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Students' Evaluation of Social Studies Teachers' Effectiveness in
Selected Junior Secondary Schools in Oyo State

By
o
Okwilagwe E.A. & Samuel E.O.

Abstract
The stucfy emplqyed the ex-post facto research type. Sixty Junior Secondary Schools iuere randomly selectedfrom
Ibadan/lbarapa senatorial district and 40 from Oyo Central. An intact class and all available teachers at the
level }Jlhichconsisted of 147 teachers and 2,567 students made up the sample. Three instruments: Teaching
Effectiveness Questionnaire (JEQ) whicb n/as suijected to factor analysis, Students' Attitudes to S ocial
Studies (SASS) and Teacher Questionnaire (JQ) tuere used to collect data. Data tuere analysed using
descriptise, and multiple regressionstatistics. Findings indicated that; over 60% of tbe social studies teachers in
0)'0 State junior secondary schools as indicated by their students aregood ill organisation of lessons, assignment
and examinations, had mastery of tbe suo/ect, and are very sensitive to their students' problems. Eleven
variables adequatefy explained the teachers' teaching effectiveness. Students' attiatde to social studies, teacher
experience, tbe second subject taught apart from social studies, number of periods /JJejirst subjec: other than
social studies were taught, teachergender, school location and duration of social studies period.r in that order,
made significant relative contributions to teaching effectiveness. The listed variables are important predictors of
teaching effectiveness that schools need ton/atcb to enhance effective learning and achievements of social studies
oijectives in the state.

Background
The importance of the teacher in the Zl "
century worldwide has been unequivocally
stressed by educationists (Chedzoy &
Burden, 2007; and Cubukcy, 2010). It is
expected that teachers should possess the
ability to create and adapt instructional
strategies and exhibit active teaching
behaviours that incorporate teacher clarity,
task oriented behaviour, enthusiasm and
creating opportunity for students to learn.
(Darling-Hammond, 2000). These
competencies can only be exhibited during
the process of teaching. Teaching at all
levels of the education system is with the
singular purpose of ensuring desirable
changes in the learner through the
acquisition of knowledge, aptitude, abilities
and good attitudes that will enable the
learner' to succeed in school and be useful
to the society by contributing to
development. Good teaching practices lead
to teachingeffectiveness.

Teaching effectiveness has been
linked to the different aspects of teachers'
school -activities and their effects on
students' achievement in terms of learning
outcomes (Olagunju, 1995). Others see
effectiveness in terms of overall school
results' at internal and external

examinations; or teachers' strong need for
achievements that contribute much to
school productivity or effectiveness.
Anyanwu (2002) for instance, contended
that the complexity of the issue of
effectiveness is the result of complex
factors, which lie both in the individual,
situation and. phenomenon; and is
increasingly linked with quality of output,
input and the process itself. He thus,
contended that the process model (which
this study focused its attention on),
assumes effectiveness if the internal
functioning of a school is smooth and
'healthy'.

Scholars in education such as Obanya
(1992) and Moore (1992) seem to agree
that good teaching is characterised by long
hours of planning for effective execution
of the related and ensuing distinct and
intricately related processes of pre-
instructional, instructional and post
instructional phases and the interactive
communication process patterns that are
skilfully directed. Besides, teaching is

~ subject to evaluation whether forinative,
surnmative or diagnostic to ensure teaching
and school effectiveness, and .overall
system accountability. Perhaps, teachers are
the most: influential single factor in

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



2

moulding the personality and life pattern of
an individual. An effective teacher inspires,
stimulates and influences learning, which
enables the learners to assimilate
instruction. Effective teachers are known
to encourage the learners to actively
participate in class activities and even to do
more at home to produce high cognitive
and affective outcomes in them, than non-
effective teachers. Educational researchers
like; Angelo and Cross (1993) have found
that effective teachers who develop
appropriate teaching strategies that make
them present difficult topics and concepts
in ways their students will best understand
them, will invariably cause their students to
learn maximally.

Teachers need to be evaluated regularly
for accountability purposes. Evaluation
which is a process of gathering, obtaining
and providing, information for decision
makers (Stufflebeam, 2002) or the
assessment of outcomes, intended or
otherwise (Scriven, 1987), enables valid
judgements to be made aimed at providing
valuable feedback into' the educational
system to all stakeholders (the teacher
inclusive) for timely decisions to be made.
Therefore, evaluation of teachers'
effectiveness (social studies inclusive) is a
process of measuring the actual
performance of the teacher on all pedagogic
skills involved in teaching and classroom
management.

A popular method of investigating
what goes on during actual instructional
practice is the use of the student's rating of
the teacher (Scriven, 2007; Onocha, 1996).
The values of student's rating of their
teachers are well documented (Theall &
Franklin, 2001; Felder & Brent, 2004). This
technique of students' rating their teachers
is tenable because it has been established
that the students are actually the only direct
observers and that could reasonably
evaluate their teachers' effectiveness. They
are also at the vantage point to make valid
.and reliable judgments about their
'classrooms from their various encounters of
different learning environments (Felder &
Brent, 2004), having spent enough time
there to form accurate impressions. One
other reason students should evaluate their

Students' evaluation of social studies ....

teachers stems from the fact that since
students are the recipients of the teachers'
teachings, their assessment and evaluation
serves as feedback (formative evaluation)
that make teachers monitor their own
teaching by remediating their weaknesses
for course improvement and curriculum
development (Onocha, 1997). Though there
is no one single laid down method that
specifies good teaching behaviour that can
enhance students' achievement (Brophy,
1992; Leinhart, 1992), a good teacher must,
however, decide on what are good practices
by observing the effects of his or her
behaviour on students.

