relax 

its  insistence upon English to the exclusion of the 

indigenous languages in the curriculum. The indigenous 

languoges could now be taught. Teaching in e ffec t becarae 

bilingual, using the direct method, when necessary using 

the Yoruba medium to explicate in tricate structures of 

English. However, there s t i l l  remained a special grant 

attached to the teaching of English.

Memorandum on 'The Place of the vernacular in 
Native Education: 1925

Uhder the 1889 Code, Yoruba enjoyed only 'benevolent 
12tolerance* but the Code is  a l l  the same significant 

as marking the breakdown of govemment resistance to 

the teaching of the indigenous languages. Thus i t  was 

also the beginning of v ictory fo r the missionaries 

who apparemtly had continued to apply pressures on 

govemment to reconsider its  stand on the language 

question. The pressures were mounted not only in 

Nigeria but also in Britain.

12. T.A. Awoniyi: The ftole and Status of the Yoruba 
Lpnguage in the f ormal school System of 
gestern Nige"ri$ , 1846-1971.»
T>h.D. Thesis. VJniversity of Ibadan (1973)
p. 211.
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The fin a l victory fo r Yoruba teaching (and the 

teaching of indigenous languages in general) came in 

1925 with Memorandum No. 3 which was submitted to the 

British government by the Advisory Conlmittee on Native 

Education in Tropica 1 A frica . The memorandum  ̂ was t it le d  

'The Place of the Vernacular in Native Education'* I t  

traced the fortunes of the non-African languages in 

trop ical Africa-Arabic, Portuguese, and English. It  

eulogized the lingu istic  talent of the African, and set 

out in deta il the value of the mother tongue as medium 

of instruction in early educstioii. I t  f in a lly  

recommended that elementary education should be in the 

mother tongue medium, while English should be confined 

to the secondary school, Even in the secondary school 

the vernacular should be the medium of instruction 

except in the teaching of English, Science and 

Mathematics*

Government asked fo r  and got comments from its  

overseas representatives on the memorandum. A fter 

considering the comments, i t  passed the 1926 ordinance

which approved the use of the vernacular as well as

English in Nigeria. This ordinance remained in force 
until 19^*

13* Colonial O ffice Polio No. $5501; Kaduna National 
Archive, F ile  6081/12$ -  'Native Education'.
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This victory for the indigenous languages 

(including Yoruba) has been due to missionary pressures 

on the government. In fact, the setting up of the 

Advisory Committee which drew up the far-reaching 

memorandum was ot the instance of the Conference of 

Missionary Societies of Great Britein and Ireland which
Ali.

met on 16t h June 1923; and missionary hands are c learly  

discem ible in the recommendations. But even in accepting 

the recommendations, the colonial government s t i l l  

insisted that English should be taught in primary 

Standards IV, V and VI»

The people on their own part hed not relented 

much in their pro-English attituGe. The moderote view 

considered the government decision fo r bilingual 

teaching the better policy in the circumstance. The 

ed ito r ia l in an Ibadan newspaper, The Yoruba News 

(9/2/26) said:

"The best arrangement fo r  the present w ill 
be the teaching of Yoruba or its  employment 
as the basis of instruction in a l l  schools 
up to Standard Three and side by side with 
English from Standard Four upwerds to the 
highest classes of the secondary schools 
and co lleges"015

14. H.S. Scott; ,Educational Policy in the British
Colonial Empire'« Year Book of Education.
London Evans Brothers, T r g jfF T p T s :

15. Ouoted in Awoniyi (1973)» op* c i t . ,  Chapter VI.
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Others persisted as advocate of a disproportionate

scheine, heavily in favour of English, They argued:

"In N igeria, the language of most Work and 
business is  English, and to oxclude the teaching 
of English fromany school except the very 
elementery ones, would be unjust to the people 
and a hindrance to the progress of the Community 
in our viewn.l6

A Suggestion by one member of the Advisory Committee,

Mr Ormsby-Gore, that teaching the mother tongues

would ensure that Africans were not denationalised

got the sharp condemnation:.

"We have never had i t  suggested that the 
Japanese is denationalised , who wears 
Western clothes and acquires Western culture , , ,  
the African w il l  remain an African in thought, 
Outlook, and in fee lin g  whether he is  steeped 
in the culture of France, or England^ Rome 
or Greece",17

Thus fa r in this section, we have related the 

evolution o f YbE bilingualism. I t  featured the battle 

fo r the vernacular languages (in  this case, Yoruba) 

v/ithin the bilingua lism complex» The battle was 

fought by the missionary agenc-ies against the combined 

forces of the colonial government and the Yoruba

people themselves. In the partnership between the 

government and the people, government was responsible

16, c f.  In Leisure Hours x v ii (19 i)» March 1926, p. 28,
17, The Ydruba News 23/3/26, Quoted in Awoniyi, 

(*973),..op. c i t .
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fo r  policy ms Icing but the preeminence of English in the 

ensuing bilingualism was large ly due to the people 

whose avid ity for the English language was insatiable.

On the role of the Christian missions, Ayandele’ s
••

assessment represents the Situation adequately. He 

said:

"Upon the Christian missions devolved the task 
of preserving the vernacular against the 
wishes of their converts and the indifference 
of the administrators who preferred the English 
language. By the ir e ffo rts  the main languages 
of Nigeria have been preserved as a lasting 
legacy to the Ibo, loruba, Efik, Nupe and 
Hausa ".-18

In the next section, we Shell brieflj^ assess the 

state of YbE bilingualism today to see whether 

the picture has changed much frora the foregoing»

18 E.A. Ayandele: (1966), op. c i t . ,  p0 283
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I I I .  Ihe Present dtat e of YbE b ilingualism

Here, we are concerned with ttie re la tive  Status 

and role of our focus longuages in contact, Yoruba 

and English» By the ' Status' of o language we 

ordinarily mean the position which that language 

occupies in the estimation of its  users in relation 

to the position (s) of the other language(s) which 

the same people use. .Status thus subsumes the value 

of that language fo r the people and the prestige the 

users thereby attach to the language. ’Role* is used 

also in its  orainary connotation of function. In this 

case v;e consider the division of functions between 

the languages in the l i f e  of a bilingual individual, 

or of the bilingual Community. Status and role are 

not separate, exclusive features in our study of YbE 

bilingualism. hather, there is  a direct attributive 

relationship between them: the re la tive  Status of a 

language in a bilingualism complex derives largely 

from -'the role of that language in the daily l i f e  of

the community. And as we now know of d iglossic 

situations, a lnnguage performs a porticular role 

because i t  has a porticular Status, bu llt up fo r  i t ,  

perhapst over generations.
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"t. The role of Yoruba and English in the Yoruba
Community

As we noted esr lie r,-th e  Yoruba Community, being 

to e great ertent homogeneous, need not be bilingual,

The socio-h istoricsl basis fo r its  bilingualism has 

also been conaidered, In the present consideration of 

the Contemporary role of the two languages in contact, 

we look at the following a c tiv it ie s  and areas of l i f e  

carried by the medium of longuage to discover the 

re la tive  pressures on the two languages ~ administration, 

commerce, the judiciery, the mass media, and education.

2. Yoruba and English in Administration

The re la tive  pressures on Yoruba and English in 

public administration today largely remain what they 

have been since the beginning of the colon ial era.

As in most other parts of Nigeria, English remains 

o f f ic ia l ly  dominant in a l l  administration above the 

v illa ge  leve l» At state governmental le ve l, even in 

the homogenecus Yoruba States, of Lagos, Ogun, Oyo 

and Ondo, a l l  edicts, x>olicy decisions, formal

consultations among government o f f ic ia ls  of a l l  ranks, 

and consultations on behalf of government, are carried 

out in English, At the v illa g e  and local leve ls , scy 

the local Council meetings, Yoruba is  permitted since
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members of such bodies may not a l l  be lite ra te  in 

English. At such meetings government po lic ies , orig ina lly  

written in English, are transleted, explained, and 

discussed in Yoruba fo r  the advantage of members who 

are not lite ra te  in English. The o f f ic ia l  representing 

government at the meeting must, however, send his 

report back to government in English.

Because of its  dominant position in this domain, 

a high Standard of attainment in English (cred it le v e l) 

is  demanded of a l l  government employees above the 

leve l of c le r ica l assistants, o ffic e  messengers, and 

cleaners. Even at these lower leve ls , a fa ir  

knowledge of English is required. By contrast, no 

formally c e r t ifie d  evidence of proficiency in Yoruba 

is  aslced fo r, not even of o fficers  who occasionally 

w ill  hsve to consult on behalf of government with 

absolute Yoruba monolinguals. Because most o f the 

government o fficers  in the Yoruba States are 

indigenes of the States, the governments merely assume 

fo r  them adequate competence and performance a b ilit ie s

in their mother tongue. And in any case, as we have 

stated, since the records of such consultations 

invariably are going to be kept in English, a 

c e r t ific a te  of competence only in the la tte r  language 

need be insisted upon.
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5. Yoruba and English in commerce and industry 

The distribution of functions between Yoruba 

and English in commerce and industry is  sim ilar to 

whot obtains in public administration. From the 

management down to the c le r ica l o ff ic e r  leve ls , English 

is  the language of formal transsction in employment 

negotiations (e .g . applications, interviews), in 

buoiness iconsultations.. eoy between factory owners and 

suppliers of materials, in placing Orders and Clearing 

goods, etc. Even when Company employees are both 

native Speakers of Yoruba, English formalises their 

o f f ic io 1 relationships0

A division of commerce and industry where 

knowledge and s k il l  in the indigenous language 

(Yoruba in this cose) is often required iS. sales 

CQnvassing, New consumer a rtic les , such os drugs 

and cosmetics, are introduced to the market on 

posters written in Yoruba and English. In addition 

bilingual advertisements are mounted on the rodio and 

the te lev is ion , and such verbal advertisements need

to be couched in e ffec tive  and captivating language to 

achieve the sales objective. Even for th is , employers

have usually  been sa tis fied  v;ith a p rospec t ive  sales 

convasser being a nat ive  Speaker of Yoruba, and ag3in,
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unlike the case with English, no ce r tifica te  of 

proficiency in Yoruba is usually required.

4. Yoruba and English in the judiciary

The judiciary System can be broadly divided into

two: -fehe higher judiciary, and the lower judiciary.

In the Yoruba States, (Lagos, Ogun, Oyo and Ondo),

the higher judiciary comprises the Magistrate Courts,

the High Courts, and the Appeal Courts. Proeeedings in

these courts are modelled on the English legal System,

and they operate in English. Magistrates and judges
- --*k

are not supposed to understand Yoruba. and so must be 

addressed only in English. Investigstions in the open 

Court are conducted in English. V/here a party to a 

suit is  a Yoruba monolingual, his attestation is  

translated into English by the court registrar, and 

recorded by the judge, Judgement in a l l  cases is 

deliv^ered in English, while its  para.ph.rase in Yoruba 

is  done by the registrar where a Yoruba monolingual 

is  involved.

The lower judiciary comprises three grades of 

customary courts, Grades A, B, and C. They a l l  operate 

the jury System. The Grade C customary court is 

presidecL over by a local trad itiona l ch ief. Both he
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and the jurors may, or may not be lite rs te  in English. 

Eurthermore, the suits heard in such Courts are those 

in which customary lsws and trsditions are apialied, fo r  

example, divorce of marriages contracted under customary 

laws. Also, litigan ts  in Grade C customary courts are 

usually mostly Yoruba monolinguals„ Yherefore the 

language of proceedings is Yoruba. 'the judgement, too, 

is delivered in Yoruba but the court clerk makes his 

records in English because a judgement may occasion 

an appeal to a higher court at which proceedings in the 

lower must be mode available in English.

the Grades A and B customary courts approach the 

style of the higher judiciary. Yhey have lega lly  

trained presidents v/ho have had considerable experience 

at the bar ss counsel. Counsel are also admitted to 

Gr ades A and B customary courts to represent interests, 

and could e ite  support from the tradition of English 

legal System and the customary laws. In Grades A and B 

courts, the lit igan ts , not the ir counsel, have a 

choice of language, but judgement is delivered in 

English.

Thus, the recognised language of the two divisions 

of the judiciary is English except in the Grade G 

customary court where Yoruba is dominant. A l l  the
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functionaries in the judiciary are therefore required 

to possess a high proficiency in the English language, 

including clerks in Grade C customary courts. Ihvariably 

the clerks in Grade G customary courts are themselves 

Yoruba, and so, no formal evidence of the ir Yoruba 

proficiency is asked fo rB 

5. Yoruba and English in the mass media

The medio of mass communication we shall examine 

b r ie fly  are the newspaper, the radio and the te levis ion * 

These various organs have in common the functions of 

informing and entertaining the public« And apart from 

the newspapers v;hich occasionally use Cartoons, they 

re ly  mainly on language fo r communication. The 

measurement of the re la tive  effectiveness of Yoruba 

and English in meeting the obqectives of these media 

w ill  require an investigation into audience reactions 

to and evaluations of programmes reloyed on radio and 

te lev is ion , and to items published in the newspapers. 

Euch an investigation is outside the scope of the 

present study; but we have attempted to assess what 

chances each of the languages has to be so e ffec tive  in 

mass communication by comparing how rauch is at present 

being published in the newspapers or disseminated on 

radio and te lev is ion , in each of the languages. The

/
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patterns of use which emerge can be an indication of 

the re la tive confidence the proprietors of-, and the 

subscribers t r  the media have in these languoges to 

f u l f i l  the objectives of their patronage, within the 

socio-economic and p o lit ic a l contexts of Nigeria.

y\ q O ft

5.1 Yoruba and Lnglish  i n the newspoper J’

The Rev. Henry Townsend's pioneering endeavour in 

newspoper publication in Yorubaland has been mentioned. 

His paper, the 1Iwe Irohin1, was directed at the 

Christian converts. In keeping with the objectives 

and strategy of the missionaries, i t  was f i r s t  

published in Yoruba before i t  la ter became bilingual. 

Subsequently, other newspapers were founded using the 

Yoruba medium, and cotering fo r p o lit ic a l and other

1 9 * Nor the role of the newspaper press in the p o lit ica l 
history of Nigeria in the early and the middle 
periods of colonial administration, see Fred 
I.A„ Omuj The Nigerian Newspaper Press, 1859-
1957: A Study in Origins, Groy/bh and Inf luence. 
Ph.D. Thesis. University of Ibadan, (1965).

Also, Fred I,A . Omu (1967), op. e it*
20. Banjo b r ie fly  describes the role of the Yoruba

medium neewpapers in the drama thot occompanied 
the internal p o lit ic s  of Nestern Nigeria in 
the early s ix ties .
c f. L. Ayo Banjo: *A Study of Fnglish Loan

V/ords in Yoruba1. Leeds University Diploma 
Dissertation (1965).
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seculor objectives. But like TownsenG's paper they a l l  

had shorter spans of l i f e  compared to the l i f e  spans of 

the ir English medium counterparts. For example, the 

’ Akede Eko* with the longest duration of publication, 

was founded in '1928. Its  circulation ceased in 1956.

But its  Contemporary, the ’Nigerian Daily firnes* founded 

in 1926, is s t i l l  in circulation now. Compared to myriaeLs 

o f English medium newspapers and magaaines at present 

circulating in the Yoruba speaking States, there are 

only four weekly Yoruba newspapers. These are the

*Gbohungbohun*, ’ lmol^ bwuro’ , 'Irohin Yoruba’ and the

* Irbhin imolb *. ̂o •

Of course, the number of newspapers in circulation 

at any time in any one Tanguage cannot be a measure of 

the people’ s patronage of that language in that medium 

o f communication since i t  requires more than mere 

language loya lty to establish a newspaper. But where 

such newspapers have been established (e .g . by a 

govemment agency or a Publishing Company), circulation

21. For an up-to-date l is t  o f newspapers circu lating 
in Nigeria, see Gbadegesin A. Alabi: Nigerion 
Periodicals and Newspapers 1971-197^°""
Mimeographed. Ibadan Uhiversity Library (1975)«
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figures can be compared, in this case, fo r Yorubo 

rnediura and English medium newspapers. In our present 

study, however, this approach, too, is not applicable 

because the circulation figures one gets fo r onc 

English medium newspaper represent patronage by a l l  

the peoples in Nigeria, and w ill incomparably outstrip 

the circulation figures fo r  a Yoruba medium newspaper, 

What has been done fo r our present study therefore was 

to compare patronage fo r Yoruba and English medium 

newspapers as indicated in the responses to a part of 

the general language background qjuestionna ire  we 

administered to our sample population. (See items 

x v i i i  and xxiv in part C o f Appendix ,B ,; and Chapter 

VI for a b rie f discussion of the role o f Yoruba and 

English in the newspaper medium as seen in our sample 

population),

5.2 Yoruba and English in broadcasting and televis ion  

Populär radio broadcasting began in Nigeria with 

the establishment of the rediffusion transmission in

1952. Before then, wireless radio sets were 0 rare 

possession, found perhaps only in the homes of 

expatriate o ffic e rs  of the colonial government, and 

some raembers of the indigenous educated e l i t e  dass
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who were concentrated in the large urban centres. The 

radio transmitting agency then was the Posts and 

Telegraphs Department. The Department mainly relayed 

the programmes of the British Broadcasting Corporation 

(BBC) but also managed to run, betv;een 194-6 and 194-8, 

about one hour eoch day of local broadcafeting of Torubo 

news, brainstrust, and the lik e .

In 1952, ßediffusion (N igeria ) Limited was 

established as a profit-making concem. I t  continued to 

rclay the BBC, but as a means partly of popularizing 

the radio and achieving its  commercial objective, i t  

hired out reception sets to the loca l people at, 

in it ia l ly ,  small monthly rentals. Consequently, i t  

also ran considerably longer hours o f local entertain- 

ment broadcasting, particu larly of indigenous music, 

s to ry-te llin g , and such other fo lk  programmes.

PiSdio Nigeria, owned by the Nigerian Broadcasting 

Corporation, began broadcasting in Lagos and the 

state capital towns in 1957» by which date radio 

receivers began to be found more commonly in the 

homes of medium income people in the society. In 1959» 

the f ir s t  te lev is ion  transmission Station in Nigeria 

was opened in Ibadan, the MTV (Western Nigeria

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  67  -

Television ), and in the follow ing year, I960, the same
22Station commenced its  commercial raaio broadcasting.

Over the years since radio broadcosting began in 

N igeria, the paucity of progrsmmes broadcast in an 

indigenous Nigerian language can be imagined. In doing 

this we reiste the objectives of informing and enter- 

ta.ining to the audience for whose interests and tastes 

the broadcosting stations catered. This target audience 

was the educated dass , the maqority o f whcw\would 

probably attach greater worthwiiiLeness to information 

(and, perhaps, also enterteinment) transmitted to 

them in English than to the same infonnation 

transmitted in a local language» In this context, 

programmes broadcast in an indigenous language must 

have been very few indeed. However, our present 

interest is  the Contemporary role of Yoruba and English 

in present-dey broodcasting and te lev is ion .

22. See A frica South o f The Sahara, 1974-»
Europe Publications Limited. (197^), P. 611. 
This writer is also gratefu l to Mr Olaniron 
Ogunyemi-Ogungbemi, a Veteran of the NBC, 
Ibadan, fo r  his enthusiastic Cooperation 
during our enquiry. Mr Ogunyemi-Ogungbemi 
«joined the s ta ff of the NBC in 1952 and was 
the Controller of the NBC, Ibadan, at the 
time of our investigation.
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Two broadcasting and two te lev is ion  stations are 

based in the Capital towns of two Yoruba States. These 

are the Radio O-Y-O and the NTV, Ibadan, Capital of the 

Oyo State, and the NEC and the NTV, Lagos, Capital of 

the Lagos State. By a decree of the Rede pal Military- 

Government which became e ffe c tiv e  on Is t October, 1976, 

the NBC and the NTV are run by two federal stetutory 

corporations, respectively, the Nigerian Broadcasting 

Corporation, and the National Television Authority.

At the time of our f ie ld  investigation the media were 

jo in tly  known simply as the NBC -  NBCTV, and run by 

one statutory authority.

Also, the Ibadan -  based media, now known as 

Radio O-Y-O and NTV, Ibadan, were founded and run by 

8 statutory Corporation of the government of the old 

Western State of Nigeria -  the Western Nigerian 

Broadcasting Corporation. The media were, and s t i l l  

are, physically situated on the same ground, and 

were jo in tly  referred to, then, as the WNBS - WNTV. 

Radio O-Y-O is s t i l l  run by an Oyo State government 

Corporation, but NTV, Ibadan, (lik e  the other 

te levis ion  stations in the country which were founded 

and formerly run by agencies of the state govemraents) 

has come under the National Television Authority.
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The Authority provides the funds and determines broad 

administrative policy matters. Apart from the daily 

screening of one-hour network programmes, a l l  other 

programmes on the Station originate in Ibadan as in 

the days of the old MTV.

The majority of the immediate viewers of the 

Lagos MTV programmes are Yoruba, but because of the 

more cosmopolitan composition of Lagos, the Station 

is  obliged to feature some more of the multicultural 

programmes in oddition to the network programmes. 

Consequently the number and frequency of its  Yoruba 

medium programmes are lim ited. We therefore cannot 

base our appraisal of the re la tive  use of Yoruba and 

English on the Iegos-based radio and televis ion  

stations.

As already stated, a l l  of the Radio 0-Y-0, and 

most of the NTV Ibadan programmes are designed in 

Ibadan. The radio programmes are received on wireless 

sets in a l l  parts of Yorubaland, and beyond. I t  now 

has three booster stations (at Abafon, Idominasi, and 

Asilek^) to beam its  te levis ion  programmes to Lagos, 

most parts of the eastern extremes of Yorubaland, and

to the Southern, Yorubo-speaking srea of Kwara State. 

Thus, NTV Ibadan cetera fo r an essentially Yoruba
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audience. The same is largely true of Radio O-T-O in 

view of the m u ltip lic ity  of regional radio stations in 

N igeria, each attracting the listen ing attention of 

its  loca l, et'hnic audience, and aided in doing so by 

the generally poor radio reception of distant 

transmissions in most parts of the country. In this 

context, the distribution of roles between Yoruba 

and English on Radio ü-Y-0 and NTV ~ Ibadan can be 

taken to represent the public roles of these languages 

on these media -  as at present conceived and operated 

by communication media owned and largely run by a 

government of the Yoruba people.

5*2.1 Yoruba and English on Radio O-Y-O

Radio O-Y-O is on fo r  19 hours every day of the 

week, frora fiv e  o ’ clock in the morning until midnight. 

I t  concentrates on musical entertainment and commercial 

broadcasting. There is  a fa ir  balance between Yoruba 

and English vocal music. Advertisers of goods Sponsor 

sorne entertainment programmes during which their wares 

are advertised. Other advertisements are broadcast on 

the music programmes. Together, musical entertainment 

and commercial advertisements take up more than three 

quartess of a day's broadcasting hours.
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The non-music, called public enlightenment, 

items consiat of news broadcasts, ed ito r ia l reviews, 

seria l literatu re reading and poetry, broadcasts fo r 

schools, during which topics in geography, history, 

Science, e tc ,, ore discussed* Other enlightenment 

items include panel di sc us sions on health, the lov; 

and c iv ic  duties, occasional Yoruba language expositions, 

and sports„ The table below summarises broadcasting 

hours in Yoruba and English fo r a week (public 

enlightenment programmes on ly )B J

23. Durations of broadcasting summarised in this and 
the following two tables hove been extracted 
from the Radio 0-Y-0, Quarterly Schedule,
29 June -  27 September 1976, obtained from 
the Corporation's public relations o ffic e r .

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  72 -

TABLE 1

DAILY DISTRIBUTION OP HOURS OP BROADCASTING IN 
YORUBA AND ENGLISH OH RADIO Q-Y-0 

(ENLIGHTENMENT PROGRAMMES ONLY)

Days

■ ----- r~---------------
Yoruba

Hr. Min.

— r — —j-
English 

Hr. Min.

Sunday 0 . 55 5 . 11

Monday 1 . 07 4- . 29

Tuesday .. 3 . 10 5 . 33

Wednesday 1 . 59 3 . 54

Thursday ..  1 . 52 4- . 51

Friday ..  2 . 22 3 . 00

Saturday . .  1 . 09 3 . 59

Total 12 0 34 28. . 57

This table shows that out of the to ta l of 41

hours 31 minutes (12 hr. 34 min. + 28h r. 57 min.) of

non-music broadca sting, the Yoruba medium programmes

occupy 12 hr. 34 min, or 30.12$ v/hile English medium 

programmes take up 28 hr. 57 min. or 68.88$ of 

non-music brosdcasting hours. English medium 

programmes get more than twice the time alloted to 

Yoruba medium programmes in any one weelc.
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5•2. 2 Yoruba and Bnglish on NTV, Ibadan

Programmes presented on NQJV, Ibadan include 

children's entertainment, news broadcasts, schools' 

te lev is ion , expose" on current p o lit ic a l and cultural 

a ffa irs , panel discussions on various issues of c iv ic  

Interest, ritu a l and cultural drama, and Sports.

0?here are also sponsored advertisements and mußic.

Total viewing hours fo r a week is 52 hours made 

up of eight and a half hours on Saturday and Sunday, 

and seven hours on each of the other week days. Below 

we present the distribution of the viewing hours in a 

week between Yoruba medium and English medium programmes 

which are non-music programmes.
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TABLE 2

DAILY DISTRIBUTION OE HOURS OP VZEWHTG 
YORUBA. AND ENGLISH MEDIUM 
PROGRAMMES OH HTV, IBADAN

Days Yoruba 
Hr. Min.

T
English 

Hr. Min.

Sunday 0 . 05 5 .  50

Monday 4 .  00 5 4 50

Tuesday ., 1 . 00 5 .  50
Wednesday .„ 2 . 10 4 . 40

Thursday .. 1». 45 4- .  45

Friday 2 . 00 4 . 25

Saturday .. 1 .  0 0 4 .  55

Total 9  .  0 0  
JL

35 .  35

The fable shows that on NTV, Ibadan,

( i )  to ta l hours of vieving non-music programmes in 

Yoruba and English fo r a week is 4-4 hours 35 

mins. (9.00 + 35.35)«

( i i )  The to ta l of 44 hr. 35 min,, of non-nusic 

programmes is distributed between Yoruba medium 

and English medium programmes as follo'ws:

Yoi’uba medium programmes: 9.00 hrs, or 20.18#

of 44- hr. 35 min.

English medium programmes: 35 kr. 35 min. or 

79.02# of 44 hr. 35 min.
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The English medium programnes consist of loca lly  

derived home-based features as well as feature items 

from foreign sources. In the next table we shov; the 

distribution of viev/ing hours of English medium 

programmes between home and foreign feature items.

TABLE 3

DAILY DI3T3IBUTICN OF HOURS OF VIEWIHG HOME AND 
FOPEIGN ENGLISH MEDIUM PROGRAMMES OE NTV, IBADAH

T~ ------------------------------- --------r---------- ----------— ------- »------ ---------------------- r
Home Foreign

Days Hr. Min Hr. Min.

ßunday 2 . 35 3 • 15
Monday 3 . 05 2 • 45

Tuesday 3 . 40 1 • 30

Wednesday .. 2 . 30 2 • 10

Thursday . . 2 . 30 2 • 15
Friday 2 . 25 2 • 00

Saturday .. 2 . 45 2 • 10

Total 19 .3 0  16 . 05
i _ _ _ _ _ _ _ _ _ _ _ _ _

The obvious dominance of English on the radio and 

televis ion  media as presented in the tables above has 

been pointed out for the f ir s t  tv/o tables, but the 

dominance is the more remarkable fo r  its  not being
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fortuitous. We take the re la tive  distribution of 

duration of Yoruba and English medium programmes on 

the te levis ion  as the case in point.

NTV, Ibadan, then known as the WNTV, was inaugursted 

in 1959» on the eve of N igeria 's independence0 In the 

f ir s t  years o f its  Operation, as Bamgbose correctly 

observed, i t  hardly had any choice conceming the medium 

of the films i t  screened since most of them were
O lL

imported from Britain or the U.S.A. Local audience 

participation was minimal,, Since independence, however, 

nearly every area of Yoruba social lix e  has witnessed a 

resurgence and reassertion of culture and tradition .

More use is being made of trad itional instruments, and 

Yoruba trad itional institutions are being revisited  and 

explored. But we find in the schedule of current 

programmes on NTV, Ibadan, a disproportionate distribu- 

tion of duration of Yoruba and English medium programmes. 

This shows that the English language has proved an 

impregnable instrument of communicstion and that i t  is 

even waxing stronger. We observe, fo r  instance, that 

while Yoruba medium programmes get a to ta l of ni*re

24-, Ayo Bamgbose: 'The English language in N igeria '
in John Spencer (e d .): The English Language 
in West A frica» Longman (1971)» p. 35*
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viewing hours, loca lly  originated programmes in the

English medium get nineteen and a half hours.

R©wlands^5 has once considered the functional

imbalance between Yoruba and English among YoE

bilinguals, and observed the spread of English agc.inst

the decline of Yoruba„ Qn the evidence of an ob<jective5

empirically based analysis Kerr bas also remarked

the dominance of English against the indifference to

Yoruba in the area of lite ra ry  culture. Our present

comparison of the use of Yoruba and English in the

press and on radio and televis ion  has also gone to

confirm the re la tive ly  stronger position of English in

the YbE bilingualism complex.

5*3 Yoruba and English in education 
* 27Awoniyi ' haS analysed exhaustively the role and 

Status of Yoruba in primary school education in the

25* E.C. Rowlands: 'Yoruba and English: A Problem of 
Coexistence ' . African Language Studies
VI, SOAS, London (1963) , pp. 208-214.

26. J.Y.K. Kerr: 'The Future of Yoruba Literary 
Culture: An Outsider1s v iew '. WALE, XVI,
No. 2, (1972), pp. 185-194. '

27* T.A. Awoniyi: (1973), op. c it .
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Yoruba States. He shoWS that, corapared to English,

Yoruba has alw&ys been assigned a secondary role in 

the primary school System contrary to the sound 

pedagogical advisab ility of giving i t ,  as the pupils' 

mother tongue, a central position in the System. 

Goiffisequently the Ianguage has always had a Status lower 

than that of English in the formal school System. In 

this section we shall look at the role of the two 

languages in post-primory education.
po

According to Adaralegbe, i t  was the well- 

considered opinion of the 1969 curriculum Conference 

in Nigeria that the "secondary school w il l  pley a dual 

role o f preparing the majority of students fo r  a terminal 

education that equips them fo r liv in g  in society while, 

fo r  the minority group of well-motivated youngsters, 

the secondary school w ill  prov.ide fa c i l i t ie s  fo r them 

to go into higher education". (p. 4-0). This evaluation 

of secondary school education provides us a context

28* Adeniji Adaralegbe: 'Western N igeria ' in John
Wagner Hanson (ed .) Report on the supply of 
Secondary Level Teachers in Bnglish-speaking 
A frica. Overseas Liaison Committee o f the
American Council on Education. Institute of 
International Studies in Education and The 
African Studies Genter. Michigan Spate University 
Study No. 15 - Nigeria (1973), PP» 36-53«
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within which to assess the Contemporary role of Yorubo 

and Engiish in post-primery education. For a majority 

of secondary school pupils in Nigeria the West African 

Echool C ertifica te  is terminal. I t  finishes thera o ff ,  

as i t  were, and prepares them fo r  entering the employment 

market, and to begin to participate fu lly  in the society ' s 

a c t iv it ie s . For the minority, secondary education is 

preparatory to higher education. How rauch need do these 

pupils have fo r Yoruba and Engiish, re la tive ly , in their 

post secondary school careers in the socio-economic 

context of Nigeria? How do the pupils themselves perceive 

their need for these languages? And how have they been 

prepared in the secondary school to meet these language 

needs?

Acquisition of behaviour patterns and subsequent 

behaviour, especially acquisition of language(s) and 

language behaviour by individuals are, to a large 

extent, modelled on the societa l moi%SB fh is premise 

explains the psst and the Contemporary roles and Status 

of Yoruba and Engiish in formal secondary school 

education. Ealier in this chapter we have shown the 

preeminence v/hich Engiish was accorded over Yoruba by 

the govemment and the people during the colonial era 

because of its  role as the principal language of
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administretion» We have also demonstrated its  dominance 

on the Contemporary scene in a c t iv it ie s  which occasion 

the use of language* I t  is  very clear to the secondary 

school pupils then, that of the two languages in the YbE 

bilinguslism complex, i t  is  English that better ensures 

the wherewithal of l i f e  in Contemporary Nigeria»

The same re la tive  values of the two languages, 

perceived in u tilita rian  terms, have also had a great 

e ffec t on the role and Status of the languages in the 

secondary and post-secondary education Systems. 

has shown, fo r instance, that very l i t t l e  significance 

was given to African languages in the secondary school 

Curriculum until the late 1920s» I t  was in 1931 that the 

University of Cambridge Local Examinations Syndicate 

f ir s t  set papers in Yoruba (and seine other African 

languages) in the much-valued Senior Cambridge School 

C ertifica te  examination. A pass at credit Standard 

in i t  (as in the other African languages) was accepted 

by the Cambridge authorities as exempting a cqndidate 

from some other language requirement fo r university 

admission purposes» But Lewis also remarked what the 

reaction of Africans was to the enhanced Status of their

29. L.J» Lewis: 'The Place of African Languages in 
the Secondary School Curriculum1. WA JE,
Vol. I ,  No. I  (1957), PP. 20-22.
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various languages in the Cambridge examination: rather 

than embrace and take advantage of the enhanced Status, 

their reaction was to regard those languages as rat her 

’ soft options' in a prestigeous examination.

In higher education too, Yoruba (lilce any other 

Nigerian language) has hardly been given a place. The 

Asquith Commission v/hich recommended .the establishment 

of the University College, Ibadan, also recommended 

the study of African languages in the University.^ ' But 

i t  was not until the middle of the 1960s that that 

recommendation was rescucitated and implemented. Bor a 

long time the Ibadan University College entrance 

examination regulation was indifferent to a pass in a 

Nigerian language as a qualification  to s it the 

examination. Bor instance, the entrance examination 

regulation for 1953» published in the University College 

calendar fo r 1952/53» specifies as prerequisite for 

the entrance examination "A Cambridge School C ertificate 

with passes at credit Standard at cne and the same 

examination in f iv e  subqects, of which one must be 

English language, one Elementary Mathematics, and one a 

language other than English, except in the case of a

30. T.A. Awoniyi: (1973), op. c i t . ,  p. 269,
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candidate whose native tongue is not English when a 

language other than English need not be offered among 

the fiv e  subjects". (p. 2LV) Since there was no 

insistence on a credit Standard attainment in any 

other language apart from English, rnany entrance 

exaoination candidates by-passed the ‘ soft Option'. 

Instead, most of the candidates fo r  studies in the 

humanities invariably opted and strove for 'hard‘ Latin 

to meet the five-subqect requirement.

From the 1960s, however, the major Nigerian 

languages, Igbo, Hausa and Yoruba, got a. fu l l  qualifying 

subject Status in the entrance examination to the
jf

University. The English Language is s t i l l  preeminent, 

but a Nigerian language is now acceptea as one of the 

other four subjects, passed at credit Standard, to 

qualify a candidate to s it  the entrance examination.

An honours degree course in YcTt̂ ba began at the 

University of Ibadan in 196^„ The f i r s t  honours graduates 

in Yoruba took their degrees in June 1969. But the 

impression of a university course in Yoruba as a soft 

Option s t i l l  stuck on in the f ir s t  years of the degree 

courses until very recently when adrnission to courses 

in Yoruba became rea lly  competitive*
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In this chapter we have placed YbE bilingualism 

in its  h istorica l and Contemporary perspectives. We 

have shown that, right from its  inception, there has 

been an imbalance in favour of English in the preference 

fo r acquisition and use of the two languages arnong YbE 

bilinguals. In the next chapter we shall c la r ify  the 

obqectives of our present study against the background 

of the present chapter.
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CHARTER THEEE

On ihe very f ir s t  page of his highly prögrammatic

book on i;he study of languagesin contact, Weinreich

pinpointed the language-using individuals as the locus
2of language contact. Soon a fte r, Haugen carried tue 

implication of the Suggestion further v;hen he recommended 

a microcosmic approach to the study of bilingualism. 

According to hirn, the best approach should possibly be 

autobiographical, like Lowie's, in whlch a l l  the 

bilingual*s experience and Intuition regarding his 

bilingual leorning, usage and status are taken account of.

Ihe Suggestion is  undoubtedly the ideal, especial 

fo r a close contrastive study of the bilingual phenomenon; 

and hardly is  there any alternative approach available 

to ehe researcher whose objective is  purely lin gu istic .

The focus of a sociolinguistic study of bilingualism 

is , however, a group or severol groups of bil'inguals. 

Among them one can then observe the interplay of the 

lingu istic as well as the non-linguistic factors

1. U. Weinreich, (1970), op. c i t . ,  p, 1..
2. Einar Heugen (1958)? op. c i t . ,  p. 69.
3. Robert H.. Lowie: 'A Case of Bilingualism*.

Word 1 ( 1 9 4 5 )? PP* 249-259.

THE !IETHODOLCGY OF THE RESEARCH

1, Basis fo r  choice o f b ilin gu a l subjects
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governing the language behaviour of the bilingual subqects 

The present study belongs to this la tte r  kind. We nave 

chosen fo r our study of YbE bilingualism fin a l year 

pupils in the secondary grammar school (Form V students) 

in consideration of features of bilingualism which 

presumably are peculiar to their leve l of education, and 

the status this category of bilinguals occupies in society 

largely in consequence of the ir bilingual a b ility .

F irst, the leve l of the ir bilingual education.

With the introduction of universal primary education 

in Western Nigeria in 1955, the average age at which 

children began primary education was reduced to six, and 

has remained so since then, Ihey spend six  years in the 

primary school and enter secondary grammar schools at 

about thirteen. ilecondary education lasts fiv e  years 

thus making the average age of the leve l of our chosen 

category of bilinguals eighteen.

As native Speakers of Yoruba the ir competence in 

this language is  no longer in question by the end of 

their secondary education, But English is fo r  them a 

second language, Its  teaching as a subject begins in the 

f i r s t  year of primary schooling. By the time they reach 

the higher primary classes (primary classes four, five  

and s ix ), i t  has becorne the language of instruction in
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most of the subjects on the ourriculum* I t  is  v ir tu a lly  

the lenguage of secondary education with the exception ö£' 

instruction in Yoruba. T'hus, bjr the end of their 

secondary education. this category of bilinguals has 

been exposed to the English language fo r at least 

eleven years. The degree of theii’ competence in the 

language is thus re la tive ly  high, Average performance 

in English by this category of bilinguals at even the 

undoubtedly testy phonolpgical leve l must qualify the 

sj^eaker to be jpegarded as a user of average Yoruba 

English, In a wider eontext, his performance w ill 

certain ly l ie  between the two varie ties (Varieties two 

and three) which Banjo hypothesized in his tvpology Df

Nigerian spoken English as enjoying some degrees of 

social acceptability in Nigeria, and one of which migbt 

eventually be talcen as the model of Standard Nigerian 

spoken English.^

This category of bilinguals also occupies a unique 

Position in the Nigerian society in respect of which 

their bilingual proficiency and usage should be studied.

4-, L, Ayo Banjo: ’ Towards a defin ition  of "Standard
Nigerian Spoken English", Annales de . ' vorsii 
l'U n iversite d*Abidjan, Serie H (^Linguistique). 
Eascicule hors serie (1971)» pp* 165-175*
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As we ssw in the last chapter, secondary education is 

terminal for the majority of Nigerions who malre any 

Claim to resprectable education above the primary 

school leve l. Until the founding of more universities 

in the 1960s maae higher education available to more 

people in the country, the Cambridge Overseas School 

C ertificate obtained at the leve l of our chosen 

category of bilinguals was the prestigious loca lly  

acquired 'golden f le e c e ' fo r the majority of Nigerians. 

Its  successor, the West African School C ertificate 

(V/ASC) has a re la tive  ly  high market value and s t i l l  

retains some of the social prestige its  predecessor 

had. It  is  a means of assessing the academic a b ility  

o f secondary school students. According to Bunting "The 

porents, the press, employers and the general public 

regarded (and to some extent s t i l l  regard) the V/ASC as 

adequate evidence that the holder has been well-educated 

and is  worthy o f employrnent".5 Thus our C3tegory of

bilinguals, holding the V/ASC, forms the bulk of the 

educated middle leve l labour force in the country today.

5. J.R. Bunting: 'C ertifica tes  and Education* WAJE I I ,  
No. 3 (1958), pp. 100-104. The parentTTesTs 
is  this w riter ’ s.

«V
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In raost of the employment which they enter, a high 

leve l of bilingual competence is required. In respect 

of one of their languages, Snglish, a formal evidence 

of competence is usually demanded, while their native- 

speaker competence in Yoruba is considered adequate. 

Thus, on account of pure description of some aspects 

of bilingualism (proficiency and usage) at a specified 

leve l (bilinguals with secondary education), our choice 

of Form V students for study is ju s tifia b le . The study 

of features of YbE bilingualism at this leve l can thus 

be the beginning or continuation of studies of varie ties 

of bilingualism in Nigeria.

2. Assumptions, Objectives and Hypotheses

2,1 Assumptions

We precede the Statement of the objectives of this 

study with the following assumptions rnade fo r the 

category of YbE bilinguals involved in our investigation 

with respect to their acquisition and behaviour in their 

two languages:

( i ) The Yeruba language has defin ite  role to play 

in. the propagation of the culture of the Yoruba people. 

Hence, in the present walce of cultural renaissance, 

there is noticeable a co llec tive  aspiration or desire
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among the Yoruba people to enhance the status of the 

language in the society as part and vehicle of Yoruba 

culture, and to use i t  more and more as medium in a l l  

areas of l i f e  where i t  is  considered appropriate. As 

evidence of commitment in this direction we notice thst 

in. 1969, the gove rinnen t  of the Western State of Nigeria 

(now broken into the Ogun, Oyo and Ondo States) ruled 

that Yoruba must be taught in a l l  schools and teacher 

training Colleges in the state. ̂  Also, there are new 

societies of eminent scholars and teechers of the 

language (including university professors), formed 

sp-ecifically to promote the study and use of the 

language.? y;e assume that either on their own i nit ia t iv e  

or under ehe ihfluence of the a c tiv it ie s  of agencies 

like those mentioned, the majority of our chosen 

category of bilinguals fu lly  id en tifies  with th is

6. See J.Y.K. Kerr (1972), op. c i t . ,  p. 191.
7. Among such societies are the Egbp Onxmc Ede Yoruba

v,'hose membership includes Yoruba lingu ists, 
lite ra ry  c r it ic s  and Creative writers, The Egbe-" 
IJm l§ Yoruba and the §gbe Atumo Ede Yoruba are 
embraced by university students and secondary 
school teachers of the language. There have 
also been founded Journals such as the Olokun
in which scholarly a rtic les  are published.
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communal atti-tude for an erihanced Status f or the 

Yoruba language.

( i i )  Apart from the language loya lty  sentiraents 

expressed in this f ir s t  assuraption, pur category of YbE 

kilinguals has practical needs of the Yoruba language 

whether or not they themselves can imraediately iden tify  

these needso For instance they need i t  fo r  fu ll  

participation in their own indigenous culture the most 

authentic of which is expressed in Yoruba. Their other 

need relates to the fact that today the majority of the 

Yoruba people in Nigeria are mother tongue monolinguals. 

At private interpersonal leve ls , the bilingual w ill 

encounter and interact with such Yoruba monolinguals 

in the only language they understand. The need for 

Yoruba in public communication may even be greater 

especially fo r those in our category of bilinguals who 

w ill  imraediately enter the public Service. Although 

public records are kept in English, fo r the involvement 

of the people at the v illa ge  Community leve l a mastery 

of Yoruba by public o fficers  is  essential.

( i i i )  Since, as developraental psycholinguists have 

shown, normal children have perfected their mother
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tongue at entry into the primary sc-hool (agg 6),^ they 

have re la tive ly  mastered their mother tongue by their 

secondary/ school a; ,e. This assumption applies to the 

re la tive mastery of Yoruba by pur chosen category of 

b ilinguale.

In the distinction auggested here between language 

perfection and language mastery, perfection refers to 

the complete Knowledge of the structural mechanics of 

that language in terms of rules speoifiable in the 

grammar of the language. The rules of a language are 

f in ite  and can therefore be a l l  known. Indeed, they are 

presumed to be a l l  known by an ideal native Speaker who 

is then said to have pnerfected his language. The mastery

8. See ( i )

( i i )

( i i i )

( i v )

( v )

David McNeil: The Acquisjtion of Language:
The Study of Developments 1 Psycholinguistics. 
Harper & ßow. New York, Evanston & London
(1970).
Renzo Titone: Studies in the Psychology 
of Second Language Leaming.
Pas-Verlag. Zurich-Schwerz. (1964).
S. H.O. Tomori: 'The Hole of the vernacular 
in education'. WAjE IX, No. 2, (1965)»
pp. 83-85.
T. A. Awoniyi: 'The E ffect of Language Codes 
in the home and Matemal teaching styles
on the language development of the pre- 
school oh ild '. Seminar Paper. Department 
of Linguistics, U .I. April 18, 1974.
Leonard Carmichael: 'The Early Growth of 
Language Capacity in the Individual', in 
Eric H. Lenneberg (ed .): New Directions in 
the Study of Language. Cambridge Mass.’ 'Tl'h'e
M.I.T. Press (1966), pp. 1-22.
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of a language, on the other hand, transcends perfection. 

In addition to grammatical competence, i t  incIndes the 

native Speaker1s knowledge of the fo lk lore and fo lk  

etymology which together form part of the fo lk  culture 

of the people. In any language the content of the 

elernents so required to be mastered is expansive. In n 

particular reference to Yoruba, i t  is a large collection  

the size or volume of which nobody has yet established. 

But i t  is a Speaker's re la tive kncrwledge of these 

elements that enables him to produce and interprete the 

type of invdved, c lassica l idiomatic expressions which 

are characteristic of Yoruba proverbs and aphorisms.

One immediate inference to be drawn dlrom this is 

that a Speaker's re lative mastery of his language in 

these terms must depend on some variable factors -  the 

Speaker's age, the degree of his participant involvement 

in the culture which uses the language, and his own 

frequent and intensive use of the language. Also, the 

notion of re la tive  mastery has the irnplication that its  

measurement must be against a Standard re la tive  to 

these factors, psrticu larly to a Speaker*s age. Thus, 

one w il l  not judge the Yoruba mastery of a ten year 

old by the same Standard one applies to that of a f i f t y
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year old. I f  this distinction is plausible then our 

assumption is  that YbE bilinguals in our Investigation 

have the degree of mastery of Yoruba language expected 

of adolescent native Speakers of the language.

With regard to English the assuraptions we raake fo r 

our chosen category of bilinguals r&late to the Status 

and role of the language in the Nigerian society.

( i v )  As the o f f ic ia l  language, English is  not 

lik e ly  to be elirainated in many aress of l i f e  in 

Nigeria in the forggeable future ~ i n adminis tra tion , 

commerce, and higher education. fherefore every 

Nigerian desires to meximise V|1b opportunity to 

perfect his contro l of thelanguage and to master i t  

ospecially as there is some relationship between an 

individual*s degree of mastery in the language and 

the leve l of his eaming from eraployrnent in the public 

and private sectors o f the modern economy. Furthermore, 

varying prestige values are known to be attached to 

d ifferen t levels of attainment in the language: the 

higher the degree of mastery the raore socia lly
Q

acceptable (up to a point) J the Speaker of that highly

9. Banjo has correctly notided a certain variety of 
English so British that i t  is  sn iffed at by 
other Nigerians. Fortunately its  Speakers are 
not many.
c f. Banjo (1971)» op. c it .  p. 170.
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valued variety is«, The bi lingual, s involved in our study 

belong to the general run of Nigerians in this respect. 

They realise their practical needc for the l anguage 

and aspire to a high degree of mastery in i t a

(v ) The present arrangement in the secondary scho ql 

system för the forras 1 teaching of English, especially 

written Bnglish, is  adequate enough to ensure the 

re la tive  perfection and mastery of the lsnguage as 

V/ould equip the pupil who has completed__s_econdery 

education to operate in the language with the degree 

of fa c i l i t y  expected of incumbents of bhe kind of public 

roles that our category of b ilin guals may occupy in the 

Nigerian community,

The assumptions ve have made concerning the two 

languages ore comparable with regard to the need fo r 

them by our chosen category of bilinguals in the ir 

working situations and daily liv in g , The contexts of 

acquisition of the two languages ere d ifferen t and the 

degree of mastery we assume for our bilinguals in their 

two languages is also d iffe ren t„ Additionally v;e have 

also attributed to our subjects loya lty to their mother

rongue.
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2.2 Ob jectives

Aga inst the foregoing, the ob.jsctive of this 

study, f ir s t  broadly put, is to ascertain the 

characteristic features of bilingual proficiency and 

usage in the category of bilinguals we have chosen fo r 

study« Bilingual proficiency, in this case, is not 

concemed d irectly  with a comparison of lingu istie 

competence(s)0 l’hat has been covered by our assumption 

of perfection and re la tive  perfection in Yoruba and 

English respectively, fo r our category of bilinguals. 

Instead, i t  refers to an individual’ s underlying 

a b ility  to use his languages appropriately, i . e . ,  

his a b ility  to receive and interprete coded raessage or 

4f-Scourse in his languages on the one hand, and on 

the other hand to originate and transmit raessage or 

discourse in the languages. These are the receptive 

and productive aspects of bilingual proficiency. As 

latent capability, however, proficiency is not d irectly  

ascertainable. I t  can only be estimated er concluded
s i 0

from a sample of instances of usage. our objectives, 

then, are to find answers to the following questions

10. See Joshua A; Pishraan and Charles Terry (1969)» 
op. c i t . , p. 636.
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which we pose concern.ing the bilingual proficiency 

and usage among our category ox TbE bilinguals.

With respect to their a b ility  to reöeive and 

interprete discourse in their two languages we ask:

( i )  How well do bilinguals of this category 

understand oral discourse in thfeit two 

languages?

( i i )  How does their comprehension a b ility  in 

Yoruba compare with the same a b ility  in 

English?

( i i i )  I f  differences are discovered in their

compx^ehension a b ilit ie s  in the two languages, 

are such differences due to variables of 

the context of language leaming and 

language use among subcategories of our 

bilinguals?

With regard to the productive aspect of bilingual 

proficiency we ask:

( i v )  In which of their two languages are YbE

bilinguals of this category more productive?

(v ) Does a b ilin gu a l1s productive a b ility  vary 

between languages in d ifferen t contexts? 

particu larly, how does the productive a b ility  

o f our co .̂tej'ory of bilinguals in their two 

languages compare across d iffe ren t domains?

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



( v i )  Does bilingual productive a b ility  vary

between bilinguals of the d ifferen t sexes; 

between bilinguale who liv e  in d ifferen t 

culturally defined locations?

( v i i )  What are the e ffects  o f the socio-economic

and socio- cur iura 1 fsctors on the productive 

a b ility  of bilinguals subcategorised according 

to th-se variables?

( v i i i )  Does bilingual productive a b ility  vary as 

the instructional variables?
3

A l i t t l e  oveiydecede ago Rowlands sounded what* 

to Yoruba language ly a lis ts , was probably an alarura 

when he noticed some ominous tendencies of a sh ift t ;  

English among educated Yoruba people. He warned that 

"ünless some new element enters into the Situation i t  

seems inevitable that English w ill continue to spread
A A

and Yoruba to decline". Earlier, Brosnahan had proposed 

a unilingual language policy by which English xvould 

supplant a l l  the indigenous languages of Nigeria,

11. E.C. Rowlands (1963)? op. c i t . ,  p. 21.3
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including Yoruba* We slso ssw in the last chapter hov.> 

by their Contemporary roles among the Yoruba in Nigeriaj 

English is surreptitiously edging Yoruba out in the 

public sector of coramunity l i f e .  The follow ing questions 

concerning bilingual usage therefore become quite 

intriguing, especially when directed st the younger 

generation of bilinguals:

( ix )  How do bilinguals of this category perceive 

their two languages in terms of importonce? 

That is , what is the aggregate of attitudes 

to the two languages among them? Does their 

comparative perception of the importance of 

the languages influence the ir motivation for 

aspiring to greater mastery in the languages?

(x ) How is usage among the category of bilinguals 

distributed between specified contexts?

That is , what is the re la tive  pressure on 

the languages in named contexts?

12. L.F. Brosnahan: ’Bilingualism and Society in 
Nigeria* Proceeding of the 3rd Annual
Conference of the West African Institute
of Social and Economic Research (held in
1956), NISER 1963, pp. 82-87.
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(x i )  Does bilingual usage bear any rslations to

socio-economic and socio-cultural subcategories 

in the general category?

(x i i )  Is there any re lat ionship between bilingual 

usage and comprehension a b ility  in the 

languages, and between usage and verbal 

productive ab ility?

( x i i i )  Over a l l ,  what are the general tendencies 

relating to bilingual usage araong this 

category of bilinguals? Spec ifica lly , are 

there any noticeable trends toward raain- 

tenance oi or sh ift from either of their 

two languages?

2.3 Hypotheses

Before our f ie ld  investigation we made the 

following hypotheses and designed our investigation 

instruments to test them. The groups of hypotheses 

correspond roughly to the groups of objective stated 

above in question forms:

A -  Hypotheses conceming bilingual comprehension 

a b ility .

B -  Hypotheses concerning bilingual productive 

a b ility .

C -  Hypotheses concerning bilingual usage.
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A. Hypotheses concerning bilingual comprehension a b ility

( i )  In spite o f the privileged position of English 

in the formal school System, the Yoruba 

comprehension a b ility  of this category of 

bilinguals is greater than the ir English 

comprehension a b il it y 0

( i i ) .  Bilinguals who attend a school situated in a 

rural, largely Yoruba monolingual Community 

understond Yoruba better than their 

oo-'rhgrparts in c ity  schools; but thoy are 

re la tive ly  poorer in English.

( i i i )  Bilinguals in schools with a tradition  of 

commitment to oral English comprehend oral 

English better than their counterparts in 

schools v/ithout such a commitment to oral 

English but the formen are poorer than the 

le t te r  in Yoruba.

( i v )  Bilinguals whose parents are Yoruba mono-

linguals are superior in Yoruba comprehension 

to their counterparts v.’hose parents are 

themselves bilingual; but they are poorer 

than the la tte r  in English.
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(v ) Bilinguals who corac from socio-economically 

superior homes are poorer irr Yoruba eorapre- 

hension than their counterparts from 

humbler homesD

B. Hypotheses ccnceming bilingual productive a b ility

(v i )  Generally bilinguals in this category are 

more productive in Yoruba than English,,

( v i i )  The degree of verbal productivity in a

language varies as the domain of language use„

( v i i i )  Bilinguals who attend a school situated in a 

rural, largely Yoruba monolingual Community 

are more productive in Yoruba than their 

counterparts in c ity  schools; but they are 

re la tive ly  less productive in English than 

the la tte r .

