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ABSTRACT

English-Yoruba translation, which is a compulsory course for pre-service teachers
in colleges of education is an important aspect of Yoruba language studies. However,
reports show that there is a gross student under-achievement in it. This has been traced to
ineffective strategies adopted in teaching translation to the pre-service teachers; hence the
need to adopt strategies that can cater for these deficiencies. Two of such strategies are
bilingual and peer-tutoring which are learner-centred and activity-based. The strategies had
been employed in the teaching of Social Studies and Mathematics without considering their
effects on pre-service teachers learning outcomes in English-Yoruba translation. The
moderating effects of pre-service teachers’ gender and verbal ability were also examined.

The pretest-posttest, control group, quasi-experimental  research design was
adopted. The participants were 300 pre-service teachers in intact classes from six
purposively selected colleges of education in Southwestern Nigeria who were randomly
assigned to treatment and control groups. Treatment lasted eight weeks. English-Yoruba
translation Achievement Test (r = 0.73). Pre-service Teachers’ Attitude to English-Yoruba
Translation Questionnaire (r = 0.76), Verbal Ability Test (r = 0.72) and Instructional
Guides for the three strategies were the instruments used. Seven null hypotheses were
tested at 0.05 significant level. Data were analysed using Analysis of Covariance and
Scheffe post-hoc.

Treatment had a significance main effect on achievement in (F (222) = 23.78; n? =
.15) and attitude to (F (2261) = 112.41, N? =.44) English-Yoruba translation. Those exposed
to bilingual strategy had higher achievement mean score (x¥ =80.83) than those in peer-
tutoring (= 77.60) and conventional (x =64.40) strategy groups. Verbal ability had a
significant main effect on achievement (F (2281) - 4.10; N? =.03) and attitude (F @.281)= 17.68;
N? = .11).-Students in medium verbal ability group had a higher post-achievement means
scores (x = 76.52) than those in low (x = 73.88) and high (¥ = 67.75) groups. Also,
students in medium verbal ability group had a higher post-attitude mean score (X = 74.73)
than those in low (¥ = 73.55) and high (x = 71.68) groups. Gender had no significant main
effect on achievement and attitude. Treatment and verbal ability had a significant
interaction effect on achievement (F 2251y = 2.47) and attitude (F (2,481) = 25.03). There was
a significant interaction effect of treatment and gender on achievement (F (2 2¢1) = 3.49) and
attitude (F (2281) =4.54). There was no significant interaction effect of verbal ability and

gender on achievement and attitude There was a significant interaction effect of treatment,



verbal ability and gender on achievement (F (42¢1) = 3.07; N? =.04) and attitude (F(s,2s1) =
3.77; N? =.05).

Bilingual and peer-tutoring instructional strategies were effective in facilitating pre-
service teachers’ accurate English-Yoruba translation. Hence, English-Yoruba translation

teachers in colleges of education should adopt the strategies in teaching it.
Keywords:  Bilingual and peer-tutoring instructional strategies, learning outcomes in

English-Yoruba translation, Pre-service teachers.
Word count: 459

Vi



TABLE OF CONTENTS

Title page i

Certification i

Dedication ii
Acknowledgements \Y
Abstract %

Table of contents vii
List of Tables X

List of Figures Xi
CHAPTER ONE: INTRODUCTION 1

1.1  Background to the study 1

1.2  Statement of the problem 11
1.3 Hypotheses 11
1.4 Scope of the study 12
1.5  Significance of the study 12
1.6 Operational definition of terms 13
CHAPTER TWO: REVIEW OF RELATED LITERATURE 14
2.1  Theoretical framework 14
2.1.1 Variability concept/theory 14
2.1.2 Social learning theory 15
2.2  Objectives of teaching Yoruba as a second language in Nigerian schools 16
2.3 Methods of teaching Yoruba in Nigerian schools 17
2.4 Factors affecting teaching and learning of Yoruba language 19
2.5  The Concept of Translation 22
2.5.1 . Definitions of Translation 22
2.5.2.Criteria for a Good Translation 21
2.5.3 Translation Problems 22
2.5.4 Types of Translation 23
2.5.5 Translation Strategies 24
2.55.1 What is a Strategy? 24
255.2 Types of Strategies in Translation 24

vii



2.6
2.7
2.8
2.9
2.10
2.11

Bilingual instructional strategy and language learning outcomes
Peer-tutoring strategy and language learning outcomes

Studies in gender and language learning outcomes

Studies in verbal ability and language learning outcomes
Studies in attitude to mother tongue

Appraisal of literature

CHAPTER THREE: METHODOLOGY

3.1
3.2
3.3
3.4
34.1

Research design

Variables in the study

Selections of subjects

Instrumentation

Achievement Test in Yoruba Translation (ATYT)

3.4.1.1 Validation and reliability of ATYT

3.4.2

Attitude to Yoruba Translation Questionnaire (AYTQ)

3.4.2.1 Validation and reliability of (AYTQ)

3.4.3

Operational Instructional Guides (OIG)

3.4.3.1 Validity and reliability of (OIG)

34.4
3.5
3.6
3.7

Students’ Verbal Ability Test (SVAT)
Research procedure
Scoring of instruments

Methods of data analysis

CHAPTER FOUR: PRESENTATION OF RESULTS

CHAPTER FIVE: SUMMARY, CONCLUSION AND

5.1

511
512
5.1.3

5.14

RECOMMENDATIONS

Discussion of findings

Effect of treatments on students’ achievement in Yoruba translation

Effect of treatment on attitude towards Yoruba translation

Effects of verbal ability on students’ achievement in and attitude towards

Yoruba translation

Two-way interaction effects of treatment and verbal ability on

viii

26
27
29
30
31
33

34
34
34
35
35
36
36
36
36
37
37
37
38
40
41

42

55

55

55

56

56



students’ achievement in and attitude towards Yoruba translation

5.1.5 Two-way interaction effects of treatment and gender on achievement and
attitude towards translation

5.1.6 Two-way interaction effect of verbal ability and gender on achievement
and attitude to Yoruba translation

5.1.7 Three-way interaction effect of treatment, verbal ability and gender

on achievement and attitude towards Yoruba translation

5.2  Conclusion
5.3  Recommendations
5.4  Contribution to knowledge
5.5  Limitation of the study
5.6  Suggestions for further study
References
Appendices

58
59
59
60
60
61
67



LIST OF TABLES
Table 1.1: Students’ performance in translation course at the Emmanuel
Alayande College of Education between 2008-2012. 5
Table 3.1: A 3x3x2 Factorial Design Table 28
Table 4.1: ANOVA table showing the significant main and interaction effects
of treatment, verbal ability and gender on students’ achievement in
Yoruba translation 42
Table 4.2: MCA of achievement scores by treatment, verbal ability and gender of
control groups in achievement 43
Table 4.3: Scheffe-post hoc test of achievement in Yoruba translation. 44
Table 4.4: Summary of post-test on attitude towards Yoruba translation by
treatment, verbal ability and gender 44
Table 4.5: MCA of Post-test attitude scores by treatment, verbal ability and
gender 45
Table 4.6: Scheffe Post- hoc test on attitude towards Yoruba translation 46
Table 4.7: The Scheffe Post- hoc test of achievement in Yoruba translation by
verbal Ability 46
Table 4.8: Scheffe Post- hoc test of attitude of students toward Yoruba

Translation 47



LIST OF FIGURES

Fig. 4.1: Line graph showing the interaction effect of treatment and verbal

ability on achievement 49
Fig. 4.2: Line graph showing the interaction effect of treatment and verbal ability

on the attitude of the respondents 50
Fig.4.3: Line graph showing the interaction effect of treatment and gender

on achievement 51
Fig.4.4: Line graph showing the interaction effect of treatment and gender on the

attitude of the respondents 52

Xi



CHAPTER ONE
INTRODUCTION
1.1  Background to the Study

Language is a critical resource in all human endeavours, especially in the
educative process. It is the resource human beings use to structure and organize their
experiences as well as to construct information, attitudes, ideas or points of view. Thus,
language use is very crucial to the existence of any human society. Without language, it
will be almost impossible for people to communicate their feelings, share knowledge, and
perform some other communicative transactions. A universally accepted definition of
language or the criteria for its use does not exist because language means different things
to different people. Fakeye (2002) describes language as an important vehicle of
communication among human beings, while Araromi (2005) extends it by saying that
language is the vehicle of communication per excellence without which human beings
will find it difficult, if not impossible, to exist. Babatunde (2002) opines that language is
so inexorably tied to the effective existence of man in society that any meaningful
discussion of man must begin with it and end with it. All the aforementioned definitions
point to the fact that human existence and development depend largely on the existence
and development of language for communication.

Language has, since its origin, played important roles among humans (Gomwalk,
2000). This is because they cannot function without language. All their activities
(political, economic, social, education, religious among others) have language at their
nucleus. Akinbote, Oduolowu and Ogunsanwo (2003) claim that one of the most
important features that distinguish human beings from other living things is the use of
language. To them, language is the basis of communication among human beings. This is
why Fakeye (2002) submits that the acquisition and use of language is already regarded
as one of the most important and effective keys to the storehouse of human achievements.
All these experts too, testify to the functions of language in communication in human
society.

Language serves as an avenue for social co-operation among members of a
community for the purpose of overall social development. Secondly, language provides
the basis for self-reflection and individuality because it enables the individual to reason
through dialogue with him/herself and others. Also, language serves as a means for social

cohesion and interaction (phatic communion). It emphasizes the notion of fellowship and



participation in common social values. This means that language is used to establish and
maintain social roles and social relations. In this sense, it serves as the main agent of
man’s integration into culture, an integration which an individual is frequently unable to
oppose. Hair (1967) avers that language is an instrument of interpersonal behaviours;
essentially a means of incorporating the individual into an existing cultural matrix; of
guaranteeing his contribution to the needs and aspiration of culture.

Nigeria is a multilingual nation with over 500 languages in contention (Oyetayo;
2006; Ogunyemi, 2010). When a nation has access to more than a language in her
national day-to-day experience, the reality of a language contact situation cannot be ruled
out (Olagbaju and Ogunyemi, 2010). Thus, in a bid to cater for all the languages and
assign responsibility to each, there is the need for language planning, policy development
and implementation. This underscores the importance of the National Policy on
Education (2004).

Onukaogu (2008) observes that the government, through the National Policy on
Education (NPE), sought to deliberately promote bilingualism/multilingualism in Nigeria
through formal education. However, despite the proven advantages of the use of mother
tongue in education, its use has been relegated to the background. In spite of the laudable
provisions of the NPE and the position of the government on the status of Nigerian
languages in education, most schools still relegate the Yoruba language and other
Nigerian languages to the background, (Ogunbiyi, 2008).

Linguists and educational psychologists agree that the use of mother tongue as the
language of instruction has proven advantages, especially where the development of
cognitive faculties is concerned. Owolabi (2006) submits that the use of mother tongue in
education makes it possible for the learner to give free reins to his thoughts and express
same in creative language, thus paving the way for meaningful education. Among the
most conclusive studies carried out in Africa to prove the importance of mother tongue in
education is the experimental project carried out in 1970 in lle-Ife, a notable historic
town in the Southwest geo-political zone of Nigeria. The project was tagged “The Ife
Six-Year Primary Project”. The project’s purpose was to test the use of Nigerian
languages in education during the first six years of primary school. Despite initial doubts,
the evaluation of the pilot schools and comparison between them and other Nigerian
schools were very positive. The students in the Ife project scored higher than their

counterparts in the regular schools both academically and cognitively (Okombo and



Rubgumya, 1996). It is also worthy of note that students who were taught in Yoruba for
the first six years of primary school were no less skilled in English than those who were
taught in English throughout the last three years of primary school. The findings of
Akinbote (1996) and Amao (2010) also showed that children who were taught different
subjects in the Yoruba language performed significantly better than their counterparts
who were taught in the English language.

The need for an effective method of teaching that could enhance better learning
outcome in the Yoruba language among Nigerian students has long attracted the interest
and attention of Yoruba educators. This is based on the conviction that the introduction of
a new Yoruba curriculum into the school system will bring changes to the teaching and
learning of Yoruba language. The development of the Yoruba language curriculum could
be traced back to the 19th century, when the missionaries were teaching the scriptures in
the local language. It was also the period when the teaching of Yoruba language started in
school. Although the reading and writing of the language was developed in the hope of
using it to propagate the Christian religion, it was not until August, 1931 that the first
lesson in Yoruba was given at Charlotte’s Girls School Freetown, Sierra-Leone, under the
direction of Mrs. Hannah Kilham (Hair, 1967). Since the first introduction of Yoruba
language in the school system, a lot of changes and development have taken place in the
Yoruba language curriculum in the school.

There are new curricula developed for Yoruba language. This is done with the
major aim of achieving the aspiration and objectives of the nation, to bring about changes
in the behavior of language learners. In effect, six general objectives were set for the
teaching and learning of Nigerian languages as first language of which Yoruba language
is one (Sotonwa, cited in Ajayi, Ajibade and Ariemaka, 1999). The student should be able
to accomplish the following:

Q) Express himself correctly in the appropriate Nigerian language,
emphasizing appropriate lexis and figures of speech (vocabulary, idioms,
proverbs, witticisms, metaphor and so on);

(i)  Demonstrate familiarity and acquaintance with and ability to discuss and
explain elements of the oral tradition of the language (folktales, riddles,
games, song etc);

(i)  Read and appreciate literature written in Nigerian language (e.g. Yoruba)

without difficulty and at a reasonable speed;



(iv)  Carry out continuous writing in Nigerian languages employing correct
usages of grammar, idiomatic expression, orthography, punctuation and
other mechanics of the language;

(V) Manifest creativity in Nigerian languages through composition of short
stories, plays, news sheets, word games, songs and so on in the languages;
and

(vi)  Acquire the necessary tools to cope with further studies in Nigerian
languages, if so desired.

One of the areas of measuring students’ achievements -in line with the
aforementioned is their competence/proficiency in the language. This proficiency could
be tested in a multilingual society like Nigeria through translation, since the Nigerian
government is promoting both indigenous and official. languages which is English.
Translation affords a student an opportunity to display his ability in both languages.

Translation is defined by Catford (1965) as an operation performed on language
where a text in one language is substituted for a text in another. By implication,
translation involves the basic understanding of the languages involved. This is in line
with Odoje’s (2010) view that translation involves deep understanding of the
morphological, syntactic, semantic, pragmatic structures as well as cultural nuances of
both the source and target languages. Hutchins (2001) observes that translation goes
beyond mere substitution of word; it also involves the educational attainment and the
personality of the translator. To him, translation is an art; something which, at every step,
involves personal choice between uncodifiable alternatives.

English-Yoruba translation and vice versa is a compulsory course for every
student that gains admission into college of education to study any Yoruba-related course
in Nigeria. The essence of this, among other things, is to enable the trainee teacher to be
proficient in both languages and to be able to impart the art of translating correctly into
the learners, bearing in mind that there is proliferation of private schools and the society
supports the use of English than the mother tongue. However, it has been discovered that
most school children do not speak English correctly and because they cannot but relate
with illiterates such as their grandfathers, grandmothers, uncles, aunties and the likes,
they resort to code alternation. In schools, the order of the day is to speak English and

whoever was caught speaking “vernacular” is punished but in a situation where the



language of the home is the mother tongue, expressing oneself in English, particularly for
a beginner, becomes a problem.

Translating a text from one language to another is challenging because there is no
perfect translation. Jurafsky and Martin (2000) assert that a perfect translation is an
illusion because of cultural differences that exist among native speakers of different
languages. This means that a sentence in one language cannot be exactly mirrored in
another. For example: “Bola Pupa” cannot be translated to the English language as Bola
red because Bola red has no semantic interpretation in the English language neither does
it follow the structure of the language. What we consider as close to perfect translation of
‘Bola pupa’ is ‘Bola is light in complexion’. This is what is acceptable and close to
perfect translation. These kinds of challenges have been hard nuts for teachers of
translation in schools. Yet translation forms part of what is tested in the Senior Secondary
Certificate Examination conducted by West African Examinations Council and National
Examinations Council. Hence, its teaching in pre-service teacher training schools should
be taken seriously.

From the annual Chief Examiners’ reports on Yoruba language specifically, 2014
reports, the researcher observed that students were not performing well in the translation
aspect of both the objective and the essay sections. This has been a subject of discussion
in the marking centres. Translation aspect of the examination attracts about 35% of the
total marks obtainable in_the whole examination paper. This implies that a good
performance in the translation and any other aspect, be it grammar, phonology,
morphology, syntax; literature or comprehension, will give the student the needed pass at
credit level. It was observed that many students were not exposed to the needed
translation skills that could prepare them for the examination. It has also been discovered
that the majority of them are not adequately educated in the two languages (English and
Yoruba).

This challenge spreads to colleges of education since secondary schools supply
the raw materials for the colleges of education. The table below shows students’
performance in the translation course of the Emmanuel Alayande College of Education,

Oyo State, Nigeria over a period of five years:



Table 1: Students’ performance in translation course at Emmanuel Alayande
College of Education, Oyo, 2008-2012.

Year of Number of Grades % of A-C
Exam Students
A B C D E F
2008 324 5 |13 |27 |98 102 | 79 13.8
2009 356 4 |17 |56 104 |124 |51 21.6
2010 329 7 |15 [40 |95 |110 |62 18.8
2011 341 10 |22 |76 |81 121 |31 31.8
2012 298 5 |18 |43 |89 |108 |35 22.1

Source: Examination and Record Office of EACOED, Oyo.

Table 1 reveals that students’ learning performance in translation at the College of
Education level is not impressive. About 70% of the students scored below average. This
should be an issue of concern for scholars and teachers at this level. This is because these
students will go to the field to teach an important aspect of Yoruba language as a subject
at primary and junior secondary schools and, in some cases, where teachers are not
available, they may be asked to teach senior secondary schools too.

With the definitions given on translation and the poor performance of students
discussed above, it is glaring that translation is necessary, just as language itself is a
necessity to the existence of any human society. The whole world is now a global village.
There are happenings around the world and all these are relayed on media such as the
radio, television and-newspapers.

Most of our local radio and television stations source their news from the foreign
networks. ‘It is the duty of the translators to translate most of these events around the
world-into various languages of their immediate environment. Most of the pre-service
teachers after their training, get employed in some of these media houses and it then
becomes their duties to translate news from English language to Yoruba language.
Meanwhile, it is a known fact that Yoruba language is one of the major languages in
Nigeria. Unfortunately many speakers of Yoruba language who are petty traders, farmers
and artisans, whose professions are indispensable, are illiterates. If one is not well
grounded in the art of translation and translators are grossly inadequate, the whole society

could be mis-informed or totally in the dark as regards events in their communities.



Also, there are many films, especially home videos in the Yoruba language
nowadays. These films are not only enjoyed by the speakers of Yoruba language but most
of the films have been translated into English language so that the non-speakers of the
language can follow the trend and enjoy the stories therein. If one is not educated on the
concepts of translation, the society may not be well informed or even mis-informed about
the positive values contained in such home videos, thus making the efforts of the
producers fruitless. Moreover, if there are no translators to translate these home video
films into other languages for non-speakers of the Yoruba language to enjoy, the purpose
of production has not been achieved.

In addition, the various ethnic groups in Nigerian now inter-settle together in
various communities. However, each community has her own norms and values. There is
therefore the need to inform a new comer into a particular community of the norms and
values of the community he/she now finds him/herself. The act of translation then comes
into play. Since these pre-service teachers will later form part of the society it becomes
mandatory for them to be saddled with the responsibility of translating from the Yoruba
language to English language or the concerned ethnic groups. For example, among the
Yorubas of Southwest, we have the Ibos, Hausas, Fulanis, Urhobos, Itsekiris, to mention
a few, who have settled with them, either for commercial purposes or as career officers.
For this group of people to live comfortably in their new milieu, Yoruba language has to
be translated for them via translators, in their own local languages.

Furthermore, among the Christian faithfuls, the Holy Bible translation from
English language to Yoruba language is still an exercise in progress. This is another task
for translators who may be engaged in this act in later life. Finally, since English
language is the country’s official language, government policies are relayed on radio,
television.and other media in English language. For instance, the president, the state
governors and other officials give their speeches in English language. These speeches are
later translated into the languages of the immediate environment among which Yoruba is
one. It is therefore the task of the translators to translate from English language to the
Yoruba language for the Yoruba language consumers of these speeches.

In conclusion, if one considers the above factors, one would definitely see the
need for pre-service teachers and why they must be taught translation as well as exposed
to more effective strategies of teaching translation which will enhance their achievements

and promote positive attitudes towards their studies. And it is only through the teaching



of translation as a course in Yoruba language that we can have adequate and competent
personnel that will be able to later carry out the much needed translation in the target
language.

This thus explains why the researcher has decided to carry out this research work,
which examines critically the effects of two salient strategies which could be employed in
teaching pre-service teachers the translation aspect of Yoruba language. These strategies-
Bilingual and Peer-tutoring instructional strategies, it is believed would play tremendous
roles in shaping pre-service teachers’ translation skills with close reference to Yoruba
language.

Teaching of translation has been subjected to traditional methods which may also
be responsible for low performance (Soyoye and Banigo, 2010). There is the need to
demystify the teaching of translation with other teaching strategies. Two of such
strategies that would help in the development of the basic skills in the teaching of
translation are Bilingual Instructional Strategy (BIS) and Peer Tutoring Instructional
Strategy.

Bilingual instructional strategy, as defined by Benson (2004), is a strategy
whereby the instructional contents are delivered through the use of the learner’s first
language (L1) and a second or foreign language (L2). This implies code mixing and code
switching from L1 to L2 and vice versa. Bilingual instructional strategy, as conceived in
this study, involves code mixing and code switching between Yoruba (L1) and English
(L2).

The strategy offers significant pedagogical advantages. Mora (2011) argues that
content area knowledge is enhanced and accelerated with the use of Bilingual
instructional strategy. The strategy assists in building connections between the home and
the school to enhance learning. Ayeomoni (2006) identifies a positive correlation
between code switching/code mixing and the educational attainments of individual
learners. Translation is thus, an important content area that can be taught with BIS.

In Nigeria today, many individuals measure academic attainment by the ability of
the individual to speak the English language fluently. This makes many students to give
more preference to the study of English language (Alimi, 2012). Many students hold a
negative attitude towards the study of native languages or even the use of indigenous
languages as media of instruction in schools (Owolabi, 2006). With this kind of situation,

the teaching of the Yoruba language may prove to be a difficult task. However, with the



use of Bilingual instructional strategy (both Yoruba and English), it is assumed that the
negative attitude will be reduced and the teaching and learning of the Yoruba language
will be more effective. Many studies have proved the effectiveness of bilingual
instruction in the teaching learning process (Benson, 2004; Amao; 2010; Mora, 2011).
However, these studies were carried out in content areas, such as Social Studies and
Mathematics (Benson, 2004 and Amao, 2010) and English reading comprehension
(Mora, 2011). There is paucity of research on the effect of bilingual instruction on the
teaching and learning of Yoruba language in general and translation, in particular,
especially among pre-service teachers of colleges of education.

Peer tutoring instructional strategy on the other hand, is an instructional strategy
that consists of student partnership, linking high achieving students with lower achieving
students or those with comparably average achievement. for effective learning to take
place. Boud, Cohen and Sanpson (2001) define peer-tutoring as an instructional strategy
involving students learning from and with one another in ways which are mutually
beneficial. It involves sharing knowledge, ideas, and experiences among participants. The
emphasis is on the learning process, including emotional support that learners offer one
another, in the course of learning.

According to Adekoya and Olatoye (2011). Peer tutoring instructional strategy is
potent in raising students’ level of achievement. They found in their study that students
taught using the Peer-tutoring strategy performed significantly better than their
counterparts taught with the Conventional instructional strategy. Logarithm, Godinho,
Parr, and Wilson (2009) also submit that Peer tutoring instructional strategy enhances
motivation, improved cognition, and social outcomes in learning, increased sense of
responsibility for one’s own learning and improved meta-cognitive skills. Peer-tutoring
has been-demonstrated to be successful in promoting the academic and social skills of
general education students, as well as special education students including students who
were identified as ‘at risk’. (Nazzal, 2002). It is also potent in facilitating the teaching and
learning of English grammar (Ajufo, 2007, Adekoya and Olatoye, 2011).

Learning outcomes, as depicted in this study, include both students’ achievement
in Yoruba translation and their attitude towards Yoruba translation. Attitude, according to
Dada (1999), is a positive or negative feeling that an individual holds about objects or
ideas. The achievement of any learner will, to a great extent, depend on his attitude

towards the learning material (Keil, 1991). This is, perhaps, the reason behind the



submission of Bell and Perfitti (1994) that a positive attitude often leads to successful
learning, while a negative attitude leads to unsuccessful learning. Attitude plays a
significant role in the implementation of any strategy (Fakeye, 2002).

Learning outcomes of students in translation could also be influenced by other
factors such as gender and verbal ability (Oladunjoye, 2003). Gender has been described
as a social construct that refers to culturally defined character traits, labelled masculinity
and femininity (Afonja, 2002). it has also been described as the social and historical
constructions of masculine and feminine roles, behaviours, and attributes. Scholars such
as (Ibitoye 1998; Oladunjoye 2003) have examined the role of gender in academic
achievement but they have come up with conflicting findings. Oladunjoye (2003) he
found that there is a significant different in the achievement of male and female students
in verbal communication. Female students performed better than their male counterparts.
Aremu and John (2005) found no significant different in the performance of male and
female student in the use of video drama in environmental education. Gaigher (2004)
examined the significance of gender difference in students’ achievement and found a
significant difference in favour of boys. The contradictions in the studies above show that
the actual influence of gender on achievement in most learning task is still inconclusive
and requires further research.

Another factor that can influence students’ learning outcomes in Yoruba
translation is verbal ability. Oladunjoye (2003) asserts that students’ learning outcomes in
language learning tasks is not independent of their verbal ability, which has to do with the
communicative process required for the expression of thoughts and ideas either orally or
in written form. Verbal ability is a test of intelligence that can be used to predict learners’
performance in language skills. However, Fakeye (2002) and Komolafe (2009) did not
find significant influence of verbal ability on students’ achievement in English
composition. The contradictory submissions on verbal ability makes its effect on student
language learning inconclusive. Therefore, this study examines the effects of bilingual
instructional strategy, peer-tutoring, students’ attitude, gender, and verbal ability on

students’ learning outcomes in Yoruba translation.
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1.2  Statement of the Problem

The performance of pre-service teachers in Yoruba translation is not encouraging.
This has been attributed to ineffective instructional strategies adopted by lecturers in
teaching translation to the pre-service teachers. Although scholars have experimented
with different instructional strategies which have proved effective to certain extent, the
problem of poor performance in Yoruba translation in colleges of education still persists.
It may also be due to the inadequacies of the previously employed instructional strategies.
There is, therefore, the need for alternative strategies that will make it possible for
students to switch from their first language to the second language and vice versa with
ease in translation lessons. Prominent, among such strategies are bilingual instructional
strategy and peer tutoring instructional strategy. It is due to the need for more effective
strategies that this study examined the effectiveness of bilingual and peer tutoring
instructional strategies on pre-service teachers’ learning outcomes in Yoruba translation.
The moderating effect of gender and verbal ability on learning outcomes was also
examined. This was with a view to finding ways of improving the performance of pre-

service teachers in Yoruba translation.

