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Classroom Management and Use of 
Instructional Aids

Dr. O. Felix Ibode
Institu te  of E ducation , U niversity of Ibadan , Ibadan

Abstract

Classroom management, preparation and handling o f instructional 
materials are crucial issues in present day teaching and learning. 
CI ass room management in this context is the act or skill in the organization 
and presentation o f lessons in such a way that all learners are actively 
involved in learning. Effective classroom management is not only positively 
related to certain attributes o f the teacher, but it is also positively linked 
to the quality o f the school environment and the nature o f decision making 
process adopted by the school authority.

As regards instructional materials and their preparation and use. this 
paper highlights their importance as instructional aids, especially the 
use o f  the computer in education. The present paper further discusses the 
various ways in which teaching aids could be obtained.

In troduc tion

The advent of research and practice in classroom management and school effective
ness have been part of major changes in educational thinking in recent times. Long 
ago, the focus of researchers was predominantly on the paradigm of relating pupils’ 
achievement to features of children's home background, community characteristics 
and individual intellectual and personal attributes (Reynolds 1994). But the class
room situation is the avenue that helps pupils to grow in school environment by 
facilitating their development. According to Hopkins and Antes (1990). an impor
tant part of the classroom "milieu" is the scrutiny of how well students are learning 
while the assessment of the effectiveness of the classroom is a recent development 
in the process of education.

In view of the seeming inadequacy of solely placing judgement on assessment 
of personal attributes and other factors related to learners, it has become imperative 
in the educational process to focus attention on classroom management. Classroom 
management in this context is the act or skill in the organization and presentation of 
lessons in such a way that all pupils are actively engaged in learning.
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It is however to be noted that effective classroom management is positively linked 
with effective school management. According to a study carried out by Rutter. 
Maughan, Mortimore, and Ouston, (1979), in Britain, it is clear that effective schools 
have substantial effect upon pupils, and the factors linked with effectiveness are 
grouped as follow:
1. The pupil control system - with effective schools using rewards, praise, 

encouragement and appreciation more than punishment.
2. The school environment provided for pupils- with effective school provid

ing good working conditions for pupils and for their teachers, being responsive 
to pupils' need and also providing buildings that are well cared for and well 
decorated.

3. The involvement of pupils- with effective schools giving ample opportunities 
for pupils to take positions of responsibility and to participate in the running of 
the school and in the educational activities within the classroom.

4. The academic development of pupils- with effective schools making positive 
use of home work, setting clear and explicit academic goals, and with teachers 
in these effective schools having high expectation of. and positive views of the 
capabilities of pupils.

5. The behaviour of teachers- with effective schools providing good model of 
behaviour through teachers exhibiting good time-keeping and clearly apparent 
willingness to deal with pupils' personal and social problems.

6. Management in the classroom- with effective schools possessing teachers 
who prepare lessons in advance, who keep the attention of the whole class, who 
manage to maintain discipline in an unobtrusive way. who focus upon the 
rewarding of good behaviour and who are able to take swift action to deal with 
any disruption by pupils.

7. The management structure- with effective school combining firm leadership 
by the head teacher with a decision-making process in which all teachers feel 
that their views are represented.

Can we imagine a classroom scenerio which enables some 
teachers to quieten excitement just by arriving at the scene, 
quell misbehaviour with a glance, make classroom bustle with 
activity7 Yes, at this level o f perfection, there may indeed be 
some extra ingredient o f  individual charisma” (Smith and 
Laslett 1999).

But beyond individual charisma, there are certain qualities which a classroom 
teacher must possess. According to Avodele, Araromi. Adeyoju and Isiugo-Abanihe 
(1995). there are three types of leadership style which a teacher can adopt. These are 
authoritarian, democratic and laissez-faire styles Each of these three leadership 
quality has its advantages and disadvantages which can enhance or mar teaching and 
learning process in the classroom.
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The authoritarian teacher is likened to a dictator who forces his authority on 
others and usually declines to accept contrary opinions. Such a dictator is feared by 
people but not respected for his or her opinions. It is doubtful if a teacher of this nature 
will succeed w ith learners because of the tense atmosphere he is likely to create in 
the classroom.