( ix )  Bilinguals in schools with a tradition of

commitment to oral English are more productive 

in English than their counterparts in schools 

which are not so committed; but they are 

less productive in Yoruba.

(x ) Bilinguals from the socio-economically 

superior homes arc less productive in 

Yoruba than the ir counterparts from humbler 

homes; but they are more productive in 

English„
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(x i )  There is no relation between sex and. bilingual 

productive a b ility .

C0 Hypothests concerning bilingual proficiency and, p̂ accn

(•xii) ' The degree of bilingual proficiency is 

proportional to bilingual usage.

3« Study centres and choico of TbE b i l i ngual subjects

3.1 The unique position of Ibadan fo r the study

The bilingual subjects fo r this study were a l l  

chosen from secondary grammar schools in Ibadan c ity  

and rural areas. In many respects Ibadan area is a 

right choice for the study. The f ir s t  is  the cosmopolitan 

composition of the c ity . For about three decades i t  has 

been the Capital, f i r s t ,  o f the old Western Nigeria, then 

of the Western State, and now of Oyo State. Consequently 

i t  has always had lorc?*> representations of a l l  the 

Yoruba dia lect grouns. Although no s ta tis tics  of this 

viere taken among our sample subjects, i t  is  lik e ly  

that a l l  the major d ialects viere represented among 

thera.^ Koreover, Ibadan has gooa numbers o f other

13* This point has been me re ly  noted. As vie said e e r lie r  
(chapter 2) d ia lect variations w ill  be ignored 
in this focus on two languages. Bilinguals of 
the chosen category, at th e ir leve l of edueation, 
have mastered the Standard d ia lect. Indeed, a 
good number of our sample may, in fact, be 
monodialectal, Controlling only the Standard 
d ia lect. Moreover, d ia lecta l variations can hardl; 
surface s ign ifican tly  in the kind of formal tests 
usually used in this kind ©£ cp_ti©n.
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peoples from Nigeria as well as foreigners. This mixed 

composition is considered to be important Tor its  

possible e ffec t on the language behaviour of educated 

residents in the c ity  including the category of 

bilinguals in our study»

There are also located in Ibadan mast of the 

government and higher educational instituions, as well 

as many physical installations depicting modern Western 

technology and culture. These include a university, a 

technical College, modern industrial plants, the 

radio and television  communication and entertainment 

complex, trad itional as well as modern Shopping 

centres, entertainment ha 11$, and so on„ Together 

these constitute a great positive influence on 

bilingual leam ing and behaviour by providing 

inspiration fox* learning, or by d irectly  and ind irectly  

teaching the languages (as, fo r instance, on the radio 

and the te lev is ion ), or by promoting bilingual speech 

events.

The c ity  a.lso represents a broad spectrum of the 

socio-economic groups and the varying socio-cultural 

Orientations v/e have among the Yoruba. The indigenous 

population is , until recently, maae up largely of 

peasant farmers who have the ir plantations in the 

outlying rural districts«, The majoricy of the population
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are handic raftsmen and artisans. But modern p o lit ic a l

administration, education, industry and technology have

brought in people of d ifferen t sk ills , d ifferen t

cultural outlooks. rfhe distinct residentiol estates, in

and around the c ity , in some ways re flec t the composrtf Of]

of these socio-economic and socio-cultural subgroups,

but characteristics of the home backgrounds remain in

the ir behaviour, including their language behaviour.

3.2 Secondary Grammar Schools in Ibadan area

By the end of the school year 1974, there v/ere 247

secondary grammar schools in the Toruba States o f Ogun,

Oyo and Ondo, with a to ta l enrolment of 101,409 pupils.

Of these 36 v/ere in Ibadan c ity  and 4 in Ibadan rural

area. The enrolment in Ibadan c ity  and rural ares

grammar schools was 17,869. The number, 40,

represents 16,2$ of a l l  the secondary grammar

schools in the three Yoruba States, and the enrolment

of 17,869 represents 1 7 . 5% of to ta l enrolment of
14grammar school pupils in the states. ‘ These proportions

14. See Western State of Nigeria. A Summa ry of Current 
Education S ta tis tjcs . Ministry of Economic 
Flanning and Reconstruction (S ta tis tics  Division' 
Ibadan 1974. Figures fo r 1975 school year were 
not yet available at the time of writing«
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appear small but in both respects they represent the 

largest concentratlon of schools and pupils in any one 

area of Yorubaland. This makes its  choice repräsentative.

3.3 Selection of School Study centres0

A general survey of the secondary grammar schools 

in Ibadan was carried out for the purpose of selecting 

so ine of them as study centrc^. A questionnaire was 

designed and delivered to a l l  the secondary grammar 

schools in the c ity , and posted to the d is tr ic t 

schools. Its  main focus was the tradition , the pattem 

and the fa c i l i t ie s  fo r teaching and learning Yoruba 

and English in the schools. The purpose of its  30 

items is outlined below:

Item(s)

1 - 3  Identification  of the school.

4- 8c 5 Number of classes and pupils in school.

6 Teaching personnel fa c i l i t y  -  their 

nationality or ethnicity.

7 Languages taught and frequency of 

teaching them per week.

8 Number of pupils taking the WASC English 

language examination. (Since this is a 

compulsory subject the number also 

represents a l l  Form V pupils in the 

school).
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Iteia(s)
9 English language teaching personne1 

fa c i l i t y  - the ir qualifications, 

experience and nationality.

10-12 School o f f ic ia l  attitude to Oral

English, and its  tradition .

Oral English teaching personnel fa c i l i t y  

their qualification, experience and 

nationality.

14-15 Pattern and frequency of Oral English 

teaching.

16 Number of pupils o ffering Oral English 

in WASC examination.

17-19 School o f f ic ia l  attitude to Yoruba and 

its  tradition .

20 Yoruba teaching personnel fa c i l i t y  - 

their qualifications and experience.

21-22 Pattern of Yoruba teaching.

23 Number of pupils o ffering Yoruba.in 

WA SC examination o

24 O ffic ia l attitude to language behaviour 

in the school.

25-30 Informal fa c i l i t ie s  fo r leerning Yoruba 

and English in the school.

(See Appendix A fo r the detailed questionnaire)
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The questionnaire was sent round in the f ir s t  term 

of the school year, a period considered lik e ly  to be 

convenient fo r participation by schools but despite 

reminders and rev is its  only 10 heads of schools completed 

and returned the questionnaire. Of these only one was 

in the rural area. Ab the commencenent of the exercises 

fo r  me&suring bilingual proficiency only 8 schools were 

W illing to participate,

The 8 co-operating schools were put into three 

groups. The f i r s t  criterion  for grouping was loeation, 

along the urban/rural d ifference. I t  was notionally 

assumed that the patterns of bilingual proficiency 

and usage w ill  be characteristically d ifferen t in 

correspondence with the defining features of these 

locations» Thus, the only school located in the rural 

area ccnstituted a group while the seven City schools 

constituted a group by this criterion .

The c ity  schools were furthar divided into two 

groups on the criterion  of their proprietorship. The 

proprietors of secondary education in Nigeria f a l l  into 

four types, namely, the Christian missions, the 

government, the local authority, and private individuals.

The Christian missions pioneered secondary educa

tion in the country. For instance, the Anglican mission,
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aIso knov/n as the CMS, founded the CMS Graramar School 

in Lagos in 1859. The Wesleyan Mission founded the 

Methodist Boys' High School in 1878* The Nigerian 

Baptist Convention had founded the Baptist Academy in 

1855» while the Roman Catholic Mission founded St. 

Gregory*s College in 1928.

Next to invest their management and financial 

resources in secondary education were the governments. 

The colonial govemment founded the King ’ s College in 

1909 and others in the regions la ter. The Government 

College, Ibadan, was founded in 1929. The Local 

Authority as a statutory body did not exist until the 

Richard’ s Constitution created i t  in the early 1950s. 

This means that there were no local authority secondary 

schools in the Yoruba-speaking States of Ogun, Oyo and 

Gndo before then. In fact, the Lagelu Grammar School, 

one of our study centres, is  one of the earliest local 

authority grammar schools in the state. It  was founded 

in 1958. Secondary Grammar Schools founded by private 

ind.ividuals, for motives which are not a l l  a ltru is tic , 

are indeed a p ro lifera tin g phenomenon of the 1960s v/ith 

the exception of tv/o -  Ibadan Boys' High School, 

founded in 1958 and the Olu-Iwa College, Ijebu-Ode, 

founded in 194-5. (The la tte r  is  now known as the 

Adeola Odutolo College).
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This outline of the length of involvement of these 

agencies shows that the Christian raissions and the 

government, separately and jo in tly , have accumulated 

longer experiences in Curriculum planning and Implemen

tation, and in the management of the ir schools in terms 

S of securing and retaining the most qualified teochers

and providing the best fa c i l i t ie s  fo r learning. Owing 

to o combination of a number of inadequacies, especially 

inadequate financial resources, most of the schools run 

by other proprietors do not have most of the learning 

fa c i l i t ie s  available in the mission and government 

schools»

By some h istorica l coincidence the majority of the 

Nigerian educated e lite  in leading positions today were 

educated in the long established mission and government 

schools» The success of their former pupils, and the 

fa c i l i t ie s  they have built up in some cases for a 

Century, have resulted in a high reputation fo r these 

schools» This accumulated reputation in it ia l ly  puts 

the mission and government schools in a dass a.bove 

schools run by other proprietors» Consequent'ly they 

3 re the preferred schools by primary school pupils 

and their parents» This means that in competition with 

other schools fo r  admission of primary school leavers,
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the mission and government schools have tended to 

secure the crosRV Incidentally the wpjority of this 

cream have usually nowadays corae through the nursery 

and primary schools which, because of their expansive 

elitiet orientations, viere practica lly  closed to children 

whose parents cannot pay the high fees charged. In 

e ffec t the majority of the pupils in these more 

reputable mission and government schools are the 

children of the educated, cu lturally v.'esternized middle 

dass fam ilies.

By contra st a good number of pupils in schools run 

by the other kinds of proprietor come fron more lowly 

preschool educational and socio-cultural bockgrounds.

V/e have hypothesized that such differences in background 

(in  particular Hypotheses V and X) have e ffe c t on the 

bilingual proficiency and usage of the pupils« Partly 

on this basis (in conjunction with the criterion  of 

school proprietorship) we have put cur 7 c ity  schools 

into two groups« In the f ir s t  group there are 4- schools 

3 of 0yicfc Qre mission schools, and the fourth, Oe 

government school. The second group consists of 3 

schools 2 of v;hich ore private ly  run while the third 

is  o local authority school. Below is the l is t  of the 

schools used as study centres put into the 3 groups

described:
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Group 1

( i ) Government College, Ibadan (Government)

( ü ) St„ Teresa's College, Ibadan (Roman Catholic 
Mission)

( i i i ) St Anne's School, Ibadan (Anglican Mission)

( i v ) Loyola College, Ibadan (Roman Catholic 
Mission)

Group 2

( i ) Lagelu Grammar School (Local Authority)

( ü ) Adekile Goodwill Grammar 
School (Private)

( i i i ) Holy Trin ity  Grammar 
School (private)

Group 3

Iroko Community Grammar 
School, Ibadan (Ibadan L is tr ie t )

3.4 Selection of  I'bB bilingual subjects fo r study

As we pointed .out ea r lie r  Ibadan has fo r long been 

cosmopolitsn. The result is that there are now scores 

of non-Yorubs, including non-Nigerian elements who have 

setbled either in Ibadan or some other parts of Yoruba- 

land fo r over a generation0 Some of these non-Yoruba 

elements speak Yoruba of vaiying qualities, ranging 

between a mere smattering to near native control. Some 

of th e ir children who have hsd the ir primary and 

secondary education in Yorubaland now speak a variety 

that must be harö to distinguish frorn the native Standard
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variety. Yc-t fo r  this study wo would involve as sub.jects 

only native Speakers of Yoruba0 A native Speaker is 

iden tified  not merely on bis ovm Claim or even evidence 

of formal lingu istic  competence in the language. Our 

simple criterion  of authentxcity vjas ancestral evidence 

os most easily  revealed in the faraily nome. The 

Yoruba-speaking Nigerions with Anglo-Saxon surnames 

(the Joneses and the Leighs) here pose a problem of 

ascertaining the ir authenticity as Yoruba, Our solution 

was to seek further evidence in the bilingual subjects 

forenames which have now fashionably becorae largely 

indigenisedo But in addition to the evidence obvious 

in names, both parents of the bilingual subject must 

speak Yorubac We have therefore used items 1, 7 and 10 

on our Language Background Questionnaire (LBQ - 

described in deta il below) to obtain this informöiion.

A to ta l of 656 pupils completed our questionnaire» 

Eliminations were carried out on the o riteria  described 

above and we had a to ta l of 402 YbE bilinguals of 

this category le f t  for our study» This represents 

61,3$ of the Form V pupils who completed our 

questionnaire in these 8 schools, disti'ibuted as 

fo llow s:
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Government College (1-9 boys), St Teresa's College 

(1-1 g ir ls ) ,  S t0 Anne's School (53 g ir ls ) ,  Loyola College 

(45 boys), Logelu Grammar School (75 boys), Adekile 

Goodwill Grammar School (56 boys, 19 g ir ls ) ,  Holy Trin ity  

Grammar School (25 boys, 12 g ir ls ) ,  Iroko Community 

Grammar School (28 boys, 25 g ir ls ) .  This shows a to ta l 

of 251 boys and 148 g ir ls .

4. Instruments used for investigating bilingual
proficiency and usege

4.1 The Languago Background Questionnaire (LBQ)

Above, we referred to Ha.ugen*s considered 

opinion that the best approach to the study of 

bilinguolism is by means of a b ilingual's se lf-report. 

Hoffman had ea r lie r  demonstrated this approach with 

the LBQ v/hich he devised for the study of bilingual 

usage. The Instrument was based on the assumption 

that the use of two languages might involve functional 

d ifferen tia tion . Plis questionnaire had on i t  57 items.

In some of the questions, the bilingual was required 

to report on his own choice habits and usage in 

Speech, reading, writing and thinking. In others, he 

was to report on the choice and usage habits o f his 

family. He scored his subjects* responses on a 

five-poin t frequency scale -  never, sometimes, often,
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mostly, alWays -  and found the LBQ s ta t is t ic a lly  va lid  

fo r Ins purpose. Macnamors found the LBQ good but 

not the best predictor of bilingual proficiency. He 

proposed a modification which included se lf-rs tin g  

items as a measure of a bilingual * s speaking, 

listen ing, writing and reo ding sk ills . l('' In our 

present Investigation we have combined and adapted 

Hoffman’ s and Macnamara’ s questionnaires. Appendix B 

shows the deta ils of our questionnaire while its  

contents are outlined here:

Item(s)

6

7

3

9

10

11

Identification  of subject 

Place of birth 

Parents’ language(s)

Parents' occupation(s)

Abode

Bilingual subject’ s longuages and 

sk ills  in them.

>School o f f ic ia l  attitude to language 
use

15* Moses N.H. Hoffman: The Measurement of Bilingual 
Background» Teacher’ s College, Columbia, 
Contribution of Education No. 623« New York
(1934).

16. John Mscnamara in L.G. Kelly (ed .), op. c it .
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o

Pbem(s)

12 - 14 Age when and place where the subject f ir s t  

learnt his languages0

15 & 16 Indication of o ffe r  o£ Yoruba and Oral

English in WA SC examination.

17 -  22 S e if  report on language use.

25 -  26

27

28 & 29

30

Indication of b ilingual's  attitude to 

Yoruba and English»

Seif assessment of bilingual sk ills  in 

his language.

Report on b ilingual's  patronage of Yoruba 

and English cultural c irc les»

Indication of frequency of bilingual

usage in specified contexts„

i  ~xi 

x i i - x v i i  

xviiig- jfix

xx ~ xxiv

B ilingual's own usage at horae. 

B ilingual's own usage at school» 

B ilingual's informal, reading and 

entertainment habits.

Report on bilingual usage by others -

parents, sib lings, noighbours.

4 .1~2. Administration of the LBO
------------ -----  - - -  -  - - - - --- - - -  -  —  ---*-*

rfhe LBQ was distributed to a l l  Form V pupils in 

the study centres with a covering le tte r . I t  was hoped 

there were no ambiguous items in the questionnaire as
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the investigator was anxious to avoid explancvfcions 

which could influence responses. A fter two days the 

investigator called back to co llect the completed 

questionnaire„ 656 queßtionnaire forms were completed 

and roturned. Out of these 402 YbE bilingual sub.iocts 

were selected fo r study.

4.2 The Bilingual Froficiency Tests

We have referred to hilingual proficicncy as an 

underlying a b ility  to operato, i . e . ,  receive and 

express discourse, in two languages, and that i t  is 

not d irectly  ascertainable.

I t  has to be estimated from a sample of instances 

of Operation in the languages. Mackey ’ s scheme fo r 

its  fu l l  scale analysis consists of b ilingual tests 

of a l l  the four language sk ills , naraely, listen ing, 

reading, speaking and writing* The sk ills  are to be 

tested at f iv e  lingu istic  levels as shown in the 

table abovo (Chapter 1, pege 29). By this scheme our 

bilingual subjects would have to run through a battery 

of 40 tests. The administration of such a large number 

of tests, however;raises practica 1 problems. Their 

administration in a f e i l  swoop would have subjected 

the testees to a great deal of physical and mental 

strain which in the end must put some lim itation on
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the va lid ity  of the results obtained from them. fho 

alternative is to spread the tests over a period, say 

a week. But the convenience of the testees has to be 

reckoned with. Our bilingual subjects in this study 

were fin a l year students, deliberately chosen fo r the 

same reason. But even so early in the school yesr 

( f i r s t  terra), they were already getting so preoccupied 

with their ce rtifica te  examinations that the pupils 

and teachers of the co-operating schools had to be 

persuaded to participate even in a rauch shorter tes t.

In the circurastance, Macnamera's Suggestion of 

selecting only parCicular sk ills  fo r analysis has been 

found raore rea lis tic  and workable.^*'7 With respect to 

the receptive aspect of bilingual proficiency, i . e , ,  

the power of comprehension, we have preferred the oral 

mode to the written. This is because bilinguals of 

this category were less practined or less formally 

rehearsed on the listen ing comprehension raode. It  was 

considered that performance in this mode in a formal 

test would more tru ly represent the individual*s 

unaided, spontaneous a b ility  to understand this raode 

of comraunication. Secondly, fo r racst people the 

greater proportion of da ily transaction uses the oral

17« John Macnamara (1969) in L.G. Kelly (ed0), op, c it .
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mode, showine that a greater deinand is made on an a b ility  

to readily understand and be understrood in this mode,

The leve l of underotanding revealed by this category 

of bilinguals in listen ing comprehension tests might 

therefore indicate to Curriculum planners the amount 

of emphasis needed in the teaching of this s k il l .

4,2-1 Mea surement' of bilingual comprehension a b i l i t y :

Oral Comprehension Texts

Three oral comprehension tests were administered, 

two in English and one in Yoruba. The two Snglish tests 

were sim ilar with respect to the content of the 

discourse. In the f ir s t ,  two native Speakers of English, 

husband and v/;j.f'e, got together to discuss 'Audience 

reactions in the theatre ', The discussion 'was done in 

a free and relaxed style over tea„ I t  lasted about ten 

minutes, and was recorded* (Eor the text see Appendix 

C i-) Ten. questions were drawn up to test our bilingual 

subjects' a b ility  to understand this style of discussion 

by native Speakers of English on a subject which was 

considered suitable with respect to the degree of mastery 

of English assumed fo r this category of YbE bilinguals. 

(See Appendix C ii) ,
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In the second English comprehension test, three 

well-educated YbE bilinguels got together to discuss 

the sarae subject, 'Audience reactions in the theatre*. 

The three discussants have hsd considerable training 

in English. Indeed they wäre teachers in an English 

'Medium university» Their discussion also lasted about 

ten minutes, and was done also in a free, informal and 

relaxed style which sometimes featured hilarious 

laughtere It  was recorded. (See Appendix Di) Ten 

comprehension questicms were drawn up to test our 

subjects’ a b ility  to follow  and interprete this kind 

of discussion done in English but by Speakers whose 

cultural and lingu istic  background is almost identical 

with their own, the only difference being that the 

discussants were older people who had had training in 

English at the university leve l. (See Appendix D ii)

The third test was a Yoruba comprehension exercise» 

Two native Speakers of Yoruba were got to discuss the 

topic eko ko nba i le  ayd' je  bayl 1 ? The Speakers

were YbE bilinguals, but they were considered good 

Speakers of unadulterated Yoruba* One of them had 

studied Yoruba in the university and is now training 

teachers of Yoruba in the university, while the other 

had been in Charge of Yoruba programmes on the radio
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before he entered a university to do a degree in the 

arts* Their discussion lasted about twhlve minutes, 

and was recorded« (For the text soe Appendix E i), ien 

coraprehension questions were drawn up to test our 

subjeets’ o b ility  to follow  and interprete this leve l
si p

of discussion done in Yoruba. (See Appendix E ii ) .  

Administration of tests

The administration of the bilingual oral compre- 

hension tests formed part of a series of tests of 

bilingual performance which altogether lasted about 

two and a quarter hours. The f ir s t  oral comprehension 

text (native Speaker English) was played twice to the
/IQ

testees. y The recorded multiple choice questions, 

(already printed on paper), were then played to them.

K

18. A ll the recorded texts were played back to some
other YbE bilinguals engoged in language studies 
fo r  their opinion on the comparability of the 
Content of the discussions and their su itab ility  
fo r  use in tests of comprehension for the 
category of bilinguals involved in this studj-. 
The Consultants considered them suitable 
although no other validation was done.

19. The second and third tests were recorded in a
sound-proof studio and were technically 
fau ltless. The f ir s t  test was recorded in the
home of the discussants. The recording 
featured some •noise*. I t  was therefore played 
twice to compensate for the l i t t l e  distortion 
noted.
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At this s.tage the testees indicated their responses on 

paper as directed. The responses viere scored and the 

scores recorded. The texts of the second and third 

tests viere however played once each, followed by the 

comprehension questions. The testees ' responses were 

scored and the scores recorded. I t  was hoped that 

performance in these tests was adequate test fo r some 

of the hypotheses we set: (Hypotheses I-V ).

Scoring: Each test was scored out of ten, and the 

scores recorded.

A.22 Heasurement of bilingual production a b il it y .

Verbal Fluency tests

The receptive aspect of bilingual proficiency is 

complemented by the productive. Our general objective 

is to ascertain our b ilinguals ' productive a b ility  in 

the ir two languages. To do this meaningfully we have 

to set fo r our subjects some Speech evocation and 

e lic ita tion  Situation since langusge behaviour by 

normal people is always purposeful and c-ontextualised. 

Fishman's dornain, as a simpliifed Version of W ittgeinstein '
P Q

situationstheorie and^Firth's context of Situation,

20. See J.R. Firth: 'Personality and Language in 
Society' in his Papers in Linguistics 
1934--1951. Oxford TJniversity Press, 1957.
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doraains may be raore responsive to explication in one 

language than in the other. But what obtains more often 

is that bilinguals tend to restric t each of their 

languages to the treatment of subqects in certain domains, 

usually the contexts in which the languages were leam t 

in it ia l ly .  In this way a language becoraes specialised in 

its  particular domain and the bilingual tends to be more 

fluent in that language when he uses i t  in that domain. 

Therefore in order to obtain a close approximation of 

this aspect of a b ilingual's general proficiency more 

than one domain should be constructed,

For this study six domains were set in which bilinguals 

of our chosen categor-y may, to d ifferen t extents, 

iateract» participate, or at least be fam iliär with.

Yhey were the home, the neighbourhood, re lig ion , occupa- 

t ion , education, and health. In each domain we named a 

specific topic, respectively, the kitchen, the market,
0 7 .

re lig ion , farming, school, and the hospital. * (i)

23. This l is t  of domains follows the one used by Fishman's 
team in a sim ilar study already referred to (see 
Chapter 1 )„
( i )  We have added a sixth, health. Yoruba and English 

vocabularies appropriate in th is domain are quite 
large. Their control is , however, a function of 
a number of sociocultural and education leve l 
variables, and the measurement of bilingual 
fluency in the domain may be diagnostic.

( i i )  No particular topic was set fo r  the domain of 
re lig ion  as our bilingual subjects belonged to 
d ifferen t religions and fa iths.

( i i i )  In the stijdy by Fishman's team the factory was 
specified for the domain of occupation. We have 
preferred farming as Nigeria is  s t i l l  more of an 
agricultural than an industrial society.
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The Word Naming Game

The verbal fa c i l i t y  or verbal fluency test was 

called the Word Naming Game. In the test the topics 

lis ted  above fo r  the domains were specified in that 

Order. In one minute the testees were requested to 

write down as many appropriate words as occur to them 

which can be used in a general discussion focused on 

the topic set in the domain. There were no restrictions 

about the grammatical classes of the items recorded 

but they must be appropriate to the topic.

The tests and the preliminory rubric were 

conducted, f i r s t  in English, a fter a few examples 

had been worked together. The Stimulus topic was 

named and testees wrote the appropriate English words 

which occurred to them. In the second series the 

preliminary rubric and examples were conducted in 

Toruba. The same six topics representing the same 

( domains as fo r the English test were given but the

Order of presentation was reversed. The testees wrote 

the ir responses in Yoruba. As a safeguard aginst merely 

translating the ir l is t  of English words into Yoruba, 

the two fluency tests were not administered in succession 

each came between two of the comprehension tests ea r lie r
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described, The l is ts  we re also quick ly  collected from
OLl

the testees ö fte r  a te s t0 

Scoring

A simple scoring method was usedB Each word a 

testee gave was considered fo r appropriateness in 

relation to the topic set« Any word considered 

inappropriate, i . e « ,  as most unlikely to occur in a 

general discussion in that domain, was rejected. The 

words considered appropriate fo r each topic were 

counted and recorded as gross scores.

Next, a difference score was calculated fo r  each 

testee for each domain. This was done by subtracting 

the gross in the English word l is t  from his gross 

score in the Xoruba word l is t „  The results of the 

tests and responses to the LBQ are reported in the 

next chapter.

2A. Robert L. Cooper (1969) op. c i t . ,  and John .
Macnamara (1969) op« c it .  have each te s t if ie d  
to the r e l ia b il ity  of Word Naraing and a sirailar 
richness of vocabulary test as oeasures of 
bilingual verbal fluency. A less elaborate 
Version of i t  had ea r lie r  been used with 
sim ilsr success by Lambert in his study of 
the developmental aspects of second-language
acquisition. See Wallace E. Lambert 
"Developmental Aspects of Second-Language 
Acquisition". The Journal of Social 
Psychology, A3 ( 1 9 5 6 )...Pa_r t F T “- l c I I ,  pp. 83-10A
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CHAPTER FOÜR

ANALYSES OF RESÜLTS AMD DIBCUESIONS^

1 BILINGUAL GOMPREHENiSIOH

In this chapter we present relevant Information 

co llsted  from responses to our L0Q, and also the results 

of our measures of bilingual proficiency* The la tte r  

are then related to the hypotheses we set out in the 

last chapter to confirm or re ject some of the hypotheses* 

Some of the Information relating to the language 

background of the bilinguals is used to explain the 

characteristics of the output of the bilingual tests.

This comes either as premise fo r an analysis, or 

a fter the analysis as retrospective explanation»

1. Characteristics of bilingual comprehension a b ility  

We have already described and s ta t is t ic a lly  

illu strated  the preeminence of English in some sections 

of the public l i f e  of the Yoruba people. (Chapter 2)

In anticipation of this bigger role of English in the 

future adult l i f e  of the pupils, and because teaching

and leaming a second language have righ tly  been 

oonsidered to require quite a great attention, the 

school System apportions considerable time to English 

on the secondary school time-table. In a l l  classes
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while Yorubs gets three teaching periods each of fo rty  

minutes duration, English gets betveen fiv e  and ten 

periods»

1.1 General comparison of Yoruba and Englishi 
comprehension a b il ity .

Three comprehension tests were administered with 

results as follows:

TABLE 4

COMEREHENSIGN OB NATIVE -  SPEAKER ENGLISH BY 
BILINGUAIS IN THE EIGHT SCHOOLS

Level o f
Corapr.

*r------
Schl
1

T

2

*-

3

—J----

4

--- r -------

5

— ,----------

6 7

i

8

i r 

Total %

1. 1 ... — — — 0.0
2. 1-2 - — - - 2 3 2 - 7 1.7
3. 3-4 1 5 6 3 17 19 16 14 81 20.2
4. 5-6 .24 23 19 2^ 39 24 16 28 128

5. 7-8 23 12 24 15 15 9 1 9 108 26.8

6. 9-10 1 1 4 2 - - - - 8 2.0

Tota 1 49 41 53 45 73 55 35 51 402 100.0
= = = = = = = = = i____ _x=__ _  J. _  _  _ = = = = =UNIV
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TABLE 5

COMP.REHENSION 03? YbE EITGLISH BI BILINGUAIS 
M THE EIGHT SGIIOOLS

■ »-*■ —n «..«a ... -.a.
Leveis
of
Compre

^Schl'
1 2

~t-----—r

3

~r

4-

—— r

5
>

* ~r

6

-~r

7

— — r

8

r

Total %

I- 1 Score 
y\ o2-

3-

I «• c.

3 -  4 5 3 3 6 12 5 6 4-2 ^0.5

¥ 5 - 6 17 16 17 21 22 29 21 22 m

7 - 8 25 20 27 19 30 12 9 22 164- 40.8

fc- 9 -10 5 - 6 2 5 2 MB 1 21 5.2

Total 4-9 4-1 53 4-5 73 55 35 5"1 402 100.0*
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TABLE 6

COMPREHENSION OB YORUBA BY BILINGUAIß 
IN THE EIGHT SCHOO Iß

Leve ls 
of
Compr.

——r— ,—

1 2

“i—1—

3

-1------T"

4 5

t -----r

6

----"~r

7

----- r—•— *r

8 Total %

l. 1 Score 1 4 Ml 1. •M 6 1.5

X- 1 - 2 1 - - 1 MB - mm - 2 0.5

3 - 4 3 - 1 1 2 - - - 7 1.7

¥ 5 - 6 17 11 15 15 9 6 3 5 81 20.1

5- 7 T 8 21 23 31 23 50 41 23 29 241 60,0

9 - 1 0 6 3 6 5 12 8 8 17 65 16,2

Total 49
x .

41 53
x

45 73 55
X . X-

35
X.

51 402
i 

_i>
i 

o
 

i 
o

i 
•

i 
o

I

NB; In the tables above the eight columns represent
our eight school study centres nurabered as follow : 
1 = GCI, 2 * STC, 3 = SAS, 4 = IC, 5 = LGS,
6 = AGGS, 7 = HTGS, 8 = ICGS.
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The tables above reveal certain charaeterissfcics 

of the re la tive  a b ility  of our chosen category of 

bilinguals in the kind of oral comprehension tests 

administeied in their two Isnguages. We notice that 

the ränge of scores in the comprehension of oral 

disöotueSö in English is between levels 2 and 6 (in  the 

case of oral discourse by native Speakers, c f. Table 4) 

and between levels 3 and 6 (in  the case of discourse by 

YbE bilinguals -  Table 5)» The ränge of comprehension 

of discourse in Yoruba on the other hand is  between 

a poorer leve l 1 and leve l 6, (c f .  Table 6 ). This tends 

to suggest that this category of bilinguals have a 

greater a b ility  in the comprehension of oral English 

than Yoruba. However, the characteristic modes of 

comprehension in the English and Yoruba tests (as 

msrked out) quickly suggest a d ifferen t conclusion.

We notice fo r  instance that:

(a ) the mode of comprehension of oral discourse done

in native -  Speaker English generally lie s  at

leve l 4. This accounts fo r the a b ility  of 49.3$ of

a l l  our subjects in the comprehension of this
0

variety of English. 28.8$ of them exhibited a b ility  

above that leve l while 21.9$ have fanred worse.

The exception to th is general mode is  our No, 3
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School, (St Anne's School) in which the mode of 

comprehension lie s  at leve l 5.

(b ) the mode of comprehension of oral discourse in 

YbE English generally lie s  also at leve l 4. 43.5# 

of our subjects showed a b ility  at this level„ But 

while 10.5# of them have performed poorer than this 

mode, 46.0# demonstrated a greater a b ility  than 

the mode in the comprehension of th is variety of 

English. This shows that this variety of English 

appears more in te llig ib le  to this category of 

bilinguals. We notice also that bilinguals in four 

schools (1, 2, 3, 8) s ign ifican tly  rose above the 

general mode to the higher leve l 5.

(c )  the mode of comprehension of discourse in Yoruba 

lie s  at leve l 5.

This is not only superior to the general mode of 

English comprehension a b ility , i t  also accounta fo r  a 

larger majority (60.0#) than the mode of comprehension 

of either variety of English. A further 16,2# showed 

a b ility  at the s t i l l  more superior leve l 6, while 

2 3 . 8# performed below the mode leve l 5* Of these we 

notice that 20.1# showed a b ility  at leve l 4 which is 

the general mode of English comprehension a b ility
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among our bilingual subjects. This means in e ffec t that 

only 3*7/o showed Yoruba conprehension o b ility  below the 

fa ir  leve l 4.

Also, average bilingual comprehension a b ility  was 

calculated fo r  a l l  our subjects with results as follows

(a ) Average comprehension of discourse in native - 

Speaker English: 5» 7, with a Standard Deviation 

of 1.5

(b) Average comprehension of discourse in YbE English: 

6.3j with a Standard Deviation of 1.4

(c ) Average comprehension of Yoruba discourse: 7.3, 

with a Standard Deviation of 1.6

"The mean comprehension o f Yoruba is thus sesn to be 

larger than the mean in each of the tests o f comprehen

sion of oral English discourse. Its  s ligh tly  larger 

Standard deviation is accounted for by the lower 

base o f its  ränge of scores.

Our f ir s t  hypothesis was that in spite of the 

privileged  position of English in the formal school 

System, the Yoruba comprehension abilit:/- of this 

category of bilinguals is  greater than their English

comprehension a b ility . This has now been confirmed by 

the analyses done above of the results of the tests o f 

comprehension of Oral discourse in the two langueges.
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4.2 Relative cosrorePension a b ilitv  send c i t j  or rural
l r o a t i o n  o f  s e b o o l

Erca 2ables 4> :5  and il.. we derivs ths follcwdBg 

suraary table showing ccmprehension perfomaav.ee bj

bilirgual3 in the c ity  and rural area grammär scboels.

TABLE 7

C0MEEEHEU3I0H OR SNGLISH ARB TOHIJBA 3T  BXLXüäGUAlS“

Bf CUT AND RURAL AREA GFAMMAR SCHOOLS

Native-speaker
Engiish

Y b  E English Y o ru b i

Levels o f  Com pr. City
N  , %

Rural
N %

C ity
N %

Rural
N %

C ify
N %

Rural
N

1. 1 Score - - - - - - - 6 1.7 —

2. 1 -  2 7 2.0 — - - - - - 2 0.6

3. 3---r 4 67 19.1 14 27.5 36 10.3 6 11.8 7 2.0 —

4. 5 -  6 770 4&4 28 54.9 153 43.6 22 43.1 76 21.7 5

5. 7 -  8 99 28.2 9 17.6 142 40.5 22 43.1 212 60.4 29

6. 9 -1 0 8 2.3 - - 20 5.6 1 2.0 48 13.6 17

T ota l 351 100.0 51 100.0 351 100.0 51 1 0 0 .0 3 5 1 100.0 51

%

9 .8

56.9

33.3
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Our second hypothesis was that: bilinguals who 

attend a school situat^d in & rural, largely Yoruba 

monolingual community understand Yoruba better than 

their cpunterparts in c ity  schools; but they are 

re la tive ly  poorer in English. A quick glance at the 

table w ill  show this hypothesis to have been large ly  

confirmed» Yoruba comprehension by bilinguals in the 

rural area school is in every respect botter than that 

of the bilinguals in c ity  schools»

( i )  The ränge, with its  base at leve l 4-, is  superior 

to that of the c ity  school bilinguals whooe ränge 

of comprehension spreads from the base leve l 1.

( i i )  The mode of comprehension fo r bilinguals in both 

the c ity  and rural area schools lie s  at leve l 5 

which is considered a leve l of good comprehension» 

60.4# of bilinguals in c ity  schools as against 

56.9# of those in the rural area school showed 

a b ility  at this leve l; but whereas only 1 3 *6# of 

the c ity  school bilinguals performed at the 

leve l 6 of 'very good' comprehension, 33*3# of 

those in the rural area showed this superior 

comprehension a b ility . Thus a to ta l of 90.2# of 

bilinguals in the rurai area school as against

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  135 -

74.0$ of their c ity  school counterparts showed 

this high leve l of Yoruba comprehension a b ility .

( i i i )  The calculated Yoruba mean comprehension by 

bilinguals in the rural area school is 8.02 

while that of the ir counterparts in the c ity  

schools is 7.06o

The levels of comprehension of oral discourse in 

English are somewhat complex and do not appesr to 

s ign ifican tly  support the second part of the hypothesis. 

The table above shows that the mode of comprehension 

of the tv/o varie ties  o f English lies  at leve l 4 fo r 

bilinguals in the c ity  schools. This is also the mode 

of comprehension of the native - Speaker variety of 

English by bilinguals in the rural area. school; th e ir 

comprehension of the YbE variety of English however 

shows tv/o modes. We shall consider performance in the 

two varie ties  in tum.

In the comprehension of the native variety o f 

English there is  a wider and apparently poorer ränge 

among bilinguals in the c ity  schools, leve ls  2 to 6, 

as against the re la tiv e ly  more monolithic ränge by 

bilinguals in the rural areas school, leve ls  3 to 5.

But the comprehension achievement of the bilinguals 

in the c ity  schools has a qualitative edge over that
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of their counterparts in the rural area scliool. V/e notice 

fo r instance that 21.1$ of the forrner ss against the 

larger 2 7 . 5$ of the la tte r  showed a b ility  helow the fa ir  

leve l. 4-o But while only 17.6$ of the rural area school 

bilinguals showed a b ility  above the fa ir  leve l, a larger 

30.5$ of the c ity  school bilinguals performod above 

the fa ir  leve l, some of them attsining the 'very 

good1 leve l of performance.

Levels of comprehension of the YbE variety of 

English follows the not so distinguishing pattem of 

performance in the native variety. V/e notice that the 

mode lies  at leve l 4 fo r  the bilinguals in the c ity  

schools. 43.6$ of them showed a b ility  at this leve l of 

' f a i r 1 comprehension, 10.3$ performed below i t ,  while 

4-6.1$ showed a b ility  at the higher levels 5 snd 6.

Comprehension of this variety by bilinguals in the 

rural area school shows two modes lying at levels 4- and

5. We take them in tum as reference mode, rel&te the 

mode to performance below and above i t ,  and also corapare 

the features with the corresponding levels of compre

hension of this variety by bilinguals in the c ity  schools
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Taking the mode leve l 4 f ir s t ,  we see that 11.8$ 

of the rural school bilinguals as? agsinst 10.3$ o f their 

c ity  school counterparts showed a b ility  below the fa ir  

leve l and that 45.1$ of them as agsinst 46.1$ of the 

c ity  school bilinguals achieved the higher levels of 

comprehension. Their other mode, leve l 5j is d if f ic u lt  

to relate and compare with the achievement of their c ity  

school counterparts as i t  is a higher mode. We see that 

54.9$ of them perform below this mode while only 2.0$ 

showed a b ility  above i t .  We therefore devise an 

alternative analysis to get a balanced picture of 

re la tive  comprehension a b ility  in this vsriety of 

English. We find what proportion of the two locationally 

defined groups of bilinguals show a b ility  at the levels 

4, 5 and 6 - together. For the c ity  school bilinguals 

this is  89.7$ while i t  is 88.2$ fo r  their counterparts 

in the rural area school. The difference is only 1.5$ 

in favour of. the former.

Mean comprehension of the two varie ties  of English 

was also calculated fo r  the two groups. I t  yielded 

the same l i t t l e  d ifference. Mean comprehension of the 

native variety by bilinguals in c ity  schools was 5*61, 

while their comprehension of the YbE variety was 6,26.
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P

Eor bilinguals in the rural area school the mean 

comprehension was 5*31 and 6 « 2 3 respectively.

The analyses above shoxv that the second part of 

the hypothesis predicting a poorer comprehension a b ility  

in English fo r  bilinguals in the rural area school has 

not been s ign ifican tly  supported, The nearly equal 

bilingual comprehension a b ility  s':.,.wed should however 

not be too surprising in view of the sim ilarity of most 

of the instructional fa c i l i t ie s  now available to both 

the c ity  and rural area schools« The f ir s t  point to 

note in the case of our rural school study centre is 

the greater intensity of English teaching, 10 periods 

per week as agsinst the average of 6 periods in the 

c ity  schools. This arrangement might possibly be peculior 

but in the ligh t of our school selection procedure 

(described in chapter 2) its  random coincidence is 

s ta t is t ic a lly  sign ificant.

There is also now in use in the rural area schools 

electronic language teaching machines, portable, and 

easily  operated v/ith c e ll  batteries. Thus the 'English 

by radio'1 broadcasts, formerly received by only the c ity  

schools, are now available to schools in the rural areas.
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Another important factor is the re la tive  increase 

in the number of qualified English language teachers 

being turned out by the universities. Some of these 

graduste teachers are already f i lt e r in g  into the rural 

area schools. But experience shows that teachers in the 

rural areas are generally conscious of the disadvantaged 

location of the ir pupils. They therefore tend to work, 

d r illin g  th e ir pupils harder than their counterparts 

in the c ity . The increasing a va ila b ility  of these 

enthusiastic qualified teachers is therefore a positive 

factor of the generally ris ing Standard of a b ility  on 

the part of pupils in the rural area schools.

F inally, the rural areas are now being rapidly 

opened to the media of mass communicetion and their 

indirect tut powerful language leaming influences.

The radio has been shown as no longer e pecu lisrity 

of the c ity . Newspdpers are ncw found on the reading 

desks in the lib raries of the rural area schools. The 

pupils themselves are more mobile, and are no longer 

confined to their rural homesteads. A ll these are 

factors helping to le ve l up language comprehension 

a b ility  between the pupils in the c ity  and rural area 

grammar schools. Indeed, a sim ilar ex post Investigation
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and rural area grammsr schools es r lie r  carried out by

Balogun had results sim ilar to ours. He had hypothesized

that Forms I  and V pupils in c ity  scliools were superior

in reading comprehension a b ility  to the ir rural area

counterparts. The hypothesis was confirmed with respect

to  the a b ility  of Form I  pupils but no signific&nt

differences were found in the a b ility  of Form V pupils
1

in the two locotions.

1.5 Bilingual Comprehension and Gommitment to English 

Items 10 -  12 and 14 -  15 on the preliminsry 

questionnaire administered to select schools as study 

centres focused on school o f f ic ia l  ottitude to Oral 

English. This is to be ascertoined in the form and 

tradition  of commitment to the subject as may in tum 

be seen in the pattem and frequency o f its  teaching. 

Responses by heads of schools revealed three types of 

attitude.

Type 1. Oral English is  compulsory and must be offered 

in the WASC examination by a l l  Form V pupils.

1. I.O.B. Balogun: The In te llectua l and Residentja 1
Correlates of Reading Achievement in Nigerian 
Secondary Schools. Ph.D. Thesis. School of 
Education, New York University« (1972)«

o f the reading a b i l i t y  (another language s k i l l )  o f c i t y
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I t  is either specially taught or integrated 

with the English language lesson, using the 

Ogundipe and Tregido textbook series. Four 

schools, STG, SAS, LC and AGGS

adopt this attitude. At the AGGS i t  is  assigned 

one period a week in Forms I  to IV, and two 

periods in Form V.

Type 20 Oral English is  not compulsory but the school 

encourages a l l  Form V pupils to take i t  

seriously and o ffe r  i t  in the WASC examination. 

Its  teaching is  integrated with the English 

language lesson. This is the attitude adopted 

by GCI and LGS.

Type 3o No conscious commitment whatsoever. I t  is  not 

taught by any errängement and has never been 

offered in the WASC examination by candidates 

in the school. The table below summarises the 

bilingual compreherroion a b ility  o f pupils in 

schools taking the three d ifferen t attitude 

positions. (s oe Table 8).

*
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T A B L E  8

Y O R U B A  A N D  E N G L IS H  C O M P R E H E N S IO N  A B IL IT Y  A C C O R D IN G  T O  SC H O O L O F F IC IA L

A T T IT Ü D E  T O  O R A L  E N G L IS H

T yp e  1 T yp e  2 T yp e  3

Native YB E Yoruba Native Y B E Yoruba Native YB E ^foruba

N % N % N % N % N % N % N % N % N  %

vcl 1. 1 Score - 0.0 - 0.0 4 2.1 - 0.0 — 0.0 1 0,8 _ 0.0 __  0 0.0 1 1.1
vcl 2. 1 -  2 3 1.5 - 0.0 1 0.5 2 1.6 - 0.0 1 0.8 2 2.3 — 0.0 0.0

vcl 3. 3— 4 33 17.0 23 11.9 2 1.0 18 14.8 8 6.6 5 4.1 30 34.9 11 12.8 0.0
vcl 4, 5 -  6 91 46.9 83 42.8 47 24.2 63 51.6 449 40.2 26 21.3 44 51.2 43 50.0 8 9.3
vcl 5. 7 -  8 60 31.0 78 40.2 118 60.8 38 31.2 55 45.1 71 58.2 10 11.6 31 36.1 52 60.5
Vl'l 6, 9-M10 7 3.6 10 5.1 22 11.4 1 0.8 10 8.1 18 14.8 - 0.0 1 1.1 25 29.1

u l 194 100.0 194 100.0 194 100.0 122 100.0 122 100.0 122 100.0 86 100.0 86 100.0 86 . 100.0
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The tables above and our analyses have confirmed the 

hypothesis.

1.4 Bilingual comprehension a b ility  in relation to 

the language repertoire Status of parents

A ch ild 's  f i r s t  encounter with language is with

his f ir s t  interlocutor, namely, his parents and
psiblings, but particu larly his parentsD The degree of 

his proficiency in his f i r s t  language may thus re fle c t , 

at least partly, the patterns and quality of usage of 

his f ir s t  language experiences. Hence most students of 

language development in children place a great importance 

on the language repertoire of the parents. i . e . ,  on the 

stock of language(s) which a ch ild 's  parents Control, 

including the fa c i l i t y  to manoeuvre s ty lis t ic a lly  in 

the language(s). Bor many a Nigerian parent, the 

language repertoire ränge stretehes from f ir s t  language 

(1 .1) monolingualism through bilingualism in the L1 

and another Nigerian language, or in the L1 and, English 
to plurilingualism involving the L1 and other languages,

one of which may be English. One or both parents o f a

2. Cases of Professional foster mothers and nannies 
are alsost unknown in Nigeria.
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child w ill belong to any of these repertoire categories 

as a monolingual, a bilingual, or a p lurilingual.

In Item 7 of our EBQ were specified eight language 

repertoire categories against which the subjects checked 

their parents. Por erse o f analysis these were collapsed 

into fiv e  categories as follows:

1. Yoruba monolingual mother and fo.ther 

2„ English monolingual mother 

3» YbE bilingual mother and fothor

4. Yoruba, English and another language 

5» Others -  Yoruba, Hausa, Igbo, e tc ., but no 

English.

V/here both parents are Yoruba monolinguals 

(category 1) our fourth hypothesis States that th e ir 

child(ren) w ill be superior in Yoruba comprehension 

(since this is the only language of the home) to the 

children whose psrents are themselves bilingual or 

plurilingual in English and some other language(s), 

and who con£@quently either consciously or unconsciously 

use some English in the home in addressing each other

or th e ir children. Their superiority w ill be greeter 

s t i l l  over the children of parents who do not use 

Yoruba at o l l  in the home as a result of a mixed 

msrriage involving a non-Yoruba mother ( i . e .  Category 2).
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Our bilingual subqects indicated the language 

repertoire of their two parents but fo r  our analysis we 

have dboided to measure the ir profic-iency against the ir 

mothers1 repertoire. This is not arbitrary but is in 

consideration of the greater language inter^ction 

between a mother and her child, particu larly in the 

f ir s t  ye&rs of language acquisition. I t  is probably 

on account of this same consideration that a ch ild 's  L1 

xs also called his mother tongue^ in contrast to his 

father tongue. The tables below shov; the bilingual 

comprehension achievement of our subjects according to 

the fiv e  categories of their mothers' language 

repertoire»

3« See Paul Christophersen: Second - Language
hearning Myth and Reality. Penguin Education
0973), PP. 34-40.
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TABLE 10a

MOTHER1S IANGÜAGE REPERTOIRE X YORUBA COMPREHENSION

^evels of 
Comprehension

t i 1 r

1 2  3

• <
4

j i

5 Tota1

1. 0 Score 0 1 5 0 0 6
2. 1 - 2 0 0 2 0 0 2
3. 3 - 4 0 1 4 2 0 7
4. 5 - 6 21 0 53 6 1 81
5. 7 - 8 103 0 115 18 5 241
6. 9 -10 37 0 26 2 0 65

Total 161 2 205 28 6 402

TABLE 10b
COLUMN PERCENTAGE PROM THE MATRIX IN TABLE 10a

-

Levels o f T------ O--- 1--T “ T i----- -—r—
Comprehension 1 ' 2 3 4 5 X

1. 0 Score 0.0 50.0 2.4 0.0 0.0
2. 1 -  2 0.0 0.0 1.0 0.0 0.0 „91*44 at thi
3. 3 -  4 0.0 50.0 2.0 7.1 0.0 5% leve l
,4. 5 - 6 1 3 . 0  0 . 0 2 5 .8 21.4 16.7 where only
5. 7 - 8 64.0 0.0 56.1 64.3 83.3 31.41 was
6. 9 - 1 0 23.0 0.0 12.7 7.1 0.0 required*

X
Total 100.0 100.0 99.9 99.9 -100.0
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TABLE 11a

MOTHERbS LANGUAGB REPERTOIRE X COMPREHENSION OP YbE EH G LISI

~r
Levels of

r ~r s j “—— r------—-

Gomprehension 1 2 3 4- 5 Total

1. 0 Score - - •m - - mm

2. 1 - 2 - - - mm - -

3. 3 - 4 - 22 0 20 0 0 4-2
4-. 5 - 6 62 0 79 11 3 175
5. 7 - 8 53' 1 92 15 3 164-
6.

S 
v£

> I O 4 1 14- 2 0 21

Total 161 2

i
-i!

ir\
 
i 

O
 

I 
C
M
 

Il

28 6 402

TABLE 11b

COLIMN PERGEBTAGE PROM THE MATRIX IN TABLE 11a

Levels of 
Comprehension

r ---- - i

1

‘ 1

2 3

' S

4

1

5

1. 0 Score mm mm mm mm

2. 1 - 2 - - - - -

3. 3 - 4- 13.7' 0 .0 ' q.fc' 0 .0 ' 0 .0 ' 25.78 st the
4. 5 - 6 50.9 0.0 38.5 39.3 50.0 5$ leve l
5. 7 - 8 32.9 5 0 .0 44.9 53.6 50.0 where only
6. 9 _ 10 2.5 50.0 6.8 7.1 0.0 21.03 was 

re quired.

Total o o • o 100.0 100.0 100.0 100.0
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TABUE 12s

Mother*s Language Repertoire X Comprehension o f 
Native -  Speaker English

------— ------— ----1———i-------1---------r——*-------r ---------~r
Levels of

Comprehension 1 2 3 4 5 T o ta l

1. 0 Score -» •BW mm mm

2. 1 - 2 4 0 0 3 0 7

i• 34 0 20 3 2 55
5 -  6 85 0 71 8 1 166

5. 7 - 8 36 0 90 13 1 14-1

6. 9 - 1 0 2 2 24- 1 2 33

T o ta l 161 2 205 28 6 402

TABLE 12b

Coluian Percentage from the matrix in Table 12a

L ev e ls  o f  
Comprehension

t ---- ------r

1

--------- r

2

---------r

3

—------ r

4

~r~

5 Z 1

1. 0 Score mm

2. 1 -  2 2.5 0 .0 0 .0 10.7 0 .0 92.52 a t

3. 3 -  4 21.1 0 .0 9 .8 10.7 33.3 the 3%
4-c 5 -  6 52.8 0 .0 34-. 6 28.6 16.7 l e v e l

5. 7 -  8 22.4 0 .0 45.9 46.4 16.7 where

6. 9 -  10 1 .2 100.0 11.7 3.6 33.3 on ly  26. 3C 
was
req u ire d .

T o ta l 100.0 100.0 100.0 100.0
_ _ JL

100.0
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The mode of Yoruba comprehension fo r  a l l  the 

mother's language repertoire categories lie s  at leve l 

5 with the exception o f only two pupils whose mothers 

were English monolinguals (Category 2) and whose poor 

performance in a Yoruba comprehension exercise is 

therefore not surprising. A ll  these are c learly  shown 

in Tables 10a, 10b» However, as stated in our 

hypothesis the bilingual subjects in the f i r s t  

repertoire category., $.„e«, pupils whose mothers were 

Yoruba monolinguals were a shade superior to the subjects 

in the other repertoire categories, especially to those 

in the second and third categories, For instsnce 87.0# 

of the bilingual subjects in the f i r s t  category showed 

a b ility  at levels 5 and 6 o f ^ood* and ’ very good’ 

comprehension and only 1 3 *0^ o f them performed below the. 

mode -  at le ve l 4» By contrast only 68,8# of the subjects 

in the third repertoire category, i . e , j  those whose 

mothers were themselves bilingual in Yoruba and English 

showed a b ility  at levels 5 and 6, and quite s large 

percentage o f them, 3 1 *2 , were below the mode, and 

some very fa r below, The number of subjects in the 

fourth and f i f t h  repertoire cetegories is  rather small» 

Even then v/e notice that although the ir Yoruba compre

hension a b ility  is  generally better than the a b ility
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of the subjects in the third category, yet none of them 

attoined the general quality of lorubs comprehension 

a b ility  of the subjects ih the f i r s t  category, rfh is 

pattern of achievement has thus largely supported the 

main part of our fourth hypothesis, Since a l l  our 

subjects were native Speakers of Yoruba the variable, 

namely, mother's Yoruba monolingualism, which gave the 

subjects in the f ir s t  category that edge over their 

counterparts, must be regarded as a poxverful predictor 

of a great Yoruba comprehension a b ility « Indeed, a
p

X test on this pattem o f comprehension shöwed i t  to be 

highly sign ificant: 91.4-4- was obtained at the 5$ 

leve l of significance where only 3X4-1 was required.

