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Abstract

Numerous problems confronting the human race require creative
interventions in order to make living conditions meaningful, comfortable
and impactful. Creative solutions are significantly of utmost necessity
because rigours of diverse kinds are meant to be reduced to the barest
minimum. However, gifted students whose innovative endowments are
expected to be exploited to advantage are uncatered for in Nigerian
schools, most especially in Ibadan Metropolis. The creatively gifted
students' potentially inventive prowess has not been put to expression
simply because appropriate educational or instructional strategies have not
been professionally adopted by the school system. The children need
differentiated learning experiences and activities, which include
brainstorming, bibliotherapy, questioning/lateral thinking approach,
synectics, ability grouping, independent study among a host of other
techniques. The teacher and resource person who facilitates the education
of the children has some pedagogical roles to play to be able to handle the
children effectively. The teacher should utilize the recommended
instructional strategies to achieve the desired result among the students.
The teacher is expected to adopt such instructional packages to meet the
learning needs, styles and abilities of creatively gifted students. By virtue
ofsuch enrichment, the students can explore their creative instincts.
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Introduction

Human capital development has informed the need for education
reforms, especially the valuable aspect. Human capital development is
connected to raising the population of skilled, educated and experienced
individuals for regional and national development (Ibe, 2008). More often,
human capital development or formation commences at early stages of life
for the purpose of discovering creative ideas and innovations in children,
which are hoped to be harnessed and utilized for national benefits. A host
of children whose creative tendencies distinguish them in our schools are
referred to as creatively gifted students. These learners are characterized
as having new ideas and expression that can be used to address diverse
problems confronting a community such as Ibadan Metropolis. However,
Primary and Secondary schools in Ibadan have not been able to cater for
the needs of these unique learners in terms of educational provision. The
foregoing suggests that innate intelligence, self-motivation and creative
behaviour of gifted individuals are engendered in an environment
appropriate for them. Both physical and psychological environments
should be organized in such a way that the learning needs, styles and
abilities of the learners will be catered for in both government owned and
privately owned schools in Ibadan Metropolis. Hence, the needs of
creatively gifted children and how schools can meet those needs are of
utmost importance to all stakeholders in this direction.

Creatively gifted children display exceptional levels of creativity.
These children might have developed some gifts and talents. A situation
where the learners talents or gifts are apparent but not recognized by
current educational provisions as schools in Ibadan Metropolis
inadvertently ignore creatively gifted children's special needs. However,
there are kinds of programmes that best meet the unique needs ofthis set of
gifted students. Such educational programmes satisfy and challenge the
creative curiosity in the children. Gifted children noted for creative
behaviour are uniquely different from the entire group. The children's
creative abilities or tendencies set them apart from non-creative ones. As
remarked by Uyanwa and Aikomo (2004), creatively gifted students have
a lot of distinctive features in considering them along other gifted
individuals. There is always the likelihood of falsely assuming that
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individual differences among all gifted children are small. There are many
differences between one highly gifted individual and the other. As such
differences exist between highly gifted children so also between two
creatively gifted children. Generally, creatively gifted children may be
more adventurous, act or prefer to handle projects independently. Some of
these learners are curious, spontaneous, flexible, sensitive, intuitive and
insightful. They have little tolerance for boredom and may also have a
sense of humour and have more original ideas (Ozoji, Nnachukwu and
Kolo, 2016).

Creatively gifted children are in various school settings in Ibadan
Metropolis with latent abilities awaiting expression. These students need
exposure, skill development and curriculums that challenge their emerging
gifts and talents. These learners require exposure to opportunities to
express their creative skills. It is on the basis of creative skills
manifestation that assessment and appropriate differentiation for the needs
ofthe individuals can be devised. It follows that creatively gifted students
are to receive an appropriate level of creative challenges sequel to readily
available test administration in schools in Ibadan. Creatively gifted
children in all domains tend to display the ability to find problems,
visualize, think logically, evaluate, analyse, synthesize, transform, regress,
extend boundaries, use intuition, predict outcomes, resist premature
closure, use concentration, use logical and aesthetic thinking and tackle
problems and situations playfully (Davis, Rimm and Siegle, 2011). These
children have complexity of personality, curiosity, interest in what things
are like and how they work and a fluid of attention that constantly
processes, what is going on around them. The children also enjoy the
process ofcreation for its own sake.

In a similar development, Ozoji, Nnachukwu and Kolo (2016)
highlighted the following as creativity characteristics, exhibited by gifted
children:

Display of much curiosity about many things;

Being adventurous and always ready to take risks;

Producing many ideas and solutions to problems;

- Expressing opinions fearlessly;
- Referring to adapt, improve or modify things to make the work
better;

Having a keen sense ofhumour;

Revealing high feelings sincerely;
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Being attracted to things beautiful or orderly and
- Notworrying about being different.