1.3 Hypotheses
The following hypotheses were tested at 0.05 alpha level, to guide the study;
Hos: There is no significant main effect of treatment on students’
(a) Achievement in Yoruba translation
(b) Attitude towards Yoruba translation
Ho,: There is no significant main effect of verbal ability on students’
(a) Achievement in Yoruba translation
(b) Attitude towards Yoruba translation
Hos: Thereis no significant main effect of students’ gender on
(a) Achievement in Yoruba translation
(b) Attitude towards Yoruba translation
Ho,: There is no significant interaction effect of treatment and verbal ability on students’
(a) Achievement in Yoruba translation
(b) Attitude towards Yoruba translation
Hos: There is no significant interaction effect of treatment and gender on students’

(a) Achievement in Yoruba translation
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(b) Attitude towards Yoruba translation
Hos: There is no significant interaction effect of students’ verbal ability and gender on

(a) Achievement in Yoruba translation

(b) Attitude towards Yoruba translation
Hoy: There is no significant interaction effect of treatment, students’ verbal ability and
gender on

(a) Achievement in Yoruba translation

(b) Attitude towards Yoruba translation

1.4 Scope of the Study

The study examined the effects of bilingual and peer tutoring instructional
strategies on learning outcomes in Yoruba translation in Nigerian colleges of education.
The study involved year Il students in selected colleges of education where Yoruba
language is studied. The colleges were Federal College of Education (Special), Oyo
State; Federal College of Education, Abeokuta, Ogun State; Adeyemi College of
Education, Ondo, Ondo State; Osun State College of Education Ila-Orangun; Osun State,
Michael Otedola College of Primary Education Epe, Lagos state and EKkiti State College
of Education, Ikere. The reasons for the choice of year Il students were that students at
the level are capable of understanding the concept of translation and it is a course that is

offered at this level of education.

1.5  Significance of the Study

It is expected that the study would provide empirical information on the efficacy
of Bilingual and Peer-Tutoring instructional strategies in enhancing students’
achievement in and attitude to translation which will also improve students’ performance
in Yoruba language.

The study also provides empirical evidence on the effect of bilingual and peer-
tutoring instructional strategies in the teaching of translation in colleges of education. The
findings of this study would also provide lecturers in colleges of education who teach
Yoruba translation, an effective means of assisting students, particularly those with
learning difficulties to attain a higher level of proficiency in Yoruba translation. Besides,
the study would also fill the observable gaps in the conduct of researches in Bilingual

teaching of Yoruba language in a second language situation.

12



It would finally be of significance to the government and curriculum planners of Yoruba
language and translation, as they approve more effective teaching strategies to be adopted

in our colleges of education for effective teaching of Yoruba language translation.

1.6 Operational Definition of Terms

The following terms are given operational definitions to indicate what they are
construed as in this research:
Bilingual Instructional Strategy: This refers to an instructional strategy in which the
teacher uses a combination of Yoruba and English linguistic codes for lesson delivery.
Learning Outcomes: This refers to students’ achievement in translation as well as their
attitudes to translation as depicted by their scores in ATYT and AYTY used as pretest
and post-test in the study.
Peer Tutoring: This refers to an instructional strategy that consists of students’
partnership. It involves students learning from and with one another in way that are
mutually beneficial and it involves sharing knowledge, ideas and experiences among
participants.
Pre-service Teachers: This refers to students in colleges of education who are being
trained to become professional teachers in Yoruba language.
Yoruba Translation: This is an aspect of Yoruba language which deals with the
replacement of textual materials in English by equivalent textual materials in Yoruba in
such a way that the morphological, syntactic, semantic, and pragmatic structures as well
as cultural nuances of both the source and the target languages are well accounted for.
Verbal Ability: This is the students’ capacity to acquire, retain and make use of any
language. This would be measured by the students’ score in verbal ability test used in this

study.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter presents the review of related literature under the following sub-

headings:
2.1  Theoretical Framework
2.2 Objectives of Teaching Yoruba as a Second Language in Nigerian Schools
2.3  Methods of Teaching Yoruba in Nigerian Schools
2.4  Factors Affecting the Teaching and Learning of Yoruba Language
2.5  Studies in Attitude to Mother Tongue
2.6 The Concept of Translation
2.7  Bilingual Instructional Strategies and Language Learning Qutcomes
2.8 Peer Tutoring Instructional Strategies and Language Learning Outcomes
2.9  Studies in Gender and Language Learning Outcomes
2.10  Studies in Verbal Ability and Language Learning Outcomes
2.11  Appraisal of Literature Reviewed

2.1  Theoretical Framework

Several theories underpin language teaching and language learning. These
theories have significant implications for language teaching and language learning.
Especially for this study, Labov’s variability theory and Bandura’s social learning theory

are relevant.

2.1.1 Variability Concept/Theory

This <isa sociolinguistics theory propounded by William Labov (1972). The
theory is-also called “variationist linguistics”. Labov propounded this theory to fill the
vacuum created by Universal Grammar (UG). The variability concept is founded on the
assumption that language use can qualify as a window into the mental representation of
language. It maintains that learners vary in their language use of shift styles according to
their degree of attention pupils eventuate in the ‘vernacular style’. Pattern (1990) is of the
view that the variability theory explains the pressure underlying second language learning
process.

The variability concept of Labov provides a theoretical basis for this study in the

area of pressure that underlies second language learning process, especially the use of
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English language as a medium of instruction when compared with that of mother tongue
or the language of immediate environment (LIC). Scholars have admitted that intense
pressure is placed on the Nigerian pupils who have to learn concepts, ideas and facts in
various school subjects in English language which is a foreign language. It is assumed
that such learners will feel more at home and learn under less pressure when the medium

of instruction is the mother tongue or the first language.

2.1.2 Social Learning Theory

This study draws its supports from social learning theory that was authored by
Bandura (1986). He posits that people learn from one another via observation, limitation
and Modeling. Social learning theory focuses on the learning that occurs within a social
context. The theory holds that people learn effectively from one another, including such
concepts as observation, limitation and Modeling. Bandura (1977) lists four general
principles of social learning theory which include:

e People can learn by observing the behaviours of others and the outcome of those
behaviours.

e Learning can occur without a change in behavior. Behaviourists say that learning
has to be represented by a permanent change in behavior. In contrast, social
learning theorists say that because people can learn through observation alone
their learning may not necessarily be showing in their performance.

e Cognition plays a role in learning. Over the last 30 years, social learning theory
has become increasingly cognitive in its interpretation of human theory.
Awareness and expectation of future reinforcements or punishment can have a
major effect on the behaviours that people exhibit.

e Insocial learning theory, reinforcement or punishment can have a major effect on
the behaviours that people exhibit.

The educational implications of social learning theory include the following:

1. Students often learn a great deal simply by observing other people.

2. Describing the consequences of behavior can effectively increase the appropriate
behavior and decrease inappropriate ones. This can involve discussing with
learners the roles and consequences of various behaviours.

3. Modeling provides an alternative to shaping for teaching new behaviours.
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4. Teachers and parents must model appropriate behaviours and take care that they
do not model inappropriate behaviours.

5. Teachers should expose students to a society of other models. This technique is
especially important to breakdown traditional stereotypes.

6. Students must believe that they are capable of accomplishing school task.

Developing a sense of self-efficacy is important for student.

7. Teachers should help students set realistic expectation for their academic
accomplishments.

8. Self-regulation technique provides an effective method of improving students’
behavior.

Thus, social learning theory is the foundation which the second instructional
strategy Peer tutoring instructional strategy is built on. It is both activity-based and
guided-discussion biased. Through various purposeful activities, opportunities are created
for the students to observe, copy, and imitate behaviors and actions of their peers. This is
also in accordance with the opinion of Vygotsky (1896-1934) who viewed social learning
theory as an active process where learners are expected to learn to discover principles,
concepts and facts for themselves. Social learning theory therefore highlights the
convergence of the social and practical elements in learning by stressing the most
significant moment in intellectual development especially when speech and practical

activity converge.

2.2 Objectives of Teaching Yoruba as a Second Language in Nigerian Schools
One of the major reason for teaching Yoruba and other Nigerian languages as
stated in the National Policy of Education is the preservation of the people’s culture and
the attainment of national unity. According to lyanu and Ogiegbaen (2005), there is
nothing as dangerous and damaging as giving people education that is not relevant to
their lives or functional in domination of their environment. Many educationists see
education as the process of cultural transmission and the culture of the people can only be
successfully transmitted through the proper teaching of indigenous languages in schools.
According to Araromi (2005) one advantage of promoting indigenous language in our
schools is that this channel is the best method of promoting and accelerating the process

of nation building. This is because citizens will eventually master at least one of the three
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major languages other than their respective mother tongues. Thus, people will be able to
understand and accommodate one another better.

Ajayi (2000) identifies six main objectives of teaching and learning of Yoruba
language and other Nigerian languages in schools. To him the student should be able to
accomplish the following:

Q) Express himself correctly in the appropriate Nigerian language,
emphasizing appropriate lexis and figures of speech (vocabulary, idioms,
proverbs witticisms, metaphor and so on);

(i) Demonstrate familiarity and acquaintance with and ability to discuss and
explain elements of the oral tradition of the language (folktales, riddles,
games, songs etc);

(ili)  Read and appreciate literature written in Nigerian language (e.g. Yoruba)
without difficulty and at a reasonable speed;

(iv)  Carry out continuous writing in Nigerian languages, employing correct
usage of grammar, idiomatic expression, orthography, punctuation and
other mechanics of the languages;

(v) Manifest creativity in Nigerian languages through composition of short
stories, plays, newssheets, word games, songs and so on in the languages;
and

(vi)  Acquire the necessary tools to cope with further studies in Nigerian

languages, if so desired.

2.3  Methods of Teaching Yoruba in Nigerian Schools

Teaching method according to Obanya (1979) is the different techniques or
systematic. means of presenting subject matter and learning experiences with a view to
achieving set goals and objectives. Ojo (2005) in his own contribution describes language
teaching method as the determination of worthwhile objectives, the selection and
arrangement of learning experience, guidance and motivation as well as approaches to
testing and correction with a view to helping learners acquire basic language skills,
namely, listening, speaking, reading, and writing, in a language.

Araromi (2005) opines that students’ achievement in language learning is a
function of the efficacy of the teachers’ technique of imparting knowledge among other

factors. Among common methods of languages teaching identified by scholars are
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traditional method, direct method, audio-lingual method, cognitive code-learning and
communicative language teaching (Ubahakwe, 1979; Williams 1991; Araromi, 2005;
Ojo, 2005).

The traditional method otherwise known as the grammar-translation method is the
oldest method of language teaching. Its main procedure was based on memorization of
grammatical rules, sets of forms of words and analytic translation of text. The word, and
not the sentence, was regarded as the unit of speech. Language teaching was seen as
consisting of random acquisition of vocabulary which the learner had to knit together in
accordance with a set of prescribed rules of grammar in order to arrive at the sentence.
According to Williams (1990) the learning theory underlying the grammar-translation
method is that language learning is a process of developing mental discipline. This is the
reason why learners have to learn to break down sentences into clauses, phrases and
memorise the terms for structured drills.

According to Araromi (2005) the direct method of language teaching places
emphasis on the use of the target language for genuine communication right from the
beginning of language study. This method of language teaching according Ubahakwe
(1990) attempts to teach a language the way a child acquires his methods which teachers
use without recourse to translation and drill method. This method is beneficial because it
has the advantage of keeping the learners active throughout the language class period
(Williams, 1990).

The audio-lingual method of language teaching emphasizes the oral skills and
techniques of memorization and systematic patterns practice or structured drills,
particularly at the initial stages of language learning. Exercises in this method according
to Ojo (2005) include writing, which consolidates what has been practiced orally, and
transcribing sentences that have been constructed. In this method, grammatical structures
are expected to be learned and internalized without prior explanation through analogy
rather than analysis. The cognitive code-learning method in its own case emphases the
conscious learning of new items by deliberate attention to rules, rather than by stimulus-
response training of behaviourism. The underlying principle is that language is about rule
formation, and not habit formation.

Similar to the cognitive code-learning is the generative grammar method which
emphasizes that for one to master a language, learning the rules of that languages is

imperative. It should however be noted that this learning of rules is quite different from
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the cognitive code learning. Here, a student is led to the knowledge of the structure of the
language through carefully selected utterances. It is only after a learner has a conscious
knowledge of the rules that govern the structure of the target language that he will be able

to generate an infinite number of sentences in the language.

2.4  Factors Affecting Teaching and Learning of Yoruba Language

Scholars have identified several factors affecting the teaching and learning of
Yoruba language in Nigeria (Awobuluyi, 1992; Emenanjo 1992; Owolabi, 2006; Bami-
Ogunbiyi, 2008). Such factors include lack of qualified teachers, poor teaching
methodology, lack of adequate instructional materials, negative attitude of parents
towards indigenous languages, among other factors.

Ogunyemi (2006) opines that central to the teaching of all school subjects are
quality teaching materials and resources. To him, if indigenous languages are to be taught
effectively, then suitable curriculum materials must be readily available. However,
Awobuluyi (1992) points out that Yoruba language does not have enough materials to
sustain its teaching as it really ought to be taught at any level. Bami-Ogunbiyi (2008) also
observes that effective textbooks for teaching and learning Yoruba are either too
expensive or not available. She observes further that the teaching aids for teaching
pronunciation and films for situational language teaching method to enhance and promote
easy comprehensive and permanent learning by the students are lacking in schools.

In his own contribution, Emenanjo (1992) submits that there is a dearth of trained
indigenous language teachers all through the system while the available ones are poorly
motivated, ill-trained, overworked, and unevenly distributed. Awobuluyi (1992) also
notes that there is an acute shortage of suitable and well-trained second language teachers
for the three major indigenous languages in Nigeria. To him, this problem has constituted
a major factor militating against the teaching of Nigeria languages in secondary schools
throughout the country such that probably no more than ten percent of schools actually
teach any of the languages as second language.

Similar to the above, Bami-Ogunbiyi (2008) points out that the teacher’s
inadequacy in the mastery of Yoruba language is a serious issue that affects the way
pupils learn the language. In her opinion, the unqualified teacher cannot render what
he/she does not possess to the pupils in terms of knowledge. In order to achieve a desired

result in the teaching/learning process, the teacher must be skilful, efficient, and possess a
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vast knowledge on how to apply and make use of different teaching methods and
techniques. And also the low incentive given to teachers of indigenous languages
contributes to the low standard of teaching and learning of indigenous languages in
Nigerian schools.

Another issue that has hindered effective teaching and learning of Yoruba
language is the attitude of people towards the use of indigenous languages. in our
educational setting. The indigenous languages are referred to as vernacular, and students
are prohibited to speak them within the school premises (Ogunyemi 2006). This has no
doubt resulted in the formation of negative attitude towards the teaching and learning of

indigenous languages.

2.5  The Concept of Translation
2.5.1 Definitions of Translation

Different definitions of the term translation occurs as spelt out by specialists in
the field of language. Al Wassety (2001) sees translation as a human activity which
assists men exchange ideas, thoughts or opinions not minding the differences in the
languages used. He felt that since human tongues differ the only means through which
these different humans could interact is by means of translation.

Enami (1997) sees translation as a science, an act, and a skill. It is science because
one must have complete knowledge of the structure and make up of the two languages
concerned, to be able to translate affectively. It is an art because it requires artistic talent
to reshape the original language in a way that will enable the listener or reader understand
what is translated. And according to Enami, it is a skill because it entails making smooth
any problems that might arise in the course of translation and being able to provide an
equivalent of what is required in the translated language.

It must be noted that translation between languages is not the whole of translation,
it only illuminates what a language says into another language. This is because translating
the spoken words within or between languages poses serious practical difficulties for
many translators on a day-to-day basis.

Taber (1969) however, is of the opinion that translation consists of reproducing in
the receptor language the closes natural equivalent of the source language message in
terms of meaning and style. In other words, translation is the act of producing something

very close, not exactly to the language being translated from the source language and this
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touches on meaning and style. Meethan and Hudson (1972) and Catford (1965) are in
support of the aforementioned definition of translation as they opined that translation is
the placement of a text in one language by replacing an equivalent text in the second.
Thus these definitions boil down to seeing translation as replacement using an
“equivalence”, something similar, close to, a textual material in a second language or the
language of translations.

Functionalists on the other hand define translation as the production of a
functional target text in the process of which a relationship with a given source text is
maintained as specified by the targeted text or language. Thus, here; in the course of
translation, one must try as much as possible to be very close to the source of the
language translated to the targeted language to avoid deviating.

Thus, from all these definitions of translation, it is obvious that translation is a
task in which a person or translator must do with skill. And 1t is simply trying to express
ideas or messages in a given text (language 1) into another text (language 2) in such a
way that the non-speakers or non-native hearers of the second language comprehend what

is being said or translated clearly and vividly:.

2.5.2 Criteria for a Good Translation

It is pertinent to note that a good translation must carry all the ideas of the original
language as well as the structural and cultural features. In furtherance of this idea,
Massaud (1988) came up with certain yardsticks for a good translation which would be
considered as follow. A good translation:
Must be easily understood
Must be fluent and smooth
Must be idiomatic
Must conveys to some extent, the literacy details of the original.
Must distinguish between the literal and metaphorical statements.

Must reconstruct the cultural and historical context of the original.

N oo A w D PRF

Must convey as much as possible the meaning of the original text.

Another expert linguist, Elshafey (1985) in his own view, suggests three major
criteria that could be used to attest good translation and these include:

(i) The translator must have the knowledge of the grammar of the source language,

the vocabulary as well as good understanding of the translated text.
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(if) The translator must be able to reconcile the given text into the target language.
(i) The translator should ensure that he/she captures the atmosphere of the original
text.

From these two specialists’ points of views, it is quite obvious that translation is
never, an easy task. If one would have to translate one language into a target language,
one must bear all the criteria listed earlier on in mind to be able to have a good
translation. It is however, a pity that a lot of translators today fall short of expectations.
They never abide by any of the spelt out criteria and this explains why the researcher has
decided to dwell on translation and to examine two important strategies that could be
employed for effective translation.

2.5.3 Translation Problems

It is pertinent to note that due to the criteria earlier mentioned, translation as a
concept and as an art must have certain problems. Translators also are bound to face
problems. The problems of translation comes in two major forms linguistic and cultural.
According to scholars, the linguistic problem encountered by translators can be found in
the area of grammatical differences, lexical ambiguity and meaning ambiguity. And the
cultural problems involves different situational features or characteristics. This
classification of problems of translation almost rhymes with the classification of the
problems of translation from Arabic to English and from English to Arabic as researched
into by Elzein, (1994) who suggested the following as the translation problems in the two
languages earlier mentioned: lexicon, morphology, syntax, textual differences, rhetorical
differences and pragmatic factors.

Same other linguists give translation problems as over-translation, under-
translation and untranslatability. Culture poses another challenge to translators as Fionty
(2001) opined that poorly translated texts distort the original in its tone and cultural
references. And another serious translation problem occurs when a bad model translates
pieces of literature which gives misconceptions about the original text. Thus, it is clear
from all these that translation is not an easy task at all. It is an art that needs caution, tact,
wisdom and zeal to be able to have an effective output.

Miremadi (1991) has a different view on what problems are encountered in
translation. For him, translation problems could be grouped into two main categories,

namely: lexical problems and syntactic problems. Lexical problems refer to object, or
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concept in a language which cannot be substituted with a word or object in another
language when referring to the same concept or object. Five sub-categories of lexical
problems emerge are these include: straight/denotative meaning, lexical meanings,
metaphorical expressions, semantic voids and proper names. Syntactic problems refers to
the in ability to find two languages with exact identical systems of structural
organizations. In other words, language structures vary from one language to another.
Differences in structural organizations occur in word classes, grammatical relations, word
order, style and pragmatic aspects.

Critically examining these problems, a translator is expected to convey the
message of the source text to the target readers effectively. However, it is difficult to find
a completely exact translation between any two languages which is another big problem

encountered by translators in the field of translation.

2.5.4 Types of Translation
Roman Jakobson (1959) distinguishes three major ways of interpreting a verbal
sign. These ways will be examined briefly as follow:
(i) Intralingual translation or rewording
This translation involves the translator interpreting verbal signs or words through
other words or signs of the same language. In other words if one speaks a word in
Yoruba language, it can be interpreted in the same Yoruba language using
different words from the original or initial words used. This translation is
exemplified by synonyms/in the same language, paraphrase or replacement of
idioms.
(if) Intersemiotic translation or transmutation
This refers to a situation whereby an interpreter interprets verbal signs or words
by means of signs or words of non-verbal sign system. It is a situation whereby
the interpreter interprets without using words or signs. It is the use of signs or
signals for the purpose of communication, such as found in sign language and
traffic signals.
(iii) Interlingual translation
This refers to the translation in which the translater employs synonyms in order to

get the second translation (ST) message across. Here, there is no full equivalence
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between code units. Translation here in involves two equivalent messages in two

different codes as the translation occurs between two languages.

255 Translation Strategies
2551 What is a Strategy?

Strategy, in translation, has a lot of definitions, according to theorists. Some of
these definitions would be discussed briefly. One definition is a long-term plan of actions
designed to achieve a particular goal. This means actions planned ahead that aim at
meeting a goal. Another definition of strategy sees it as a systematic, consciously adopted
and mentioned, to improve the learning performance of an individual. Thus, the main
focus of this definition sees strategy as a plan to improve learning performance or
activity. The third definition of strategy sees it as a planned, deliberate, goal-oriented
procedure monitored by a sequence of steps. Then we have another definition of strategy
which states that it is a set of clear mental behavioural steps used to achieve a specific
outcome.

These definitions give broad views of strategy which can be related to different
fields of study. Thus, a translator uses a strategy when he/she encounters a problem while
translating a text. This gives rise to examining some strategies translators could use to

enhance effective translation.

2.5.5.2 Types of Strategies in Translation
Chesterman (1997) believes that strategies must always have certain features or
characteristics. And he suggests a list of six main translation strategy features namely:
(i) Involvement of text manipulation
(it) Application to the process
(iii) Being goal-oriented
(iv) Being problem-centred
(v) Being applied consciously
(vi) Being inter-subjective, that is, being practical, experimental and understandable
for the readers, not the user or writer.
With these characteristics of translation strategies, scholars have arrived at
different types of strategies. Bungen (n.d) has suggested three categories of strategies

namely: comprehension, transfer and production strategies. Translation first involves
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reading and understanding a texts, followed by analysis of the differences between the

original text and the target text in order to decide what strategy to use and then

endeavouring to produce the equivalent text in the target language.

Baker (1992) in his own view lists eight strategies which have been used by

professional translators to cope with the problems that arise while carrying out a

translation task and these include:

Translation by a more general word. This solves the problem of many of types of
non-equivalence.

Translation by a more neutral/less expressive word

Translation by cultural substitution.

Here, a culture-specify item or expression is replaced with a target language item

considering its impact on the target reader, thus making the translated text more natural,

understandable and familiar to the target reader.

Translation using a loan word or loan word with explanation.

This is used for culture-specific items, modern concepts whereby the word is first-
mentioned and explained and later used by its own or on its own.

Translation by paraphrase using a related word.

This strategy is employed to simplify lexical items in the target language which
has a different form in the source text.

Translation by paraphrase using unrelated words.

This strategy can be used when the concept in the original item is not lexical in
the target language, when the meaning of the source item is complex in the target
language, then this strategy comes in.

Translation by omission

Here, if the meaning conveyed by a particular item or expression is not necessary
to mention in the understanding of the translation, translators use this strategy to
avoid lengthy explanations.

Translation by illustration

This is employed to avoid over-explanation and to be concise and to the point.

From all that had been said on strategies of translation, it is obvious that Baker’s

(1992) taxonomy of translation strategies include the more applicable set of strategies

because these, strategies were used by professional translators. It is also clear that other

translation strategies not mentioned here exist as different theorists or scholars have
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different strategies according to their different perspectives. However, in this study, a
close attention is paid to two proven and tested strategies which many scholars have
employed in translating. These two strategies are the Bilingual Instructional, strategy and
the Peer-Tutoring Strategy which would be examined and discussed in details in the next

sub-topics of this chapter.

2.6 Bilingual Instructional Strategy and Language Learning Outcomes

According to Benson (2004) Bilingual instructional strategy is a strategy in which
instructional contents are delivered through the use of both the learner’s first language
and a second or foreign language. This implies that students will be taught by mixing or
switching between linguistic codes of the first and second language. Hymes (1974)
defines code switching as a common term for alternative use of two or more languages,
varieties of a language or even speech styles. Bokamba (1989) describes it as the mixing
of words, phrases and sentences from two distinct grammatical systems across sentence
boundaries within the same speech event. Code mixing on the other hand has been
described as the embedding of various linguistics units such as affixes, words, phrase and
clauses from a cooperative activity where the participants, in order to infer what is
intended, must reconcile what they hear with what they understand (Bokanba, 1989).
Going by the definitions given above, Bilingual instructional strategy as conceived in this
study involves the alternative use of two languages (Yoruba and English) for the purpose
of instruction.

Mora (2011) identifies some philosophical assumptions underlying bilingual
instructional strategy. The first assumption is that the two languages involved hold a
position of equal prestige and importance. The learning of students’ first language is not
seen as merely a means to an end, but rather a legitimate and important end in itself.
Therefore, knowledge is enhanced and accelerated by the use of students’ L1 and L2.
Another assumption is that bilingual education builds connections between the home and
the school. The use of language students are familiar with makes learning more
interesting while the simultaneous use of a second language makes them eager to learn
the second language.

According to Mora (2011) Bilingual educators are satisfied with the many sound
research studies that establish the accuracy of cross-linguistic transfer theory. Transfer is

not sequential but rather a concurrent process where learning in L1 and L2 is reciprocal
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and continuous. Language and cognitive abilities share a common underlying
proficiency, which if enhanced leads to greater proficiency in both languages. Bilingual
instructional strategy increases the level of teachers’ metalinguistic awareness which
enables them to teach students using contrastive linguistics to enhance language transfer.

