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Teachers' Awareness and Utilization of Assessment Techniques as Predictors of 
Students' Achievement in English Reading Comprehension in Ibadan North 
Locai Governm ent Area

*Araromi Maxwell Olakunleand **Oyesola Deborah Oluwavomi
* Department o f Arts and Social Sciences Education, University o f Ibadan, Ibadan, Nigeria 
Email: ararnmimuxweU!tvgmail.com
** Department o f Arts and Social Sciences Education, University o f Ibadan, Ibadan, Nigeria 
Email:ovesola20l 4'd gmail.com ■

Abstract

This study investigated teachers' awareness and utilization o f assessment techniques as predictors o f students' 
achievement in English reading comprehension in Ibadan North Local Government. Descriptive research design o f 
correlational type was adopted. Simple random sampling technique was used to select thirty English language, teachers 
and nine hundred and sixty students from public senior secondary schools in Ibadan North Local Government. The 
instruments used for data collection were: Questionnaire on English Language Teachers' Awareness o f  Assessment 
Techniques in Reading Comprehension (OOELTAARC) (0.77). English Language Teachers' Observation Scale on the 
Utilization o f Assessment Techniques in Reading Comprehension (ELTOSL'ATRC) (0.75) and Reading Comprehension 
Achievement Test (RCAT) (0.88). Data collected were analyzed using Descriptive Statistics o f Mean. Standard Deviation. 
Frequency Count and Percentage. Pearson Product Moment Correlation (PPMC) and Multiple Regression Analysis. 
Findings revealed that there were negative, nonsignificant relationships between English language teachers' awareness 
o f assessment techniques, utilization o f assessment techniques and students' achievement in Reading Comprehension. The 
composite contribution o f English language teachers' awareness and utilization o f assessment techniques to students' 
achievement in Reading Comprehension was not significant. The relative contribution o f English language teachers' 
awareness o f assessment techniques, utilization o f assessment technique to students' achievement in Reading 
Comprehension was not significant. None o f the independent variables significantly predicts students' achievement in 
Reading Comprehension.
Based on the findings, it was recommended that various assessment techniques should be given more prominence in 
assessing students' achievement in Reading Comprehension.

Keywords: Teachers' Awareness, Utilization, Assessment Techniques, Reading Comprehension and 
Achievement.

Introduction
Reading is one of the language skills that 

students should learn and demonstrate competence 
in. Among the basic language skills of listening, 
speaking, reading and writing which every student 
has to imbibe in order to perform excellently well in 
any language related program, reading and writing 
have received the least attention in terms of teaching. 
Reading, which is an important skill, has not been 
given adequate attention in schools in the areas of 
provisions of reading materials, access to libraries 
and a place on the time-table in spite of the fact that it 
is a skill that students utilize to gain input from 
materials, symbols and other sources. (Kolawole 
2005; Kolawole and Jire-Alao2015).

A universal agreement among educators is 
that the ultimate goal of reading is to comprehend 
text. As the National Institute of Child Health and 
Human Development (2000) directly pointed out, 
"Reading comprehension has come to be the essence 
of reading". Without comprehension, reading is 
reduced to a mechanistic and meaningless skill.

Research studies on reading comprehension have 
revealed that reading is a complex cognitive activity 
that is crucial for adequate functioning and for 
obtaining information in society and requires an 
integration of memory and meaning construction. 
Students need to know how to learn from reading in 
order to be able to enter the present literate society and 
have a successful communication. Klingner, et al. 
(2007) define reading comprehension as a 
multicomponent, highly complex process that 
involves many interaction between readers and what 
they bring to the text as well as variables related to the 
text itself. Here, the reader comprehends creatively in 
constructing the meaning needed from the text.

One of the reasons English Learners may 
experience challenges in reading is that they do not 
spend adequate time practicing the act of reading. 
Miller (2000) found that, “Students in remedial 
settings read roughly seventy-five percent less than 
their peers in regular reading classes”. English 
language learners will not become proficient readers 
unless they are motivated to read at home and in