Usually, students' evaluation involves
the use of carefully constructed instruments
to systematically obtain their observed
teacher classroom experiences. Okpala
(1999) referred to evaluation of teacher
effe~tiveness as 'an integral part of
linocyclical teaching-learning activities in
education institution'. He identified the
three areas that can be evaluated while
measuring teaching effectiveness as input,
process and output. He contends that these
three areas could further be broken-down to
specific' components, and, for in-depth
evaluation study of teaching effectiveness in
schools, such specific aspects could be
evaluated or a sub-component of it.

In September, 2003, the then
government of Governor Rasheed Adewolu
Ladoja, Oyo State put in place art
intervention programme that would ensure
the quality of basic education in the state.
This was in response to the Federal
Government --initiative of provision of
quality education in the country. One of the
main features of this innovation in the
schools was the implementation of small
class-size with a maximum-targeted number
of thirty students per class. The sharp
departure from large classes· to smaller ones
has been long overdue. The World Bank
standard is 25 students class and many state
governments in Nigeria find it difficult
implementing this. The Oyo state initiative,
is not only lauded but was welcomed. In
other parts of the world such as the USA,
class size is even smaller. The National
Council of Teachers of English (NCTE)
(1999), for instance, recommended that by
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year 2000 schools, districts, and states in
USA should adopt plans and implement
activities resulting in class sizes of not more
than 20 and a workload of not more than 80
hours for English teachers per week.

Several other provisions were made
by the State Government to achieve quality
in the junior secondary schools. One
important activity which was a
complementary, well articulated and
gradual feature of the initiative was the
building of more Classrooms on a
continuous basis to expand physical
structures in the schools. Information
gathered from a Senior Education Officer
in charge in the State Ministry of
Education, Ibadan, revealed that within the
period of two years after the inception, one
hundred and seventy seven blocks of
classroom, each consisting of six classes
were constructed in the year 2005, and one
hundred and one blocks with six arms of
classrooms in each block were erected in
the year 2006.

Currently, the schools still maintain a
class size of thirty students per class. These
researchers saw the need, therefore, to
assess the impact of this initiative on the
quality of classroom instructional activities
in the schools as it concerns the teaching
of social studies at this level. Social Studies
is one of the five core subjects taken at the
JSS level of education in Nigeria. As a core
subject, it is compulsory for all students at
this level. By its nature social studies is an
all embracing, character moulding and
modelling subject, and ensures the
development of the affective component.
According to Falaye and Okwilagwe
(2008), it is a school subject that is most
suitable for effecting citizenship education,
patriotism and has the ability in producing
in young persons positive and functional
skills and values that could be used to
tackle social problems. These can only be
enhanced in the learner, by an effective
teacher. The teaching of a subject like
Social Studies calls for its' effective
handling, to enhance the students'
achievement in the subject and ability to
live fulfilled lives in the society.
'. In order to achieve the philosophy of

.Nigerian education, Social Studies has been

3

designed to achieve the following
objectives as identified by Danladi and
Iorliam (2008) citing DuBey, Onyabe and
Prokupel. These are:

(i) the development of good
citizenship, the upliftment of moral
character and the promotion of
social understanding. of the
Nigerian society;

(ii) the promotion of national unity
and economic development;

(iii) preparing students for the world
of work and understanding of
everyday problems that they may
face as adults;

(iv) the. development of critical
thinking, problem-solving and
decision-making for the survival
and progress of the nation; and

(v) enhancing socialisation and
acculturation of citizens in the
society.

The ability of teachers to achieve these
stated objectives depend largely on the
method of instruction used. Ogunyemi
(2010) explained that a method refers to
the philosophical position that a teacher
adopts towards him/herself, the subject
matter and his/her student. Bilesanmi-
Awoderu (2000) described method as a
way of doing something in systematic or
orderly manner in order to make teaching
effective. The method employed in
presenting social studies content in the
form of ideas, facts, concepts and
generalisation to learners, determine to a
large extent the attainment of the
objectives of the subject.

The selection of the appropriate and
most effective method that ensures
whether a teacher is communicating with
the learner or not is very important to the
success of a Social Studies lesson.
Ogunyemi (2010) observed that an
effective Social Studies. teacher must
determine in advance which method he or
she wants to use for a particular teaching-
learning situation. Such decision he said,
should be guided by a number of factors
such as:

(i) objectives of the lesson to be
taught,
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(ii)students' abilities and interest with
particular reference to school
location,

(iii) the time available to cover the
specific topic,

(iv) the size of the class '10 be
taught (large or small),

(v) nature of the topic at hand e.g.
sexuality education, and

(vi) teacher's own interest and
competence.