The democratic style of teaching is related to a democratic leader who imbibes 
the spirit of democracy in his leadership role. Such leader involves others in his 
administrative decision making. A democratic teacher draws useful points from his 
interaction with pupils, prefects, monitors and others. The democratic teacher is 
likely to succeed with his students and with his job because of the conducive 
atmosphere he creates for teaching and learning.

Then comes the laissez-faire teacher who allows things to go the way they want 
to go thereby demonstrating "1 don't care" attitude tow ards teaching and tow ards his 
pupils. The laissez-faire teacher sees himself or herself as a passenger in the system 
and so he has no concrete plans for achieving improved learning outcomes in the 
classroom. As far as this manner of teacher is concerned, anything goes, it could be 
"garbage in garbage out" In fact, the laissez-faire teacher accepts advise from every 
Tom Dick and Harry and dispenses with such advise as soon as new ones come in. 
And so he quickly loses control of w hat goes on in the classroom, finding it difficult 
to control the learners. The laissez-faire style of teaching should be seriously 
discouraged among teachers because it is unproductive just as it is unethical in 
classroom situation.

Teachers, in order to promote effectiveness, need to ask what manner of teacher 
they are and the ty pe of atmosphere they create in the classroom. The type of 
atmosphere that operates in a classroom is largely a product of the teacher.

Classroom atmosphere can be used to refer to the situation of activities taking 
place within a lesson. The ability of a teacher to manage his or her class is an 
indication of teacher effectiveness. But what are the indices of classroom manage - 
ment? An effective classroom management, among others, can be described as 
follows:
1. At the beginning of a lesson, it is imperative that a teacher gets the pupils 

engaged right from the on-set because if he is pre-occupicd w ith setting up 
displays, distributing materials or searching for equipment, the pupils are likely 
to get involved in idle, chatter and other unproductive activities (Smith and 
Laslett 1999). The initial pupils’ destructive activity may not be of great 
disruptive impact, but it may snowball into a cummulative disorder which 
ultimately leads to exhortation, reprimand or even disciplinary action by the 
teacher which may extend to delay in beginning the lesson.

2. It is advisable that the teacher ensures that the classroom is tidy, that materials 
are available, displayed, arranged and sometimes, necessary instructions or 
examples are written on the board. In this way. the mental composure of the 
teacher w ill be relaxed for self assurance. (Smith &. Laslett (1999).

3. Sitting arrangement for pupils in the class is essential to learning. Teachers may
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adopt the method of making pupils to sit with their friends in order to promote 
co-operation or the teacher may take an arbitrary action to disperse suspected 
areas of potential distraction. But the teacher should have behind his or her 
mind that a seating arrangement which shows who sits where, obviously 
enables him (teacher) to learn and use individual names. Although a regrouping 
may be necessary, the method of "who sits where” may be desirable for the first 
few lessons to set a fixed pattern and maintain it. (Smith & Laslett (1999).

4. The teacher in the process of teaching, explaining a concept or demonstrating 
a step should ensure that the pupils pay attention and are not engaged in some 
distractive activities that are not connected with the main action going on in the 
class.

5. The position the teacher maintains in the class is also important. A teacher is 
expected to stand in such a position in the class where the pupils are easily 
visible to him. Moreover, the teacher who teaches with his back turned to the 
class, is in a way. encouraging pupils to engage in distractive activities. A 
teacher is also expected to walk the rows in the class as he teaches in order to 
attract the attention of the pupils and to improve auditory level of the pupils.
This is. however, not saying th.it a teacher must walk up and down the 
classroom when it is not necessan

o. The teacher should ensure that between his active talking or discussion with the 
class, pupils are kept busy with acti\ it ics (Ayodele et al 1995). It is believed that 
when learners are meaningfully engaged, there may be little or no time for 
distractive action like pranks.