The second part to the hypothesis has also been 

confirned, namely, that bilinguale whose parents are 

Yoruba monolinguals have a poorer a b ility  in English 

than their counterparts whose parents speak English.

This is c learly  shown by the performances of the 

groups of bilinguals we set up on the bases of th e ir 

mothers* language repertoire* Two tests of comprehension 

of the YbE and the native-speaker varie ties  were used 

to measure. In both tests (see Tables 11 and 12) the 

mode of comprehension fo r  the bilingual subjects in 

the f ir s t  category ( i . e .  those whose mothers were Yoruba
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monolinguals) was lower ( le v e l 4) than the mode 'fo r  

the subj'ects in categories 2, 3? and 4 (le v e l 5)» The 

mothers of the subjects in these three categories a l l  

epeak English. In addition to the higher mode leve l, 

we notice that a lorger majority of the subdects in 

each of these three categories (as against s smaller 

majority o f those in the f i r s t  category) showed a b ility  

at and above the leve l 4 of fa ir  comprehension in the 

two tests. In the test of comprehension of the YbE 

variety of English while 86.3$ of the bilinguals in 

the f ir s t  category showed a b ility  at leve ls 4, 5, and 

6, 100.0$, 90.2$ and 100.0$ of those in categories 

2, 3» and 4 respectively showed a b ility  et the same 

leve ls . In the test of comprehension of the native- 

speaker variety only 76.4$ of the bilingual subjects 

in the f i r s t  category showed a b ility  at levels 4, 5 

and 6 whereas 100.0$, 92.2$ and 78.6$ of those in 

categories 2, 3 and 4 did nt the same leve ls .

The bilingual subjects in category 5 are those 

whose mothers do not speak English. In this respect 

they are sim ilar to those in Category 1. But their 

comprehension of the YbE variety of English is  better, 

in general, than the comprehension of the same variety 

by the subjects in category 1. Qn the other hand
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th e ir comprehension of the native Speaker variety of 

English is s ligh tly  poorer than the general a b ility  

of the subjects in Category 1.
pX anslyses of the characteristics of English 

comprehension by bilinguals in the f iv e  categories 

described show that the characteristics are sign ificant. 

In respect c f the YbE variety of English (fab le 11b) 

the output was 25.78 at the 5% leve l of significance 

where only 21.03 was required. In respect of the 

native-speaker variety (fab le 12b), the output was 

92.52 at the 5$ leve l of significance where only 26,30 

was required. fhus, by the entire confirmation of our 

fourth hypothesis the variable specified in i t ,  namely, 

the language repertoire Status of the parents, has been 

shown to be a re liab le  predictor of the bilingual 

comprehension a b ility  of bilinguals learning and 

operating in th e ir two languages in circumstances 

sim ilar to those which obtained among the subjects 

in the study.
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1.5 Bilingual Comprehension A b ility  in relation to

the socio-economic status

An issue has- been made (Hypothesis V) of some 

relationship between the socio-economic status of the 

home and the bilingual comprehension a b ility  of the 

children raised in the particular home. Certoin 

variables o f the home Situation are basic to this 

hypothesis as they have b&come perceptibly operative 

in the Nigerian Situation. They are complex, and some 

of them cannot be ob jectively measured. They include 

the degree of formal school education of the parents, 

the degree of their Western orientation, and the 

leve l of income accruing to the family. The relationship 

between these variables appears to be mutually predis- 

positional. For instance the f i r s t  two can be seen to 

relate to each other almost d irectly , and while the 

third may be independent, in some cases i t  can be seen 

as precausal and central in the triparb ite  socio- 

economic matrix.

We have hinted at their deterministic role with 

respect to the proficiency in English and Yoruba of 

children raised under their varying conditions, namely, 

that in the home of highly educated, high income 

fam ilies the children have opportunities fo r hearing
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and speaking English more frequently than the children 

from the more lowly homes. The furniture of the ir homes 

include the radio, te lev is ion  and other educative 

gadgets the use of xvhich ind irectly  fa c ilita te s  English 

language proficiencyQ Such fa c i l i t ie s  are denied to 

the ir counterparts from the huinbler homes«, But our 

immediate concern is to ascertain the e ffe c t of these 

variables in the bilingual comprehension a b ility  of 

the sub«jects in this study,,

The notion of socioeconomic Status is  rather 

complex and nebulous as .indicated above» Its  

defin ition  in relation to a portionier people has to 

be based on sorne criterion , plausible but possibly 

arbitrary. In the present case we have placed greater 

premium on patriarchal dominance and particu larly on 

the role of the father as the mein provider fo r the 

family. We therefore decided to f ix  the socioeconomic 

Status of a bilingual subject by the occupation of the 

father.^ This was ascertoined by Item 8 on the LBQ

5. In th e ir study of the e ffec t of hone background upon 
achievement in English Birnie and Hewitt also used 
the fa ther’ s occupational group to determine the 
fam ily ’ s socioeconomic Status. See J.R. Birnie 
and E.A* Hewitt: ‘Home Background -  Its  E ffect 
Upon Achievement in English, Eduoational Review,
Vol. 20, No» 2, February, 1968.'Supplement 
en titleö  The Flace of Language, pp. 156-165.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  157 -

completed by our subjects. Eleven types of job were 

naraed. I t  was hoped that our subjects • parents engaged 

in these particular Jobs or those sim ilar to them in 

terms of social prestige and income. The responses 

were then put into fiv e  occupational groups (OG) on 

the rough basis of the type of education and/or 

training which qualifies the holder fo r  such a job, 

and on an estimate of the father's income per annum 

basing this where possible on the present statutory 

levels of wages and salaries as fixed by the Udoji 

salaries and Wages Review Commission,,

0G1: Comprises the peasant farmer, the petty trader

and the artisan. They have very l i t t l e  or no 

formal education, and have an average income 

of between N300.00 and N5 0 0 .0 0  per annum.

0G2: In this group are the non-graduate teac-her,

o le r ica l and executive o fficers  in the Public 

Service and commercial establishments, the medium 

scale businessman, and so on. The ränge of th e ir 

formal education includes secondary grammar 

school, teacher training, technical and other 

equivalent specia list training which qualifies 

the trainee fo r  intermediate positions in their

establishments. Their income ranges betweei}
H500,00 and »3,500.00.
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0G3: In this group are highly trained and educated

people -  the graduate teacher, doctor, university 

lecturer or professor, senior c iv i l  servant, 

Company executive at the rank of manager, senior 

police and army o ffic e r , magistrate and judge, 

and so on„ They are mostly university trained 

men or have received equivalent training on their 

job. Their income rangcs between 03,500 and 

M10,000 or more per annum.

0G4-: In this group are the more successful

businessmen, usually called the tycoon. They have 

formal education of varying degrees and have an 

income well over M10,000 per annum«

CG5: This is a mixed and categoria lly  x>roblematic

group« I t  comprises partly personnel who have 

retired  at d ifferen t income levels from paid 

positions in the c iv i l  and commercial Services; 

and other self-employed people.

Their levels of education vary; so do their 

incomes. The regulär income of a pensioned o ffic e r  

is fractiona lly  re la tive  to his income at retirement" 

Categorizing such a re tired  o ff ic e r  therefore becomes 

problematicr, when his child puts Mm down ordinarily
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as a pensioner without indicating his profession and 

bis status in that profession before his retiremenrt.

In addition, retired  o ffic e rs  who are s t i l l  energetic 

are commonly known to Supplement the ir pensions by 

sorne other gainful employment. In this investigation 

such particulars as night have fa c ilita ted  defin ite  

categorization were not supplied. We therefore assumed 

that, being pensioners, the incones o f the parents 

in OG5 would, at least, be bigger than what we put 

down fo r  0G1, and ränge fron those in 0G2 through 0G4-.

We have included in the same group and fo r  the
*

sane reason of the uncertainty about their income levels 

the fathers whose seif-employment is un-named by th e ir 

children who were the subjects in our investigation» 

Thus, this group is  not as nearly homogeneous as the 

other occupational groups» üherefore, to the extent 

that the socioeconomic status of parents may determine 

the degree o f the comprehension a b ility  of their 

children we may expect the performance of the pupils 

in 0G5 to be d ifferen t fron the performance of those 

in OG*1 but resemble the ränge of performances in 0G2,

0G3 and 0G4-. We now show in the tables below, f ir s t ,  

the Yoruba comprehension performance of our subjects 

in the d ifferen t OGs»
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TABUS 1Ja

B ethels OG X Comprehension of Yoruba

r
Levels of 
Comprehension

------- r

1

ir ?

2 3 4 5

i—  r  

Total

1. 0 Score 0 0 5 0 1 ' 6
2. 1 -  2 0 1 1 0 0 2
3. 3 -  4 1 1 5 0 0 7
4. 5 -  6 14 5 39 11 12 C1
5. 7 -  8 90 18 60 14 59 241
6. 9 -  10 27 2 12 10 14 65

Tot3 1 132 27 122 35 86 402
-j. j

TABLE 13b

Column Bercentege from the matrix in Table 13a

Levels of 
Comprehension

----—-
1

T -----

2 3

*T“

4 5

1. 0.0 0.0 4.1 0.0 1.2
2. 0.0 3.7 0.8 0.0 0.0
3. 0.8 3.7 4.1 0.0 0.0
4. 10.6 18.5 32.0 31.4 14.0

5. 68.2 6 6 .7 49.2 40.0 68.6
6. 20.5 7.4 9.8 28.6 16.3

.j___ T_____! _________ t--- -------- 1------------L

X2 * 57.83 ot the 5°/o leve l when only 31*4-1 was
required.
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Row Perceri13 ge from the matrix in Table 13a

TABLE 13c

Levels of 
Comprehension

r "1

1

T-------- !

2

i------

3

1--- ~T"

4 5

1. 0.0 0.0 83.3 0.0 36.7
2. 0.0 50.0 5 0 .0 0.0 0.0
3. 14.3 14.3 73.4 0.0 0.0
4. 17.3 6.2 48.1 13.6 14.8

5. 37.3 7.5 24.9 5.8 24.5
6. 41.5 3.3 33.5 15.4 21.5

=: =  =  =: =  - = : - = = =  =  = =: = i:r : = =  =  =  J; =  =  =: =  =:J;.-r =  =  = =  J: =  =  =; =  =:i: = =  =  = = i  =  =:=:

Table 13® shows how many bilingual subjects whose 

parents belong to each OG have shown Yoruba compre- 

hension a b ility  at each leve l. Tables 13b and 13c are 

each to be matched group for group with Table 13®« 

Thus, Table 13b shows what percentage of a l l  the 

subjects in each OG have shown coraprehension a b ility  

at each leve l, while Table 13c shows the percentage 

showing a b ility  at a cert®in leve l has come from each 

0Go Our f i f t h  hypothesis states that ' bilinguals v;ho 

come from the socioeconomically superior homes (taking 

0G3 as the extreme) are poorer in Yoruba comprehension 

than their counterpsrts from humbler homes (0G1 as

the extreme) .
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We notice that the mode of comprehension fo r  a l l  

the groups lie s  at leve l 5* but Table 1 3 a and 1 3 b 

show that while a larger percentage of subjects in 

OG1 have shown a b ility  at the higher levels (88.7 at 

levels 5 and 6), a smaller percentage (59.0) of those 

in 0G3 have shown a b ility  at the same leve ls , On the 

other hand, a smaller percentage of subjects in 0G1 

(11.4) as against a larger percentage (41.0) of those 

in 0G3 have shown lower loruba comprehension a b ility , 

Table 13c in another dimensiop displays the same 

superiority of the Yoruba. comprehension a b ility  of 

subjects in 0G1 over those in 0G3. At every one of the 

lower levels of com-prehension the majority have come 

from subjects in 0G3 whereas at the higher levels 5 

and 6 of good and very good comprehension the majority 

have come from 0G1. The Yoruba comprehension a b ility  

of bilinguals in 0G2, 4, and 5? in d ifferen t dimensions, 

shows sim ilarity  to either the pattern of 0G1 or 0G3.

For instance more bilingual subjects in 0G2, in 

Proportion to their tota l number, have shown compre

hension ab ility  at the lower levels (Table 13b)

although at the higher leve ls , too, the ir general
«

performance is comparable to those in 0G1, This
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Observation is also true in d ifferen t degrees of Ödl

and 5« The characteristics of Yoruba comprehension 

a b ility  of bilinguals at the extremes o f our scale of 

socioeconomi© status have therefore confirmed our 

hypothesis, A best of the significance of these

patterns of Yoruba comprehension a b ility  of bilingual
pgroups defined as above, by % analysis, shows high 

significance, 57«85 st the 5/4 leve l of significance 

when only 5X41 was required.

By contrast we would expect bilinguals in the 

d ifferen t OGs to d if fe r  re la tive ly  significantlj?- in 

their English comprehension a b ility . Tables 14a, 14b 

and 14c below display the performances by the groups 

in the test of comprehension of the YbE variety of 

English.
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TABLE 14a.

Father*s OG X Comprehension of YbS English

— r

Levels of 
Comprehension 1

T — ----------- ?

2 3

“ 5--------------------»

4 5

— 1---------- — ------------ j--------------

Total

1. 0 Score 0 0 0 0 0 0

2. 1 - 2 0 0 0 0 0 0

3. 3 - 4 16 2 9 3 12 42
4. ■ 5 - 6 59 14 40 16 46 175
3. 7 - 8 51 9 63 15 26 164
6. or

*I

ON 6 2 1 0 1 2 21

Total 132 27 122 35 86 402

TABLE 14b

Colinen Percentage from the matrix in Table 14a

Levels of 
Comprehension

~t--------r
1

-------------- r

2

------- r

3

~v
4

--- 5--

5

1. 0 Score 0.0 0.0 0.0 0.0 0.0
2. 1 - 2 0.0 0.0 0» 0 0 0.0 0.0
3. 3 - 4 12.1 7.4 7.4 8.6 14.0
4. 5 - 6 44.6 5^.9 32.8 45.7 53.5
5. 7 - 8 38.6 33.3 5^.6 42.8 3 0 .2

6. \0 1

! 
0 4.5 7.4 8.2 2.9 2.3

Total 100.0 100.0 100.0 100.0 100.0

19.41 at the 5$ leve l where 21.03 was required

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  165 -

TABLE 14c

Row Percentage from the raatrix in Table 14a

Levels of 
Coraprehension

T

1

T---------

2 3

<—
4

~i----- -----

5

---------  S

Total

1. 0 Score 0.0 0 . 0 0 . 0 0 . 0 0 . 0 0 . 0

2. 1 - 2 0 . 0 0 . 0 0 . 0 0 . 0 0 . 0 0 . 0

3. 3 - 4 38.1 4.8 21.4 7.1 28.6 100.0

4. 5 - 6 33.7 8.0 22.9 9.1 26.3 100.0

5. 7 - 8 31.1 5.5 38.4 9.1 15.9 100,0

6. 9 - 1 0 28.6 
f __ I I 

•
i 

\s\
 

\

47.6
«

4.8
?

9.5
. i

100.0 
X  . X

Table 14a shows how many bilingual subjects whose 

parents belong to each OG have shown coraprehension 

a b ility  in this variety of English ot each leve l. 

Tables 14b and 14c are each to be matched with 

corresponding groups and levels in Table 14a. Table 

14b shows what percentage of the subjects in each 

group has shown coraprehension a b ility  at each leve l 

while Table 14c shows the percentage of a l l  subjects 

showing a b ility  ot a certain leve l that has corae

from each 0G„
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Tables 14a and 14b show that while the mode of 

comprehension fo r bilinguals in other OGs lies  at 

leve l 4, fo r  tbose in 0G3 i t  lie s  at the higher 

leve l 5» Indeed, at every leve l of comprehension the 

bilinguals in OG 3 show contrasting superiority over 

those in 0G1. For instance, Table 14c shows that 

re la tive  to their to ta l number, a smaller number of 

the bilinguals in OG3. as against a proportionally 

larger number in 0G1 showed a b ility  at the lower 

lcvels o f comprehension. By contrast; a proportionally 

larger number o f bilinguals in 0G3 as against a 

proportionally smaller number of those in 0G1 showed 

a b ility  at the higher leve ls . Again, the performance 

by bilinguals in 0G2, 4, and 5 shares some of the 

patterflS of OG1 and 0G3« They have the lower mode 

(le v e l 4) of 0G1 while, like 0G3» 0G2 and 0G4 have 

proportionally fewer bilinguals showing a b ility  at the 

s t i l l  lower leve l 3, and correspondingly a larger 

Proportion shov/ing a b ility  at the higher levels.

We notice also that the mode of comprehension for 

those in OG5 is the highest at leve l 4 although 

proportionately a larger number of them showed the 

poorer a b ility  of leve l 3.
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This numerical analysis has so fa r supported the 

corollary to our f i f th  hypothesis but only tenuously 

as a test does not show the patterns to be s ig n if i-  

cant. At the 5% levelj19.41 was obtained where 21.0$ 

was expected. This suggests two interpretations; a 

null to the corollary, namely, that contrary to our 

Impression there is no relation between a b ilingual's 

socioeconomic status (taken as a unit variable) and 

his English comprehension a b ility . But i t  might be 

the case that our best of the comprehension of the 

YbE variety of English was not su ffic ien tly  discrimina- 

ting. Further testing is  therefore required.

ri'his is done, f i r s t ,  by modifying the socio

economic variable« S pec ifica lly  we add to i t  a kin 

institu tional variable based on the point raade 

ea rlie r  about certain schools having on in it ia l  

advantage, through o cumulative tradition of good 

fa c i l i t ie s  and past successes, of selecting the cream 

from the primary schools» These are the mission and 

govemment schools. But as we suggested also the 

majority of this cream tends nowadays to have come 

through the mostly English medium nursery/primary 

schools found in the urban areas, and to which the 

children of the socioeconomically re la tive ly  more 

comfortable fam ilies are sent.
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However, in addition to the positive home 

advantage fo r  s more successful English language 

learning which these children have (in  some cases at 

the expense of Yoruba), th e ir more prestigeous mission 

and government schools have trad itiona lly  retained 

some of the best qualified teachers, and have good 

teaching fa c i l i t ie s .  Our new variable is thus a 

compound of the socioeconomic Status and the ind irectly 

related formal institu tional variables, As we grouped 

them in Chapter 2, our Type 1 schools consist of three 

mission schools, namely, St Teresa's College, St 

Anne’ s School, Loyola College, and the government 

school, the Government College, Type 2 consists of the 

local authority school, Lage lu  Gramms.r School, and two 

private ly run schools,^ namely, Adekile Goodwill Gramme-? 

School, and the Holy Trin ity  Grammsr School* Type 3 

shares some of the characteristics of the local 

authority and the privately run schools but is  unique 

fo r  being established in a rural community the 6

6. This was the Position with the administration of 
such schools until their recent ’ take overf 
by the state government. This new arrangement 
cannot possibly change the public image of 
such schools immediately.
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environment of which could accentuate the particular 

choractorißticG of it& socioeconomic variable. This is 

the Iroko Community Grammsr School. The hypothesis es 

amended now States that bilingual sub,jects in Typ®, 1 

schools, coming mostly from the socioeconomically 

superior homes, are poorer in Yoruba comprehension 

but better in English comprehension thon their counter- 

parts from the humbler homes. Nexrt, we test the role 

of the new compound variable in the comprehension 

a b ility  of pupils who have corne under their d ifferen t 

influences, using our tests of the two vorie ties  of 

English and the Yoruba comprehension test. The three 

sets of tables below spread the levels of comprehension 

in the tests we administered.

TABLE 15a
Type of School X Comprehension of Yoruba

----r~
Levels of 
Comprehension 1

•y—----s—
2 3

—j-----— i—
Total

0 Score 5 1 0 6
2. 1 - 2 2 0 0 2
5. 3 - d 5 2 0 7
d. 5 - 6 58 18 5 81
5. 7 - 8 98 Hd 29 2di
6. 9 - 10 20 28 17 65

Total 188 163 51 d02
x._ _ x_
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TA BIS 15b

Colunn Percentage from the rnatrix in Toble 153

Levels of 
Comprehension

i
1

J

2

? i
~7 -t-2

1. 0 Score 2.7 0.6 0.0 4-5.4-1 3t the %
2. 1 - 2 1.1 0.0 0.0 leve l of
5. 3 - 4 2.7 1.2 0.0 significence

5 - 6 30.8 11.0 9.8 where 18.31 was
5. 7 - 8 52.1 70.0 56.9 required«,
6. 9 - 10 10.61 1 7 . 2 33.3i „ j

TABLE 15c

Row Bercentage from the matrix in Table 15a

Levels of 
Coiaprehension

r~ ~r
1

----- r

2
t—

3

1. 0 83.3 16.7 0.0

2. 100.0 0.0 0.0

3. 71.4- 28.6 0.0

4-. i 71.6 22.2 6.2

5. 40.7 47.3 12.0

6. 30.8 43.1 26.2
j.
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TABLE 163

Type of School X Comprehension of YbE English

---------------- ---- T------- 5--------j--------i--------j--- -------
Levels of
Comprehension 1 2 3  Total

1. 0 Score - - - -
2. 1 - 2 - - - -
3. ii 13 23 6 42

5 - 6 71 82 22 175
5. 7 - 8 91 51 22 164
6. 9 - 1 0 13 7 1 21

Toto 1 188 163 51 402
J ._________ -1__________ X __________ JL__________ X _

TABLE 16b

Column Percentage from the matrix in Table 16a.

Levels of 
Comprehension 1 2 3 X.2

1» 0 Score «r, mmm 16.27 st the %
2. 1 - 2 - - - leve l of
5» 3 - 4 6.9 14.1 11.8 significance
4e 5 - 6 37.8 50.3 43.1 where 12.59 was
5* 7 - 8
6. 9 - 1 0

48.4
6.9

31.3
4.3

43.1
2.0

required.

J . _ _ _______X _____________ J L - _____— — JL —
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TABLE 16c

Row Forcentage from the matrix in Toblo 16a

? I 1 f l
Levels of 
Comprehension 1 2 3 Total

1a
2.

• * - -

3. 3 1 . 0 54.8 14.3 100.0
4. 40*6 46.9 12.6 100.0
5. 53.5 31.1 13.4 100.0
6. 61.9 33.3 4.8 100.0

TABLE 17a

Type of School X Comprehension of notive-speaker Enßlish

Levels of 
Comprehonsion

r
1

-r

2
~r

3

1---- ~ i-------
Tota 1

1. 0 Score
2. 1 - 2 0 7 0 7
3. 3 - 4 15 52 14 81
4. 5 - 6 91 79 28 198
5. 7 - 8 74 25 9 108
6. 9 - 10 8 0 0 8

Total 188 163

II
-

II II 
VJ

1 
II II II

402
JL . J.
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TAB LE 17b

Coluron Percentage from the mstrix in Tsble 17a

Leve
Comp

ls of 
rehension

~r~ ~ r

1

r

2

!

3 X2

1« 0 Score — — N 66.70 at the 5$
2. 1 - 2 0.0 4.3 0.0 leve l of
3. 3 - 4 7-9 31.9 27.5 significance
4. 5 - 6 48.4 48.5 54.9 where 1 5 . 5  ̂ was
5. CO«o- 39.4 15.3 17.6 required.
6. 9 - 1 0 4.3 0.0 0.0

Toto 1 100.0 o o 0 o 100.0
-= == A____

TABLE 17c

Row Percentage from the metrix in Tsble 1 7 a

— i----------------

Levels of
Comprehension 1

T “

2

1 —

*

T-----------------T

Total

1.
2.

-

100.0
-

100.0
3. 18.5 64.2 17.3 100.0
4. 46.0 39.9 14.1 100.0
5. 68.5 23.1 8.3 100.0
6. 100.0 0.0

f 1

0.0 100.0
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The sets o f Tables 15» 16, and 17 very clearly 

display the re lative comprehension a b ility  of bilinguals 

in the three types of school as defined by the o'oint 

criterion  of socioeconomic Status and the formal 

institu tional variable. A simultandous glance at 

Tables 15a -and 15b shows that although the mode of 

Yoruba comprehension fo r  subjects in the three types 

of school lie s  ot leve l 5» the pupils in Type 1 school 

showed a Yoruba comprehension a b ility  re la tive ly  

poorer t'han that of their counterpa.rts in Types 2 and 

5 schools. In comparison to the pupils in Type 2 and 

5 schools more pupils in Type 1, in proportion to 

their to ta l number, showed a b ility  belo.w the mode 

while fewer of them showed a b ility  at the higher 

leve ls . The converse also holds, namely, fewer of 

those in Types 2 and 5» in proportion to their to ta l 

nurabers, showed a b ility  below the mode while more of 

them did at the higher leve ls . But of the bilinguals

in Types 2 and 3 schools, those in Type 3 have 

qualita tive ly  performed better than those in Type 2«

For example 90.2$ of the formier as against 87*2$ 

of the la tte r  showed a b ility  at levels 5 snd 6,
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Table 15c uses sn alternative dimension to repeot

tlie same features, namely, that the majority o f tho ander-

achievers in Yoruba (le ve ls  1 ~ 4) have predicta.bly

corae from the bilingual aubjects in Type 1 schools.

Their larger number, 188, as compared to 163 and 51

fo r  the other groups, should not d istort our anslysis

and does not invalidste this Interpretation. A

comparison of achieveraent at levels 5 and 6 fo r Tyres 1

and 2 schools reveals the weakness of the bilinguals

in Type 1 school. We notice that the majority of the

good achievers at these levels are in Type 2 schools

elthough the ir to ta l number, 163, is  less than the

number of the bilinguals in Type 1 schools - 188. This

pattem of Yoruba comprehension is highly significant
2

as shown by a X  test: 45.41 was obtained at the 5'% 

le ve l where only 18.31 was required.

The sets o f Tables 16 and 17 have now confirmed 

the corollary to our f i f t h  hypothesis beyond donbt.

We notice that the English comprehension a b ility  

of the bilingual subjects in Type 1 schools is superior 

to the a b il ity  o f those in Types 2 and 3 schools.

Their mode of comprehension of the YbE variety of
• »

English is higher (le v e l 5), cs against the le ve l 4 

mode of the other two groups. Furthermore, only 6.9$
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of the bilinguals in Type 1 schools showed a b ility  

below the f a i r  leve l 4 as against 14.1# and 11,8# 

respectively of those in Types 2 and 3° The features 

of Table 16c contrast with those of Table 1 5 c in 

favour of bilinguals in Type 1 schools, However, we 

also notice in Table 16b the re lative sim ilarity  in 

the a b ility  of bilinguals in Types 2 and 3 in this 

variety of English, A analysis shows the features 

pointed out to be significant at the 5# leve l, 16,27 

was obtained where only 12,59 was required.

The subsets of Table 17 show almost identical 

features as those in Table 16 except that the mode of 

comprehension of this variety of English is the same 

fo r a l l  the three types o f school, But those in Type 1 

schools showed their superior a b ility  by the greater 

proporuion of their number (43,7#) who have demonstrated 

greater a b ility  in the comprehension of this native 

variety of English as against a smaller proportion of 

tho bilinguals in Types 2 and 3 respectively -  15.3# 

and 17.6#, Conversely, fewer of the bilinguals in 

Type 1 schools performed below the mode, 7.9# as 

against the larger proportions of their counterparts 

in Types 2 and 3 with 36.2# and 27.5# respectively,

Aga in, this pattem of performance in the comprehension
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of the native varlety of English has ’proved to be 

highly s ign ifican t. At the 5$ levc l, 66.70 was obtained 

when only 15.51 was required. Thus our analyses of 

the matrices of Tables 13? 14-, 15? 16 and 17 bave
t

largely upheld our f i f t h  hypothesis. But the features 

revealed in Tables 15, 16 and 17 as compared to thcae 

of Tables 13 and 14- show that the socioeconomic status, 

on its  own as a unit variable in the way we have ca st 

i t ,  is not a powerful independent predictor of the 

English coraprehension a b ility  among our category of 

bilinguals.
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C HA Ff ER FIVE

ANALYSIS OF EESULTS AND DISGUSSION:

H  BILINGUAL BRODUCTIVITY

In this chapter we examine fluency a b ilit ie s  among 

our subjects as tests of the hypotheses we have set up 

to ascertain this other asp.ect of their bilingual 

proficiency. Their bilingual productive a b ilit ie s  

have been measured by comparing th e ir verbal fluency 

in the two languages, in most cases in six  domains, 

sometimes in fewer domains of institu tional and socleta l 

interactions, namely, the home, fhe neighbourhood, 

re lig ion , occupation, education and health. The 

administration of the test used̂  Word Naming#has been 

described in Chapter nFHree.

Two kinds of score in the test can be calculated, , 

namely, a gross and difference score. The gross score 

is  the actual number of word items recorded by the 

subject in eech language fo r  each domain. The difference 

score is obtained by subtracting the score in the 

English test (the subject's second language) from the 

score in the Yoruba test (his f ir s t  language). Thus, 

i f  a bilingual subject records 28 Yoruba and 23 English 

items, bis difference score in that domain is 5»
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The two IriLnds of score moy be used to estimate the 
• degree and trend of bilingualism among chosen sub.iects. 

Fishman and others used the difference scores in the 
fluency tests administered to their Puerto Eican Spanish-

y\English bilinguals of the Greater New York area, but 
the gross scores have been used in the calculations for 
the analyses presented in this cha.pter. fhey were 
considered better for showing the degree of a bilingual's 
fluency in each of his languages or the aggregate of 
fluency in eoch language for a group of bilinguals who 
have been considered as relatively homogeneous in terms 
of a specified variable. Gross scores also fa cilita te  
comparison between individual bilinguals or groups of 
bilinguals by bringing out the differences in fluency 
which may be suppressed by the difference scores. For 
example, we consider the hypothetical case of two YbE 
bilingual subjects. One records 28 Yoruba and 23 English 
items for a domain, while the other records 15 Yoruba 
and 10 English items. The difference for the two is  
the same, 5» but the gross scores show the firs t  subject 
to be far more fluent than the second in the tv/o

1. See their Bilingualism in the Barrio, op» c it .
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languages. They should therefore be d iffe ren tly  placed 

on our scale of bilingual productivity. In the sections 

which follow  we consider these gross fluency scores es 

test of the hypotheses we have set up.

5.1 Hypothesis VI

Cur sixth hypothesis States that generally 

bilinguals in this category are nore productive in 

Yoruba than English. This hypothesis complements the 

f i r s t  in our investigation of TbE bilingual proficiency. 

The basis o f the two is  identical: that the ascendancy 

of English in the secondary school System and in most 

areas of p o lit ic a l administration and commerce not- 

withstanding, bilinguals in this category are more 

profic ien t in Yoruba than English. This is a result of 

the ascendancy of Yoruba in the v/ider socio-cultural 

milieu which they live  in fo r  a greater part of th e ir 

l i f e  during this period than they do in the formal 

school System. That wider society is  largely 

lin gu is tica lly  homogeneous and operates in Yoruba fo r 

purposes outside the o f f ic ia l .  The smaller school 

System operates in English. Our f i r s t  hypothesis 

relating to the comprehension aspect of their pcrofi- 

ciency was confirmed. We now proceed to v e r ify  its
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TABLE 18

Mean English and Yoruba fluency scores and Standard 
Deviation in s ix  Domains

D O M A  I N

complements, using the mean fluency scores obtained in

the te s ts  o f b ilin gu a l production in s ix  domsins.

T  ~i i I 1 1  | T
Neigh Occupa- Educa-

Home bour- Religion tion tion Health 
hood

Mean English
score 12.6 12.0 9.7 11.0 13.8 10.8

Mean Yoruba
score 10.9 10.9 8.2 10.1 8.1 8.0

Difference 
in mean 
s c o re 1.7 1.1 1.5 0.9 5.7 2.8

Standard 
Deviation - 
English 3.6 3.6 3.4 3.6 3.9 3.3

Standard 
Deviation -  
Yoruba 4.0 3.6 3.1 3.3 2.5 2.6

This table shows our subjects' fluency in English 

to be higher than the ir Yoruba fluency in a l l  the six  

domains. The least difference between the ir English and 

Yoruba fluency is  seen in the domain of occupation (0.9) 

while the greatest is  obtained in the domain of education
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(5»7) -  tru ly re flecting  the more intensive use of 

English in that domain than in any other. The differences 

in English and Yoruba fluency in the other doraains 

are hov/ever, small«, Nonetheless they have the value of 

denying our hypothesis of higher Yoruba fluency among 

this category of bilinguals.

But apart from the understandäble case of English 

in educotion,,. the higher English fluency in the other

domains does not appear su ffic ien tly  overwhelming to
✓

reverse the stotus of the two languages for an a lte r

native hypothesis, Instead the pattern appears to be 

one of nearly balanced (not co-ordinate) bilingualism. 

This inference seems reasonable and quite re a lis t ic , 

being the log ica l outcome of a Situation where one of 

the languages, English, is  sctivelj^ encouraged while 

the other, Yoruba, because i t  is the people’ s mother 

tongue, is assumed to be alreody ascendant and le f t  

much to its  own. This ensures the edge to English 

found here, but as already observed, i t  is  a tenuous 

edge. Therefore any conclusion on a higher productive 

a b ility  in one of the languages among this category 

of YbE bilinguals in terms of the present hypothesis 

or even fo r  a balance (such as we have suggested in 

respect of our sample) should await further
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investigation based perhaps on e lic ita tion  of units 

of language which are more expressive than the word.

5o2 Bilingual fluency in relation to perceived 

language role specialization

To a. great exrtent the use of Yoruba and English 

in the Yoruba-speaking srea of Nigeria exemplifies what 

Halliday, Mclntosh and Strevens described as in stitu «
p

tionalised bilingualism. This is the restriction  of 

eacli of the languages in a bilingual setting to 

particular domains by the users, as fo r example, the 

use o f English in lega l proceedings but, even among the 

highly educated Yoruba, of Yoruba in child naming (not 

westemised Christening) ceremony. Hov/ever, such Code 

restriction  may not generally be as discrefe as in the 

exaraples just given« For instance, in none of the s ix  

domains which we set up fo r  the measurement of bilingual 

fluency are Yoruba and English mutually exclusive. 

Rather, both are used in a l l  the domains but with 

varying frequency and intensity. Our seventh 

hypothesis is formulated on the assumption that degrees 

of code restriction  to, or role specialization of

2. Halliday, et. al (1964), p„ 80.
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languoges in domains hsve a direct ef fect  on a 

bilinguales fluency in his languages in particular, 

or in comparable domains: the greater the use of a 

language in a domo in ttib more fluent in that languagC- 

the user becomes. Therefore, our seventh hypothesis 

states that for a bilingual the degree of verbal 

productivity in a languoge varies as the domain of 

language use» We now proceed to v e r ify  the hypothesis 

by the fluency of our subjects in six domains,

Our onalysis of the data in fable 18 was concerned 

with interlingual fluency differences in the domains, 

The table below, extracted from fable 18, shows only 

the mean Yoruba and English fluency scores in the six 

domains and is read ecross fo r intralingual fluency 

differences across the domains,

TABLE 19

Mean Yoruba and English fluency in six  domains
of language use

' ' " ' i i i ' t r  t

Home
Neigh-
bour-
hood

Religion
0ccu]?a-
tion

Educa-
tion HeaIth

Yoruba 10.9 10.9 8.2 10.1 8.1 8.0

English 12.6 12.0 9.7 11.0 13.8 10.8
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This table shows that the differences are not 

quite wide across the domains for both languages.

This is  perhops not surprising fo r fluency measurement 

done in a one-minute test „ Only the commonest vocabulsry 

t items con possibly be remembered and recorded in such

a short time. As seen in the table, lower Yoruba 

fluency is recorded in three domains, namely, re lig ion  

(8 .2 ), education (8 .1 ), and health (8 .0 ), while fluency 

is s ligh tly  higher in the domains home (10.9)» neigh- 

bourhood (10.9) and occupotion (10.1). On the other 

hond, English fluency does not fo llow  the same lower 

and higher fluency domains obserued fo r  Yoruba. I t  is  

higher in the domains of education ( 1 3 . 8 ) ,  home (12.6), 

and neighbourhood (12.0), and s ligh tly  lower in the 

domains of occupation (11.0), health (10.8) and 

re lig ion  (9 .7 ).

But the focus of this hypothesis is the configur« 

ation of fluency in each language across the domains.

The remarkable feature of this in respect of Yoruba 

is the uniformity at both the lower and the higher 

levels of fluency. On the basio that usage in a domain 

d irectly  a ffects fluency in a language, this pattem 

suggests that the pressure on the language in the 

home, neighbourhood, and occupotion domains is about
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equal as i t  is also in the domains of religjion, 

education and health.

The uncertain aspect of the pattem, fo r the 

present hypothesis, is  the extent to which the degree 

of institu tionalization  is responsible fo r fluency,, For 

instance, as we ea rlie r pointed out, English gets a 

leg isloted  preeminence in the domain of secondary schooi 

education to the exclusion of Yoruba. The la tte r is  

o f f ic ia l ly  permitted only during the Yoruba lesson 

period, and in some cases English is even used during 

such periods to explicate some aspects in the formal 

System of Yoruba language, as well as d if f ic u lt  issues 

relating W  Yoruba Systems of b e lie f, philosophy and 

sociology which come within the prescribed syllabus.

Yet, Yoruba fluency in this domain compares with that 

in two other domains where i t  is not leg is loted  againsfe- 

But we also notice that the two domains (re lig ion  and 

health) have not generated a particu larly high degree 

of fluency, even in English. One probable reason for 

this is that they do not seem to be among the domains 

which naturally excite informal discussion among most 

people in the category of our subjects, in the same 

degree as do domains such as games (e .g . fo o tb a ll), 

entertainment (e .g . music, the movies), and so on.
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A number of other language and non-language factors 

may also be responsible fo r  weakening Yoruba in these 

domains. Eor instance, occasions fo r contemplating 

issues in the domain of re lig ion  are perhaps liraited 

to formal worship and religious studies as an academic 

subo'ect«, rfhe lsnguage of formal worship in most 

secondary schools is English; elsewhere, i t  is either 

English or Yoruba depenctlng on the lingu istic  composition 

of the Community of worshippers. In the "established" 

churches (Anglican, Methodist, Roman Catholic), the 

register of worship in Yoruba is most of the time 

rig id , archaic textbook usage which is  hardly 

rememberable or employable outside the context of 

worship«, Eor religious studies, as fo r  other subjects 

on the secondary school curriculum (except Yoruba), 

the language of instruction and discussion is , o f 

course, English. This shows that bilinguals in this 

category probably hear and speak more English and less 

Yoruba in the domain of re lig ion ; hence their low 

Yoruba fluency in the domain.

Likewise, the advancement of general education, 

and particu larly o f modern medical Science, has almost 

pushed out Yoruba descriptive vocabulary appropriate 

in the domain of health from the active vocabulary of
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bilinguals in this cotegory« Through sc ien tific  

investigation the nature of many illnesses is bettef 

known and given new terminology in English or in some 

other Indo-European languagea*,, Thus, fo r most bilinguals 

in this category, the euro-medical names fo r  ailments 

such as fever, dysentery, sore, wound, and so on, come 

more readily to mind than the Yoruba words fo r  them, 

respectively, iba, igbe-^orifV, ooju, ogbe', and so on«,

This advancement in the medical Science has, in addition, 

led to the preference of modern medical therapy in place 

of the trad itionel methods. The to ta l result is  the 

impoverishment of active Yoruba vocabulary in this 

domain, especially among the younger generation. These 

facts explain the comparability of the mean Yoruba 

fluency in the domain of education, and in the domains 

of re lig ion  and health, ln the formen (education), the 

language gets at least one o f f ic is l ly  allowed occasion 

which is generally observed, and in most cases enforced, 

Its  use is unrestricted in the la tte r  (re lig ion  and 

health), but they are domains which are hardly open 

to voluntary discussions in Yoruba.

Mean Yoruba fluency is exactly the seine in the 

home and neighbourhood domains (10.9), and comparable, 

although s ligh tly  lower in the domain of occupation (10.1),
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This is taken to indicate equal pressure on the 

language in these domains, which is perhaps to be 

expected. It  is the onUy language in the Yoruba 

monolingual homes and some amount of i t  is  spoken 

also in the YbE bilingual homes* It  is , of course, the 

language of the neighbourhood fo r most practica 1 

purposes. Since homes are not lingu istic  islands but 

instead make up the Community or neighbourhood, 

language choice and usage in the wider neighbourhood 

have direct influence on choice and usage even in 

homes where, by orientation, Yoruba w il l  have had 

less frequency. The result is  the balance in Yoruba 

fluency in the two domains to indicate comparable 

employment of the language in them.

The specific topic named in the domain of 

occupation is farming (ise  agbe). I t  is the main 

occupation fo r  about 80$ o f the Yoruba working 

population most of wbo are monolinguals, Our 

category of bilinguals is  not an agricultural one but 

agricultural Science is taught in some schools in the 

Yoruba-speaking States(though not in any of our sample 

schools). A l l  the same, since the products of the 

occupation have practical bearing on the ir daily l i f e ,  

some acquaintance wit'h, i f  not direct involvement and
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knowledge of technical operstions in the domain, and 

some of its  operative vocabulary (in Yoruba and English), 

is  to be erpected on the part of our subjects. This is 

shown by this fa ir ly  high degree of Yoruba fluency in 

the domaino

Fluency in English^as compared to Yoruba~; has 

been noted to be generally higher. I t  is  highest in 

the domain of education where, as we have pointed out, 

its  use is  enforced. In many schools vigilance is  kept 

by teachers fo r the observance of the language rule, 

and known lapses are punished in d ifferen t forms - 

imposition writing, deprivation of leisure, fines, 

and in some other forms. In some other schools^hounding 

fo r  the breakers of the rule is less rigorous. But 

there is no secondary school in which the rule is  not 

made and announced repeatedly i f  only to the new 

pupils.^ This greater use of English in education is 

thus correspondingly reflected  by the higher fluency 

in i t  than in the other domains.

3« In one secondary school in Ibadan, the Christ
Apostolic Church Grammar School, the injunctions 
'Think in English', ‘ speak in English', are 
nailed or pasted on a l l  available places as 
constant reminders of the rule.
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As with Yoruba, English fluency is about equal 

in the hörne and neighbourhood domains, and as noted, 

higher than Yoruba fluency. These two aspects o f the 

scores, v iz , comparability and higher fluency, are 

notable. As we stated ea rlie r , language Operation in 

homes varies between Yoruba monolingualism and YbE 

bilingualism. That is , whereas sorne amount of Yoruba 

is  spoken in a l l  homes, there are homes in which no 

English is spoken at a l l  except on such uncertain and 

irregulär occasions as when an educated friend v is its  

a bilingual in our category and they find i t  necessairjr 

or appropriate to discuss in Englishr The mean fluency 

score we have for this domain (12.6) has, of course, 

suppressed differences which may be due to this kind 

o f home Yoruba monolingualism and a substantial 

frequency of English in YbE bilingualism in some other 

homes. But since the inference suggested conceming 

Yoruba in a l l  homes but no English in some is generally 

true, this high English fluency in the home domain may 

then not be due to the home, qua home domain, but to 

the general ascendancy of the language as ea r lie r

argued in our discussion of the sixth hypothesis. This
#

same Suggestion is offered as explanation fo r  the 

comparably high mean English fluency in the ' •
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neighbourhood domadn where i t  should not have been so 

high in view of the lower frequency o f English in 

that domain.

Of the three remaining domains, English fluency 

is  higher in occupation and health than in re lig ion .

In the former two, technical and specialised vocabulary 

is easily acquired by the category of bilinguals we 

focus on, in the course of studying the b io log ica l 

and physical Sciences even when the pupils are not 

p ractica lly  involved in the Professional a c tiv it ie s  

carried on in the domains. As we have suggested, not 

being a farming group, and the domain of health being 

rather learned and its  language specialised, this 

kind of formal though indirect learning is probably 

responsible for the fluency shown in the domains, and 

i t  appears quite high«

The lim ited appeal of the domain of re lig ion  for 

generating voluntary discussion among people in the 

category of our subjects has been remarked; hence the 

paucity of th e ir active English vocabulary in the 

domain. In fact rnost of the words recorded fo r the 

domain in the fluency test come from the routinised

church litu rg ies , or from formal religious studies.
The fluencv v&Ti&tdQ’JfS seen across the domains 

and owr (XccoU^t^or them have therefore confirmed 
chis seventh hypothesis.
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5.3 Bilingual fluency in relation to the urban/rural
location of schools

Bifferences in social and business a c t iv it ie s  such 

ss can be observed between urban and rural comraunities 

have been the basis fo r our next hypothesis since they 

cannot but have influence in sorae sreas of the cultural 

l i f e  of the schools located in the communities. Among 

such areas of cultural l i f e  is language use. For 

instance, a greater degree of monolingualism has been 

found noticeable in rural communities in Nigeria, 

while a greater degree of bilingual usage, featuring 

more English, is found in the urban centres. This 

being so,^ and to the extent that educational

4. Mobolagi A. Adekunle describes degrees of mono
lingualism and bilingualism in the lives of 
rural and urban communities in Nigeria. See 
his ’ Multilingualism and Language function in • 
N igeria ’ . African Studies Review XV, 2 (1972),
pp. 185-207. Ayo Bam̂ Lgbose makes the same 
Observation more assuredly; "Since opportunities 
fo r using English are much greater in the big 
towns, many adults who have never been taught 
English tend to pick up some form of spoken 
English. Those who already know English are 
able to improve th e ir performance. The net 
result is  that the Standard of competence in 
v;ritten and spoken English is  much higher in 
urban areas". See his 'The English Language 
in N igeria ' in John Spencer (edi*, 1971» op. 
c i t . ,  pp. 4-7-48. See also C.M.B. Brann, 
'Language Influences on Pre-adolescent Nigerian 
Ghildren: A Typology'. International Journal 
of the Sociology of Language. 4, (1975)»
PP. 7-51.
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institutions can be presumed to share in the cultural 

l i f e  of the ir respective lo ca lit ie s , our eighth 

hypothesis iDredicts that bilinguals who attend a 

school situated in a rural, lergely Yoruba monolingual 

Community are more productive in Yoruba than their 

counterparts i n c ity  schools; but they are re la tive ly  

less productive in English than the la tte r . That i s , 

our bilingual subjects in the Iroko rural comraunity 

School are more productive in Yoruba than their 

Ibadan c ity  counterparts, but less productive in 

English than the la tte r. The piresent hypothesis 

complements the second v/hich has been seen confirmed 

(above, Chapter TV, Section 4 .2 ). Por the present 

an&lysis, bilingual fluency fo r the two groups has 

been measured in six  domains and the resuits presented 

in the tables below. (In the tables, fluency scores 

are grouped into four or f iv e  ranges and numbered 

accordingly).UNIV
ERSITY
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l'ABLE 20a

Urban-Rure1 Yorubö fluency in the home domain

Level of 
fluency

—r

Urban %ra 1

r — r

Total

1. 0 Vv'ord 15 0 15

2, 1 -4  words 122 5 127

3* 5- 9 " 155 33 188

4. 10-14 " 53 13 66

5. Over 15 words 6 0 6

351. j. __ i . 51 402
JL . _ JL

TABLE 20b

Colunn Forcen tage frora tho raotrix in Teble 20a

Level of fluency Urban
1------------

Rursl
TZ ?

xr

1. 0 word 4o3 0.0

2. 1 - 4 words 34.8 9.8 18.78 at 5#

3. '5 -  9 " 44.2 64.7 wliere 9*49 was

4. 10 - 14 15.1 25.5 expected.

5. Over 15 " 1.7 0.0
JL______________1 ______________JL_
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TABLE 21a

Urban-Rural Englich fluency in the hörne domoi.n

Level of fluoncy
*
Urban

i i
Rural

i
'Iota 1

1. o 0 word 4 0 4

2, 1 -  4 words 67 8 75

3. 5 - 9 178 29 207
4. 10 - 14 " 87 13 100

5* Over 15 " 15 1 16

351 51 402

Columnl Percentage

TABLG 

from the

21b

motrix in Tab Iß, 21a

--1--------- *--------- 1 ~2
Level of fluency Urban Rural X

1. 0 word 1.1 0.0 |

2. 1 - 4 words 19.1 15.7 1.79 at 5%

3. 5 - 9 50.7 56.9 | where 9.49 was

4. 10 -  14 24.8 25.5 J cxpected.

5. Over 15 " 4.3
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TABUS 22a

Urban-Rural Yoruba fluency in the neißhbourhood

■----- ---------- -------- ----r
Level of fluency Urban

i —--
Rura 1

-i--------- 1—
Total

1. 0 word 13 0 13

2. 1 -  4 words 104- 11 115

3. 5 - 9 179 34 215

4. 10 - 14- 46 6 52

5. Over 15 9 0 9

____  . _____ . X .
351 51 402

- X _ 1

TABLE 22b

Coluian Percentage from the matrix in Table 22a

Level of fluency
T--------

Urban
---------r ... —
Rural , 2Tt

1. 0 word 3.7 0.0

2. 1 - 4 words 29.6 21.6 6.33 at 5$
Tbo 5 - 9 51.0 66.7 where 9.4-9 was

4. 10 - 14 13.1 11.8 expected.

ii
• i: 

IT\ II

Over 15 2.6
a _____ _

0.0
j
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TABLE 2 Ja

Urban-Euro 1 English f  lue n 07/ in the n e i  ghb o ur ho o d

Level of fluency
r i
Urba n

f
Euro 1 Total

1. 0 word 3 0 3
2. 1 - 4 words 81 17 98

3. 5 - 9 If 174- 28 202

4. 10 - 14 n 81 6 87

5* Over 15 »! 12 0 12

JJ1 51 402

TABLE 23b

Colurnn Percentage from the ma.trix in Table 2Ja

i—  ----------»------ -------- r
Leve 1 of fluency Urban Euro 1 ' x2

1. 0 word °.9 0.0

2. 1 - 4 words 23.1 33.3 7.00 at 3%

3, 5 - 9 t! 4-9.6 5-4.9 where 9.49 wa

4-. 0 1 -4 II 23.1 11.8 expected.

5. Over 15 11 3.4- 0.0
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TABIE 24a

Urban-Rural Yoruba fluency in the cLonajn of relig ion

Level of fluency ' Urban
i
Rurs 1

I 5
T o t a l

1. 0 word 37 0 37

2. 1 -  4 words 213 28 241
q  q  q  ff
J o  J  —  y 92 22 114

•

■d-
T

"»

oV

.
■=t- 

:

9 1 10

351 51 402

TABLE 24b

Column Forcentage from the matrix in Tob lo24a.

1------------- 1— — ----- r
Level of fluency, Urban Rura. 1 -y 2A.

1. 0 word 10.5 0 . 0 10.19 s t  5%
2 . 1 - 4 words 60.7 54.9 where 7.81

3. 5 - 9 II 26.2 43.1 expected.

4. 10 - 14 ff 2 . 6 2.0
_ _ A _ _ . - _ _ _ J L _ _ _ _ _ . _ - J L
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TABLE 25&

U rb a n -R u ra l E n g l i s h  f l u e n c v  in  th e  dom ajn  o f  r e l i g i o n

Level of fluency Urban
i
Rural

_j— . •—r
Total

1. 0 word 16 3 19

2. 1 - 4 werde 145 34 179

5. 5 - C) » 163 13 176

4. 10 - 14 " 21 1 22

5. Over 15 6 0 6

351 51 402

TABLE 25b

Column Porcentoge from the matrix in Table 25a

Level of fluency
.......

Urban Rura 1 X?

1. 0 word 4.6 5.9
2. 1 - 4 words 41.3 66.7 1 3 . 2 5  at 5$

3. 5-9 ir 46.4 25.5 where 9.49 wa.

4. 0 1 _s, ?t 6.0 2.0 expected.

5, Over 15 1.7 0.0
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TABLE 26a.

U rb a n -R u ra l Y o ru b a  f lu e n c y  in  t h e  dom ain

o f o c c u p a t i o n

Level cif fluency
s
Urban

»
Rura 1 Total

1. o ■word 14 0 14

2. 1 - 4 words 146 15 161

3. 5 - 9 II 163 34 197

4. *10 - 14 U 27 2 29

5. Over 15 I I 1 0 1

3511 51 402

TABLE 26b

Column Percentage from the raatrix in Table 26a

Level of fluency
V---------

Urban
3

Rural
T~

/ x 2

1. 0 word 4.0 0.0 8 . 4 3  st 5%

2. 1 - 4 words 41.6 29.4 where 9.49 was

3« 5 - 9 II 46.4 66.7 expected.

4. 10 -  14 n 7-7 3.9

5. Over 15 ri 0.3 0.0
1 ___________ J . -----------— __JL
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TAB LE 27a

Urban-Rural En^liah fluency i n the domain
o f occupation

Level of fluency ' Urban 'Rural 'Total '

1. 0 word 13 0 13

2. 1 - 4 words 92 19 111

3, 3 - 9 192 26 218

4. 10 - 14 " 49 6 55

5. Over 15 5 0 5

351 51 402

TABLE 27b

Column Percentage from the matrix in Table 27a

-------------------- ----,--- —---T---------T-- -----------------
Level of fluency Urban Rural 5C2

1. 0 word 3.7 0 . 0

2. 1 - 4 words 26.2 37.3 4.90 at

3. 5 - 9 I I 54.7 51.0 where 9.49 was

4 © 10 -  14 I ! 14.0 • 00 expected.

5. Over 15 I I 1.4 0 . 0

J L - -------- 1 -----------JL_
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TAB LE 28a

Urban-Rural Yoruba fluency in tho doinain 
o f education

Level of fluency ^Urban
i '
Rural 'Total

1. 0 word 22 0 22

2. 1 -  4 words 232 39 271

3. 5 -  9 T i 96 12 108

4. 10 - 14 li 1 0 1
-X X

TABIE 28b

Column Percentage from the mstrix in Table 28a

Level of fluency
“1--

.Urban
K---------1-- -------------P---------
Rural XT

1. 0 Word 6.3 0.0 4.30 at 5^

2. 1 - 4 words 66.1 . .76.5 . where 7.81 was

3. 5 - 9 li 27.4 23.5 expected.

4. 0 1 ■ff i! 0.3 0.0
__X________x________1 -
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TABLE 29s

Urban-Rural English fluency in the domsin 
of education

Level of fluency
*!--------

Urban
—
Rurs 1

i---------r
Total

1. 0 Word 3 0 3

2. 1 - 4  words 39 3 42

3. 5 - 9 164 34 198

4. -A 0 1 -A ■f? 1 19 12 131

5. Over 15 " 26 2 28

351 51 402

TABLE 29b

Column PercentsRe from thc matx-ix in Table 2̂ a

Level of fluency
*1--------

Urban
~?---------

Rural f
X?

1. 0 word 0 . 9 0.0

2. 1 -  4 words 11.1 5.9 7,44 at 5^

3. 5 - 9 46.7 6 6 .7 where 9.49 was

4. 10 -  14 " 33.9 23.5 expected.