Ajuxtaposition of the above tenets among creatively gifted children
buttresses the fact that the creative instincts or endowments should be
expressed towards addressing diverse problems in Ibadan Metropolis.
There are many problems confronting every community. And these
challenges require creative interventions in order to make living
conditions meaningful and comfortable. Expressing views on the
characteristics of creatively gifted children. Adelodun (2011) quoted
Nwazuoke (1989) as saying that the children possess above average
intelligence, ideational fluency, discriminating observation, ability to
synthesize disparate ideas, cognitive flexibility and production ofunusual
but appropriate ideas.

Research into the productively creative personality has indicated
intelligence as one of the major characteristics of gifted individuals.
Creatively gifted learners are intelligent. However, simonton (2013)
argued that there is no correlation between creativity and intelligence
because some non-creative persons may be of high intelligence.
Originality is another feature of the children. Gifted children who exhibit
creative behaviour are characterized as having original ideas for problem
solving. Originality of ideas as expressed by the children distinguishes
them among the population of schoolchildren. Curiosity is also a
quintessential tenet of children known for creative tendencies. These
children are inquisitive. They ask divergent and convergent questions.
They explore their areas of interest and they tend to be stable in their
search for facts and figures. Additionally, the children equally display a
high level ofcourage in the face ofproblem solving, criticism, ridicule and
absence of reward. Courage is the propelling force that enables the
children to engage in any problem solving session which also sustains
them.

Gifted individuals exhibit perceptive ability as well as attitude.
The children are perceptive. They are open to novel ideas and experience
both of inner self and outer world. Their perceptive attitude is displayed
via hobby and exploration of interest. Resilience in the face of problem
tackling with the intention to bring about novel solution remains task
commitment on the part ofthe children. The children have a preference for
the unfinished, the disordered as well as the complex which involves them
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an urge to discover underlying principles of events and phenomenon.
Creatively gifted children think meticulously. The children are usually
willing to delay judgment until adequate facts about a problem have been
gathered. Therefore, the thinking process of these individual children is
usually slow, cautious, inductive and reasonably logical. Precocious
children possess attitudinal/behvioural independence. The children are not
usually restrained and inhibited in the exhibition of their attitude and
behaviour. They are independent and autonomous in relation to self-
emotion.

Significance of Creativity

Creativity has led many cultures and societies to advancement
economically and technologically. It is an instrument to use for making
needed progress in any society. Creativity has become a key factor for a
wide range of productive activities in many economies. Many problems
people are being faced with today ranging from political tussles, bad
leadership, starvation, natural disasters to economic issues require creative
solutions. Specific problems associated with Ibadan Metropolis such as
financial incapability, inadequate manpower and welfare, poor provision
of health services, poor equipment maintenance, crude waste disposal and
unplanned city structures (Omolawal and Shittu, 2016), housing problems
occasioned by urbanization (Popoola, Tawose, Abatan, Adeleye, Jiyan, and
Majolagbe, 2015), health problems and associated risk factors (Abegunde
and Owoaje, 2007), unemployment and poverty, road network problem,
inadequate provision of basic infrastructure and social services, water and
electricity supply (Adelekan, 2019) all need creative interventions. In
addressing the above problems, education offered in the city should be
looked into with a view to identifying students who have potential creative
abilities for them to channel such to solving the problems identified above.

Gifted students equally benefit from creativity. For instance,
creativity affords them the opportunity to connect personally with content
area. Because of its demand on individual thinking, imagining and
analyzing, gifted students immediately become more engaged. Their
feelings, interests and intuitions play a central role in their learning.
Originality and individuality are expressed by the students as well. The
importance of self-expression for gifted students - discovering their own
unique abilities, views, interests and so forth - can never be overestimated.
Gifted children need time and opportunities to explore their individual
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talent, style and vision.

Because of the wide range of processes and materials employed,
creativity can more accommodate differences in learning styles as well as
socio-economic and cultural backgrounds. Combining media such as text,
art, graphs, drama, design, photography, tools and subjects such as
Mathematics, Art, Geography, Architecture provides a far richer, more
interconnected world for gifted students to make creative leaps
(Hennesey, 2004).