7. Maintenance of decorum in the classroom as advocated, does not imply that 
pupils should not talk in the class, rather it is proper, if pupils talk or discuss. 
Such discussion should be related to the issue at hand (i.e the lesson) and 
sometimes, it must be out of the questions posed by the teacher or initiated by 
the pupil.

8. While the teacher teaches, he or she should reach out for any misbehaviour 
from the pupils so that he will be able to nip any problem in the bud. Early 
solution to such problems goes a long way in arresting a situation which might 
otherwise go out of control of the teacher (Smith & Laslett 1999). So vigilance 
is the word.

9. Finally, the next vulnerable time providing opportunity for trouble making is 
the end of a teaching session. There is need for a teacher to carefully plan the 
end of his lesson in order to facilitate transition from one lesson to the other. 
The end of a lesson is crucial because the lasting effect of a pleasant and 
meaningful learning experience pan be lost, and mutually developing relation
ship between teacher and class can be spoilt if a productive session dissolves 
into a noisy, chaotic and stressful end. It therefore follows that a teacher 
considers the two phases of concluding a lesson and dismissing a class (Smith 
& Laslett 1999).
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P repara tion  and  H andling  of In structional m aterials

The issue of effective classroom management is related to the problem of preparation 
and handling of instructional materials in the classroom setting. Just as classroom 
management is geared towards effective teaching and learning process, so also is the 
application of instructional materials crucial in teacher-student activities in the 
classroom.

The field experience of some researchers in recent years shows that many 
teachers have developed the habit of de-emphasising the application of instructional 
materials in the classroom. This is most common in public schools than private 
schools, though evidence still exists in private schools where some teachers merely 
state the use of instructional materials in their lesson notes without matching such 
statements w ith action in the classroom teaching. Where some teachers apply the use 
of instructional materials at all. the> do it so haphazardly that one w onders if the 
teacher realises the vital role instructional materials play in pupils' comprehension. 
It is not only imperative that teachers make effective use of instructional media, but 
teachers must at the onset of lesson preparation, think, search and identify the 
appropriate materials that will aid and help their lessons to be lively, meaningful and 
concrete to the learners.

The identification and inclusion of instructional materials in the lesson notes 
should be followed by the issue of availability of the teaching aid. especially where 
they are not easily available and needed to be purchased or borrowed by the teacher 
or the school authority. A situation where teachers stay back and paint a gloomy 
picture of non availability of teaching aids does not augur well for the development 
of education and the learners According to Obiawu and Azuibike ( 1994) a resource
ful teacher is:

One who, when faced with a problem, considers different solu
tions and decides on the most suitable one. In the process o f  doing 
this, he considers all possible resources, materials and equipment 
necessary for solving such problems A teacher sources for m ate
rials which enhance teaching and learning. Such a teacher also 
remodels imported teaching aids to suit his local environment.

At this juncture, the teacher needs to ask himself, what should 1 do to improve 
my classroom teaching? What appropriate instructional materials do I need'.’ There 
are a host of instructional materials available. But the instructional materials that 
should readily come to the mind of the teacher among others are computers, 
televisions, video, projected and non projected instructional media.

C o m p u te r  in C lassroom  T eaching

Until very recently, computers as possessions were rare phenomenon in Nigerian 
schools and homes. But thanks to some private schools, individuals and organisa
tions. computers are becoming common sight around us. As common as computers 
may look in our midst, some people are yet to realise the wealth of knowledge this
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electronic machine holds for the nation's technological and educational advancement. 
Educators (Abimbade 1997. Ajila 1991,Akanbi 1988) have recognized the enormous 
potentials for computer based education.

For a teacher to belong to the league of “21 th century teachers”, he needs to avail 
himself with the dynamic opportunities offered by the computer. As a result of the 
emergence of the computer in the classroom, and considering the revolution the 
computers have come to create in knowledge acquisition, the present day teacher 
does not need to be told that he must be computer literate and be able to utilize the 
computer sufficiently in his eagerness to improve education. Researchers (Johnson 
1999, Bossy 1992. Wilson 1993) have found that computer enhanced students' 
achievement more significantly than the conventional method of instruction.