IB
ADAN U

NIV
ERSITY

 LI
BRARY



28 Araromi Maxwell Olakunle and Oyesola Deborah Oluwayomi

school. Miller found that if students do not establish 
sufficient reading habits in the earlier grades, their 
reading habits will begin to decrease significantly in 
upper grades. Comprehending text is a component 
that is difficult for English language learners to 
master because the students must first read the text, 
transfer the information to their first language, and 
then determine the meaning of the text. English 
language learners may have trouble when reading 
because they do not have English language 
proficiency, prior background knowledge, 
substantial grammar skills, and vocabulary to 
comprehend text. Many students can decode words 
but experience difficulties retelling or discussing a 
text because they do not understand what they are 
reading. When teaching these students how to 
comprehend text, the teacher needs to ask the 
students questions before they read, while they are 
reading, and after they have read. Some English 
teachers are lagging behind in their approach to 
teaching reading comprehension and also in the way 
they assess their students. The effect is poor 
performance among students. These teachers lack 
methods of imparting reading skills to students. The 
condition is so bad that some students find it difficult 
to read and understand a simple - sentence. 
Amutheazi (2000) notes that there is an urgent need 
to investigate  into the causes o f poor 
reading.Researchers have done work on reading, 
especially how it affects the academic performance 
of students. Also, research has concentrated so much 
on how to improve the teaching of reading 
comprehension by using different cognitive 
strategies at the expense of assessing it. A cursory 
look at what goes on in the classroom shows that 
teachers only use paper and pencil tests more 
frequently rather than any other forms of assessment 
techniques that can help the students.Assessment is 
vital to the education process. It is an integral part of 
learning. Good assessment takes into account 
learning styles, strength and needs. The terms 
assessment and evaluation are often used 
interchangeably but in actual sense, they are two 
complementary phases of the same process. 
Assessment is the process of gathering evidence of 
what the child can do. Evaluation is the process that 
follows this collection of data, including analysis 
and reflection as well as decisions based on the data 
(ACELAC, 2014).. Evaluation determines the value 
of programmes and acts as blueprint for judgment 
and improvement. The ultimate goal of evaluation is 
the facilitation of learning. Other immediate 
purposes of evaluation are: placement, diagnosis,

assessment and prediction (Fakeye, 2011). 
Assessment techniques are numerous for the list is in 
exhaustive but the researcher shall focus on some of 
them for the purpose of this study. Fakeye (2006), 
Agbesanwa (2014) listed out some of these 
techniques as follows: rubrics, portfolios, paper and 
pencil tests, performance tasks, classroom 
p r e s e n t a t i o n ,  c o n f e r e n c e s ,  e s s a y s ,  
exhibitions/demonstrations, interviews, learning, 
logs, observation, questions and answers, quizzes, 
exit slip, tests, examinations, response, personal 
communication, achievement charts, rating scale, 
checklist, role play, anecdotal record, student self- 
assessment, simulation, selected responses, journals, 
cloze test and many others.

With the rapid technological development, 
the need for students who have cognitive skills such 
as problem solving, critical thinking, analyzing data, 
and presenting them orally and written format have 
increased (Dochy, 2001), that demand alternative 
forms of assessment to assess both learning process 
and learning outcomes. Black and William (1998) 
pointed that assessment should be integrated in the 
teaching and learning process. "Assessment is to be 
seen as a moment of learning, and students have to be 
active in their own assessment and to picture their 
own learning in the light of an understanding of what 
it means to get better".

"I f  educational measurement doesn't lead to 
better education for students, then we shouldn't be 
doing i t ... the only reason educators ought to assess 
students is in order to make more defensible 
educational decisions regarding those students. 
That's really why educators should not be messing 
around with measurement to improve student 
learning" (Popham, 2008).This requires assessment 
techniques that focus on assessing what students 
know as well as what they do not know, and the use of 
multiple and complex assessment tools including 
written, oral, and demonstrations formats. Therefore, 
alternative assessment tools, such as rubrics, concept 
maps, portfolios, student Journals, self-assessments, 
and peer/group assessments are necessary to 
determine what students actually known and where 
they are in the learning process (Birgin, 2011).

In order to ameliorate the rate of students' 
failure in reading comprehension, scholars have 
suggested shifting focus from methods and strategies 
to assessment and feedback because quality of 
assessment could have great impact upon 
performance. Buhagiar (2007) argued that in order to 
provide every student with the best learning 
opportunity, traditional ways of assessment should be
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replaced by alternative forms of assessment: "If we 
truly believe in inclusion and diversity which builds 
on the understanding that everyone is capable of 
learning and worthy of the best possible investment 
in his or her education, it becomes unsustainable to 
continue using an assessment model that has 
traditionally developed to focus on selection,' 
certification and accountability" (Buhagiar, 2007).

