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CONTINUOUS ASSESSMENT PRACTICE IN PUBLIC
AND PRIVATE SCHOOLS IN LAGOS STATE

Ibocle Felix Osa, PhD
~Institute of Education, =~
University of Ibadan, Ibadan, Nigeria.

Oparaku, D,abereégﬁukvvu, Daberenze
_Institute of Education, =~
University of Ibadan, Ibacan, Nigeria.

Abstract, . . \ :

. Continuous assessment practice was introduced into
the Nigerian educational system about the year 1978, Since the
Inception of this assessment practice, it has come under
various criticisms, especially in its conduct by teachers and the
various schools concerned. From around 1998, continuous
assessment scores from, secondary schools were utilized by
public examination bodies like WAEC and NECO as part of
the final assessment of students for May/June senior school
certificate examination on a ratio of 30:70 ie. 30% for
continuous assessment from schools and 70% from. students’
performance In SSCE. As a result of the utiljzation of
continuous assessment scores from schools, there have been
reported irreqularities amont]lﬁ_ubllc and private schools in the
conduct of this assessment. This paper therefore, Investigated
the practice of continuous assessment in pyblic and private
seconaary schools In Lagos State. The study Is an. expost-facto
and the” instrument Used for data collection was a
questionnaire. Simple percentage was usedfor data analysis. |

F;ndln?sfro,m the study reveal that there Is disparity in
the practice of continuous assessment among schools In Lagos
State. It was discovered that while some schiools allocate 50%
mark to continuous assessment and 50% to terminal
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examination, other schools allocate 10% mark_to continuous
assessment and 90% to terminal examination, The stud¥ also
revealed that continuous assessment practice in Lagos State is
mostly centered on the cognitive domain oflearnln% as against
the practice of taking Into cognizance other domains of
Iearnmgr affective andpsrchomotor. ,

he studY, therefore, recommends that continuous
assessment should he made to cover. the three domains of
learning. Also, there .should be uniformity in marks allocated
to continuous assessment by schools. Furthermore, the study
also recommends that regular training on continuous
asaesslrr;entl should be organizedfor teachers at the secondary
school level.

Introduction
Background to the Study _ ,

Since the introdction of the West African Senior
School Certificate Examination (W_AEC% bg the West African
Examinations Council . (WAEC) in 1998, the continuous
assessment and its practices has become an integral part of the
final assessment of school leavers. This is because the West
African. Examinations Council -and perhaps, other public
examlnln% bodies like the National Examinations Council
(NECO), base students final assessment on g ratio of 30% from
continuous assessment and 70% from candidates performance
in the Senior School Certificate Examination.

The essence of the 30:70 ratio is to allow teachers, who
repare  candidates for the Senior School Certificate
xaminations to be part of their final assessment. Hence,
continuous assessment scores from teachers on the candidates
are submitted through the school authorities to the examination
bodies at the point of reglsterln? the _candidates for the
examination. It 1s a known Tact that public examining bodies
do not prepare candidates for their examinations. They extract
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the syllabus from the national curriculum and hand it over to
teachers to implement. Therefore, the teachers prepare
candidates for such examinations with the syllabus, they assist
the examining bodies fo generate the test items, and also
supervise the” examinations as well as examine candidates’
performance in such examinations. It would therefore, be
Unfair if the teacher is not part of the final assessment of the
school leavers. , _

Em,p_hasmnq the importance of continuous assessment,
the 4t edition of the National Policy on Education (2004)
states that “Educational assessment and evaluation shall be
liberalized by their beln? based in whole or in part on
continuous assessment of the progress of the individual”
Section 1.99 _ .

Ojerinde and Falayajo (1984) sees continuous
assessment as a method of finding ‘out what the pupils have
gained from learning activities in térms of knowledge, thinking
and reasoning, character development and industry. Osokoya
and Odinko %2005) revealed that continuous assessment is a
mechanism whereby the final grade of a child at the end of a
week or a term or session of primary school education (or any
other level of education) In the” cognitive, affective and
psychomotor domains of behaviour syStematically takes into
account all_the performance of the child durm? the given
period. Iwuji (1997), on the other hand, opined that continuqus
assessment " in education is a systematic and comprehensive
process of identifying students’ potentials_in his cognitive,
affective and psychomotor domains with a view to helping him
develop these for effective social and economic functioning
with the society’s modern culture. The implication of lwuji’s
definition is fhat continuous assessment does not serve
academic purposeslonly but also serves development and
manifestation of socially desired characters outside the school
environment.
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. Furthermore, I'e Lagos Eko Project training manual for
Enqllsh Language (2010) defines continuous asséssment as a
systematic, comprehensive and guidance-oriented procedure of
finding out the over-all gains that a student has made in terms
of knowledge, attitudes and skills after a given set of leaming
experiences. " Here,  systematic means that  continuous
assessment should he done weekly on every topic taugnt or
lesson presented; comprehensive means thal it should “cover
the three domains of |earning as pointed out in almost all the
definitions considered in thiS paper; quidance-oriented stafes
that Continuous assessment scores sfiould be used to guide
students in the Iea,rmn? process |.e. the scores should be"used
0 Fredlct students’ performance in the final assessment as well
as their choice of career later in life. ,