Computer at the instructional level in the classrooms and at home provides 
opportunities for learners to learn virtually all school subjects Some of these 
subjects, like English Language, Mathematics. Biology and a host of other subjects 
are in the form of self-learning programmes. A teacher is expected to identify 
educational programmes which may help him or her achieve desired objectives in the 
class. In addition, the computer also offers opportunities for browsing the internet, 
e-mailing and a host of other activities. It is not bey ond the scope of a classroom 
teacher to browse the internet for educational information to enrich his knowledge 
and improve his classroom performance.

Teachers are advised to compliment their teaching with some of the available 
computer educational programmers. It is however, to be noted that the computer has 
not come to replace the teacher, rather, the teacher and the computer are partners in 
progress (or if you like, are co-labourers in the “vine-yard” of education). So, the 
teachers are encouraged to welcome and explore the computer for inclusion in 
planning and executing their lessons. Some of the lessons in computers are packaged 
in such a way that the learning instructions advance at the learners' own learning 
speed. It continually informs the learners the progress he makes at tackling instruc
tional tasks.

Television and  Radio

Television and Radio have been around for centuries, but it is an irony that teachers 
are not making effective use of these media. Rather, a number of teachers and 
educators devote more time watching 'home videos" than finding out what educa
tional video programme or radio programme could benefit them and the learners. 
Ortis (1990) and Goldman (1990) subcribe to the dynamic impact of video tape 
instruction to learning. Also Ososana (1987) found video tape instruction contribut
ing significantly to students' attitude more than the conventional method of teaching. 
There are some educational video tapes and audio tapes which could enhance 
teaching and learning in the classroom. Some of these tapes are available in reputable 
bookshops and libraries.

Apart from the use of computers and television, there are other instructional aids 
which give the learner a sense of meaningfi.il. accurate or mechanical representation 
of real life experience in the classroom. But it is disheartening that some teachers
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have relegated to the background, the use of such teaching aids. Some o f  the 
instructional aids are referred to as non-projected visual media. Non projected in the 
sense that they appeal to the sense of sight and do not require electricity or light for 
their use.

Among such non-projected teaching aids are pictorial materials which include 
graphics, charts, maps, posters, relia. specimens, globes, puppets, mock-up etc 
Before using these materials, the teachers require at the beginning, to specify- the 
objectives or purpose for using them. It is important that teachers realise that 
instructional aids of this nature are not used for the mere fact of using them. So the 
purpose of using the materials should be clearly stated, and such purpose may be to 
teach simple facts, identification of tasks, concepts or procedures. The applitfStion 
of teaching aids could generate questions from the student or the teacher, and this 
could lead to meaningful discussion in the classroom. The teacher must be highly 
motivated, well-organised and fully committed to the use of instructional materials 
(Akanbi 1988).

Projected instructional media are materials which require the use of light or 
electricity and they appeal to the sense of sight and hearing. Some material in this 
group include; Slides. Filmstrips, Transparencies. Microfilms. T.V. films. The use 
of these materials are also based on predetermined specific instructional objectives 
and detail analysis. It is presently agreed that a teacher may not be able to handle 
some of these projected materials. But it is advisable that as the teacher plans his 
lesson, he consults the relevant body (i.e. school authority) for detailed discussion 
on the provision and handling of such materials when necessary. The use of such 
instructional media however demands an advance visit to the class or hall where 
usage is to be carried out. Such advance visit will enable the user to know the possible 
problems which the venue might present in terms of adequacy of the place, 
availability of electricity, plugs etc.

A preview of the projected material is also necessary because, it is during such 
session that questions and key points or details which the learner may pay serious 
attention to are resolved.

In conclusion, if desired objectives in teaching and learning process must be 
attained, instructional aids must be seen as a necessity in the classroom.
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