From the foregoing, a review of empirical 
literature has revealed that previous studies on 
evaluation of attainment in English language had 
been largely limited to examination of assessment 
practices of teachers in English language class. 
Thus, there is a dearth of research in the areas of 
investigating the teachers' awareness and utilization 
of assessment techniques as predictors of students' 
achievement in English reading comprehension 
supplied in theoretical literature in Oyo State 
especially in Ibadan. It is against this backdrop that it 
has become necessary to conduct a research on 
teachers' awareness and utilization of assessment 
techniques as predictors of students' achievement in 
English reading comprehension in Ibadan North 
Local Government. It is against this backdrop that it 
has become necessary to conduct a research on 
teachers' awareness and utilization of assessment 
techniques as predictors of students' achievement in 
English reading comprehension in Ibadan North 
Local Government.

Statement ofthe Problem
Research findings have shown that most 

students in our schools have problem with reading 
comprehension because reading comprehension is 
not being assessed as expected. Researchers have 
concentrated so much on how to improve the 
teaching of reading comprehension by using 
different cognitive strategies at the expense of 
assessing it. In order to ameliorate the rate of 
students' failure in reading comprehension, scholars 
have suggested shifting focus from methods and 
strategies to assessment and feedback because 
quality of assessment could have great impact upon 
performance. It is against this backdrop that it has 
become necessary to conduct a research on teachers' 
awareness and utilization of assessment techniques 
as predictors of students' achievement in English 
reading comprehension in Ibadan North Local 
Government Area.

Research Questions
The study provided answers to the following 

research questions:

1. What is the relationship between English 
language teachers' awareness of assessment 
techniques, utilization of assessment techniques 
and students' achievem ent in Reading 
Comprehension?

2. What is the composite contribution of English 
language teachers' awareness and utilization of 
assessment techniques to students' achievement?

3. What are the relative contributions of English 
language teachers' awareness and utilization of 
assessment techniques to students' achievement 
in Reading Comprehension?

Design
The study adopted a descriptive research 

design of correlational type. Participants in this study 
were senior secondary school two (SSS 2) English 
language teachers and students in Ibadan North Local 
Government Area. The study covered thirty (30) 
English language teachers and nine hundred and sixty 
(960) students in public senior secondary schools in 
Ibadan North Local Government Area. Random 
sampling technique was used to select senior 
secondary schools in Ibadan North Local 
Government Area. Three instruments were used for 
data collection: Questionnaire on English Language 
Teachers' Awareness of Assessment Techniques in 
Reading Comprehension (QOELTAARC), English 
Language Teachers' Observation Scale on the 
Utilization of Assessment Techniques in Reading 
Comprehension (ELTOSUATRC) and Reading 
Comprehension Achievement Test (RC AT).

Questionnaire on English Language 
Teachers' Awareness of Assessment Technique in 
Reading Comprehension (QOELTAARC) was a self- 
designed questionnaire aimed at eliciting 
information on English language teachers' awareness 
of assessment techniques in reading comprehension. 
The reliability of the instrument was ascertained 
using Cronbach's Alpha and a reliability coefficient 
of 0.77 was obtained. English Language Teachers' 
Observation Scale on the Utilization of Assessment 
Techn i que  in Read i ng  C o m p r e h e n s i o n  
(ELTOSUATRC) was designed to observe English 
language teachers during the teaching of reading 
comprehension. It was a self-designed rating scale 
aimed at eliciting information on the various 
assessment techniques used by English language 
teachers in reading comprehension class. To ascertain 
the reliability, the instrument was trial tested on a 
separate sample of two (2) senior secondary' English 
language teachers who were not part of the sample 
used in the study. Kappa was used to determine the
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reliability and a reliability coefficient of 0.75 was 
obtained.

Reading Comprehension Achievement 
Test (RCAT) was adapted from New Concept 
English for Senior Secondary School Book. The 
questions were drawn parallel to the one set in 
external examinations. The test was based on supply 
response format. It was administered on students as 
posttest to measure students' performance after 
researcher's observation of the teachers various 
assessm en t techniques used in reading 
comprehension. The instrument was subjected to 
test-retest reliability on a sample of sixty two (62) 
senior secondary school two students. The 
reliability was determined using Pearson Product- 
Moment Correlation. The reliability coefficient of
0. 65.was obtained.
1. What is the relationship between English

language teachers' awareness of assessment 
techniques, utilization of assessment 
techniques and students' achievement in 
Reading Comprehension?

2. What is the composite contribution of English
language teachers' awareness and utilization 
of assessment techniques to students' 
achievement?

3. What are the relative contributions of English 
language teachers' awareness and utilization 
of assessment techniques to students' 
achievement in Reading Comprehension?