Several factors may interact to affect and
account for teaching effectiveness in the
school system. Prominent among such
variables are school factors, teacher quality,
teacher gender, location, and students'
attitude. Some of which are considered in
this study. The school factors of interest in
this study are those that relate to teacher
workload. Teaching workload as
established by NCTE (1999) includes the
amount of time spent working, the number
of classes taught, and the number of
students in each class. In this study,
teacher workload is captured in terms of
social studies periods taught and other
subjects taught in school apart from social
studies, the time spent teaching these
subjects and school location. Effective
learning demands opportunities for
students to become actively involved in
their education, and requires that teachers
play many roles such as teacher as
facilitator, enabler and motivator, and not
only as instructor and transmitter of
knowledge. These opportunities and roles
cannot be achieved when teachers are
faced with large classes and heavy
workloads. Teachers, therefore, require
balancing response and evaluation time
with time for in-class instruction, planning
and preparation, administrative paperwork
and functions, as well as school supervisory
and advisory responsibilities. These
activities place enormous task on social
studies teachers specifically and teachers
generally.

Teacher factors play key roles in how
well a teacher performs in class. For
instance, Sodipo (2002) shows that 93% of
the variation in time spent on learning-
facilitating task is determined by seven

Students' evaluation of social studies ....

teacher factors, of which teaching
experience, qualification, job motivation,
job satisfaction, attitude to teaching and
teacher's job commitment, have direct
causal effects on learning-facilitating task
while only teacher gender contribute
indirectly to learning-facilitating tasks.
Among other key teacher factors are
his/her qualification and experience. As
stated in their works, Odjugo (1993),
Stones (1994) and Ogunwuyi (2002), affirm
that qualification affects the efficiency and
quality of teacher performance in the
classroom. In other words, the more
qualified and experienced a teacher is, the
more skilful he or she is and the better the
performance on teaching-learning process.
This is why inadequate supply of quality
teachers to schools can result in poor
effectiveness and reduced students
achievement, even when the class-size is
right. As observed in the Sodipo (2002)
study, teacher experience accounts for
14.1% of the total effect of the seven
variables on tasks performance and 15.2%
of the variability on the criterion measure,
while teacher qualification has a direct
causal link of 2.4% with tasks performance,
and indirect effect of 11.8% of the total
effect.

There is paucity of studies on teacher's
gender as it relates to effectiveness. Both
Ogunwuyi (2002) and Sodipo (2002) report
that differences have been identified
between male and female teachers in terms
of their classroom behaviour expectations
of student's achievement. Also, according
to Balogun (1994) and Fakorede (1999),
female teachers show more intrinsic
interest in matters relating to life and
people which have affected their teaching
better than their male counterparts. Jacobs
(1995) also attributed gender inequality in
education to differential treatment of boys
and girls in school. These views are
however, not in agreement with those of
Gross (1976), who reports minimal
differences in reading . achievement
between children taught by male and
female teachers. Since female teachers have
all these qualities than their male
counterparts, even though their teaching
career is sometimes interrupted by raising a
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family (Lenny, 1991) and their presence is
felt when they are back at work, it is
imperative to further investigate the effect
of gender in this study for further
confirmation. 0

The feelings a student has about
his/her _teacher and the classroom
environment are likely to affect his/her
attitude to the subject the teacher teaches.
Studies like those of Goodenow (1993) and
Owolabi (1996) have shown that the
interpersonal relationships between
teachers and their students have effects on
teacher productivity and effectiveness as
measured by students' attitude and
achievement. These positive teachers -
student relationship in turn have a link.
with students' positive attitude and
achievement in the subject a teacher
teaches.
In terms of school location and

teaching effectiveness, the basic contention
of educators is that teachers in urban or
modernised locations such as towns and
cities are better in achieving effectiveness
than teachers in rural areas. This manner of
reasoning is not far-fetched because
teachers in urban location receive more
allocation of learning resources and
deployment of quality teachers and even
students than rural locations. It is, also,
known that social amenities are
concentrated in urban areas than rural.
These views are shared by Walberg and
Ross (2002), Ndukwu (2002) and Odinko
(2002). Other researchers like Idowu
(1991) and Obemeata (1995) support the
fact that teachers under different school
settings or locations, need to exhibit certain
strategies under which their professional
disposition best assure that their students
will learn most with ease. Orji (2004) notes
that school location as a variable is found
to have both direct and indirect causal
influence on perception of teaching
effectiveness, as it contributed 11.4% of
the total effect (1.7% direct and 9.7%
indirect). On the contrary, other studies,
Orji (1998), which report no significant
effect of location on the criterion variables
studied, _contradict the findings of these
studies.

5

Adopting a small sample of 66
students and descriptive statistics, Alausa
(2004) reveals some factors that serve as
indicators of teachers' effectiveness in
Biology. The use of a small sample and
descriptive statistics sometimes make it
impossible to make proper inference on
the entire population of secondary school
students. In the light of the foregoing, the
present study which focused on the
effectiveness of social studies teachers as
assessed by their students, explained social
studies teachers' teaching effectiveness in
terms of teacher, student and school
variables. The current researchers
employed a large sample and multivariate
analysis to enhance the tenability of the
results of the study and make realistic
inferences possible. In addition, many of
the findings in respect of the factors of
interest in the present study have been
found to be inconclusive and therefore,
need further examination that would help
to provide better insight to their nature and
effect on teaching effectiveness.
Two research questions examined in this
study are:
1. What the teaching effectiveness of
social studies teachers is as
perceived by students (in terms of
the classroom activities) that these
teachers undertake in Oyo State
model junior secondary schools?