5. Over 15 " 7.4 3.9s _______
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TAB LE 50a

Urb an-»Rural loruba fluency in tho domoin of he a Ith

Level of fluency
~r ----

Urban
t *
P.ura 1

i ——f—
Total

1. 0 word 22 5 23

2. 1 — 4 words 258 40 278

3. 5 - 9 88 10 98

4. 10 -  14 " 3 0 3

351 51 402

TAB LE 30b

Column Percentage from the matrix in Table 50a

Level of flue ncy
—f-------—

Urban
T ----- ---

Rural
--------------------------

X2

1. 0 word 6.3 2.0 3.20 st 5%

2. 1 - 4 words 67.8 78.4 where 7.81 was

3. 5 - 9 n 25.1 19.6 expected.

4. 10 -  14 u 0.9 0.0
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TABLE 31a

Urban-Rural English fluency in the domo in of

Level of fluency
1
Urban

i------
Rural Total

1. 0 word 6 0 6

2. 1 -  4 words 121 20 141

3. 5 - 9 174 29 203

4. 10 -  14 " 4-5 2 47

5. Over 15 " 5 0 5

351 51 402
t

TABLE 31b

Column Percentage from the raatrix in fable 31a

*' f r ' ■ ~ i
Level of fluency Urban Rural „2
_______________ __________ A .

1. 0 Word 1-7 0.0

2. 1 -  4 words 34.5 39.2 5.40 at 5c/o

3. 5 - 9 49.6 56.9 where 9-49 was

4. _a 0 1 -A -R

i

12.8 3.9 expected.

5.
: = SK=r:

Over 15 "

iiii
• li

V
 

IIiiii

0.0
.A_____._J._-
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In the pairs of the tables above we underline the 

modes, resjgectively, of Yorubs and English fluency in 

the d ifferen t doooins. As with the ©valuation of bilingual 

fluency pattems which we saw obtain in respect o f other 

variables, we roughly estimate the quality of bilingual 

fluency between subjects in the two culturally d ifferen t 

locations by the proportions of the sample population 

in each which Show fluency at and above fluency ränge 

leve l 3 (describing fa ir  fluency) and those showing 

fluency below Level 3 (as describing poor fluency).

Thus, in the home domain 90.2% of the subjects 

in the rural area school as against 61.0% of those in 

the urban area schools shov/ fa ir  Yoruba fluency 

(Tables 20a, 20b). Poor fluency figures then are only 

9.8# fo r the subjects in the rural area school as 

against 39*0$ fo r those in the urban-area schools. fh is 

pattem of Yoruba fluency is quite sign ificant at the 

5% leve l where the “X? test of the pattem yields *8.78 

when only 9.4-9 is expected to prove its  significance.

Thus the performances support this part of the 

hypothesis. The pattern of English fluency in the 

domain, however, contradicts the prediction of the 

hypothesis. Tables 21a and 21b shov; that 84.4# of the 

subjects in the rural area school as against 79.8# of
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their counterparts on the urban area schools sttain 

fa ir  fluency. Thus, 1 5 •7$ of the former and 20,2# of 

the la tte r show poor English fluency in the domain,

This pattem is however fax- from being sign ificant,
p

X test on the pattern yields 1,79 against the expected

9.49,
The pattem  of bilingual fluency as seen in the 

neighbourhood domain Supports the present hypothesis 

proportionally but not s ign ifican tly . The mode of 

Yoruba fluency fo r both groups is leve l 3 (Tables 

22a, 22b). 78.5$ of the subjects in the rural orea

school and 66.7$ of those in the urban area schools 

attain the leve ls of fa ir  fluency. That is , 21.6$ of 

the former and 33.3$ of the la tte r show poor fluency 

But the pattern is not sign ificant as the %, test on 

i t  yields 6.33 where 9.49 is expected. Por English 

the tables ( 2 3a, 2 3b) show 66.7$ of the subjects in 

the rural area school and 78.1$ of those in the c ity  

schools to possess fa ir  fluency. The proportions 

showing poor fluency then are 33*3$ of the former 

and 24.0$ of the la tte r, But again the pattern is not
p

significant where, at the 5$ leve l, X yieldö 7»0 

against the expected 9.49.
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As seen easily in the tables the quality of 

bilingual fluency in the domain of re lig ion  fo r both 

groups is rather poor. For Yoruba (Tables 24a, 24b) 

the mode is leve l 2. 45.1$ of the subjects in the 

rural area school but 28.8$ of those in the urban 

area schools Show fa ir  fluency. That is , 54*9$ of the 

formen but 71.2$ of the la tte r  Show poor fluency.

But although general Yoruba fluency performance in the 

domain is poor, i t  s ign ifican tly  supports the present
O

hypothesis. test on the performance yields 10.91 

where only 7.81 is required to confirm.

English fluency as seen in the domain is also 

poor but its  pattem also s ign ifican tly  supports the 

hypothesis. We notice (Tables 25s, 25b) that whereas 

the mode of fluency fo r the subjects in the rural area

school is the poor leve l 2, i t  is  higher (le v e l 5) for 

th e ir counterparts in the urban area schools. Thus the 

majority of the former (72.6$) show poor fluency and 

only 27.5$ of them attain fa ir  fluency. The corres- 

ponding proportions of the la tte r  group are 46.9$ 

showing poor fluency and 54.1$ showing fa ir  fluency.

At the 5$ leve l this pattern yields 13.25 agoins't 

the expected 9.49.
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The mode of Yoruba fluency in the domain of 

occupation (Tables 26a, 26b) for the two groups is 

leve l 3» 7 0 . 6$ of the subjects in the rural orea 

school as against 54.4$ of their counterparts in the 

urban area schools shov; fluency at this and the higher 

leve ls . Showing poor fluency are 29.4$ of the former 

and 45.6$ of the la tte r. But at the 5$ leve l this 

pattern is not significant as the X  test on i t  

yields 8.43 v/here 9.49 was expected.

So also is the pattern of English fluency in the 

domain not sign ificant. The mode for both groups 

(Tables 27a, 27b) is leve l 3» Fe wer of the subjects 

in the rural area school (62«8$0 as against a larger 

Proportion of those in the urban area schools (70.1$) 

ettain fa ir  fluency. But the pattern is not sign ificant. 

At the 5$ leve l, test on i t  gives 4.90 where 

9*49 was expected.

Neither the pattern of Yoruba fluency nor of 

English in the domain of education Supports our 

hypothesis. Yoruba fluency (Tables 28a, 28b) is again 

generally poor with the mode of fluency fo r both 

groups at leve l 2. Contrary to the prediction of the 

hypothesis, a smaller proportion of the subjects in

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



~ 211 ~

the rural area school ( 2 3 . 5%) but s s ligh tly  lorger 

Proportion of those in the urban area schools (27*7%) 

possess fa ir  Yoruba fluency. Thus, 76«5% of the former 

as against 72.4% of the la tte r show poor fluency.

This evaluation is  not even certain in its  deta ils .

For instance v/e notice that although no subject in 

the rural area school enters at the very poor leve l 1 

of absolute non-fluency, 6.3% of those in the urban 

cxrea schools appear at this leve l; but equally none 

of the former shows leve l 5 of Yoruba fluency. The 

whole pattem is , of course, not significant even
p

at the 5% leve l v/here X is 4 .3 0  against the expected 

7.81.

Likewise, the pattern of English fluency in the 

domain contradicts our hypothesis (Tables 29a, 29b). 

The mode is leve l 3 fo r  both groups, but more of the 

subjects in the rural area school (94.1%) compared to 

fewer of those in the urban area schools (88.0%) 

attain fa ir  fluency. Thus, 5.9% of the former as 

against 12.0% of the la tte r  appear to be poor. But 

the pattern is again not significant as its  analysis 

(by X2) yields 7.44 at the 5% leve l v/here 9.49 is 

expected.
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As in the domsin of education, Yorubs fluency in 

the domsin of hesIth appears generally poor. The mode 

Tor both groups (l ’sbles 30s, 30b) is leve l 2. The 

proportions of fa ir  and poor fluency in respect of the 

groups olso contradict the present hypothesis. Only 

1 9 . 6# of the subjects in the rural orea school but 

26.0# of their counterparts in the urban area possess 

fa ir  fluency. The proportion possessing poor fluency 

is thus greater arnong the formen group (80.4#) than i t  

is among the la tte r  (74.1#). Again the pattem is fa r 

from being sign ifican tj 3.20 at the 5# leve l v/here 

7.81 was expected.

The pattern of English fluency (Tables 310» 31b) 

proportionally (not s ign ifican tly ) Supports the 

hypothesis. The mode is leve l 3 but whereas 60.8# of 

the subjects in the rural area show fa ir  fluency, a 

s ligh tly  langer proportion of those in the urban area 

schools (63.8#) do. The pattern is however not
O

sign ificant: at the 5$ leve l % test on i t  yields 

5.40 against the expected 9.49.

The analyses above of bilingual fluency by 

subjects whose schools are d iffe ren tly  located in the 

urban and rural areas have not quite supported the 

hypothesis we bosed on the locational variable. In

-  212 -
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two domoins (education, health), ine results Show no 

support fo r  the hypothesis whatsoever. In two others 

(neighbourhood, occupation), support fo r the hypothesis 

is  not sign ificant» In one (home), the product of 

analysis is undecided os the pattern of Yoruba fluency 

s ign ifican tly  Supports the hypothesis while the pattern 

of English fluency does not. Thus the hypothesis is 

supported by the pattem of bilingual fluency in only 

one domsin, ne me ly  ? re lig ion . But this support, apart 

from being an isolated case is even dubious as we 

have seen fluency in the domain to be very low fo r  the 

two longuages, thus reducing the value of any 

r e l ia b il ity  one may wish to place on i t .

The basis of the hypothesis are the related 

assumptions that schools participate in the cultural 

l i f e  of the ir lo ca lit ie s  and that this reinforces the 

masstery of aspects of that culture fo r the pupils in 

the schools. The aspect of culture in question here 

is  the re la tive  use of Yoruba and English in the 

urban and rural areas where our sub.jects' schools are 

located. There seems to be no longer any question of 

the va lid ity  of the second assumption: its  implementa-
i

tion , in practica1 programmes, is the common policy 

of sending the learners of a foreign language to
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countries where such a language is  used os o f i r s t  or 

even as a. second language, and observed results seem to 

ju s tify  the policy. But the results seen above raise an 

uncertainty about the va lid ity  of the f ir s t  assumption 

in view, especially, o f the high levels of fluency in 

English by the subjects in the rural area school.

On the basis of the ir performance we may wish to 

in fer that, contrary to our assumption, secondary 

schools perhaps constitute educational islands unto 

themselves, or miniature ivory towers, uninfluenced by 

the language and possibly the general cultural behaviour 

patterns o f th e ir lo ca lit ie s ; hence the high fluency 

attainment in English of our subjects in the rural 

area school even though their school is located in a 

high Yoruba monolingual Community. There is a strong 

support for this inference in the rule in favour of 

English which, as we have noted, is  instituted in 

raost secondary schools in our focus area. But by the 

terms of the some rule, i f  uniformlj7 rigorously applied^ 

Yoruba fluency among these same subjects in the rural 

area school should not have been so consistently higher 

than that of the ir urban area Counterparts. That i t  is 

(although only proportionally in most cases) is due to
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some other factor which, according to our present 

hypothesis, is the influence of the location of their 

school. To this extent, with respect to Yorubo fluency, 

therefore, our hypothesis hos been supported.

But apart frora the reinforcing e ffe c t, which 

institu tion$lization  has on our subjects’ performance 

in English, a further explanation fo r  the same con be 

found hidden in some inex^ctness inherent in the 

hypothesis i t s e l f .  For instance, urbanness and ruraIness 

have been employed here Ĝ s absolute descriptions of 

settlements. This has probably suppressed gradations 

which may be quite important as an explanation fo r  

the features of bilingualism found here. I t  w ill 

perhaps be more rea lis tic  to conceive of aegrees oy 

urbanness and ruraIness to which degrees of bilingual 

usage and proficiency con then be correlated.

For th is, on the bosis of Ajoegbu's conceptuol
' 5

model, s ruraIness -  urbanness scole is set up fo r  a

5. See H .I. Ajaegbu: Urban and Aura], Development in 
N igeria. Heinemonn, London, 1976.

Also, H.I«, Ajaegbu: The Impact of Logos on the 
Changing Rural Economy of the Creeks and 
Lagoon Areas of Epe and Ike ja •Divisions ,
Western N igeria. Ph.D. Thesis, University 
of Ibodon, 1967, pp. 157-162.
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language community. Locations in the Community are then 

fixed on the scale according to th e ir susceptib ility 

to the positive factors of diffusion and adoption of 

innovations and influences flowing from the urban 

centres, These factors are the medio of communication. 

They include the radio, but in the Nigerian contexb, 

access ib ility , in terms of route and time distances, 

is  the more crucial factor. Places along routeways 

(motor roads or railways) are more quickly affected 

by innovations from the urban centres. So also does 

th e ir adoption response to such innovations corne 

fagber than to planes which are o ff the routeways.

The two, (flow  of influence and rate of response), 

are further d ifferen tiated  by the linear and 

Chronometrie distances of the locations from the 

diffusing centre. Linear distance is  expressed in 

kilometers and Chronometrie distance in hours. Thus, 

places in close proximity to the urban centre are 

more quickly affected by innovations than more distant 

places. But depending on d iffe r in g  operational 

e ffic iency  of routeways, some distant places may be

more quickly resched chronometrically and be more
♦

quickly affected by innovations and urban behaviour 

pattems than other places more contiguous to the
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centre of diffusion. For positive influence in ths rurak 

locations the Optimum distsnce from the urbsn centre 

of diffusion conjoins the linear and the Chronometrie. 

Thus, the farther sway a locstion is from an urbsn centre 

(messured by these jo in t psrsmeters) the more rural and 

the less open to urbsn influences; and vice versa.

'The rural ares school in our study is located st 

Iroko, 27.2km from Ibsdsn, csp its l of the Oyo State 

snd of the former Testern State which was the homelsnd 

of the bulk of the Yoruba-speaking people. I t  is on 

the trunk A motor rosd v;hich links Ibsdan vis Oyo to 

the nortliern States of Nigeria. Ibsdan is  highly urbsn, 

st least in the Nigerian context. I t  fa l ls  into 

Ajsegbu's group of urbsn centres of the highest order 

( f i r s t  grsde). These sre centres which perform 

functions snd provide Services up to the national leve l. 

20.Sinn beyond Iroko is Oyo, s town in AJsegbu's third 

grsde of urbsn centres. These are centres of great

6importsnee within their own States. Thus, so close 

. See Ajsegbu, (1976), op. c i t . , p. 55.6
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to Ibadan and so well served by an e ffec tive  communica- 

tion line, Iroko is less rural than some other rural 

locations in the Yoruba language community«, This 

proximity may havo raised the degree of bilingual 

usage in the community, making i t  approximate to the 

Ibadan urban area leve l; hence the high leve l of 

English fluency found among our subj'ects in Iroko 

school while its  greater degree of ruralness (greater 

than Ibadan’ s) ensures the eage the same subjects have 

in Yoruba fluency over their urban area counterparts. 

But this factor of neomess to Ibadan also means that 

the pattern of their bilingual fluency is perhaps 

representative only of bilingual fluency among 

bilinguals in their category in sim ilar locations and 

not of those in a l l ,  especially the more rural areas. 

S t i l l  anotlier factor which may have influenced 

the performance of the subjects in the rural area 

school but which the LBQ administered did not e l ic i t  

is the home residences of the subjects. We had assumed 

that the admission catchment area of the rural 

community school is the immediate loca l community.

This is probably the case to a large extent. But in
*

the search fo r secondary school education pupils
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whose homes are in the urban sreas have been knov/n to 

accept place offers even in schools located in the 

rural areas, bringing with them into their new school 

environraent ' bhe behaviour patterns of the urban areas. 

What percentage of the pupils in our sample rural 

r̂e-a school has such an urban home background is not 

known but their proportion may have been large enough 

to a ffect aggregate fluency in English which we have 

found among them. A further Investigation of the 

urban/rural variables therefore becomes necessary 

before a conclusion can be reached on their e ffec ts  

on bilingual proficiency. The design of such an 

investigation w ill have controlled a l l  the factors 

pointed out above, nsmely, the degree of the ruralness 

or urbanness of the locations, and the home background 

of the subjects in the d ifferen t schools.

5.4- School Attitüde to Oral English and its  e ffec t

on bilingual fluency.

The ninth hypothesis complements the third and 

deals with the productive a b ility  of bilinguals 

educated in schools adopting d ifferen t attitudes to 

oral English. These attitudes surface in the degree 

of school o f f ic ia l  commitment to the subject of oral
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English. The hypothesis States that bilinguals in 

schools with a tradition of co mm i t  me nt to oral English 

are more productive in English than their counterparts 

in schools which are not so committed; but they are 

less productive in Yoruba0

Three attitude types were iden tified  among our 

sample schools. Types I  and I I  attitudes are positive 

fo r OE (see again, Chapter IV, Section 1.3). Of these 

two, Type I  is  the moro positive as its  implementation 

is active ly  and more vigorously pursued. Type I I I  is 

negative„ We now examine the bilingual fluency perfor- 

mance of subjects in these attitude positions in six 

domains of language use.

For each domain a set of fiv e  tobles is  provided. 

Tables a and b, c and d respectively opread 

fluency achievement in Yoruba and English in numbers 

of subjects at each leve l of fluency and v/hot percent- 

age these numbers are of each groupe Taking levels 

3» 4 and 5 as representing fa ir  and good fluency, the 

lost toble in the set, e, stetes what percentage of the 

subjects in each group attain these higher levels o f 

fluency in each language. This nahes the comparison of 

fluency attainments in each language easy.
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5.41 School Attitüde to OE ond bilingual f l uency 
in the home dornein

TAB IE 52a

School Attitüde to OE X Yoruba fluency in 
the home domain

---------------------?—
Levels of fluency

r
I

1

I I I I I
i i
Total

1. 0 word 11 3 1 15
2. 1 -  9 words 69 36 22 127
3. 10 -  14 " 90 49 49 188
4. 15 -  19 " 24 28 14 66
5. 20 words & over 0 6 0 6

Total 194
_.i

122 86 402
JL.....................X

TABLE: 32b

Column Fercentage from. the matrix in Table 32st

— ---------------------------------«— —■----------r ------------------j-----------------

Levels of fluency J I  * I I  I I I
j

1. 0 word 5.7 2.5 1.2 X2 = 28.06 ai
2. 1 -  9 words 35.6 29.5 25.6 the 5% leve l
3. 10 -  14 » 46.4 40.2 57.0 where only
4. 15 - 19 " 12.4 23.0 16.3 15.5̂ 1 i »
5. 20 words & ever « 0.0 4.9• 0.0

t
required to
confirm.
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School Attitüde to OE X Engllsh fluency in the
home domain

TABES 32c

(
Levels of fluency '

----s---
I  '

■— *i---
I I  '

----r
I I I

~ T
’Total'

1. 0 word 4 0 0 4
2. 1 - 9  words 36 14 25 75
3. 10 -  14 " 94 67 46 2 0 7
4. 15 -  19 " 51 35 14 100

5. 20 words & over 9 6 1 16

Total 194 122 86 402

TABEE 32d

Column Percentoge from tho motrix in Table 32c

Lovels of fluency
—1——— 

I
T “

I I
—

I I I
—
L _

1. 0 word 2.1 0.0 0.0 X2 = 18.97 at

2. 1 -  9 words 18.6 11.5 29.1
the 5a> le ve l 
where only

3. 10 -  14 48.5 54.9 53.5 15.5^ is

4. 15 -  19 26.3 28.7 16.3
required to

5. 20 words & over 4.6 4.9 1.2 confirm.
y .  du wnrau t; o v u r  h- . o h-«y i■ c.
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TABLE 32e

Percentsge of subjccts st ieve l 3 and above

? 1
I

i 1
I I

r t
I I I

Yoruba 58.8 68.1 73.5

English 79.4- 88.5 71.0
i  ... . -i J.... J. JL

The bilingual fluency performance of the subjects 

in this domsin to ta lly  supports the hypothesis. The 

mode o f both Yoruba and Englieh fluency is leve l 3 fo r 

a l l  the attitude positions. But as Table 32e shows, the 

subjects in Types I  and I I  positions prove more fluent 

in English than their counterparts in Type I I I .  On the 

other hand, they are generally less productive in 

Yoruba as the sane table shows.

One noticeable feature of the spread in Tables 

32c and 32d is that, contrary to the tendency predicted 

by this hypothesis, the only subjects who appear to be 

absolutely non-fluent in English irj this domain are 

in Tĵ pe I  attitude position. Deviances such as this are 

not common and may be explained by the fact that groups, 

in this case attitude types, are homogeneous only as 

defined, i . e .  in terms of or by a particular variable, 

and fo r testing one particular hypothesis. The same
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groups are otherwise heterogeneous, as they contain 

elements which w ill  qualify tb.em fo r  regrouping in 

terms of other variables and for testing some other 

hypotheses« The defin ition  of a variable, and the 

sampling based upon i t  necessarily suppress and ignore 

the other elements inherent in the group v/hich realises 

the variable» This in tum distorts the results of 

anolyses done on i t .  Usually^however, such distortions 

are not large, and the general pattern obtained w il l  

s t i l l  fa ir ly  closely indicate the degree of the 

va lid ity  of the hypothesis i f  the pattern proves 

s ta t is t ic a lly  s ign ifican t. In the present case, the 

patterns of both English and Yoruba fluency in the
2

home domain are significant at the 5$ leve l. % test 

on the pattern of English fluency yields 18« 97 when 

only 15*51 is  required to confirm the hypothesis. The 

test on the Yoruba fluency pattern yields 28.06 when 

only 1 5 .5 1  is  required to confirm the second part of 

the hypothesis. Fluency performance in this domain 

by a l l  the attitude groups has thus supported our 

hypothesis.
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5.4-2 School Attitüde to OE and bilingual fluoncy in 
thc neighbourhood domoin.

TABLE 33a.

School Attitüde to OE X Yoruba fluoncy in the 
neighbourhood domain

1
Levels of fluoncy I

-----—r
I I I I I

« »
Total

1. 0 Word 9 4 0 ^3
2. 1 -  9 words 54 3"1 50 115

3. _A 0 1 •f? 100 64 49 213

4-. 15 -  19 26 19 7 52

5. 20 words & ovor 5 4 0 9

Total 194 122 86 402

TABLE 35b

Column Bercentage from the matrix in Table 35a

Levels of fluency
~1-------T ~

I
-------r~
I I I I I

1. 0 word 4.6 3.0 0.0 X2 = 10.80 at

2. 1 -  9 words 27.8 25.4 3 4 .9 the 5/j leve l

3. 10 -  14 " 51.5 52.5 57.0 wben 1 5 .5 1  is

4. 15 -  19 " 13.4 1 5 .6 8.1 required to

5. 20 words & over 2.6 3.5 0,0 confirra.
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School

TABLE 35c

Attitüde to OE X English fluency in the
n o ighbourhood domain

Levels of fluency I
!

I I
i

I I I
i i
Total

1. 0 word 3 0 0 3

2. 1 -  9 words 37 27 34 98

3. 10 -  14- " 100 59 43 202

4. 15 -  19 » 48 30 9 87

5. 20 words & over t 6 6 0 12

I 'otal 194 122 86 402

TABLE 35d

Goluan percentage from the metrix in Table 33c

Levels of fluency
T“ —

I
—

I I
t

I I I
s

1. 0 word 1.5 0 . 0 0 . 0 X.2 = 24.38 at

2. 1 -  9 words 19.1 22.1 39.5 the 5# leve l

3. 10 - 14 " 51.5 48.4 5 0 .0 when only

4. 15 -  19 24.7 24.6 10.5 15.51 is

5. 20 words & over 3.2
f

4.9
i . ° - °

required to

confirm.
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TALLE 33e
Percentage of subjects at leve l 3 snd above

I  I I  I I I

Yorubs 67.5 71.4 65.1

± English 79.3  ̂ 77.9  ̂ 60.5 ^

In this doraain English fluency performance

sign ifican tly  Supports the f ir s t  part of the hypothesis

¥e see in 'fable 33e that more of the subjects in Types

I  and I I  than those in Type I I I  attain the higher

levels of fluency. But the Yoruba fluency does not

Support the second part of the hypothesis as, again,

more of the subjects in Types I  and I I  positions than

the ir counterparts in Type I I I  position attain higher

Yoruba fluency. But whereas the pattem of English
2fluency seen in the domain is significant (when JL 

yields 24.38 at the 5% le ve l when only 15.51 is required 

to confirm that part of the hypothesis), the pattem
pof Yoruba fluency is not s ign if icant (when % yields

10.80 at the 5/» leve l when 15* 51 is required to Support

the second part of 

Yoruba fluency hos 

the hypothesis, but 

shall tsrry  to see 
before a conclusion

the hypothesis). This pattem of 

reversedl the. pYedicfion of a part 

because of its  insignificance we 

the nerformsnee in other domains 

is attempted on the va lid ity  of

of

the hypothesis.
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5.43 School Attitüde to 08 and bilingual fluency ln 

che doraain of re lig ion

TA EIE 34a

School Attitüde to OE X Yoruba fluency in domain
of re lig ion

i ------------- »------------- j-------------r ------ t
Levels of fluency I I I I I I Iota 1

1 . 0 word 26 7 4 37

2. 1 - 9 words 122 68 51 241

3. 10 - 14 U 46 39 29 114

4. 15 -  19 f? 0 8 2 10

Total 194 122 86 402

TABLE 34b

Column Poreentage frora the matrix in Table 34a

Levels of fluency I
T- “

I I
i—

I I I
r

1. 0 word 13*4 5.7 ZU7 X2 = 23.76 at

2. 1 -  9 words 62.9 55.7 59.3 the 5$ leve l

3. 10 -  14 l! 23.7 32.0 33.7 when only

4. 15 - 19 i
O

 l 
• i

O
 I I-I 6.6 2.3 12.59 is1

required to
confirm.
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TABIE 34c

School A t t itüde to OE X English fluency in
domain of re lig ion

IGevels of fluency
r

I
1

I I I I I Total

1. 0 word 9 1 9 19

2. 1 -  9 words 82 42 55 179

3. 10 - 14 II 89 6? 20 176

4. 15 - 19 I» 13 7 oc. 22

5. 20 words & over 1 5 0 6

Total 194 122 86 402

TABLE 34d

Coluiiin Percentage from the matrix in Table 34c

Levels of fluency
j..............

I
-----------

I I
--------r
I I I

1 . 0 word 4.6 0 . 8 10.5 X2 «  42.35 8t

2. 1 -  9 words 42.3 34.4 64.0 the 5%  Icve l

3. 10 -  14 " 45.9 54.9 23.3 when only

4. 15 -  19 » 6.7 5.7 2.3 15.51 is

5. 20 words & over

n
m

 
n 

•• 
ii 

O
 

II ii
-
 

-
ii

4.1 0.0 | required to
J. ... JL

confirm.
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TABLE 3 4e

Percentage of subqects at leve l 3 and above

I  I I  I I I

Yoruba 23.7 53.6 36.0

English 55.i  64.7 25.6
__________________________ j . ________________J l ________________x ________________- 1 ^

The performance o f the subjects in this domain 

has comfortably confirraed the present hypothesis.

As shown in the 3pread in lables34c and 34d the mode 

of English fluency anong the subjects in Types I  and 

I I ,  at leve l 3» is  superior to the mode of fluency 

araong the subrjects in Type I I I  whose mode of fluency 

is  leve l 2. Thus, while over 50$ of Types I  and I I  

attain high English fluency, only about 25$ of those 

in Type I I I  attain such leve ls . This pattem is  

highly sign ificant at the 5$ leve l where yields 

42.35 when only 1 5 .55 is required to confirm this 

part of the hypothesis.

Yoruba fluency in the domain is generally poor 

with the mode o f fluency at leve l 2 fo r a l l  the 

groups. Tsble 34e shows the subjects in Type I  to 

be c learly  poorer in this language than the subjects 

in Type I I I .  But the pattern of fluency between Types
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I I  and I I I  appears at the f ir s t  glance to be uncertain. 

8ligh t ly  nore of the subjects in ‘type I I  (38.6$) as 

against 36.0$ of those in Type I I I  attain levels 3 

and 4 (fable 34e), but the edge expected of Type I I I  

over Type I I  in terms of the hypothesis is scen to 

obtain, though very small, at a closer inspection of 

the distribution in fable 34b. Ihere we find that a 

smaller proportion of those in Type I I I  than those in 

Type I I  appear to be non-fluent while a larger 

Proportion of them attain leve l 2, This shoviij general 

Yoruba fluency among the subjects in Type I I  to be 

poorer than the achievement of the subjects in Type

I I I .  This pattem also proves cmite significant at 

the 5c/° leve l where yields 23.76 when i t  requires 

only 12.59 to confirm the hypothesis.
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5.44 School Attitüde to OE and bilingual fluency in 
thc- domain of occupation

TABLE 35a

School  Attitüde to OE X Yoruba f luency in 
the- domain of occupation

Levels of fluency
—i----——r

I
• ' —r

I I I I I rTotal*

1. 0 word 11 3 0 14

2. 1 -  9 words 91 37 33 161

3- 10 -  14 " 79 68 50 197
4. 15 -  19 15 13 3 29

5. 20 words & over 0 1 0 1

Total 194 122 86 402

TABLE 35b

o o f—* ö Percentage from the matrix in Table 35a

Leve ls of fluency I
T

IET
T ------

I I I

1. 0 word. 5.7 2.5 0.0 X2 = 22.58 at

2. 1 - 9 words 46.9 30.3 38.4 the 5$ leve l

3. 10 -  14 40.7 55.7 58.1 when only

4. ^5 -  19 i! 6.7 10.7 3.5 15.51 is

5. 20 words C; over 0.0

I!
C
O
 

I!
• 

l! 
O

 
li I! II

0.0 i required to
confirm.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  233 -

TABLE 35c

School  Attitüde to OE X English fluency in 
the donain occupation

Levels of fluency
1

I
~ i----

I I * I I I
\ - i
Total

0 word 12 0 1 13

2. 1 - 9 words 66 22 33 121

5. 1iO - 14- 94 69 45 208

4. 15 -  19 21 27 7 55

5» 20 words & over 1 4 0 5

Total 194 122

ii- ii ii II 
0
0

ii 
cn

 
n
402
= -  = =

»

TABLE 35d

Goluran Percentage from the matrix in Table 35°

Levels of fluency
V

I
-------------------------------------r

I I
j

I I I  (

1. 0 word 6.2 0.0 1.2
X =  35.53 at
the 5% leve l

2. 1 -  9 words 34.0 18.0 38.4 when only

3. 10 -  14 " 48.5 56.6 52.3 15.51 is

15 -  19 10.8 22.1 8.1 required to

5. 20 words & over 0.5 3.3 0,0 confirm.
L
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Percentage of sub.jects at leve l 5 and above

I  I I  “ I I I

Yoruba 4-7.4 67.2 61.6

English 59.8 82.0 60.4

The patterns of bilingual fluency in this domain 

are uncertain, as they neither wholly support nor 

deny the hypothesis. For a l l  the groups the mode of 

English. fluency is leve l 3. As between Types I I  and 

I I I  the prediction of the hypothesis regerding 

re la tive  English fluency is strongly supported when 

8 fa r larger proporrtion of the subjects in Type I I  

(82.0$- as against 60.4$ of those in Type I'Il)a tta in  

the higher levels of fluency. But not only i£ the 

expected superiority of Type I  over Type I I I  unrealised 

the la tte r have even scored a thin edge ( 0 . 6$) over 

the former, contrary to our prediction.

The same uncertainty features in the pattern of 

Yoruba fluency. Between Types I  and I I I  the hypothesis 

convincingly helds. Yoruba fluency among the subjects 

in Type I  is seen to be poorer with the mode of 

fluency at leve l 2 when the mo&e f or the other groups
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is leve l 3 . But, again, in place of the expected 

superiority of Type I I I  over Type I I ,  a rauch larger 

Proportion of the la tte r (67.2$) as against 61.6$ of 

the forcier attain higher fluency. The poorer Yoruba 

fluency araong the subjects in Type I I I  is only 

s ligh tly  redeeraed by the fact that none of them as 

against 2.5$ of those in Type I I  are entered at the 

leve l of apparent non-fluency (Level 1 )„ The pattems 

of both Yoruba and English fluency are s ta t is t ic a lly  

sign ificant but the inconsistencies we have noted 

make them unreliable as eviaence in support of the 

hypothesis.

5.4-5 School Attitüde to OE and bilingual fluency 
in the domain of education

TABLE 36a

School Attitüde to OE X Yoruba fluency in 
the domain of education

1 1 r ■- —--- r
Level of fluency I

-r—
I I

i—
I I I Total

1 . 0 word 18 4- 0 22
2 . 1 -  9 words 128 74- 69 271
3. 0 1 4-7 4-4- 17 108
d. 15 -  19 1 0 0 1

Total ^ 194-  ̂ ^22 86 4-02
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TAB LE 36b

Goluran Percentage f r  oh the Matrix in Table 36b

Levels of fluency
r

i
-

I I
i

I I I
1 “
 ̂f O

%r = 20.93 st
1. 0 word 9,3 3.3 0.0

the 5°/o leve l
2. 1 -  9 words 66 o 0 60.7 80.2 when only
3. 10 -  14- !! 24. 2 36.1 19.8 12.59 is

4. 15 -  19 " 0.5 0.0 0.0 required to
i

confirm.

TAB LE 36c

Sohool Attitüde to OE X Bnglish  flu ency in 
the domain of education

Levels of fluency
"T

i I I I I I
~r

Total

1 . 0 word: 3 0 0 3
2. 1 - 9 words 26 5 11 42

3. 10 - 14- fl 84- 60 54- 198

4. 15 -  19 IT 67 46 18 131

5. 20 words & over 14 11 3 28

Total 194 122 h i ! ! C
O 

I C
T» 402
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TABLE 36d

Column Percentage from the matrix in Table J56c

Levels of fluency
i

I
i

I I
-------

I I I
«

P
1. 0 word 1.5 0.0 0.0

X̂  -  21.63 at 
the 5# leve l

2. 1 -  9 words 13.4 4.1 12.8 when only
3. 10 - 14 " 43.3 49.2 62.8 15.51 is

4. 15 -  19 34.5 37.7 20.9 required to

5. 20 words & over 7.2
-i

9.0
. 1

3.5 confirm.

TABLE 36e

Percentage of sub.jeets at leve l 3 and abovc- 

------------------ --------- ------------------ i------------- r ------------r
I I I I I I

Xoruba 24.7 36.1 19.8

English 85.0 95.9 87.2
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The patterns of bilingual fluency in this dornain 

have repeated the uncerteinty seen in the domain of 

occupation. Between Types I I  and I I I  the prediction 

of the hypothesis conceming hnglish fluency is 

supported, butjbotween Types I  and I I I  i t  is  not. While 

a greater proportion of the subjects in Type I  than 

those in Type I I I  demonstrate fluency ab the quelita- 

t iv e ly  rauch higher levels 4 and 3 -  41.7c/° as against 

24.40 (Table 36d) -  a sraaller proportion of the la tte r

(12.90) as against a larger proportion of the forner

(14.90) perform belov; the raode. Thus, with a greater 

percentage of their nuraber at the modo, the subjects 

in Type I I I  appesr, quantitatively, to be superior 

to those in Type I, contrary to the prediction of the 

hypothesis.

Yoruba fluency in the domain is  generally poor 

os the mode is  leve l 2 fo r  a l l  the groups. Contrary to 

prediction we find greater proportions of the subjects 

in Types. I  and I I  than those in Type I I I  demonstrating 

higher fluency (Table 3 6 0 ) .  This should perhftps urge an

outright reqcction of the second part of the hypothesis 

oxcept that while none in 'Type I I I ,  some of those in 

Type I  and I I  (9.30» 3.30) respectlvely) appear to be 

non-fluent. This s ligh tly  omeliorates the impression
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of very weak Yoruba fluency (in  this domain) in Type 

I I I  v is-a -v is  the other groups. Bilingual fluency 

a b ilit ie s  fo r  a l l  the groups as spread in the tables 

are again s ta t is t ic a lly  sign ificant but their 

uncertainty and inconsistency in relation to the 

present hypothesis must make us re ject the patterns 

3S Support fo r the hypothesis,,

5.4-6 School Attitüde to OE and b ilingual fluency in 
the domain of heaIth

TABLE 37a

School Attitüde to OE X Yoruba fluency i n 
the domain of health

Leve ls of fluency
~i-------

I
“i-- - C

I I I I I
~t--------1—

Total

1 . 0 word 17 2 4 23
2. 1 -  9 words 131 77 70 278

3. 10 -  14 " 45 41 12 98

4. 15 -  19 " 1 2 0 3

Total 194JL_____ 122J_______ X „
86 402

X______ -t_
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TABLE 57b

Goluon Force.ntoge f rora t he ma trix  in Toble 57a

Levels of fluency
. jl

I
_j____

I I
_j_____

I I I X2 = 19.73 at

1. 0 word 3.3 1.6 4.7 tho 5$ leve l

2« 4 - 9  words 67.5 65.1 81.4- when only

5. 10 -  14- 25.2 53.6 14.0 12.59 is

4-, 15 -  19 0.5t
1.6

t
0.0

f
required to
conf im .

TABL3 57c

School Attitüde to OE X Jftiglish fluency in 
tho domoin of health

Levels
------------- -----r

of fluency
¥

I
-—T~

I I I I I
T  ----------\

Total

1. 0 word 6 0 0 6

2. 1 - 9 words 68 31 42 141

3. 10 - 44- 93 71 39 203

4. 15 - 49 26 16 5 47

5. 20 words & over 4 4 0 5

Total 494 122
. l .

86 402
J. JL
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TABUS 37d

Column Fercentage from the matr i x in iable 37c 

Levels of fluency I  I I  I I I  |
X =2 3 .6 6  at

1. 0 Word 3.1 0.0 0.0
the 5%> leve l

2. 1 - 9 words 35.1 25.4 4a.8 when only
3. 10 - 14 " 47.9 58.2 45.3 15.51 is

4. 15 -  19 13.4 13.1 5.8 required to

5. 20 words & over 0.5 3.3 0.0 confirm.

TABLE 37g

Fercentoge of subjects at lovel 3 and above

■ r-ll IM. Ml t . jM  -Jia m ------ —?— ■ r ----------------- t

I I I I I I

Yorubo 23.7 35.2 14.0

English 61.8 74.6 51.1

English fluency performance In tb is doraain by itha. 

d ifferen t groups strongly Supports the f ir s t  part of 

the hypothesis. As seen in fable 37d, the mode of 

fluency for Types I  and I I  is leve l 3 while i t  is
e

le ve l 2 fo r Type I I I .  fable 37© shows the smaller 

Proportion of the subjects in Type I I I  (51.1$) ss
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compared to those in Types I  and I I  (61.8$, 74.6$) who 

sliow fa ir  and good fluency. The pattem proves quite 

sign ificant at the 5$ leve l where the test of s ig n if i»  

cance yields 2 5 .6 6  when only 1 5 . 5 i  is  required to 

confirra the hypothesis.

Yoruba fluency in the doraain is generally poor.

The mode is leve l 2 fo r a l l  the groups. The achieve- 

ment of the groups very c learly  denies the second part 

o f the hypothesis as i t  reversec our prediction between 

the subjccts in Types I  and I I  who show greater 

fluency than the ir counterparts in Type I I I .  The pattem 

(Tables 37a and 37b) is quite sign ificant at the 5$ 

leve l where yields 1 9 . 7 3  when only 12.59 is  required 

to confirra, but only as proof of the superior Yoruba 

fluency a b ility  of the subject in Types I  and I I ,  

contrary to the tendency predicted in the present 

hypothesis.

As analysed above, the results obtained in the 

test of the present hypothesis have been rether 

inconsistent. In two domeins (home, re lig ion ), the 

performances of the subjects in the three attitude 

positions wholly Supporte the hypothesis. In two others 

(neighbourhood, health), the patterns of English 

fluency confirm the f i r s t  part of the hypothesis but
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the s ign ifican t, a lbeit unexpectedly high Yoruba 

fluency among the subjects in Types I  and I I  denies 

the second part. The patterns of bilingual fluency 

in the other two domains (occupation, education), are 

the most inconsi,stent with regard to fluency a b ilit ie s  

between the attitude groups. The inconsistencies and 

ambivalence therefore make the results unreliable as 

evidence even fo r  to ta lly  rejecting the hypothesis.

The unreliab ility  should however not be considered 

su ffic ien t to deny the role of attitude as an important 

determinant of language proficiency. Agheyisi and 

Fishman's extensive discussion and demonstration of 

this crucial role can nardly bo faulted.^ V/hat is not 

always su ffic ion tly  emphasizod 0r accountod fo r  is an 

undeniable unccrtainty in the very naturc of attitude, 

in general, or toward a particular issue or subjcct. 

F irst, an attitude rnay not continuously bo sure or 

d e fin ite ; and second, fluctuations may occur in the 

vigour with which its  implementation is pursuod. Such 

uncertainties are bound to d istort i f  not frustrate

7. R. Agheyisi and J.A. Fishman: ‘ Language Attitude 
Studios: A b r ie f survcy of Methodologicol 
Approaches. Anthropological Linguistics
12, 5 (1970), pp. 137-157.
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any expectations hypothesized on even a recognizable 

attitude such as, in the present case, formal 

commitment to 0E„ The uncertainty inherent in the 

nature of attitude may be responsible fo r  the 

unreliable potterns which have emerged in the test of 

our present hypothesis.

In adaition, as v/e suggested ea rlie r  (pages 224—225 

above) the inconsistencios and consequent unreliab ility  

of the group performance may be due to the inevita.ble 

heterogeneity of the groups„ Eor instcnce, the degree 

o f formal commitment to OE hos been the defining 

criterion  of the groups, but the successful 

implemcntation of this commitment, in order to y ie ld  

ta.ngible results, must depend on the a va ila b ility  of 

learning fa c i l i t ie s  which may not be present in a l l  

the schools a ns wer in g to the same attitude type. l?or 

example, ‘Type I  attitude is  the most positive fo r  

fluency in English but we find in the group one 

school, v iz , the Ade h ile Goodwill Grammar School, which 

is  vciy poorly provided with the necessory personnel 

and material fa c i l i t ie s ,  The performance of the subjects 

drawn from that school has consequently lowered the 

general performance of the group below the Standard 

predictod fo r i t  by the hypothesis.
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But unreliable as these general results are for 

the validation of our hypothesis, they have revealed 

some features which are remarkable in the wa.y they 

re flec t the implication of d ifferen t attitudes fo r 

language proficiency.

B irs t, Typos I  and I I  attitude have proved 

rea lly  positive with regard to Bnglish fluency. Except 

in two domains, nsmely, re lig ion  and education, where 

the subjects in Type I  performod s ligh tly  more poorly 

than those In Type I I I ,  the commitment of these schools 

to OE appears generally to have yielded the expected 

good English fluency„ More remarkable is that Type I I ,  

positive but in its  Implementation lib era l and e lec tive , 

has yielded English fluency achievement which is 

unexpectodly higher than that of the equally positive 

but less lib e ra l Type I  attitude.

Second, in some domains as we observed ea r lie r , 

Yoruba fluency among the subjects in Types I  and I I  

has surprisingly been higher than fluency among those 

in Type I I I .  Some other factors moy possibly bc 

responsible fo r this but i t  is also probably the casc 

that contrary to the assumption on which the present 

hypothesis is based, commitment to OE does not 

necossarily attenuate a b ility  in Yoruba among this 

catcgory of bilinguals.
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Agadnst a l l  these is  tho predictcd and confirmed 

negative e ffoct on English fluency of Type I I I  

attitude. Nor has Yoruba fluency among the subjects in 

th is position been remarkobly high. Indeed, they 

demonstrated greater fa c i l i t y  in Yoruba in only two 

domains while smaller proportions of thora (than their 

counterparts in Typcs I  and I I )  achieved fluency at 

the higher levols in the other four domains.

In their own resoarch and others reported by them
O

Ililner, Branch and Rasmussen have located the 

existence of a language facu lty in a part o f the human 

brain. I t  grows and is  hold responsible fo r  man1s 

language proficiency a b il it ie s . According to their 

research findings the faculty een be damagod, thus 

causing language disorder in sorne people. rfo the extent 

thet this postulotion anatomically or physiologieelly 

obtains,^ the same faculty must be liab le  to

8. Milner, 33. Branch C. and Rasmussen, I .  ’ Obscrvations
on Cerebral Domina nee' in ,R.C. O ldfield and
J.C, Marshall: Language: Selected Readings
Ponguin Books (1968), pp. 366-378«

9. There is s t i l l  some controversy concerning this
among neurolinguists and other medical 
scicntists. A most recent eccount of the 
state of research in the subject, spsnning 
over a Century from about 1836, is Jean 
Aitchison’ s: The Articulate Mommal: An
Introduction to Psycholinguistics. Hutchinson 
of London. (1976), pp. 32-63«
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psycholinguistic strophy (the revorso of psycholinguistic 

development) in consequencoof und er-ut i  1 i  zat i  on which 

i t s e l f  may be due to such indifference, es wo have 

seen in Type I I I  attitude, to vigorous oral work in 

one of a b ilingual's  languages. Again, some otlier 

factors may bc responsible fo r thcir poor bilingual 

productive a b ility , but i t  may also bc the consequence 

of their in su ffic ien tly  oxercisod language faculty*

Thus the results obtained in our test of this 

hypothesis providc empirical evidence to Support the 

adoption of Types I  and I I  attitudes, but preferably 

Type I I ,  fo r greater bilingual proficiency,

5.5 Bilingual fluency in re la tion to socio-economic

stotus of t he home.

By the same considerations on which our f i f t h  

hypothesis was bu ilt, the heleventh asserts that 

bilinguals from the socio-economically superior homes 

are less productive in Yoruba than the ir counterparts 

from the humbler homes; but they are more productive 

in Bnglish. This hypothesis is tested by the performance 

o f our subgects in the tost of verbal fluency in threo 

domains, narnely, the home, the neighbourhood, and 

occupation.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



24-8 -

The decision to test the hypothesis by the 

measure of fluoncy in only these three domains was 

based, f i r s t ,  on a consideration of the degree of 

interactional informality in them as compared to somo 

other re la tive ly  more learned domains, such as health 

or re lig ion . For instonce, language choico and usage 

in the home dornain contra st in thoir unregulated 

idiosyncrasy with the prescribed and over-rehearsed 

choice and usage patterns in formal worship in the 

domain of re lig ion . .Fluoncy in a language in such a 

domain is  therefore considered attributable to, and 

more lik e ly  re flects  the spontaneity, frequency, and 

richness'of the uso of the particular language in the, 

domain. Second, there is the institutionalisa.tion 

of English in the formal school curriculum which 

consequently ensures a greater fluency in the 

language than Xoruba. in thot domain. In contrast, 

while language choice and usage in the home domain 

may follow  somo pattcrn, they only dp so on individual 

family basis, and not as a general policy decision such 

as the enforcement of English in the secondary school.

In the ligh t of these considerations, the factors
*

v/hich w ill then d ifferen tia te  fluency across groups 

of bilinguals are the socio-economic status and the
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established pattern of usage in the individual family 

units within eoch group or category. In the analyses 

which follow , our sub.jects are in the same fivo  

occupationol groups (OGs) we described in our tost 

of the f i f t h  hypothesis.

5.5^ Bilingual fluency in the hor,ie doaain

The tables below (Tables 38, 39) spread the 

scores in. the test of fluency in Yoruba and English 

in the hone domain by bilingual subjects whose fathers 

belong to the d ifferen t OGs„

TABLE 38a.

Esther *s OG X Yoruba fluency in the hone domain

t----- ------1------------1----- r — ............. T '"  — ~r~— *— r
Levels of flue ncy 0G1 0G2 0G3 0G4 0G5 Total

1. 0 -  4 words 3 0 8 1 3 15
2, c -  9 I! 26 12 50 14 25 127
jr / / *» 10 - 14 U 73 7 56 14 38 183

4, 15 -  19 n 27 8 7 5 19 66

5. 20 words S:, over 3 0 1 1 1 6

Total 132 27 122 35 86 402
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TABLE 38b

Coluan Percentage from the raatrix in Teble 58a

Levels of fluency
T -- ‘ —

0Ct1 0G2 0G3 0G4
*t— ~r

0G5

1 . 0 -  4 words 2.3 0 .0 6 .6 2.9 3.5
2 . 5 - 9 ,  " 19.7 44.4 41.0 40.0 29.1

3. 0 1 55.3 25.9 4-5.9 40.0 4 4 .2

4. 15 -  19 20.5 2 9 .6 5.7 14.3 2 2 .1

ii
• 

ii
L

A
 

II

20 words & over

11
K
>
 
II 

« 
II 

CU 
II II 

H
l

0 .0 0 . 8
1 =====JL 2,9 1 . 2

Jt._-._--_X

= 37.44 8t 5/o levo l of significance where 
only 26.30 was reo ui red.

TABLE 39s

Esther*s OG X English fluency in the home donain

--------------- -—,-----,----- 1-----1----- ?--- - ~ r~—--r
Levels of fluency 0G1 0G2 0G3 0G4 0G5 Total

1 . 0 -  4 words 1 0 0 0 3 4

2 . 5 _ 9 ” 33 2 12 2 26 75

3. 10 i ■f?

I

68 13 59 24 43 207

4. 1 5 -  19 27 10 43 7 13 100

5. 20 words & over 3 2 8 2 1 16

Total 132 27 122 35 86 402
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TABLE 39b

Column Pereentoge from the ma.trix in Toble 39̂

Levels of fluency 0G1 0G2 * 0G3 0G4
i •

0G5

1. 0 -  4 words 0.8 0.0 0.0 0.0 3.5

2. 5 -  9 " 25.0 7.4 9.8 5.7 30.2

3. 10 -  14 51.5 48.1 48.4 68.6 5 0 .0

4. 15 -  19 20.5 37.0 35.2 20.0 15.1

5. 20 words & over' 2.3 7.4 6.6
i.

5.7 1.2
1  X

O
% = 45.99 at 5% le ve l of significance where 

only 26.30 was required.

The pairs of fable 38 and 39 reveal the follow ing 

conceming the degree o f verbal fluency of our subjects 

in their two languages:

( i )  Tables 38s and 38b show that the majority of the 

subjects in a l l  the OGs are quite fluent in 

Yoruba. The mode fo r 0G1, OG3•and 0G5 is le ve l 3«

0G4 has two modes the higher o f wliich (qu a lita tive ly ' 

is  leve l 3. The mode of fluency in OG2 is the 

lowest, leve l 2.
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( i i )  Wo draw a dividing line between levels 2 and 5 to 

demarcate very poor and poor fluency (leve ls  1 

and 2) from fa ir ,  good and very good fluency 

(leve ls  3 to 5). This shows in fable 38t tho 

follov/ing proportions of poor fluency fo r the 

groups: 22,0# in 0G1, 44.4# in 0G2, 47.6# in 0G3, 

42,9# in 0G4, and 32,6# in 0G5, The corresponding 

proportions of between fa ir  and very good fluency 

fo r the rospective groups are 78.1#, 55«5#»

52.4#, 57*2# and 67.5#* 0G3 is  thus shown to have 

the largest proportion of the ir number on the side 

of poor fluoncy (47, fo )  and the smallcst proportion 

showing fa ir ,  good and very good fluency (

(52.4#), Their counterparts in 0G1 have the smallest 

number on the side of poor fluency (22.0#) and the 

largest on the side of fa ir  fluency (78.1#). fluency 

performances by the other two groups f a l l  between 

these extremes, 0G2 and 0G4 are close to 0G3 while 

OG5 is close to 0G1, The pattem of fluency in 

this domain thus Supports our hypothesis which 

relates Yoruba fluency anong this category of 

bilinguals to the socio-economic status of th e ir 

fam ilies, namely, that bilinguals of this category 

who come from the socio-econoaically superior
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homos are less productive in Yoruba than the ir
2counterparts from the humblor homes. A X test 

of significance on this shows i t  to be quite 

sign ificant. At the 5$ level, 37.44 was obtained 

v/here only 26.30 .is required.

( i i i )  The pattern of English fluency as shown in

Tablc-s 39a and 39b also supports the second part 

of the hypothesis. The mode of flucncy fo r a l l  

the groups is  leve l 3 but we notice that quite 

a large proportion of the subjects in 0G1 

( 2 5*8$) is less fluont than the fa ir  mode.

Against this only 9.8$ of those in 0G3 fa l l  

on the side of poor fluency. Correspondingly 

74.3$ of those in 0G1 as against a larger 90.2$ 

of those in 0G3 Show fluency at the higher leve ls . 

Bilinguals in 0G2 and 0G4 show degrees of fluency 

comparable to those in 0G3 but those in 0G5 

appear in general to be poorer than even the 

subjects in OG1. The pattern of English fluency 

in this domain is also sign ificant at the 5$ 

leve l where 46.00 is obtained when only 26.30 

is required.
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5.52 Bilingual fluency in tho neighbourhood domain

lables 40 and 41 below Show the Yoruba and English 
fluency scores in this domain.

TABLE 40a

Fat her 's OG X Yoruba fluency i n the 
ne ighbourhood dome in

nevels
-- ----y-

of Fluency 0G1 OG 2 OG?
~t--------r

0G4 0G5
•--------- —
Total

1. 0 -  4 words 1 2 6 1 TP 13

2. 5 - 9 " 37 6 33 10 29 115

5. 10 - 14 78 q 63 19 44 213

4. 15 -  19 14 7 17 4 10 52

5. 20 words & over 2 3 3 1 0 9

Total 1 3 2 27 122 35 86 402

TABLE 40b

Column Percentage from the matrix in Toble 40a

Le ve ls of fluency 0G1 0G2 0G3
"T“-----

0G4
'» ~~—o—

0G5

1. 0 - 4- words 0.8 7.4 4.9 2.9 3.5

2. 5 -  9 it 28.0 22.2 27.0 28.6 33.7

3. 10 -  14- u 59.1 33.3 51.6 54.3 51.2

4. 15 - 19 fi 10.6 25.9 13.9 11.4 11.6

5. 20 words & over 1.5 11.1 2.5 2.9 0.0

= 25.54 when 26.30 was required.
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TABEE '41a.