Educational Strategies for Creatively Gifted Students
In making educational provisions for creatively gifted children,
the school needs to respect creative abilities of these learners. The teacher
should put into consideration an environment that allows for the children's
questions, inquiries, searches, manipulations, experimentations as well as
idiosyncrasies. The following strategies are to be adopted by the teacher in
meeting the educational needs, styles and curiosity ofthe children:
Brainstorming is an educational approach for the creatively gifted
children. The teacher is to reiterate, during class session, that a problem
may have diverse approaches to solving it. The teacher may require the
pupils to indicate various ways of addressing a particular problem. As a
strategy or technique, the teacher poses questions that come in the form of
debate which is argumentative in nature. It is imperative that the teacher
clarifies that no student, during a brainstorming session, is permitted to be
judgmental to the idea of other student(s). According to Nyanwa and
Aikomo (2004), the composition ofthe group of creatively gifted children
should be between an odd number ofany form. The reason is to avoid the
possibility ofatie especially in certain decision-making process.
Bibliotherapy is also an instructional strategy for the creatively
gifted children. The technique consists of providing well-chosen books to
the children to crease self-knowledge and self-esteem and find relieffrom
personal conflicts. Bibliotherapy assists the children in thinking
constructively and positively. It increases their levels of abstraction. It
should be remarked that selecting books for the children must be
meticulously done to meet the needs, interest and ability levels of the
students. According to Pehrsson and McMillien (2007), bibliotherapy is
effective in promoting problem solving, increasing comparison,
developing empathetic understanding and enhancing self-awareness.
Questioning refers to use of interrogative devices that can help the
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children explore their inquisitiveness. The teacher could use questioning as
a tool to develop creative behaviour in the children the more. Such open-
ended and closed-ended questions raise curiosity of the children. Open-
ended questions call for a variety of answers and encourage the
development of divergent thinking, while close-ended ones have fixed
answers. Godwin (2018) noted that effective questioning requires
advancing preparation and such a teaching strategy is used for the students
to engage them, in order to seek opinions, encourage creative and critical
thinking or help them see other ways of thinking. Lateral thinking is
related to questioning. The difference is that in lateral thinking, the teacher
guides the creatively gifted children to adopt many tracks of thinking in
approaching a problem. The teacher encourages lateral thinking (track of
thinking involving many lines) among the children so that they will be able
to diversify in their quest for problem solving (Nwazuoke, 1994).

Synectics is another useful technique the teacher can employ to
enhance creativity in gifted children. Nwazuoke (1996) remarked that the
technique revolves around making strange familiar and familiar strange.
The procedure involves analysis, generalization and model seeking or
analogy. Synectics resembles brainstorming in the sense that both of them
promote ideational fluency in the children. The difference is that in
synectics, some period is devoted to searching and understanding all
aspects ofthe problems. This is called analysis followed by generalization.
From generalization point, the idea or concept which is now understood
becomes a known model. This manner the strange is made familiar and the
familiar strange. For example, the structure of the eye (a new idea) when
compared to a model of the bulb (a known idea) is better understood.
Through synectics the children gain new concepts by relating new and
strange things to familiar. Synectics is a way of enhancing creativity
through looking at things that are familiar in new ways.

Ability grouping is a provision that allows creatively gifted
children to be grouped on the basis of specific interest areas. Children who
show creative tendencies towards nature, electrical application or
abstraction should be grouped together in accordance with their mental
abilities for the purpose of challenging one another in such groups. The
teacher should be a facilitator of events in these groups, whereas
independent study can be approached while the children are grouped on the
basis oftheir mental abilities (Kerchhoff. 2006).

Independent study approach involves not only the exploration ofa

105



topic of interest in details. The product of which must be original and
disseminated to an appropriate audience. The teacher should guide the
children in selecting a topic, framing the problem and establishing
realistic goals and timeline. The specific role of the teacher is to ensure a
novel product from the individual student. This approach is a reliable
means of meeting the educational needs of creatively gifted children
(Powers. 2008).

Resource room technique has been proved useful and helpful to
gifted children, because the provision of resource rooms also serves as an
instructional strategy for creatively gifted children. A resource room is a
designated apartment where special materials are housed for educational
purposes. Normally, resource rooms are used to enrich the school
programmes and a minimum amount of time is allowed for participation
after which the child returns to his regular classroom. Resource room use
is beneficial to creatively gifted individuals because educational materials
beyond those available in the classroom are available for the children to
consult. Such textual materials include atlases, school-related
dictionaries, encyclopedia, periodical indexes, bibliographical
references, data-based information, softwares such as robotics on school
subjects and topics of interest (Nyanwa and Aikomo, 2004).

Some Strategies for Promoting Creativity Among Gifted Students
Teachers of the gifted can adopt the following strategies in promoting the
creative behaviour of their pupils based on the recommendation by
Denhard(2008):

Ask and Guess Tests is a situation in which gifted students are shown a
picture and required to write as many questions as possible and list all
possible causes of the situation depicted. For the students to explore
various possibilities, the teacher affords them the opportunity to have
enough time to gaze such apicture. The picture ofa fallen student could be
given to the students in which they are required to raise a host of reasons
that can be adduced for the fall of the boy in the picture. Such reasons
should also be in sequential order as the interlocutors may be asked to state
their points within a given timeline.