2. To what extent do teacher
characteristics, school factors and
students' attitude to social studies,
when taken together, explain
teachers' effectiveness in social
studies?

Significance of the Study
Teachers actually need to be evaluated
from time to time by their students so as to
improve the quality - of teaching and
learning in our schools and to ensure that
the learners are taught what they are
supposed to learn so that the desired
educational objectives can be attained.
Findings from this study will provide
valuable feed back to relevant stakeholders
in education for decision making.
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Methodology

Research Design
This is an evaluative study that used ex-
post facto research type. This was to

(

enable the researchers to observe the
causes and consequences of the
independent variables on teaching
effectiveness.

Evaluation Model
The Input Process Output (IPO-a decision
facilitation model) was used to guide data
collection. According to Stufflebeam
(1972) the. IPO model involves the 'input'
and 'process' evaluation that provide
feedback to programme managers on how
the 'output' of a project is-progressing once
initiated. It also helps to detect defects in
the design or its implementation and to
monitor the various aspects of the project
so that potential problems or sources of
failure can be identified and remedied. The
IPO model as it applies to this study,
integrated input variables (such as teacher
experience, qualification and gender,
school location, number of social studies
periods taught per week, duration of social
studies period, other subjects taught and
number of : periods other subjects are
taught and students' attitude to social
studies in school) with process variables
(such as the classroom activities teacher
engaged in class). Process variables in this
study are organisation of lessons,
assignment and examination, mastery of
subject and teachers' sensitivity to students'
problem.

Sampling Procedure and Sample ,
Multistage and stratified sampling
procedures were employed to choose the
sample for the study. Out of the three
senatorial districts of Oyo State; Ibadan-
Ibarapa, Oyo Central and Oyo North, two;
Ibadan-Ibarapa and Oyo Central were
randomly selected. A hundred secondary
schools were randomly selected 60 from
Ibadan-Ibarapa and 40 from Oyo CentraL
The selection of schools in the two
districts ensured that greater weighting was
given to urban schools than rural ones in a
ratio of 70:30 because of the larger number

Students' evaluation of social studies ....

of schools in urban locations in the State.
An intact junior secondary class two was
randomly selected per school while all the
available teachers at this level were chosen
to participate in the study. A total of 147
teachers and 2,567 students parricipated in
the study.

Instrumentation
Three instruments: Teacher Effectiveness
Questionnaire (fEQ), Students Attitude to
Social Studies (SASS) and Teacher
Questionnaire (fQ) were used to collect
data in the study. Consisting of thirty-seven
(37) items, TEQ solicited information on
school and students' personal
characteristics and indicators of teaching
effectiveness which were adapted from
Alausa (2004). During the validation
process of TEQ, the data responded to by
500 JSS students were subjected to
confirmatory factor analyses to ensure that
the construct of "teaching effectiveness"
was measured. Four factors which emerged
were collated and named as 'Instructional
organization, assignments and examination'
as a subscale had 11 items, 'subject
mastery' comprised 7 items, 'teachers'
sensitivity' consisted of 8 items and 'class
management' had only 2 items. This latter
sub-dimension on 'class management' was
dropped because it contained only two
items. The students responded to these in a
3-point rating scale of 'good', 'average' and
(poor'. The Cronbach alpha reliability
coefficient established for this scale was
0.80. SASS comprised 20 items .that
measured students disposition to learning
of Social Studies, to which they responded
on a 4- point Likert type where SA :::
strongly agree, A ::: agree, D ::: disagree
and SD ::: strongly disagree. Students'
attitude to social studies had a reliability of
0.77. Teacher Questionnaire (fQ)
consisted of only one section that elicited
background information from teachers
about themselves, the school where they
teach and the subject(s) and periods they
teach. These were used as explanatory
factors of teaching effectiveness.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



Okwilagwe, E.A. & Samuel, E.O. 7

Data Collection Procedure and Analysis
For effective administration and collection
of relevant data, the two instruments were
given to JSS II social studies teachers
whose supports were sought in

administering the students' questionnaire.
The coded data were analysed using simple
descriptive statistics and multiple
regression analysis.

Results
Table 1: Classroom Activities in Social Studies Class

Good
Classroom Activities Freq (%)------------------~~------~~----~~~--

A Instructional Organisation, Assignments and
Examinations
Teacher ensures that students pay attention to what is
taught.
Teachers make lessons interesting by using learning
materials.
Man)' of the examination questions cover content area
taught.
Teacher has objectives to be achieved In focus while
teaching.
Doing assignments is important in social studies classes.
There are clear set rules for learners to follow.
All we do in my social studies class is continuous lectures.
Teacher is interested in every student's work.
Teacher conducts many impromptu class tests.
Much time is spent reviewing past examination papers in
class.
Teacher is concerned that as many students as possible
comprehend each lesson.
Teacher regularly marks class assignment.