Esther*s OG X Bnglish fluency in the 
T^ighbourhood domsin

Lovels of fluency
I t

0G1 OG 2 0G3 0G4 0G5 'Tota l'

1. 0 -  4 words 1 0 0 0 2 3
2. 5 - 9  " 37 5 19 5 32 98

3. 10 -  14 " 70 10 60 24 38 202

4. 15 -  19 21 11 39 2 14 87

5. 20 v;ords & over 3 1 4 4 0 12

Total 132 27 122 35 86 402

TABLE 41b

Coluian Percentage from tho matrix in Table 41a

Lcvels of fluency
—j-----

0G1
T----—1

0G2
1------

0G3
t----

0G4
t-----— r

0G5

1. 0 -  4 v/ords 0.8 0.0 0.0 0.0 2.3

2. 5 - 9  " 28.0 18.5 15.6 14.3 37.2

3. 10 -  14 " 53.0 37.0 49.2 68.6 44.2

4. 15 -  19 " 15.9 40.7 32.0 5.7 16.3

5. 20 words & over 2.3 3.7 3.3 11.4 0.0
= = == = = = = = = = = = = = = = — = = =====1:= = = = =

niiI!!iIIII“II

p
X = 49.68 when only 26.30 was required.
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Yoruba flucncy scores as scen in Tables 40e and 

40b are rather closs between bilinguols in the 

d ifferen t OGs. Contrary to the hypothesis being vo rified  

the pattem is one of near ejquality instead of a 

distinguishing superiority of the subjects in 0G1 

over the othors.

( i )  The mode of fluency is the same -  leve l 3.

( i i )  Vcry l i t t l e  differences exist between the 

groups in the proportion of subjects of 

very poor and poor fluency - 28,3% in 0G1, 

29,6% in 0G2, 3i.9^ in OG3, 31.5$ in 0G4, 

and 37# 2$ in 0G5. Thus tho proportion of 

subjects on the side of fa ir  fluency fo r  the 

respective groups is 7 1 . 2$, 7 0 . 3$» 68«

68,6% and 62.8$«
( i i i )  In particular, bilinguale in 0G2, 0G3»

and 0G4 appeor to possess greater Yoruba 

fluency in this domain os compared to their 

flucncy in the home domain. As against 

their respective 44«4$, 47.6$, and- 42.9$ 

in the home domain, only 29.6$, 31*9$ and 

31.5$ showed poorly in this domain whilo 

corresponelingly greater proportions showed 

remarkable fluency at the higher levels 4 

and 5-
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( i v )  By contrast, bilinguals in OGI who by our 

hypothesis, should be remarkably more fluent in 

Yoruba have in fact per̂ t>rr»w|more poorly. A greater 

Proportion of them, 28.Q% in this domain, as 

against 22m0°6 in the home domain were hardly 

fluent while, as we have seen fewer of them 

( 7 1 *2 /0  as against 7 8 .^  in the home domain 

attained the higher levels of fluency. The 

poorest group however, is  0G5.

(v ) A X test o f significance shows that no 

sign ificant differences exist between the 

groups. 25*51 is  obtained where ot least 

26.50 is required.

The pattem  of English fluency in this domain has 

however supported the second part of the hypothesis.

We find (Tables 41a, 41b^that:

( i )  Apart from 0G2 where a higher fluency mode

obtains ( le v e l 4 ), the general mode is leve l 3< 

But the proportion of subqects in the groups 

who f a l l  below and above the dividing line 

drawn between levels 2 and 3 shows that
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( i i )  the subjects in 0G1 are less fluent in English 

than their counterparts in OG 2, OG 5, and 0G4. 

More of them (28.8/0 f a l l  below the l in e , i .e .  

at levels 1 and 2 of very poor and poor 

fluency, while 71.2̂ 6 show fluency at the 

higher leve ls . In contapest, only 15»6$ o f the 

subjects in 0G3 f a l l  on the poor side of the 

line while e langer 34.5$ attain the higher 

leve ls .

( i i i )  The poorest group is  again, 0G5. 39*5$ o f

them show on the side of poor fluency while 

only 60.5$ attain levels 5 and 4.

( iv )  Unlike the pattem of Yoruba. fluency which did 

not distinguish between the groups the

re lative differences in English fluency in
. pthis domsin sre quite s ign ifican t. A X test

of their significance yields 49.68 at 5$ 

leve l where only 26.30 is required.

I t  is observed that Yoruba fluency scores in this 

domain should cause us to re ject the f i r s t  part of 

this hypothesis. Gimilar results were got when this

same socio-economic Status variable was staked as a
«

determinant of Yoruba comprehension a b ility . We then 

suggested that the variable as defined was lim ited as
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a factor of language proficiency. Be that as i t  may, 

in the present esse i t  has proved s positive factor 

of fluency as seen in the substantial gain in Yoruba 

fluency by the subjects in 0G2 and OGJ. Notice that 

the topic specified in th is dornain was the market 

(o ja ). One's knowledge about the market Situation, fo r  

example the a rtic les  on sale, the style and language 

of market transactions, and so on, is  acquired by 

practical fam ilia rity  with markets, or by reading. In 

both ways the bilinguals in OG2, OG 3 and OG2!- have an 

advantage over their counterparts in OG-1. They 

undoubtedly have fa c i l i t ie s  fo r  wider reading in both 

English and Yoruba. This ehlarges the ir stock of words. 

Moreover, whereas most of the bilinguals in OG1 are 

probably fam iliär, in terms of practical involvement 

or participation, with only the Yoruba trad itional 

market Situation, their counterparts in 0G2, 0G3 and 

0G4jpin addition to the trad itionel market, know the 

modern Western style supermarket. The a3?ticles on sale 

in auch supermarkets are more varied, and in Nigeria 

they operate both in English and the language of the

community, in this case, Yoruba. The categories of
*

bilinguals who patronise them, i .e ,  the socio-economic- 

a lly  more comfortable fam ilies, have' opportunities
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fo r  expanding their vocabulary in th is domain, This 

argument may not be conclusive but i t  explains some 

of the gain in Yoruba fluency by the subjects in 

0G2, 003 and 0G4.

5-53 Bilingual fluency in the domain of pccupation

Table 42 and 43 below show the Yoruba and English 

fluency scores in the domain of occupation.

TABLE 42a

Esther's OG X Yoruba fluency in the domain 
of pccupation

Levels of 
iluency

1--

0G1 0G2

*T------- T-

0G3

------ r

0G4 0G5

T 1

Total

1. 0 -  4 words 1 2 7 1 3 14

2 , 5 - 9  " 47 11 57 11 35 161

3. 10 ~ 14 " 75 12 ^9 20 41 197
4. 15 -  19 " 9 2 9 3 6 29

5. 20 words & over 0 0 0 0 1 1

Total !!
OJ 

il
k
n
 II 

, 
V

 
IIII

-II i;
O

- n 
OJ II nil

*ii 122 35 86 402

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  261

TABLE 42b

Column Percents.ge frora the matrix in gable 42a

1 > ~ ---- ---------— ------ 1--------------- — f------ ----------- I

Levels of fluency OG 1 0G2 0G3 0G4 0G5

1. 0 - 4 words 0.8 7.4 5.7 2.9 3.5
2. 5 -  9 " 35.6 40.7 46.7 31.4 40.7

3. 10 - 14 56.8 44.4 40.2 57.1 47.7
4 . 15 _ -iQ " 6.9 7,4 7.4 8.6 7.0

5. ii
0

 
ii

CM 
II II

words & over 0.0 0.0 0.0 0.0 1.2

X2 = 16.51 at % le ve l where 26.30 was required

TABLE 45a

Father*s OG X English fluency in the domain o£
occupation

1 - - - - - - - - 1—  - - - - - - 1- - - - - -- - - ?— —- - - 1- - - - - - - - - t- - - - - - - - - r
Levels of fluency 0G1 0G2 0G3 0G4 0G5 Total

1. 0 - 4 words 1 1 4 0 7 13
2. 5 -  9 " 41 10 25 11 34 121

3. 10 -  14 74 14 65 18 37 208

4. 15 - 19 " 15 2 25 5 8 55

5. 20 words & over 1 0 3 1 0 5

Total 132 27 122 35 86 402
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TABIE 43b

Colmrei Percentage frorn the matrix in 'fable 43&

Levels of fluency 0G1 OG 2 ' 0G3 0G4 0G5

1. 0 -  4 words 0.8 3.7 3.3 0.0 8.1

2. 5 -  9 " 31.1 37.0 20.5 31.* 39.5

3. 10 - 14 " 56.1 51.9 53.3 51.* *3.0

4. 15 -  19 " 11.4 7.1- 20.5 14.3 9.3

5. 20 words & over 0.8 0.0 2.5 2.9 0.0

X2 = 29.11 at 5$ whe re 26.50 is  required

The mode of Yoruba fluency in this domain is 

leve l 3 Tor a l l  the groups except 0G3 where i t  is 

leve l 2 of poor fluency (Tables 42a and 42b). The 

largest proportion on the side oT poor fluency (52.4$) 

and the smaliest on the side of fa ir  fluency (47.6$) 

occur in 0G3. The corresponding proportions in 0G1 

are 36.4$ and 65*6$. Other differences in the degree 

of fluency can be noticed between the other groups.

The general fluency of the subjects in 0G4 is even 

higher than that of th e ir counterports in 0G1«
* t

However, these differences are fa r from being s ig n if i-  

cant. At the 5$ leve l, the X2 test yields 16.51 

where 26.30 is required.
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But the pattem of English fluency in the domsin 

s ign ifican tly  supports the second pari of the hypothesis. 

The mode of fluency fo r  a l l  the groups is leve l 3 

(Tables 43a, 43b) but the subjects in OG3 clearly show 

the superiority of thein fluency over a l l  the other 

groups as a smaller propoirtion of the ir nurnber ( 2 3 . 8$) 

f a l l  on the side of poor fluency while a lsrger 

(76.3$) f a l l  on the fa ir  side. In the other groups the 

Proportion on the side of poor fluency is  31.9$ in 

0G1, 40.7$ in 0G2, 31.4$ in 0G4, and 47.6$ in 0G5*

On the fa ir  side for these groups respectively are 

68.3$, 59.3$, 59*3$, 68.6$ and 5 2 . 3$. 1’h.e subject® in 

0G3 are thus quite distinguished while those in the 

other groups show only l i t t l e  differences over one 

another. We notice that the poorest group is  not 0G1 

but 0G5. The pattem of English fluency in this domain 

proves to be quite sign ificant at the 5$ leve l v/here
P

X test yields 29.i1 when only 26.30 is required.

The topic named in the present domain was farming 

(i$e agbe), and we had expected the subjects in 0G2,

0G3, 0G4 and 0G5 to be fa r  less fluent in Yoruba than 

the ir counterparts in 0G1 in a domain which, fo r 

practica 1 purposes, operates mainly in the indigenous 

language, and in which fewer of the ir own parents
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engage as against the majority of the parents of the 

subqects in OG1 who are peasant farmeis. But our 

chi-square test revealed no significant differences 

in Yoruba fluency among the sub<jects in a l l  the groupß.

But the remarksble Yoruba fluency shown by the subjects 

in OGs 2 fco 5 should no longer be surprising as i t  is 

perhaps another evidence of the role of general 

reading, including occasional Yoruba reading, to 

v/hich we now add access to the raedia of mass communica- 

tion as a means of building a wide vocabulary.

The role of the radio and te lev is ion  is  particu- 

la r ly  important fo r  disseminating knowledge and the 

register of agriculture especially in the Yoruba- 

spealcing States of N igeria. Every week on the Radio 

O-Y-O^as part of government e ffo r t to promote agriculture, 

one documentary Programme on farming is broadcast in 

Yoruba ( 'Agbe onije amodifn’ ) .  I t  lasts 30 minutes 

and is repeated during the week. The NBC (West) also 

broadcasts a thirty-minute talk to farmers in Yoruba 

(Agbe onije oqumo). On te lev is ion , too, a documentary

Programme is tra n sm itted  (Ere Agbe), and is  also

repeated in the course of the week. According to  the 

socio-economic characteristics we attributed to the 

d ifferen t OGs, bilinguals in OGs 3 and 4, and perhaps
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those in OGs 2 and 5 but probably not those in 0G1, 

have regulär access to radio and te lev is ion  as these 

would be more commonly found in the homes of members 

of these groups. Therefore, by general resding and 

by listening in to the kind o f radio and televia ion  

Programmes mentioned above (a lbe it involun tarily ), 

children in such homes have their stock of words in 

this domain exganded, and by so doing have made up 

fo r the deficiencies they would have had by the lack 

of practical opportunities or fa c i l i t ie s  to acquire 

appropriate vocabulary in the fie lö .. The fa ire r  

English fluency of the subjects in 0G1 over those 

in OG5 was probably due to other variables yet to 

be accounted for.

But in the last chapter we found that socio- 

economic stotus, defined as a unit, was rather shaky 

as a determinant of comprehension a b ility . We then 

compounded its  elements with those of the formal 

institu tional variable, and found that bilingual 

comprehension a b ility  is  more assuredly determined 

by the new compound variable. We have now examined
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the degree o f our subjects' fluency in the ir two 

languages on the basis of their socio-economic status, 

and found that in two of the three domains our 

hypothesised differences in their Yoruba fluency were 

non-existent (in  the domains of the neighbourhood and 

occupation). The pattem of English fluency in a l l  the 

domains however supported the second part of the 

hypothesis, a b it tenuously in one. Therefore, to come 

to a balanced conclusion with regard to the e fficocy  

of this compound variable as a determinant of bilingual 

proficiency we now proceed to test our present 

hypothesis on the basis of the new compound variable. 

The variable and the groups which realise i t  remain 

as described in our alternative analyses of compre- 

hension scores in the test of the f i f t h  hypothesis.

In terms of this compound variable we now restate 

our present hypothesis as follows: The subjects in 

Type 2 and Type 3 schools are superior in Yoruba 

fluency to their counterparts in Type 1 schools, but 

they are re la tive ly  less fluent in English than the 

la tte r .

5.0h Bilingual Verbal Fluency in relation to the type

of School the bilingual attends.

Below we present Yoruba and English fluency

scores in three domains by subjects in three types 
O-f scW&cis.
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Bilingual Verbal fluency in the home domain

Type of School X Yoruba fluency in the ’home
domain TABLE 44a

Levels of fluency
V r V
Type 1 Type 2 Type 3 Total

1. 0 -  4 words 12 3 0 15

2. 5 - 9  " 76 46 5 127

3. 10 -  14 " 79 76 33 188

4. 15 -  19 20 33 13 66

5. 20 words &over ' 1 5 0 6

Total 188 163 51 402
1 __ 1

*

TABLE 44b

-Colunn Pcrccntagc fron thc natrix in Tsblc- 44a.

$ -■

Levels of fluency
V* ?
Type 1 Type 2

r
Type 3

f

1. 0 -  4 words 6.4 1.8 0 . 0

2. 5 - 9  " 40.4 28.2 9.8

3. 0 1 4? 42.0 46.6 64.7

4. 15 -  19 10.6 20.2 25.5

5. 20 words & over 0.5 3.1 0 . 0
_JL

X^ * 32,29 st 3% le ve l where 1 3 « 5 1  was required.
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TABLE 45a

Type of school X English fluency in the home domain

- - - - - - - - - - - - - - - - - - - - - - -  - - - - - - — - - - - - - - - ?- - - - - - - - - - - - - - j- - - - - - - - - - - - -  - f - - - - - - - - - - - - - - - - 5—  - - - - - - - -  T
Levels of fluency Type 1 Type 2 Type 3 Total

1 . 0 -  4 words 1 3 0 4

2 . 5 -  9 " 18 49 8 75

3. 10 -  14 94 84 29 2 0 7

4. 15 -  19  » 63 24 13 100

5. 20 words & over 12 3 1 16

Total 188 163
.1 _A 51 402

jt___ j.

TABLE 45b

Column Percentage from the matrix in Table 45a

Levels of fluency
T------ “
Type 1 Type 2

-----------r---
Type 3

1. 0.5 1.8 0.0

2 . 9.6 30.1 15.7

3. 50.0 51.5 56.9

4. 33.5 14.7 25.5

niiiiniiiiiiiinniiI!IIilIIIIII
• 

II 
LT\ II

6,4i ii
CO 

l 
• 

I
V

 !II■H 2.0

p
X = 39*88 st 5% leve l where 15*5'! was required.
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In Tables 44b and 45b above we place a line between 

levels 2 and 3 to demarcate very poor and poor fluency 

(leve ls  1,and 2) and fa ir ,  good, and very good fluency 

(leve ls  3» 4- and 5)o This shows clearly  (Table 4-4b) 

that the pattern of Yoruba fluency in this domain 

Supports our hypothesis as smaller proportions of the 

subjects in Types 2 and 3 schools (30.0$ and 9*8% 

respectively) as against a much larger proportion of 

their counterparts in Type 1 schools (46.8$) f a l l  on 

the side of poor fluency. Thus, 69*9% of the subjects 

in Type 2 schools and 90.2$ of those in Type 3 school 

es against a rauch smaller 53*4$ of those in Type 1 

schools Show on the side of fa ir  fluency. But the wide 

proportional diffefences of poor and fa ir  fluency 

between the subjects in Types 2 and 3 schools cited 

immediately above are also noticeable. In our typology 

of schools (Chapter 3)» the only difference we perceived 

between the two types of school was locational (urban/ 

rural), and we would therefore suggest, ten tatively , 

that the re la tive  superiority of the subjects .in Type 3 

school over those in Type 2 schools is due to this 

variable. The pattern of Yoruba fluency in this domain 

hos proved quite s ign ifican t. Our test of s ig n if i-

cance on i t  yields 3 2 .2 9  at 5$ leve l where only 15*54 

is required.
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The psttern of English fluency in the domain also

Supports the second part of the hypothesis, namely,

that the subqects in Types 2 and 3 schools are less

in English thsn their counterparts in Type 1

schools. Respectively, 31*9$ and "15*7$ of thera as

against a smaller 10.1$ of those in Type 1 schools

f a l l  on the side of poor fluoncy v/hile 68.0$ and

84-.4$ of them respectively as against 89*9$ of those

in Type 1 schools show fa ir ,  good, and very good

fluency. Their re la tive  degrees of English fluency

as distributed in the pair of Tables 4-5 is  quite 
• • ?sign ificant. A %- test of significance on i t  yields 

39*88 alt 5$ lovel where only 15*51 is required.

But we notice a higher degree of English fluency 

among the subjects in Type $ schools. Indeed, as the 

analysis above shows, they (the subjects in Type 3 

school) are quite close to those in Type 1 schools. 

Above, we attributed th e ir  superiority in Ycruba 

fluency over their peers in Type 2 schools to the 

rural locotion of their school, This remarkable 

superiority in English fluency was however unexpected, 

and is perhaps due to sorae unquantifiable factor 

such as the zeal brought into formal teaching which
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we suggested (Gliapter 4, page 1 3 9 ) is usually 

greater anong the teachers in the rural area schools. 

Earlier in this chapter we have explored more fu lly  

che e ffec t of the rural/urban location of schools on 

bilingual fluency and accounted Tor the a b ilit ie s  of 

the subjects in the two locations.

5*55 Bilingual fluency in the neighbourhood domain 

In the pairs of Tables 46 and 47 below we 

distribute the bilingual subjects in each type of school 

at the d ifferen t levels of Yoruba and English fluency.

TABLE 46a

Type of School X Yoruba fluency in the 
neighbourhood domain

------ r
Levels of fluency Type

—j-----
1 Type 2

~i----------
Type 3

~i--------- r~
Total

1. 0 -  4 word3 12 1 0 13

2. 5 - 9 " 48 56 11 119

3. 10 -  14 " 94 85 34 213

4. 15 -  19 29 17 6 52

5. 20 words & over 5 4 0 9

Total 188 165 51 402
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TABLE 46b

Column Percentage from the matrix in Table 46a

Levels of fluency
i---------
Type 1 i-

g"
ZA -8 CD ro

~T~ --F“
Type 3

1 . 0 -  4 words 6.4 0 .6 0 .0

2 . 5 - 9  " 25.5 34.4 2 1 .6

3. o « -P 5 0 .0 52.1 66.7

4. 15 -  19 " 15.4- 10.4 1 1 . 8

5. 20 words & over I!
O
- 

I!
• 

II 
C\J 

ll II II 
H
l

2.5 0 .0

o
X  = 19.4-7 at 5$ leve l wliere 15.51 was required.

TABLE 47a

Type of School X Bnglish fluency in the 
neighbourhood domain

Levels of fluency
-r~ • —-" ■ ,"i
Type 1

i—
Type 2

i-------
Type 3 'Total

1 . 0 -  4 words 1 2 0 3

2 . 5 -  9 " 25 56 17 98

3. 10 -  14 99 75 28 202

15 -  19 54 27 6 87

5. 20 words & over 9 3 0* 12

Total 188 163

ll- ii ii ll 
VJ

l
ii I!

402
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TABLE 47b

Column Percentage from the matrix in Table
*

Levels of fluency
; t
Type 1

t i
Type 2 Type 3

1* G -  4 woras 0.5 1 . 2 0.0

2 «, 5 - 9  " 13.3 34.4 33.3

3* 10 ~ 14 » 52.7 46.0 54.9
4. 15 -  19 4.8 1 .8 0.0

= 32,70 at 5$ leve l where 1 5 . 5  ̂ was required.

Our hypothesis predicts a pcorer loruba. fluency 

for thc- bilingual subjects in Type 1 schools in 

conparison to tiie ir counterparts in the other tv/o 

types of school. Between Types 3 and 1 schools the 

hypothesis is strongly supp orte d«, We notice (Table 

46b) that of the subjects in Type 1 schools, . 9/> 

fa l l  on the side of poor fluency while 6 8 * attain. 

the levels of higher fluency. The corresponding 

proportions of the subjects in Type 3 school at these

levels are 21 • 6  ̂ and 78.5/X

But between the subjects in Types 2 and 1 school 

the hypothesis appears to have been reversed. A 

larger propörtion of the formen (35.0/3) as against
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a sraaller proportion of the la tte r  (3i«9$) have poor 

fluency. Correspondingly, a smaller proportion of the 

formen (65*0$) as against a larger proportion of the 

la tte r  (68.1$) possess between fa ir  and very good 

fluency. This high degree of Yoruba. fluency by the 

subjects in Type 1 schools immediately recalls our 

ea rlie r  finding of very close degrees of fluencj*- in 

the s&me domain between the subjects in our OGs 2,

3 and 4 as compared to their counterparts in 0G1 

(see above, page 257 )o In the present case the high 

degree of fluency is more remarkable as the subjects 

in Type 1 schools have not merely been about equal in 

Yoruba fluency to those in Type 2 schools; their 

performance shows them to be more fluent as the 

comparative proportions pointed out Qhcve Show.

We have ea rlie r  suggested somo identity between, 

on the one hand, the majority o f the subqects in OG 3 

and 0G4 in particular, and on the other hand the 

majority of the subjects in Type 1 schools -  on the 

basis of th e ir privileged socio-economic Status which 

in tum fa c ilita te s  their admission into this type 

o f school (Chapter 4 ). I f  this partia l identity is 

granted (together v/ith its  concomitant ascrip tions), 

then our account fo r the remarkable Yoruba fluency
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the sutgects in 0G3, 0G4 in this domain goes fo r 

the performance seen here of the sub.jects in Type 1 

schools, There is also the advants ge of better 

instructional fa c i l i t ie s  which they have over their 

counterparts in the other type of school. The pattern 

of Yoruba fluency displayed in the tables above is
O

quite s ign ifican t. The ÜC test of significance on i t  

yields 19« 47 at the 5$ le ve l where only 1 5 .5 1  is 

required.

The pattem of English fluency as seen in Table 

47s and 47b also confirras the second part of the 

hypothesis. As predicted, the subjects in Types 2 and 

3 schools are far less fluent in English than their 

counterparts in Type 1 schools. This is  c learly  seen 

from a comparison of the proportions of the subjects 

in each type of school on either side of our dividing 

lin e. The pattern seen here is highly sign ificant as 

the test on i t  yields 32.70 at the 5$ leve l where 

only 15.51 is required. The tests of significance 

of Yoruba and English fluency in the domain thus 

point to the v ia b il ity  of this compound variable as 

a factor of bilingual verbal fluency.
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5 .5 6  Bilingual fluency in the domsin of occupations

TABUS 48a

Type of School X Yorube fluency in the
domain of occ upation

1
Levels of fluency Type 1 Type 2 Type 3 'fö ta l

1. 0 -  4 words 13 1 0 14

2. 5 - 9 " 75 71 15 161

3. 10 -  14 » 84 79 34 197

4. 15 - 19 " 16 11 2 29

5. 20 words & over 0 1 0 1

Total 188 163 51 402

TABLE 48b

Column Percentage from the matrix in Table 48a

Levels of fluency Type 1 Type 2 r.
--------- - JP ,
Dype 3

1. 0 -  4 words 8.9 0.6 0.0

2. 5 - 9  " 39.9 43.6 29.4

3. 0 1 -A -P 44.7 48.5 66.7

4. 15 -  19 " 8.5 6.7 3.9

5. 20 words & over 0.0 0.6 0.0

X  ̂ = 20.63 st 5°/° leve l where 15* 51 is  required.
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TABLE 49a

Type of School X English fluency in the 
domsin of occupstion

Levels of fluency
i
Type 1 Type 2 * Type 3

“i— ----- r~
Total

1. 0 -  4 words 6 7 0 13

2. 5 - 9  " 34 58 19 111

5. 0 1 ■r? 108 84 26 218

4. i5 .-  19 36 13 6 55

5. 20 words & over 4 1 0 5

Total 188 163- i 51
.  JL

402
- J L - .  JL

TABLE 49b

Column Percenta.ge from the mstrix in Table 49a

Levels o f fluency Type 1
~r --------
Type 2

-----------r
Type 3

1. 0 -  4 words 3.2 4.3 0.0

2. 5 - 9  5! 18.1 35.6 37.3

3. 0 1 ri -t* 57.4 51.5 51.o"

4. 15 -  19 " 19.1 8.0 11.8

5. 20 words & over 2.1 0.6 0.0

a?  -  25.00 at 3% leve l where 15.51 is required.
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General Yoruba fluency in tliis domain is rather 

poor. As Tables 48a, -18b show nearly half o f^he 

subjects in Types 1 and 2 schools demonstrate poor  ̂

fluency» For the subqects in Type 1 schools, the 

degree of fluency is sim ilar to their fluency in the 

home domain (see Tables 44a and 44b above), but the 

subjects in Type 2 schools hsve shown more poorly in 

this domain. The subjects in Type 3 school, in 

Proportion to their number, have shovm better fluency 

but theirs too is a. poorer echievement when compared 

to their levels of fluency in the other two domains 

we have examined.

V/ith reference to our hypothesis the pattem of 

Yoruba fluency as seen in these tables is  rather 

undecided. Between Types 3 9nd 1 schools, and between 

Types 2 and 1, the picture is one of near equaljty 

instead of a decidedly better fluency omong the 

subjects in Type 2 schools in comparison with their 

counterparts in Type 1 schools. The differences we 

have noticed between the groups 3re quite small 

particu larly between the sub.jects in Types 1 and 2 

schools, but they are in the direction of our 

hypothesis and have proved to be s ta t is t ic a ily
psign ifican t. A X, test of its  significance yields 

20.63 Qt the 5% leve l v/here only 15.54 is required.
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The differences in the degree of English fluency 

between the subjects in Type 1 schools on the one 

hand?and those in Types 2 and 3 schools on the other^ 

have again confirmed the second part of the hypothesis. 

Proportionally, fewer of the subjects in Type 1 schools 

(21.3$) f a l l  on the poor side as against much larger 

proportions of those in the other two types of school 

(39.9$ and 37.3$ respective ly ), while a larger 

Proportion of them (78.6$) as against smaller propor- 

tions of those in Types 2 and 3 (60.1$; 62.8$) Show
. O

fa ir  fluency. A X best of the significance of this 

pattem of performance yields 2 5 .0 0  at 5$ leve l where 

only 15.51 is required, thus showing the pattern of 

fluency to be quite s ign ifican t.

We have examined the strength of this compound 

variable sc a determinant of bilingual verbal fluency 

in three selected domains and now summarise the main 

features of the results and our observations on them. 

( i )  The subjects in Type 3 school have proved to be 

decidedly more fluent in Yorubs than their 

counterparts in Types 1 and 2 schools; their 

performance has thus confirmed our hypothesis 

in this regsrö - in general. But the prediction 

of the variable should also hold between the

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



280 -

subjects in Type 2 schools, that is , superior 

Yorubo fluency, over the ir counterparts in Type 

i  schools. Tfcis has not been conclusively 

demonstrated by being consistently dernonstrated 

in a l l  tho dcmains. Äs the results show, in the 

home doraain, they (the subjects in Type 2 schools) 

displayed greater fluency than the subjects in 

Type 1 schools, but in the neighbourhood domain 

they were less fluent. Even in the domain of 

occupation they only managed to show a shade 

rnore fluent than the subjects in Type 1 schools. 

( i i )  The patterns and degrees of fluency in English, 

as between, on the one hand the subjects in 

Type 1 schools and on the other hand, those in 

the other tv/o types of school, have also confirmed 

the hypothesis. hith regard. to this compound 

variable,thcrefore,the Yoruba fluency attainment 

of the subjects in Type 1 schools is of great 

in terest, fo r whereas th e ir superior English 

fluency as predicted was only confirmed, their

high degree of Yoruba fluency (as seen in two 

of the three domains in which we have examined 

bilingual fluency) was not foreseen (given the 

Orientation of the elements of the variab le ).
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This, therefore, emerges as the most remarkable aspect 

of these results. Its significance fo r our hypothesis 

can hardly be missed, na me ly , that this compound 

variable is a more positive determinant of bilingual 

fluency. Here, i t  is responsible fo r  superior fluency 

in English which comes under its  ftjuspicious influences 

(since the elements of the variable have been shown 

to be predisposed to or deliberately orientated 

towards English in the sections of the Nigerian 

society where they obtain), and fo r high fluency in 

Yoruba in spite of the non-chalant i f  not outright 

negative disposition of the elements of the variable 

to the la tte r  language.

5.6 Sex and bilingual fluency

F inally, v;e examine an aspect of a possible 

b io log ica l and demographic dimension to bilingual 

verbal productivity, namely, sex. This needs to be 

astertained since there is a strongly held Xay 

impression that some direct correlation obtains 

between sex and language proficiency. The impression

is based on tv/o related but oversimplified assumptions.
«

First, i t  is  held that language sk ills  belong to 

the category of the sk ills  which are easier to acquire 

and manipulate. The category includes the knowledge of
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and sk ills  fo r the analysis of a l l  the areas of 

in te llectua l enterprise v/hich are understood to be 

non-seientific in the customary sense of the scientific«, 

These are the humanities. The s tr ic t ly  sc ien tific  

(involving laboratory experiments) and technological 

sk ills  are in this regard the more d if f ic u lt  ones.

Second, the trad itionel view of women as the 

wesker sex is extended to include their lack of the 

in te llectua l res illien ce required fo r  the acquisition 

of these more d if f ic u lt  sk ills . But to compensate, 

women are held to be more cut out fo r  studies in the 

humonities in which they are assumed to be more 

capable than the men, while the la tte r  are held to 

surpass the women in the knowledge and pursuit of 

sc ien tific  investigations - natura l ly ,

Furthermore, a gradation of d if f ic u lt ie s  in 

content and the sk ills  required fo r analysis is 

conceived fo r  disciplines in the humanities. In the 

gradation,the lsnguage sk ills  are easier to acquire 

and manipulate than the knowledge and investigations 

of, say, economic, p o lit ic a l,  and even h istorica l 

and sociological issues. Therefore, women naturally

do better with language acquisition than with studies 

of other kinds.
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The Impression appears to be further strengthened 

(in  Nigeria, at leas t), by the attraction which 

university departments of certain European languages, 

particu larly Prench and German, usually have in it ia l ly  

fo r  the female undergraduates* For example, we find 

in the table below the distribution of f i r s t  

preferences between language and non-lsnguage honours 

degree courses among fiv e  sets of preliminary students 

in the Faculty of Arts at the Jos Campus of the 

Universitjr of Ibadan.
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T A B L E  50

D IS T R IB U T IO N  O F  P R E FE R E N C E S  B E TW E E N  L A N G U A G E  A N D  N O N -L A N G U A G E  

H O N O U R S  D E G R E E  CO U RSES A M O N G  A R T S  P R E L IM IN A R Y  S TU D E N JS  

1971/72 T O  1975/76 SESSIONS .

1 2 3 4 5 6 7 8
Academ ic year

A

T o ta l o f  
Facu lty places 
accepted

Tota l: first pre- 
ferences for 
English

M  F

Tota l: first pre- 
ferences for 
French

M  M  F F

T o ta l o f  pre- 
ferences for 
English & 
French.

T o ta l o f  ]
ferences :
non-lan-
guage
courses
cours

pre- Percentage o f  
for preferences 

for Language 
courses to  
w hole Facu lty.

Percentage o f  
M ale to  Female 
in Language 
courses.

M  F

1971/72 83 9 8 6 14 37 46 44.6 40.5 59.5

1972/73 78 7 8 7 9 31 47 39.7 45.2 54.8

1973/74 81 8 8 13 7 36 45 44.4 58.4 41.6

1974/75 95 9 11 9 9 38 57 40.0 47.4 52.6

1975/76 103 10 7 11 13 41 62 39.9 51.2 48.8

I
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In tho Faculty of Arts of the University, 

single or combined honours degree courses could be 

taken in the following subjects - History, English. 

French, German, Religious Studies, Arabic and 

Islamic Stu.dies, and in Classics (v/hich has however 

become unpopulär). Any of these sub'jects could also 

be done for a degree in education. It  was also the 

practice that many Arts preliminary students elected 

to do honours degree courses*in the Faculty of thfi 

Social Sciences a fter the preliminary year. The 

honours courses into which they usually went included 

Economics, P o lit ic a l Science and Sociology. This meani 

that in general, there were available to the sets of 

students distributed in the table above single or 

combined honours courses in at least ten subjects.

But the table shows (Column 7) the popularity (at 

f i r s t  registration ) of honours degree courses in 

English and French over a l l  the other possible 

choices. At least about 40$ (approximately) of every 

set of students in it ia l ly  preferred honours degre« 

courses in these two languöges. We notice also 

(Column 8) that except among two sets (1975/74-» 

1975/76) there were more female tha.n male students 

among the students preferring degree courses in the 

European languages.
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But perhaps the impression described so fa r is

not peculiarly Nigerian. On the basis of his experiences
10in other societics^ Weinreich. finds so ne congruence

between sex and language aptitude and bilingual

proficiency and lis ts  i t  along with other variables

the e ffec t of which should be investigated to see

their relation to bilingual acquisition and proficiency0 
11Hockey also stetes categorically: " I f  sex is a 

factor cf language development, . . .  i t  is also a factor 

of bilingualism". Most empirical investigations

of l&nguag© acquisition and proficiency a b ilit ie s  have, 

however, tended to concentrote mainly on the correlation; 

between these a b ilit ie s  and the age of the learners 

and the context of acquisition. There is not much

10. Uriel Weinreich (1970), op. c i t . ,  pp. 93-94.
11. William F. Mackey (1968), op. c i t . ,  p. 566.
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and the sex of the leorners.

But Obanya investigated the dimension of sex 

omong YbE bilingual secondary grammar school pupils 

leorning the French language. Apparently, his 

Investigation was motivoted by the sarae general 

Impression described above. One of his hypotheses 

positive ly  relates success in leorning an additional 

language, (in  his case, French), to previous b i- or 

multi- lingualism. Another States thot "g ir ls  are 

more successful in foreign language learning than 

boys"."^ f orffier hypothesis was confirmed but

the la tte r was not. The g ir ls  in his sample scored 

higher but not s ign ificon tly  higher than the boys.

known thot has been done to  co rre la te  the a b i l i t ie s
12

12. There are, however, soeiolinguistic investig:otions
of the sex variable in matters of language 
choice in societies known to have interlingual, 
i .e .  bilingual or intralingual alternative 
variants of usa.ge forms which are in comple- 
mentary distribution between the sexes. Joan 
Rubiti repcrts the tendency among bilingual 
^t^gJiiRyan men to use more - Guarani with other 
men bat Spanish with women, while the women 
use Spanish with men and women. Cf: her 
'B ilingual Usage in Paraguay' in Fishman 
(e d .), 1968, p. 514, Po p28.

13. Obanya (1973), op. c i t . ,  p. 38.
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In the ligh t of our ea r lie r  Suggestion that 

bilinguolism is better conceived of in degrees, the 

degree of YbE bilinguolism omong his subjects needed 

to have been f i r s t  ascertoined and then correlated 

with their success in leaming the additional 

languoge, i . e . ,  French.

But the assumptions on which his Investigation 

(or any such investigation) was based have been seid 

to be oversimplified,. and therefore s t i l l  open, This 

is because, physical in ab ilit ie s  con be soid to

have kept the womenfolk out of certain technological 

pursuits, experimental sc ien tific  investigations, 

requiring high in te llectua l power and endurance, are 

known to have been successfully corried out by women 

as by men. The discovery of the rad ioactivity of 

thorium by Madam Marie Curie is u cose in point. She 

also made other significant contributions to theore- 

t ic a l physics. More probably the attraction which 

the study of foreign languages therefore has fo r the 

female undergraduates has no lingu istic  assurance

"14. See Encyclopaedia Britannica, Vol. 5? pp* 371- 
57471cncyclopaedi3 Britannica, Inc. I5th 
Edition (1974).
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but is motivated by fancies, such as the opportunity 

which the study of such languages o ffe r  to trsve l to 

the fa iry  horaelands of the native Speakers of the 

languages in the course of the study, er s fte r , when 

the graduate enters an employnent, e .g . , foreigr 

Service, where proficiency in the particular 

language is  requiredo But an Observation of male/ 

femole lin gu istic  performance w ill seem to support 

the equally strong impression thet language or 

bilingual proficiency is  independent of sex« I t  is 

on the basis of this second impression that we have 

posed our twelfth  hypothesis. It  states that 

*there is no relation between sex and bilingual 

productive a b i l i t y 1. We now proceed to test this 

hypothesis by the fluency of our subqects in three 

dornains which have been selected fo r being outside 

the formally learaed dornains, namely, the home, the 

neighbourhood, and occupation,,

In the tables below our subjects’ fluency 

scores have been grouped into fiv e  leve ls : Level 1 

(0 word), Level 2 (1 -  9 words), Level 3 (10 -  14 

words), Level 4 (15 - 19 words), Level 5 (20 words
4

and over). In some domains a l l  the levels are 

realized but only leve l 3 or 4 is actually attained
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in some others* or attained in only one language in a 

particular domain* It  is also noticed that in a l l  

the doma ins the mode of fluency is  leve l 2. The 

ränge of leve l 2 (1 -  9 words) is wider than the 

ränge of the other levels and so captures the 

fluency a b ility  of the majority of our subjects. We 

therefore regard this leve l as the norm fo r  the sex 

variable. I t  thus serves as the leve l of departure 

fo r  the assessment of the male/female bilingual 

fluency superiority according to the proportions 

of members of either sex whose performances f a l l  

below and above this mode.

5*61 ' Bilingual Fluency by Sex in the hoiae dorasin.

TABLE 51a

Yoruba fluency ScoresX 3ex in the home domain

-—------ T—
Levels of fluency

—i—
F M

"I--------- !--
Total

1 . 0 - word 8 7 15
2. 1 - 9 words 118 197 315
3. 0 1 4 22 44 66
4-. 15 -  19 0 5 5
5. 20 words & over 0 1 1

Total 146 254- 402 x_
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TABIE 51b

Colurnn Percentage froE tlie matrix in Table 51a

Levels of fluency ' F 1 M 1

1. 0 word. 5.4- 2.8

2. 1 -  9 words 79.7 77.6

3. 10 -  14- 14.9 17.3

4. 15 -  19 0.0 2.0

5. 20 words & over 0.0 0.4

p
X =5*66 at 5/3 leve l where 9.4-9 was required 

to re jfc t  the hypothesis.

TABLE 52a

English fluency Scores X Sex in the hoae domain

Levels of fluency
—,--------n—

F M
r ~ " -r
Total

1. 0 word 2 2 4

2. 1 - 9 words 96 186 282

3. 10 -  14 44 56 100

4. 15 -  19 6 10 16

Total 148 254 402
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Column Percentage frorn the matrix in Tgble 52a

TABLE 52b

Levels of fluency
1 !

P
j

M

1. 0 word. 1.4 0.8

2. 1 -  9 words 64.9 73.2

3. 10 -  14 " 29.7 22.0

4. 15 -  19 4.1 3.9

p
X  = 3*z)-5 st leve l where 7*81 was required 

to re ject the hypothesis.

The pair of Table 51 arhow the degree c f Toruba 

fluency in the home domain to be higher araong the 

male subjects thsm it  is among the female. A smaller 

Proportion of the males (2.8$) but o larger proportion 

of the females were seemingly non-f lu en t.^  Also, a

15. Absolute non-fluency as suggested by zero fluency 
scores in either language is not to be seen as 
contradicting the fact that a l l  our subjects 
are bilingual. We notice that the number of 
the seemingly non-fluent subjects in each 
language vories from domain to doraain0 This 
shows that a zero fluency score in one domain 
is no evidence of monolingualism as i t  could 
have been due to some vagaries of the test 
circumstonces, either re la tive  to  a particular 
domain, or to a. momentary non~functioning of 
the mind. Some of these same subjects Show some 
degree of positive fluency in the same language 
in some other domains; henece the varying number.
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sraaller proportion of the ma.les (77*6/0 and s s ligh tly  

larger proportion of the femeles (79*7$) belong to the 

mode. On the other hand a. larger proportion of the 

male subjects (19*7$) as against a s ligh tly  smaller 

proportion of the female ones (14.9$) attain the 

higher levels of fluency. This pattern of Yoruba 

fluency proves to be quite insign ificant even at the
O

5$ leve l where the ü test on the pattem yields 5*66 

when i t  required 9*49 to re ject our hypothesis o f the 

independence of the sex variable with regard to 

Yoruba fluency.

But English fluency attainment in the same home 

domain (fable 52) is higher among the female subjects. 

Proportionally, s ligh tly  more of them (1.4$) than the 

male subjects (0.8$) showed absolute non-fluency. 

However their generally higher English fluency in the 

domain is  seen in 33*8$ of them who attained the 

levels 3 and 4 as against a smaller proportion of the 

male subjects, 25*9$» at the same leve ls . Their 

higher fluency is  however insign ificant as the

test of the whcle pattern yields 3.45 at the 5$ leve l 

when i t  requires 7*81 to turn down the hypothesis.
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TABUS 53a

Yoruba fluency scores X Sex in the neighbourhood domain

TA B U ; 5

5.62 B ilin gu a l Fluency by Sex in the neighbourhood
domoin.

f
iüevels of fluency

----------r -
F M

i i
Total

1. 0 word 5 8 13

2. 1 - 9  words 121 207 328

• _s 0 1 -Cr 18 34- 52

4-, 15 -  19 " 4- 5 9

Total
X-

148
. - i

254- 402
.1 _ X

TABLE 53b

Column Percentage from the rnatrix in Table 53a

i-------- 1---—----r
U ve ls of fluency F M

1. 0 word 3.4 3.1

2. 1 -  9 words 81.8 81.5

3. 10 -  14 12.2 13.4

4. 15 - 19 2.7 2.0
jl x=;;r

p
3C = 0.35 3t the 5% le ve l where i t  required 7.81 to 

re ject the hypothesis.
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TABLE 54a

EnKlish fluency scores X Sex in the neighbourhood
domain

------------------------------------------------------ 1—
Levels of fluency

--------,—
M Total

1, 0 word 1 2 3

2. 1 - 9  words 115 185 300

ViOV•KA 29 58 87

4. 15 -  19 3 9 12

Total 148 254 402

TABLE 54b

Column Percentage from the icatrix in Table 54a

Levels of fluency .
~i--------- r

F
—“i—

M

1. 0 word 0,7 0.8

2, 1 -  9 words 77.7 72.8

3. -A 0 1 •P 19.6 22.8

4.

i i 1 
V

jl
i ! 

1
I 1 

-A
i 

\
D

 
1 1 1 1 1 1 1

2.0 3.5

^  = 1,49 at the 5$ leve l where i t  required 7,81 
to re ject the hypothesis.
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¥

The pairs of Tables 53» 54- respectively show the 

degrees of Yoruba and English fluency in the 

neighbourhood domain. Yoruba fluency scofes (Tablo 53) 

have most c leerly  given Support to our hypothesis. The 

male subjects managed to scrape a s c in t ille  over the 

female ones: 3.1$ of them show absolute no fluency 

and 15.4# show fluency at levels 3 and Of the female 

subjects 3*4$ show absolute no fluency while 14,9$ 

attain levels 3 and 4-, But the greater Yoruba fluency 

of the male subjects is very insign ificant, At the 5$ 

leve l the pattern yields 0,35 where i t  required 7»81 

to reject the hypothesis,

English fluency a b ility  in the same domain is not 

much d ifferen t from the pattem of Yoruba fluency. A 

s ligh tly  larger proportion of the female subqects, 

(77.7$), es against 7 2 . 8$ of the male ones^attain the 

mode while proportionally more of the male subjects, 

26.3$, as against 21.6$ of the female ones attain the 

higher leve ls . But these are Chance differences as the 

X test shows them to be insign ificant. At the 5$ 

leve l, 1.49; is obtained where 7.81 is required to 

reject the hypothesis. Again, the hypothesis of the 

independence of sex and language productive a b ility  

is  confirmed.
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TABLE 55a

Yoruba floency scores X Sex in the domain of
occupation

---------------------------------------------f —i t T
Levels of fluency F M fö ta l

5.6$ B ilin gu a l Fluency by Sex in the domain of

occupation

1. 0 word 8 6 14

2. 1 -  9 words 129 229 358

3. 10 - 14 " 11 18 29

4. 15 -  19 0 0 0

5. 20 words & over 0 1 1

Total 148 254 402
X

TABLE 55b

Column Percentage from the matrix in fable 55a

------- ----------------------1------------------ p-
Levels of fluency F M

1. 0 word 5.4 2.4

2. 1 -  9 words 87.2 90.2

3. 10 - 14 " 7.4 7.1

4. 15 -  19 0.0 0.0

5. 20 words & over 0.0 0.4
x _________ x __________-i

X? = 3.18 at the 5$ leve l where i t  required 9.49 
_____ to re.iect the hypothesis.
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TABIE 56a

Briglish Fluency scores X Sex in the domain
of occupation

. j
Levels of fluency

i
F M

fc *
Total

1. 0 word 9 4 13

2. *1 — 9 words 125 204 329

3. 10 -■ 14 14 41 55

4-. 15 - 19 0 5 5

Total 148 254 402
4 = = = = r; = !  =

TABIE 56b

Golumn Percentage from the matrix in Tablo 56a

Levels of fluency
—;--------- r

P
-------- r~

M

1. 0 word 6.1 1.6

2. 1 -  9 words 84.5 80.3

3. 10 -  14 " 9.5 16.1

4. 15 -  19 " 0.0 2.0

= 12.03 at the 5% leve l where i t  required only 
7.81 to re ject the hypothesis.
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The pattem of bilingual fluency fo r the sexes is 

ambivalent as seen in the pairs of Tables 55 and 56 

above. The male subjects appear s ligh tly  more fluent 

than the female ones in Yoruba. Only 2.4$ of them 

Show no fluency at a l l  while 7.5$ show fluency above 

the mode. Arnong the female subjectSj 5«^$ show no 

fluency at o l l  while 7.4$ of them perform above the 

mode. But the greater fluency of the male subjects is
p

not high enough to reject our hypothesis. The X tost 

of the significance of the pattem yields 5.18 at the 

5$ leve l where i t  require^ C).49 to re ject the 

hypothesis. Thus, with regard to Yoruba fluency in 

this dornain the hypothesis is confirmed.

But in English the male subqects appear s ig n if i-  

cantly more fluent than the female ones. Only 1.6$ 

of them as against 6.1$ of the female ones perform 

below the mode. On the other hand 18.1$ of the male 

as against only 9.5$ of the female ones attain the 

higher levcls of fluency. The test of the significance 

of this pattem yields 1 2 .0 3  at the 5$ leve l where 

i t  renuired only 7.81 to re ject the hypothesis.

The f i r s t  remarkable outcome of the test of this 

hypothesis, as the anslyses above show, is that the 

male and not the female subjects in our sample have
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been the more productive in both languages in a l l  the 

three domains. This shows the populär impression of 

the superior language a b ility  o f the fernale sex to 

be, as suggested, over-simplistic and unfounded. 

Instead, the scores in the tests of fluency have 

provided cvidence for the opposite view.

The second and important outcome of the test is 

the support of its  result for our hypothesis. This has 

been unequivocal in two domains, namely, tho home 

and the neighbourhood. But the support is ambiguous 

in the third domain ~ occupation. Here, the pattern 

of Yoruba fluency supports the hypothesis but the 

superior English fluency of the male subjects is so 

very sign ificant that i t  denies the the hypothesis.

No one single- -^xeipor w ill provide a satisfactcry 

explanation for this sign ificant male English fluency 

pattem. The specific  item mentioned in the domain 

is farming. In Yoruba land, because this industry has 

been trad itiona lly  dominated by men, the male subjects 

could have been seen as cu lturelly equipped to have 

a wider active vocabulary appropriate to the domain. 

But our analysis shows their Yoruba fluency in the

sane domain as not correspondingly sign ificant as 

would have been the case i f  the domain has been 

predisposed to higher male fluency.
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Nor can the English language be said to have a 

wider vocabulary in th is domain fo r  this category of 

bilinguals. As said ea r lie r , they are not a farming 

group. Their indirect contact with farming is through 

practioing farmers who are mainly Yoruba monolinguals. 

The-ir acquaintance witli the appropriate English 

register in the domain has therefore come from 

govemment information lea fle ts , the radio, the 

te lev is ion , and the study of plant biology. But a l l  

these sources are equally available to the female 

subjects. Appropriate English vocabulary in the domain 

is therefore not a special p riv ilege of the male 

subjects«, Their exceptionally significant English 

fluency in the domain of occupation cannot therefore 

be due to the ir maleness, nor to the domain i t s e l f ,  

nor to the language i t s e l f .  I t  is  probably due to a 

combination of a l l  these factors. However, i t  is  an 

isolated instance of significant male fluency, and 

our hypothesis of the independence of sex and 

bilingual productive a b ility  must s t i l l  be allowed 

to stand undenied.
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CHAPTER SIX

ANALYSES OE RESULTS AND DISOUSEION I I I :
BILINGUAL USAGE AND PROPICIENCY*

DEGREE OF BILINGUALISM

In the last two chapters we evaluated bilingual 

prcficiency, measured by tests o f comprehension and 

fluency, against some functional variables of language 

acquisition. Similar evaluations continue in this 

chapter, but against some more informal sociologica} 

variables which are generally considered positive 

influences on language proficiency. They consist mainly 

of the varying intensity of the uses of the languages 

in set situations. But in contrast to the proeedure used 

in the preceding analyses, here, the bilingual subjects, 

not the investigator1, defined the variables. The 

defin ition  took the form of self-reports as described 

in the sections below. But i t  meant that no particular 

hypotheses can possibly be staked against the variables

since i t  was not quite feasib le to predetermine s e lf-  

reports. However, in order to fa c il ita te  analysis, 

alternative degrees of intensity of language use were 

suggested against which the subqects made their s e lf-  

reports. Analyses thöfl consist of correlating the 

reports with the achievement of the subjects whc made 

them in one aspect o f language proficiency, v iz ,
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comprehension. The pattems emerging in the correlations 

are then considered for their significance as supporting 

or denying the direct positive relationship which is  

assumed to hold between the variables and language 

proficiency.

There are fiv e  sections. Section 6.1 relates 

language choice and frequency of use in a number of 

interactional situations to bilingual comprehension 

attainment. Section 6.2 correlates the b ilingual's  

assessment of his ovm proficiency with his actual 

a b ility  as demonstrated by his performance in the 

comprehension tes t. Section 6.3 evaluates the role of 

certain language p-roficiency reinforcers. The last two 

sections deal with general evaluations, in summary, of 

bilingual proficiency among the sample subjects 

(Section 6 .4 ), and the pattems of bilingual dominance 

among this category of bilinguals, as observed in the 

general performance. (Section 6.5 ).

6.10 Bilingual Comprehension in relation to choice 

and uaage habit in interactional communication

In a section of the LBQ which was administered 

(( Part C, „ 4. - sgg^v,) a number of interactional 

situations were depicted in which language is used as 

vehicle. Examples of such situations are: subject and
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father discussing school reports; sub.ject’ s family at 

meal, or at pcrayers; subtject with siblings discussing 

sports, etc, The bilingual subqects were asked to 

indicate the frequency of the ir use of each langupge 

in those situations on a 5 ~ point scale o f increasing 

frequency: Never (N) -  Hordly (H) -  Sometimes (S) - 

Often (0) -  Always (A ),

In respect of the two languages in each Situation 

two choices, N, A. are c learly  mutually exclusive, 

thus defining monolingual choice habit. Two choices of 

low frequency, N, H, and two of high frequency, 0, A, 

are superfluous and to a great extent meaningless and 

contradictory in the same Situation. Thot is , an 0 

response fo r  Yoruba in a Situation makes an A fo r  

English (or vice versa) in the same Situation worthless. 

The mid-frequency choice (S) is the stoly one simulta- 

neously permissible for the two languages. It  re flec ts  

a true, unrestrieted bilingual usage habit in the 

Situation, These implications of the choices, and the 

need to make the choice indications discrqcy>, were

explained before the questionnaire was taken away fo r 

completion. Below we present and discuss the correlations 

of the self-reports in respect of the situations and 

the subqects' comprehension a b ility .
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TABLE 57a

F re q u e n c y  o f  lo r u b a  in  g e n e r a l  d i s c u s s io n  w i t h

p a r e n t s  X Y o ru b s  C o ra p reh en s ion

----r*~
Conprehension scores N

~i----
H

t— -----r
S

-— S 1
0 A 'l'otal

1. 0 0 2 2 2 0 6

2. 1 - 2 scores 0 1 0 1 0 2

3. 3 - 4 ii 3 1 1 2 0 7

4. 5 - 6 tf 2 19 15 17 28 81

5. 7 - 8 It 0 22 26 60 133 241

6. 9 - 1 0 H 0 3 4 12 46 65

Total 5 48 48 94 207 402__ f

TABLE 57b

Column Percentage from the matrix in Table 57a
—

Comprehension Score
t ■ ’i

N
r i

H S * 0
r .......«

A

1. 0 score 0.0 4.2 4.2 2.1 0.0

2. 1 - 2 scores 0.0 2.1 0.0 1.1 0.0

3. 3 - 4 » 60.0 2.1 2.1 2.1 0.0

4. 5 - 6 40.0 39.6 3 1 . 3  18.1 13.5

5. 7 - 8 " 0.0 45.8 54.2 63.8 64.3

6. 9 - 10 " 0.0 6.3 8.3 12.8 22.2

Summary: Levels 4-6 40.0 91.7 93.8 94.7 100.0
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TABLE 58a

Frequency o f English in general discussion with
parcnts X Comprehension of YbE English

Comprehension scores
—  r

ö N
— —r

H S
- ,— - ,

0 A
f--------- r
Total

1. 5 -  4 scores 18 17 3 1 3 42

2. 5 - 6 ir 62 75 19 14 5 175

3. 7 - 8 it 36 75 26 20 7 164

4.