Since continuous assessment covers the three domaing
of Iear_nm([], the training manual concluded that several
evaluation Tools namely; teacher-made tests, standardized tests,
oral questions, discussion, . projects, . direct classroom
observation, assignments, questionnaires, interviews and o on
should be used to cater for aspects of leaming pn all domains).
Therefore, continugus assessment is  called ~ continuous
assessment hecause it should be congucted in a continuous and
progressive manner to provide all kinds of useful information
ahouit each learner’s progress in school. The table below shows
the various evaluation instruments that can be used to conduct
continuous assessment in the three domains of leaming:

Table L1 Table Showing various Evaluation Instruments

for various domains of LEarning.
SIN  EVALUATION COGNITIVE AFFECTIVE ~PSYCHOMOTOR

TOOLS
1 Tests
2 Projects 1 V
3 Assignments 1 1 ~r~
4 Interviews
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Rating scales 1
Observation 4 1
Questionnaire ~T~

Anecdotal

Records

Sociometries 1~~

Source Ughamadu, KA. (1992)

STATEMENT OF PROBLEM
_Continuous assessment 15 expected to cover the three
domains of learning, mainly. the cognitive, the affective and the
Psychom_o,tor domains. But'in practice, it appears s if It Is only
hé cognitive domain that is assessed becauise teachers tend to
utilize” only _the teacher-made test to conduct continuous
assessment. This IS rather “cognitive assessment”, thus the
affective _and psychomotor domains of learnlng are hardly
assessed in the Iearnln? process. This practice tends to result in
the production of half baked school leavers, especially in
character and moral development. ,
The reasons for the continuous neglect of the affective
and psychomotor domains in the continuous assessment
er_ocess includes the fact that (hlg students’ report cards in
igeria are designed to assess the cognitive domain mainly.
Teachers thus find it difficult to assess the other two domains
because they are almost excluded/less emphasized in the report
cards; (2) there is no course called “continuous assessment” in
teacher training institutions and programmes in Nigeria. Thus,
people quality” as teachers and aré employed toteach with
Inadequate knowledge of continuous assessment practices.
. This study, "therefore, investigated the practice of
continuous assessment in public and private secondary schools
In Lagos State, Nigeria.

o — o ol
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Research Questions

_Attempts were made to provide answers to the
following research questions.

L.~ Should the continous assessment score be added to

_ the students’ terminal (summative) score?

.. What percentage of the students final score in a

.. term should be allocated to continuous assessment?

iil. ~ How should continuous assessment practices be

, organized? - - ,

iv.  Are there sufficient training on _confinuous
as%esslm?ent practices for teaChers in Nigerian
schools?

Population

, d The population for this study comprised all the teachers
in both ?overn_ment and privately ownedsecondary schools in
Lagos State, Nigeria.

Sample and SameIing _ ,

The sample for this study comprise of 250 secondary
school teachers which were drawn through simple random
sampling technique from 30 secondary schiools in four Local
Government Areas of Lagos State.

Research Instrument

/A questionnaire was used by the researchers for data
collection. The questionnaire had two sections. Section A is on
the bio-data of the respondents, while section B contains items
on continuous assessment practices.

Data Analysis

The data generated  for this study was analyzed in
tahles, using descriptive statistics like percéntage.

International Journal of Current Research in the Humanities. Ho 14 June 2012 ]AO



RESULTS

Research Question One

Should the  continuous assessment score he added to the
students” terminal score?

Table 2
RESPONSE NO %
YES 225 90
NO 10. 4
Total 235 94

Table 2 shows that 225 (90%) of the 250 respondents agreed
that the continuous assessment scores should be part of
students final assessment while 10(4%) disagreed. Six (6%)
percent were neutral on the issue.