Average
Freq (%)

1621 (63.1)

1581 (61.6)

1635 (63.7)

1563 (60.9)

1582 (61.6)
1564 (60.9)
1284 (50)
1343 (52.3)
1270 (49.5)
1372 (53.4)

1502 (58.5)

1416 (55.2)

i764 (68.7)
1735 (67.6)
1820 (70.9)
1563.(60.9)

699 (27.2)

730 (28.4)

642 (25.0)

734 (28.6)

716 (27.9)
724 (28.2)
844 (32.9)
885 (34.5)
855 (33.3)
797 (31.0)

758 (29.5)

781 (30.4)

544 (21.2)
629 (24.5)
504 (19.6)
684 (26.6)

1465 (57.1)." 781 (29.1)
1570 (61.2) 7'18 (29.1)
1482 (57.7) 611 (23.8)

1292 (50.3)

1380 (53.8)

1322 (51.5)
1339 (52.2)
1380 (53.8)

1248 (48.6)

1049 (40.9)

897 (34.9)

777 (30.3)

777 (30.3)

831 (32.4)
820 (31.9)
798 (31.1)

758 (29.5)

713 (27.8)

703 (27.4)

Poor
Freq (%)

247 (9.6)

256 (10)

290 (11.3)

270 (to.5)

268 (10.5)
277 (10.8)
439 (10.9)
339 (13.2)
422 (17.2)
398 (15.5)

307 (12)

370 (14.4)

259 (10.1)
203 (7.9)
243 (9.5)
320 (12.5)

321 (12.5)
249 (9.7) .
~74 (18.4)

498 (19.4)

410 (16)

414(16.1)
408 (15.9)
389 (15.2)

561 (21.8)

805 (31.4)

967 (37.7)

2

3

4

5
6
7
8
9
10

11

12

B
13
14
15
16

Subject Mastery
Teacher explains social studies concepts carefully in class.
Teacher prepares well for each lesson.
Teacher allows students to do class work by themselves.
Teacher's method of approach has increased my interest in
social studies.
Teacher shows concern to students' problem.
Teacher has good knowledge of subject matter.
Teacher is excited about teaching social studies.

17
18
19

C
20

Teachers Sensitivity to Students Problems
Teacher is easy to approach on class problems.

21 Teacher pays extra attention to students with learning
difficulty.
Teacher welcomes students' opinion during lessons.
Teacher refers students to extra reading materials.
Teacher keeps students busy with various interesting
activities.
Lessons are organized to clearly take care of students'
viewpoints.
Students are not encouraged to ask questions in social
studies class. .
Teacher pays attention to only students who comprehend
social studies concepts.

22
23
24

25

26

27

Table 1 presents the students report of
teaching effectiveness in terms of the
classroom activities that their teachers
undertake in social studies classes in junior

secondary school in Oyo State. Table la
shows that on the combined aspects of
instructional organisation, assignments and
examinations, 50 - 63% of the sampled
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students reported that their teachers were
'good'. With regards to the level of social
studies teachers' effectiveness in content
mastery, Table 1b shows that 58% -70% of
students of the reported that their teachers
were 'good'. Table 1c shows that on
activities that centred on teachers'
sensitivity to students' problems, about half
of the students (50%) indicated that their
social studies teachers were, approachable.
Analysing the composite effects of school,
teacher quality factors and students'
attitude to social studies on the prediction
of teaching effectiveness, required a slight

Students' evaluation of social studies ....

modification. Subjects other than social
studies taught were grouped into two and
labelled 1st and 2nd while the periods these
subjects were taught were similarly labelled
1" and 2nd

• The result is presented in Table
2. The result shows that the model
summary and the regression ANOV A of
multiple regression conducted on teaching
effectiveness was significant at F (11. 2555) =
22.611, P.:S 0.05. A multiple correlation R
of 0.298 and an R square of 0.089 implies
that 9°;11variability in teaching effectiveness
was accounted for by the independent
variables.

Table 2:Multiple Regression Model Summary of Effect ofIndependent Variables on
Teaching Effectiveness

Parameter Value
R
R Square
Adjusted R Square
Standard Error of Estimate

.298

.089
.085

10.6675

Model Df Sig.Sum of
Squares

Mean
Square

F

Regression 28302.7 11 2572.975
Residual 290746 2555 113.795
Total 319048 2566

22.611 0.00*

* Significant at 0.05 alpha level.

Table 3 presents in order of magnitude the
relative contributions of the independent
.variables to the variability in teaching
effectiveness. Students' attitude to social
studies made the greatest effect (J3 =0.149;
t =7.776; P < 0.05) followed by teaching
experience (P =0.125; t=6.142; P< 0.05),
period of teaching the first subject apart
from social studies (P =.104; t=4.478; P <
.05), and teacher gender (P =.083; t =
4.187; P < .05). Other variables that made

significant contributions to teaching
effectiveness in order of magnitude were:

. duration of social studies period (P = -.133;
t - 6. 471; P < .05.), and school location (P
=-.082; t=-3.979, P < 0.05). Social studies
periods taught, first subject taught apart
from social studies, teaching qualification,
and numbers of 0.05), second subject
taught apart from social studies (P =0.111;
t=4.022; P < 0 .05), number of periods of
teaching second subject apart from social
studies were not significant.