Some scholars are of the opinion that Bilingual instructional strategy offers
significant pedagogical advantages while some other scholars argue that bilingual
instruction is counter-productive to the child’s welfare and academic achievement.
According to Eze (2004) bilingualism is one of the causes of poor achievement in
schools. However Olagbaju (2009) disagrees with this assertion. To him, code-mixing
and code-switching usually help a speaker who could not express himself or herself in
one language to switch to the other in order to compensate for the deficiency. This
according to him creates an escape route for learners to communicate in the classroom
and it builds smooth interaction between a bilingual teacher and his or her students.
Switching between L1 and L2 has the ability to place learners in their comfort zones in
the classroom because it serves as an integral link between the home language and the
school language.

The use of Bilingual instructional strategy has proven advantages beyond
language teaching and language learning. For instance, in Mathematics and other
subjects, difficult concepts could be taught or explained using the bilingual medium of
instruction to foster understanding of the topic. It also makes learner relax and contribute
more to the discourse in the classroom. Its successful employment and results amongst
overseas students has made the researcher invented the idea of experimenting the strategy
in our colleges of education for the purpose of efficiency in teaching of the Yoruba

translation.

2.7 Peer-Tutoring Strategy and Language Learning Outcomes

Peer-tutoring strategy of teaching is potent in raising students’ academic
achievement (Adekoya and Olatoye, 2011). Peer-tutoring as defined by Bond, Cohn, and
Sampson (2001) is a strategy which involves students learning from and with one another
in ways which are mutually beneficial and involve sharing knowledge, ideas and
experiences among participants. In the opinion of Rohrbeck, Ginsburg-Block, Fantuzzo,

& Miller (2003), Peer tutoring is a systematic, peer-mediated teaching strategy. It
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consists of student partnerships, linking high achieving students with lower achieving
students or those with comparably average achievement during an instructional session.

Three modes of Peer tutoring strategy are identifiable: Cross-Age tutoring (CAT),
Peer-assisted learning strategies (PALS) and reciprocal peer-tutoring (RPT) (Fantuzzo &
Rohrbeck 1992). According to them, Cross-Age tutoring is a peer tutoring approach that
joins students of different ages, with older students assuming the role of tutor and the
younger students assuming the role of tutee. Students may be paired in a variety of ways
as a senior secondary school student with a junior secondary school student, older
students with disabilities with younger students with disability. Whichever pairing
method is used, tutors, under the guidance of the teacher, become models of appropriate
behaviours, organizing work, asking questions demonstrating self-management,
encouraging social interaction, and facilitating better study habits (Gustad, 1993).

Several research reports have shown the effectiveness of Cross-Age tutoring.
Gaustad (1993) reports that students benefit academically through practice and
communication and self-esteem increase through social interaction and contribution to
classroom learning. Kalkowski (2001) also reports that cross —age tutoring enhances self-
esteem among older students who provide individualized instruction to tutees, and result
in a more cooperative classroom and improved school atmosphere.

Reciprocal peer tutoring according to Fantuzzo and Rohrbeck (1992) is an
intervention strategy combining self-management methods, group interdependent
competency. It is a collaborative learning strategy in which students alternate between the
role of tutor and tutee. This strategy regards students as part of the educational process
and thus, students are able to prepare instructional materials and receive feedback from
peers.

Peer-tutoring strategy has been found to be a powerful tool for meeting both the
academic and social needs of students in schools at all levels of education irrespective of
gender, age and socio-economic background (Adekoya and Olatoye 2011). The peer
relationships often have less rigid characteristics than teacher-student interactions in a
school setting. According to Nazzal (2002) Peer tutoring is an instructional strategy that
actively engages students in learning and promotes mastery, accuracy, and fluency in
content learning. It is due to all these aforementioned usefulness and efficacy of this
strategy that the researcher has decided to examine its usage amongst students of colleges

of education in this study.
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2.8  Studies in Gender and Language Learning Outcomes

Gender has been described as a social concept that refers to culturally defined
character traits laballed masculinity and feminity (Afonja, 2002). In his own contribution,
Oladunjoye (2003) describes gender as the social and historical constructions for
masculine and feminine roles, behaviours, and attributes. Stakeholders in the
achievement in language learning. Scholars (Sotonade 2003, Oladunjoye 2003, Linver et
al 2002, Ibitoye 1998) have examined the role of gender in academic achievement and
have come up with different findings.

Sotonade (2003) in his study sought to determine the reasons behind female’s
under performance in some subjects and what should be done to address the problem.
Some of the factors identified in his study as the likely causes of the underperformance
include lack of role model, differences in ability or aptitude, lack of interest, nature of the
subjects to be learned among other factors.

In his own contribution, Oladunjoye (2003) considers the relationship between
learning strategy, gender and achievement in verbal communication in English language.
He found out that there is a significant difference in male and female students’
achievement in verbal communication in_English. According to his research reports,
female students performed better than their male counterparts. Also, in an earlier study,
Ibitoye (1998) in his study on influence of gender on students’ achievements reports that
gender purity is most important in students’ achievement. The result of his study showed
that girls from co-educational schools achieved significantly better than boys from co-
educational schools.

Makinde, (2004) in his opinion on gender and language outcome felt that studies
abound that revealed that there was no evidence of gender differences in academic
performance including achievement in language. He cited Akinbote (1999), Adepoju
(1996) and Oden (1999), who in their different research work on this subject matter that
they found no significant difference in the performance of male and female students in
subject like English language and composition writing.

However, some other scholars like Gaigher (2004) has worked on the significance
of gender difference in favour of boys. Other scholars (Akinbote, 1999 and Aremu and
John, 2005) found out in their studies that there was no significant difference in the
academic achievement of male and female students. From the foregoing, it is clear that

the views of scholars on the role of gender in academic achievement are conflicting. This
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suggests that the actual role of gender in learning is still open to further debate. This also
implies that the actual difference in the performance of male and female students may
have something to do with the nature of the subject or the topic being taught as well as
the instructional strategy employed by the teacher. This is perhaps the reason behind the
submission of Adepoju (1996) that the influence of gender on achievement in most
learning tasks is still inconclusive. It is against this background that this present study

wishes to examine the influence of gender on learning outcomes in Yoruba translation.

2.9  Studies in Verbal Ability and Language Learning Outcomes

Verbal ability according to Richard and Rodger (1986) is a test of intelligence that
can be used to predict learners’ performance in language skills. According to them, the
elements of verbal ability test include word power, sentence arrangement, word
arrangement, and substitution of elements and logical selections of appropriate words. In
the view of Oladunjoye (2003) verbal ability or verbal skill has to do with the
communicative process required for the expression of our thoughts and ideas either orally
or in written form.

Scholars (Bell and Perfitti, 1994, lyagba 1994, Olaboopo 1999 and Oladunjoye
2003) have researched into the relationship between verbal ability and language
correlation between verbal ability and language performance. Students with high verbal
ability outperformed those with low verbal ability. They concluded from their study that
verbal ability is a measure of intelligence that has its principal components in reasoning
and problem solving skills. To them, verbal ability links thinking with power of
expression to make genuine impression that takes cognizance of grammar.

In another study, lyagba (1994) found out that there was no significant difference
in the performance of students with high verbal ability and those with low verbal ability
in English composition. He however discovered a significant difference in attitude of
students belonging to various ability groups. This finding contradicts the finding of
Olaboopo (1999) who found significant interaction effects of error treatment and verbal
ability on students’ achievement in composition writing Oladunjoye (2003) also found in
his study that performance in language learning is not independent of students’ verbal
ability. In his investigation of the relationship between verbal ability and achievement in
English language, he reports that the verbal ability of failing students is lower than the

verbal ability of students who pass and even the verbal ability of average students.
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2.10 Studies in Attitude to Mother Tongue

The term mother tongue has a number of different meanings. Historically, it was
used to refer to the first language acquired as a child (Thompson, 1999). The origin of the
term was based on assumption that this first language would be the one spoken by the
primary care giver and this was assumed to be the mother. However, with changes and
cultural differences in child-rearing practices, it cannot be assumed that the primary
caregiver will always be the mother and as such, there have been objections to this
definition. As a refinement of the original meaning, Thompson (1999) suggests that the
term mother tongue is the first language that the child learns, and inherent in this
description is the assumption that the learning takes place in a naturalistic way.

lyanu and Ogiegbaen (2005) see mother tongue as the language that is naturally
learnt by members of a speech community and employed by them, as the mother tongue
promote the cognitive abilities of the children. As the child interacts with his parents and
immediate relations, he comes into proper understanding and grasping of his mother
tongue. He also learns through the naming_of wvarious objects around him and the
immediate environment because he has acquired a level of proficiency in his mother
tongue, built up a vocabulary covering a lot of objects of sense expression in his daily
activities. By implication, the mother tongue provides a more rewarding learning
environment, as the school learning and experience become a continuation of home
experience, a condition that guarantees cognitive equilibrium.

Makinde, (2004) on attitude and achievement opined that language is
accompanied by attitudes and values held by its users and non-users. Citing Kolawole
(1997) in his Phd unpublished work, Makinde observed that the attitude a person holds
towards a language will to a great extent affect his level of performance in the language
since a position attitude leads to successful language learning.

As important as the mother tongue is, it has been observed that many people now
hold a negative attitude towards their indigenous languages. Ajayi (2000) observes that
we have been so carried away with Western education in such a way that most of those
who are elites are so polluted with foreign language that they always discourage their
children from speaking Yoruba, Igho, or Hausa at home. He also observes that even
illiterates do not want their children to lag behind, so they too do not want their children

to study our languages.
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The question is, to what extent has English language helped us to see ourselves
the way we are? If it has actually helped us, there would not be any need for intertribal,
inter-cultural and political versus religious unrest experienced in our society. The fact
remains that English language is the language of power and the elite while in some
quarters, it has been regarded as language of captivity and deprivation in Nigeria
(Bamgbose 1971, Adegoju 2008). This left the discussion of the nation’s progress into
the hands of very few privileged that enjoyed the dividends of colonialism via the
learning of English language that resulted into the inheritance of the offices left by the
colonial masters. By implication, the elites imposed the inherited language. Bamgbose
(2002) shares this view that the elites are those who point out that African languages are
not yet developed to be used in certain domains or that the standard of education is likely
to fall if the imported European languages cease to be used as ‘media of instruction at
certain levels of education. Based on Bamgbose’s view, Adegbola (2009) observes that:

Development goals cannot be achieved by the fulfillment of the
aspirations of an elite minority such as the acquisition of formal
education through the use of an exclusionary foreign colonial language.
If an acceptable segment of the population is excluded from
development process due to the imposition of an exclusionary
communication strategy, a few would be made to bear the burden of the
totality and the development process which will manifest extremely low
productivity, as we continue to experience in Nigeria.

By implication, the ‘aforementioned portrays what Adeyinka (1989) terms
negative attitude toward Yoruba language most especially by the elite and the Nigerian
government. For example, Awoniyi (1995), Owolabi (2006) Fafunwa (2008) reveal the
Nigerian government negligence of the development of indigenous languages in the
country.

Afikode (2005) also points out that many of our indigenous language teachers are
not interested in their jobs. Some of them do not want people to know their area of
specialization. They prefer to be called teachers of English/French languages. This
attitude has negative effects on students’ achievement in Yoruba language and other
indigenous languages.

Perhaps the acute form of negative attitude towards indigenous languages is what
Owolabi (2006) refers to as native Language Prejudice Syndrome (NALPS). He defines
NALPS as an attitude of dislike for the use of native languages as media of expression.
Particularly for official purposes, and in effect as major instruments of national

economics, social and political development.
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Apart from NALPS, other forms of negative attitude towards the use of native
languages include the failure of the educated elite parents to speak native languages to
their children at home leading to decline in native language skills among such children
(Owolabi, 2006). In effect, the Native Language Prejudice Virus (NALPV) is being or
has, in fact been passed to these innocent children by the elite parents, which would
ultimately develop into full blown Native Language Prejudice Syndrome (NALPS).

2.11 Appraisal of Literature Reviewed

The basic points stressed in the reviewed literature are the specific impact of
bilingual instructional strategy and peer-tutoring instructional strategy on students’
achievement in learning. The reviewed literature revealed that peer-tutoring strategy is an
effective strategy in raising students’ level of academic achievement. It was however
noted that most research reports came from developed nations where the learning
environment is relatively conducive. The review also discussed in details the concept of
interpretation, its various definition criteria for translation, types of translation,
translation problems as well as translation strategy types. From the reviewed literature
also, it is evident that little or nothing has been done to determine the effects of bilingual
instructional strategy and peer-tutoring instructional strategy on the learning of
indigenous languages. From the foregoing therefore, there is need to consider the effects
of these two instructional strategies in teaching Yoruba translation.

Although, the reviewed literature showed that the bilingual instructional strategy
offers significant pedagogical advantages, many people still have negative attitude
towards the use of indigenous languages in education. Most studies on bilingual
instructional strategy examined its impact on the teaching of subjects other than
indigenous languages. Thus there is need to consider its effectiveness in teaching some
aspects of Yoruba language. Thus these two strategies’ adaptation in the Nigerian
indigenous languages (especially Yoruba) teaching, it is believed will enhance more
efficiency in translation teaching.

Finally the reviewed literature briefly discussed the issue of gender and language
learning outcomes in which theories and scholars gave conflicting concepts or ideas on
female’s supremacy over male in learning language outcomes and vice-versa which
culminated into the researcher’s need to ascertain the influence of gender on achievement

in the learning situation under study.
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CHAPTER THREE

METHODOLOGY
This chapter describes the research design, and selection of subject. It also
addresses research instruments, validity and reliability of instruments procedure for data

collection and methods of data analysis.

3.1 Research Design

The study adopted the pre-test, post-test control group quasi-experimental
research design. The study involved two experimental groups and one Control group.
Subjects in the experimental groups were exposed to the same selected aspects of Yoruba
translation as a learning task using the bilingual, and peer-tutoring instruction strategies.
The Control group was exposed to the conventional method of teaching. The subjects
were exposed to pre-test before treatment and a post test after treatment. The conceptual
model of the design is elaborated symbolically below:

Experimental group 1 ................ 01 X202 (T1)
Experimental group 2 ................. 03 X204 (T2)
Control group ... 05 X306 (C)

Where 01, 03 and Os are the pretest observations for all groups and 0,, 04 and Og are
the posttest observations for all groups.
X1 represents the treatment 1 (Bilingual Instructional Strategy)
Xa represents the treatment 2 (Peer-tutoring Instructional Strategy) and
X3 represents the control (Modified Conventional Strategy)

3.2  Variables in the Study
The followings were the variables in the study:
(@) Independent Variable: This is the instructional strategy manipulated at three
levels:
i.  Bilingual instructional strategy
ii. Peer tutoring intruct6iuonal strategy
iii.  Modified Conventional Strategy
(b) Moderator variables:
i.  Verbal ability at three levels [high, medium and low]

ii.  Gender at two levels [male and female]
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3.3

states in south west Nigeria. The states are Ekiti, Lagos, Ogun, Ondo, Osun and Oyo. The
colleges were first stratified into federal colleges and state owned colleges. Three
colleges were then selected from each group to make a total of six colleges. Two
colleges, one federal college and one state-owned college, were randomly assigned to
each treatment group. The sample for the study was expected to consist of about fifty

(c) Dependent variables:
i. Achievement in Yoruba translation

ii.  Attitude towards Yoruba translation

The study employed the use of a 3x3x2 factorial matrix

Table 3.1: A3x3x2 Factorial Design Table

Treatment Gender Verbal Ability
Bilingual Strategy Low Medium | High
Male
Female
Peer- tutoring Strategy Male
Female
Conventional Strategy Male
Female

Selection of Subjects

The participating institutions are Colleges that offer Yoruba language in the six

students in each college of education, making a total of about 300 students.

3.4

Instrumentation

The following instruments were used in the study for the purpose of data collation:
Achievement Test in Yoruba Translation (ATYT)

Attitude to Yoruba Translation Questionnaire (AYTQ)
Students’ Verbal Ability Test (SVAT)

Operational Instructional Guides (O1G)
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3.4.1 Achievement Test in Yoruba Translation (ATYT)

ATYT was self-design test that was used to measure students’ achievement in
Yoruba translation. It contained two questions on Yoruba translation patterned after the
West African examination council format. The test was self-designed in order to guard
against the influence of the previous experiences since it is possible that some of the
students are already previously exposed to the WAEC questions.

3.4.1.1 Validation and Reliability of ATYT

The validity of the instrument was determined by giving it to fellow postgraduate
students in the department, the project supervisor and other lecturers in the department.
Their input and corrections were taken into consideration before the final draft was
developed. The reliability was determined using the test-retest method and reliability

coefficient of 0.73 was obtained.

3.4.2 Attitude to Yoruba Translation Questionnaire (AYTQ)

This was a self-designed questionnaire that consisted of two sections A and B.
Section A sought for personal information on student’s sex, age, school and government
area. Section B was made up of 4-point modified like type scale of attitude questionnaire.
The scales varied from strongly agree to strongly disagree. Seventeen item in the scale
indicated positive attitude while fifteen depicted negative attitude. Positively worded item
in the questionnaire attracted 4, 3, 2 and 1 for SA, A, D, and SD respectively. The reverse
is for negatively worded items

3.4.2.1 Validation and Reliability of AYTQ
To ensure validity, AYTQ was given to experts for scrutiny. They examined its
construction, suitability for the level of the students under study, the language used,
clarity of expression/ ambiguity and adequacy of the statements and phrases in relation to
contents. Item found to be unsuitable or wrongly worded were deleted and suitable item
were supplied.
The instrument was then administered to 40 students outside the study sample. The
data generated were analyzed for reliability using the Cronbach method and a reliability

coefficient of 0.76 was obtained.
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3.4.3 Operational Instructional Guides (OIG)

The Operation Guides for instruction were the lesson plans used in teaching all
the students participating in the experiment. The lesson plans reflected each of the
teaching instructions, bilingual instruction, Peer tutoring instruction and Modified

conventional strategy.

3.4.3.1 Validity and Reliability of Operation Instructional Guides (OIG)

The instruments were exposed to two stages of validation procedure. It was given
to experts in the field and to Ph.D. students in language unit, Department of Teacher
Education, University of Ibadan. It was also given to experts in instructional design to
read and comment on each of the instruments (Bilingual and Peer-tutoring strategies).

Their attention was directed to the procedural format adopted in each lesson plan
and to pinpoint any deviation noticed at any stage of the lesson plan like introduction,
presentation and evaluation. The instructional design experts assessed the adequacy of the
instructional steps, appropriateness of time allocation, clarity of instructional objectives
and the instructional activities for the different teaching strategies, made necessary

amendments and then scrutinized by the supervisor who later gave approval for its usage.

3.4.4 Students’ Verbal Ability Test (SVAT)

This study adapted the Yoruba version of the Standard Australian Council for
Education Research (ACER) MQ test from Alimi (2010) to determine the student’s
verbal ability. The ability test served the purpose of classifying students into different
verbal ability levels. The ability test had 36 multiple choice question items that have been
modified for Nigerian situation and for the subject (language). Each correct response was
scored 1, while each wrong response was scored 0. The maximum marks obtainable was
36. Those who scored between 13-24 were classified as having medium verbal ability,
while those who scored 25 and above were classified as having high verbal ability while
anybody scored below 13 were classified as low verbal ability students. The reliability of
the test was determined using the test retest method and reliability coefficient of 0.72 was
obtained.
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3.5 Research Procedure
The study was carried out in four stages, namely:
= |dentification of school and training of research assistants.
¢ Administration of pre-test
¢ Treatment session

¢ Administration of post-test

Stage I: Identification of Schools and Training of Research Assistants

This involved identification of schools to be used in the study and obtaining
permission from the authority of such schools to use the college, their students and
lecturers for the study.

At this stage, the lectures to participate in the study were trained as research
assistants. The training involved twelve (12) lecturers who were trained individually. The
research assistants were trained on the use of instructional guides, that the instructional
guides, that is peer-tutoring instructional strategy and bilingual instructional strategy,
lesson notes for the various groups (experimental group I, experimental group Il and the
control group). Six research assistants were used. The selection was done using an

evaluation sheet found in Appendix (IX).

Stage I1: Administration of Pretest of Achievement
The pretest was administered to students in both the experimental and control

groups before the commencement of the treatment. The pretest was administered to the
pre service teachers in the following order.

(@) Students’ Verbal Ability Test (SVAT)

(b) Attitude to Yoruba Translation Questionnaire (AYTQ)

(c). Achievement Test in Yoruba translation (ATYT)

This was because administering ATYT first may influence students’ attitude to

Yoruba translation and verbal ability scores. The scores collected were used to

categorize the students into lower, medium and high verbal ability.
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Stage I11: Treatment
The experimental groups were exposed to bilingual instructional strategy and
peer-tutoring strategy, while the Control group was taught with the modified

Conventional method.

Experimental Groups (Bilingual and Peer-tutoring Strategies)

The experimental groups consisted of four Colleges selected from Colleges that
offer Yoruba language in the Southwest Nigeria. Two Colleges were exposed to
Bilingual instructional strategy that is Experimental Group, | and two other schools to
Peer-tutoring instructional strategy that is Experimental Group . The remaining two
Colleges out of the six colleges selected for this study were exposed to the Modified

Conventional method of teaching translation in Yoruba.

Experimental Group I: The research assistants. exposed students in the group to

Bilingual instructional strategy. The procedure for implementing this strategy was as

follow:

Step I: Before the actual translation, the teacher should discuss the passage, give a
brief summary of the material, using simple vocabulary or even mixing the
two main languages to aid learners understanding.

Step 11 Write out new words in the passage that is those the learner has not come
across in-previous lessons. These should be explained using both Yoruba
and English languages.

Step 11l The passage is read aloud as much as possible by the teacher.

Step 1V: Students do their own reading silently.

Step V: The teacher asks questions to be answered orally. The questions to be
asked are to determine how far the text was understood, whether they
understood the plain meaning of what was read. Answers to these
questions should be brief and to the point; they could be one-word answers
or short sentences.

Step VI: The students, after answering the teacher’s questions, will be allowed to
ask one another questions.

Step VII: After oral answers, a passage is given to the students to translate. This is

subjected to teacher’s evaluation.
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Experimental Group I1: This group of students was exposed to Peer-tutoring teaching
instructions prepared by the researcher in the textual form. The role of the teacher was to
move round and check students doing the work. The procedure for implementing this

strategy was as follow:

Step I: Teacher presents learning tasks in a precise and concise form to the
learners

Step 2: Grouping of the pupils

Step 3: Pairing of tutors with tutees;

Step 4: Tutoring session by tutors with tutees

Step 5: Tutor guides tutees

Step 6;: Checking of understanding and providing feedback

Step 7: A learning task is given to the students to translate

Step 8: Class conclusion and decision-making

Control Group: The group was taught solely using the Modified conventional strategy.
The strategy consisted largely of three components: (i) introduction of the lesson; (ii)
presentation and (iii) conclusion.

The normal instructional time for all was 1 hour for a lesson. For the main study,
however, the trained regular course lecturers handled both experimental and the control
groups. This was necessary to control experimental bias and extraneous variables. All

groups were taught for a period of eight weeks.

Stage 1V: Posttest
The Attitude to Yoruba Translation Questionnaire (AYTQ) and the Achievement
Test in _Yoruba Translation (ATYT) were re-administered to the students. The scores

were collected as post-tests in the experimental and the control groups.

3.6 Scoring of instruments

The researcher scored the instruments manually. The scores obtained were
recorded under the appropriate table for use in data analysis. Students expressed their
levels of agreement on AYTQ on a modified four-point Likert scale of SA to SD.
Positive attitude was graded ranging from 4, 3, 2, and 1, while the scoring mode was

reversed for negative attitude as 1,2,3, and 4 for SA to SD.
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Student’ verbal ability test was used to categorize students into high, medium and
low verbal ability levels. The total score of students’ verbal ability ranged from 0 to 36.
Thus, any student who scored 13-24 was classified as medium verbal ability student;

while any student who scored below 13 were classified as low verbal ability students.

3.7 Methods of Data Analysis

The data were first analyzed using descriptive statistics to generate the descriptive
information on the subjects. This entailed the consumption of the frequency count and
percentages, mean and standard deviation where necessary. The inferential statistics of
Analysis of Covariance (ANCOVA) using the pre-test as covariates was used to test the
hypotheses. The Multiple Classification Analysis (MCA) was employed to detect the
magnitude and direction where significant effect was found among the groups. Data were
further subjected to Scheffe’s post-hoc Analysis to determine the source of observed
significant difference. All hypotheses were tested at 0.05 level of significance.
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CHAPTER FOUR

RESULTS

This chapter contains the results of the null hypotheses generated for the study.

The results are presented in the table below.

Hypothesis 1(a)

There is no significant main effect of treatment on achievement of students in

Yoruba translation.

The effect of treatment on achievement of students in Yoruba translation is

captured in Table 4.1 below.

Table 4.1: ANOVA table showing the significant main and interaction effects of
treatment, VERBAL Ability and gender on students’ achievement in Yoruba

Translation
Source Sum of Df Mean F Sig. Eta
squares square squared
Corrected model 22957.563 18 1275.420 | 2.146 .000* .248
Pretest knowledge 42.524 1 42.524 172 .679 .001
Main effect
Treatment group 11785.111 2 5892.556 | 23.775 | .000* 145
Verbal ability 2031.859 2 1015.930 | 4.099 |0.018* |.028
Gender 272.555 1 272.555 1.100 .295 .004
2-way interactions
Treatment x verbal | 2444.905 4 611.226 2.466 0.045* | .034
ability 1728.859 2 864.429 3.448 .032* .024
Treatment x Gender. | 768.008 2 384.004 1.549 .2140 011
Verbal  ability — x
Gender
3-way interactions
Treatment x Verbal | 3045.057 4 781.261 3.072 | 0.017* | .042
ability x Gender 69645.007 281 247.847
Error
Total 92602.570 299

*Significant at P<0.05

Table 4.1 reveals, that there is significant effect of treatment on students’
achievement in Yoruba translation (F (2,281) = 23.775, P< 0.05). This suggests that there

is significant difference in the mean achievement score of students in Yoruba translation

across bilingual instruction strategy on Peer tutoring and those in Conventional

instruction strategies. Therefore, hypothesis 1(a) is rejected.
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In order to determine the magnitude of the mean scores among the treatment

groups, the MCA is computed as shown in Table 4.2

Table 4.2: MCA of achievement scores by treatment, verbal ability and gender of control
groups in achievement

Variable +| N Unadjusted | Eta | Adjusted for | Beta
categories variation independents +

grand mean = 72.91 covariates deviation

Treatment Group

Bilingual 100 7.82 7.94

Peer tutoring 100 .69 .072

Control 100 -8.51 .38 -8.66 .39
Verbal Ability

Low 104 97 2.15

Medium 92 3.61 1.54

High 104 -4.16 18 -3.51 1.5
Gender

Male 179 43 .90

Female 121 -64 0.03 -1.33 .06
Multiple R-square 171
Multiple R 414

Table 4.2 shows that the students exposed to the Bilingual instructional strategy

had a higher adjusted post-test achievement mean score (x= 80.73, Dev = 7.94) than

those exposed to Peer tutoring (F=73.60, dev = 0.72) and the Control group (p= 64.40,

dev = -8.66). The indication of this is that Bilingual instructional strategy is more

effective in facilitating the achievement of students in Yoruba translation that then Peer

tutoring strategy and conventional instructional strategies.