I 
vD

 

1
! 

°
1

1! 5 9 3 2 2 21

Total 121 176 51 37 17 402

TABLE 58b

Column Percentage from the matrix in Table 58a

Comprehension Scores N
¥

Ii
— ,----------

s
~t---------r

0
----------- ,—

A

1. 3 - 4 scores 14.9 9.7 5.9 2.7 17.6

2 . 5 - 6 « 51.2 42.6 37.3 37.8 29.4

3. 7 - 8 " 29.8 42.6 51.0 54.1 41.2

4. 9 - 10 " 4.1 5.1 5.9 5.4 11.8

Summsry: Levels 2-4

II 
CO

ii v
n 

ii 
•

II 
-A

ii

a9°.3 94.2 97.3 82.4
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TABLE 59a

Frequency of Yoruba in cliscussing school matrers 
with parents X Yoruba Comprehension

--------------------------- r --------------- 1  ---- i------- j-------- 1------ ;—r
Comprehension Scores N H S 0 A Total

1. 0 score 1 3 2 0 0 6

2. 1 - 2  scores 0 2 0 0 0 2

3. 3 -  4- " 2 3 0 1 1 7

4. 5 - 6  " 8 28 8 15 22 81

5. 7 - 8 9 55 26 39 112 241

6 . I\ii!

o

*

:j 2 15 5 4 39 65

Total 22 106 41 59 174 402
x

TABEE 59b

Column Percentage from the matrix in Table 59a

Comprehension Scores
~i---------------

N
i --------------------- i

H
r  i

S
i--------- *  i

0
f--------------------1

A

1. 0 score 4.5 2.8 4.9 0.0 0.0

2. 1 - 2 scores 0.0 1.9 0.0 0.0 0.0

3. 3 - 4 " 9d 2.8 0.0 1.7 0 . 6

4. 5 - 6 36.4 26.4 19.5 25.4 12.6

5. 7 - 8 40.9 51.9 63.4 66.1 64.4

6. 9 - 1 0  " 9.1 14.2 12.2 6.8 22.4

Summ̂ -ry : Levels 4-6 86.4 92.5 95.1 98.3
L J

99.4
t ji
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TABIE 60s

ffrequency of English in discussing school matters 
with parents X Comprehension of YbE English

Comprehension Scores N H S 0 A Total

1. 3 -  4- scores 18 14 5 3 2 42
2. 5 “  6 " 76 59 28 8 4 175
3. 7 -  8 4-9 66 28 15 6 164

9 - 1 0 3 11 3 1 3 21

Total 146 1 5 0 64 27 15 402
=  =  =  =  =  =  i = =  =  =  - ! = =  = =  =  A _ _  _ a _ „  =  = :l = _ _ _ _ : _ l

TABUS 60b

Column Percentage from the mat r ix  in Table 60a.

------- --------- --------------------- 1------------- 1------------- r ----------- r ------ ----- »-----------— i
Comprehension Scores N II S 0 A

1. 3 - 4 scores 12.3 9.3 7.8 11.1 13.3

2. 5 - 6 52.1 39.3 43.3 29.6 26.7

3. 7 - 8 " 33.6 44.0 43.8 55.0 40.0

4. 9 - 10 " 2.1 7.3 4.7 3.7 20.0

S ummary: Levels 2-4 87.8 90.6 92.3 88.9 j 86.7

D"- i!
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TABLE 61a

ffrequency of  Yoruba wtth s ib lin gs  X Yoruba Comprehension

loinprehension Scores N II
r

S 0
i — i

A Total

1. 0 score 0 2 1 3 0 6

2. 1 2 scores 0 1 1 0 0 2
—rJ o 3 -  4 ir 2 1 3 1 0 7
4. 5 -  6 tt 0 17 22 31 11 81

5. 7 - 8 u 0 36 61 84 60 241

6. 9 ~ 10 ti 0 5 12 26 22 65

Total 2 62 100 145 93 402

TABUS 61b
Column Percentage frora the matrix in Table 61a

G omp re he ns i  on Scores
i --------- 1

N
--------------

H S
r

0
i

1)
r

1« 0 score 0.0 3.2 1.0 2.1 0 . 0

2. 1 - 2 scores 0 . 0 1.6 1.0 0 . 0 0 . 0

3* 3 - 4 H 100.0 1.6 3.0 0.7 0 . 0

4» 5 - 6 I.*
0 . 0 27.4 22.0 21.4 11.8

5. 7 - 8 I I
0 . 0 53.1 61.0 57.9 64. 5

6. 9 - 10 U 0.0 8.1 12.0 17.9 23. 7

Summa ry : Levels 4-6 0 . 0 93.6 i 95.0 , 97.2 100. 0
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TABLE 62a

Frequency o£ English with siblings X Comprehensrlon
o£ YbE English

-oroprehension Scorea
—- T

N H
i------

S
i ~r-

0 A
1---  —T—

Total

Si»• 3 -  4 scores 0 22 8 11 1 42

2. 5 - 6  " 10 92 4-9 19 5 175

3- 7 - 8  " 5 95 41 19 4 164

4. 9 - 1 0  " 2 7 6 3 3 21

Total 17 216 104 52 13 402

TABUE 62b

Cplumn Percentage from the matrix in Table 62a.

Comprehension Scores
T------ T

N
--------r
E S ' 0

“1------ !
A

1. 3 - 4 scores 0.0 10.2 7.7 21.2 7.7

2. 5 - 6 " 58.8 42.6 47.1 36.5 33.5

3. 7 - 8 " 29»4 44.0 39.4 36.5 3 0 .8

4. 9 m- 10 11.8 3.2 5.8 5.8 23.1

Summary: Levels 2-4

IH II II 
O

 
II 

o
ll 

0
II 

o
II-

89.8 92.3,78.8 92.4
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Language habits in general discussion with
parents

TABIE 63

T-------------
NH

i
S

i----------- r
0A

Xoruba 53 48 301

English
JL _____________

307
_ i . x . 51 54

_X_ _x_

TABLE 64

Summary o£ language habits in discussion of 
school matters with parents

-̂-- —(--------- J—
NH S

“T---- — -y—
OA

Yoruba 128 41 233

English 296 64 42X

TABEE 65

Summary of language habits in discussion 
with siblings

t —----------— *----------
NH

T
S

—«-----------!—
OA

Yoruba 64 100 238

English 233 104 65X x_ x ___ x__
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In the tables sbove comprehension achievements 

are matched with three interactional Situation 

variables, namely, ( i )  general discussion v/ith parents 

(Tables 57} 58, 63)} ( i i )  discussion of school matters 

with parents (Tables 59} 60, 64), ( i i i )  general 

discussion with siblings (Tables 61, 62, 65).

The distribution of language habits (choice and 

frequcncy of use) shows o fa ir ly  high degree o f choice 

consistency among our subqects. As the 

summary tables Show, the number of those who never and 

who hardly use one language in one context is  about the 

same os those who often or always use the other 

language in the same context. Only in the choice and 

frequency of use of language in discussing school 

matters with parents (Table 64) is there noticeable 

discrepancy in the distribution of choice. 128 never 

Ä3P hardly use Yoruba in the context but only 42 often 

OT* always use Englishe 41 sometimes use Yoruba but 

64 sometimes use English. 233 often and always use 

Yoruba but 296 never and hardly use English.
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The consistency observed shows that at the leve l 

of this category of bilinguals, language chcice is 

deliberate, ss determined by context, Further, the 

more widely unsymmetrical rediß trribution of the habitsD 

summarised in Tsble 64 re flects  an interesting 

sociolinguistic fact, namely, that some of oirf* subjects 

were probably in the habit of reassessing theirs as 

well as other people‘ s bilingual competence as 

d ifferen t situations arise, and of raodifying th e ir 

choice habits accordingly. For example, English w ill 

generally be considered more e ffec tive  in the discussion 

of school matters, but topics in the area w ill  ro<lu;*-ro 

d h±Qk dö-grqe. of conpotoncc in tho language and 

fa c i l i t y  witfo a  variety of appropriate registers i f  

communication centering on the area is to be meaningful* 

Where any of the participants is perceived to lack Phe 

appüroximate leve l of English proficiency to cope, a 

quick assessment dictates choice readjustment. Thus, a 

comparison of Tables 63 and 64 shows that fewer of 

our subjects would insist on the use of English often 

and always (OA) in discussing school matters with the ir 

porents (Table 64) than would in lass exacting general 

discussions with the same parents (Table 63)* Some 

more would therefore sometimes (S) use English but
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would resort to Ydruba in the Situation when good 

sociolinguistic pudgement dictates i t »

Between the longuage habit groups msrked 

differences in achievement are expected in direct 

relation to the intensity of their use of each language 

in each Situation» That is , taking leve ls 4-, 5 and 6 

as the levels of fa ir  and good comprehension, the 

Proportion of the sufcjeets who herdly (H) use loruba 

in one context and who attain these levels should be 

s ligh tly  larger than the proportion of those who 

never (N) use the language but who attain the same 

levels of comprehension. Relatively, too, the proportion 

of those who sometimes (S ) use the language in the 

context and who attain these levels should be larger 

than the proportion of H, and so on„

With Yoruba comprehension our correlations

in consequence of intensity of use to be realized. In 

the context o  ̂ child-parents in general discussion 

4-0.0$ of N, but 91.7$ of H, 93.8$ of S, 94-.7$ of 0,

and 100.0$ of A, attain the higher leve ls . In the 

context of child-parents in discussion of school

of 0, and 99.4-$ of A, attain the same leve ls . In the

show our expectation of proficiency

matters 86.4$ of N, but 92.5$ of H, 95.1$ of S, 98.3$
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context of siblings in genere1 discussion 0.0$ of N, 

but 93.6$ of H, 95.0$ of S, 97.2$ of 0, and 100.0$ of 

A, attain the levels.

On thc contra ry, the achievements in the compre

hension of YbE English do not support the appearance 

I of any d irect relstion  between comprehension and the

intensity of use variable. In o l l  the three situations 

the proportions of N or H ot the higher levels are 

larger than the proportions of S, 0, and A at the same 

leve ls . The most controdictory is the regulär superiority 

of N over A in the situations. Yet i t  cannot be that no 

relation exists between English comprehension and the 

intensity of its  use whereby the la tte r  enhances higher 

achievements in the former. Such a relationship has 

been seen to exist in some degree fo r  Yoruba, and should 

be rnore prominent fo r proficiency in English which is  a 

second languoge fo r  the subgects of this investigation.

We have ea r lie r  remarked that scores in the comprehen- 

sion of this variety of English are generally high, 

ranging from 3 to 10. On the controry, scores in ,

Yoruba comprehension appear to discriminate a b ilit ie s  

better. The appearance of no direct relationship 

between English comprehension and the variable of 

intensity of use may therefore be due to the
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dß-ficiency in the test material used, and not a denial 

of a direct link between the two variables themselves.

5.11 Language choice habits within the family and 

bilingual proficiency

This subsection continues the attempt to ascertain 

the e ffec t of language choice and frequency of use on 

the comprehension a b ility  of bilingual subjects. But 

whereas in the last subsection we d irectly  focused on 

the usage habits of our sample sub^ects in their 

intersetion with particulor people, in this we focus 

on the language habits of whole fam ilies to see their 

o ffects on the proficiency a b ility  of members o f such 

fam ilies.

Choice habits in two a c tiv it ie s  are investigated: 

family prayers and mesls. These appear to be the only 

a c tiv it ie s  most lik e ly  to bring the whole family 

together at' least twice a day: at the morning prayers 

and the breakfast which follows, and o£ supper, 

followed by the evening prayers before bed time.

There are, of course, meny fam ilies which do not ever 

meet in family prayers (especio lly  the non-christian 

and even some Christian ones), but most fam ilies 

perhaps share fellowship at meals onco or twice a day. 

In the LBQ (fo rt Ct v 8. v i )  we fltslced wfeat the family
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language habits at these a c tiv it ie s  v/ere and got 

responses from a l l  our subjects» The a c tiv it ie s  might 

not be common to a ll  fam ilies but a l l  the responses 

were accepted since they attested to family habits a l l  

the same, even i f  not to usage habits in the frwo 

situations specified. Below, v/e present the correlations 

of these language habits and the coraprehension a b ilit ie s  

of the bilingual members of the fam ilies.

TABUS 66a

Frequency of Yoruba at family prayers X Xoruba 
Conprehension

— 1—
Comprehension Gcores N

— i— -----------

H
------ r

S
--------------- r

0
----- r

A
—' "-~-T

Total

1. 0 0 0 1 2 3 6

2. 1 - 2  scores 0 1 0 1 0 2

3. 3 - 4 1 2 0 0 4 7

5 - 6 4 12 6 18 41 81

5. 7 - 8 2 11 12 37 179 241

6. 9 -10 " 1 3 2 7 52 65

Total 8 29 21 65 279 402
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TA BDI 66b

Column Percentage from the matrlx in Table 66a

i------------------- — r—  ------1------ — r
Comprehension Scores N H S 0 A

1. 0 score 0,0 0.0 4-. 8 3.1 1.1

2. 1 - 2 scores 0.0 3.4- 0.0 1.5 0.0

5. 3 - 4 " 12.5 6.9 0.0 0.0 1.4-

4. 5 - 6 " 50.0 4-1.4- 28.6 27.7 14-.7

5. 7 - 8 " 25.0 37.9 57.1 56.9 64.2

6. 9 - 10 " 12.5 10.3 9.5 10.8 18.6

Summary: Level 4—6 87.5 89.6 95.2 95.4- 97.5

TABLE 67a

Prequenc.y of English at family prayers X Comprehension
of YbB English

------- ----------------------------------------1— f----------------1-----------------»—   T----------------1------------~1---------------------1 
Comprehension Scores N H S 0 A Total

1. 3 -  4- scores 28 11 1 1 1 4-2

2. 5 -  6 " 98 57 6 9 5 175

3. 7 ~ 8 " 78 53 15 10 8 164-

4=- • Vs0
 1 o

I I f \ I l ! [ 1 1

6 11 1 1 2 21

Total 210 132 23 21 16 402
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TABLE 6?b

Golurnn Percentage from the metrix in Table 67a

-------------------------- ,------  --,--------- »--------- |---------1------ ---t
Comprehension Scores N II S 0 A

1 . 3 - 4 scores 13.3 8 .3 4.3 4.8 6.3

2. 5 - 6 n 46.7 43.2 26.1 42.9 31.3

3. 7 - 8 it 37.1 40.2 6 5 .2 47.6 5 0 . 0

4 . 9 - 10 IT 2.9 8 .3 4.3 4.8 12.5

Summa ry : Level 2-4 86.7 91.7 95.6 93.3 93.8
JL------ JL________ X________ JL_________X ________ X

TABLE 68a

Brequency of Yoruba 3t family meals X Yoruba
comprehension

Comprehension
--------- j—
Scores

-----r
N “ H

~ i ------ r ~

S 0 ' A ' Total •

1. 0 sc ore 0 1 3 1 1 6

2. 1 -  2 scores 0 0 2 0 0 2

3. 3 - 4 f t 1 3 2 0 1 7
4. 5 - 6 I I 3 13 11 22 32 81

5. 7 - 8 I f 3 14 33 50 141 241
6. 9 - 1 0 t l 0 3 13 8 41 65

Total , 7 34 64 81 216 402
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TABLE 68b

Column Percentage from the matrix in Table 68a

-
Ooraprehension Scores N

- i — T
H

“ “ »
S

i i
0 A

1. o sc ore 0.0 2.9 4-. 7 1.2 0.5

2. 1 -  2 scores o„o 0.0 3.1 0.0 0o0

3. 3 -  4- » 14-.3 8.8 3.1 o.o 0.5

4-. 5 - 6 4-2.9 38.2 17.2 27.2 14-.8

5. 7 - 8 4-2.9 4-1.2 51.6 61.7 65.3

6. 9 - 1 0  !! 0.0 8.8 20.3 9.9 19.0

Summa ry: Level 4—6 85.8 88.2 89.1 98.8 99.1

TABLE 69a

Frequency of English at family meals X Comprehension of
YbE English

Comprehension Scores
i — i

N
r

H S
« t

0 A Total

1. 3 -  4- scores 18 14- 5 3 2 4-2

2. 5 - 6 76 59 28 8 4- 175

3. 7 - 8  !* 4-9 66 28 15 6 164-

4. 9 - 1 0  " 3 11 3 1 3 21

Total 14-6 150 64- 27 15 4-02
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TABLE 69b

Column Percentage from the matrix in Table 69a

Comprehension scores
*1

N
~ i---------

H
*T------

s
~ i—

0
—.. .r  ...
A

1. 3 - 4 scores 12.3 9.3 7.8 11.1 13.3

2. 5 - 6 52.1 39.3 43.8 29.6 26.7

3. 7 - 8 33.6 4-4.0 43.8 55.6 40.0

4. 9 - 10 2.1 7.3 4.7 3.7 20.0

Summary: Levels 2-4- 87.8 
« -

9 0 . 6 92.3.« 88.9
. X

86.7
-X - X

The spread o f comprehension achievements in Tables 

66 and 67 shows the achievements to relate d irectly  

with the re la tive  intensit.y of the use of Xoruba and 

Bnglish in family prayers. ¥ith respect to Yoruba 

(Table 66) we find across the groups increasing 

proportions of subjects who attain the higher levels 

o f conprehoneion: 87*5# of ft,. 89.6$ o f H, 95.2# of S, 

95.4# of 0, and 97*5$ o f A. In the comprehension o f

YbE English (Table 67), smaller proportions o f N and H
'  /

(86.7#* 91.7#) but larger proportions of S (95*6$), 0 

(95*3%) and A (93.8/0 attain the higher leve ls . We 

notice, however, that with respect to S, 0, andi 4, the 

seine expectation of high achievement re la tive  to 

confessed intensity of use is not reolised: a smaller
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In the context of ’ family at meals' YOruba 

conprehension performance by the groups meets the 

expected direct relation between the variables 

(Table 68). Attaining the higher levels are 85.3$ of 

N, 88.2$ of H, 89.1$ o f S, 98.8$ of 0, and 99.1$ of A. 

But the English comprehension achievements do not.

The smallest proporticn of subjects (86.7$) attaining 

the higher levels is found in A, not N, The largest 

Proportion (92.3$) at the same levels is found in S. 

(Table 69b).

6.12 Bilingual usage habits in private communieation 

and bilingual pffoficiency.

The iaost private communieation is communieation 

with oneself. Among the occasions fo r i t  are silent 

prayers to a deity, or merely wishing oneself good 

things, ruminations on various issues or the in terior 

monclogue. Sometimes they are exclamations or swearing 

at sudden events» Everyone engages in such private 

communieation at one time or the other. Also, language 

habits on such occasions are completely independent of 

such considerations as the topic, other interlocutors,

Proportion o f A (93.8$) as against a s l ig h t ly  la rge r

Proportion o f S (95.6$) a tta in  the higher le v e ls .
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and group a ff i l ia t io n  and representation. I'tr appears 

thst the determinant of choice is the b ilingual's 

re la tive  fa c i l i t y  with each of bis languages. ühat is , 

one monologues in tbe language which comes more readily 

because one is more p ro fic ien t in i t .  Our subjects 

were asked to indicate what their language babits 

were in one o f tbese a c t iv it ie s , v iz , private 

prayers.^ Since the babits are determincd by such 

intrifjaically assured re la tive  fa c i l i t y ,  the fa c i l i t y  is 

expected to be reflected d irectly  in the subgects* 

general proficiency in each of the languages. In the 

tables below we correlote their habits in this context 

with the ir conprehension achievements in Yoruba and 

English.

/i

1. Herman lis ts  these as some of the determinants of
language choice fo r a public performance. See 
Simüpn R. Herman, 'Explorations in the Social 
Psycnology of Language choice'. pp. 492-5^^ in 
Fishman (1968), op. e it .

2. I t  is true thst in this particular a c t iv ity  (in
contrast to other occasions of spontaneous uses 
and in te rio r monologues), the individual's 
choice of language may, to some extent, be 
influenced by his fam ily 's choice habit; but 
the ultimate determinant of his choice would 
seem to be his re la tive  fa c i l i t y  in the 
languages.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



TABLE 70a

Frequency of Yoruba in private preyers X Yoruba
comprehension

i-------- 1--------- s— ~ ~ r ------- 1— ------ 1------------- r
Comprehension Scores N H S 0 A Total

1. 0 score 0 5 0 0 1 6

2. 1 -  2 scores 1 1 0 0 0 2

3. 3 - 4 n 2 4 0 1 0 7

4. 5 - 6 11 10 36 10 11 14 81

5.

co! tl 15 69 30 41 86 241

6. 9 - 1 0 11 2 17 3 13 30 65

Total 30 132 43 66 131 402

TABUE ?0b

Column Percentage from the matrix in Table 70&

T
Comprehension Scores N

~r r
H

—  ~r 
S

—r-
0

T
A

1. 0 score 0.0 3.8 0.0 0.0 0.8

2. 1 - 2 scores 3.3 0.8 0.0 0.0 0.0

3. 3 - 4 " 6.7 3.0 0.0 1.5 0.0

4. 5 - 6 " 33.3 27.3 23.3 16.7 10.7

5. 7 - 8 » 5 0 . 0 52.3 69.8 62.1 65.6

6. 9 - 10 " 6.7 12.9 7.0 19.7 22.9

Gummary: Levels ^ 6 90.0 92.5 100.0 98.5 99.2
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TABLE 71a

Frequency of English in private prayers X comprehen-
si°n of YbE English

Comprehension
--------- r
Scores N S

~r----- r
0 A

T -------  f
Total

1. $ - 4 scores 5 23 4 7 3 42

2. 5 - 6 fl 24 70 19 38 24 175

3. 7 -  8 I I 19 47 19 34 45 164

4. 9 - 1 0 I I 0 7 2 4 8 21

Total
f
48 147 44 . 85 80 402

TABLE 71b

Column Percentage from the matrix in fable 71a

Comprehension Scores' N 5
i----------

S
r  — i 

0 ^  A '

1. 3 - 4  scores 10.4 15.6 9.1 8.4 3.7
2. 5 -  6 50.0 47.6 43.2 45.8 3 0 . 0

3. 7 -  8 39.6 32.0 43.2 41.0 56.3

4# 9 - 1 0 0.0 4.8 4.5 4.8 10.0

Summa ry: Levels 2-4 89.6 84.4 90.9 91.6 96.3

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  326 -

The correlations in the tables above broadly te s t ify  

to a direct relation between comprehension a b ilit ie s  and 

bilingual usage habits in this most idioSyncratic 

Situation. V/ith Yoruba comprehension (Tables 70a, 70b) 

performance at the higher levels is re la tive ly  poorer 

among N and H than in the other groups. However, the 

best performance is in S where no one scores lower 

than 5» but the ix* edge over 0 and A is  not too wide.

Comprehension performance in Snglish is even more 

d irectly  related to the usage habits of the groups.

Table 7ib shows that the best performance is in A 

where 96.3$ attain the higher leve ls . However, the 

lowest achievement, in proportion to the ir number, is 

found not exactly among N, but H. The proportions of 

S and 0 attaining the higher levels re fle c t the re la tive  

intensity of the use of the language by bilinguals in 

these respective habit positions.

6.20 Language proficiency reinforcers and bilingual 

proficiency

In addition to actual verbal interactions,

reading (including informal reading) and listen ing to 

the use of language by other people are also regarded 

es builders and reinforcers of language proficiency. 

Newspapers constitute a material fo r such informal
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reading, while the radio and the te lev is ion  are the 

audiovisual media of such language proficiency 

reinforcement.

Many lite ra te  homes subscribe daily to newspapers 

while copies, especially of at least one English 

» medium newspaper, are invariably available in the

lib raries or reading rooms of most secondary grammar 

schools, Thus, whether in their homes or in their 

schools, newspapers are available fo r  the perusal of 

the subjects of this investigation. And because they 

hordly form psrt of the additional reading material 

usually recommended by teachers, voluntary regulär 

fam ilia rity  with them by pupils would indicote the 

desire, principally to get Information, but also 

ind irectly to reinforce their langu.age proficiency.

On the same kind of 5-point frequency scale, our 

subjects were asked to indicate their habit of engaging 

in the reading of Yoruba and English newspapers. In 

the f ir s t  subsection below (6.21), we present their 

responses in correlation with their achievements in 

Yoruba and English comprehension.

We have ea r lie r  (Chapter I I )  traced the inception 

and spread of radio broadcasting in Nigeria. The 

te lev is ion , too, must now be seen as no longer a
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rare innovation as i t  is airrpst two decades old in 

the Yoruba-speaking parts of Nigeria. Of course, i t  

remains a possession of only the economically well~to~do 

homes, but as a teaching aid, the M inistries of Education 

of the state governments supply sets to a l l  schools in 

the c ity  xvhere e lec tr ic  current is ovsilable. There 

are also some brand sets which operate with dry c e l l  

batteries. Thus, again whether in th e ir homes, or 

eagerly but less frequently in their neighbours1 homes, 

and also at school, our subjects have access to the 

te lev is ion . On the 5-point frequency scale, they were 

asked to indicate their habits of listen ing to and 

viewing Yoruba and English medium programmes on their 

sets. Their responses are correlated with th e ir Yoruba 

and English comprehension achievements in the second 

subsection below (6.22).

The third subsection (6,23) examines the role o f 

participation in a c tiv it ie s  which aim at building 

language proficiency. Common among such a c tiv it ie s  in 

schools are drama and debates, organised by the

ubiquitous lite ra ry  societies and clubs. Our subjects 

were asked to indicate the ir membership of such 

societies.
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Three responses were possible: meraber, non-member, 

ox no such club0 A number of our bilingual subqects 

(54 with regara to Yoruba club, 6 with regerd to 

Bnglish) reported the ncn~existence of such clubs in 

the ir schools«, Such i'eports were treeted es indicating 

non-membership since cther subjects in the none schools 

have te s t if ie d  to the existence of the clubs« We then 

correlate the comprehension achievements of the raembers 

and non-members.

The last subsection (6*24-) deals with proficiency 

self-image as roinforcer of proficiency.

6,21 Frequency of reading Yoruba and English news- 
papers and bilingual proficiency

TABLE 72a

Frequency of reading Yoruba newspapers X Yoruba
comprehension

----------- -------- |--------!--------1------ 1------ (------ |------------—
Comprehension scores N H S 0 A Total

1« 0 4 2 0 0 0 6

2. 1 - 2 scores 2 0 0 0 0 2

3 . 3 - 4 »1 7 0 0 0 0 7

4 . 5 - 6 U 41 36 4 0 0 81

5 . 7 - 8 tr 84 145 10 1 1 241

6» 9 - 10 1! 15 39 11 0 0 65

Total 153 222 25 1 1 402
____x =____ i  _ =_ __ 1  i _ ___ i = _ _ = i  - - - - - u=-
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TABLE 72b

Column Percentage from the metrix in Table 72a

1 f------ I i i i
Comprehension Scores N H S 0 A

1. 0 score 2.6 0.9 0.0 0.0 0.0

2. 1 — 2 scores 1.3 0.0 0.0 0.0 0.0

3. 3 - 4  " 4.6 0.0 0.0 0.0 0.0

4. 5 - 6 26.8 16.2 16.0 0.0 0.0

5. 7 - 8  11 54.9 65.3 40.0 100.0 100.0

6. 9 - 1 0 9.8 17.6 44.0 0.0 0.0

Summary: Levels 4-6 91.5 99.1 100.0 100.0 100.0
_J. =______ X ________ JL________ JL________ JL________ X

TABLE 73&

Frequency of reading English. newspapers X Co mp rehen-
sion of YbE Engl is h

i ----------- 1----------- 1------— i------------- t------ --------1------— -------r
Comprehension fjcores N H s 0 A Total

1. 3 -  4 scores 0 5 17 6 14 42

2. 5 -  6 « 0 10 70 36 59 175

3 . 7 - 8  " 0 10 44 41 69 164

4. 9 - 1 0  « 0 0 4 2 15 21

Total 0 25 135 85 157 402
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TABLE 73b
Column Percentage frorn the matris-c in Table 73a

--------------------------- 1--------,--------(---------------- r—
Comprehension Scores' N H s 0 A

• 1 4- scores 0.0 2 0 .0 12.6 7.1 8.9
2. 5 - 6 o e o 40.0 57.9 4-2.4- 57.6
3. 7 - 8

o•o

4-0.0 3 2 . 6

OJ0

3

4-3.9
4-. 9 - 10 " 0.0 0.0 3.0 2.4- 9.6

Summary: Leve ls 2-4- 0.0 80.0 87.5 93.0 91.1

Table 7 2  shows an abysmally poor patronage of 

Yoruba medium newspapers by th is sample of our category 

of bilingual subjects. By contrast (Table 739-) the re 

is overwhelming patronage fo r the English medium 

nev;spapers. Since we did not ask any questions re la t in g

the attitude of the sample subjects to Yoruba reading, 

the only possible reason fo r this difference is perhaps 
non-subscription to Yoruba medium newspapers by most 
homes and schools«,

The habits of informal reading in these languages 

relate d irectly  with proficiency in the languages as 

seen in the achievements spread in the tables above.

But owing to the low numbers of 8, 0 and A responses 

to the frequency of reading Yoruba newspapers, not jftuch 

significance can be claimed fo r the influence of such 

in fom al reading of Yoruba on proficiency in the
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language among th is category of bilinguals. On the 

other hand achievements in English comprehension 

between the habit groups appear to relate to the 

habits. l/e notice however that s s light ly larger 

Proportion of O^hQn A attained the higher levels -  

against expectation.

6.22 histening to and viewing Yoruba and English

medium prograames on radio and te lev isio n and 

bilingual proficiency.

TABLE ?4a

Frequency of listening to and viewing Yoruba programmes 
on radio and television  X Yoruba comprehension

Comprehension Scores
~r~———r

N H
.~r  - -—

S 0 A
—r— ------ r

Total

1. 0 0 1 3 0 2 6

2. 1 - 2 Scores 0 2 0 0 0 2

3. 3 - 4 n 0 4 3 0 0 7

4. 5 - 6 n 2 26 38 7 8 81

5. 7 — 8 u 2 54 138 26 21 241

6. 9 - 10 tt 0 20 34 7 4 65

Total 4 107 216 40 35. j. _ _ 402X X
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TABIE 74b

Column Percentage from the matrix in Table 74a

Comprehension Score
1

s N 1 H
r  —r~

S

----- r
0 A

1 . 0 score 0 . 0 0.9 1.4- 0 . 0 5.7
2 . 1 - 2 scores 0 . 0 1.9 0 . 0 0 . 0 0 . 0

3. 3 - 4 tr 0 . 0 3.7 1.4 0 . 0 0 . 0

5 - 6 if 5 0 . 0 24-. 3 1 7 . 6 1 7 . 5 22.9

5. 7 - 8 n 5 0 . 0 50.5 63.9 6 5 . 0 60.0

6 . 9 - 10 TI 0 . 0 18.7 15.7 1 7 . 5 11.4-

Summary : Levels 4—6 100.0 
X  Jl-

93.5 97.2
x.- - . 1 -

100.0 94.3
X

TABLE 75a

Frequency of listening to and viewing English medium 
programmes on radio and television X comprehension

of YbE English

Comprehension
!

Scoies N
i t

H S
I

0
f

A 'Total

1. 3 - 4- scores 1 11 15 6 9 4-2

2. 5 - 6 II 0 32 65 36 4-2 175

3. -o i 00 IT 1 21 4-8 4-1 53 164

4-. 9 - 1 0 I I 0 2 5 9 * 5 21

Total 2 66 133 92 1 09 402
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TABUS 75b

Column Percentage f r om the roatrix in Table 75fa

Comprehension Scores N y r  ‘ 'H
r—  - ■ *r

S 0
i---  * «

A

1. 3 - 4 scores 50.0 16.7 1 1 . 3 6.5 8.3

2. 5 - 6 " 0.0 48.5 48.9 39.1 38.5

3. 7 - 8 5 0 . 0 3 4 . 8 3 6 . 1 44.6 48.6

-F̂ * vO I 10 0.0 3.0 3.8 9.8 4.6

Summary: Levels 2-4 5 0 . 0 83.3 8 8 . 8 93.5 91.7

The patronage of Yoruba medium -programmes on the 

radio and televis ion  (Table 74a) shows, perhaps 

predictably, the wider popularity of the audio-visual 

complex in comparison to the Yoruba medium newspapers. 

But i t  is again by fa r poorer then the response to the 

English medium programmes on the audio-visual channels 

(Table 75s).

English comprehension performances re iste to the 

degree of patronage of programmes in the language.

However, there is again an unexpectedly higher 

achievement among 0 than the A sub<jects. But the 

pattem of Yoruba comprehension achievements is

uncertain. Table 74b shows achievement to be maximally
#
high fo r 0 but also fo r N. Notice, however, that the
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number of the la tte r  is very small (4 )« On the otlier 

hand, contrary to expectation, only 94.3$ of A attain 

the higher leve ls . This is smaller than the proportion 

of S who attain the same leve ls . Thus, the English 

comprehension achievements bear out the positive 

relevance of these media to proficiency in English 

arnong pupils who have access to them. loruba compre

hension achievements are uncertain and inconclu.sive 

with regard to the role of the media in fostering high 

proficiency in the language.

6.25 Identification  with societies fo r  promoting

language proficiency and bilingual proficiency

TABLE 76a.

Membership of Yoruba lite ra ry  club,comprehension
of Yoruba t r

-----------------  ------- -—  --------- ----- — -?  — —i----------- r
Comprehension Scores M n-M Total

1. 0 Sc ore 0 6 6
2. 1 -  2 scores 0 2 2
3. 3 - 4 ir 0 7 7
4. 5 - 6 tr 18 63 81
5. 7 - 8 n 91 150 241
6. 9 - 1 0 ?! 27 58 65

j.
Total 136 266 402
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TABLE 76b

Column Percentage Brom the matrix in fable 76a.

---------—— --------------- ?---- ---- r ----- -—r
Comprehension Scores M n-M

1. 0 score 0.0 2.3

2. 1 -  2 scores 0.0 0.7

3. 3 -  4 " 0.0 2.6

4. 5 - 6 13.2 23.7

5. 7 - 8 66.9 56.4

6. 9 - 1 0  " 19.9 14.3

Summary; Levels 4-6 100.0 94.4

TABLE 77 a

Membership o f English lite ra ry  club X comprehension
of YbEI English

Comprehension Scores
"7“  ' i

M n-M 'fö ta l

1. 3 -  4 scores 29 13 42

2. 5 - 6  " 132 43 175

3. 7 - 8 117 47 164

4.

| v
o

! 
i

■ ; 
o

f t t

16 5 21

Total 294
X -  X

108 402
X X
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TABEE 77b

Column Percenta.ge from the matrix in Table 77a

Comprehension Scores
i —r

M n-M *

1. 3 - 4- scores 9.9 12.0

ro • vn l 6 44.9 39.8

3- 7 - 8 " 39.8 4-3.5

4. 9 - 10 " 5.4- . 4-. 7

Summary: Levels 2-4- 90.1
-X X.

88.0

Similar to the pattems of patronage for the 

newspapers in the two languages, Tables 769 and 77s 

show 9 greater enthusiasm araong our subjects for the 

English than fo r the Yoruba lite ra ry  society. The 

formen attracts more than double the membership of the 

la tte r.

The comprehension achievements also relate 

d irectly  to Identification  with the societies. Thus, 

while a l l  the members of the Yoruba lite ra ry  society 

attain the higher levels (Table 76b), a smaller Propor

tion of the non-members reach the same leve ls . The 

difference in the proportions of the members and 

non-members who attain the higher.levels öf English 

comprehension is small: 90*1$ of the members, 88.0$ 

of the non-members.
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6.24- Proficiency self-image and actual bilingual 

proficiency

In this last subsection v/e consider the role of 

introspection conceming language proficiency as 

builder and reinforcer of that proficiency. The basis 

fo r  the investigation of this psychological factor is 

found in the Suggestion of an early modern b ilingu a list, 

Hangen,^ v;ho pointed to self-assessments by bilingual 

individuals as perhaps the most authentic evaluation 

of degrees of bilingualism. The self-assessments come 

in self-reports and bilingual memoirs, such as Lowie's 

who says, ‘ The populär impression that a man alters his 

Personality when speaking another tongue is fa r from 

ill-grounded. When I  speak German to Germans, I
i 4-automatically sh ift my Orientation as a social being' 

Haugen also cites the case of the French-bom American 

writer, Julian Green, v/ho is reported as tes tify in g ,

’ I  am more and more inclined to believe that i t  is 

almost an immpossibility to be absolutely b ilin gu a l'.

3. Einar Haugen (1956)» op. c i t . ,  pp. 69-70. 

4-, Robert H. Lowie (194-5), op. c it .  , p. 258.
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Green’ s atterapt to translate one of bis own books from

French t o  English fa iled . He had to B i t  down and write

an en tire ly  new book. Said he, ' I t  was as i f ,  writing
5

in English, 1 had become another person'.

But Fishman has c r it ic is ed  such gross and 

uncritical use of self-reports in the evaluation of 

a persons^ degree of bilingualism. They are of lim ited 

usefulness especially as they are usually uncosrelated 

with actually observed or measured bilingualism.^1 In 

the present investigation we have made use of s e lf-  

reports but not in themselves as the ultimate evidence 

of a certain degree of bilingualism already a tta ined .. 

Instead they have been taken fo r self-images. 

Furthermore, the self-ima-ge moy be projected and 

framed for other people. That i s , the bilingual 

individual wishes to malze others. assume fo r him, or 

credit to him, that projected degree of proficiency 

in his two languages.

Both functions of self-reports together constitute 

an important psychological factor of language 

proficiency, especially fo r  adolescent bilinguals of

the category of our subjects. They are s t i l l  aspiring

5- Einar Haugen (1956), op. c i t . ,  p. 70-
6. Joshua A. Fishman (1968a), op. c i t . , p. 30.
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re la tive ly  to greater achievements in the ir two 

languages as well as in their general education. The 

self-image then becomes a programme of action, or a 

prophecy which is to be s e l f - fu l f i l le d .  Its  fulfilm ent 

is a basic motive fo r sustained e ffo r t to attain the 

projected degree of proficiency. In order to ascertain 

the effectiveness of this motive, we asked our sample 

subjects to rate their ov/n proficiency sk ills  on a 

4-point scalo: Not-so->good (nsg), Fair ly  good (kg)

Good (G), Very good (Vg). Below we correlate their 

assessment of their comprehension a b ilit ie s  in loruba 

and English with their actual comprehension achievement

TABLE 78a

Self-rating: Understanding of spoken Yoruba X
Yoruba. comprehension

-------- -—  -----„—.-p.
Comprehension Scores Nsg

i——~ ~ r

kg
-----r

G Vg
T -----------i--------

Total

4. 0 score 2 0 1 3 6

2. 1 -  2 scores 0 0 1 1 2

?. 3 - 4 1 4 2 0 7

4. 5 - 6 2 20 24 35 81

5. 7 -  8 " 6 43 77 115 241

6» 9 ! 
i

I 
o

t i 
_

1

1 5 25 34 65

Total 12 72 130 188 402t _ _ j.
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TÄBEE 78b

Column Percentage from the matrix in 'fable 78a

* t
Comprehension Scores Rsg T

Fg
i

G
i j

Vg

1. 0 score 16.7 0.0 0.0 1.6

2. 1 - 2 scores 0.0 0.0 0.8 0.5
■72. 3 - 4- " 8.3 5.6 1.5 0.0

4-, 5 - 6 16.7 27.8 18.5 18.6

5. 7 - 8 " 50.0 59.7 59.2 61.2

6 . 9 - 10 8.3 6.9 19.2 18.1

Summary: Levels 4-6 75.0 94.4 96.9 97.9

TABES 79a

Self-rating« linderst anding of spoken English j >Lf 
comprehension of YbE English

Comprehension Scores
---r

Nsg Fg
*i-------

G
r > ---

Vg
« --------r
Total

1. 3 - 4 scores 0 7 16 19 42

2. 5 - 6 " 0 23 82 70 175

3. 7 - 8 » 1 17 80 66 164

4. 9 - 10 " 0 2 10 9 21

Total 1 49 188 164 402
_ _ 1 _____ 1 _____ JL_______J.____ _ _ i ________ JL
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TABIE 79b

Column Percentage from the matrix in Tsble 79s

________ ______L

Comprehension Scores
_________________ L .

Nag
~r ~ - i

Fg G Vg

1. 3 - 4 scores 0.0 14.3 8.5 11.6

2. 5 - 6 " 0.0 46.9 43.6 42.7

3. 7 - 8 » 100.0 3 4.7 42.6 40.2

4. 9 - 10 0.0 4.1 5.3 5.5

Summary: Levels 2-4
-L-

100.0
J.

85.7 91.5
Jl JL.

88.4
-i

A comparison of Tables 78c and 79s shows that 

more subjects (352) together considered themselves 

good (G) and very good (Vg) in English, while fewer . 

(318) would so highly rate their Yoruba comprehension 

a b ility . Correspondingly, smaller numbers considered 

their English comprehension a b ility  not-so-good 

(Nsg) (1 ), and fa ir ly  good (49), while respectively 

larger numbers, 12 and 72, so rated their Yoruba 

comprehension a b ility «

Measured comprehension shows that fo r  Yoruba 

more of the poorer achievements were recorded among 

the subjects who considered themselves not—so~good: 

Only 75.0?o of them attained the higher leve ls , while 

the best performances were found among those v/ho
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considered themselves good and very good, respectively, 

96.9% and 97*9%. But the achievements in English do 

not seem to re fle c t the self-images so d irectly . We 

find, fo r instance, that the only subject who 

considered himself not-so-good attained le ve l 3 

comprehension. Also that by the proportions of their 

numbers at the comprehension leve ls , the best 

achievements were recorded by the subjects who 

considered themselves good (91.5%). The ’very good’ 

subqects proportionally performed better than the 

’ fa ir ly  good* but were not quite as good as the 'good' 

ones.

This feature of the performances in English 

emphasizes the lim itation that must be seen to inhere 

in any relation which may obtain between self-image 

and actual proficiency a b ility . One is subjective 

impression while the other is objective evaluation, 

and there is bound to be some varianee between them. 

This can be an underestimation of one‘ s own a b ility  

as in the case of the high leve l achievement of the 

sub.ject who had considered his English comprehension 

a b ility  not-so~good. Or, thei’e can be re lative over- 

estimation as we find in the achievement of those 

who considered themselves very good. Such variance
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between self-image and measured a b ility  has not been 

found in the correlations of Yoruba comprehension, 

perbaps by Chance,, Notwithstandingjj^and except fo r  the 

discrepancy already noted in the English comprehension 

achievement of the single subject at Nsg, the broad 

features of the correlations in lables 78 and 79 above 

bear Support fo r the view of self-image as a positive 

factor of re la tive  bilingual proficiency»

6 .3 0  Degree of bilingualism

In place of the straight competence-based or 

even performance-based typological descriptions of 

bilingualism, our investigation and analyses have 

been comparative. We placed and discussed each of 

the two aspects of bilingual proficiency in relation 

to particular sociological variables and particular 

interactional contexts. This fa c to r ia l approach 

evaluates the role of the variables and in that way 

elucidates better the nature of bilingual proficiency» 

But bilingualism has ea r lie r  been recognised as a 

compound phenomenon. In this conception of its  

working, the pertinent and ultimate question to be 

aslced in respect of a bilingual individual, in 

re la tive  terms, is ’How b ilingual'?
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For the answer, we require a scale of bilingualism 

on which tlie person's bilingual a b ility  is to be placed, 

and expressed as his degree of bilingualism» For the 

construction of the scole, maximum comprehension and 

maximum fluency scores in each language would have to 

be predetermined. We then calculate the ideal p ro fi

ciency in each language as the product of the two 

maximum values» Ideal bilingual proficiency (idea l 

bilingualism) can then be further calculated as the 

product of the ideal proficiency in the two languages«

One of these values, maximum comprehension, can 

be determined and is obtainable» For a testee i t  

consists of giving correct responses to a l l  the 

questions set on a text. (In the test administered 

to our subjects, maximum comprehension was 10 and was 

indeed obtained by some of them in a l l  the tex ts ).

But maximum fluency can hardly be predetermined. Io 

do so would require extensive lexicographical collection* 

Even such a collection  might s t i l l  not be f in ite  as 

new additions may come into the language or into the 

p>articular reg ister tested just a.t the completion of 

the exercise. Fluency is  thus open-ended. A paerson's 

attainment in i t  can only be re la tive  to an
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undetermined maximum. Becsuse of this indetermin a^py 

of fluency^ the construction of a Standard scale of 

bilingualism appears impossible.

An alternative procedure is to construct an 

index of bilingualism fo r the individual. According 

to Ben Taute^ and Binar Haugen^, th is is the product 

of his proficiency in his two languages. This index,

or his bilingual score, is  thus a defin ite  nuiierical

answer to the question 'how b ilin gu a l1? However, i t  is  

of l i t t l e  value when only one subject is assessed 

since there is no sim ilar expression of the hiahest 

bilingual score obtainable to which the individual's 

attainment can be compared. But when, as in the 

present investigation, several individuals are involved, 

such indices adequately constitute an ordinal scale 

fo r comparing the a b ilit ie s  of the individual subjects. 

Brom the scale we read o ff 'how b ilingual' a particular 

individual is , and by comparing scores we ascertain 

who of two or more individuals is more bilingual

7. As reported by Weinreich (1970), op. c i t . , p. 63, 
footnote 1.

8. Haugen (1956), op. c i t . ,  p. 75
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than the others. Such a comparison can be an evaluation 

of the va lid ity  of any variables which may have been 

hypothesized as a d ifferen tia tin g  factor of the degree 

of bilingualism between such individusls.

Because of the large number of subjects in this 

investigation, we have preferred to characterise 

the ir achievements as groups. The question ’ how 

bilingual?' is equolly pertinent to such groups, and 

is now asked in respect of the subjects in their 

eight school groups. The school is only one basis fo r  

such a description but is focused upon here because, 

more than other possible groupings, i t  is easily 

iden tifiab le ; i t  is an institu tional grouping, 

physically d istinct and re la tive ly  more homogeneous- 

by the amount each school possesses or lacks of 

certain fa c i l i t ie s  of language proficiency. We 

calculate and compare the indices fo r  schools as 

separate en tities . They can also be further sub- 

grouped on the basis of s im ila rities  and differences 

between them such as the socio-educational attributes 

v/hich we have shown in Chapters 4- and 5 to s large

extent to be sign ificant factors of proficiency in
(

the languages.
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The indices of bilingualism fo r  the schools are 

arrived at in two stages:

1. The index of proficiency is calculated for each 

language. This is achieved in a series of three 

tables in which achievements are ranked:

Table 80a Ilean Yoruba comprehension by school. 

Table 80b Ilean Yoruba fluency by school. Response 

to the fluency test in a l l  the six  doma 

of language use are taken together. The 

means are therefore quite high.

Table 80c Index of Yoruba proficiency fo r  each

school. This is the Square root of the 

product of the mean comprehension and 

fluency values in the two tables 

immediately above.
"7

Tables 81a-c show sim ilar cslculations to arrive at 

the index of English proficiency. The 

mean of English comprehension is the 

mean of scores in the test of the

comprehension of the two varioties of 
English.
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2. The index of bilingualism fo r the schools. This 

is the square root of the product of Yoruba and 

English gross scores. The indices are shown in 

Table 82.

For the mean values presented in each table the 

Studentised Fange, Q-test, is calculated. This is a 

s ta tis tic  used to measure the significance of any 

differences found between mean values. I t  is the 

minimum difference that must obtain between two such 

mean values fo r  that difference to be significant at 

the 5°/° leve l of probability. F irst, Q is calculated 

fo r a l l  the values in the table. Then individual 

group scores are compared by subtracting one from 

the other. I f  the difference is less than Q, no 

sign ificant difference exists between the two mean 

values; but i f  the difference is greater than Q, a 

sign ificant difference exists between the values 

being compared in favour of the group which obtains 

the higher mean.

Below we present the mean comprehension, fluency 

and proficiency a b ilit ie s  of the school groups in 

the series of Tables 80 to 83. The procedure fo r  the 

evaluation of the a b ilit ie s , by the application of 

the Q-test, is as follows:
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( i )  Schools which 3re sim ilar in a b ility  are 

grouped and“ lis ted  together, beginning with 

the group which demonstrate the greatest 

a b ility . (Among the schools in such a group 

no significant differences exist in a b ilit ie s ; 

i .e .  the value of Q between any two of them

is less than the value of Q stated at the 

bottom of the tab le ).

( i i )  The a b ilit ie s  of the schools in a group are

compared to the a b ilit ie s  o f the school or

schools closest to them and which f a l l  into

the group immediately below them. Sometimes a l l

the schools in the group demonstrating higher

a b ilit ie s  may score s ign ifican tly  higher than

the school or schools closest to thm; but

sometimes only one or two schools in the

group above score s ign ifican tly  higher than

the school or schools closest to them below.

When the l a t t e r  occurs i t  i s  a S ta t i s t i c a l

demonstration of the fact that among the

schools similar in a b ility , the one or two

schools which score s ign ifican tly  higher

than the school or schools closest to them 
extent

are to some/superior to the other schools in
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th e ir own group. For example, where A, B and 

C s ta t is t ic a lly  appear to be sim ilar in a b ility  

(step i ) ,  but only A but not B and C 

s ign ifican tly  scores over D, E, F, A has thus 

proved to be s ligh tly  superior to B and C. 

Consequently B and C are a<pin grouped along 

v/ith D, E and F since no sign ificant 

differences are found in their a b ilit ie s .

The sim ilar a b ilit ie s  of B, C, D, E and F 

are then compared to those of G and H which 

are below them; and so on, until a l l  the 

schools have been so grouped and compared.

TABLE 80a

Mean Yoruba Comprehension X School

Br -- ----
School

-i------------ 1—
Mean Std.

Dev.

T  ' 1
Std.

Error

------- r

No.

IC GS 8.020 1.146 0.160 51
AGGS 7.727 0.999 0.135 55
LGS 7.616 1.189 0.139 73
HT GS ■ 7.600 1.607 0,272 35
SAS 6.981 1.205 0.166 53
EC 6.800 1.485 0.221 45
GCI 6.551 1.959 0.280 49
STCx„ 6.341

X X
2.312 0.361 41

.. X

P 0.001 Q = 0.94
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TABUE 80b

Mean Toruba Bluency X School

1------------
School

i ---- r
Mean Std.

Dev.
Std.

Error

« >

No.

LGS 63.753 15.214 1.781 73
IC GS 60.863 8.390 1.175 51
AGGS 55.509 13.321 1.796 55
GCI 55.061 17.296 2.471 49
SAS 5^.623 18.156 2.494 53
LC 53.978 18.489 2.756 45
HTG8 50.371 10.382 1.755 35
STCJL 48.537 12.930 2.019 41

P 0.001 Q = 9.22

TABLE 80c

Index of Yoruba proficiency by £ichool

T

School

------------- r~

Mean
Std.
Dev.

Std.
Error

*1----* - r

No.

IC GS 21.965 2.084 0.292 51
LGS 21.827 3.335 0.390 73
AGGS 20.312 3.784 0.510 55
HTGS 19.282 4.221 0.713 35
SAS 19.274 4.310 0.592 53
Iß 18.7̂ 14 5.000 0.745 45
GCI 18.687 5.522 0.789 49
STC

X
16.296 6.613 1.033 41

p 0.001 Q = 2.75
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TABLE 81a

Mean Bnglish Comprehension by School

T-----------
School Mean

Std.
Dev.

Std.
Error

~r r 

No.

SAS 6.659 1.038 0.141 53
GCI 6.592 1.003 0.143 49
LC 6.278 0.992 0.148 45
STC 6.102 0.847 0.132 41
LGS 5.849 0.902 0.106 73
IG GS 5.775 0.882 0.123 51
AGGS 5.264 1.078 0.145 55
HTGS 5.129 0.921 0.156 35

P 0.001 Q = 0.60

TABLE 81b

Mean English Pluency by School

t --------- -—

School

~i--------

Mean

, — i

Std.
Dev.

i------- ------------i
Std.

Error

f--------------1

No.

GCI 82.571 19.207 2.744 49
SAS 79.189 12.306 1.690 53
IC 76.636 19.093 2.878 45
LGS 70.493 13.604 1.592 73
IC GS 65.392 10.540 1.476 51
STC 64.976 12.361 1.931 41
HTGS 58.886 11.275 1.906 35
AGGS

X
57.800 19.106 2.576

L J
55

L X

P 0.001 Q - 9.44
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TABES 81c

Index of Bnglish Proficiency by School

n "  r 

School Meen
I !

Std.
Dev.

Std.
Error No,•

QCI 23.111 3.139 0.448 49
SAS 22.841 2.654 0.365 53
LC 21.572 4.487 0.669 45
LGo 20.191 2.835 0.332 73
STG 19.665 2.585' 0.404 41
IC GS 19.325 2.328 0.326 51
HP GS 17.281 2.612 0.441 35
AGGS

X „  X
16.831 4.390 0.587 55

t

P 0.001 Q = 2.02

table 82

Index <of Bilingual Proficiency by School

I ------r

School Mean
Std.
Dev.

Std.
Error

1— 1-------

No*

SAS 452.470 133.208 18.298 5 3
LGS 44-4.509 110.024 12.877 7 3
LG 437.681 255.330 38.062 45
GCI 434.660 155.206 22.172 49
IC GS 425.156 71.154 9.964 51

AGGS 347.313 117.308 15.818 55
HP GS 339.637 100.284 16.951 35
STC

X X.
323.147 140.264 21.906 41

P 0.001 Q 88.21
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1. Yoruba Comprehension (Teble 80a)
(a) ic GS, AGGS, LGS, HTGS. 01 these only ICGS

score s ign ifican tly  higher than SAS 

(1.039) and LC (1.220).

(b) AGGS, LGS, ITT GS, SAS, LC. Of these AGGS,

LGS, and HTGS, but not SAS nor Iß, score 

s ign ifican tly  higher than GCI. In respect 

of the three the sign ificant scores over 

GCI are 1.176, 1.065, 1.049.

(c) SAS, LC, GCI and STC.

2. Yoruba Fluency (Table 80b)

(a) LGS, ICGS, AGGS, GCI, SAS. Of these only 

LGS are s ign ifican tly  more fluent than LC.

In favour o f LGS over LC, Q is  9.775.

(b) ICGS, AGGS, GCI, SAS, LC. Of these only

ICGS are s ign ifican tly  aore fluent than 
HTGS. Bctwoon-ICGS and HTGS, Q is 10.492.