Table 3: Relative Effects of Independent Variables on Teachers' Effectiveness in Social
Studies

Model Unstandardised
Coefficients

Standardised T Sig. (P) Remark
Coefficients

B
26.04 .000 *

.149 7.776 .O(X) "

.125 6.142 .000 *

.111 4.022 .000 *

.104 4.478 .000 *

.081 4.187 .000 *

Constant
Students' attitude to social studies
Teacher experience
2,d subject taught in the school
apart from social studies
Number of periods 1" subject apart
from social studies is taught
Teacher gender .

B
55.325
.205
1.370
3.172

Std. Error
2.125
.026
.223
.785

.182 .041

1.817 .466
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Social studies periods taught ,511 ,291
first subject taught in the school .459 ,543
other than social studies
Highest teaching qualification ,126 ,232
Number of periods the 2nd subject -6E03 ,089
apart from social studies is taught

9

.036 1.753 ,080 NS
,020 .846 ,397 NS

.fl11 0403 .687 NS
-.002 ·.067 .946 NS

School location -1,675 0421 -,082 -3.979
Duration of SjS period -2.225 .344 -,133 -6.471

* Significant at 0.05 alpha level; NS - Not significant at 0.05 alpha level

,000
,000

*

Discussion

Findings in this study as observed from
students' perspectives indicate that 50-70(10
of the social studies students in junior
secondary schools in Oyo State rated their
teachers as 'good' in organisation of
lessons, assignments and examination, and
have mastery of social studies content.
Fifty percent of the students rated their
teachers as also being sensitive to students'
problems. These findings corroborate the
views of Ayodele, Adegbile and Adewale
(2003) who asserted that when good
teaching methodologies and materials are
used, they affect positively teachers'
teaching effectiveness. The findings of this
study also indicated that the professional
preparation given to these. teachers may
have positively affected their effectiveness.
This finds support in Stronge (2002) and
Salsali (2005) who confirmed that teachers
need quality pre-service professional
preparation and in-service development to
be effective in teaching. From the
perspectives of most students, the teachers
of social studies were assessed as effective
when the criteria used in measuring
teaching effectiveness in this study are
considered, even though these teachers
could work harder. It was, also, reported
by the majority of the students that the
teachers were sensitive to students'
problems in the class. This bench marking
result shows that high teaching
effectiveness is related to the emphasis that
teachers placed on activities that require
students to reason, interact and .solve
problems in the class. These findings
support the results of the study of Askew,
Brown, Rhodes, Johnson, and William
(1997) :who reported that teaching
practices, the nature of pupils' learning
activities, the amount and nature of time

pupils engaged in learning, the scope and
nature of the feedback to learners, tended
to dictate teachers' effectiveness. By
implication, teachers that were deficient in
organisation of lessons, amount of
assignment and examination given, less
sensitive to student's problem and poor in
mastery of subject matter might not be
effective in the business of teaching.

Findings in this study also indicated
~hat teacher gender, teacher quality
(teaching qualification, teaching
experience), school location, and teacher
workload (number of social studies periods
per w~ek, duration of social studies period
per week, other subjects taught, and time
spent on teaching other subjects), and
students' attitude to social studies made
significant composite contributions to
teachers' effectiveness. However, when the
relative contributions of the independent
variables were considered, only students'
attitude, teacher experience, second subject
taught apart from social studies, time taken
to teach the first subject besides social
studies, teacher gender, school location and
social studies period duration in that order
were found to have made significant
relative contributions to teaching
effectiveness. The findings in respect of
teacher quality corroborate those of
Odjugo (1993), Stones (1994), Askew et al
(1997) and Sodipo (2002) who reported
that experience of a teacher impacts
meaningfully on his or her teaching while
those of workload finds support in
Olagunju's (1995).

Location as a significant factor of
teaching effectiveness was found in this
study to be in favour of rural teachers,
indicating a marked detraction from the
usual norm and expectations. It seems to
contradict studies of Walberg and Ross
(2002), Ndukwu (2002) and Odinko (2002)
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who found that teachers in urban locations
were better off than their rural
counterparts. The time spent in teaching
social studies was significant in explaining
teachers' effectiveness. A maximum period
of 35 minutes was found to be the ideal for
ensuring effectiveness. Also, the effects of
other subjects like geography, government
and English, which social studies teachers
teach, were found to have a rub-on effect
on the teaching of social studies and on
teaching effectiveness.

Conclusion
This study to a large extent has provided
enough evidence to show that most of the
social studies teachers in junior secondary
schools in Oyo State have their strengths in
organisation of instruction, assignments
and examinations, sensitivity to their
students' problems and mastery of social
studies subject matter. Findings isolated
variables that are to be watched, if teaching
effectiveness is to be sustained at this level
of education in the state.