In addition to this, the factor summary table displays the correlation efficient of

0.414 and multiple R- squared of 0.171 from the regression that include covariates in

addition to the factors. This accounted for 17.1% of the total variance.

To further test the actual source of the significant effect of treatment on students’

achievement on Yoruba translation, the scheffe post hoc test was carried out. The

summary of the result is presented in table 4.3.
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Table 4.3: Scheffe-post hoc test of achievement in Yoruba translation.

Treatment No X Bilingual Peer Tutoring Control
Bilingual 100 80.73 * *
Peer Tutoring | 100 73.60 * *
Control 100 64.40 * *

*pair significant different at 0.05

From the Table 4.3 above, it could be deduced that the Bilingual instructional

strategy was significantly different in mean score (x=80.73) from the Control group

(x=64.40). Also, the Peer tutoring instruction (x=73.60) was significantly different from

the Control group (x=64.40). Additionally, there was also significant difference in the

achievement score of Bilingual instruction and Peer tutoring instruction. Consequently,

all the three contributed to the significant effects observed for treatment on achievement

of students in Yoruba translation.

Hypothesis 1 (b): There is no significant main effect of treatment (Bilingual instruction

and Peer tutoring) on students’ attitude towards Yoruba translation.

The result of hypothesisl (b) is presented in table 4.4

Table 4.4: Summary of post-test attitude towards Yoruba translation by treatment, verbal
ability and gender

Source Sum of Df Mean F Sig. Eta
Squares Square squared

Corrected model 3765.591 18 209.199 | 32.139 | .000* 673
Pretest knowledge 36.020 1 36.020 5534 | .019* 537
Main Effect
Treatment group 1463.432 2 731.716 | 112.413 | .000* .019
Verbal ability 230.033 2 115.017 | 17.670 | .000* 444
Gender 2.05E-03 1 2.059E-03 .000 .968 112
2-Way Interactions
Treatment x verbal | 651.726 4 162.931 25.031 | .000* .263
ability 59.094 2 29.547 4539 | 0.11* 031
Treatment x gender 11.164 2 5.582 .858 425 .006
Verbal ability x gender
3-Way Interactions
Treatment x  verbal 97.945 4 24.486 2.762 | 0.005* .051
ability x gender 1829.076 | 281 6.509
Error
Total 5594.667 299

*significant at p < 0.05
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Going by the result in table 4.4, it could be observed that the treatment has
significant effect on students’ attitude towards Yoruba translation (F (2,281) = 112.413; p
< 0.05). This means that there is significant difference on the adjusted post-test attitudinal
scores between students exposed to bilingual instruction, peer tutoring and those in

control group, hence, hypothesis 1 (b) is rejected.

Table 4.5: MCA of Post-test attitude scores by treatment, verbal ability and gender

Variable + N Unadjusted Eta Adjusted for Beta
Category independents +
covariates deviation
Treatment group
Bilingual 100 2.20 2.26
Peer tutoring 100 2.10 2.16
Control 100 -4.29 .70 -4.42 72
Verbal Ability
Low 104 21 .88
Medium 92 1.39 14
High 104 -1.49 27 -1.00 18
Gender
Male 179 -.26 -0.2
Female 121 .39 .07 .03 .00
Multiple R-square 531
Multiple R. 729

Table 4.5 shows that, in the treatment groups, Bilingual instruction ranked highest
in the adjusted post-test attitudinal mean score (x= 75.53, Dev. 2.26) followed by Peer
tutoring (x = 75.43, Dev. = 2.16) and Control group (x=69.04, Dev. = -4.42). Based on
this, Bilingual instruction could be said to be more effective at enhancing students’
attitudes toward Yoruba translation, followed by Peer tutoring and modified conventional
instruction.

Also the factor summary table displays the correlation efficient of 7.29 and
multiple R-square of 0.531 from a regression that include covariates addition to the

factors. This accounted for 53.1% of the total variance.
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Table 4.6: Scheffe Post Hoc Test on attitude towards Yoruba translation

Treatment N x Bilingual Peer Control
Tutoring
Bilingual 100 75.53 *
Peer Tutoring 100 75.43 *
Control 100 69.04 | * *

*Pair significant different at < 0.05

Table 4.6 demonstrated that Bilingual instruction (X 75.53) differs significantly
from the Control group (X = 69.04). Also, peer-tutoring (X 75.43) differs significantly

from the Control group (X = 69.04). However, there is no significant difference between

bilingual instruction and Peer tutoring as revealed by the statistical expression

Hypothesis 2(a)

There is no significant main effect of verbal ability on achievement of students in
Yoruba translation.
Based on the results in Table 4.1, it is clear that the main effect of verbal ability on
achievement of students’ in Yoruba translation is significant (F(2, 281) = 4.099 p < 0.05).
Therefore, hypothesis 2 (a) is rejected. The inference from this is that students from low,
medium and high verbal ability group differ on achievement in Yoruba translation.

To further explain these differences, Table 4.2 shows that students with the
medium group (¥ =76.52, Dev = 1.54) had higher adjusted posttest achievement mean
score in Yoruba translation followed by those in lower group (¥ = 73.88, Dev. 2.15),

while those with high level of verbal ability had the lowest achievement mean score in

Yoruba translation (X = 68.75, Dev. -3.51).

Table 4.7: The Scheffe Post hoc test of achievement in Yoruba translation by verbal

ability
Verbal Ability N. x Low Medium High
Low 104 | 73.88
Medium 92 76.52 *
Control 104 | 68.75 *

*Pair significant different at < 0.05
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Table 4.7 reveals that students with medium (X = 76.52) and high verbal ability
(i = 68.75) differ significantly in their achievement in Yoruba translation. However,
there is no significant difference in the achievement in Yoruba translation of students
with low verbal ability and high verbal ability. Also, the difference between students with
high and medium ability did contributed significantly to the effect of verbal ability on

achievement in Yoruba translation.

Hypothesis 2 (b)

There is no significant main effect of students’ verbal ability on the students’
attitude of students towards Yoruba translation.

Table 4.4 shows that students’ verbal ability has significant effect on attitude of
students towards Yoruba translation (F (2, 281) = 17.670; P < 0.05). Hypothesis 2(b) is
therefore rejected. The indication is that there is significant difference in the adjusted Post
test attitudinal mean scores of students towards Yoruba translation across low, medium
and high level ability.

Table 4.5 explains this significant differences further, that students with medium
verbal ability had higher adjusted attitudinal mean scores (X = 74.73, Dev. = 0.14, P <
0.05) than those with low level verbal ability(X = 73.55, Dev. 0.88) and those with high
level of verbal ability (X = 71.68, Dev. — 1.00).

In order to trace the actual source of significant effect of verbal ability on

students’ attitude towards Yoruba translation, table 4.8 is presented.

Table 4.8: Scheffe Post hoc Test of attitude of students toward Yoruba Translation

Verbal Ability N. X Low Medium High
Low 104 73.55 *
Medium 92 74.73 *
Control 104 71.88 * *

*Pair significant different at < 0.05

As shown in Table 4.8 above, there was significant difference between students
with low verbal ability (X = 73.55) and high verbal ability (71.88). Also, there was pair

significant difference between students with medium verbal ability (X = 74.73) and high
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verbal ability (X = 71.88). However, the difference between students with low and
medium verbal ability is not significant as regards their attitude towards Yoruba
translation. This indicates that the two pairs of students with high and low, medium and
high levels of verbal ability are responsible for the significant effect of students’ attitude

towards Yoruba translation.

Hypothesis 3(a): There is significant main effect of gender on students’ achievement in
Yoruba translation.

Table 4.1 shows that students’ gender had no significant effect on achievement in
Yoruba translation. (F (1,281) = 1.100, P > 0.05). Hypothesis 3 (a) is, therefore, not
rejected. This means that there is no significant gender difference in students’

achievement in Yoruba translation.

Hypothesis 3(b): There is no significant main effect of students’ gender on their attitude
towards Yoruba translation.

Based on the results in Table 4.4, there is no significant main effect of gender on
attitude of students towards Yoruba translation (F (1,281) = 0.002; P > 0.05). Hypothesis
3(b) is, therefore, not rejected. This suggests that students’ gender did not contribute

significantly to the attitude of students towards Yoruba translation.

Hypothesis 4(a): There is no significant interaction effect of treatment and verbal ability
on students’ achievement in Yoruba translation.

Table 4.1 shows that the two-way interaction effect of treatment and verbal ability on
achievement of students on Yoruba translation is significant (F (4,251) = 2.466; P <
0.05). Hence, hypothesis 4(a) is rejected. In order to explain this significant interaction

effect, Figure 4.1 is presented.

48



S0
21
80 Hig — -1 —-80
70 "g,ggg 6846 il 7018
60 ~ 5869
50
40
30
20
10
0] T T 1
Low verbal ability Medium verbal ability High verbal ability
=4—Treatment| —l=Treatmentll Control

Fig. 4.1: Line graph showing the interaction effect of treatment and verbal ability on
achievement

Figure 4.1 demonstrates that, among students with low verbal ability, Bilingual
instruction was more effective than Peer tutoring and control group. The same goes for
students with high and medium verbal ability.

Hypothesis 4(b): There is no significant interaction effect of treatment and verbal ability
on students’ attitude towards Yoruba translation.

The results from Table 4.4 shows that the interaction effects of treatment and
verbal ability groups were significant (F(4,281) = 25.031; P < 0.05). Hence, the null
hypothesis-4(b) is rejected. Figure 4.2 presents the explanation of this  significant

interaction effect
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Fig. 4.2: Line graph showing the interaction effect of treatment and verbal ability on
the attitude of the respondents

Hypothesis 5(a): There will be no significant interaction effect of treatment and gender
on students’ achievement in Yoruba translation.

From Table 4.1, the two-way interaction effect of treatment and gender on
participants’ achievement in Yoruba translation is significant (F(2,281) = 3.488; P <
0.05). Consequently, the null hypothesis 5(a) is rejected. To further explain this pattern of
interaction, Figure 4.3 is presented.
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Fig.4.3: Line graph showing the interaction effect of treatment and gender on
achievement

Based on the results shown in Figure 4.3, it could be deduced that among students
exposed to Bilingual instruction, female participants had higher achievement score in
Yoruba translation than their male counterparts. However, for students who were exposed
to Peer tutoring and the Control group, male participants scored higher on measure of
achievement in Yoruba translation than the female participants. The interaction is dis-
ordinal.

Hypothesis 5(b): There is no significant interaction effect of the treatments and gender
on.students’ attitudes toward Yoruba translation.

The results from table 4.4 above demonstrates that the two-way interaction effects
of treatment and gender on attitudes of students towards Yoruba translation is significant
(F (2,281) = 4.539, P < 0.05). Therefore, the null hypothesis is rejected. Figure 4.4 further

explains this interaction.
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Fig.4.4: Line graph showing the interaction effect of treatment and gender on the
attitude of the respondents

Figure 4.4 shows that, among students treated with Bilingual instructor, female students
scored higher on measure of attitude than their male counterparts. However, the scores of
male students on the measure of attitude was higher than those of female students. For
students exposed to treatment as usual (control group), their scores were the same. This

pattern of interaction is disordinal.

Hypothesis 6(a): There is no significant effect of verbal ability and gender on students’
achievement in Yoruba translation.

Table 4.1 shows that there is no significant effect of verbal ability and gender on
students’ achievement in Yoruba translation. (F(2,281) = 1.549; P > 0.05). Based on this,
hypothesis 6(a) is not rejected.

Hypothesis 6(b): There is no significant interaction effect of verbal ability and gender

on the attitude of students towards Yoruba translation.
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Table 4.4 reveals that there is no significant interaction effect of verbal ability and
gender on the attitude of students towards Yoruba translation. (F (2,281) = 0.858; P >
0.05). Hence, hypothesis 6(b) is not rejected.

Hypothesis 7(a): There is no significant interaction effect of treatment, verbal ability and
gender on the achievement of students in Yoruba translation.

Table 4.1 shows that the 3-way interaction effect of treatment, verbal ability and
gender on achievement of students in Yoruba translation was significant (F (4,281) =
3.0721; P < 0.05). Hence, hypothesis 7(a) is rejected.

Hypothesis 7(b): There is no significant interaction effect of treatment, verbal ability and
gender on the attitude of students towards Yoruba translation.

Table 4.4 shows that the 3-way interaction is significant (F (4,281) = 3.762; p
<0.05). Hypothesis 7(b) is, therefore, rejected.

Summary of Findings
The findings of the study are summarized below

1. There is significant effect of treatment on students’ achievement in Yoruba
translation. Students in ' Bilingual instruction had higher adjusted Post test
achievement mean score than those exposed to peer-tutoring and Control group.
Based on attitude towards Yoruba translation, bilingual instruction also had
higher adjusted post test attitudinal mean score, followed by peer-tutoring and the
control group.

2. The main effects of students’ verbal ability on achievement in Yoruba translation
is-significant. Students with medium verbal ability had higher adjusted post-test
achievement mean score in Yoruba translation than students with low and high
verbal ability. In attitude towards Yoruba translation, students with medium
verbal ability also scored higher in their post-test mean score than those with low
and high verbal ability.

3. There is no significant main effect of gender on students’ achievement in Yoruba
translation. Likewise, no significant main effect is recorded in the attitude of

students’ towards Yoruba translation based on gender differences.
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The 2-way interaction effect of treatment and verbal ability on students’
achievement in Yoruba translation is significant. Similarly, there is significant 2-
way interaction effect of treatment and verbal ability on students’ attitude towards
Yoruba translation.

There is two-way interaction effect of treatment and gender on students’
achievement in Yoruba translation. Also, there is interaction effect of treatment
and gender on students’ attitude towards Yoruba translation.

There is no significant interaction effect of verbal ability and gender both on
students’ achievement in and attitude towards Yoruba translation.

The 3-way interaction effect of treatment, verbal ability and gender is significant

for both students’ achievement in and attitude towards Yoruba translation.
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CHAPTER FIVE
DISCUSSION, CONCLUSION AND RECOMMENDATIONS

5.1  Discussion of Findings
5.1.1 Effect of Treatments on Students’ Achievement in Yoruba Translation

The outcome of this study showed that there was a significant effect of treatment
on students’ achievement in Yoruba translation. Specifically, it was found that the two
strategies were very effective in enhancing the achievement of students in Yoruba
translation, as students exposed to both (Bilingual instruction and Peer Tutoring) scored
higher on the measure of achievement in Yoruba translation than those in the Control
group as usual. This finding should not be amazing as the two strategies have been noted
to be effective in classroom teaching, thus raising academic achievement (Olagbaju,
2009, Adekoya and Olatoye 2011). The superiority of Bilingual instruction over Peer
tutoring and the Control group is justified by the assertions of Olagbaju (2009) and Mora
(2011) that code-mixing and code-switching (which are elements of bilingual instruction
assist the learners who could not express themselves in one language to switch to the
other in order to compensate for the deficiency. Also, the use of the two languages makes
learning more interesting. The use of second languages makes them eager to learn the
second language. The finding, however, negates the assertion of Eze (2004) who noticed
that bilingualism has been a major cause of poor achievement in school.  This finding in
this study could be due to the fact that the participants for this study live in the
environment where the mother tongue (Yoruba) is spoken more fluently than the second
language (English) whichis the official language. Hence, the use of Bilingual instruction
may serve as a link between the home language and the school language. Moreover the
subject involved is Yoruba translation which involves the use of both languages.

Similarly, the effectiveness of Peer tutoring instructional strategy over the Control
group is also in order, as the finding is in line with the studies of Gaustad (1993),
Kalkowski (2001), Nazzal (2002), and Adekoya and Olatoye (2011). They claim that
Peer tutoring has the potential of raising students’ academic achievement, as it has the
advantages of having less rigid characteristics than teacher-student interactions in a
school setting. Thus, this strategy is effective because the strategy allows the participants
to swap roles with one another thereby increasing their level of confidence and

understanding. The students were allowed to rub minds together in order to look for the
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adequate words which could adequately match some vocabulary items in the mother

tongue.

5.1.2 Effect of Treatment on Attitude towards Yoruba Translation

In relation to the effect of treatment on the attitude of students towards Yoruba
translation, the finding revealed that both treatments (Bilingual instruction and Peer
tutoring) were more effective than treatment as usual (control) in developing the attitude
of learners towards Yoruba translation. Bilingual instruction was more potent on
developing the attitude of the participants in Yoruba translation than Peer tutoring and
Control group. This could be linked to the fact that code mixing and code switching may
allow the learners to view some words that are more difficult to translate, as simple. This
will make them to develop positive attitude towards the course. This is in agreement with
Olagbaju’s (2009) claim that switching between L1 and L2 has the ability to place
learners in their comfort zones in the classroom. Also, the fact that Peer tutoring is found
to be effective in developing attitude of students towards Yoruba translation in agreement
with the findings of Gaustad (1993) that Peer tutoring does not only enhance the
academic ability of students, but also has the potential of increasing the self-esteem of
individuals through social interaction and contribution to classroom learning. The ability
of the students to relate well with their counterparts and contribute to the teaching and
learning process might allow the students to develop a positive attitude towards Yoruba

translation.

5.1.3 Effects of Verbal Ability on Students’ Achievement in and Attitude

towards Yoruba Translation

The result obtained in this study also showed that there was significant effect of
verbal ability on achievement in and attitude towards Yoruba translation. The study
revealed that the only area where significant effect existed on verbal ability and
achievement was in the pair of students with high and medium verbal ability, while other
pairs were not significant. In relation to the attitude towards Yoruba translation, the pairs
of students with low and high as well as medium and high verbal ability were found to be
significantly different, whereas the pair of low and medium verbal ability were not.

This finding is in consonance with Oladunjoye (2003), who asserts that

performance in language learning is not independent of students’ verbal ability and that
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verbal ability of average students is lower than those of high-achieving students. The
study, however, negates the studies of Bell and Perfitti (1994) and lyagba (1994) that no
significant difference existed in the performance of students with high and low verbal

ability.

5.1.4 Two-Way Interaction Effects of Treatment and Verbal Ability on Students’

Achievement in and Attitude towards Yoruba Translation

The finding of this study revealed that the two-way interaction of treatment and
verbal ability on students’ achievement in the attitude towards Yoruba translation was
significant. The study demonstrated that regardless of the level of verbal ability of the
students, those students treated with Bilingual instruction will score high on the measures
of achievement on Yoruba translation. However this interaction varies for students’
attitudes towards Yoruba translation/ while students with low and high verbal ability
responded better on Bilingual instruction than those treated with Peer tutoring and
Control group participants with medium verbal ability responded better with exposure to
Peer tutoring than their counterparts with Bilingual instruction and Control group. This
study is in line with the study of Olaboopo (1999), who found significant interaction
effect of treatment and verbal ability on students’ achievement. The implication is that,
while looking for treatment packages that could effectively enhance the performance of
students in Yoruba translation across levels of verbal ability, Bilinguals instruction
remains the best strategy all through. However, for the measure of attitude, learners with

medium verbal ability responded better to peer-tutoring.

5.1.5 Two-Way Interaction Effects of Treatment and Gender on Achievement and

Attitude towards Yoruba Translation

The result obtained from this study indicated that the two-way interaction effect
of ‘treatment and gender on achievement and attitude towards Yoruba translation was
significant. The study demonstrated that female students responded better to bilingual
instruction than the male participants. However, the achievement of male students was
better enhanced under peer-tutoring and Control group than their female counterparts.
This was because, male students are noted for ability to mix together with peers under
normal classroom setting and the tendency to participate (or dominate) during peer-

tutoring is high. However, in Bilingual instruction, male participants may be afraid of
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losing their esteem while code-mixing and code-switching but female students may have
nothing to lose using both languages in classroom interaction.

In relation to attitude towards Yoruba translation, female students also responded
better to Bilingual instruction than their female counterparts. Both male and female
participants responded in the same way in the Control group, while male students did
better on exposure to peer-tutoring. The implication of this study is that, while looking
for the treatments to facilitate the achievement of students and their.  attitudinal

development towards Yoruba translation, gender should be considered.

5.1.6 Two-Way Interaction Effect of Verbal Ability and Gender on Achievement
in and Attitude to Yoruba Translation
The finding from hypothesis six revealed that there was no significant interaction
effect of verbal ability and gender on both the achievement in and attitude of students
toward Yoruba translation. The implication is that, regardless of the level of verbal ability
(high, medium, low) of students and their gender (male or female) students can still have
positive attitude towards Yoruba translation, if effective instructional strategies (like

Bilingual and Peer tutoring) are properly put in place.

5.1.6 Three-way Interaction Effect of Treatment, Verbal Ability and Gender

on Achievement and Attitude towards Yoruba Translation

This study indicated that the three-way interaction of treatment, verbal ability and
gender on achievement in and attitude toward Yoruba translation was significant. This
presupposes that, for the treatments used in this study to be effective, the interaction of
moderating variables should be considered. This is because the levels of verbal ability
and gender have the potential of influencing the type of treatment used for enhancing the
academic achievement and attitude of students to Yoruba translation.

52 Conclusion

This study established the effectiveness of Bilingual instruction and Peer tutoring
in enhancing achievements in and developing positive attitude towards Yoruba
translation among students. The study also showed the superiority of bilingual instruction
over peer-tutoring and control group. The potency of the treatment could, however, be

mediated by the level of verbal ability and gender. It could, therefore be concluded that
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the achievement in and attitude of students toward Yoruba translation could better be

enhanced using the two strategies observed in this study (Bilingual instruction and Peer

tutoring) as they have the potency of making teaching and learning flexible and

promoting cooperative learning among students.

5.3

Recommendation

Based on the outcome of this study, the following recommendations were made:

1.

5.4

areas:

In order to improve the achievement in and attitudes of students toward Yoruba
translation, the two strategies used in this study should be recommended for
usage.

Language teachers (especially Yoruba teachers) should  always take into
consideration the learners’ level of verbal ability before choosing any of the
strategies used in this study for enhancing the performance of students and their
attitude towards Yoruba translation. This is because the level of verbal ability has
been found to have effects on knowledge acquisition and attitudes towards
learning.

There should be training and retraining of language teachers on the effective use
of Bilingual and Peer tutoring instructional strategies for the teaching and learning
of Yoruba translation among students in Colleges of education. This could be
done by the government and professional bodies.

Curriculum planners should incorporate the usage of bilingual and peer-tutoring
instructional strategies as part of the approved strategies of teaching at all levels
of education.

The pre-service language teachers should be effectively trained on the effective

usage of Bilingual and Peer-tutoring instructional strategies.

Contributions of the Study To Knowledge
This study has no doubt, contributed to the body of knowledge in the following

Although many researchers have used the two strategies employed in this study

(Bilingual instruction and Peer tutoring) in the past, this study is one of the few

that has used the strategies to enhance performance and attitude of students in
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Yoruba translation. Hence, this study becomes a veritable background for further
studies.

2. This study also discovered that Bilingual instruction as strategy is superior to
peer- tutoring instructional strategy in enhancing achievement in and attitude of
students towards Yoruba translation. It serves as an eye-opener for the language
instructor on the type of treatment that could be most effective in handling

achievements in Yoruba translation.

5.5  Limitations of the Study

This research covered only six Colleges of education out of the eleven Colleges of
education in the South West of Nigeria. This study did not include the privately owned
Colleges of education in the zone.

While moving from one college to the other, some variables might have interfered
with the study during the screening, collection and training processes.

This research involved the usage of two teaching strategies, namely: bilingual and
peer-tutoring. There were other teaching strategies that were not explored by this
researcher. Despite these limitations, the study provides a good reference point to sustain
appropriate instructional strategies lecturers could employ in teaching Yoruba language

translation in our colleges.

5.6  Suggestions for Further Study
The two strategies used in this study could be applied to other subject areas, such
as Science, Hausa language, Social science and Arts subjects. Other researchers could

also focus on using the therapies at other levels of education.
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APPENDIX I (ASOMO (| KIIN-Ni-Ni)
ACHIEVEMENT TEST IN YORUBA TRANSLATION (ATYT)

AKIYESI: Tullmo [ awo[n ede ge[1é0sil) wollnyil] silJ éde Yoruldball.
Example of Translation in Prose form

ACHIEVEMENT TEST IN YORUBA TRANSLATION
TuDOmo1J ayolka yilJilJ si ed¢ Yoru[Jball.

Yorullball language is one of the major Nigerian languages. Many books have
been written in Yoruba for primary, secondary and tertiary institutions. As Yoruba, it is
necessary that we know, not only how to speak the language, but also to read and
translate.

The knowledge of how to read and write and translate Yoruba language would

certainly enable the language to compete favourably with other Nigerian languages.

Example of Translation in poetry form
English Version
Tuldmo[J[J ayollka yilJil] lallti ed¢ ollyilInbo[J sil] ¢de Yorullball.

1. Nothing works like patience
Few can practise it
But it is very hard to endure
The man in a hurry misses the way
Patience is good.in all things
And to have wisdom
You must be patient,
Is like a garden full of weeds.

Tallbil]
2. An once of patient
Is worth a pound of brain.
Impatience brings some grief, discomfort, misery, sadness and failure
With patience, careful planning, hardwork and dedication.
Success is sure to come one day!

Adewoyin, S.Y. (1997)
(Source: Adewoyin, S.Y. 1997)
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APPENDIX II (ASOMOL 11)

Tha tiC] awolIn akélko[1Jo1] koLl sil] Aallyan OgbufollI/ItuImol[][] Ed¢

Iwé iObéere yilill wall fulln gbillgba ol Oroll() 1é0nu ati millmoll érol]
akeUkoI oI lolril] iha till wolln kol sil] ilJtumoll[J éde. Ohun til] a ball
gbo 1] nilIbil] yollol] wa fulln illwalldilJ[JilJ jjilinlel] ati p¢ a ol] lold o[l nil]
i0lo0 asilril] ni.

A roJ0 yilln lalti dallhun awolln ilJbéere woll[nyil] gélIgéll boll sle ye

yilln gan an.