1. What is the relationship between English 
language teachers' awareness of assessment 
techniques, utilization of assessment 
techniques and students' achievement in 
Reading Comprehension?

2. What is the composite contribution of English 
language teachers' awareness and utilization 
of assessment techniques to students'
achievement?

3. What are the relative contributions of English
language teachers' awareness and utilization 
of assessment techniques to students' 
achievement in Reading Comprehension?

Design
The study adopted a descriptive research 

design of correlational type. Participants in this 
study were senior secondary school two (SSS 2) 
English language teachers and students in Ibadan

North Local Government Area. The study covered 
thirty (30) English language teachers and nine 
hundred and sixty (960) students in public senior 
secondary schools in Ibadan North Local 
Government Area. Random sampling technique was 
used to select senior secondary schools in Ibadan 
North Local Government Area. Three instruments 
were used for data collection: Questionnaire on 
English Language Teachers' Awareness of 
Assessment Techniques in Reading Comprehension 
(QOELTAARC), English Language Teachers' 
Observation Scale on the Utilization of Assessment 
Techniques  in Readi ng  Compr e hens i on  
(ELTOSUATRC) and Reading Comprehension 
Achievement Test (RCAT).

Questionnaire on English Language 
Teachers' Awareness of Assessment Technique in 
Reading Comprehension (QOELTAARC) was a self- 
designed questionnaire aimed at eliciting information 
on English language teachers' awareness of 
assessment techniques in reading comprehension. 
The reliability of the instrument was ascertained 
using Cronbach's Alpha and a reliability coefficient of
0.77 was obtained. English Language Teachers' 
Observation Scale on the Utilization of Assessment 
Technique-  in Read i ng  C o m p r e h e n s i o n  
(ELTOSUATRC) was designed to observe English 
language teachers during the teaching of reading 
comprehension. It was a self-designed rating scale 
aimed at eliciting information on the various 
assessment techniques used by English language 
teachers in reading comprehension class. To ascertain 
the reliability, the instrument was trial tested on a 
separate sample of two (2) senior secondary English 
language teachers who were not part of the sample 
used in the study. Kappa was used to determine the 
reliability and a reliability coefficient of 0.75 was 
obtained.

Reading Comprehension Achievement Test 
(RCAT) was adapted from New Concept English for 
Senior Secondary School Book. The questions were 
drawn parallel to the one set in external examinations. 
The test was based on supply response format. It was 
administered on students as posttest to measure 
students' performance after researcher's observation 
of the teachers various assessment techniques used in 
reading comprehension. The instrument was 
subjected to test-retest reliability on a sample of sixty 
two (62) senior secondary-' school two students. The 
reliability was determined using Pearson Product- 
Moment Correlation. The reliability coefficient of 
0.65 was obtained.
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Results
Table 1: Correlation Matrix Showing the Relationship between Independent Variables and 
Students’ Achievement in Reading Comprehension ________ ___________________________
Variables Achievement in

English
Language

Awareness of assessment 
techniques

Utilization of assessment 
techniques

Achievement in Reading 
Comprehension

1

Awareness of 
assessment techniques

-0.060
0.96

1

Utilization of assessment 
techniques

-0.014
0.813

-0.220*
0.000

1

Mean 6.61 46.80 ■ 34.10
STD.D 0.973 . 4.629 6.133

* denotes significant at p<0.05
Table 1 showed that there were negative, non-significant relationships between English language 

teachers' awareness of assessment techniques (r = -0.060; p>0.05), utilization of assessment techniques (r = - 
0.014; p>0.05) and students' achievement in Reading Comprehension. This implies that English language 
teachers' awareness and utilization of assessment techniques were not related to students' achievement in 
Reading Comprehension.

- Table 2: Summary of Multiple Regression Analysis on Composite Contribution of Independent 
Variables to Students’ Achievement

Sources of Sum of Df Mean Square F Significant
Variance Squares
Regression 1.254 2 .627 0.660 0.517
Residual 281.957 297 .949
Total 283.211 299
R = 0.067
R Square = 0.004
Adjusted R Square = -0.002 
Std. Error of the Estimate = 0.97435

Table 2 revealed that the composite contribution of English language teachers' awareness and 
utilization of assessment techniques to students' achievement in Reading Comprehension were not 
significant (F(1:,J7, = 0.660; p>0.05). This implies that when English language teachers' awareness and 
utilization of assessment techniques were taken together, they did not contribute significantly to students' 
achievement in Reading Comprehension.