Recommendations .
To ensure and maintain teaching
effectiveness of social studies teachers in
junior secondary schools in Oyo State, the
teachers should adequately prepare for
teaching by giving special attention to
organisation of instruction, assignments,
examinations, being sensitive to students'
problems and possessing adequate
knowledge of content they teach. Also,
students should take schooling very
seriously because students' attitude to
social studies (a core subject) is an
important determinant of teaching
effectiveness. Special attention should also
be given by government and school
management officials to students' attitude,
teacher experience, other subjects that
these teachers teach, the number of
periods they teach these subjects,teacher
gender, school location and the duration of
social studies period which should not be
less than 35 minutes. In addition, if
students' attitude to social studies is to
continue to be positive and social studies
teachers are to continue to be highly
effective, very experienced,
accommodating social studies'~3chers with

.i:
t~'1m

Students' evaluation of social studies ....

good subject knowledge base must be
deployed to teach at the junior secondary
schools in the state.

References
Alausa, y.A. (2004). Teachers' feedback

through the learners: A case of my Biology
class http://wwlV.googie. . comlsearch?
Retrieved in 5/24/2006
fromQ=cache:6RQ3aDQ5:/ / J.www.
eds 1netma/Resources/Reform%252.
Angelo, J. & Cross, P.K (1993).
Classroom assessment techniques. San
Francisco: Jossey-Bass.

Anyanwu, I.E. (2002). A causal model of
school management climate and
teacher productivity in senior
secondary school economics in Ibadan,
Nigeria. Unpublished Ph.D. thesis,
University ofIbadan, Ibadan.

Askew, M., Brown, M; Rhodes, V.,
Johnson, D. & William, D. (1997).
Effective teachers of numerary, final report.
London: King's College of London,
School of Education ..

Ayodele, S.O~ Adegbile, J.A. & Adewale,
J.G. (2003). Evaluation studies. Ibadan,
The' Power House Press and
Publishers.

Bilesanrni- Awoderu, J. B. (2000).Methods
and techniques of teaching. In S. Y.
Erinosho; L. A. Adesanya & B.
Ogunyemi (Eds.). Teaching effectiveness in
Nigerian schools (pp. 17-32). Ibadan: Sam
Bookman Publishers.

Chedzoy, S.M. & Burden, R.L. (2007).
Marking time or moving on. Research in
Education, 77, p. 31 -45.

Cubukcy F. (2010). Student Teachers'
Perception of Teacher Competence
and their Attribution for Success and
Failure in Learning. The Journal of
International Social Research, 3(10), 213 -
217.

Danladi, E. N.& lorliam, E. (2008). Social
and economic reforms in Nigerian
Journal of Social Studies, Xi 1:118-131.

Darling-Hammond (2000). Teacher
quality and students' achievement.
EPAH, Vol. 8(1), Retrieved 1/11/2005
from
http://www.epaa.asu.edu/paa/v8n1.

Balogun, T. A. (1994). Science and science
teaching effectiveness in Nigeria .

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



Okwilagwe, E.A. & Samuel, E.O.

Journal of Science Teachers
Association of Nigeria 21 (1), 14-20.

Fakorede, A.D. (1999). An investigation
into gender difference between
students' achievement in secondary
school Biology: A case study of Oyo
State. Unpublished masters.
dissertation, University of Ibadan,
Ibadan.

Falaye, F. V. & Okwilagwe, E. A. (2008).
Some teacher and locational variables
as correlates of attitudes to social
studies teaching at the basic education
level in Southern Nigeria. Ghana
j oumal of Education and Teaching, 1(6), 15
-23.-

Felder, R.M & Brent, R. (2001). Random
thought: How to evaluate teaching.
Chemical Engineering Education, 38(3),
200-202.

Gross, A. (1976). The relationship
between sex differences and reading
ability. A study of children's
performance in Israel; kibbutz system.
Paper presented at the 6th World
Congress of the International Reading
Association (IRTA), Singapore;
August.

Goodenow, W. e. (1993). Classroom
belonging among early adolescent
students: Relationship to motivation
and achievement. [oumal of EarlY
Adolescence, 13, p. 21-43.

Idowu, A.A. (1991). Some Home
Environment variable and scholastic
aptitude as determinants of students
achievement in secondary school
biology. Unpublished Ph.D thesis
University of Ibadan, Ibadan.

Jacobs, ]. A. (1995). Get/der inequalities at
Illork. Sage Publications W. e.
California Thousand Oaks.

Lenny, F. (1991). Sex roles: The
measurement of masculinity feminist
and androgyny in J.P. Posinson
Personality and Social P.rychologicalAttitudes

Malkerd, F. (1997). Students say what
makes a good teacher. Schools in the
Middle 6(5), 15-17.

Moore, K. D. (1992). Classroom teaching
skills. New York: McGraw Hill, Inc.

National Council of Teachers of English
(1999). More than a number: Why class

11

size matters Retrieved from
http://wvlw.note.org/about/ over/ posi
tion/ category/ class/1 07620.htm.

Ndukwu, P.N. (2002) School and teacher
factors as determinants of classroom
material resources utilization in pre-
primary schools in Lagos State. Ph.D.
thesis, University of Ibadan.

Obanya, Pai (1992). Teaching and
Cheating: An Inaugural Lecture.
University of Ibadan, Nigeria.