ABALA (A)

11é- Iwé :

OOduln Akékod Do :

AkolJ-n-balbo :

AKIYESI
Fi oOwo [ sil] ¢yilJ tilJ ol ball erol] relJ mu nilJnul] awolIn ato[Jjol] ol Oro[]
isalJled yiJill.

BG: = BélJell Gan-an-ni
B = Bérel]
R = Ralral]
RP = Ralral] PalltallpalJtall
ABALA (B)
BG|B |R |RP
1 | ItumolI[1 édé sUilJse dallra
2 | EOko [ nilJpa iltumoll ] &édeé slollro
3 | Mol nifel10e0 iDtumo1 ] ede sOills[e
4 | SOi0sOe iftumo[] &de tulln ildmoJ ) mi s(e
nilJpa e¢Jkol1] Yoruldball mi
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5 | Awoln ilpédé kan ko) roUruln lalti
tulJmoUI U

6 | Killkoll elkoll[] nillpa ilJtumol][] ede jél]
o0 na i0fasiUkol] sCollfoll

7 | Ogboln kiOkoO [ eDko D tiltulmoI ] ede
Yorullball sil] gel1€[Isil] dijul] pullpol][]

8 | Kol roOrulin lalti s agbékalel] erol] elni
nillgba til] a ball nJ tuDmoJ[J afoJ[]

9 | N kol nifeél] sil] ibéere til] oll dall lolrilJ
i0tumol ][] ede

10 | EOkoU nilpa i0tumol &dé rolUruln
pullpolll]

11 | Lol OroJ [ kan awoln ibéere loUril] iJtumo][]
ede  kilJi[] wulllo[] pullpolJ[] fulln
i0dagbasoké iimo 1.

12 | Koll wulllol kill all gberol] tilltuldmolJ[] ede
ki) all tolJ tulJu

13 | O nall til) awolIn olulJko 1V n(J gba koI ()] ni
¢OkoO T i0tumo [ ¢de kol wullni lodri to[].

14 | Nillgba tilJ a ballgbélrold] siJl€[] fulln
tilltuJmo ] éde a malla rorulln.

15 | TiOtuOmo[ [ éde wulni loOri

16 | O0po I asDifisCe kilJi) jeD O kil n nilJ ifé0]
stils0e idtumol[] ede

17 | Ara milJ ki(JilJ) yall galgall niligba til] woll[n
ko[ bald malallki() iCltumo O[] &d¢ mi.

18 | SUilse iJtumol] [ ede kol nilJ ipa kan lo[ri[]
eJkol10J ede Yorullball.

19 | Olullkol1[J ko[ niJlo[] gbillgba
akéTkoJ o] nilJyaanjull lati sfle iJtumol ][]
ede til] olJ dallra.

20 | N oJ s¢ iJtumoJ [0 ede bill mo ball ril] e[Ini
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koD mi nilJ silJse n t¢[J1é nilJpa bil] moslle
le kol ol1.

21

Ti  elinikel]00ni  ball gbolll]l ede ajejill
dalradalJra e[1ni nalJa yolJolJ s[e i(Jtumo[][]

edeé tol] dalJra nilJ &édé nalla.

22

OluUko0J nilJlo lalJti jaldra mol] isé[] wolln
ballyillil[] jull ti té[J1el] lo[] nilJgba til] wolln
ball nlJ ko] ni iJtumoJ ] ede.

23

O sle paltakill ladti jiroOrol peOlul) awolln
akéIkoI o] lolril] asillslle tilJ wolln ball
sle kil won 1¢ tuldmo [ ¢de bi o0 tilJ tolI
ati bioti ye[l

24

Yool jel kil kolrildyall wall fulln
akelko[J[Ho[] lallti  malla  tulmo[][]
o0 Opo00loOpodd ohun tid ol gbol1 til]
olukoO ball n0 yeD i0tumol eéde woll
lalJil] fi ako[Jkol] sUolfoll.

25

N koll nifeél] sil] kill olullkol1[J malla
jidroOrod lodrilJ awoln as[JilJs[e mi nildnul]

yvalrall ikéko O Dol .
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APPENDIX III (ASOMOL I11)
VERBAL ABILITY TEST (Adapted from Alimi 2010)

AKIYEST

O kol gbolldoD lold ju olgboUln ilséljull loD lallti dalhuln ilJbéere
wollnyil], bil] a ba ril] awolIn i[Jbéére ti(] o nira, fi silJle[] kil[J o pada wa se e.
Mall fiasillkol] sllofol] loril] is[Jél] yilJil].

1. Ewo ni awolIn gbolllolhuln i0salel to fi iltumo) o1Urot) [ yillil]
“ajal] wa bu ollkunrin apinlé[]ta je[1[] la[Inaa” han?
(@) Aja wa nikan lajal] Oyilnbo[]
(b) OOkuUnrin apinlé[1ta na ape(10] lalinallal]
(d) OrilJ aalred ni oOkunrin apilInléDta wa balyilJilJ nilJtori[] aja wa
til) bulJ ul] je[J la[Jnaa
(e) O dalIbi[J e[Ini pé ajal] ko[riira &wo [n apinléJta.
(eJ) OOkunrin apilinléJta ni(] egbo [ le[10s¢ [ laliti nnkan bi o0 sel
to[] koOjall.
2. Awon nnOkan wolOnyill fara joO ara wolln. Kol awoln 1é00ta rel]
sillnul] akalOmo [ yilJill ( )
(a) TaDbiDliO i0joDkoDo
(b) O0OkuOnrin
(d) IbulJsulln
(e) Apotil]
(e[1) Apoti(] isulJra
(f) AsUolJ inura
3. BilJ idoJtil] slle jeld si aruldn bé[Jel] ni ildmol]Utoldtol] slle jél] sill

(a) Ellgbin

(b) Ijalnu/iko-ara-e[Ini-ni[J-i[JjalInu
(d) Omi

(e) AlaDalfiall

(el]) Imo 1 UtoJtol.
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4. Awoln nnlJkan wolJ[nyill jo[) ara wolJn. Ko[J awoln le[](Jtal] méjil]
til] ol yalltol[] sillnul] akallmo[J[] yii ( )
(a) Aaro
(b) Ifal
(d) Owe
(e) Ebese
(e)) Irukere
5. Bi ol0wol] sle jell si alJallyall, beJ[]lel][] ni i[JselJju aallyall jel] si.
(a) WallkalltilJ (b) OJjo[J ori
(d) Akol ko[ (e) Aago (e[)) Iketa (f) OsCull.
6. AwoJn nnkan wol OnyilJ joOl ara wolIn. Kol awotn le0Jta méjil] il o[l
yallto[J[] silJnul]) akaldmo[1[] yilJilJ
() (a)Ibu(b) Odo (d) Irald (e) AdalgulIn odoD (e[J) Odo ol[Jja.

1. BilJ illharil] se le si orill, bé[1&[] ni abélire[ ][] jel sil} (a) Hihun (b) Iran
(d) Ojuld (e) Ibi
(el]) Owull.

8. AwolIn nnJkan mé[ri(In woll OinyiC] jolJ ara wolJn. Kol awolIn &yil] ti[]

olJ yatoJ[J silJnul] akalmoJ O yii
( ) (a) OnwoOran (b) Akollpa (d) Lameyiro (e) Sojull mi kollro[] (el])
OnkoJ Owé.
9. Bi ooru se jell si eelIru, ni gbéllgilere je] sill (a) Agbéllgilére (b) Igi (d)
Illboln (€) Ejol) (e)) Ikalln
10. Awoln nnlCJkan méUrin wollOnyill joOJ ara wolln. Kol awolln ti o[J
yallto[J[] silCnulJ) akaldmo[1[] yilJilJ
( ) (2) kanilInkanin (b) Omi (d) Balull[Iwel] (e) AslJol] ilInura (e[])
E[gbin
11. Ewo nilJnu] gboUloThuldn wollCnyilJ ni ko[l joCra wolln ?
(a) Igba nil] san ni
(b) Afokansi[] kii pani 1€bi
(d) Onill lamoJJ aoll molllla
12. Bi ¢[drolJ ildballnisolJ[roJ[] slle jél] si ohulln, béJel] ni 1€[Jta jélJ sill

(a) Idalnimo] [
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13.

14.

15.

16.

17.

(b)il¢ ibfillwé-ralins[1é0]

(d) KikoOwé

(e) Apol] illwé

(ell) Iwé

Ewo nilJnul] gboUloThulln méjill tol] wall nisale[] yill il) lo] tullmo (]
sil] pé o1 [Jmo[]Jwé ni John je[] ?

(a) Bob a ma well lo[Jjoolljullmol1[]

(b) John ati Bob jel] ollré[]

(d) Bob ni o jallwé olullboril] nillbi illdil]je i(lwéll willwel] willwel]
loJOduln tolJ kol[Jjal]

(e) John fagba han Bob lo[[0sel] to[] ko[Jjall.

Bi ilJwall rere se jé[] illteriba, bé &[] ni oIse[llull jel (a)

Os[Ielul] (b) IteDriliba

(d) Oro (e) Agbalra (e[]) Owol]

Ewo nifnul awoln gboOloThun yill loD tumoD 0 sil] pé “OCgbelni

Smith ni awo[n ¢roJja kan ?”

(a) Awoln eléde kan dalra ju olJmilIran lo[].

(b) IdaOméTjo] awo[In eleéde to wall nilinull olJgba ni a 1& pé nill éyal]
eléde kalln nalla

(d) OriJsi0ill awoln eléde kan ti wolln polJ ni Bashire lol] wa nilinul]
ollgba

(e) Gbogbo eléde to wa nilJnul] lo[J jé ti OllgbelIni Smith

(el1) OOpo [ awolln agbél to[] wa laldulJugbol] yiTJil] ni wolln jel]

¢lya edléIde kan to n[1 je[] Gamworth.

Awolln orisUilJil) oD Orol méUrilin kan jo[) ara wolln éwo lo[]

yallto[J[] ? (a) OdolJ (b) 11é

(d) Erékullsul] (e) Il¢€ alalJwo (e[]) Ojull sallnmol][]

Ewo ni oril] o[Jrol1(] til] o jel] moll[ arollkol] asoll[Jtan jull ? (a)

Abé[ré[] ajelsallra (b) Ollwoll olImol1dé ko[l to[] pellpel] (d) IrilIn

alJjol] kan til] mo rin lojulJ omi (e) DilJdellkun ilJwa ilJballjé[] ni

awoln 1lé eJkolJ o] wa.
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18.

19.

20.

21.

22,

23.

24,

Ewo nillnul] gbolllolhulln méjil) yillill lo[) jolra wolln? (a)

Ailéso] Oro[1 0] nii béJrel) oriJbuul]

(b) Ol¢ nii melsl]e ole ¢ tol1[] (d) Ajall tol] yol] kil ball eyi til] kol[] yo

sl]eré (e) E[ni ba taja yellpel] yo gbowol] olTkullta.

Ewo ni olJ jé0J mo[J arokol] aje[(JmoJ (] illsiClpayal] jul] ?

(a) IsJ¢0 déJréIba dallra ju isJ¢[] kallfillnJta lo[)

(b) 1€ 10 gbe[1bil] adullgbol] mi

(d) Iwa oDmoOludabill

(e) Eré oril] itagé kan til] mo woll.

Gbogbo awolIn oloOye till o[l wa nil] kilaDasid, leD) ¢ wo amil]

i0daOnimo[]. Ewo ninul gbolloThuln i0saled yidid loOd jé0

otilltoJ[1 ?

(@) gbogbo awolIn ol lkulInrin tol] wa nil] kilTlallasi ke[ Irin

(b) AraUkulnrin tol] woll amill ilddalinimo[J[] wall nil[] killlalJasilJ
kelJrin

(d) O sOéesle kil awoln elni molOkalnlall akokoll wo amill

i0dal0nimo[]

(e) Awolln ololye tol} wallnil] kiDlaOasil) keUrin kililJ wo amil]

idallnimo ][]

NilJOnulJ awolln ol] HroJ [ wolJ[OnyilJ, mé[rin jol] ara wolln. Falllal]

sil] awoln ¢yi to[] yato[10J (a) EOJbi

(b) JeObi (d) KoOrillra (e) Gba (e[J) So

Ewo niJnu] awoln gbolloThulln woll Onyill nil] méji tol] fara jol] ara ?

(a) Elni ball 1éku méji yollolJ jogulin olJfo

(b) BoOOoOOde o dulin, bill illgb¢ [ nilllul] rilJ

(d) OUkan sCoso péré lobilinrin dulln mo(J lol Owoll(J ollkoL]

(e) TelIni n telIni, taki[Jsa ni taatan

(e[J) Ojull e[Jni malJa lal] alJ ril] ilJyo[Jnu

Bi e¢lyol se jé sill oDOpolr], béllell ni e[Jko 1ol Tkan jél] sil]

(a) Igba kan (b) RallralJ
(d) Igba gbogbo (e) Lol oOrekooré (el]) Lalsilko lalsillkoL]
AwolIn mé[Jrin niCinul) awoIn o] Jro1 0 woll [nyill joCJ ara wolln. Fala

sil) méjil] tolJ yato[J[J
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25.

26.

217,

28.

29.

30.

(a) Osllogbo (b) Ibadan (d) AdolJ-EkilJtil} (e) IloUrin (el)) II&-Ifel) (f)

KadunaO

Ewo ni gboJloJhuln alalkaJnpoJ 0 ?

(a) [1€ is[1é[] nalJa ti jol] palltallpalital]

(b) Baball je[Jun o[J sil] yo[J

(d) EDwull til] baball woll [ funfun

(e) AinalJ ni o] mu gaaril[J.

M¢jil] nilinul] awolin gbollloJhulln illsalJle[] yilJi[l lo[] sol]
iltumol 1] olllrol0 “Olgbélni Reed ko[l béll nill ollpollpolina
Hume”

(@) Gbogbo ilé nil] odpodpoIna Hume lo[] ball ilJgba mu

(b) Gbogbo ilé nil] Hume ni o[J jé[J ilé FulJlanil]

(d) OUgbéIni Reed nlJ gbé nill illfolkanbalé

(e) Ollgbel][Ini Reed ko) gbé nill illfol] UkalInbale[]

(el1) OUgbéni reed nill ilé toJ to] méeliT) malrulin uln siCJ iCigboro
BilJ elJnu iJloro slJe jél] silJ olJllgba, bél[Jel] ni erékullsClull slle jél
si[] (a) 11¢ (b) EtiD) oflkun (d) Okun (e) iJlulJ (e[J) Abulllé

M¢éjill wo nillnulJ ero yillilJ ni i00tumo [ J won féOre[] ballra mu?

(@) awoln ildnalwoll pépelpél] tolJ gbodn owol] mi lo[]

(b) Eré ké ke ké ni o] n[J di owo n[Jlal]

(d) AwolIn-ol¢ malla nlJ dall alaligballra tillwolln ball fi illmoll[]
sOoDkan

(e) IsClu atenumolJ [Iran kilJil] jo[nall

Merin nilInul] awo[In nnlJkan wol[Inyil[] ballra mu, to[][lka awo[In ti[]
olJ yatoI[J

(a) RuJla

(b) Ooru

(d) Ojo

(e) TamolImé[Ita

(el)) Rénlguliejill.

Ero[] wo ni o] balJra mu nilJnul) awo[In e(ro[J ilJsallle] yilJi[J?

(a) Iretil) piDpél) nlJ sCle ollkan nill dallre[]
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31.

32.

33.

34.

35.

(b) Okéleé gbellre[Ifu pelul) alallafila salln ju &yil) til) o] 1é[ran tilJ
ko[ sil] igballdulin

(d) BilJ a ball ju abe[1bel] sollke nilJgba igba, ibi pelJle[Ibel] ni yoJol[J fi

1élel]

(e) OmilInilJra kékeéré san ju ipo) ¢rull nClaCl.

(el]) Ogiri olokulJta kilJis[Jé ilé wolln.

NilJgba milJi[Jran, a malla ko[][] eénillyan nil] eeyan ballwo ni a slfle n[]

kolJ OdulJdullwa?

(a) OddiOwall

(b) Odulldwa

(d) OolJdua

(e) Oullda

(eJ) Odullda

Awolln érol] méjil] wo ni wolJ[In joll ara wolln nillnul) érol) illsallle(]

yilJilJ?

(a) Ogun awilJté[J1¢é[] kilJil] pa arol

(b) O0ro 0 till a ko[ gboll kilJiT) bilinu ninul]

(d) Bill etil] oJ ball gbolJ O yilInkin, inulJ] kilJi[J bajér]

(e) AlalJgbalJra mal] merol], baball olJle[]

(e[J) Ogun palJtakil] til] eeyan Ie fi silJle[] fulln oJmo[J ni ¢[kol1[].

Bill ogun s Je il sil] olll]tel], béllel] ni egbél] sl e jél] sil] (a) i[1bejil]

(b) Aleso (d) YilJyan

(e) Orin (e[7) ECfe]

Lélta gbelIfe[] ni 1é[Itall silJ

(a) Iyawo 1 afé[JsolJJnal]

(b) ll¢ is0¢0) adalni

(d) GoJmillna ipiInle[]

(e) Ajo &tol] iriJnna.

NilOdnu[J as[Ja wo ni adille[d i(Jra[Jna ti wulllo[J?

(a) Isinkul]

(b) Iwulye

(d) Igbéyawo

(e) IsodmoJlorullkol]
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36.

Otuldn wel oUsill, oUsi0) well oJOtuln loOwol D fil) molll jell

mol ][] as[la

(a) Ibo0 O 0Owo 10 fallgba
(b) Ikini

(d) Iranra eni lo0) Owoll [J
(e) Isé] sisle

(e) Igbéyalwoll.

78



ASOMOU( 4 (APPENDIX IV)
IWE ILANA ISUE[ 0JOOJUMOO
EJKO[ EDE YORUBA
(APPENDIX IV) KIKO[INI NI ILANA iITUMO( EDE (BI-LINGUAL
STRATEGY)

AKEDKOOOD ODLOCDUN KEOTA

OUsé0: KilJilInil]
OUjoO:
KiOlaOasiO: O0lo0Odulin kelta
1é-1we:
Isé: Edé YorulIball
Iye awolln akéUkoU DoU: Aalldol][ta
Iso00ri0 IsOé0: ftumol1[] Ede
Ako[Orill Is0é0: Ofin til) o) de iJtumol] ] &dé
AkoOkol: Wallkati[] kan. Igba: 2 Aago méUta si mé[Irin o[lsan
Ohun ¢lo[ | TkoU Uni: KaOdilbo Do Odull ti a kol apeelrel] awolIn o[l [rol ]
tilJ ati tullmoOJJ laliti GeJ¢0sil] ¢de YoruDball.
EroOngba: Nill ollpin ilJdalInilékol o, awolIn akékoJ ol [J yolloll le:
(@) sod idtumoJJ til] a fulln iJtumo ] edé:
(b) ménu ba patakill s{ilJsCe iltumoJ ] ede
(d) daldruDkod awolIn iDlalOna til] o de i0tumo [ &de
(¢) SOe almuUlot] awoln ofin tiJ o de tiJtuOmol ede I¢yilin
ilJdaldnilélko[l1JoJ[] nipa gbilJgbol[J[] ed¢ méjéjill til] a ol lo[J.
imoU 0 atedyillnwal: Akékol Dol ti nlJ gboll0J nillpa iCltumol] [ éde, yallla
ni ilé i0joOsi(0n boOyal] lalJti eJnu oniJwaalsull iljo ] tabil] e[Jlo0dmiilJran.
Iwe ito] Dkasi(J: Are[Jmu F.B. (2006). Titumo [ ¢d¢ dil] roJ Drulln, Ibadan; Emmaon
Educational Publishers.
ifalara: OlulDkoUD yolol belrell ildalnilélkold Dol rell nillpa fifi
apelJelrel] illana olngbullfoJD ni sod oD Osil] gélgél) bill atul[lmoJ[] ede
bellre[] illdallnilé koo rel].
Agbékalel IsOel: Oluko O yolol tol] awolln ilJgbésé illdalInilé ko] ol ]
rel] nillpa silJsol] ilJtumo][] edé fulln awoln ake[Jko[J[Jo[][].
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Igbésé ] Kidilnid: Olulkol ] beOré[] ilJdalnilé ko] (o0 re] ] nillpa sillsol]
i0tu0Omo [ sillsHe atullmo ] ede gélgél] bill ol1na til] a nlJ gba tuldmo[][]
ede kan sil] omillralin. KolJ sil] ede ti a kol Ie tullmolJ[J si edé milJillralln ohun
til) ol slle palltaki(] ni pé kill allmol] ollfin ati i[JlalInall til] ol] de s[Jillsl]e
istJé] atulDmolJ [J ede.
Igbése] Kejid: Olullkol][] té[Isilwalljull lal)ti mélinu ba awolln iwulllol]
iCtumo 1] édé gégéll bill oll[Ina till illgbolllIra e[Ini yé 1¢ gba wayé. O tulln
wulllol] lallti dilln i[Jja ailJnilldil] kulJ lalJarin énilJyan méjil] nillgba til] wolln
ball gbol10J ed¢ ara woln.

Baldkan nalJa ni ol tulln n0 ran ¢tol] oOOrol ajé, oOsOeluld wall
loD Owo 0 nild awulJjold til] iCldagbaso ke yoJol] sil] maa wallyé.
igbése Kelta: OlulkoO nil) lalti gbé idalniléUkoD o0 rél) loUril) &de
méjil] til) o0un nalJal) gbo [ daladala kil is(1¢0 tidtudmo I ede til) o] fé[]
ko[ 1¢ rodrul0n dalladala. Fulln apeUelred tituldmo [ ¢de GeIésil sil] ede
Yorullball niaol] gbéilldallniléko]o[1[] wal€ lo[Irill.
igbése] Kelrin: Olulkol] mélnu ba diel) lalra awolUn olfin til) ol de
tibdtuOmo [0 ¢d¢ kan sil] oOmilJran bii:

- O vyel kilJ alJ nil) i0molI [ nillpa édé méjéejill til) a fé0) sUisCé 1¢ loril]
dalJadalla.

- Kilild sle gbogbo olJrolJ[J inul] ed¢ kan ni a 1&¢ tullmolJ[] sil] ede
milJilral0n niltoril] pé as[]a maa nl yatoOJO lalti ¢Oyal kan silJ
ol0milran.

- Akayé ati akatu[nka s{e patakil] nillgba til] a ball n(J tulJmo[J ] &deé kan.

- Kol yell kil a maa tullmol[] oJroJ[] nillnul) gbollohuldn bil] wolln
sfe te[11¢ ara woln.

igbéseD KaruOn-uOn: OluUkoJ U ni laliti fi apelleUrel] ralnCpéll yilJill gbe
alalyé rel] 1él0sel] bilJi E kulJ ilé nil] ede Gel1élsil]l kol loljulltullull ati pé
awoIn Ge[1é[sil] ko[ ni[J awolIn OrilJs[Ja billi S[Jango(], Ogulln, OObatalllall ati
béell béel lod till ale téte ril) idtumo I [ fulln.

igbéléwolOn: Olullkol [ lo illana ilbéeré laliti sle illgbéléwollIn bollyall
ildallniléJkol1oJ] yé awolln akellkoll[JolJ[] nillpa bi béeré awolIln nlInkan
wo ] Unyil]:

1. KilOn ni ilJtumo[] &de?
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2. MeOnu ba awoln ofin mélirin til) a ¢ lod ki) all tol) tullmo[J ede
kan si(] o[dmilJran peDlul]) apeelJrel].
AsOekalOgbal: OlulkoU] mull ifdaUniléUkol Dol rél] wall sill illparill
nillpa fillfulln awo[In aké[ koI o1 nil] is[J€[] lallti kall sillwalljul] sil]i nillpa
awolIn ¢lyall iJtumo1 ] ede.
IkaOdiOi0: OludkoO O parill iDldalnilé ko Dol [ ré[]
Is[é0] - Amurelé: Nill olpin idanilé[Jko ol [, awolln ake[] kol o] yolloLl

se amulo awo[In ofin ti o de isé[] atumo[1[] ¢d¢ yi fulln rawo[n.
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ILANA ISUED 00JOT
EKO  EDE YORUBA

OUse: KEJI
OUjoO:
KiOlaOasiO: OOloJ Dduldn Kellta
le Iwé:
Is0é0: Edé YorulJball
Iso0 Ori0 Isdé0: ftumo10] &dé (Translation)
AkoOrilJ Is0é0: Ellya tabi oniJrullurul] iCtumol ] édeé
AkoOko[: Walkati[] kan
igba: Ikeji
Iye awolln akéOko Dol 1[1: Aalldo[(ta
Ohun élol! IkoOJOni: Palltallkol] tabil)l kaldillbolDoll0dull til) a koLl
i0tumol1 ]
EroUnUgba: Nill olpin illdalnilé1ko[l ol [1; awo[In akéUkol Lo yolloLl le:

1. me¢Inuba awolIn ellya ilJtumol] ] ede til] o] wa

2. soJ idtumo O woldn nil] soIkill sJo0kil]

3. fi apelelre[] ralnOpél) gbe alay¢ wolln 1ésel]

4. sol] iyato[ ][] lalJarin e[Jya ilJ Jtumo ][] eéde méjeéjill.
imoU atéOyinwall: Awolln akékol Dol til) n0J gbol)UJ nillpa oJ Oro1 () til) o[J
jeld mo 0 ongbufo [I'sfugboln til] ko nilJ illtumo O sil] wolln.
Iwé It6UkasiO: Arelmu, F.B (2006), Titumoll édé DiroUrun, Ibadan; Emmaon
Educational Publishers.
ifa0ara: OluUkoll ] wollnull illdalnilé[kolloU] wi pe sillsin Ajele[]] jéLl
gégélbill elni tild o0 nJ jilJsé¢D OOba illu ful0n awolIn ¢ro] lalarin i0luld kilJ
olJ tolJ belreld ise[] ré].
Agbékale) IsOé0: Olullko10) bere[] sil) nilJil) gbé ildalnilé[ko[1 o0 ré[]
kaleld ballyilJilJ.
igbéseé] KidiOnill: Olullko[1[] dallrullko(] é(lya i[ltumoll[1 &dé méjill ti[) ol]
wollllpol][] til] awolIn Yorullball allti GellélIsil] malla nl] lol] ballyilJil].
Ogbillfol] ) sOilsle (Interpretation) ati iCtumol1() &de til] ol jé[J moll killko[]
silllel] (Translation).
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Igbése Kejill: Olullkol[J sol] ilJtumoll[] awolln élya ilJtumolJ(] édé nallall
balyilJill gégéIbil) e[Inil] ti o[ nilJ illmoJ[J nillpa ed¢ méjeejill.