Research Question Two , ,
What percentage of the students’ final score in a term
should be allocated to Continuous assessment?

Table 3

Items 0 % 200 %of 30 % 40 % 5 %
% ofR % R % of % ofR % of

R R

What 10 4% 10 4% 210 84% 20 8%

percentage

do you

allocate to

C.A in your

school

What 55 2% 110 44%

percentage

do you

allocate to

Cognitive

Domain

What 105 42% 45 18% .

percentage

do you

allocate to

Affective
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Domain

What 120 48% 25  10%
percentage

do you

allocate to

Psychomotor

Domain

Table 3 provides answers to research question two. The table
shows that no school allocates 10% to continyous assessment,
Ten _ respondents (4%) _said that the?/ allocate 20% to
continuous  assessment in their schools; while the  same
proportion of respondents allocates 30% o continuous
assessment. Two hundred and ten (84%) of the respondents
allocate 40% to continuous assessment in their schools, while
gglseerét mg%‘;m) Indicated that they allocate 50% to continuous

Also, from the same table, fifty-five of the respondents
(22%2 allocate 10% to cognitive dornain, while onehundred
and ten (44%) allocate 20% to_cognitive domain In their
continuous assessment practices. One hunred and five (42%
allocate 10% to the affective domain while forty-five (18%
allocate 20% to the affective domain In their continuous
assessment practices whereas, one hundred and twenty (48%)
allocate 10% to the psychomotor domain while fwenty-five
(10%) allocate 20% t0 the psychomotor domain in” their
continuous assessment practices.

Research Question Three . ,

_How should continuous assessment practices be
organized? _ :
It%m |: Do you have Continuous Assessment format in your
school?

Table 4.1
RESPONSE NO %R
YES 190 6%
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NO 60 24%
Total 250 100%

Table 4.1 shows that one hundred and ninety (7,6%% of
the respondents_ have_continuous assessment forméts in their
schools while sixty (24%) do not have format for continuous
assessment practices in their schools.

Item 1I: How mafy times do you conduct Continuous
Assessment in a term’

Table 4.2
RESPONSE NO %R
One Time 10 4%
Two Times 100 40%
Three Times 55 22%
Four Times 50 20%
Total 215 86%

. Table 4.2 shows that_ ten (4%) respondents conduct
continuous assessment once in their schools in a term. One
hundred (40%) respondents conduct, continuous assessment
twice in a term in their schools. Fifty-five (22%) conduct
continuous assessment three times in a’term in their schools;
while fn‘t}/ (20%) of the respondents practice continuous
assessment four times in a term in their schools. Thirty-five
(14%) did not respond to the item.

Itehm II7”: Who collates Continuous Assessment scores in your
school?

Table43
RESPONSE NO %R
Class Teacher 165 66%
Subject Teacher 80 32%
Priricipal 5 2%
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1Total 1250 100%

Tale 4.3 Teveals that continuous assessment scores are
collated by the class teachers in one hundred and five (66%) of
the schools studied; it Is_collated by the subject teachers in
eighty (32%) schools, while the priricipals collate continuous
assessment scores in five schools (2%).

ltem 1V: What instruments, do you use for Continuous
Assessment conduct?

Table 4.4
RESPONSE NO %R
Test 120 48%’
Asmgnment 10 28%
Pracfical 5 2%
Total 1% 8%

Table 4.4 shows that one hundred and twenty (or 48%)
of the respandents use test to conduct continuous assessment in
their schools. Seventy (or 28%) use assignment; while five (or
2%) adopt practicals. About™ fifty-five (or 22%) did not
respond to the item. ,

Item V: Do You have guidance counselor in your school?
Table 45

RESPONSE NO %R
YES

175 10%
NO 7 30%
No Private 40 16%
No Gowt. 3 14%

From table 4.5 one hundred and seventy-five (70%) of
the total respondents has Guidance Counselor in their schools;
while seventy-five (30%) do not have Guidance Counselor in
their schools. Out of the schools that do not have Guidance
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Counselor, Forty (16%) are privately owned; while thirty-five
(14%) are owned by thé government’

Item VI: Do new students in your school bring their
Continuous Assessment report beforé admission?
Table 4.6

RESPONSE NO %R

YES %

38%
NO 140 56%
Total 235 94%

Table 46 shows that only ninety-five (38%) of the
schools studied request for studénts’ continuous assessment
reﬂort before the students are admitted to their (respondents)
schools; while, one hundred and forty (56%) do not request for
students continuous assessment report on’admission. Fifteen
(6%)of the respondents did not respond to the item.