Obemeata, J. O. (1995). Education: An
tinprofitable industry in Nigeria. University
of Ibadan Postgraduate School
Interdisciplinary Research Discourse,
Ibadan. Nigeria.

Odinko,M.N. (2002). Home and school
factors as determinants of literacy skills
development among Nigerian pre-

I primary school children. Ph.D. thesis,
University of Ibadan, Ibadan.

Odjugo, P. A. O. (1993). Towards
effective teaching of practical
geography in selected secondary
schools in Delta State, Nigeria. Abraka
journal cf Curriculus: Studies, 1(21), 102 -
106.

Ogunyemi, 0.0. (2010). Woods' and
Osborne- Parnes' problem-solving
models and students' learning
outcomes in junior secondary school
social studies. An Unpublished M. Ed
dissertation, Olabisi Onabanjo
University, Ago-Iwoyc.

Ogunwuyi, A. O. (2000). A causal model
of teacher and student factors as
determinants of achievement in
secondary school integrated science.
Unpublished Ph.D. thesis, University
of Ibadan, Ibadan. Nigeria.

Okpala, P.N. (1999). Evaluation of
teaching effectiveness. In ].0.
Obemeata, S.O. Ayodele & M.A.
Araromi (Eds) Evaluation ill Africa: A
book ill hOJIOJlI" of E.A. Yoloye (
pp.72- 82) Ibadan, Stirling-Horden
Publishers (Nig) Ltd.

Onocha, CiO. (1996).· Stability of
students' evaluation of university
teaching. Nigerian Journal qf Clinical and
Cout/se/ling PSJ1cbology. 2 (1).

Onocha, e.o. (1997). Students' evaluation
of university teaching: Methodological

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



12

issues, Promising Results and Future
Research, A Seminar Paper at the ICEE,
Universiry ofIbadan.

Olagunju, A.M. (1995). The relative
effectiveness of two teachers-styles' @11

students' achievement in Biology.'
College Reviclv, 591: 87-92.

Orji, U.E. (1998). Secondary school
students' learning problems, attitude to
and performance in Igbo as a second
Nigerian language in Oyo State.
Unpublished masters dissertation. Abia
State University, Uturu.

Orji, U.E. (2004). Personal and social
factors as determinants of students'
perception of teaching effectiveness in
Nigerian Colleges of Education.
Unpublished Ph.D thesis, University of
Ibadan, Ibadan.

Owolabi, H.O. (1996). Students' attitude
to instructional questioning, critical
thinking and study-habits. as
determinants of learning outcomes in
economics. Unpublished Ph.D. thesis,
University of Ibadan, Ibadan.

Salsali, M. (2005). Evaluating teaching
effectiveness in nursing education: An
Iranian Perspective. BMC Medical
Education, 5(29), Retrieved
26/12/2006fromhttp://www.biomed
central.com/1472-6920/5/29

Scriven, M. (1987). The validiryof students'
rating. Ned lands, University of Western
Australia Press.

Scriven, M. (2007). Student ratings offer
useful input to teacher evaluations.
Practical Assessment, Research and
Evaluation, 4(7). Retrieved March 8
2007 from http://PAGEonline.net/
getvn.asp?v=4&n=7

Students' evaluation of social studies ....

Sodipo, E.O. (2002). A causal model of
teacher factors and time on language
facilitating tasks during senior
secondary school Biology lessons in
Oyo State, Nigeria. Unpublished Ph.D.
thesis, University of Ibadan, Ibadan.

Stones, E. (1994). Quality Teaching: A
sample of cases. London and New York,
Routledge.

Stronge, J. H. (2002). Qualities of effective
teachers. Association for Supervision and
Curriculum Development. P.129

Stufflebeam, D. L. (1972).The relevance
of CIPP evaluation model for
educational accountability. SRIS
QuarterlY,S (1).

Stufflebeam, D. (2002). CIPP Evaluation
model checklist. A tool for applYing 5'·
Instalint of the CIPP Model to assess long
term enterprises. pl-i4. Retrieved
10/6/2005 from http://lvlJJW.wmich.
edu] evalctr/ checklists/ cippchecklist.htm

Theall, M., & Franklin, J. (2001). 'Looking
for Bias in all the Wrong Places - A
Search for Truth or a Witch Hunt in
Student Ratings of Instruction?' In
Theall, P. Abrami, L. & Lisa Mets
(Eds.). The student ratings debate: Are
they valid? How can we best use them?
New Dimensions in Educational Research.
No. 109. Jossey-Bass: San Francisco.

Walberg, M. & Ross, C. N. (2002). Model
for research design on instruction.
Record Review

UNIV
ERSITY

 O
F I

BADAN LI
BRARY


	scan0019.pdf
	scan0020.pdf
	scan0021.pdf
	scan0022.pdf
	scan0023.pdf
	scan0024.pdf
	scan0025.pdf
	scan0026.pdf
	scan0027.pdf
	scan0028.pdf
	scan0029.pdf
	scan0030.pdf
	scan0031.pdf
	scan0032.pdf
	scan0033.pdf
	scan0034.pdf
	scan0035.pdf