5 Ogbufoll 0 sUisOe: Eléyillill jel) molJ0 silJsol) olJUrol10] 1é0nu lalJi
nil] akol[Jsilé[] kankan ralirall. EyilJ je[] mo[J0J fillfi sCle o[Jgbifol](] &deé
kan sil] odmiOran lalJini[] akoOsiJle.

6 ftumoI ) &dé tol) jel] mol[l killko(l sille[): Eleyilil) je[) -mollC]
killko[] sillle[] nilJpa tilltullmol][] ede kan si o[ lmilJraln.

ighése KeOta: OluUkoU [l fi apellelrel] gbe alallyé rell 160sé kil éllyall
apellelIre[], is[1é[] Ogbufol 1] wallyé nillgba tiJ a bal) yan o[lgbifo(1[J lalJti malla
tuldmoll[] ede fulln awolIn eénilJyan lalJilJkolJ silJlel] bill kol] sle olllroll[]
ellnu.

SCOulgboOOn nil) ti il0tumo1 eéde¢. Dictionary lalti ede GelIéDsill sil]
Yoruball.
stildsle olgbufolJ[J kolJ nill akolsilllel] nillgba till tilltuldmol[l[] edeé nilJ
akoOsille tire .
IgbéléwoI(0n: Olulko[l ] béére iflbéere lo Cwoll[) awolln akékoJ o[ lallti fi
apellellre[] gbe iJtumol][J til] a fulln e¢lJyal] illtumolJ[] edeé sil]. Olullkol[][]
yolJolJ fulln awolln aké[lkol1oJ[] nildsJél] lolril] sOildslle amulllol] iJwé
atullmoJ [ ed¢e peOlull awoln ol OrodD kan lalti inull ede¢ GeléOsill sil]
Yoruball.
AsUekallgball: OluTko[1[J mull idalnilé[ko[ o)1) ré[] wall sil] iparil] fi fulln
akél kool [J nilJ is[Jé[] ayans[le lalJti kal] nillpa olJJna tilJ] a n[] gba yil] 1é[]ta
pada (Translation).
IkaOdigil: Idanilé kol Dol [ parill.
Is( &L Amiirelé: Olulko[1 0 ni kilJ awolIn akélkol [loJ[J ka nipa ollna ti an gba yi
leJtal] pada ninu ise[] atullmo[][] ¢de.
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ILANA ISCE 00JOT
EKO[ EDE YORUBA
OUsé: KEOTA
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0) Is0é0: Ttulimol 101 Edé
Akorill isDé0: Yillyill 1é0ta pada
AkoOko[: Wallkati[] kan
igba: ike[lta
Iye awoln AkéUkoUoUU: Aadolta
Ohun élol] TkoOOni: Apellelrel] awolln oJUroll[] ayalllol) til] a kol silinul]
kalldiObo0 Do Oduld laldti fi odOnall till a nJ gba yill 1é[1ta pada han.
EroUnUgba: Nill olpin illdalnilé[kol ol [}, awoIn aké kol ol [ yolJ 1é:

1. solJ ilJtumoll[] till a fulln olJUrol L] ayalllol] géllgél] bill olJ slle nilJ

asuldnmo [0 peTlul yiOyi[J 1¢0ta pada.

2. SalaDyénil0paolnatil] anld gba yill 1¢0tal) pada nil) tidtulOmo[J[J ede.

(d) Fillfi apeJeldrel] o1 rol] ] orilJsUirisJilJil]) gbe alallyé wa l1é[Jse[]

1. IyatoD O ranOpéd nilCpa tiDtuCmo 10 &de ati yiDyill 160ta pada yiiD.
iwé i0toD Okasi: Adéwoyin, S.Y (1997). Simplified Yoruba Language for Senior
Secondary Examination, Lagos; Coproment Nigeria Ltd.
ira0ara: OlullkoUd[ yolloll pé olye akélkolUol] pada sill igbésel]
fono [ [lojil] nildbi til] o1 CrolJ ] ayalJlol] ti wallyé.

Agbékale] IsOé0: Olulkoll) beUrel ildalnilékollCol0 rel] ballyillil]
gélgéD bill elni tiJ ol nill i0OmoD kiTkuln nilpa ede Gellé0sill ati ede
Yorullball nilJnul] slislle ilJtumol][J ede.

igbése KiliniO: Olullko[][] sol] illtumol)(] til] a fulln olJ(Jroll(] ayalllo[]
ballyilJit] pé: Olrol[) til] a ya lalJti inull édé kan sil] olmilJran. Ollroll[]
ayalllol] yillil] 1¢ wallyé nillpasel] illballslJepoll[] wa pel/lul]l awolln ¢ellya
millillralin. OOro0 0 ayallod ti yill woll inul] isCJé00 atullmo 1 [J &de.

igbése] Kejill: Oluko O téUsiCwalljull niCnull alayé re() nilpa sillsol] pé
o 0roJ 0 ayalllo] tilJ o] ball yiOwo[l inulJ édé YoruDball I¢ jéJ eyill til] a ko[
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nil] o00rol10J kan palito[] fulln, nilJgba ti[] awolJn milJilJran silJ walJ tilJ a nilJ
ol Oro0O fulln.

SCullgbolln til] eyil] ball ril] béllel] a malla n[] s(le amulllo[] i[Jlana
ilyilé[Jtapada (Transliteration) lallti fi ko[l olllrolJ[] ayalllo[] fulln s[illslJe
i0tumo O[] ede.

Igbésé] KeOta: Olulkol1) sol) iTJtumoll[] ilyillé[tallpada ballyill pé fillfi
alJlilfal0belJeltil] ede kan ko] ol ro[J[] inul] eédé milJilJran. Fulln apelle[rel]:

English Yorullball
Office OLfililsil]
College Ko Dléejil]
Teacher Tills[a

Igbésé] Kelrin: Olullko[]1(] je[) kil all molJ[] pé offrol][) ayalllo[) yilJill ti
wullloO pulpoO O fuln sifs[e is0¢ atullmo 0 ¢d¢ lallti inul] eéde Ge1ésild silJ
Yorullball] tabill Yorullball sil] ede GelélUsiJ OlulkolJ] wa solll] pé
ilyalltoJ [ dilJel] kol sUalJil] wall lal]arin ol]rolJ[] ayalllol] ati ilJtumol][]
ede.

IgbéléwoI0n: Olullko[1[] beere lolJOwoll[l awolln akéllko[[lo[1(] lallti
dalrullkol] awolln ollUrolJ[ till a kol nil] ede GelléUsil] kill all sill) lo
illalnall iyiJlé Dtapada fulln woln nilJnulJ) edé Yorullball silJl€[].
AsOekalgbal: OlulkoU ) mull iDdaCnilé0koD Dol reJ0 wall sill ollpin
nillpa silJsol] pé¢ kil awoIn aké[DkoI o0 ka nilpa bi(l a s[e n[J lo oriJ silJilJ
elyall iJtumol][] edé tilJ ati sol].

ikaOdigdiO: Milmu iCdaOnilé ko Dol wall sil] ollpin.

Isé Amurelé; OlulJko[J[J ni ki awolIn aké[Jko[JJolJ[J ka nipa olJ[Ina til] & n(J gba
isf¢0 atulmo 10 ede kil o[ toJ dilJ ki laaOsid ti oJ nlJ bo1 .
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA
OUsé: KEORIN
OUjoO:
KilOlaOasiO:
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0) Is0é0: Ttulimol 101 Edé
Ako[rill is0é0: Igba ati bilJ a sCle nll lo ori0sJili0 ¢0ya idtulmo0 (] édé
AkoUko[: WalJkati[] kan
igba: Ike(lrin
Iye awoln AkékoOd o U: Aalldo[[ta
Ohun ¢lo( IkoO Dni: KalldiCboJ Dol dull il [ a ko™ awolIn o) roJ [ nil] &dé
Geésill ati i0tumo10 nilJ Yoruldball sill.
EroUnUgba: Nill olpin illdalnilé[ko] Dol [y awoln aké kol ol [ yolJ 1é:
Q) soJ awolIn ilgbésel] tilJ a nlJteJ1é nilnul] tilltuldlmoJ ] éde
(i) sOil0sOe amuDloD awoln o0 Urol0 mililran tiJ kol silJ nilinulJ
atuJmol] ede.
(iii) SOildsOe amullod awolln apolla o Orod 0 tiltild dé gboUloThulln
nilJgba til] a ball n[J tullmol][] ¢de.
imo0D ateOyiOnwal: AkélkollUol til nl gbolU nilJpa ilJtumol[] &deé
siOwalJjul] il0daOnile Dko O Do .
iwé ItéUkasi: AreOmull, F.B. (2006) Tilltullmoll édé DillroUUrulln, Ibadan;
Emmaon Educational Publishers.
ifaDara: Olullko) ) belrél) ildalnilekoo10 rel] () nillpa milimull kil awolin
aké kot Do dalrulkod awolIn o Orod [ kan nil] ede ge1é0sil) ki) all sil]
walliOtumo [ fulln un.
igbése] KililniO: OlullkoU ) belrél isUél) ré) nilpa jijél ki) awolln
akéDkoO o0 molD pall a nilJ laDti belrel] tiDtuDmoO D eéde tilJill sle
(Translation) nil] kifko[ silJle[] pellull awoln oD ro] kéekeké kil o 1é ye
awolIn aké kol 1o,
igbésed Kejil: Olullkol[J nilJ lal)ti jé[ kilJ awolln akélko) o[l molJ L[] pé iwé
atuJmo[1[J ed¢ nilJkan ko[J to[J lalJti te[J1é niligba tilJ a balJ nilJ] tumo[J[J ¢d¢ a nilJ
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10alti sfa awolln o OroJ [ milJilran jol kill all sil] wall iJtumolJ[ fulln

wolln.

Fulln apelelrel]

OOro00 GeDéUsil itumo 00 niJ YoruOball
Abdomen Ikuln

Ability Ipall

Prefix AfolimoJ ] Tbe[Jré ]

Analogy Akawé

Igbésé] Kelta: Olullkol ni[] lallti je[J[J kil awol[In aké[lkol]Jo[ 1] mo[1(] pé[]
ilJlallna kil Jko[] i[Jtumo 1] edé sJil[llé ni a n[ lol] ni[J olJde olInil] pallallpallal]
fulln awolIn akél kol [JJolI[] til) ol] nll slle ilJdalinwoll asliekallgball nill ilé-
¢kol . Eléyill sil] til) mu. Idagbaso1ke: balJ isLé0 atullmoI (] édé siCJi.

A nilJ labdt téOsi0Owajul) nilpa tiDtuOOmoO awoln apolla oD ro0
titi dé gboOloThuln kuOkuOruld bilJi.

OOroU 0 nilJ GeOéUsill itumo 10 nil) Yoruball
| am going to the church Mo nlJ lo0 sil] ilé illjoI [IsilIn

Femi will go to school FéOmi yoo[J lo si(] ilé eko O[]
Give me some money Fulln mi nilJ owol] dié[]

igbéléwol On: Olullko[1] nil] kill awolIn akékoJ o] ko[J[J awolIn o[l (Jro[][]
kan ni(] ¢d¢ GeIésil kil woln sil] tulOmoO [ re[10 silJ Yorulball. Olulko O
tuln fulln wolOn ni[] gboJloThuln til] ko0 gulin jull lalti tullmo D[] peDlull.
AslOekalgball: OluDkoU ] mull iDdaUnilékollo0 0 rél] wall sill ilpalrill
nillpa fillfun awolln akélkoJ[JolJ[J nillsél] lal]ti slle nilJpa sJilJs[Je amullslle
isJé0 lotril] iltumo 1[0 ede.

ikaOadi0i0: OluUkoU ) mull idaUnilé kol Holl) wall sil] ilparill.

Is1éL Amiirelé: Olullko[)U) ni ki akéJkoU o[ ki nilJpa olJ[Ina til] a & gba se

amulJse is(Jé[] lorilJ ilana isCJéJ atullmo 1] edée.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

Olse[1: KARUN-UN
OUjoO:
KiOlaOasiO: OOloJ Dduldn Kélta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0 Is0é0: Ttulimo 10 Bde
Ako[rill is0é0: Olna till a Ié gba sTe amulsCel] islé0 loOrill isC1é0) éde
AkoUko[: WalJkati[] kan
igba: kalrulin
Iye awoln AkékoO o U: Aalldo[l[ta
Ohun élo[| TkoOOni: Kalldilbo Do Odul) ti0 a ko[l ayollkal) nil) iClalna
O0loO0Oro[J geere ati ewil] sill.
EroUnUgba: Nill olpin illdalnilé[ko]Joll [}y awoln aké kol ol yolJ 1é:

(@) SUibsOe tid o gulmoU D loUril tidtuOmol[] éde nilJnull ayollkall

ollo0Oro0 0 geere.

(b) TiOtuOmo I ¢dé nill illlalinall ewil].

(d) TiJtulOmo[J[J eéde nilJ illlaldnall il0sol][rol] [IngbesilJ.

(e) SUidsén toll yarantil] nillpa ilJtumo] ] édé daladalla.
Iimo0 0 ateOyilnwal: awolIn aké[koJ ol ti nilJ idmo 1) nillpa orillsJillil]
¢ya iJtumo 1] ede telel] gégél] bill jesara fulln isJé[] atullmo1 ] ede.
iwé Ttékasi: Adéwollyin, S.Y. (1997). Simplified Yoruba Language for Senior
Secondary School Examination, Lagos; Corproment Nigeria Ltd.
ifaDara: Olulko)U sCe ifalJalrall isél) rel) peCllull bibéere lollUwollLll
akékol Do nilpa tilltuldmo D1 ayoJka laliti ede GeJ¢sill sil] Yorulball.
AgbékaleD Is0é0:
igbése] KilliOni(l: OlulkoJJ beUrel) illdalinilé kol o0 rél) peUlull jilljél]
kil awo[n aké[koD Do mo[] pé orilJsi mé&ji patakil] nilJ iTJ]lana tilltullmo O[]
ede nilJ kilkoOsi1el] piln si bii

(a) 11ana ayoIka olloll rol] [ geere (prose)

(b) T1ana ewil (poetry)
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Igbésé ] Keji: NilIbill yilJil ni olulko [ till sCalayé awolln akélkolI o1 pé
tilltullmo[ 1], ed¢ ni i[11ana ayolka olJlolro[1[] geere jé[1 eyil] til] wolln yolJolJ ti
fulln aké[Jkoll[Jo[J[) ni kollkol] oll(Jrol1(] kan la(Jti tulimo1(]. O 1& jéO ilJtan,
ilselllel] awulljoll, ilJroyi[J[Jn ohun til] o] n[] lo[J ati bé[1e[Ibéllel] lol].

Nillgba tilJ ewill l¢ jé00 ewil ibalwill, ewil]l lo[ril] elsel ifall
ohunko[Thun lalJti tullmo[10J silJ ed¢ milJilJran fulln apelellre[] ede GelIé[Isil] sil]
Yorullball.

Igbése] Kellta: Olullkol[1[] yolJoll wall to[1[] awolIn aké[lkol[lJo[I[] sol][Ina
loOril] oJ0nall tilJ a le gba sle aslleyege loUril] tilltullmolJ[] awolIn ellka
méjeejil] ti o] wollOpo ] juld lod yillilJ. Fulln apelleOre:

ItuOmo 0 édeé loUri Ewill

Tilti loves to drink tea all the time.

Anytime she wakes up, she asks for tea

Tea, tea, tea.

Titi’s tea

ftuOJmo O ni YoruJbal]

TiO6u0 f€0ran tilil dé aaye kan

Bo[ ball ti jilJ lo) malla n[J beere fulln tillil]

TilJill sCalJall sCalJall.

AyoDkz‘l OloUOrodOgeere (English)

| got to the village at about seven p.m. The journey was very long and a tasking
one, because | had to trek for sixteen kilometer along a very thick forest.
TiJtuOmo [ nilJ eédé (Yorullball)

Nill nni"kan billi aago méje alé[] ni mol] dé abulJlé nallall. IriCin ajol] nalla
gulln, ofl sil] gbomi mu niTtori0) kiTJloOmiJtda mériOndiOnlofguldn ni mo rilin
laClarin igbo O ki[Jjiki[ji.
igbéléwo I n: OlullkoJ ) mull idalnilé ko o0 rél] wall sil) illpallri nillpa
fill fuldn awolIn akélkolUoll] nilJ ol[poll] amullsle islJé] loUril]
tidtuOmoJJ ede lalti inul) ayollka oOlolOro0J geere ati nilJJ ilJlana ewil]
gélgél bill amullsfe is[0é, nillnul) iJtumo [ ede.

AsOekallgball: NilJ oUpin illdalniléUkoO o, OlulkoUJ ni kil awolln
aké[lkolJ o0 telsilwajull nillpa tilJtuldmoll[] awolin ewil]l ati ayollka
olloOOroll Dgeere.

89






ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA
OUsé[1: KEJFA
OUjoO:
KilOlaOasiO:
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0) Is0é0: Ttulimol 101 Edé
AkoOrill is0é0: TiDtulmoJ[ ayollka lalti edé Gelésill sill-ede ati lalti ede
Yorubal si[] GeJ¢sill.
Ako[lko[l: Walkatil] kan
igba: Tke1fa
Iye awol1n Akéko[1o[1[1:
Ohun ¢lo[ ko Oni: KalJdillbo[lUol Odull tilJ a'se akolsillI¢ ayolJka til] a koLl
nil] ede GelJé[Isil] ati illtumoJ[] nilJ Yorullba pelTlull eyilJ til] a ko nilJ Yorullball
ati i0tumo 1 nilJ Gellé[sil].
EroOnOgba: Nill oUpin illdalnilé[kotl Dol [, awolIn aké kol ol yolJ Ié:
(@) nil] olye killkulIn nilJpa ol1Ina till a nJ gba tullmoJ(] ol rolJ0] lallti
Gelélsill Yorullball.
(b) tumoUJ oJOrod 1 laliti édé Yoruball sil] Ge[Jé[1si[] balJkan nalJa.
(d) SOe amuOlo0 i0lana tifltuldmoO ] ¢d¢ lalteDyilnwall lalti fi tulJmo [
awolIn gboOloThuln till o] walJ
nilJnul] ayolJka.
imoU D ateQyilnwall: AkéUkoU o0 tilJ nll ril) awoln ollrol til) a ti
tuOmo D lalti inuD) éde GeIésil sil) Yorulball ati awo[n ¢dé milJilJran.
iwé itolkasi: Adéwollyin, S.Y. (1997). Simplified Yoruba Language for Senior
Secondary School Examination, Lagos; Corproment Nigeria Ltd.
ifalara: OluDkoll0 fi apellelrel] awoln olUrolD till a tuUmol lalt
Ge[ésill sil] Yorulball han awol[In aké[ko o[ ati rilJ.
Igbése ] Kidilnid: Olullko[][] sCJalayé fulln awol[In aké[ko[J[Jol][] nilJpa ol][Ina
til) a nJ gba slJe iJtumolJ[J ollrolJ fulln ayollka nillpa bilJbellre[] pelllul]
awol[Jn o[J[JroJ[] kéekeké til1ti[] dé gbolJlohulln kullkullrull - fulln apelelrel]
English Yoruba
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He is a chronic debtor Onillgbese paraku ni
He took to his heel O fielsel félel]
Health is wealth Ilera ni o0 Oro [

Corruption is world-wide fwa i0badjé0 ti di kaOriC] ayé

o r w0 N E

It is a sensitive issue 0jél olrolI[ elIlelgél]

Gel1ésill billi

Yoruba English
1. Wollln fi ¢0suldn kalln alln pé olJ nlJ gba ellrul] ol¢ He was accused of
receiving stolen

Property.
2. Orin kilko[J jé[1 is[Jé[] asillkoJgbeIfé[] Singing is a hobby
3. Gbo [ tillre Paddle your own canoe.
Igbésé] Keta: Olukol ] fulln awolIn aké kol oI nil] ayollkall tilJ a ko nil]
ede méjéejil) pelull ilJtumoJ[] wolln:

Raliatu took another hardlook at the condemned man, wipe her face several times
to make sure that they were not deceiving her. How could it be. How could Magun, the
well behaved son of Mr. Majele was involved in armed robbery.
itumo 0 nilJ Yorulball

Ralbialltul] tulln olJkulnrin tilJ woll[n dall 1€0bi ikul] yilJi[J wolJ nil]
awo[JfilIn, o[ wo ojuld r¢[] lafiTmoye ilJgba fulln iCldallojul] pé o[Jun ko] tan
olJun je[. Ballwo lod stle le j¢0? BalOwo ni MalJguln, aralJkulnrin oni[Jwa rere,
ol lmol] Ogbé[Ini MaJjélé sle bol 0 silnul] wahalla ejoJ [ adigunjalé?

LéOyildn ¢yill ni akélkollHolJ] ati olulJko [ tulln jilJrolrol] oril]
o 0roH til) a koD nil] YoruOball till olullkod D wolln sil] tuldmo10 re¢[ sil]
Geédsi nilnul i0land iDdalnilé Dko O Do,
igbéléwo I On: OlullkoJ[J fulln awol[In aké[ko[1[o[1[] ni(J ilJbéére loIril] awolIn
ayollka kéekeké til] a kol silJlel] nilJ ede Gel1élsill (English) kil wolln silJ
tul0mo ] reld silJ Yorullball. BalJkan nalla ni ¢yilJ ti[] a ko] ni(J ed¢ Yorullball
tibtuOmo ] rel] sil] Ge[lésill.

Asekalgball: Olulkol ) mull iJdalnilé Dkol Do rél] wall silJ ilJparil] nilJpa
jiljed kil awoln akéJko[J o[ kall nilJpa tilltuldmo[1[J o[lwe ati akalInlo[] ¢de.
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Isé) Amulrelé: Olullko10J nil] kill awolln aké[JkollUolJ[J ka nipa ollwe ati

akanlo[J édé silJwajul] sil].
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUs¢: KEJE
OUjoO:
i1¢é Iwé:
Is0é0: Edé Yorullball
KilOlaOasiO: OUlodulln Ké[Jta
AkoUko[: Walkati[] kan
Igba: Ikallrulin
Iye awolIn AkéOko Do 0: Aalldo[](Ita
Ohun ¢&lo] TkoU Oni: OlullkoJ [ sCe amulol) kaOdiObod Mol Udull il a kol
awol[In oJwe YorulJball pe[Jlul] ilJtumol][J] wolln nilJ.ede gel1é[sil].
EroOnOgba: Nill oUpin illdalnilé[kol) ol [, awolin aké kol ol yolJ Ié:

(@) solJi0lana til]l an(J te¢[11¢é lallti tullmo[J[J . olwe

(b) niJ oOye bill a slJe n(J tuldmoJ ] akanlol édeé kan

(d) fi apellellrel] gbé alayé wa 1é[Jse[] nillpa awolln olJlroll[] ati

gboloThuln tilJ a ti ko[ nil] ¢de

ge1ésil] peUlul) itumol ] wolln nill Yorullball ati ni[J Idakejill.

(e) sUilsOe amulsle oldUkan-oll-jolJ Jkan isé[] loUril] i0tumoJ ] akanlo[]

ede ati olJwe.
imoJ 0 ateOyiOnwad: Awoln akéUkoU o0 ti nlJ gboll[J nillpa olwe ati
akanlo[J ede (proverbs and idioms) nil[] ¢de GeJ¢sil] ati Yorulball té1ler.
ifalara: Olulkoll[] pa awolln olwe kan fulln awoln akéUkoU o nil] &deé
méjéejill. (GelJéJsil] ati Yorullball) kilJ il0dalInilé ko] o1 to[J beJrel].
Agbékale is(é0: Olullko] [ beJel] iDdalnilé ko Dol rél] ballyillill.
Igbése KiliOniO: OluTko(1) soll fulln awolIn akélkol Dol pé, olwe ati
akallnlo[J ¢de kol sle € fi oldwolJ[J ro[]1[] sé[lyilJn nilIlnul] éd¢ kan bil] a bal] wal]
nl] sle isJél) atullmolJ[] ede a nill lalJti wall akallnlo[] edeé tabill ollwe
(eyikéyiJil] till a ball €0 tulOmo[I[]) tilJ] o[ ball ¢yill til]l a fé[] tulJmol1[] mu
tabil] nilJ i00balmu bilJ wolJOn tilJ) sfe lo0 o kil o0 I nilJ illtumo[1 T gidi.
igbése] Kejill: Olulko1) téUsiCiwalljull nillpa filfi apelJellrel] awolln ollwe
kan gbe alallyé re(] 1é[sel] nilnull ilJdalnilé[TkoJ oI billi.

English Yoruba[J
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1. When there is life, there is hope BilJ aoll kull ilJs[Je ko[l talln

2. There is time for everything OlrolJ [ til) olJ ball gba aallrolJ[J a kilJil] fi
alé[] sol] olJ[J

3. Practice makes perfect KiOko [ ni milOmo[(], olJwe ilJjapall.
O sle patakilJ pé a kol le tullmolJ[] o[lwe taara bil] a ball ti sCe rilJi bil] ko[l sCle

pé kil al] wo awolIn o roJ [ til] yo[o[l ball ede tilJ a fi n[J tuldmo[1[J ré[J mul]

ki) olJ le nilJ ilJtumo ] [J.

ighése] KelOta: OlulkolU tulln téUsiOwaljul la0ti jed kill awolln
aké[koJ o0 mol ] pé bilJ olJ slle malla nl] se[Jlel] sil] oDJwe nalJa lolJ malla

nlJ je(lyo nildnulJ dkanlo[] ¢d¢ nalla. Fulln apeDelrel]:

1. Epa ko boJoOrod mollQ] - It is too late

2 Fiellsel] féllel] - Took to his heels

3 Fi imulJ finl¢[ - To conduct an investigation
4. To be generous - KilJ énilyan lawo ][]

5 To refuse completely - fi aal0ké ko UrilJ

O slé palitakil] lalJti molJ [ pé tilltullmol][J akalInlo[] ¢de yallla lalti ede
GeJ¢0sil sil) Yoruldball talJbil) Yorulball sil] gelJésild jé is(1¢0) elledgél
tilJ olJ gba aronulJjinle[] daladalJa.
igbéléwoIn: Olullko[] fulln awolIn akélkoJ o] nil] awolIn akanlo édé kan
labti tuldmoUJJ wolln sill ede Yorullball lallti mul] ede Gelléllsil] nillnull
kiflaDasill.