Research Question Four . ,
~ Avre there sufficient trammg on continuous assessment
Eractlces for teachers in N|ger|a schools? . _
tem VII: Have you attended traning on Continuous
%s%eissg]ent practices before?
a

g
RESPONSE NO %R
YES [ 30%
NO 175 10%

100%

Total 250 0

From table 5, we see that only seventy-five (or 30%) of
the respondents have attended “training” on continuous
assessment practices, while a total of one hundred and seventy-
five (or 70%) of the respondents have not attended any form of
fraining on continuous assessment practices.
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Discussion of Findings

~ Continuous assessment should be a part of the_general
final grading of students. This is in line with Babafemi (2007)
who “concluded that WAEC does not use continuous
assessment scores in the final %radlng of candidates. Also.
Taylor (2003) in Okonkwo (2003) posits that_ continuqus
assessment  covers certain - aspects of behaviour which
certification examinations do not assess. It is necessary to_use
students” continuous assessment in their final grading” mainly
because of important characteristics of continuous assessmert
which are sP/stem_atlc, comprehensive and guidance oriented. It
Is clear that continuous assessment serves formative puiposes
in the teaching and learning process. Continuous assessment is
com?rehenswe when it covers the three domains of learning
and the result/scores are utilized by hoth the school counselors
and subject teachers to_provide ‘counseling services, career
quide as well as remediation on the students™weak areas.

It was also discovered that most schools allocate
between 40% and 50% to continuous assessment. This is
similar to the report of Mghor and Mghor ‘2_003) that schools
in Edo and Delta states of Nigeria distribute continuous
assessment scores to the three domains of learning on 'the
basis of 20% to cognitive domain; 10% to affectivé domain;
and 20% to psychiomotor domain, This is wronﬁ] a the
percentage scores should be distributed among the three
domains"of learning on 10-10-10 basis to arrive”at 30% for
continuous assessment. Continuous assessment should not be
conducted only twice. Since the scheme of work shows the
topics to be taught on weekly hbasis, continuous assessment
should be done weekly, using Various instruments to cover the
three domains of learniing.

On collation of continuous assessment scores, all hands
must be on deck. The subject teachers should collate the
various assessments scores in their subjects and submit to the
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class teachers. The class teachers should then collate all
assessment scores from all subject teachers, prepare the broad
sheet, and pass to the school counselor for,c_ounselmg aspect of
continuous assessment. The school authorities should then take
necessary _decisions on_ the progress or otherwise of the
students.” The school ﬁrlnupal should collate the continuous
assessment scores of the students in examination classes from
their senior secondary one gSS,I) to the point of registering for
gubllc examinations and submit to desired examination piblic

odies. This will enable the relevant bodies to fill the thirty
percent continuous assessment quota of the final grading of the
students as they leave secondary school.

Recommendations

L Continyous assessment of students should cover the
three domains of learning. Assessing the affective
domain leads to character development which is
lacking in most societies today. Assessment in the
0s tcp}ongl(()tﬁsr domain leads to”development of good
Writing skills.

2 Furthgr fraining_ should be organized for teachers on
how to develop”instruments fof continuous assessment
In the three domains of learning, This has also been
recommenced b)(, Qsunde and Ughamaduy (2003). They
opined that participation. in suc ,tralnln? should be
assessed at the end of tramln? to find out the extent to
which they have imbibed the ral_n!ng materials and that
the participants should be certified as evidence that
they have ungergone tralnlntl; In continuous assessment.

3. Schiool authorities shoufd always request for
continuous . assessment report on Students seekmﬁ
transter and admission to their school. Such reFort Wi
help the school and teachers for that matter to know
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where to place sch a student and how to carry him/her

alon

4, Con? itous Assessment  should %e mtro&tuced & a
compulsory _course W|th reasonable credit units i
teacher training programmes in Nigeria.

Conclusmn

This ’ﬁa mvestt%ated onttnuous assessment
Prac Ices |n erian secondary schools with a view o
dentifying how the practice can be better enhanced. [t 1s the
beljet of the authors that It continuous assessment IS singerel
?nd meticulously Implemented to cover th iree omains of
earning, then Nigerian Secondary Schools will proguice school
leavers who are found worthy in Character and learning,
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