Production Improvement Task is a session in which the students are asked
to think of all the ways to make a game more interesting. In such atask, the
game of football could be specified for the students. The teacher could ask
the students to generate a list of points to make football more appealing to
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spectators. He/she could make them explore areas of interest as such would
enable them to feel at home while raising possibilities,

Unusual Uses of Task involve the students being asked to imagine as many
interesting and novel uses for a brick, a tin can, paper chip or a leather belt.
The learners could be guided by providing relia of each of these objects
such that reasoning can be enhanced.

Just Suppose Task is an activity in which the students are required to
examine a crowd at ground level so that only people's feet are visible or to
imagine clouds with strings reaching down the earth and to decide what
would happen ofone climbed the strings. The use ofvideo tape is necessary
at this juncture. A scene that describes such Just Suppose Task could be
played for the learners to watch. It would be of tremendous assistance in
helping them suggest useful ideas.

Incomplete Figure Task is a line of duty in which the students add as many
imaginative details as possible to complete the picture. This task is
specifically designed for individual creatively gifted students who display
artistic excellence in class.

Specific Roles of the Teacher in the Education of Creatively Gifted
Students

According to American Psychological Association, Centre for
Psychology in Schools (2007), the following are specific overall functions
ofthe teacher in the educational attainment ofcreatively gifted children:

The teacher can foster the students' beliefs that their intelligence
and ability can be developed through effort and experience that foster
higher motivation, aspirations and achievement. There are a variety of
ways in which the teacher can support the support. The teacher should give
a sense of control over their children’s leaving process by using such
strategies as problem-based and discovery learning and independent study
can promote several kinds of outcomes simultaneously, collaboration,
problem solving and flexible thinking.

The teacher is instrumental in assessing what creatively gifted
learners already know and providing them with opportunities to learn new
materials, challenge misconceptions and acquire new skills. To determine
the academic readiness of the children, the teacher should administer
preassessments which can take a variety of formats such as quizzes,
performance tasks, production ofconcept maps among others.

The teacher should not assume that age or grade is the best
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determinant of what his or her students are capable of learning when
making decisions about material(s) to present to them, particularly for
students with advanced abilities or achievement levels. Instead, the
teacher should evaluate his/her students’ domain-specific creative
reasoning abilities, relevant content knowledge and social as well as
emotional needs and adjust the content and context in which it is presented
accordingly.

The feedback the teacher offers can be most effective when it
provides creatively gifted children with specific information about their
knowledge and performance as related to learning goals while allowing
them opportunities to develop metacognitive and reflective skills. The
more the teacher knows about the cultural backgrounds of students and
how differences in values, beliefs, language and behavioural expectations
can influence creatively gifted students' behaviour.

Creatively gifted students' emotional well-being influences the
quality oftheir participation in the teaching-learning process. It can affect
their communication, their motivation and their engagements. The teacher
is key to establishing a classroom climate in which all the students are
accepted and respected, have opportunities to achieve a high level of
challenge appropriate to their abilities and have opportunities for positive
social relationships with adults and peers. The teacher can help facilitate
the children's emotional well-being.

Conclusion

Creativity flourishes in settings provided through quality
education. Therefore, creatively gifted students should be educated in
environments appropriate for them to be able to meet their educational
needs and styles. Teachers who double as facilitators of the children's
learning experiences should foster creative functioning among the
children. Special attention should be given to the psychological well-
being of this set of learners if their creative endowments can be exploited
to advantage. Teachers arc also employed to use the instructional
strategies in relation to instructional materials. This should be
professionally approached ifthe desired product can be derived among the
children. In the face of multiple challenges confronting Ibadan Metropolis
currently, employing appropriate techniques and sophisticated facilities to
meet the creative abilities ofgifted children remains aright step in the right
direction.
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Recommendations

On the basis ofthe above, the following are recommended:

Teachers handling creatively gifted children should be up to date in the
current trends and practices ofgifted education. This skill will enable them
to offer required services that meet the needs of the children. Creativity
tests should be made available in regular schools in Ibadan Metropolis.
This provision will enhance identification of potentially creative
individual students in our schools. Provision of adequate instructional
facilities such as libraries and computers in our school will enable the
creatively gifted to advance the frontiers oftheir knowledge.

Resource rooms are needed in schools in Ibadan Metropolis for creatively
gifted children to explore their creative instincts to advantage. School
administrators should opt for ability grouping/pull-out programmes for
gifted children to challenge their creative skills as a group. Educational
policy makers should make conscious efforts at promoting gifted
education in Ibadan Metropolis since the children's abilities and skills are
needed for national advancementand prosperity.
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