AsOekalgbaO: Olullkot) [ mull illdalniléUko o0 wall siC) illparil] peCilul]
fillfulln awon aké kol 1ol nillsUel1 loDril] tilltullmoJ[] owe ati akanlo[]

ede silJwalljuld silJi.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

OUsé: KEOJOO
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0) Is0é0: Ttulimol 101 Edé
Ako[rill is0é0: SOilsHol iDyatol [ lalarin o] Oro(1() ayalllof) alti iJwulllo[]
re] nilnul] tidtuOmoO [J ede
Ako[lko[l: Walkatil] kan
igba: Tkeljo[]
Iye awolIn AkéOko Do 0: Aalldo[](ta
Ohun ¢lo] Ik Oni: Palltallkol] kékeré till a ko) awolIn olJ (rolJ [ ayalllo[l til] a
le slle amulllo[ re[J[] nillnul] tituldmo ][] ede sill.
EroUnUgba: Nill olpin illdalnilé[koJHo 1L, awolln aké kol ol yoll Ié:

(@) NitJ imo U1 kiTkulIn nilJpa sDilsOe amullloJ awolIn oJ OroJ[J ayalllo[

ni[] awo[n aaye kan fuln tiCltullmo [ ¢de.

(b) Fi apeUelrel] awolln aaye till a ti le lo oJUrolJ ayallold nilJnul]

i0tumol ][] ede

(d) Fi apeUelrel) awoln ol OrodD till a koD ni0) ede gelélsil] nill

orifsilri0si ol Ond han ati yiyalOwo[n lo[

nilJ Yorullball.

imoU 0 atelyilnwall: Awolln akélkol Dol til) nCJ gbol) nillpa ollJrol)(]
ayallo-t¢00 1eD) tid wolln silJ ti nJ bal) woln palddé nilJ o0 0ro00, s[ilJsol]
laClwujol] ati nilJ ilé iCIwe.
Iwe ItoOKkasi: Aré[Jmul], F.B. (2006) TituOmo1J éde DiroUruldn, Ibadan; Emmaon
Educational Publishers.
ifaDara: Olulkol [ fulln awolln akéUkol LoJ0 nil] awolIn olJJroll(J kan til] a
valllo[ lalti inul] ed¢ GeléOsilI sill ¢dé YoruDball till anl] lol fulln is{J¢0]
atullmol][J ede wa.
Agbékale] Isé: OlulkolU D bellrel] alayé rél) gélgél bilJ elni till o[l nil]

imo[J[J nilJpa ed¢ mé&jéejil] kil is€[] atuldmo1[0J &de nil] yollri[J sil] rere.
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Igbése] KidiOniO: OluDkoD sol fulln awolln akélkol ol pé nill,
oJ0pol] il0gba ni awolln ollUrolJ0J kan kilJil] sle e[l tuldmoll[J sil] ede
milJillran til] a n[J sOis[é0] loOril] rel] dipol] béllel] a ol fi ol1[rol][] ayalllo[]
dilJpol] aaye irul1fé[] ol1[ro[J[] bé[Jel] nilIpa lé[Ita yillyillpada. Fulln apellellre[];

English Yoruba[J
1 Tea Tioi0o
2 Scarf Sillkallaful]
3. Ball BoOOoOOluld
4 Nurse NoO oD sild
5 Milk MiOlidiokio

igbése] Kejil: OluJkoU D tuln teOsiOwalljull nidnul) ré0nilpa kid) awolln
aké[lko[J[oJ[J molJ[] pé nillbi tilJ a ball ti rilJ awolIn oJUrol1[] tilJ a l¢ tulJmo[]
tdara fuln ed¢ kan til) a n(J sOe isHé0 atulDmo [ fuln, o0 sUe paltakiD) kil all
wall i0tumo0 fulln irul0fé0 o0 0roD béJel) nillnul) iDOwé atullmoll[ ¢de
(Dictionary) — Bi apelerel]

English Yoruba
1 Television Erol moUhulinmalwoJralIn/teJlifiJsan
2 Cup Ife i0mumi/Ko Do Obull
3. Carpet ElniJ atéekall/KallpélJelltil]
4 Teacher OlulJkoJ[J/TilJsa
5 Gold Wulra/Golollul]

Igbése] KeOta: Olulko)[] jé[J kil all moll[) pé awoln ollrol)[] ayalol]
wollUOnyill le jeldyoll nillnull sillslle is[1é[] atuldmoll[] edeé lolril] ewil]
oJroJ[0 ayollka olloJ[droJ[J geere til] wolllln ball gbé fulln akéko[JJolI[].
Ohun ti[J-0J sle patakiD) ni labDti s0e amuOloD awoln o Oro 0 ayallod yilJ nil]
aaye edetill anl tumoO 0 kiD) o0 mal baall soJ ilJtumo O[] null.

igbéléwoIOn: Olullkol[] mull ilJdalnilélkol](JoJ[] rel] wall sil] illparil]
pedlull) pillpe awolln ol[rolJ[] kan fulln awolln akélkolJoll[] nill ede
GeJ¢0si kid woO On sil] wald oD Oro0 0 ayaDloD la0ti fi dilJ aaye woldn gé[Jgél]
bill i0tumo O fulln ayoUkall tabil] ewil] til] wolOn n{J tulJ pale].

Asekallgbal: Olulko] fulln awolln akéUkoU o0 nill isTé0) amulslle tol]
gboJolrol] loriJ iJtumo [ ewil] (poetry) silJwalljull silJi.
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Is[é0) AmuOreled: OlulJkolJ[J nilJ ki awolIn aké(Jkol (o) (] kall nipall olJ[Ina ti

an gba tullmo[J[] ¢de.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA
(APPENDIX V) KI KO [INI NI'] ILANA ONI[/ROJIROL (PEER-
TUTORING)
(ASOMO[ 5)

Osél): KIINT
OUjoO:
KillaOasiO: OUloOdulln KelJta
T1é Twé:
Is0é0: Edé Yorullball
Iso00ri0 Is0é0: Ttulimol 101 Edé
Ako[lko[l: Wallkatil] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awol1n Akéko[1o[1[1:
Ohun ¢lo] ikoU Uni: KalldiboO Dol Ddull til} a ko[l palitakil) iltumo1() édé
sil].
EroOnOgba: Nill oUpin illdalnilé[Jkoll Dol [, awolIn aké kol ol yolJ Ié:

(@) KilJ oritIkilJ) iJtumolJ[] ede

(b) SOalayé patakil] ildtumol] [ &de

(d) TuOmoUO awoln ol Uro0 kol UoUUkan lalJti éde gel1élsill sil]

YoruJball.
imo0 0 ateOyiOnwal: Awolln akélkol DolllJ tilJ gbolJ[] bill wolllln sCle nL]
tuldmol1[] ede gel1é[Tsil] tabil] lallruldbaldwall sil] Yorulball nilJlé i[Jjol][Isi(In
kalJlukulJ woUin.
iweD ItoOkasi: Olunlade, T. (2005). Iwe Igballradil] fulln Idalnwoll Asékalghall
YorulObal) ni ile-e[(ko[] sekondiri, Lagos; Evans Publisher Nig. Ltd.
Wollln ti sle iJtumolJ[J ed¢ nillnull iJdallnwo[l onillweéméwaall WAEC tabill
NECO.
ifadara: Olullkol1[] pé akillyeésil] awolIn aké[ko[J o1 sil] ilJrilJril) wolln ni[11¢
i0jo00Osi0n nildbi tiD) oOgbufolJ0 ti malla n(] tulDmoO [ iD0wallaDsull lallti ede

.....

AgbékaleD Isé0:
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Igbése KiDiOniO: Akélkoll Dol tol) nll koJ[) awolIn ellle[Ighé [l rel] sCalayé
i0tumo 1] ede géllgél] bill ol slle yel fulln yillyil] afoJ[] pada lalti ¢de kan sil]
ede milJillran.
igbése Kejill: Akékol Dol nalJa soll[] ohun til] yooll mull e[Jni tol] fell[]
tumo)[J édé kuln ojul) osOuldnwoll[n lalti sfe é nill asfeyollrill. Eyi(l ni
ighésDel KeOta: Patakill iltumolll] édé ati ilwulol rél laUarin orilé-édé
elJlé[0ya-mellya fulln kallrall kallta ollrol][J-ajé ati i[lfel[JseImulllel] i[1fé[] ati
agbo[1yé.
Igbésel keOrin: Akékoll Dol tol) nlJ ko) awolln eMlel1ghéll rel] sol]
awolIn orilJs[lillil] olna méjil]l tilJ iJtumoll[] e&de¢ le gba wallyé nilinul]
kilJlalJasill: nilJnul] ako[sillle[] oJlo[] Hrol] [ geere ati ewil.
IgbéléwoI0n: Ake[lgbé[l awolIn aké[koJ oI (] béére illbéere woll nyill:

(@) KilJ ni iJtumo[l[J &de

(b) Iru0fé] éniJyan wo lo0 le sCe iDtumo 1] ede?

(d) SOo palitaki] idJtumo] [J éde mélta.
Asekallgball: OlulkolJ[] gba ilJwé tif] awolIn akékoJJollJ dalJhulln i[Jbéére
oJkeé wo[nyilJ silJ fulln ayeOwolJ.
Isé] Amurelé: Ni opin idanilé(lkoJ 0o, olullkoJ 0 ni kil awoln akéJko[l o]

kal] nipa awo[n ilana itumo[] ede.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

Ollsél]: KEJI
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso00rid] Is0é0: Awoln il1ana fitumo(] () Edé
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol OolId: Ogojil]
Ohun ¢lo] Tkol Oni: KalldiOboO Dol Odull til) a patel] awolln iCJ1ana iJtumoll (]
¢de sill.
EroOnOgba: Nill oUpin illdalnilékol) ol [, awolIn aké kol ol yolJ Ié:

(@) SolJ awoln illana fulln tidtuOmo[] ede

(b) Fi apeUerel] s(alalyé illana koD Jolkan

(d) Tellle awolIn illlana woJ [nyil1 latiti tumo 1) gbo[llohulln kol Dol kan

la0ti ¢de kan si o0JmiOran.
imoU 0 ateOyilnwall: Awolln aké[JkolJoJU ti ko[l nillpa ohun ti iJtumol] &de
jell. Wollln ti ri ohun ti ilJtumol][J eéd¢ p¢ fun ati patakil] tabill ilJwulllol[]
i0tumo O[] ede.
iwé Ité[kasi: Abioldun J. (1966) Aroko ati Ogbufol] YoruUball, llorin; Majab
Publishers.
ifaara:  Olullko(1[) sin awolIn aké[kol![lo[1[] ni gbélIré[] illpakol1[] pé
tilltullmol 1] éde koljall yiyi awolIn ol [Jrol[] inul] ed¢ kan pada lalIsalIn, o[l nil]
ote ti i VyilIpada woll[Inyil] malla nl] télé. Ote yilJilJ lamoJ (] sil] ilJlana.
AgbékaleD IsOel:
igbése] KilUiOnil: Akellgbé awolln akékollol[J ka awolln ilJlalna to jel]
mo D[] tiltumo1[J ede ballyil[Jill:

e Ilana alalkaaljal0kall o Jro [

e 1lana oni13jila tabil) onil) gbollloThulln-ji-gbolloThulin

e ilana elérolljéroll.
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Igbesel] Kejill: Akellgbél] awolln akékoU o] yoo sClalallyé illlana
koODoDkan gélgél) bil) o ti han nillnul) orulkolJD tiJ a fi p¢ wollln:
ol1roJ[1, 1lJla/gbollo[Thulln ati éro[].

ighésel Kelta: Alayé lolri awolln ibi tabil] asikol til] a ti n lo iJlana
koD Dol Dkan. NillnulJ gboloThulln taallra ni a ti a lo olofroJjoroJ. NilJnull
ewil] ni a ti n lo onilJ1gjila. NiDOnulJ olJwe, akanlo[] ¢d¢ ati asamolJ[] ni all ti n lo
elérolljerol].

igbeseé] KeOrin: Ake[lgbel] awolln aké[lkoll ol [ sUalallyé awolln ohun to[] yel]
ni silJse ati aillgbodoJ [ se nilJnul] i(Jtumo[] ede. Fulln apellelrel], o] polin
dandan la(dti sOamulloD akoOto10 tol péye slOulgbollfn a kol gbodol]

igbéléwol(n: Akellgbé[] awolln akékoll o[l fi aye siled] fulln iTbéére lolri
ohun ti ko[J ye wolln, o[Jun na[Ja si béére ballyi[Jill:

(@) DalrulJkolJ awolIn ilJlana tilJtumo [ ede

(b) STalaye illgba til] alJ n[J lo ilJlana ko[ Do Ukan

(d) TuOmoJ gboUlohuldn woll [nyi si ede Yorullball

(e) Tunde won a lottery

(e]) Kunle is a chip of the old block

(F) Show me your friend.
Asekagba: Olukol] gba iwé awolIn akékol1[JoJ[] jol lalti yel] i[ldahulln wolln si
i0béere oUke wollOnyen woll.
Isé ] Amullrelé: Olullko[1[] ni kilJ awolIn ake[JkoJUJoll[J kalJ nillpa orisu ¢[lya

itumo[ ][] ede siwaju sii.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUsé: KEOTA
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 Is0é0: Ellya iCtumol (] Edé
EOka IsoOri IsOed: Tilltullmo(l [ Edé Alalko[Jsill1&[]
AkoUko[: WalJkati[] kan
igba: Agogo méjill sill mé[ta o] sClalln
Iye awolin Aké kol oI d: Ogojil]
Ohun é&lol] IkeOOni: KalldibolJ Dol Odull ti a ko[l oriJsDillil itumoll[] &deé
méJte1e0ta si ati il0tumo ] awoIn o Oro [ dillel
EroUnUgba: Nill olpin illdalnilé1ko [l ol [1; awo[In akéUkol Lo yolloL] Ié:

> Kaawoln é0ya ildJtumo ] ¢dé

> SOalayé irufé 0 afo ti ¢Dya kol ol Ukan je moJ [

> TulOmo O &de loOri akoUsi1eD til] a ba fulln wolln.
imoU atéUyinwall: Awolln akellkoloU[l ti da awoln illana itumoll[] &dé
molJ[]. Wolln ti te[JIé_awolIn iJlana wollUnyilJ lalJti tulJmolJ[J gbollo[Jhulin
ko Do Dkan.
iwé ItoOkasi: Aremu, F.B. (2006) Tilltullmo1U) édé DiroUrulln, lbadan; Emmaon
Educational Publishers.
ifalara: Olulko'[J pajuliball ekoll ) peUlul) alayé loTrill orisJilJil) olJ [nall ti[]
ilJtumo 1] &dé malla n[] gba wallyé. Iwollnyill ni olJro10) silJsol), olllro[1C]
kiCko sifl1e[] allti ayalllod ede orilJsOillil] ¢Dyall ko0 Do Dkan lod nilJ ¢0yall
itumol ][] ede tirel .
igbése] KiliOniD: Akel[lgbé[l awolin akélkol o) dalrullkol) awolln &[Jyal]
i0tumo 10 edeé méite1eta ballyillil]

(@) TiOtuOmo[1] ¢dé alallko[Isile[] (Translation)

(b) Ogbifo] I sCilIs[e (Interpretation)

(d) TyiD1é ta pada (Transliteration)
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Igbése ] Kejil: AkelIgbél] awolln akel] kol o) tuldmoJ [ orilIsi(lil] ako[lko[]
(alalDko[IsilJle) gégé bill itumoJJ ede tol] jelJJ moJJ tiltul) ayolJka tilJ a kol
sil11é[] ni[J ede gel1é[1sil] pada sil] ede Yorullball.
igbése] Kelta: iftumolI (] &dé yilJill pé fulln ilfarabalé(] gidi lati wo aato] ati ilthun
ede till a fi kol ayolJka ati balJtani[] ede til] a fe[] tuldJmo[J[J ayolJka nalJa si, boJyal]
olJ joUra tabilJ o[] yalJtoJ[1.
ighése] KeOrin: Akellghéll awolln akéUkolU o0 fill olUpolIlotpoll[]
gbolo[Thuln s[lapellelrel] bi[] a s[Je n[J tullmo[J[] eéd¢ alako[1[Jsile ballyillil1l:

Olu ate a mango — Olu je[J mongoro kan

It rained cat and dog - Ojo nalJarolJ arolJolJro[]-da

We paid them a visit — A lo[J ki wolln
AyilJpada ba aato/ihun gbolohun ede mejeeji.
IgbéléwoI00n: Kill awolln akéUkolUol D tullmoUD gbolloThulln wollnyill
sidnuld) iwé woln nil] i0Jl1and i0tumo O ¢d¢ alallkoOsi1e 0.

R/

X Seven days make one week

R/

X Give me a glass of cold water

<> The judge sent the accused to 2 years imprisonment with hard labour.
Asekagball: Olullko[10 sCe ayélwoll ilJdalthulin awolIn aké[koU Lo ti wolln
ko[ silelJ nilInull iJwé wolln.

Isé[] Amirelé: Olullkol[l[] ni kill awolIn akélkol Do) ka nipa sClisle aallyan

ogbifo[] bo[J lati il¢.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

OUséJ: KEORIN
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0 Ori0 Isdé0: Ogbufol sise (Interpretation)
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
lye awoln Aké ko oI 0: Ogojil]
Ohun é&lol] Tko[lUni: Fol Onrlan i0walalsull/wallasiC) tild a gba siCJlél] niCnul]
¢yill ti wolln ti se olgbifolJ[] éroJ [0 agboroso téepul tabill fidio .
EroOnOgba: Nill oUpin illdalnilékol) ol [, awolIn aké kol ol yolJ Ié:

(@) Soll ohun ti o[lgbifol][] sise pé fulln

(b) Toka si abulldall e(Ini til] yoJoll s oJgbifo][]

(d) SOalayé ibi tit] irufé ] i0tumo O] ede yillill je[J molJ ju.
Imo0 0 ateyiDnwal: Awolln akéllkol oJ0 ti dal) ¢éUya méUte1éta ilJtumol] L]
ede mol]. Wollln ti slle ilJtumol][] ede alallkol] Usile[] dalJadalla.
Iwe ItoOd OkasiO: AbioOdun J. (1966) Aroko10 ati Aayan Ogbufoll, llorin; Majab
Publisher.
Ifadara: OluDkod ] ran, awo[In akéOeOko 0 1eti iTtumo1 0] &dé alalkoDsilel ti
wolln ko] gbélyi[In pé[Jlul] iJtoJOwoll pe ilJtumol][] éd¢ milJilJran wa to jel]
mol] titu ohun ti[] e[Jlo[miralJn sol] jalJde Ié[Inu.
Igbese ]~ KilJilni: Ake[lgbé[] awolln aké[¢[lkolJ[l tolka sil] awolln asilJko ti
irulfe0. i0tumoO e&de yiJi0 poln dandan ati iOwullod rel] fulln
ilJballgbépol]], iljodUsilln, illgbollra e[Ini yé, okoJwo[] abbl.
igbese] Keji: Awolln abullda ti e[Ini tilJ yoUol sle olUgbifol)J gboll[ldolI[] ni
niOwo[Onyill: imo[] to jinle[], nilnull &dé méjéejil], ¢Ibulln yillyara gbol]
o 0roJ [, ¢dbulln yillyara ninu ati yi afo[J[J pada ati sillso[JOroJ[], lalJifépo bo[]
iyollLl.
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Igbesé ] KeOtaO: Ake[Ighé[] awolIn akékoll oI tel] folnralln, ilJwalallsull to
wa akelko ] ol11]. O tollka sill ilJjejallde abulldal] olJgbufol] nillnul] ilJtumol]L]
ede to sle.
igbéléwoIn: OlukoU ] nill kill awolln akéUkoU oJ0 malla sCe ollgbifol]L[]
gboloThulln ti o[Jun fel] malla solJ le[Inu loJ koD Dol] Dkan balyilJill.
(@) “Do not store up treasures for yourself here on earth, where moth and termite
destry and thieves and burglars break into steal and plunder”.
(b) Ma slJe ko ollrol] jo[l fun ara rel] ni ile ayé nibi ti awolIn kokoro, ikan ati ole
yolJo[J ti jere rel]
Asekagba: Olullkol1[1 n[J fulln awolIn aké[1ko[][lo[1] ni ayeé fun itldallhuln wolln
siilJbeJellrel] tol] wall nilJwalljull wolln.
Isé[] Amirelé: Olullkoll[ ni kil awolln akékol o) ] ka nipa oLl [na ti a n gba
yil[l 1¢00ta pada ki is[0¢[J atuldmoJ ] ¢de le rodrulln.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

OUséJ: KARUN-UN
OUjoO:
KiOlaOasiO: O0loJ Dduldn Kellta
1é E0koO10:
Is0é0: Edé Yoru[Jball
Iso0 Ori0 Is0é0: Iyileta pada (Transliteration)
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢lo[ TkolUni: KalldiObo Do Odul til) a ko.awoln o0 OroJ 0] ti a sel]
iyidJlé¢Otalpalidall si.
EroOnOgba: Nill oUpin illdalnilékol) ol [, awolIn aké kol ol yolJ Ié:

(@) Soll ohun ti ilyilétapada pe fulln

(b) Toka sil] abulddal] e[ni tilJ yoCo[] se iyile[Jta pada

(d) STalaye¢ illgba til] amallan(] lo ¢[Jyall illtumol1[J &éd¢ yillill.

(e) SUeilyillétalIpalida fullnawol1n o1 Uro[1[] kan.
imo( 1) AteOyidnwal: Awolln aké[lkoll[JolI[] kol) &[lya iJtumol[1[) édé méjil]
teJlel][). Awoln palalpaall ti0 n0 se i0yiJléOta pada nilnull
i0takulro0OsoJ 0 ojooljullmo ][] woln.
Iwé Ttoll[Jkasill: AréUmu, F.B. (2006) Tilltullmolll) édé DirollUrulln, Ibadan;
Emmaon Educational Publishers.
ifadara: OlulkoI[) pé akillyési[)] awolIn akél[kol[![lo[1[] si awol'n ollrol] kan
nillnul]-ede Yorullball til] orillrun wolln wall nillnull ede ajejill sugbolllIn ti
amulJlol. 'woln ti di ballrakul) fulln wa. IyiJlé[ta pada lo0) mull irul] awolln
ol Drof] ] bélél] woll inulJ édé YoruTlball. ApelJelre[] ni redio, sillnelto[][] abbl.
Agbékale. EOko[:
igbeseD KiliOniO: Akélkol ol to nlJ kol awolIn akelgbéll rel] sClalaye
¢ya iDtumoD [ ede yilJilJ gégél biD) eyil] tol) pe fulln tilltuldmoI[] ede aj¢jil]
sil] YorulJball nilJpa willwo bil] eléd¢ se ko[l ol silJle[] kil a si[J s[Je atullnto-
afikun, ayoUkulJro[J sii, til] yollo[J fi di o[J[JroJ[J Yorullball.
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Igbese] Kejil: Ake[lgbé[] awolln aké[Iko[l ol tesillwalljull pé nillgba til] a
1é[0tal] int re[] pada fulln apeJerel] blade-bileedi, rice-iresi.

igbése] Kelta: Akillyésill awolln oll(na ti illyillé[Jta pada malJa n[] gba wallyé
ni fifi alifal0béleItil] ede kan kol olUrod[ inulJ edé¢ milillran. Nillbi ti[J
isHulpol1J kolOnOsonalntil] ball wall ni ed¢ ajejil], a o fi fallwelil] la wolln
lalJal0riln ni YorulJball. f.a: ball-boolu; office-oofiisi abbl.

igbése Kelrin: OUpoll Dol Upoll apellellrel] lalti sapéjuliwe illyillléta pada

niwo [ (nyill:

- College - Kol [lel el jill; bishop — bilIsol] o[l [Ibull
- Science —sallye] On[silJ; lawyer —lo0 OyalJ

- Church - SoJ o0 si; milk — miOJliDi0kild]

IgbéléwoI0n: OluTko1) fulln awolIn aké[kolloI) ni olroJ wollnyi
laDti tu0mo0 sill YoruObal nillpa ilyilJlédtallpada: bed, asbestos, university,
telephone, driver.

Asekallgball: Olullkoll[] gba ilwé awolln akélkol oI jolI lati wo akol[Jsile[]
wolln.

Isé[] Amulrelé: OlullkoJ [ ni kifl awolIn akéko[lCoJ[J ka nillpa asiko[] ati lilo
orisUirislJi ¢[Jya itullmo[J[] eéde ko[Jol[lkan bo[J.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

OUsé: KEOFA
OUjoO:
KiOlaOasiO: OOloJ Dduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso00riD IsOé0: Asilko ati lillo oriDsDilic é0ya iDtulmolUl e&deé
ko Do Dkan
AkoUko[: WalJkati[] kan
igba: Agogo méjill sill mé[ta o] sClalln
Iye awolin Aké kol oI d: Ogojil]
Ohun élo[) Tko[ Oni: Kalldillbol ol Ddull til] a pate™ elya iltumoll [ &de si ati
asilJko tilJ anlJ lo o0 Oko0 Do Dkan.
EroUnUgba: Nill olpin illdalnilé[ko] Dol [y awoln aké kol ol [ yolJ 1é:
SHalayé illgba til] anl] lo olJ kol Dol [Ikan e[Jya ilJtumol1[] ede
imo ] AtéOyiOnwal: NilJ balyillill awoln akékol Dol ti dall orilJsilJil]
¢Oya iJtumo [ ¢dé méteNeta mol
fwé Ttokasill: Are[lmu, F.B (2006) TiltulmoI O eéde DiroUrulln, Ibadan; Emmaon
Educational Publishers.
ifaDara: OluUkoUJ) “pe awoln akékol ol lati sOakillyésill pe
oJ0koO o0 Dkan e0yailtumo [ ¢de lo ni asilko [ tilJ a nJ lo0J woll [n.
Agbékale[ | Eko[1(:
igbése] Kidilnill: Akegbé[) awolIn akéJko[l o) sCalaye pé eUya iJtumol (]
¢d¢ kilOnni[J-alal0koOsile[] ni & nJ lod nilgba tilJ oOnkoDOwé ball ti fel] ball
koOwe si oJpoJlofpol] eniyan ti ede wolln yato[1[J si tire[J. Yoo nilllo0 kilJ a
tuldmol] ] ako[Isilel] rel] si eéde ti wolln gboll[1.
igbésé Kejil: Ellya illtumol ][] édeé kejill- ollgbifol1[1 s[lillslle malla n(l jel]
lilllo[] nillbi ti olullsol 1 lro[ ][] ball ti fel] ba ol poll[] enillyan ti[] e¢d¢ wolln
yallto[1[] si tiré[] sol1[Jro[I[]. Yollo[l ni[llol] ki(l o gba ollgbifol1[1. O sil] I& jé[]
elJnikan si elJnillkeji lalarilin olJja, lo00na ilrilJnajol], nilJbi isClel][], ilé

1Jwosan abbl.
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Igbésé] KeOta: ElJya ke[lta tii sCe illyilé(Jta pada mala n jel] liDlo[] nigba til]
yolJolJ ba slJe anfaanil) kil a ko[l oD[rolJ[] géllgél] bi a slle rii ka nillnul]
akoJOsillle] tabill illpede elédé gan-an. Eyil) malla n(J jéCJ ki o ye o] OroJ [ naa
yel] ni kiakia.