(c) AGGS, GCI, SAS, LC, HTGS, STC.

The fo llo w in g  are the groups showing s im ila r it ie s

and d iffe ren ces  in th e ir  a b i l i t ie s ;
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3• Yoruba Proficiency (Table 80c)

(a ) ICGS, LGS, AGGS, HP GS, 3AS. Of these IC GS 

and LGS but not any of the others, are 

s ign ifican tly  more profic ien t than LC and 

GCI. In favour of ICGS over LC and GCI, Q 

is 3»25S and 3«278 respectively. In favour 

of LGS over the same two schools,

Q is 3.713 and 3*14-0 respectively«,

(b ) AGGS, ILO GS, SAS, LC, GCIe Cf these, AGGS, 

HTG3, SAS but not any of the other two, are 

s ign ifican tly  more profic ien t than 3TC0 In 

favour of AGGS, HD?GS and SAS over STC,

Q is 4.066, 2.986 and 2.978 respectively.

(c ) LC, GCI, and STC.

4. English Comprehension (Table S1a)

(a ) SAS, GCI, IC, STC. Of these SAS and GCI, 

but not LC nor STC, score sign ifican tly  

higher than LGS and ICGS. For SAS over LGS 

and ICGS, Q is 0.810 and 0.884 respectively. 

For GCI over the same two schools Q is 

0.743 and 0.884 respectively.
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(b) Iß, STC, LGS, ICGS. Of these IC and STG, 

but not LGS nor ICGS, score s ign ifican tly  

higher than AGGS, In favour of IC over 

AGGS, Q is '1.014- while in favour of STG 

over the same AGGS, Q is  0.738.

(c ) LGS, IGGS, AGGS, Of these LGS and ICGS, but 

not AGGS, score s ign ificon tly  higher than 

HD GS. For LGS over HTGS, Q is 0.720; while 

fo r  IGGS over the same HTGS, Q is  0.646.

(d) AGGS, HTGS.

5. English Fluency (Table 81b)

(a) GGI, SAS, LC„ Of these, only GCI are 

s ign ifican tly  more fluent than LGS. In 

favour of GCI, Q is 12.078.

(b) SAS, LG, LGS. Of these, SAS and LC but 

not LGS are s ign ifican tly  more fluent than 

IGGS. For SAS over ICGS, Q is 13.797. For 

LG over the same school, Q is 11.24-4.

(c ) LGS, ICGS, STG. Of these, LGS, but not 

IGGS nor STC, are s ign ifican tly  more 

fluent than HTGS. In favour of LGS over

HTGS, Q is 11.607.

(d) IGGS, STC, HTGS, AGGS.
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6. English Proficiency. ( fable 31c)

(a ) GCI, SAS, IC . C'f these, GCI and SAS, but net 

IC , score sign ificant English proficiency 

over IQS. In favour of GjCI and SAS over 

IQS, § is 2.920, 2.650 respectively.

(b) IC, LG3, STC. IC, but not LGS nor STC, score 

s ign ifican tly  higher than ICGS. Between IC 

and ICGS, Q is 2.24-7 in favour of IC.

(c ) LGS, STC, ICGS. Everyone of these score 

s ign ifican tly  higher than ITT GS. Por 

example, between ICGS and HTGS, Q is

2.04-4- in favour of ICGS.

(d) HTGS, AGGS.

7. Bilingual proficiency (Table 82)

(a ) SAS, LGS, LC, GCI, ICGS. Of these, SAS,

LGS, and IC, but not GCI nor ICGS, are 

s ign ifican tly  more b ilingually profic ient 

than AGGS. In favour of SAS, LGS and LC 

over AGGS, Q is 105.157, 97.196 and 90.568 

respectively.

(b ) GCI, ICGS, AGGS. Of these, GCI, but not 

ICGS nor AGGS, are s ign ifican tly  more 

b ilingually profic ien t than HTGS. Por 

GCI over HTGS, Q is 95.023.
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(c ) IC Go, AGGS, HTGS. Of these, ICGS but not 

AGGS nor HTGS, are s ign ifican tly  more 

bilingually profic ien t than STC. For ICGS 

over STC, Q is  102.009.

(d) AGGS, HTGS, STC.

The l is ts ,  above, of schools comparable in

loruba and English comprehension and fluency

a b ilit ie s  appear generally to have followed the

typology of schools set up at the beginning of our

Investigation (see Chapter 3). The eight schools

viere put into three groups on the basis of the 
1

socio-educational s im ila rities  ainong each type. In 

Type 1 are GCI, STC, SAS, and Iß. In Type 2 are LGS, 

AGGS, and HTGS, while IGGS is the only school in 

Type 3. I t  was noted, then, that perhaps the only 

difference between Types 2 and 3 schools is the 

rural location of ICGS in contrast to the urban 

location of Type 2 schools. This basis of the 

typology was evoked when we modified the f i f t h  and 

eleventh hypotheses, thereby relating the new 

compound variable to the comprehension and fluency 

a b ilit ie s  of the subjects in the d ifferen t types of 

school. There, a direct reistionship was found 

between the socio-educational variable and the
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a b ilit ie s »  Here again the order (see Table 80a) and

the grouping of Yorubo comprehension a b ilit ie s  (see

especially Lists ia and 1c above) have repeated a

sim ilar relationship. Types 2 and 3 schools are 
a b ility

comparable in/(L ist 1a) and superior to the Type 1 

> schools» Of the former, ICGS (Tye 3 school), having

the advantage of location in a re la tive ly  more 

Yoruba monolingual community, is superior to the 

Type 2 schools and s ign ifican tly  superior to a l l  

the Type 1 schools. The Type 2 schools also prove 

s ign ifican tly  superior to two of the Type 1 schools, 

v is , GCI and STC.

The order (see Table 80b) and the grouping 

(see Lists 2a and 2c) o f Yoruba fluency a b ilit ie s  

are almost sim ilar to the pattern of Yoruba 

comprehension a b ilit ie s . They also bear support fo r 

the conclusion reached in the ver ifica tion  of the 

eleventh hypothesis. The f i r s t  three of the f iv e  top 

comparable schools are Types 2 and 3. One Type 2 

school, HTGS, has not proved as fluent as would be

expected by our tjpology. ¥e notice also that not 

ICGS but a Type 2 school, LG3, is  the most fluent in 

Yoruba. This school proves s ign ifican tly  more fluent 

than two of the Type 1 schools, LG and STC, and one
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of the Type 2 schools*. IIP Go. ICG.8 also demonstrates 

significant fluency over HTGS and STC. List 2a also 

shows GGI and SAS as coraparable in loruba fluency 

a b ility  to some Types 2 and 5 schools. We hsve noticed 

and commented upon a sim ilar unexpectedly high 

Yoruba fluency among the Type 1 schools. The present 

analysis has now revealed that i t  was the performance 

of these two schools that is responsible fo r  that 

high leve l Yoruba fluency which was recorded fo r  a l l  

the Type 1 schools together.

The Order of Yoruba proficiency (see fable 80c) 

follows our expectation when proficiency is  the 

product of comprehension and fluency, Thus, LGS whicli 

is  topmost in fluency but third is  comprehension 

a b ility , is found only second in the Order of pro*- 

fic iency. As expected, STC, showing the least 

comprehension and fluency a b il it ie s , are also least 

p rofic ien t. The grouping of Yoruba proficiency 

a b ilit ie s  also follows the typology of schoolt Five 

schools (see List 5a) appear sim ilarly p rofic ien t.

The f i r s t  four of them are the Type 5 and 2 schools

with the Type 5 school, ICGS, and one of the Type 2
more

schools, LGS, showing sign ificantly/profic ient than 

three of the Type 1 schools, v iz , IG, GCI and STC.
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The other two Type 2 schools, AGGS and HTGS, and 

one Type 1 school, SAS, also prove sign ifican tly  

more proficient than STG.

The indices of English coraprehension, fluency 

and proficiency, and th e ir grouping have also 

generally followed the sarae typology of schools and 

their performance characteristics as ea rlie r shown 

in the ver ifica tion  of the f i f t h  and eleventh 

hypotheses. In coraprehension the four topmost schools 

(see Table 81a and List 4a) are the Type 1 schools.

Two of them, SAS and GCI, Show s ign ifican tly  greater 

English coraprehension a b ility  over a l l  the Types 2 

and 3 schools. The other two, IG and STC, also score 

s ign ifican tly  higher than the two Type 2 schools 

appearing at the bottom of the table. The English 

coraprehension performance of ICGS (Type 3 school) 

is quite high, even s ign ifican tly  higher than the 

achievement of HTGS (Type 2, see L ist 4c). This has 

been accounted fo r  in the discussion of the results 

of the test by which our f i f t h  hypothesis was confirmed.

The grouping of English fluency a b ilit ie s  (see 

Lists 59j b, c, d) reveals that the three topmost 

schools are Type 1 schools. One of them GCI, shows 

sign ifican tly  more fluent than even STC (Type 1) and
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e i l  the Types 2 and 3 schools. List 5b shows LG8 

(Type 2) as comparable to SAG and 10 (Type 1 ), while 

List 5d shows STC as sim ilar to ICGS, HTGS and AGGS. 

STG even scores lower than ICGS.

The three schools showing greatest English 

profieiency are Type 1 (see Table 81c and List 6a).

Two of them, GCI and SAS, are s ign ifican tly  more 

proficient in English than a l l  the other schools, 

including STC, another Type 1 school. As with fluency, 

STC,is sim ilar in profieiency to LGS and ICGS, only 

that i t  manages to score s ligh tly  higher than ICGS. 

HTGS and AGGS are the two least profic ien t in English; 

even ICGS score s ign ifican tly  higher than the two.

As bilingual profieiency is the product of 

proficiencies in the two languageo we should expect 

its  order among the eight schools and the grouping 

of bilingual a b ilit ie s  to be d ifferen t from those of 

Yoruba and English profic iencies. The order (see 

Table 82) appears to underscore the complex,, 

interactive nature of bilingual profieiency. A 

comparison of the Orders of Yoruba and English 

proficiencies with the order of bilingual profieiency 

brings th is out c learly . ICGS are most profic ient in 

Yoruba. They are f i f t h  most profic ient in English
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but appear as f i f t h  most b ilingually p rofic ien t. SAS 

are f i f th  most profic ien t in Yoruba, second most. 

profic ient in L'nglish but have emerged the most 

b ilingually profic ient of the eight schools. SIC are 

the least profic ient in Yoruba, f i f th  most profic ien t 

in English but have appeared as the least b ilingually 

profic ien t« This shows that the degree of bilingualism 

or the bilingual index fo r a person or group is the 

balance of the gain and loss in proficiencies in the 

languages. Such an occount, prepared and compared fo r 

several people or groups (as has been done here) shows 

how a pex,son,s or group 's Status on a scale of 

bilingualism can be radically d ifferen t from the Same 

person's or group^s Status on the scale of proficiency 

in each of his languages.

Such changes in fortune between proficiency in 

each of a b ilingual's languages and his bilingual 

proficiency c a ll attention to a conceptual difference 

in the nature of the two kinds of proficiency. 

Proficiency in a language is simple, and can be more

easily determined and forecast with a greater Chance 

of va lid ity  in terms of perticu lar language acquisition 

factors, such as those we have employed in the

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  365 -

investigation of the hypotheses set up to ascertain 

the levels of comprehension and fluency o b ilit ie s  in 

each of our subdects' languages. Of course, a l l  the 

available evidence may not always Support such a 

prediction. The English proficiency performance of 

oTC (Type 1) exemplifies the kind of exceptions which 

may occur; but to a great extent the socio-educational 

variable appears to function as a determinant of 

degrees of English proficiency as the differences in 

the achievements of Types 1, 2 and 3 schools Show.

On the other hand, bilingual proficiency is more 

complex and is hardly predictable, or perhaps not in 

terms of the variable by which proficiency in one 

language can be predicted. However, i t  is  measura.ble, 

with its  results yield ing new patteras of group. 

s im ila rities  and differences. For example, where 

comparable proficiency a b ilit ie s  in each language 

have largely followed the Typologieal groupings 

done before analyses (see Lists 5 snd 6 ), comparable 

bilingual a b ilit ie s  have cut out new pattems. L ist

7a shows that the f iv e  top sim ilarly b ilingually 

profic ient schools are made up of a l l  the Types 1,

2 and 3 schools. A Type i  school, GAS, is the most 

b ilingually p ro fic ien t, but this was not predicted
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and could not have been va lid ly  predicted, even by 

the compound socio-educational variable which not 

only predictably guaranteed high English proficiency 

to SAS but also appears to have raised their Yoruba 

proficiency. The uncertainty of this variable as a 

determinant of bilingual proficiency is  shown by the 

appearance at the bottom of Table 82 of 8TC, 

another Type 1 school. Even a Type 2 school, LGS 

scores s ign ifican tly  higher bilingual proficiency 

over this same Type 1 school.

The features of Yoruba and English proficiencies 

among our subjects, as so fa r  analysed, constitute an 

evidence in support o f the often stated impression 

that equilingualism is unreal, One of the languages 

is  alv/ays dominant. The subjects in our Types 2 and 

3 schools generally Show greater Yoruba proficiency 

than their counterparts in Type 1 schools; but the 

la tte r  are generally more profic ien t in English. A 

second inference is that a person's or a group*s 

degree of bilinguelism is to be measured and 

sp ec ifica lly  stated fo r the individual or group but

is not to be predicted by any global -Variables 

however strong and positive such variables may work 

as determinants of language proficiency. This is 

inherent in the compound nature of bilingualism.
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6.40 Patterns of bilingual dominance

In the foregoing analyses our subjects' p ro fi-

ciences in Yoruba and English. were weighted and

expressed as their degrees of bilingualism, and as

consec^uences of some particular socio logica l factors.

But one question yot unanswered in respect of the *

subjects concerns th e ir re la tive  a b ilit ie s  in their

two languages. Overall, i . e . ,  more summarily, what

13 the state of b ilingual dominance among this

category of bilinguals?

Weinreich suggests seven factors of dominance

configuretion, namely, re la tive  proficiency, mode of

use, order o f leaming and age, usefulness in

communication, emotional involvement, function in
9social advance, and lite ra ry  -  cultural value» A ll 

these can be summe-d up as the role and Status of the 

languages concerped in the l i f e  of the bilingual 

people, and in Chapter I I  we considered them fo r  

English and the Nigerian languages, particu larly 

Yoruba, as factors underlying language education 

and language behaviour in Nigeria. In this section

9« Weinreich (1970), op. c i t . ,  pp. 75-80.
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we present calculated patterns of bilingual dominance 

among our subjects, taken as reflections or perhaps 

concrete realizations of the re la tive  role and Status 

o f the two languages in their lives , Their productive 

a b ilit ie s  are used to calculate dominance: a greater 

number of words in one language than in the other, 

given in response to the same situational Stimulus, 

shows more active vocabulary in that language, and 

Wfcans the dominance o f the language. rfhus, subjects 

may show Yoruba dominance (YD), English dominance (ED), 

or bilingual balance (B ), F irs t, we present the 

patterns of dominance in s ix  contexts fo r the subjects 

in the ir school groups (Table 83-88), and then fo r  

a l l  the subjects together (Table 89)* Figures are 

percentages of subjgcts in euch group.
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Pattern of bilingual dominance in the home domain

TABLE 83

n—-------------------

School

— j--------------- —

YD

~*T----------

ED

“ T “

B

i r
Total
No.

G C I 20.41 75.51 4.08 49
STC 0.00 92.68 7.32 41
SAS 9.43 88.68 1.89 53
LC 24.44 75.56 0.00 45
LGS 54.79 38.36 6.85 73
AGGS 54.72 35.96 11.32 55
HTGS 34.29 48.57 17.14 35
IC GS 50.98 41.18 7.84 51

x  _ - X X x _  - „ X  X _

TABLE 84

Pattern of bilingual dominance in the
neighbourhood domain

----------------

School YD

«---------- r~

ED B
Total
No.

GCI 14.29 69.39 16.32 49
STC 12.19 75.62 12.19 41
SAS 32.08 56.60 11.32 53
IC 31.11 64.44 4.44 45
LGS 43.84 45.21 10.95 73
AGGS 37.74 52.83 9.43 55
HTGS 28.57 65.71 5.71 35
IC GS 

x _ nii
O
J 

II 
O

 
ll 

. 
II 

C
T' II 

■=J- 
II II 

H
l IIil

37.25 13.73 51
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TABLE 85

Pattern o f bilingual dominance in the 
domain of re lig ion

1----------—

School

—« "

YD

i

ED

i

B

r -----r
Total
No.

GCI 14.29 83.67 2.04 49
STC 9.76 85.37 4.88 41
SAS 1 3 .2 1 83.02 3.77 53
IC 15c 56 75.56 8.88 45
LGS 38.36 46.58 15.06 73
AGGS 49.06 35.85 15.09 55
HTGS 42.86 40.00 17.14 35
IC GS 60.78 19.61 19.61 51

TABLE 86

Pattem of bilingual dominance in the 
domain of oceupation

1—

School

i
YD

1

ED
t

B
'Total

No.

GCI 8.16 91.84 0.00 49
STC 48.78 39.02 12.19 41
SAS 20.75 71.69 7.55 53
LC 26.66 64.44 8.88 45
LGS 41.09 52.06 6.85 73
AGGS 58.49 30.19 11.32 55
HD GS 37.14 54.29 8.57 35
IC GS 43.14 45.10 11.76 51

j. ____

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  371 -

TABEE 87

pattein of bilingual dominance in the 
domain of education

T---

School

— i---------

YD

—,—-----------r

ED B

i 1 ,r r i
Total
No.

GCI 0.00 100.00 0.00 49
STC 0.00 95.12 4.88 41
SAG 0.00 98.11 1.89 53
LC 2.22 97.77 0.00 45
LGS 0.00 98.63 1.37 73
AGGS 7,55 88.68 3.77 55
HP GS 2.86 94.28 2.86 35
IC GSx ______ _ 3.92 96.08 0.00

TABLE 88

Pattem of bilingual dominance in the
domain of health

School YD ED B
'Total

No.

GCI 4.08 93.88 2.04 49
STC 12.19 78.05 9.76 41
3AS 3.77 90.57 5.66 53
LC 8.88 86.66 4.44 45
LGS 17.81 73.97 8.22 73
AGGS 22.64 67.93 9.43 55
HTGS 8.57 85.71 5.7» 35
IC GS x____ 17.65_X 72.55 9.80 iiit

V
 I

Lf\ I IH
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As spread in the tables above (except fo r  

occasional untypical performance in one or two domains) 

the school groups appear to divide into two bilingual 

dominance groups. Four schools contain large majorities 

o f ED while in the other four usage habits (and hence 

dominance pattem s) appear more mixed although with 

more considerable proportions of YD. The four schools 

containing larg^ proportions of ED are GCI, STC, SAS 

and IC. With the exception of the performance of STC 

in the domain of oecupation, the proportions of ED 

among them are very high in a l l  the six  domains. 

Correspondingly their proportions of YD and B are 

quite small. We notice that three of the four zero YD 

recorded in the domain of education and the only one 

in the hcme domain are among these four schools.

On the other hand we have a wider Variation o f 

dominance among the other four schools, namely, LGS, 

AGGS, HTGS and ICG3. Among them, too, the proportions 

of ED in the domains of education and health are quite 

high. As we have ea rlie r  explained the leamed nature 

of these tv;o domains, almost invariably using English,

probably makes high ED inevitable. But the remaining 

four domains are shared n icely between YD and ED. In 

the home and relig ion  domains where language habits 

may be more idiosyncratic, j*/e have YD majorities in
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three school groups in each case, while in the 

neighbourhood and occupation domains English is dominant 

fo r majorities of subjects in three of the schools. 

Notice, however, thst the YD majorities among these 

four schools are not quite as comparobly high as the 

ED majorities among the f i r s t  group of four schools.

The TD and ED majorities as seen höre among the 

schools oppear to have repeated the typological 

grouping according to which language proficiencies 

have been shown to vary. The schools showing high ED 

raajorities are the Type 1 schools; the home backgrounds 

of the pupils in the schools have been shown as 

favourably predisposed to English dominance. The 

other four schools constitute Types I I  and I I I .

Language usage habits in the homes of the pupils in 

them generally favour more Yoruba, or at least, are 

more mixed. The p ro file  o f dominance among them is 

thus rather middling: YD majorities are not too large 

nor are the ir proportions of ED too small (contrast 

the p ro file  of dominance fo r the four Type I  schools^. 

The proportions of B among the Types I I  and I I I  

schools are more commonly larger than the same 

proportions of B among Type J. aohools especially in 

the domains of home and re lig ion .
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The follow ing table f in a lly  summarises bilingual 

dominance fo r  a l l  our subjects in each of the six  

domains.

TABLE 89

Bilingual dominance fo r  a l l  subjects by domo in

Domain
*—

YD ED
I

B

Home 31.13 61.81 7.06
Neighbour
hood 31.11 58.38 10.51

Relig i on 30.49 58.71 10.81
Occupation 35.53 56.08 8.39
Education 2.07 96.08 1.85
Health 11.95 81.17 6.88

The table shows general ED majorities but the 

proportional Variation in dominance across the domains 

is  the remarkable feature of the p ro file . Education 

and health domains have very large ED majorities 

while Id) majorities in the other domains are not so 

large. Correspondingly the proportions of YD in the 

same two domains are very small while YD proportions 

in the other domains are quite considerable. The large 

proportions of ED and YD o f course mean rather small 

proportions of B in a l l  the domains. They are lowest 

in the domains of education where English prevails and 

bighest in the neighbourhood and re lig ion  domains.
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I t  is now pertinent to reca ll the result of 

Kerr’ s Investigation of preferences between Yoruba 

and English among a not-so-homogenC^pus category of 

bilinguals -  university s ta ff (o f unspecified but 

presumably d iffe r in g  educational attainments) and 

students. His concern was the present bilingual 

habits and sometimes future preferences of his subo'ects 

In which language do you norraally count? In which 

language would you t e i l  someone a joke or funny story? 

In which do you prefer to lis ten  to news broadca.sts? 

and so on. His questions specify the distinctions 

beti^een the language sk ills : speaking, listen ing, 

reading, writing, and he found Yoruba and English 

sharing dominance respectively between listen ing and 

speaking on one hand, and reading and writing on the 

other. Some of the contexts in which he found YD 

majorities are casual conversation (51$), te ll in g  a 

3*oke (66$), seeing a play (43$). Some of ED are 

preferred reading of newspapers and magazines (87$), 

daily reading of newspapers and magazines (93$)» 

study reading (90$), le tte r  writing to a colleague

10. J.Y.K. Kerr (1972), op. c i t
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(97$), le t te r  writing to a member of the family (42$), 

Creative writing such as poem or short story (7 7 $ ),  

writing most confidently (74$), and so on.

By contrast; in our own Investigation jtests have 

been used to ascertain the a b il it ie s  already attained 

in the two languages -  as much as possible within the 

lim iting constraints of the test Situation. Differences 

are thus seen ifl the States of bilingualism and the 

categories of bilinguals focused, and also in the 

methods of inquiry. These differences make the results 

not altogether compareble. But s s im ilarity  between 

them is ED majorities in the oral-written sk ills  

tested in th is investigation, and in the reading and 

writing sk ills  in ICerr's. However, there are noticesble 

differences in the proportions of the ED majorities in 

the two investigations. As seen in our last table, 

overa ll, the gap between ED and TD is not as wide and 

as disquieting as in Kerr’ s finding, except in the 

domains of education and health. (Notice th3t YD 

m8jorities in Kerr's finding are quite small even 

in the listen ing and speaking contexbs, showing 

considerable tendency to use some Ehglish in these 

oral situations).
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The subjects of the present investigation deve- 

loped the ir a b ilit ie s  in their two languages under the 

influences of the factors of dominance configuration 

which hove always favoured English since the inception 

of Western education in this country; and the influences 

are s t i l l  strong. It  is  therefore tempting, by comparing 

the gaps between ED and YD in Kerr’ s finding and in 

the present analyses, to see a narrowing of a b ilit ie s  

towards YD. But our investigation was not designed to 

reveal any such trend of bilingualism. Nor is  Kerr’ s 

inquiry also equipped to indicate a widening of 

a b il it ie s . The value of the results of his enquiry lie s  

perhaps only in cautioning by ca lling attention to 

intentions among a group of bilinguals, Thus,. no 

conclusions are possible concerning the direction of 

dominance among either category of YbE bilinguals. The 

pattems o f dominance seen in our analyses however, 

hove the value of o synchronic Statement, namely, that 

dominance varies with individual bilinguals or groups 

o f bilinguals, and across contexts. In addition, the 

last table shows in particular that apart from the 

contexts in which English is the prescribed or 

invariably the u tilita rian  language, no alarming 

proportions of YbE bilinguals in the category of our 

subjects are ED although in the present social context 

English is dominant.
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CHAPTER SEVEN

AM OVERVIEW OP THE INVESTIGATION

This overview of the investigation consists of 

4 sections:

Section 7.1 brings together the mein findings of 

the enquiry as contained in Chapters IV, V, and VI. 

S p ec ifica lly , we review the v o lid ity  of our hypotheses 

conceming degrees of bilingual proficiency as 

revealed by the results of the S ta tis tica l tests of 

significance applied to them.

In Section 7*2 we reassess our methodology. Two 

important aspects of this are the LBQ and the tests by 

which we measured our subjects* bilingual proficiency. 

The obqective is to evaluate these instrumenta in the 

ligh t, jo in tly  of the general Claims that have been 

made fo r their e ffic iency , and the results which 

th e ir application has produced in our own 

investigötion.

In Section 7*3 we consider some implications of 

our findings in the soc io -p o lit ica l context of 

Nigeria.
Bilingualism is generally recognised as multi

dimensional. Its  pure lingu istic  feotures are perhaps 

more descriptively manageable, at least contrastively,

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  379 -

by the application of any well considered grammatical 

theory, Such a description w ill be comparatively less 

hampered by any f  leeting and intraetable psychological 

and sociocultural considerations,, Its  sociolinguistic 

features are more complex, and research into them 

i inexhaustible. Our Investigation and findings have

touched upon some of its  sociological formants among 

the chosen category of bilinguals, but the phenomenon 

also touches other aspects of their socia l l i f e «  These 

are yet to be investigated and so, f in a lly , in Section 

7*4-, we suggest some of the issues which may be 

profitab ly researched in this bilingual setting.

7.1 Summary of findings

Our strategy has been to tost our hypotheses 

separately fo r  comprehension (Chapter IV) and 

productivity (Chapter V ). But some of the hypotheses 

in the two chapters would have been seen to be 

complementary; others not0 In this summary, the 

complementary ones are reviewed together fo r va lid ity ;

1. A pioneer in pure contrastive lingu istics of
English and loruba is L. Ayo Banoo's A Contras^Ve 
Study of Aspects of the Syntactic and Lexical 
Rules o f English and Yoruba. Ph.D. Thesis -  
University o f Ibadan (1969)♦
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•jfrhe unpaired ones are considered last. Thus, the order 

of their appearonce in the main chapters ia not 

followed in this recapitulation. 

i .  Two generalised hypotheses, i  and v i ,  assert 

greater proficiency in Toruba than English among the 

chosen category of bilinguals. As basis, proficiency 

in a language was considered to be a function of 

pressure on the language while the degree of pressure j 

i t s e l f  would be considered re la tive  to, f i r s t ,  the 

size of the society which uses each of the languoges 

and, second, the intensity of the use. By defin ition , 

a bilingual society is a composite one: there is a 

wider superordinate mother-tongue society, and within 

i t  a smaller extraction v/hich also uses a second 

language. These are the bilinguals -  the YbE bilinguals 

in the present case. Operation in the second language 

(here, English) is thus restricted to interactions 

with other bilinguals within the smaller group. And 

although this can be very intensive, especially in the 

school System where the use of English is  enforced, 

the ascendancy of Yoruba in the \i/ider society is in no 

doubt, by the sheer size of its  users and the more 

numerous occasions fo r its  use. Outside, and fo r  some 

time within the formal school System, the bilinguals
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in our study also use Yoruba quite intensively,

Measures of central tendency (by mode and mean 

achievements) confirmed the part of the hypotheses 

relating to b ilingual comprehension, but the same 

tests deny the part relating to fluency. In a l l  the
1

six  domains of language use, English fluency was 

higher than loruba fluency, The differences in mean 

English and loruba fluency were not very large, and 

the advantage fo r  English v/as considered not high 

enough to completely reverse the hypothesis. A ll 

the same, the results have the value of denying that 

part of the hypothesis„

2. The nerb paired hypotheses, i i  and v i i i ,  postulate 

differences in Yoruba and English proficiency fo r 

pupils in schools located in urban and rural areas,

The basis is the differences observable in the 

conotifcutive elements of the two locations, These 

include bhe more cosmopolitan composition of the c ity  

as against the more ethnically homogeneous rural 

Settlement; the more d ivers ified  types of social and 

commercial interaction in the c ity , involving people 

of d ifferen t mother tongues, as against the less varied 

interactions in the rural location, involving, most 

of the time, almost the same people of the same mother

-  381 -
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tongue, and so on. The coflsequence is the more greatly 

bilingual choice habits in the c ity , featuring more 

English, as against the greater frequency and intensity 

of monolingual choice hobit in the rural area, featuring 

in this ease. Yoruba, Schools are integral parts of 

their loc&W, sharing the behaviour pattems of these 

locetions to some considerable extent. Therefore, pupils 

educsted in the rural area school should be more 

profic ient in Yoruba than their c ity  eounterparts, but 

less profic ien t in English than the la tte r.

The hypotheses were largely confirmed. The 

subjects in the rural location school demonstrated 

greater Yoruba comprehension a b ility . Also, in four 

of the s ix  domains in which fluency was tested they 

scored higher than their c ity  eounterparts. Their 

higher scores were however not sign ificant in some 

of the domains. In the two other domains, education 

and heeIth, the subjects in the c ity  schools scored 

higher than their rural school eounterparts. But their 

higher scores were not sign ificant either.

As predicted by the hypotheses the subqects in 

the c ity  schools proved generally more profio ient 

in English. Their comprehension scores were higher, 

although the edge over the ir rural location
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counterpsrts was slim. So also were their fluency 

scores. But in two domains, home and education, we 

even found the subjects in the rural location sehool 

scoring higher than the c ity  sehool subjects, although 

not s ign ifican tly .

Overall, greater Yoruba proficieney was found 

largely true of bilinguals in the rural location 

sehool; but also considerable proficieney in English, 

almost comparable to the a b ility  of their counterpsrts 

in the c ity  schools. We then found two fundamental 

explanations fo r th is. F irs tly , there was possibly 

greater diligence on the part of the teachers, and 

equally great attention on the part of their pupils 

to  the acquisition of English. This was probably born 

of an awareness of the lim itation which the location 

of their sehool constituted to their proficieney in 

English, and which had to  be compensated fo r. The 

second explanation is the r e lo t iv ity  of rural 

locations. Locations outside c it ie s  are not a l l  of 

the same type b̂  ̂ the mere absence of pipebome water, 

e le c tr ic ity , supermarkets, modern technology plants 

and so on. Instead, the distance from large c it ie s , 

linear and Chronometrie, determines the degree o f the 

ruralness of a p^rticular place as i t  indicates how
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open to thc location ore the influences and innovation 

from the surrounding c it ie s . Thus, we found our rural 

location school perhaps not so much rural a fter a l l ,  

and closer to  the c ity  behaviour pattems than some 

more remote rural areas.

3* The subject of Hypotheses i i i  and ix  is the role 

of attitude to oral English and its  e ffe c t on 

proficiency on English and Toruba. The hypotheses 

postulate that the degree of proficiency in oral 

English among school pupils is d irectly  related to 

the attitude of their school to the subject. A 

positive attitude is  recognised in a form of 

commitment to OE. Its  expression consists in the 

active teaching of the subject and the encouragement 

of their pupils to submit themselves to formal OE 

examination in the ir leaving school C ertifica te 

examination. The attitude is adopted obviously in 

response to the evergrowing importance of English 

within the society fo r which the schools prepare th e ir 

pupils. In some of the school^ entry fo r  formal 

examinations in OE is obligatory, and may hsve become 

a tradition . Such commitment produces high English 

proficiency while the degree of proficiency in Yoruba 

tends to be inversely related to the same attitude.
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The other kind of attitude to OE is either 

ind ifferent or downright negative, and predictably 

yields among the pupils in the adopting schools 

English proficiency that is lower than would be found 

among those in the positive attitude position. However, 

Yoruba proficiency tends to be higher among pupils in 

such schools than i t  is in schools adopting the 

positive attitude to OE.

Comprehension scores in the test have strongly 

supported the hypothesis. We noticed some inconsistency 

in the pattems of fluency scores across the domains 

but generally English fluency scores have also supported 

the hypothesis as between the positive Type I  and I I  

ettitudes on the one hand, and Type I I I  attitude on 

the other.

But the prediction of superior Yoruba fluency 

fo r  pupils in Type I I I  attitude position has appeared 

unrealistic. Pupils in this position outscored those 

in Type I  and I I  positions s ign ifican tly  in only two 

of the six contexts. Our Observation or inference from 

the results has been that active encouragement of OE 

does not necessarily weaken Yoruba fluency a b ility  

among such bilingual people. Of course i t  is not 

known whether active encouragement of Yoruba would
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have weakened English fluency a b ility  among the same 

bilinguals. (We found no evidence that Type I I I  

attitude schools deliberately mount any extroordinary 

a c tiv it ie s  to encourege Yoruba in the same way as the 

Types I  and I I  attitude schools do fo r  English). But 

language aptitude as a psycholinguistic a b ility  is not 

known to be conceptually polarized with rcspect to 

languages. The high English and Yoruba fluency 

performance of the subjects in Types I  and I I  attitude 

positions appears to support this view.

And the ir performance could not be attributed to 

interlingual translation which we reasonably prevented 

by separating the fluency tests in the two languages 

by a comprehension best which lasted about fifteen  

minutes. Our conclusion, therefore, is that an 

attitude of active encouragement of oral v/ork in 

English not only strengthens fluency in the language 

but also boosts fluency a b il ity  in the other language. 

This is not an uncommon Observation among people of 

re la tive ly  high degree of bilingualism, and is 

rea lis tic  especially in a bilingual Situation like 

Nigeria where the cultural overlapping is  growing.

Such encouragement of oral work could therefore have 

been in either language and would produce the same
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booster e ffe c t in the other. What has not been investri- 

gated is whether these attitudes to oral work in 

English have any effects on proficiency in written 

English and loruba among the pupils in the attitude 

positions. But perhaps they do„

4. Next is  the pair of Hypotheses v and x i« The 

variable focused upon in these hypotheses is the 

differences in the socio-economic home backgrounds of 

the subjects. Taken together, the hypotheses assert 

lower Yoruba but greater English proficiency fo r 

pupils who come from the socioeconomically superior 

homes than the ir counterparts from the humbler homes.

In respect of Yoruba, coraprehension performances 

by the socioeconomic groups s ign ifican tly  confirmed 

the f ir s t  part» But although English comprehension 

scores across the same groups also supported the 

hypotheses, they were not sign ificant.

On the other hand the English fluency superiority 

predicted fo r  the subjects from the socioeconomically 

superior homes was found to obtain in a l l  the three 

domains in which fluency was tested but in two of them 

no sign ificant differences were found in Yoruba fluency 

among the groups. The socio-economic variable, as
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conceived, has thus appeared not quite re liab le : there 

was the significance of the pattems of Yoruba 

comprehension but not of English comprehension. On thc- 

other hand the English but not the Yoruba fluency 

patterns sign ifican tly  support the hypothesis.

Yet, both impression and common Observation 

strongly suggest some correlation between socioeconomic 

background and p£oficiency a b ilit ie s  in English and 

Yoruba among our chosen category of bilinguals. We 

also found supportive eviidence fo r  such a poss ib ility  

in the findings of Bim ie and Hewitt’ s research into 

the e ffec t of home backgrounds upon achievements
p

in languege. fh e ir  case studoy v/as English. To 

probe further, therefore, we modified the hypotheses 

to take account of one observable educational 

consequence, at least in Contemporary Nigeria, of a 

ch ild 's  home socioeconomic background. This is the 

varying qualities of schools into which children 

from such d ifferen t backgrounds get admitted, 

largely on the basis of the fa c i l i t ie s  and orientations 

with which their home backgrounds have endowed them.

2, J.K. B im ie and E.A. Hewitt (1968), op. c it .
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She hypotheses, as amended, then asserted fo r the 

subjects in Type I  schools, coming mostly from the 

socioeconomically superior homes, greatcr English 

proficiency than their counterparts in Types I I  and 

I I I  schools; but also lower Yoruba proficiency than 

the la tte r. This compound variable (socioeconomic 

differences of pupils' home with the corresponding 

d ifferen t types of school they attend) proved a 

re liab le determinant of differences in proficiency in 

each language. Pupils from the socioeconomically 

superior homes were more profic ien t in English 

than their counterparts from the humbler homes while 

the la tte r  were more profic ien t in Yoruba than the 

f  orrner.

But we also found that although the predicted 

differences ex ist, the pupils in Type I  schools, in 

addition to demonstrating superior English fluency, 

appeared to have made quite considerable gains in 

Yoruba fluency; sometimes, the differences between 

them, and particu larly their counterparts in Type I I  

schools, were very small. We therefore concluded that 

socioeconomic wcllbeing, with its  concomitant type of 

school, is  a strong factor of high bilingual 

proficiency.
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5. The f i r s t  of the unpairod hypotheses, Hypothesis 

iv , asserts that coraprehension a b ilit ie s  would vary 

according to the languege reportoire Status of the 

subjects' parents. From our subjects' responses to 

our enquiry about the longuage reportoire of their 

parents fiv e  reportoire groups were derived, es 

follows:

( i )  Both pa£$nts nonolingual Yorubo Speakers;

( i i )  English monolingual mothor but YbE bilingual 
father

( i i i )  Both parents YbE bilinguals;

( i v )  Both parents trilinguc.1 in Yoruba, English and 

another language.

(v ) Bilingual or tr ilin gu a l parents who speak 

no English.

The subjects' porformances in the three

coraprehension t e s t s  wore natchod w ith  t h e i r  p a re n ts 1

language repertoires, and a direct correlation found

between the results and the parents' reportoire groups

Two groups, ( i )  and ( i i i ) ,  were our main in t c r c s t ;

they also aqcount fo r the majority of a l l  the subjects 
161 and 20=>» respectively. Generally, the subjocts

whose parents were Yoruba raonolinguals (Group i )

performed bctter in the Yoruba coraprehension tost than
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those in tho othor repertoire groups. Also, those whose 

parents were YbE bilinguals (Group i i i )  demonstrated 

better English comprehension a b ility  than tho subjects 

in the other groups. In both coses thc* overall 

pattems of porformance wcro found to bc s ta t is t ic a lly  

sign ificant.

6, Hypothosis v i i  is  an unpaircd gencralised 

hypothosis. I t  relates the degree of bilinguals* 

flucncy in their languages to the degree of spocializa- 

tion of the languages in d ifferen t ^üflipins. That is , 

the degree of verbal productivity would vary across 

domains. For Ycruba, wo found higher meqp fluency 

scores in the homc, neighbourhood and occupation 

domains but re la tive ly  lower mean fluency in the 

domains of re lig ion , education and health. Mean English 

fluency scores were more varied. The highest score was 

in education whilc- comparable scores in the hone and 

neighbourhood domains came next. Next were the mean 

scores in the domains o f occupation and health, 

while the lowest score was found in tho domain of 

re lig ion . The d ifferen t language demands in these 

domains, in terms of choice and usage, were stated 

as responsible fo r the mean fluency variations; thus 

the general hypothosis was confirmed.
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7. The last of the unpaired hypothesis (Hypothesis 

x i i )  stetes s null between sex and bilingual fluency. 

The hypothesis was tested in three domains. In a l l ,  

although the male subjects scored higher loruba 

fluency, the higher scores were not sign ificant.

Also, no significant differences were found in 

English fluency between the sexes in two of the 

three domains„ In the th ird, the male subjects scored 

s ign ifican tly  higher than the female ones. This was 

however exceptional and we s t i l l  considered the null 

hypothesis to hold„ The point of interest in this 

finding therefore lies  in its  showing as invalid any 

ascriptions of language acquisition superiority to the 

female sex. On the contrary i t  is the male subjects 

who scored higher than the female ones although the ir 

higher scores were insign ificant except in one case.^

3. This finding is sim ilar to Obanya's in his
measurement of performance sk ills  in French 
among male and female pupils in Ibadan 
secondary grammar schools. He even found the 
boys s ign ifican tly  superior to the g ir ls  in 
reading, writing, and overall performance 
while the g ir ls  excelled only in speaking. 
See Pai Obanya: 'Relationship between s e if-  
concept and performance in achievement tests 
of French'. The West Afrioan Journal of
Edupational and Vocationel Measurement.
Vol. 3» No. 1 February, 1976, pp. 39-^3»
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Ifour issues were analysed in Chapter VI:

( i )  the relationship between proficiency in the 

b ilingusls ' two languages and their own choice 

and usage habits,

( i i )  the e ffec t of certain language acquisition and, 

presumably language proficiency reinforcers and 

actual proficiency,

( i i i )  the degrees of bilingualisra among socio- 

educationally defined groups, and

( iv )  the patterns of bilingual dominance among 

this chosen category of bilinguals.

The issues were not formally hypothesised as was the 

case with those reported in Ghapters TV and V, but 

knowledge of them was considered crucial to an attempt 

at a to ta l sociolinguistic understanding of the 

working of bilingualism.

8. The f i r s t  issue was investigated by nQtching 

comprehension achievements with habits in three 

language choice and usage contexts, The contexts 

were complex, each consisting of a number of 

subcontexts. In the f i r s t ,  three participatory sub- 

contexfcs viere depieted in which bilingual subjects 

voluntarily or involuntarily have to choose the medium 

of interaction. They are child-parents in general
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discussion, child-perents in discussion of school 

matters, siblings (including bilingual subject) 

in general discussion. In a l l  of these situations 

Yoruba comprehension scores were found to correlate 

s ign ifican tly  d irectly  with usage habits, but English 

comprehension scores did not. Jnstead we sometimes 

found subjects who checked N and H perform better 

than their counterparts who checked S, 0 and A.

For the second context, two participatory 

subcontexts were Set, namely, family prayers and 

family meals. In these subcontexts choice and usage 

habits were not the personal predilection of the 

subjects in this investigation. Rather, they had 

probably been long established, obviously, by their 

parents, and have more or less become family 

traditions. But as participants i t  was expected that 

such choice habits would a ffec t their proficiency 

in the languages. In general, this was found to be

sign ifican tly  so: the N and H groups showed poorer 

comprehension a b ility  than the S, 0 and A groups.

But we also found some anomalous correlations at the 

higher usage intensity levels such as when the 

majority of the subjects who checked S showed better 

comprehension a b ility  than the ir 0 and A counterparts.
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The third subcontext is largely an idiosyncratic 

Situation, involving choice and usage habits in 

communication with oneself. The specific  instance 

named was private prayers„ Here v/e found positive 

correlation between the habits and comprehension 

a b ilit ie s  in loruba and English.

9. Por the second issue, four language acquisition 

and reinforcer a c tiv it ie s  were examined fo r their 

e ffec t on the subjects' levels of comprehension 

a b ilit ie s «  They.were: ,

( i )  informal reading of Yoruba and English medium

newspapersj
kp

( i i )  listening^and viewing of Yoruba and English 

medium programmes on the radio and the 

te lev is ion ;

( i i i )  iden tification  with societies whose objectives 

include the promotion of greater proficiency

in either Yoruba or English; and
( iv )  proficiency self-image.

The responses wo got on the LBQ revealed low 

patronage of Yoruba medium newspapers and Yoruba 

medium radio and televis ion  programmes in contrast 

to higher patronage of these same media in English«

\Je found positive correlations between degrees of 

patronage of these medio in English and the subjects '

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  596 -

English comprehension a b ilit ie s . Therese re also found 

positive correlations between the degrees of patronage 

of Yoruba medium newspapers and Yoruba comprehension 

a b ilit ie s , but not between patronage of Yoruba medium 

rodio and te lev is ion  programmes and Yoruba comprehen- 

sion achievements.

Sim ilarly, greater enthusiasm (by iden tifica tion ) 

was revealed fo r  the English lite ra ry  clubs than fo r  

the Yoruba lite ra ry  clubs. Also, comprehension 

achievements were found to correlate d irectly  

s ign ifican tly  with such Identification .

Yoruba proficiency self-image was found to 

correlate pos itive ly  with achievements in Yoruba 

comprehension. For English there were some 

discreponcies found between proficiency self-image 

and comprehension: some subjects overestimated, 

while some others underestimatod their own a b ilit ie s . 

These notwithstanding, su ffic ien t evidence was

found in our analyses in support of the view that 

self-image is  a psychological rein forcer of language 

proficiency a b ility .

The third issue was the attempt to ascertain the 

degrees of bilingualism among the subjects. Ideally, 

these were to be determined on a scale of bilingualism.
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But such a scale was found d if f ic u lt  to construct ss 

one of the required inputs, namely, maximum flucncy, 

could not possibly bo predetermined. In the 

alternativ© wo computed indices of proficiency in 

■sach language fo r the school groups, using mean 

comprehcnsion and mesn fluencj'' scores. The proficiency 

indices in the two languages v/ere in tum used to 

compute indices of bilingualism fo r the school groups. 

These indices then becane or^|T\ l̂ scoles of 

proficiency in the languages, and of bilingualism.

I/hen the scoles were compared m ultilaterally 

they reveolod some ospects of the complex nature of 

bilingualism. There was found ine^uftlity between its  

tvjo constituont elements controry to the hypothesis 

which Clark, Hutcheson and van Buren put forword in 

th e ir study.^ For instance, the comparison of the 

ordinal scales shov/ed the order of comprehension and 

fluency a b ilit ie s  to be d ifferen t in each language. 

Likev/ise, the order of bilingual proficiency io

d ifferen t from the order of proficiency in any one 

language. The changing order of a b ilit ie s  in the 

ordinal scales, culminating in the order of bilingual

proficiency, thus showed the a ttr it iv e  or corrosive 
* ■ . .... ’»

4. $uth Clark, et. ö l. (1974-), op. c it .
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relationship between the constituent elements of 

bilingualism and their e ffec t on the ultimate 

bilingual Status of a person» What therefore 

constitutes a va lid  description of bilingual 

proficiency fo r  o person or group of bilinguals is 

the product o f these elements. This was computed 

and stated fo r  our subjects in the ir school groups.

F o llo w in g  the com putation o f  b i l in g u a l  p r o f ic ie n c y  

f o r  the s ch o o ls , c o m p a ra b ilit ie s  among them have 

fu r th e r  le n t  support to  our e o r l i o r  f in d in g  th a t 

the s o c io -e d u c a tio n a l S tatus o f  b i l in g u a ls  in  th is  

c a te g o ry  is  s s tron g  p r e d ic to r  o f t h e i r  degree  o f  

b ilin g u a lis m .

The r e o rd e r in g  on the o rd in a l s c a le s  o f 

p r o f ic ie n c y  in  Yoruba and E n g lish , we might say , hos 

p rov id ed  ev id en ce  to  c o rre b o ra te  th e g en e ra l n o tion  

con cem in g  inbalance between c o - e x is te n t  languages in  a 

b i l in g u a l  m a tr ix . Th is i s  the same as th e  e x is te n c e  

o f the dominance o f  one o f  the languages. The fo u r th  

issu e was th e r e fo r e  an attem pt to  a s c e r ta in  the 

p a t te m s  o f  such dominance among th e  su b je c ts  in  th is

in v e s t ig a t io n .  Our f in d in g  in  th is  re sp ec t is  aga in  

r e la ta b le  t o  th e s o c io -e d u c a t io n a l fa c to r s  o f language 

p r o f ic ie n c y .  We found th a t la rg e  m a jo r it ie s  o f  the
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subjects who belonged to the socio-economically 

superior homes and who attended certsin qualitatively 

superior schools (Type I )  were c learly  dominant in 

English. Among the subqects from the humbler homes, 

who also attended the qualitatively  poorer schools^ 

we found. evidence of more mixed proficiency: ED 

majorities were smaller while YD majorities were 

langer than the proportions found among their 

counterparts in Type I  schools. However, we found in 

respect of the to ta l sample ED mejorities in a l l  the 

contexts o f language use. These vary between the 

contexts, with education and healt^ showing greater 

ED than the others.

7.2 The methodology of the investigation

Two methodological issues of interest in th is 

overview are sampling and the instruments of the 

investigation.

V(|ith regard  t o  sam pling the main co n s id e ra t io n  

here i s  i t s  re p re s e n ta t iv e n e s s , Th is was t o  be ensured

by the method of selection and the size of the sample. 

The size, 402, would be con§idered s ta t is t ic a lly

adequate. Of course^ i t  could have been larger and be 

s t i l l  more representative by being so, but such
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screening as described in Chapter I I I  was considered 

necessary to ensure that we had subjects whose mother 

tongue was Yoruba within the bilingual complex. Uhus 

we regected other pupils who spoke Yoruba re la tivo ly  

notively airigl^t but whose parents probably did not. 

Even then, the screening was not as rigorous as was 

desired, for we s t i l l  had two subjects whose mothers 

did not speak Yoruba. The undetected in filtra tio n  of 

the two was however considered unlikdy to have 

distorted the findings too greatly.

Our selection of schools fo r the investigation 

suffered one particular lim itotion, It  could not be 

said to have achieved the degree of randomness which 

could be said to be to to lly  proof of a l l  the 

theoretica lly  possible errors. But the lim itotion 

was due to two main factors, v i z . , the category of 

the subjects Chosen, and the uncooperative ottitude 

of soiae school authorities.

In consideration of the leve l of attainment in 

English that would be required of pupils who were 

about to enter adult participotion in public l i f e ,  

we chose Form V, the top dass of the secondary school 

System as more generally known before the introduction 

of Sixth Form education«, But the ir very Status in the
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System mode some of the school authorities unwilling 

to spare the time fo r the ir pupils to participote as 

subjects in the investigation. Their attitude was 

apparently borne of their anxiety fo r  the success of 

their pupils in the school leoving ce rtifica te  

examination which was drawing close and fo r which 

they were preparing the pupils. In some cases the 

headmasters did not respond ot a l l  to our Communica

tions. This happened in the case of schools locoted in 

the rural areas; hence we had only one rural area 

school in the sample. In view of these lim itotions 

we decided to work with o l l  of the few schools who 

were w illing to participote. No further selection 

was mode, and this indced ensured, even in this 

lim ited sample, the probability of an unbiosed, 

cross-sectional representation of bilingual a b ilit ie s .

The two Instruments used in the investigation 

were the LBQ and the tests o f proficiency. The 

approisol höre is concemed with their e ffic iency 

in the ligh t of our own use of them.
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Moses Hoffman f ir s t  recognised the usefulness

of ascertaining a b ilingual's bockground; he also
5 • ^scheduled how this could be done, Weinreich

and Haugen' also emphasized the need fo r a close 

study of the bilingual individual who is the ultimate 

locus of language contact. In his bockground would 

be found some of the non-structural Stimuli, but 

also resistance, of bilingual proficiency, and these 

would then constitute port of the explonation for 

his degree of achievement in the two languages.

The tests of proficiency odministered were those 

of listening comprehension and fluency. The English 

comprehension texts were in two varie ties  of the 

language but on the same, topic -  ’Äudience 

reactions in the theatre*. For Yoruba comprehension 

the topic was ’Nje ekp ko nba i le  oje je bayl i*? 

(English paraphrase: *Is westorn education not 

corrupting the world ( i . e .  of the A frican ))? The 

test of fluency used was Word Naming.

5. Moses N.II. Hoffman: (1934), op. c it .
6. Uriel Weinreich, (1970), op. c it .
7. Eino Haugen (1950), op. c it .
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The instruments would, of course, be open to a 

number of general criticisras. For instance there is  a 

fa c ile  assumption in a l l  opplications of the LBQ 

that the bilingual infornant understands the objectives 

of the investigation and appreciates the investigstcj?^' 

need fo r  untainted testimony of the informant*s 

bockground relating to his bilingual behaviour,

Despite a l l  precautions neither of these may be so. 

F irs tly , there could be sorae unwitting misInformation 

such as when, as Macnamara ha3 pointed out, bilingual 

se lf-ra tin g  might be conta^ninated by the influence 

of examination marks olthough marks in tests in two
O

differen t languoges are flios-t usually incomparable. 

Secondly, due to social pressure, there could also 

be deliberate distortions in the responses to an 

LBQ. Claims made conceming acquisition, choice and 

usage could be influenced by non-linguistic 

considerations such as the informant's own ego, or 

the cultural and p o lit ic a l attitudes and prejudices 

of his society.

8 * John Macnamara, (1967» 1969), op% c it .
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One criticism  of the listen ing comprehension test 

may have to do with the unusual length of the texts. 

Apart frorn the use of short conversationsl narratives 

in the School C ertifica te  oral English exomination, 

there is  not known to this w riter any reseorch in which 

such fu ll-length  oral texts in English have been used 

in achievement measurement. Perhaps there has never 

been any Yoruba listen ing comprehension test 

administered to native Speakers of the language 

(except to those who have hearing impediments),

A criticism  of the lcind of fluency test used 

is  that the production of a large nuraber of words in 

response to a Stimulus word does not too va lid ly  

re fle c t high fluency since fluency is a function of 

both lingu istic  competence and performance. In this 

regard, therefore, some more expressive Stretches 

of language, necessitating the use of varied
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structures and 0 wider vocabulary, would measure
Q

fluency better.

These criticisras notwithstanding, we have found

the two instrumenta useful in our investigation.

The LBQ was used as a screening device. More

important ly , a l l  our hypotheses were consciously

formulated to involve the jo.int use of the responses

to the LBQ and the tests of proficiency; the

Information served as bases to which we then related

proficiency achievements. In this way -we have tried

to meet some of Fishman's va lid  criticism  of

measurements of bilingualism in which the instruments
*10are not so correlated. We have found positive 

corrdlations between background information and 

achievements thus confirraing the hypotheses based 

on them. We also found discrepancies or inverse 

relationships between the variables and tr ied  to 

account fo r them as they relate to particular

9. Beardsmore and his colleagues at the Institut
-de Phonetique, Universite Libre de Bruxelles, 
have been experimenting with the measurement 
of oral fluency in English, using fa ir ly  
long 4—minute recordings by their subjects. 
One of their main d iff ic u lt ie s  is how to 
objectivise scoring. See Baetens H. 
Beardsmore: ’Testing Oral Fluency'. IRAL 
XII, No. 4- (1974-), pp. 317-326.

10. Joshua A. Fishman, (1968a), op. c it .
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hypotheses. In both cases the 30 int use of the LBQ 

and the tests of proficiency has guided our 

understanding of the nature of bilingual proficiency.