Table 3: Summary of Multiple Regression Showing Relative Contribution of Independent Variables on 
Students’ Achievement in Reading________________________________________________ ________

Model
Under standardized 
Coefficients

Standardized
Coefficient T Sig.

Beta Std. Error Beta (P)
(Constant) 7.422 0.728 10.196 .000
Awareness -.014 .012 -.067 -1.124 .262
Utilization -.005 .009 -.028 -.479 .023

Table 3 revealed that the relative contribution of English language teachers' awareness of assessment 
techniques (P = -0.067; t = -1.124; p>0.05), utilization of assessment techniques (P = -0.028; t = -0.479; p>0.05) 
to students' achievement in Reading Comprehension were not significant. This implies that none of the 
independent variables predict students' achievement in Reading Comprehension.
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Discussion
The results of the study revealed a 

weighted mean of 3.00 out of the maximum 
obtainable score of 4.00, which is higher than the 
standard mean of 2.50. This implies that the level of 
English language teachers' awareness of assessment 
techniques is very high. The finding of this study 
corroborates with the findings of Obioma (2010) 
which shows that a large proportion of the teachers 
have high awareness of assessment practices.
The result of table 3 showed that there were 
negative, non-significant relationships between 
English language teachers' awareness of assessment 
techniques (r = -0.060; p>0.05), utilization of 
assessment techniques (r = -0.014; p>0.05) and 
students' achievement in Reading Comprehension. 
This implies that English language teachers' 
awareness and utilization of assessment techniques 
were not related to students' achievement in Reading 
Comprehension. This is also against the view of 
(Clark et al., 2001), that teachers' awareness and 
utilization of assessment techniques enhance 
students' achievement.
The result of table 4 revealed that the composite 
contribution of English language teachers' 
awareness and utilization of assessment techniques 
to students' achievement in Reading Comprehension 
were not significant (F(,,„7l = 0.660; p>0.05). This 
implies that when English language teachers' 
awareness and utilization of assessment techniques 
were taken together, they did not contribute 
significantly to students' achievement in Reading 
Comprehension and none of the independent 
variables significantly predicts students'  
achievement in Reading Comprehension. This result 
of this study is against the view of (McMillan, 2007; 
Popham, 2008) that the major purpose of conducting 
classroom assessment is to obtain information about 
students' progress in learning and the achievement 
attained.

The result of table 5 revealed that the 
relative contribution of English language teachers’ 
awareness of assessment techniques (p = -0.067; t = - 
1.124; p>0.05), utilization of assessment techniques 
(p = -0.028; t = -0.479; p>0.05) to students' 
achievement in Reading Comprehension were not 
significant. This implies that none of the 
independent variables predict students' achievement 
in Reading Comprehension. However, since the 
results of the present study showed that teachers 
were aware of assessment techniques but did not 
utilize them in teaching and learning process, this 
makes the findings of the present study to

corroborates with the view of Goodrum et al. (2005) 
state that, ideally, assessment “enhances learning, 
provides feedback about student progress, builds 
self-confidence and self-esteem, and develops skills 
in evaluation” if properly used. This implies that if 
assessment techniques are not properly used, they 
will not predict students' achievement.

Conclusion
From the results of the study, it could be 

established that teachers were aware of the various 
assessment techniques but had poor utilization of 
assessm ent techniques which led to poor 
performance of students in Reading Corhprehension. 
The findings of the study have significant implication 
for the students, teachers and curriculum developers. 
English language teachers must ensure the right 
attitude towards the use of assessment techniques so 
as to improve students' achievement. Teachers should 
not merely aim at teaching reading comprehension, 
but assess students'  progress in reading 
comprehension using various assessment techniques.

Recommendations
Based on the findings of this study, the 
following recommendations are made: ■

1. Various assessment techniques should be given 
more prominence in assessing students' 
achievement in Reading Comprehension.

2. English Language teachers should be exposed 
to seminars, conferences and workshops on 
how to deploy various assessment techniques 
effectively in English Reading Comprehension 
classroom for better results.

3. Among the proposed measures to enhance 
utilization of classroom assessment techniques 
are training in classroom assessment by 
external experts, intensive follow-up activity 
afterthe training, and classroom observation.

4. Prompt and adequate feedback to students, 
parents, teachers, school authority and 
government on students' achievement should 
be encouraged.

5. Government and curriculum planners should 
endorse more effective assessment techniques 
to be adopted in schools for effective teaching 
and assessment of Reading Comprehension.
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