7«3 .Some implications of the findings

The educational implications ore the most 

recurrent in the literature of bilingualism, 

understand^bly because languoge is the vehicle of 4 

most leaming. The formotion of in tricate concepts 

as well o.s the transmission of such concepts to a 

child, even in thet ch ild 's  rnother tongue, can be 

quite problemotica 1. The Problems in these leaming 

a c tiv it ie s  therefore becomc- compounded when they ore 

done in two d ifferen t languages. Hence bilingualism 

is often viewod os o hindrance to e ff ic ien t leaming 

ospecially in situations such as Nigeria where 

one of the languages (English in th is case) is 

typologico lly  unrelated to any of the indigenous
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languages. Not so often well considered, however, 

are the social impliestions. Of course educstion is  s 

social issue, but the ones considered here are the 

more s tr ic t ly  social and p o lit ic o l implicotions. Some 

evidence from our investigation forras part of the 

basis fo r the consideration.

F irst, since YbE bilingualism functions v;ithin 

o multilingual Nigeria, i t  becoraes an issue of 

national interest-alongside such other bilingualisms 

involving English in the country. The focus here is 

upon the role of English in the national setting.

It  is the language of Western type educotion from 

the upper ends of the primory through the university

11, A few of such considerations are:
( i )  Thomas Kellaghon: ’ Some implicotions of I 

bilingualism fo r educotion in N iger ia '• 
IBADAN, 11 (1961), pp. 51-33.

( i i )  Paul Christopherson: Bilingualism (an
inaugural address). I'lethuen and Co. Ltd.
094 -89.

( i i i )  E.F. 0. Doherty, (1958), op. c it .
But some others see a blessing in "the two 
Windows on the world" which bilingualism 
offords a person. Among these io :

( iv )  M. Rodo: 'B ilingual Educotion in Australio. 
The Multilingual Project -  A Model fo r 
e ffe c tiv e  learning in a multicultural 
soc ie ty ', Folie. Linguistica IZ, 1/4-
(1976), pp. 4-5-57.
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leve ls. As the o f f ic io l  language i t  is the medium of

p o lit ic a l and commerciol odministrotion. It  con also

function to promote national Integration, and in frhis

regord i t  has often been reassuring to re fer to i t  as

the languoge of unity -  obviously in the norrow sense
i2of p o lit ic a l organization. Since there is no ready 

substitute fo r English in these roles, the development^ 

and to some extentj the internol cohesicn of the 

eountry appear to depend on the language. Bilingualism 

involving English is therefore essential for 

responsible participotion in these national endeavours. 

At present, olthough relevant s ta tis tics  are not 

ovailable, by jaeasonable estimation, the percentage 

of functional YbE bilinguals must be quite small

12. The extent to which English or any other language 
has promoted la tera l social Integration (which 
is the wider sense of unity) is lim ited. Indeed, 
i t  moy be sheer optimism to exrpect that English 
con e ffc c t this by the foct only that i t  is a 
common languoge. Banjo exemplifies the rayth in 
such optimism by the fe ilu re  of Yorubo, a common 
indigenous language, to efxect such p o lit ic a l 
unity among the Yoruba people. See Ayo Banjo, 
•Languoge Policy in Nigeria* in Smock, and 
Bentsi-Enchill (eds.) The Search fo r  National
Integration in A frico . The Pree Press (1975)» 
pp. 206-219.
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judging from the generally low percentoge of the 

Nigorian population who are oble to operate in English* f 

There is therefore the need to direct e ffo r t at
1

increosing YbE bilingualism quantitatively and
i

qualitatively.

Second, tho pattems of bilingual dorninance seen

in our analyses have social implications. In particulor

there is the feoture of ED which reechoes Kerr's

finding in a comporoble investigotion,  ̂ and agam

rcises the question whether tho YbE bilingual socicty

is in fact d r ift in g  towards monolingualism in Englisli.

The Suggestion oppears quite remote judging from c

casual observation in the wider Contemporary society.

Instead i t  may be argued tuet this society has only

merely achieved the log ico l conclusion of Diobold's
14incipient bilingualism i .e .  stoble bilingualism,

in which onc of tho longuages is bound to be dominqnt.

But the factors of dorninance configurotion (such 

as re la tive  proficiency, usefulnoss in comnunication, 

lite ra ry  - cultural volue, function in social advance)

13. J.Y.K. Kerr, (1972), op. c it .
14. Richard A. Diebold, (1961), op8 c it .
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appeor to be greatly in favour of continued and even 

increased English dominance. In such circumstances 

stable bilingualism moy i t s e l f  be only a protrocted 

stage ep route monolingualism. Pishman expresses the 

p oss ib ility  thus:

'Under certoin conditions . . .  the re la tive  
incidence and configuration of bilingualism 
stob ilizes and remains fo ir ly  constant over 
time . . .  However, under other circumstances 
an "other tongue" moy continue to gain 
Speakers to the end thot bilingualisra in it ia l ly  
increoses and then decreoses a.s the orstwhile 
"other tongue" becomes the predominant 
languoge of the old, and the mother tongue 
of the young',15

It  s t i l l  may be orgued thot according to our 

finding in this inquiry ED is large only emong the 

pupils fron the socioeconomicallj’- or socio-educationally 

superior homes, and thot the tendency towards ultimate 

English monolingualism as suggested above wil’l  be 

restricted to only that section of the society. The 

f ir s t  comment is that such a polarization of society

15« Joshua A. Pishraan: 'languoge Maintenance and 
languoge Shift As o P ield  of Inquiry: A 
defin ition  of the f ie ld  and suggestions fo r 
its  furthor development', L inguistics: An 
International Review, 9 (1964), pp. 32-70. 
The quotation is on p. 48.
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into high and low English proficiency groups, were i t  

to m aterialize, is dangerous as i t  contains the seeds 

of insecurity fo r the nation« This is  because ander the 

present arrangements, high English proficiency is the 

passport to most of the benefits in the country -  high 

positions, high incomes, and other P riv ileges , while 

the same benefits do not attach to high proficiency in * 

any of the indigenous languages. And therein lie s  the 

danger constituted by such uneven achievements in 

English: i t  can be the remote cause of future dass 

struggle which may be catastrophic» Ihdeed, i t  would 

seem that the struggle has begun, constructively fo r 

the present, in the e ffo r t  being made by the under- 

achievers to sttain  the same high proficiency in 

English which would place their members in the '

privileged positions«

But in fact our open, upwardly mobile society 

mskes Fishman's Suggestion (as contained in the 

Quotation above) a clear poss ib ility « The kind of 

motivation fo r  higher English proficiency which we have 

just stated is a hardly arguable pointer to generally 

increasing ED in the society» I f  such increasing ED
öj-

runs counter to the assumed aspirations^Nigeria's 

cultural (including language) nationalism i t  at least 

may be acknowledged as the contribution of the lower 

society to achieve social equilibrium and thus avert
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any disostrous eruptions in society; but its  end 

product may be monolingualism -  in some kind of 

English.

However, within abroad, public language policy the 

some disaster may also be averted by either of two 

contrasting measures. The f ir s t  is to devalue a l l  

notionalistic feelings presently associated with the 

indigenous languages (including Yoruba), and boldly 

Support the private e f fc r t  of the lov/er society fo r  

greater English proficiency through o more massive 

English language teaching prograrame in the school and 

possibly in adult educotion. The second is to check 

the ascendancy of English in the society by removing 

some of the advontages i t  presently confers„ This is 

achieved by raising the prestige of at least the ma,jor
I

indigenous languages in the public and in the school 

System through the ir use in more formal respectable 

discourses v/here hitherto English has exclusively held 

sway. To this end, e ffo r t  w il l  have to be made to endow 

the indigenous languages with greater in te llectua l

capability by means of research which is directed at 

expanding th e ir c r it ic a l and technical vocabulary, 

and i f  possible, at making th e ir structures generally 

more fle x ib le . The languages w ill then be in positions
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to share in the present functions and benefits of 

English. And when thus deernphasized, English becomes, 

in Nigeria, technically more or less a foreign (instead 

of second) language, but as Banjo bas pointed out j 

iron ica lly  the language i t s e l f  w il l  gain from the 

reduced emphasis, fo r  instance, in better teaching 

to smaller numbers. The la tte r  of the two options w ill 

cost less (in  money and emctions) to achieve. I t  w il l  

be more e ff ic ie n t  in public administration and w ill 

have also sa tis fied  the cultural aspirations of the 

people.

7.4 Some suggestions fo r  future research

Some issues in the subject of this inquiry 

requiring further investigation have been mentioned in 

the discussions following the S ta tis tica l analyses in 

Chapter IV, V, and VI. Suggestions were also given on 

how they might be better carried out. Yet there are 

a lo t more issues of sociolinguistic interest in 

bilingualism. Among them are:

16. Ayo Banjo in Smock and Bentsi-Bnchill, (eds .) 
(1975), oP. c it .
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(a ) Bilingual codeswitching

Switching between the ir two languages within s 

semantically single utterence is  mcrre frequently 

observed among the yoünger bilinguals. For this 

habit they are soraetimes regarded by purists of 

usage as bad cases of bilingual hybrids. 

Investigation of the grammatical structures of 

such utterances as well as their psychological 

and sociological bases w ill be of interest to 

both the pure and applied lin g u is ts .^

(fr) 'The factor of age in bilingual proficiency 

The subjects in our Investigation were 

adolescents. It  w il l  be of comparative interest 

to measure bilingual proficiency among other age 

categories the S3me bilingual Community.

On a microlevel an insightfu l analysis of th is 
phenomenon among YbE bilinguals is David 0*
Oke's ’Synchronic lingu istics and the 
problem of interlingual influence! in Roger 
Shuy and Ralph Fas old (eds. ) : fi-haLuXlhQ V&xiütlbvi 
in Language. Georgetown Univer sity^Presi
("1975)» PP« 269-281, As Oke has correctly 
observed codemixing is  commonly practised 
by a l l  YbE bilinguals irrespective of their 
educational leve ls ; but because the younger 
people may be in terlingually less cons- 
trained by any puristic consciousness, 
b ilingual usage among them w ill  y ie ld  more 
copious evidence fo r  lin gu istic  and 
sociolinguistic examination of the 
phenomenon.
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(c ) The trenä o f dominance in YbE bilingualism

I f  the Statement of YD and ED patterns in this 

investigation may be described as a synchronic 

study, a related area is the trend of bilingual 

dominance. The study w ill be experimental, 

working with the same subjects over a specified 

period, and period ica lly measuring their 

proficiency for any changes in the patterns of 

dominance. Preferably the subjects should be 

younger people whose periodic proficiency 

performances w ill indicate whether or not the 

society is  d r ift in g  towards monolingualism in 

one o f the longuages.

(d ) Bilingualism and biculturalism

A bilingual society is often considered
✓ J O

automatically a bicultural society.

Undoubtedly the two phenomena are interwoven. 

For the YbE bilingual society i t  w il l  be o f 

interest to ascertain the nature of the 

interdependence in pure lingu istic  and in

general sociolinguistic terms.

18. For a clear explication see:
(a ) James P. S ö ff id t t i:  'Bilingualism and 

Biculturalism '. Journal of Educational
Psychology. 46, No. 4 (^1955)•

(b) Ralph P ieris : »Bilingualism and Cultural 
M arginality'.  The- British Journal fo f
Sociology Vol. 2, No. 4 (195^)?
pp. 321-359.
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Haugen has written, firs t , about the ’problems 
19of bilinguolism' and later of the 'pleasures and

20Problems of bilingual research'. In both cases 

his emphasis is on the bilingual individual and the 

Problems which his behaviour poses for the bilingualist. 

Among such problems, as the foregoing illüstrotes, are 

the choice of the bilingual sample, and of the 

descriptive and explonatory framework. The pleosure 

consists mainly in the attempt to aocertain the 

nature of the curious but only ability which makes 

intergroup relations possible, and the relative 

insight gained into it.

19. Einor Haugen (194-9)» op. c it .

20. Einor Haugen: 'Some Pleasures and Problems of
Bilingual Research'. International Journal
o f American Linguistics. XX, No. 2 
(1954), PP. 116-122.
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APPENDIX A

Questionnsire A - To Principals/Headmasters/Head

mistresses of Secondary Schools0

1. Name & Address c f School:

2. Name of Principal/Headmaster/Headmistress:

3. Proprietorship of School:

4. No. of Classes in School:

Form I  - Form IV -

Form I I  - Form V

Form I I I  - Form Sixth

No. of Pupils in School: Boys

Total . . . . . . .

6. No. of Teachers in School;

Yoruba; Non-Yoruba Africans; British & Americans 

Others Total -

7. Languages taught in School - Class ~ Period per week

8. No. of Pupils o ffering English Language in the 1975 

May/June School C ertifica te  examination:

Boys -  Girls -  Total

9. Qualification & Nationality of English language

teachers: Qualification e.g . B.A. (Hons English),

B.Ed. or NCE with specialization in English. 

Nationality -  whether Nigerian, Non-Nigerian African, 

British or American:

Qualification & Year o f Graduation -  a l l  in ro s s e t  

of Porms I  -  V.
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10. 3s Oral English a compnlaory subject in your 

school? Yen or No

11. Since when?

12. When were pupils in your school f ir s t  entered fo r  

the School C ertifica te  Oral English?

13. Please state whether teachers of Oral English are 

Nigerians, or native - Speakers of English and 

the ir qualification and experience:

Class - Nationality - Qualification -  Year of 

Graduation -

14-. How Oral English is  taught.

(a ) as part of the English Language course.

(b) specia lly, i .e .  with periods allocated to i t  

on the time-table.

15. I f  Oral English is specia lly taught, please 

indicate number of periods per week.

16. No. o f pupils o ffe r in g  Oral English in the 1975 

May/June School C e r t if ic a te  examination:

Boys - Girls - Tota1 -

17. Is  Yoruba a compulsory subject in your school? Yes/No

18. Since when?

19. When were pupils in your school f i r s t  entered fo r  

the School C ertifica te  Yoruba examination?
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20. Qualification and Experience of teachers of Yoruba 

e.g. B.A. (Hone Yoruba, or with Yoruba ao 

subsidiary), B.Ed. with specialization in Yoruba, 

NCE, Senior Yeacher, etc.

21. Periods of Yoruba teaching on the time-table:

Form I  -  V.

22. Medium of instruction in Yoruba lessons,

(Place X to indicate), . . . . . . . .en tire ly  in Yoruba

....... ...P a r t ly  in Yoruba, Partly in Engliah.

23. No. of pupils o ffering Yoruba in the 1975 May/June 

School C ertifica te examination: . . . . . . . .B o y s

......... . . .G ir ls  . . . . . . . . . .Total

24. Is there any 'language rule 1 in your cchool?

Please state i t  b r ie fly .

25. Please l i s t  a c t iv it ie s  intended to promote the

Use of English in school, e.g. Litera ry and Debating 

Society, Dramatic Club, etc.

26. Are teachers involved in these ac tiv ities?  Yes/No

27. Any presentation(s) or production(s) in the last 

school year? Yes/No

28. Please l is t  a c t iv it ie s  sim ilar to those in 25 

above which are intended to promote the Use of 

Yoruba in the school:
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29. A re  tea ch ers  in v o lv e d  in  th ese  a c t i v i t i e s ?  Yes/No

30. Any p r e s e n ta t io n (s )  o r  p ro d u c t io n (s ) in  the la s t  

sch oo l year? Yes/No

Thanks v e r y  much f o r  your p a t ie n t  and prompt 

c o -o p e ra t io n .

APPENDIX B

Department of English 
University of Ibadan 
Ibadan.
September, '1975.

Dear Form V Student,

Survey of Bilingual Attainment and Uoe among 
Secondary School Students

This survey is to find out what.our attainment in 
English, and in our mother tongue is , and how much use 
we make of these languages in our everyday l i f e .

From among severa l.schools, .your school has been 
selected fo r  this study, and you, in particular, w ill 
be playing a v ita l role in the exereise« The exercise 
w il l  involve you in some discussions, in a simple 
comprehension, exercise and such related exercises. .
I  asoure you that i t  w il l  not take much of your time.
But the f i r s t  exercise is the completion of the attached 
questionnaire, Please complete i t  fa ith fu lly , and
quickly too. I  Shell le t you lcnow the date(s) fo r 
the other exercises.

Thanks very much in advance.
I  remain,
Yours sincerely,
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Questionnaire ’ B' - A ll  Yoruba-speaking Form V Students 

Part A

1. Name: (2) Address:

3. Age: Sex (4) Class

5. School: (6) Place of Birth

7. Language(s) spoken by parents:

( a) Father (b) Mother

8. Occupation of parents:

( a)  Father (b) Mother

9. Bo you live  with ycrur Parents/with Gurdians/ 

in the Boarding House?

10. Which languages do you speak? Do you also read 

and write them?

11. Is there any language ru le ' in your school? 

i .e .  Is there any restriction  about which 

language you may not speak? YesAT0

I f  'Yes ’ , Please state the rule b r ie fly .

12. At what age did you start learning English?

13. Nhere? At home; at school; abroad ? Mark X 

at the Appropriate place.

14. When and v/here did you start learning your other 

Nigerian or foreign language?
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15. A re you o f f e r in g  Yoruba in  you r School C e r t i f i 

ca te  exam ination? Yes/No

16«, Are you o ffering Oral English in your School 

Certificate examination? Yes/No

Part B

1 7 . Which of the languages lis ted  in 10 above do you 

speak most often?

18«, In your everyday l i f e ,  "hat makes you decide to

speak English at one time, but Yoruba at some other 

time? (G iv» a fa ir ly  detailed answer possibly 

with some examples of when you w ill  decide to 

use either language).

19. Do you always or sometimes or never mix your 

language, i .e .  use both English and Yoruba in 

the same utterance or discussion?

20. Why?

21. V/hat language do you use v/hen «joking or chatting 

with your friends?

22. V/hat language do you use when discussing a

serious Blatter with your friends?

25. Now, assess the re la tive importance of the 

languages you know and use, and give some

reasons. e.g. ( i )  — is the most important 
because — ( i i )  — is the next most important 

because -----
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24«, According to your estimation, strike out fron

among the following sentences those which express 

opinions contra ry to yours:

(a) English is superior to Yoruba i .e .  Yoruba 

.is in ferio r to English

(b) English is in fer io r to Yoruba«, i .e .  Yoruba 

is superior to English«,

(c ) English is neither superior nor in fe r io r 

to Yoruba.

25. In the V/estern State today English is  the 

o f f ic ia l  language, Which of the following 

would you advise goverment to do?

(a) Hetain English as the o f f ic ia l  language,

(b) Adopt Yoruba as the o f f ic ia l  language,

(c ) Make both English and Yoruba the o f f ic ia l  

languages.

26. Give reasons fo r the choice you have just nade

in No. 25„ ,•
v

* .4

2 7 . Now, please assess your own proficiency in

Yoruba and English (speaking, reading, writing
and understanding) . e • very ßood/Good/Pairly good/

Not so good/Bad.
28. Are you an active member of the English lite ra ry  

Club in your school? Yes/No

29. Are you an active member of the Yoruba lite ra ry  

Club in your school? Yes/No
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PART C

Estimate to what extent YOU and other people around 

you use Yoruba and English in the sitüations described. 

Place X on the line of language used and under the 

marker of frequency.

YOU ——p — p  — r —  r-
01
■3 >>s <i> ^ •- O

h -p  ; s ä f * h
rH d) 'H-. O ‘»1 •u o
<4 >  o< oi & •< hi *—i

i—---- 'i-------1—— i----- 1——r

i . Talking to parents YOR.
ENG.

iio Talking to brother/
sisters YOR.

ENG.
i i i . Talking to parents i

friends YOR.
ENG.

iv . In private prayers YOR.
ENG.

v. In prayers v/ith 
family YOR.

ENG.
v i. At meals v/ith 

family YOR.
I5MG.

viio In discussing
house cleanliness YOR.

ENG.
v i i i . In discussing sports.

film s, te levis ion r
shows, v/ith brothers
sisters o h -• 0

ENG.
ix. In discussing 

school matters 
v/ith pa rents YOR.

ENG.
. x. In general dis~ 

cussion with 
parents and their
f  riends YOR.

ENG.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  4-38

x i. On holidays when 
your friends
v is i t YOR„

ENG.
x ii . In discussion with

your friends in
school YOR.

ENG.
x i i i . In ta Iking to my

te3chers YOR.
ENG.

xiv. In taIking ab out
our teachers iß8:

xv. On ihe playground YOR.
ENG.

xvi. In the dining hall YOR.
eng.

x v ii. In discussing
school subgects YOR.

ENG.
xviiio Estimate how often 

you read YORUBA 
newspapers ENGLI3H 
newspapers

xix. Estimate how often 
you listen  to or 
watch Radio and.
ff. V „ p ro gra mm e s YOR.

ENG.
OffHER PEOPLE:

X X . Estimate how often 
your parents use 
YORUBA in the homê  
use ENGLI3H in the
home . YOR.> ENG.

xxi. Iiov; often your 
brothers/sisters 
use YORUBA. in the 
homej use ENGLI8H
in the home ; YOR.

EL; G.
I I  I I « !
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How orten your 
neighbours use 
YORUBA around you
EGGLISH " " YOR. • • » • •

ERG.
How often your 
parents listen  to 
YORUBA radio and 
T*V. programmes 
MGLIEH radio and 
rf.V . programmes YOR.

M fG.
How often your 
parents read 
YORUBA newspapers 
MGLIEH " ' YOR.

ENG. * • t f t

I  appreciate your co-operation 

ver3r much.

Thank you
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APPENDIX Ci

Audionee reactions in the theatre

M. It  always seemed to me, Jenice, that comedy has 

a much wider appeal than tragedy. Thai is , the 

people tend to respond far raore readily to comedy 

than tragedy. Do you think that*s true?

P. Yes.

M. Why do you think i t ,  why do you think that might 

be so?

F. Well, e r . . .  f i r s t ly ,  most people, a lo t of 

people tend to go out to the theatre fo r a 

night of enjoyment, to relax, to have a good 

laugh, you know, and generally fe e l in good 

sp ir it . And . . .

M. You mean comedy is more entertaining.

P. Yes, possibly they might fe e l that tragedy can 

be rather disturbing and that, fo r some people, 

is not what they look fo r in going to the theatre 

I'm taIking generally, you know a lo t of people 

do like going to see tragedy, but a lo t of 

people don't.

M. Yes, I  wonder also i f  i t  may be because people 

are always more distant from tragedy. That, in 

a sense, tragedy deals with passion, and that 

often passion on the stage looks ridiculous so 

that you find people going to performances of
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Othello or King Lear and often finding . „the 

heavy drama t ic  scenes rather funny . whereas 

they bre surrounded with comedy. Coraedy seems 

to be more rea lis tic  er , less passionate; so 

may be, i t  seems closer to them, in a wey, 

than tragedy.

F. Yes, also fo r Othello that you've quoted, er . . .  

i t  rea lly  is e r , . ,  a concentrated e ffo r t i f  you 

know what I  mean, of tragedy . . . .

I t ‘ s more than one can take sometime?

M. Well, there are instances of course, of tragedy 

rea lly  a ffecting people very deep^r. There is  an 

interesting story of the army o ffic e r  attending

a performance of Othello and getting so involved in

it  that he eventually he got up and shot Othello 

before the play finished. So, i t  can obviously 

a ffec t people very much.

F. Yes, yes Hamlet and Itomeo and Juliet just to

Quote Shakespeare they rea lly  can, at the end of 

a performance leave you fee ling very wom out, 

i t 's  amazing.

H. I  think that tragedy in a sense is harder to

perform because it  demands more of the audience, 

really  it  demands more of Suspension of d isbe lie f 

than comedy because you can always get away with a
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good belly  laugh in comedy whereas in tragedy you 

can't. But i t  is true that mony plays in the past 

have provoked rio ts and i t 's  always struck me that 

the theatre, live  theatre, is fa r more immediate 

in e ffe c t than the te levis ion . Er . . .  on 

te levis ion  you're distant from the play i t s e l f  

but in the theatre, i t  reecheg out to you in the 

sta lls  and can provoke so that .it ‘ s more 

an Instrument for provocation and can arouse 

you fa r more than on televis ion .

F. Yes, that's true, but I  must soy . . .  a night out

st the theatre, . . .  lays the impression you know 8e. 

and you look at the te levis ion  and may be an hour 

er two afterwards there has been quite a good 

Programme you find that you’ve forgotten i t ;  but 

a night a fter the theatre, well you are surrounded 

by human beings and you are looking at human beings 

perform right there before you, and you can hear 

people breathing, laughing . . .

M. You mean there is more of a comrnunal l i f e  in the 

theatre.

F. Yes. I t  leaves its  impact fo r  a much longer time
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Mo Yes, that is one thing that you see on televis ion

play you've seen something which is already

recorded and to a certain extent i t ’ s dead, i t 's

finished. But in the theatre you*re going to see

someone on the stage being acted . . .  before you;

so you don’ t  know exactly what's going to happen.
♦

E. It  rea lly  does mean a lo t more to you I  think.

I t ’ s fa r more personal.

M. But I  often find . . .  in the West . . .

that audience reactions tend to be formalized. Er . . .  

In past periods people have often shouted out 

during perlormances . . .  but now they’ve been 

involved in them... but now often people s it  there 

with great reverence before performance and thejr 

are glad to clap, and laugh in places but there is 

not so much involvement in the play as there used 

to be. Gometimes i t 's  good and sometimes i t ’ s bad 

when you think of plays on an Elizabethen stage 

fo r example er . . .  i t  was far more of o communal 

act than nowadays; there was fa r less Separation 

between the stage and the -people watching than 

n owa da ys.

E. It  seems inevitable to me I  think. f.che more er . . .

I  don’t  know whether this is the right reason but 

I  think, that the more educated people become,

I  don’ t know, you become a l i t t l e  b it more inhibited
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don’t we somehow? We a l l  conform and s it  s t i l l ,

I  don’ t rea lly  know the reason fo r  i t .

We .... become more highly c r it ic a l,  I  think, less 

er . . .  less ready to put up with something which 

doesn't seem quite so good. But you notice the 

difference in er I f  you go to see a ploy in 

Nigeria . . .  because the audience, and again the 

drama is much more coramunal, the audience joins 

in with what’ s said. Gometimes i t 's  bad because 

you can’ t hear what's said, but sometimes i t  shov;s 

considerable enthusiasm in that the play . . .  has 

in fact touched them and they enjoy the play and 

i t  shows in what they say.

Lut I  always think that the l i t t l e  b it of Nigerian 

drama that we 've seen, i t  seems just like real 

l i f e  and I  think the audience rea lly  appreciate 

i t  and when the actor says anything, i t  night be 

a very common-place phrase, everybody loves i t ,  

they recoguise i t ,  there seems to be a great 

appreciation fo r i t  and they thoroughly enjoy 

the performance.

I  think they are much more ready to allow for any 

kind of wealcness in the acting, and much more 

ready to join in with the comedy . . .  in a sense 

they're sympathetic, perticu larly to comedy 

but I  don’t  know how they respond to tragedy.
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APPENDIX C ii

The questions below are based on the discussion 

to which you have just listened. For each question three 

possible answers are suggested, but only one o£ them is 

the correct answer. Draw s ring round the le tte r  of the 

correct answer. Por example: The man says

A. tragedy and comedy have equal appeal

B. tragedy has a wider appeal than comedy

C. Comedy has a wider appeal than tragedy.

The correct answer is C. The man says that comedy has
r,

9 much wider appeal than tragedy. So we draw a ring 

round (C). Now, do the same fo r the ten items below.

1. According to the woman people go to the theatre 
because
A. they have no better things to do
B. the theatre is their only means of enjoyment
C. they want to enjoy, to relax, and to have a 

good laugh

2. Which of these differences do the Speakers find?

A. Comedy is fun a l l  through, tragedy is blood 

a l l  through

B. Comedy is enterteining, tragedy is disturbing

C. Comedy entertains only the young people, 
tragedy disturbs only the old people.

5. The man says that comedy is closer to the 
audience because i t  is

A. more passionate and less rea lis tic

B. less passionate and more rea lis tic

C. both ■nassionate anri r»f»al i « t i r.---------------- —
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4. The two people agree that Tor a producer

A. trage&y is eosier to handle than comedy

B. Conedy is easier to handle than tragedy

C. they ere equally easy to handle

5. By a liv e  theatre the man means

A. performance that is not yet dead

B. performance on the stage in a theatre

C. perforraance on the te lev is ion

6. Gomparing the theatre to the te levis ion  the woman says

A. the e ffec t of both is equally long-lasting.

B. the e ffec t of the te levis ion  lasts longer

C. the e ffec t of the theatre lasts longer

7. By audience reactions tending to be formalized 
nowadays the man means

A. restrained and mechanical

B. spontaneous and boisterous

C. restrained and spontaneous

8. The two Speakers observe the reactions of educated 
people to performances in the theatre, and say

A. the more educated you are, the more readily 
you react

B. the more educated you are, the less readily 
you react

G. the degree of your education has nothing to do 
with your readiness to react.
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9. The man describes the Nigerian theatre as commune 1 

because

A. the audience sometiraes joins in what the 

actors say

B. the theatre is usually in a market place»

C. a coramunal theatre is the best kind of theatre

10. V/hat does the man think of the audience .joining

in what the actors say?

A. i t  doesn't matter

B. i t  is good

C. i t  is not good.
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APPENDDIX Di

Audience reactions ln the theat re

K. Ifow, now, one of the most interesting aspects of

Nigeria or Nigerian, of acting in Nigeria or Nigerian 

theatre is the way the audience reacts to the play.

Er . . .  I ' l l  start o f f  by giving an example. In 1964 

the Nottingham Play House came to Nigeria to do some 

Shakespearean plays. While they were doing at . . .  

Macbeth, the Macbeth came on the stage and you 

know, "These my hands w il l  rather the multitudinous 

seas incar . . . "  and everybody burst into laughter.

And the man was so disappointed, and he kept on 

asking, why did they do it?  I  mean, how does one 

explain some of the audience reactions that we get 

in this country, like say, extreme sorrow expressed 

on the stage causes laugher?

P. I  think we are dealing with two things he re. The 

f ir s t  being the concept of drama as is held from 

country to country, and the second, the concept 

of tragedy i t s e l f ,  you know, I  think er . . .  the way 

the African expresses sorrow is probably d ifferen t 

from what you get from Öhakespearen stage. You 

know, f i r s t  of a l l ,  the audience know this is a 

garne anyway. I  mean in Africa here i t  doesn't 

in fact, preclude, i t  doesn't stop people rea lly
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♦

enjoying the play. But they know a l l  the time that 

this in a play and they may in fact leam a lot 

from i t ,  and identify with i t  but they s t i l l  know 

that this is a play, you know, and that they are 

watehing something that has been, may be, drawn 

from l i f e ,  but is  being acted out, you know . . .

And the way this tragedy is expressed in the 

European tradition I  think i t  could only draw 

laughter here, you see.

W. Now, this is at the point I  w ill rea lly  like to

pick up, e r . . .  This is due actually to what I  v/ill 

ca ll the cultural and the lingu istic  differences. 

Now, fo r example, i t ’ s not that the blackraan or 

le t 's  say the average Nigerian cannot react to 

tragedy as tragedy; that is , i t  is not that he is , 

you know constantly in a position where he finds 

he has to lsugh, or he is liab le  to laugh, you 

know, at tragedy, but that, you know, the language 

in vhich i t  is presented is very important, and 

then, a fter you know the cultural background of, 

you know, the play i t s e l f  . . .  i t  might some . . .

Bor example now I  remember Lumumba. You know that 

when we acted Lumumba at school there were quite 

a number of people who burst into tears; now 

because fo r  them, they were actually seeing the 

whole thing being played a l l  over again.
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K. Something that they are fam iliär with

W. They could ident i fy  with i t

IC. Yeah, Wale, . . .  but I  was going to . . .

3?. I  have acted, le t me draw another example, you 

know George Pandon you know, in M oliere's play 

here, you know, and I  remember that . . .  you see, 

this is a story about an adulterous wife with 

perhaps the better of the husband a l l  the time, 

you know, and at one point the husband traps her 

outside the house and decides to lock the door, 

but in fact, she comes and tricks him outside, 

came in, and locks the man out. And then the 

point where she is  asking the man to kneel down 

and beg her, you know, I  was acting this part, of 

course I  had to kneel down but at this point the 

whole audience rose up shouting: 'No, you must 

not kneel down. You must not kneel down'.

You know, and, you know when I  f in a lly  went down 

the whole audience burst to b its , they, you know, 

missiles thrown at me, you know and the whole 

play came to a stop, and I  remember Dexter Coming. 

You know the whole play had to stop, then. V/e 

had about ten minutes before we could begin again. 

IC. That's interesting.
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B. Dexter coming in and saying 'Look', I  mean you knov; 

because I  was worried you know. Dexber Lindersay 

Corning in and saying that 'Look, that was in fact 

very good acting' because i t  ineant that the people 

got this thing, you knov;; there was no reason why 

we should be bothered by this at a l l ,  you know.

I  think you have that kind of participation, you 

know, that the audience here participates active ly  

in whatever is going on, you know« There is not 

that aloofness that you have in Europe. I  mean the 

audience is s t i l l ,  i f  you go to a European theatre, 

they are listen ing to every Word. I  mean this kind 

of thing makes fo r  rhetorics, fo r eloquence, you 

know, verbal something and the people enjoy th is, 

you know, but when you come here, you know, 

rhetorics is just one ospect of the drama, you 

know.

K. But at times there is the question: Is there no

mix-up of reaction as against participation? That 

sometimes, i t 's  reaction. I ’m giving the othcr 

example of 01a Rotimi's Overahwhen. When i t  was 

produced in Benin, somebody from the audience 

was er . . .  reported as picking up a cutlass, 

and going to cut the whiteman who was mistreating 

the man acting the part of the king, and they hsd 

to hold him.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



-  '+52 -

W. In real l i fe ?

W. This is very irapressive.

F. I t ’ s intense participation too because I  remember

0 esse, 3 similar case in Zambia too, e r , . ,  in case 

where in fact © cu lprit was running out. Some 

people in the audience jumped up to go and arrest 

him . . . !  The cu lprit must not run away.

. W. But this raises a very fundamental question which

1 like us to tackle. That: Does the Nigerian see 

theatre in the same way as the whiteman sees it?

K & F. No rea lly , possible not.

W. This a more fundamental question because i t  appears 

now that fo r us, may be, a theatre is actually, you 

know, more or less part . . .

K. Part of l i f e

W. Part of l i f e  and you cannot cut i t  away altogether

F. We are going to the origins of drama. You see, the

European has successfully transformed theatre into
'

a d ifferen t thing, that of a . . .  distant, social 

event, d ifferen t. You just go there, you watch you 

know, and you go. • : • •. .

K. Yes. Bo th is  is  a kina o f reaction  rather than

p a rtic ip a tion .
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fact that is  responsible fo r the modern, you lmow, 

revolutions in the theatre. They are trying to bring 

back this participation of, to bring out the audience 

they've lost to the cinerna and the te lev is ion , you 

lmow. Whereas here, people have s t i l l  lrept that part 

of drama as more than a socia l, almost i t 's  a re lig io i 

event you know, that has many implications apart from 

entertainment, you know. People rea lly , I  mean people 

w ill t e i l  you at times that, you lmow, certain 

examples 'You know what happens to that man in the 

play, that's what is going to happen to you?

IC. Exact ly .

F. I t 's  s t i l l  got that relig ious, you know, because 

this is the origin of i t ,  you lmow, religious 

iraplication as a purgative, as something that w ill  

purge the whole society; the kathartic e ffe c t; also 

things that you can draw out lessons from, you know, 

rather than just a distant, social event, you know, 

that you go to like a dance, you know, something 

l ik e , you lmov;.

K. There is , there is  the other question about 'how 

do people react, say, to foreign . . .

F. Things

-  455 -
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F. The other pari of drama, you know, which gay, the 

Western theatre has excised, you know, dance, 

ü u s ic , you know, and so on and so forth v:hich the 

indian film  incorporates. So people do not rea lly  

care fo r , you know, content, or whatever. They enjoy 

the music, the dancing. You know, the Indian films 

are the most populär here.

17. Since they are geared to the action.

F. And you know some films which are Philosophie in

content and a l l  the rest of i t ,  people don't go to 

them. ffhey've removed this other aspect.

K. I  see.

K. Theatre lik e  Indian film . I  don 't know i f  any o f

you has . . .
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APPENDIX D ii

As in the last exercise, the ten questions below are 

based on the discussion to which you have just listened. 

Choose the correct one among the three answers suggested 

and draw a ring round the le t te r  of the answer.

1« When did the Nottingham Play House come to Nigeria?

A. I960; B. 1966; C„ 1964 

2. According to one of the Speakers the Nigerian

audience laughs when sorrow is expressed on stage 

because

A. Nigerians do not sympathise with people in 
sorrow.

B. they realise that what they are watching is 
only a play.

C. they do not understand the action on the stage 

5« Would you say that the play LUIIUMBA cited by one of

the Speakers, was

A. tragi-comedy B. Comedy; C. tragedy

4. One of the Speakers recalled the occasion when he

was acting a play and the audience threw missiles 

at him. By so doing the audience was

A. cheering him; B. condemning his action;

C. showing their enjoyment of the play.

5. Äccording to one of the Speakers, which of the 

following Statements is true of the Nigerian and the 

European audience reactions in the theatre:
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A. The Nigerian sudience participates, the Eurer 

audience is a loof.

B. the Nigerian audience understands plays, the 

European audience doesn't.

C0 the Nigerian audience is awake in the theatre 

the European audience is  asleep.

6, What one of the Speakers ca 11s rhetorics can also 
be called
A. verbosity; B. loquacity; C» eloquence.

7, The Speakers agree that fo r  an African, drama is 
A. only a social event.
B« a social and a religious event
C. neither a social nor a religious event.

8, To say that theatre has a purgative e ffec t on 
society is to say that i t  has
A. a kathartic e ffe c t. B« a laxative e ffec t;
C. a preventive e ffec t.

9* Indian films are said to be populär here because
A. Nigerians adraire the Indians greatly
B. Indian films have dance and music
C. Indian films are new in this country

10. The Western theatre has excised dance and music. 
This means

A. i t  has dance and music

B« i t  has done away with dance and music

C. i t  exercised dance and music.
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Appendix E

Nje eko ko nba l le  aye je bayii?

K. Gbo Dej'i, ob wa t i  e n  b i  i le ' aye t i  nlo. Nje 

eko t i  a nko lode is in y i, 'nje ko nba lle^ aye' wa 

je bayi? Nitorlpe^ mo s'ak iyesi w i pe' opolopo 

awon omo ode is in y i, biwon t i  e t i  wa nhuwa ko t i  

e ye wa mo pätapäta. Iwa won, o dabi enipe o lodi 

si'gbogbo iwa t i  awon eeyan wa nhü ni ode a tijc f 

nigbati eko ko t i i  gberan to ba y i i .  Abi ki 1' o 

r i  s i?

A.

K.

A.

To; amükun, won ni eru re wo, 6 ni atisale ni ki

won t i  wo 6. Bi eeyan ba gbê  sun-ran wo ode oni,

eru yo ba ni b i  gbogbo nkan t i  n ri nitooto. ̂ °
Omô gbo t i  baba, iyawo o gbo toko; <j>bf 6 dun, 

toripe' gbogbo e loku t '  a n f' oyinbo se. Ib i t i  

t i  ngbun naa nu. Omi a ba s i je b i yan nna 

1 'eeyan mu dagba. Emi ro pe nkan t i  ndä wa läamu 

ni wipe 6 dabi w»pe a nlaju s 'öd i. Bee a kän 

nlajü n i, ete n inbe nibi olaju.

Nbe nbee.• • o

Hen, n itoripe, malüu to ba se faari to' lo s i 

Londonu, gbogbo wa l 'a  mo wipe ounje alagolo ni yo 

ba' pada.
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Inu agolo ni o ba padä wa

Torlnafe eyun dn nfa wx'pe o' yp k ’ a yp ara wa wö. 

§ugbpn pna t l  a le wa f x  yp ra pni wo ni nba emi 

l|rü» Nlbo l ’ o rb pe a le gbe gba?

Ha; hpn, emi rb pe dP9 nlhu y i l  ra. awpn bbl ö pe,

n ltori pe a ä le  sp pe ayd dl aye byihbö k ’ a ma'"fl

oju egbb tp lp, okuta 6 bi oldwarp leferfe.
#

0 di dandan.

Awpn ra wpn 6 pe xpp' y i l ,  ra wpn o' pe dP^lppb 0

wd ku si' pw$ bbl onlkalukü, bl kaluku ba t i  pe fpju 

awpn pmp rp s/ la t ile ,  mo ro pe yio mu lylpadä rere 

wa', bl ö tilfe jp wipe fekp t 'a  dkp, a ko le  pe k'a" 

ma kp mp, sibpsx'bp iwfe t 'o  yp ki awpn pmp 6 maa hu 

sx' awpn bbl t ’ ö yp ki* prakpm 6 maa hu ai' pnx t 'o ' 

ba r l i  pe 6 ju bun 1p, ko yp kx' a mu kurb rabp g^gp 

bi' a t i  rfpe ra' igbä ätxjp wa.

T ’ bbl t ’ o vt/ un, oötp nx fefeyan nro wlpe t ’ bbl iba 

pe pfetfeki, pügbpn ohun t* 6 mba femi lpru nl wlpe obl 

gan an fp $ ma l'agbära to bpp lo r l fewpn pmp ode bnl 

]j!nikan bkfe b^dn nx, werfe kan ökfe dhun nx, 6 nl, wpn 

nl wpn dld e bp, 6 nl t l  wpn ba dd bkfe odb kl wpn 

durö de bun, pplu pmp odd lpw<$. Njp' brCi o nl 

ba nx? Awpn bbl t ’ a wlpd yo nipa l ’ 6rl km l, ätxjp 

ätxmu gan ko jp k ’ öbil o gbadun. Qpplppd l ’ o' jp
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wipe lata kekerd ni wpn tx Aja 9m9 wpn sxnu klm  agb$n 

1 1 wpn o ma t i  wpn kirx. Qmp pdp lö kü ta At$ju pmp 

eniyän Ala mtran. Baba gan an ko roju gbp t i  pmp; 

lya gan ko röjd gbp t'pmp; ä tijp  ätama t i  gbogbo wa 

nie k ir l y i, 6 Ajp k ’ a gbägbe ojupe wa. Nj? I le  we 

k<$ nx a 6 lp, nitoripe b ’ a f 9 , b'a k£> gbogbo awpn 

pmp w^nyi ni wpn ma Atän si le iwe? IJru. H® w® na 

tun Aba n i; ewo l 'p  ri?

K. Hai Hpn, tx l le  w e't'a  tun fpnu bä yi? Hpn, igbä kan 

t i  wä r i t i  le we”, t ’ o nx xyi gxdigidx, t 'o  si ni pru 

pdp£>; pügb^n ö dabi pnx pe lode isinyx, ara rp naä ni 

a f l  Awipe xle aye, ö dabi pnipe o Adorikodo. Lo'de 

Ismyx, 6 däbx pni pe awpn pmp t i  wpn nlp xle Iwe phun 

gan an, wpn ko tx 1$ ni prä kankan lpkän m$. Olukp 

wgn ko jp w$n löju gpgp bi oliikp pe ni y i latxjp. §e 

latx jp nu un, paäpäa nigbäti a wä ni kekeke bayii, t i  

a Alp sl xle'' we, t ’ a ba gbdröd olukp, a o f  99 l e~bp 

lugbo.

A. Eniyän yö bprd.

K. Ko r i b£§ mp lode isinyi. Ködä, papäe>, oluk<$, t i  wpn 

ba päde pmp i le  Iwe l<$na, pmp l ld  we fp$ le na pw$ 

papää wipe’01ük$, kd ä t ij$ \  Kö si bprd näa m£. 

Nitonnä, 6 wa dabi pni pe pr9 naä ko wa ye/ mi. Ib it i  

a le sä si kö t i l  ye mi.
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0 gbgdp ye eeyän ni, nitoripe oniyä ni yo jp e y it i o 

p^jü. 5niti wpn Agba le t i ,  t 'o  nmpju, äjpkun iyä m. 

yo kän jp.

Ni ’ o' j? o

Bi a ni xle1 we dä ru, t ’ a ni obi" da rd egbo t 'o  wa mbp 

lara t'epinpin Abä le y i i ,  bawo la 6 t i  pe pe? Egbö 

t ’ o mu ni y l ' ig i irau kpja ohun t '  eniyän Af* f i lä  bö.

0 kpja rp o.

Nigba aye dp wa dä b'ö ti dä yii, je a 6 wa f i  sil| 

ni? Aye xjpun kö pe e padä si, ti isinyi naä tun 

dab-/ pnipe 6 Ale kankan, ki nx a wa le pe? Njp, a 

6 ni lg ba ijpba wxpö ki* jpba na... kmi phun n i..., 

täbi pe? Täbi bawo n±?

/ / ^
Ijpba ypn gan an ni mo rö pe a a fp p ke si, n itori 

ijpba, 6 däbi pnx pe" ijpba n± äpp lorx i le  iwe, ö 

läpp 16ri olükp, o lapp lö r i gbogbo äwpn eeyän t '  o 

wä ni luu. Ti a ba ke si wpn, pe ki äwpn naä k l wpn 

6 f±  ojü silp , ki wpn 6 woran, k i wpn 6 rix wipe ösuke 

t i  wg rärä ni kö jp ki i le  aye o gdn mp; kf wpn o wöö 

dada, kx wpn 6 mp aru nti wpn yo pe lee lö r i. Yälä 

öfm  ni wpn 6 pe ni o t 'o  fx jp wipe pru d  wä lpkän 

äwpn pmp kekeke, pe ibxti olukp ba Atp wpn s i, ibe 

naä nx ki wpn maa gbä, lb i t i  öbi wpn ba At<$ wpn si, 

ib^ naä ni ki wpn 6 mäa gbä. Mo rö pe tx ijpba ba le
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pe e le y ll, t l  w£n pe xru^nää, t ! o si mu, mo rö pe xle 

aye yo tun fp ’fe dur. ju bi 6 pe wä n is is iy il lp»

A. Hpn, mo kän däruko ta Ijpba ni, omxnu tun nko ml naa. 

Wpn ni Ijoba fun rpp fun reo gan, adip bä lokun ara o 

r'okun ara 0 r'adip.

4-61 -

Ko Bppni.

A. Ijpba §pplppp gbogbo aye na nl tun wa nmi. gn itl § 

n i’ k'ö wa wo g$>bi, tx’ . o t l i  de bp t 'o  t i  nwl pe 

’ 9 wo gbogbo nkan gpbi gobi gpbi gbbi gpbi gpbi 'hjp' 

gobi t i  rp gan ko t i  pp ju e y lt l a nl k 'o wa wo?

K. 0 t l  wa pp ju I 9

A. Ijpba nää, wähalä t i  ijpba nää tun wa npp, bppni

onlgpgp räe ko yp k'ö nl mejl l'prun: kb yp k'onlgpgp 

tun jp gbesfe.

K. Ko y? k'ö tun jp gbese.

A. B9 9 , ijpba phün t 'o  jp pe böyä y i6 dänü, bl o nl dänu,

böyä ylo durö kö durö, pniypn röjd gbp t'pmp plpmp?

K. Hai

A. Awpn eeyan wa wa nwl pe, emx wa nro wlpe hjp Qlprun

gan an kp leeyän 6 pe wlpe k'ö wa bä ni pe', täbl bawo?

K. Töo, hpn, b'a t i  9 pe a ä ke s'Qlprun phun nää,

orlpirlpx $nä kp la lb gbä ke s'Qlprun? Awpn t i  wpn
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• 0 0

A.

*• 4t 2 r,
jg agbätgru grg Qlgrun gan päapäa . . .  6 däbi gm pe a

v.
ä m'gmi nind gmi, a ä si m’ öwe ninu bwh. Awgn naä gan,

gp^lgpg wgn, lbäjg wgn Ibäjg t i  wg l6rün; Ibäjd w$n 
%

ibäjg tx wo wgn lgrun; . , nitorlpd mo . . .

ö däbi gni pe mo rarisd wgn dig, t'awgn onigg 

Ql9run t i  wgn wa . . .

Gbogbo wgn kg l 'o  npe Qlgrun gan lödodo mg.

K. Wgn dpe S ni t l  pipe, wtfn nfgnu pe S, gugb£n gkan wgn,

6 däbi gni p ’ cf jinä si i nigbäti a ba riwo ird iwä t'awgn 

naä nhü: iwä ibäjg t'gpglgpg wgn dhu löde is in y ii. Qe 

b^ laye lgb^ a ru, awgn t i  wgn jg onigg Qlgrun, k '6  

tö dl pe ^r'awgn |sin byinbo, gsin t'öyiribö mu de* äti 

eleyii t'awgn ilg  Arääbu t i  wgn md wa si lg wa nihin, 

t i  wgn npe ni Islam; k 'o to^dx pe wgn de, ge a ni §sin? 

T'o si jg pe awgn t i  w$n jg olusin nigbänaä lghun, äwgn 

t i  wgn jg adimu örig'b nigbänaä l<$hun, gkan wgn, 6 mg. 0

mg gid igidi; wgn (k)o je ri t i  gni gl<£ni kl wgn ö pe ki 

6 bäjg. Ohun t i  won ba si ge bayii, k'eniyän 6 mg pe 

mimg ni wgn ge e. Wgn si gba origä naä gbg gidigidi.

0 däbl gni pe ird gsin t 'a  wa nwi y ii , $sin igbägb$ 

ati t i  imäle y i i ,  äwgn t i  wgn jg agbatgrü r$ gan päapäa, 

kb p$ nmu wgn t'eeyän le sunmg pe k ’ o ma ba oun pe 

Qlgrun, lä ti wipd k'a mäa bg Qlgrun fun nkankan.
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A. $ru tiin nbä 9 n ib it i  Qlprun?

K. 0 ntna mf.

A. Bawo l 'a  ö $e wa gbe gb'ä t ’ a f l  s ’ ökö 11  o f j. di.19?

0 kd b ’ a §e wä sp fun lämpmu k ’ d to f i  p^lpp^lp f£ 

na k o ma wa 39 wipe ma o ran.

K. Ihä ni ypn.’

A. Torf hkan t l  nba nx* lprü ni wlpe ohon tx 6 spnü. ni

mppäläpi, 6 däbl pni pä 6 kpjä sälubätä o.

/
K. 0 kpjä a r? o.

A. Lempmä gan l ’ aä nwä t ’ a o rx y i.  Iyä tx n j ’ pnikökan 

lab§ i l e  nfpa $na $läju  t i  a la  ko kere; wähälä ib'9 

P 9 .  A99 wa t i  a n§e, wähal'a ib^ wäj onjp wa y l i ,

wähalä lbp wa; a ä tun wa 16öt$ xnu, a ä tun ni wäa 

’ re; gbogbo $ wä bä wa ba'a b i ikunl| bä arg». Nibo la  

o  gbe gbä?

K. Eml rö pe ohun t ’ a le §e ni pe k f  kaluku k ’ ö ronu 9 

wo; k ’ o ro nu 9 gidiyxdx k ’ ö si rx wlpä oun hhuŵ  

to tp, ä ti wä tö y9 läärin 'prp, läärxn mplpbi, läärin 

9gb9 , läärin $gbä, läärin ijp . Nigbat * a ba n§e 

gbogbo iw$nyf, yio äp9r9 fun äwpn pmp wa, tx W9n 

o sl mäa t| lä. I le  aye yd si roju, yö si rääyä.

A. T60, k ’ ä rö pä y iö  bä tu, y lö  bä §9 o.
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Nisisiyaf, g o üahan awgn Ib£ere keköke mgwa kan lo r i 

ägärö t i  9 9999 gb$ tan lgnu bwgn gkunrin meji y i. Pan 

ibeere kg^kan mo t i  daba idahun mgta gugbgn gkan ninu 

mgtggta na ni o tgnö. Mo fg' ki 9 y i ofo yfka Igta t i  o 

bgrg ida hon ey it i 6 tgna na.

Fun apggrg: Awgn gkunrin meji y i ro pe"

A. $kg kö ba i le  aye 09

B. $kb nba i le  aye 09

C. 'I l£  aye t i  bäj^ tan.

5  o ripe erb aiyon gkunrin yi ni pe bk$ nba i le  aye 39 . 

N itori nab» idahun keji ni 6 tgna, a 6 si y i am! ofo yiksf 

B bayi ©  . N is is iy i, 9 dahun awgn ibere wgnyi bakan

näa*

1 . $ru amuktin wg nitorlpe 

A. gsg amukÜn wg

E. 9rü naa wuwo pup$.

C. ko gbee si ori daadäa.

2. Apgrg t i  o fihbn wa pe" awgn öbi kö r i aäye tgju 'bwgn 

ging wgn ni pe:

A. wgn kö bi gmg tuntum mb ni oril$  ede y i.

B. onjg awgn gmg nikan ni awgn öbi hwa.

C. äwgn gmg $dg ni ö htgju awgn gmg-
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Itump naye di aye öyinböu ni pe

A. äwpn oyinbö ni 6 ni gbogbo ayd«

B. gbogbo aye ni yio di t i  öyinbö.

C. £>läou t i  de'” i le  aye.

4. Kini orukp tniran t i  a npe ’ egbb’ ?

A. älsän.

B. ooju.

C. pgb^

5. Qgbpni kan sp pe "omind nkp mi" nipa iränlpwp t i  Ijpba 

le pe. Itom£> prp y f ni

A. ind nrun m£

B. $>r£> na ko da mi löju.

C. ljpba ko le pe Iränlpwp kankan.

6. Kini gpg$?

A. apo ara.

B. ärdn ara.

C. ig i oko

7. Awpn wo ni a npe ni agbatpru psin kan?

A. äwpn apiwaju ninu psin naä

B. Awpn alaärü ninu psin naä

C. vawpn t i  o ntpld awpn alaärü.
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8 . K i n i  itum£> g>r§ y i :  "A ko mg gmi n in u  gm i, a ko s i  mp 

bwe n in a  owe’*?

A. $mi a t i  owe j§  p r g .

B. ko s i  i y ä t p  l a r i n  gmi a t i  6we

C. I y ä t §  l ä r i n  g m i ' a t i  öwe ko pg>

9 . Awpn ädimu ö r i g ä  nx

A. äwpn t i  nmu gmu n i  i l e  örx.gä

ß. äwgn a g i w a ju  n in u  g s i n  ö r l g ä .

q , awon \X ^̂ f=\ "p Mn orls^
1 I

1 0 .  Aw9n t i  a l e  pe n i  ggbä n i

A. äw9n t i  <5 39 ggbg  wa.

B .  äwgn t i  a ja  I9  n i  939  o r i

C. äw9n t i  6 3u wa I9  n i '  9 3 $  o r i .
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