Igbése KeOrin: Akellgbé[] awolIn akelkol o) slalaye pé kol sil] gbédéke
kan npa loOri[] asillko wol[nyilJ] olnkolJwé tabi olullsolJOrolJJ lel] slle
amulol] e[Jya mé[Ité[1é[Ita nilInul] afo[ ][] tabil] ako[Isile[] kan s[Jos[Jo.

igbéléwol On: Olullkoll [l pilln awolln aké[lkollo ] sill illsol] Llril) méita, oL
fulln i0so0Oril] ko Do kan nill afoJ[1/ako 0 Osille ] til] wolin yo[Joll lo ¢lya
i0tumo10 ede o Ttod Do Dtod D fulln laliti tuldmo 10 red [I silJ &d¢ Yorullball.

Asekallgball: Olukol (] sCle abojulltol] isé[] awolln illpilin kejill- olo[lgbifollL]
slilsle, o[l silJ gba ilJwé awolln ilsolJUrilJ killnnill ati ekejill jolJ fulln
ayelwoll.

Isé] Amulrelé: Olullko)[J ni kil awolIln akéko[1TloJ(] ka nipa didanrawo lori
isé[] ogbufol] ni imurasileJ fulln idanilé ko] [Jol[1[] ti o n bol[1[].
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUs¢: KEJE
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Oril] Isdé0: Dilldalnrawol] lo[ril] ilJtumol][] édé
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (s[lalin
Iye awolin Aké kol oI d: Ogojil]
Ohun é&lol! TkelUni: KalldiDbol Do Odul) til) a kol o0 Opol OlodOpol]
gboloThulln sil] nilJ ede ge1¢sil]
EroOnOgba: Nill olpin ildalInilé kol olJL, awolln akéUkol Dol yoll 1¢
tuldmoll[] gbolllolhulln ede gelJélsil] sill ~Yorullball ati Yorullball sil]
gel1élsil].
imoll) AteéOyilnwal: Awolln akélikollUolJ[) ti dall gbogbo ayilInillke ati
ayilniOpada idtul0moI [ edé mo I,
Iwe TtoUkasi: Adewoyin, S.Y. (1997). Simplified Yoruba Language for Senior Secondary
School Examination, Lagos; Corproment Nig Ltd.
ifadara: Akellgbéll awolln aké[koJolI[] pésé ollkan awolln aké[ko[lolI[]
sifled fulln sOisOeiltumo1 0 ede till woldn yoJo[ sfe nilJnul] ¢ OkoD [ yilJill.
Agbé[Ikalé[| EOko0:
igbése] Kililnil: Akellgbé] awolln akéUkollTJoU kol gboUlohulln
méIwaall si[] ara o0giri o] silJ nJ pe awolIn aké ko o0 lo0 ko Do Nkan
lalti malJa gbiOyaUnjull tuld awo[n gbo[llo[ThulOn nala sil] Yoruball.
igbésell Kejill: AkelJghé[] awolln aké[kolU ol tulln ko)l gbolloJhulln
mélJwalJal] milJran ni[J edé Yorullball, o] sil] nl] pe¢ awolln aké[lkol[J[Jo[l[]
lof1OkoO oD kan lafti mala tuldmo 1 woln sil] olyil[Inbo[.
Igbese KeOta: Akelgbé[] awolin akéllko[l1Tol kol awoln orulJko[l[]
kollkolrolJ, ellyell, igi ati irinsé[] nil] gel1élIsil], o) silJ nilJ kil awolln
akéllko[J oI yill wolIn silJ edé Yorullball.
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Igbése] KeOrin: Tiltell afol) inul) téepull sétillgbollloll] awolin
aké[koJ Do lallti malJa sle olgbifolJ[J re[10J si[] Yoruldball.

igbéléwoll On: Kill awolIn akékol o] mull ara wolJn nil[] méjiméji kil wolln
sil] maa pe o[ J[1[0ro[J[] fulln ara wolln lal[Jti tullmo (][] si[] eédé Yorullball.
AsOekalgbaO: Olullko[ [ yell akolsill1e[] awolIn aké kol oI wo.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUsé: KEOJOO
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 Is0é0: Tidtulmol) [ akolsillle) gé1é0sil) sill Yorullball
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
lye awoldn Akékoll oI 0: Ogolljil]
Ohun ¢élo | Tko[l Uni: Iwé ibéére i0dalinwo] WAEC loUriiftulmoll [ édel]
EroOnOgba: Nill olUpin ilJdaliniléUkol Do, awolln akékol Do) yollol) 1&
tul0mo [ akoOsillle ge¢Msill sil] Yorullball
imol AteUyinwal: Awoln akéUkoUJoJU ti daln[gal)jillall nilnull
tiltuldmolJ[] elyol] o]l rol1[1, apolla,awel] gbolllo[Jhulln ati gboJlo[Thulln.
Iwe Itokasi: Are[Jmu F.B (2006) Tilltutdmo) éde DirolJOrulln, lbadan; Emmaon
Educational Publishers.
ifaDara: OluUkoUD sUilde éUkol[ nillpa tiltoUllka sil] pé nilgba till
gbolJlo[ThulJn ball ti pé mélrin malJrulln-uldn nilJ iCJpilinro] [J méjil], méJta, ol
ti di afoJ0/alallkoOsi@1e0.
Agbékalé[ | EOko10:
igbése ] KiliUnill: Ake[]gbél] awolIn aké[kol o[ fi yé awolln aké ko[l o]
pé wolln nildlallti wo awolIn gbolloUhulln inulJ akoUsilJlel] fillnniJfiCJnnil] kilJ
wolln told mala tulJu lalJti ya gboUloThulln taara sol0Oto [0 silJ akalnlod ¢de,
i00w¢ abbl.
igbésel] Kejill: Awolln akel[lgbé[J nilllallti dal] awolln agbolIn til) wolln yolloll ti
stamulllold ¢Cya ilJtumol][J ede ko[l Dol Dkan: iJtumoJ[J ede ati iyilJlé[Jta pada.
igbése] KelOta: Aké[koll[JolJ[] tol] n[l daril) e&Dkol[) daril] awolln
akéDkoO o000 silnul i0Owé ildbéere toll ti sfe elda rel]J fulln awolln
akéllkoJ oI nil] ipilinjilpilin. Wollln jol n[] tuldmolJ[J afolJ[J nalJa sil]
Yorullball.
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Igbésé] KelOrin: Akellgbél]l awolIn akélkolol1J tolJ[ka sil] awolIn ibi til]
i0tumo10J ede nill illana elérojero ] ati illyi[1lé[Jtapada ti halInde jull.

igbéléwoll On: Kil) awolln akékol o) tullmol] (] akoUsiCJ1él] onillpillnrol]L]
kan tol[] gbé[yi[In nilInul] ilJwé i[Jbéeére o lwo ][] wolln sil] Yorullball.
AsOekalgbal: OlukoO  yeld isé0) awoln akéUkoOUoUD  woll
lo0 Oko oD [kan.

Isé[] Amurelé: Olullkol ] ni ki awoln akélkoll[Jo[J[J ka nipa olJna ti-a n gba yi
1é[1ta pada.
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ILANA ISCE 00JOT
EKO[ EDE YORUBA
APPENDIX(V) . (ASOMOL'6)
KIKO[INI NI ILANA IDANILE[KOTJOU] LOCJNA TAARA
(LECTURE METHOD)
OUseél: KIINT
O0joOO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Twé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 IsOé0: TyiO1éta pada (Transliteration)
AkoOko[: WalJkati[] kan
igba: Agogo méjill sill mélta o] sClalln
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢lol) TkoOOni: Kalditbol Dol Udull tif) a ko[ patakil] iltumoll(] &de
sil]
EroUnUgba: Nill olpin illdalnilé1kod Joll 1, awolIn akékol Lo yolloLl le:
(@) KioriOkiO idtumoJ [ ede
(b) STalayé patakill iJtumo ] ede
(d) TuOmol I awolIn ol lrol]1[] koo kan laliti ede gel1éUsil] sil]
Yorullball
imo ] AteDyillnwall: Awolln akékol o ti gbolll bilJ wollln sle n[J
tul0mo] ede geléMsill tabi ladruldbalwall silJ YoruObal) nilJl¢ ilJjoOsilIn
wolln tabill niChinu rédiCo 0 tabil) loOri[ telifiCsCan.
- Wollln ti se ilJtumol][] edeé nillnul] illdalinwol] oni[lwe€ mellJwallall WAEC
tabil] NECO wolln.
Iwé itolIKkasi: Are[Jmu F.B (2006) TiltullmoJ 0 édé Dirol Urulln, Ibadan; Emmaon
Educational Publishers.
ifaara: Olulkoll[J pe akilyeésill awoln aké[lkolU o0 silJ iUJrilri wolln nillpa
ollgbufoll[] slilJsle nilJlé illjolsilin bolyall] lolril] telifillsan, rédiol] tabil]
nilJ1¢ i0joOsilin wolIn gan-an.
Agbékale[] Is0é0]
igbése] KiliOnil: OlulkolJ sUalaye i0tumolJ ] &deé gégéll bill sie tol] pé fulln
yillyilJ afolJ[J pada la[Jti ¢édé kan silJ edé milJilJralJn.
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Igbésed Kejid: OluDkol D sCalaye oUOsulnwolln till yololl jé0 kil
asollgbufo][] kollgo jall nilinull is(1é0] ré]. OsulinwollUn yilJil) nil) iCimolJL]
igbése] KeOta: Olullko[10] sClalaye patakill illtumoll [ &dé ati idwulllol réll lalra
awo[Jn ohun tilJ oJ mé[nu ba ni i0wuloD re[JJ lalalrin orilJleJ-ede elle[] [ya-
mellyall, fulln kalJra-kalJta, ati illfe(JseCmullled i0fé0 ati agbo [ yél]
igbése] KeUrin: Olullko[ /(] pilln orilsJillil] oll[Inall til) ilitumoll[].&de le gba
wallyé nilJkiClalasil] olJnd méjill: Awolln nala ni akosilled oDlolOroll0]
geere ati ewill.
Igbéléwo I (0n: Oluko[ ] béére illbéeére woll Cnyill:

(@) Kil ni idtumoI ] ede?

(b) IruOfé] éniyan wo ni olJ le sle iJtumoJ ] ede?

(d) STe patakill iCtumo[J[] ¢dé mé[ita
Asekalgbal: LéUyilIn til) awolIn aké[lkol [lolI [} ti dalJhulln awolln ibere ol1ke
wollOnyil], olullko[1[] beere bollyall wollln nilJ ilJbéere. Lélyilln eyill ni
ilJdallniléJkol1o ] wall sil] o[Jpin.
Isé[] Amiirelé: Olullko[][] ni ki awolIn aké(lkol] o1 ka nipa awolIn ilana til) a n

lo lati fi tumoO édé.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

Ollsél]: KEJI
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Oril] Is0é0: Awoln ilana itumo 1] Edé
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢&lo] Tkol Oni: KalldiOboO Dol Odull til) a patel] awolln iCJlana iJtumoll(]
sil]
EroOnOgba: Nill oUpin illdalnilékoll Jol [, awolIn aké kol oI yollolJ le:

(@) Soll awoln illana tidtulOmoJ[J éde

(b) Fi apeUerel] s(lalaye illana koJ Do kan

(d) TeUlé awolln illana wolUnyill lalti tumol[ gbollo[Thulin

koD Do ODkan lati ¢d¢ kan sild o0milJran.
imo 1 AteOyiUnwal: Awolln akéUkolo ti koD nilpa iJtumoll]
tiltuldmo[J[] edé kan si o[ lmillran ati awo[In ohun til] s[Jills[Je bé[lel] pe fulln nilJ
i0da0niléOkoOd Do tid ol ko[l jall. Wolln tulln ti ko0 nipa pataki[l ati
i0Owullo[] iDtumo[JJ ede.
Iwe Itokasi: AreJmu F.B (2006) TiltuOmo1 edé DirolJUruln, Ibadan; Emmaon
Educational Publishers.
ifadara: Olullko( 1] jé[1 kill awolln aké[ ko[ 1 JoI[] moll[) pé titu[] édé kan sil]
omi[Iran ko[ ljall yillyi[] awolIn ol[1[1ro[1(] inull édé kan pada lalIsalIn. Awol[In o[]té
wa till atulJmol][] ede gboJ[do ] te[J1€.
AgbékaleD Isé0:
igbése] KiDiOni: Olullko[1(] ka awolIn ilJlana til) o) je(] molJ (] tilJtu[Jmo[][]
ede:

(b) T1ana olo 0 Oro1 0 jol Dro ]

(b) T1ana oni[1aji]1a tabil] gboJloJhulIn-ji-gboJloJhulln

(d) i1ana elérolljérol.
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Igbése ] Kejill: Olullko[1 (] sJalaye ilJlana koJ ol Ckan
Igbésé ] Keta: Olullko[I[] sCe alayé lolril] awoln ibi tabill asilkol til] a tilJ n[]
lo ilJlana ko[l [Jo[J[kan. Bill apellelJre[] nilInul] gbo[llo[Thulln taara ni[J a ti n[] lo
ilJlana oo OroldHjol1Crol[]. Nillnull ewil] ni a til] n[] lo onilJlajil]la. Nillgba
tilJ a malJa nlJ lo elérolJjerol] nillgba til] a ball nlJ sCisUel loOril) olwe,
ighése] KeUrin: Olullkoll[] tulln salayé awolln tiL] o yel) nill sllislie ati
aigbolldol ][] mall sl le nilInull tilJtullmol1[] ede. Bill apellellrel] o[l polIn dandan
lallti sJamulllo[] ako[1tol]. tol] péye sl lullgbollIn a ki[Jil] tullmol][J orullkol]
énillyan bil] apellelJre[] Mr. Stone si[] Ollgbé[Ini Okuta. Abéllokuta sil] under the
stone abbl.
igbéléwoln: OluUkoJ [ fi daye sillle) fulln awoln akétkol o lalti beere,
1¢00yilin nalJa ni olulko ] bi wolJOn nilJ awon i0béere i0sallle D yilJill.

(1) DalrulJkolJ awolIn illlana tilJtulJmoll[ ] eéde

(if) SOalayé ilgba till alJ n[J lo i01ana kol o [kan

(iii) TuDOmo O awoIn gboJlo Jhulln woll Unyill sil] ede Yorullball.
TulOndé woln the lottery
Kunle is a chip of the old block
Show me your friend.
AsUOekallgball: OlulkoU [ yell is0él awoln akékol Do) woll, ol sill sle
atunse tol] yell.
Isé[] Amirelé: Nill  olpin idanilé[kolJo, oluTkol) ni kil awolln
aké[lkol[J o[ [J ka si[Twaju sii nipa titu[Jmo[J[] ¢de alallko[J[IsilJle[].
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUsé: KEOTA
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 Isé0: Ellya ilJtumol ][] Edé
E(ka Iso0ri0) Is0é0: TilJtulJmol 1] Edé Alallko[lsillleL]
AkoUko[: WalJkati[] kan
igba: Agogo méjill sill mé[ta o] sClalln
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢élo) Tko[ Oni: Kalldibol Do Odull til) a kol orisillil) iCltumol1 (] éde
méJté¢1eMta silJ ati itumo[J[J awolIn o JroJ 1. dilJel].
EroUnUgba: Nill olpin illdalnilé1ko[l ol [1; awo[In akéUkol Lo yolloL] le:

(i) SOalayé irudfé] afo] 0 tilJ edyakolUoOkan je[] mo[][]

(if) Kall awoln ¢[lya iltumoJ[] ¢de

(i) TuOmo [ ede lorilJ akolsilIlel] till a bal) fulln wolln
imo1 0 Atelyinwall: Awolln akéUkoU o0 ti dal) awoln illana iltumoll L[]
ede mol1l]. WolJlln ti te]1é awolIn i[Jlana woll[nyi lalJti tuldmo[1[J gbollo[hulln
ko Do Dkan.
Iwé ito1Kkasi: Are[lmu F.B (2006) TiltullmoJ0 édé Dirol Urulln, Ibadan; Emmaon
Educational Publishers.
ifal0ara: Olulko1] beJre[l ko1 rél) pelul] alayé lolri orilIsilJil] o) nall
tilJ tidtuldmo 0 ¢dé malla n[J gba wallyé: o Oro0 0 silJso0lodrod 0 kilJko[d
sifleld; ati ayalllod ¢deé. OrillsOilli ¢dya koOOolOkan yiill lo[) nil) ¢lya
itumol ][] ede tirel .
igbésé KilJiOniO: Olullko[1(J dallrullkol] é[Jya illtumol) (] mé[Ité[1e[Ita:
TidtuOmo[J eédé alallko[Isi[J1¢[] (Translation)
Ogbifo 101 silIs[e (Interpretation)

Tyi1éJta pada (Transliteration)
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Igbésé ] Kejil: Olu ko[ 1] sile alayé lo[ri[] ¢[lya akol[][Jko[1[). O tulJmoI(] rel]
sil] sOilJsOe tabill tilJtul) ayolJka ede kan si[] o[dmillran. Fulln apellelre tilJtul]
ayollka kan si[] ede Ge[Jél[Isil] sil] e¢de Yorullball.

ighése] Kelta: Olulkol/[l sUalayé awolln méji toll kull. O sill fi
oll[polllolpoll(] apellellrel] gbe olllJroll[] ré[] 1é[Js¢[]. O fi kulln-un pé
sUi0sOe is[0é0 ballyilJil) pe fuln ifarabale [ gidi, ati willwo aato[J ati illThun ede ti[]
a fi ko[l ayollka silJle[] ati balltani[] ede ti[] afé[] tullmol][] ayollka nalla sil].
Willwo illjolra ati ilJyato ] [J yi[Jil] sl]e patakil].

Igbésé ] KeOrin: Olullko[]1 ) mull ayolllol lalti inul] iClwé atil)gbadégba kan fulln
awoln akéUko Do lalti tuldn sil] ede Yorullball. béDed nalla ni o[] mul]
palJalJlil] oogun fulln awolIn aké[Ikol[1 o[ lati tulJu sil] Yorullball.

igbéléwo I n: Olullko ][] kan fulln awoln aké[kol 10 Do) nill is(Jé0) akans[le
milJilran tilJ o silJ yeDwo [ kil iD0dalInilé Dko[l Do told parill.
AsDekaOgbal: OlulJko[1 0] béere bill awolIn akéko[ o] ) ball nilJ ilJbéere.
Isé[] Amirelé: OlullkoU[] ni kil awolln akélkol ol ka nipa sUisle iséL]
ongbufol] si edé Yorullball.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUsé: KEORIN
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Ede Yorul[Jball
Iso0Ori0 Isdé0: Ogbufoll 0 STills[le (Interpretation)
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol oI d: Ogojil]
Ohun élol) IkoUOni: FolUnraln i0wallalOsull/wallasit’ ti) a gball siJlé0]
nilnulJ éyill til) woll[In ti s(J& ogbifol (1. Eyi(J 1¢ jé filldiDo[) tabil) folJUnralln
re[JdifJo[].
EroUnUgba: Nill olpin illdalnilé1ko[l ol [1; awo[In akéUkol Lo yolloL] le:

(i) sol ohun til] oOgbifo0 sOildse pe fulln

(if) ToOOka sil) abulddall e[Ini til) yoJol sle é

(iii) SOalayé ibi till iru0féJ i0tumo 1) ede yillill jeld mo 1] jull
imo 0 AtéUyiUnwal: Nill i0dalnilé0koUdDo0O till ol kolljall, awolln
akéllkolJol] ti ko] nillpa e¢Jya ilJtumolJ[] edé¢ mellte[Jta, wolllln silJ ti slle
i0tumo[10J ede alallko[sillle (Translation).
iwé It6kasi: Aremu F.B (2006) 7illtullmol10) édé Dirol)rulln, Ibadan; Emmaon
Educational Publishers.
ifadara: OluUko ) ralin awolIn akéUkoJol D 1éti0) illdalIniléUko) Dol [ til]
o[l kojall o1 sil] pajullball ohun ti[J is[1éJ yo[lo[J dal)1é loDril] loOni[Jil] gan.
Igbése KililniO: Olullko)[) sOalayé pé ollgbifo1) sDilsOe jéO tilltumoll[]
&de ni[) alaj-i-bale. TyeIn ni pé bilJ e[Ini til] o) nlJ solJJroJ 0 sCJ nl soll JroJ [ ni
ollgbifol1[] yolJolJ malla tulJu lalli silJ ako[ko[J fulln lalJti ronulJ ju bilJ o] ti ye[
lo[1.
igbés0é0 Kejill: OlullkolI[] tulln sClalayé illwulllol] irulJfél] illtumoll(] &dé
yillill. O sDalayé awolln asillko[] til) iruJfé0) i0tumol] () &dé yilJil) polin dandan
ati idwullo[] rel] fulln iballgbépolll], ilJjolsilIn ati illgbolJ[] ara elIni y¢, oko-
oJwo[J abbl.
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Igbése] KeOta: Olulkol)l] mélinu ba awoln abuldal elni tilJ ol le sle
ollgbufoJ[1:

Imo1 0 tol jinle [ niOnul édé méjéejil]

EObuln yilyaOra lalti gbo1 0] o] Oro] [

Ebuln yilyaCra ronul] ati siCJso[]CJroJ  lallil] fepo boyol[]

Igbésed KeOrin: OluJkol O sCe amullo folllOnraln tilJ wollln ti slle
ollgbifol1[], ol] sil] fa awolln abulldal] e[Ini til] o[l slle olJgbifol][] yo[]
igbéléwoll 0n: OlulJkoll[J pe awolln gbolloJhulln kan nil] Ge[Jé[Isil], ol sill nill
kill wolJ[On malla tuJunilJ ed¢ Yorullball nilJ kilJalJkil[Jall.

AsOekalgbal: Woll[n sle atulnsCe nilJ ibi tiJ ol ti yel sil) awolln
gbolloDhuldn til] olulJko[lJ pé. Olullkol[J sil] tulln beere bil] awolln
akélIko[J[loJ[] ball nil] 1[Jbéere.

Isé[] Amirelé: Olullko][] ni kill awolIn aké[kol] JolJ ™ ka nillpa olIna ti a n gba yi
1¢00ta pada niOnulJ is0J¢0 atuldmo ] ede.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

Olse[1: KARUN-UN
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 Is0é0: lyil1éta pada (Transliteration)
E(ka Iso0ri0) Is0é0: TilJtulJmol 1] Edé Alallko[lsillleL]
AkoUko[: WalJkati[] kan
igba: Agogo méjill sill mé[ta o] sClalln
Iye awolin Aké kol oI d: Ogojil]
Ohun élol! Tko[Oni: Iwé pélébé till a kol awolln olJTlrolJ (] tilJ a séJ iyillpada
wolln
EroUnUgba: Nill olpin illdalnilé1ko[l ol [1; awo[In akéUkol Lo yolloL] le:

(i) Soll ohun tilJ ilyiJléUtapada pé fulin

(i) ToO Oka sit) abulldall e[ni till yo[ol[1 sle iyi(llé[ta pada

(i) SOalayé iligba til) malJa nfl lo ¢ya iJtulmo [ ede yilJill

(iv) SOe idyiléOtapada fulln awon o OroJ [ kan
imo ] AteUyillnwall: Awolln aké[kolloJ ti ko)) nillpa awolln élyal]
melJte(ta t¢J1e, wollOn sil) n[J molJ méjil] niClnulJ wolIn dalladalla.
iwé It6kasi: Aremu F.B (2006) 7illtullmol10) édé Dirol)rulln, Ibadan; Emmaon
Educational Publishers.
ifalara: Olullkol[] raln awolln akéllkol[Jo[J(] 1étil) ilJdalInilékol 1 JoJ(]
ate(lyilln.wall. O tulln mé[nu ba ohun til] ilJdalniléIko] o1 olInill yolol
dalJl¢ gan.
Agbékale[ ) EOko
igbése] KilliOni(: Olulkol[) sDalayé pé illyillé[Jtapada pé fulln yillyill e&de

o0 sillel] kil a sill sf¢ atulinsel], afikulln, ayolkullro[] tol[] béllelD till
stilse béJel] yollol solJ olJOrolJ [ nalJa di olJJrolJ[J Yoruldball.
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Igbésé] Kejid: Olukod O téOsiOwalljull pé, irul oldOro0 till a fé01 sle
iyilétapada fulln malla n0 jéO0 kiOkoD sillel) kil all tol] malla sOislIéln 1€ e
loOri b.a. blade-biléédil, rice-raldi0siO-10redsi0.
igbése] KeOta: OlullkoJJ mélnu ball illgbésél] bill a ti malla n(J sCle eléyillill.
BilJ a sfJe malJa n[J fi falJwelJli kan ropol] koll[nso[Inalinti, bilJ a slJe malla fi
faweJli kulin o0 0ro010J til] koD nOsolnatil] gbé[yilin rel[] nilnul] ede ajejill,
bil] a slle malla nl] wall ami ohun fulln irulJ awolIn o] ro[J[] béllel] abbl.
ighése] KeUrin: OUpollUloUpol] apellelre[] ni olukol)0 tufln fi sle
apelJelrel] billi:

Science - sayeIn[Jsil]

Lawyer - lolJya

Church - sol1Jo[1[Jsil] abbl.
IgbéléwoI0n: Olulko1[J fulln awolln akéUkoJ o™ nill is(1é0) akans[1& eyill
tild wol0On silJ sOJ¢ atuldns[e sil] kil i0dalnilé ko Do 0 to[J parill.
Asekalgball: Olullkol] [ béere bill awolln akéJko[] oI [ ball nil] ibéere.
Isé[] Amirelé: Olullkoll[J fulln awolln akékoll ol ni isLJéL] lati ka nipa asiko

ati lilo orisJ1i itumo O eédé koOoUkan.
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ILANA ISTE] 0JOOJUMO'
EJKO[] EDE YORUBA

OUsé[1: KEJFA
O0jo00:03/06/2012
KiOlaOasiO: O0loJ DJduldn Kellta
11é Twé:
Is0é0: Edé Yoru[Jball
Iso0Ori0 IsOé0: Asil kol ati LilJlo orilJs[JilJil) illtumoll [ Edé Kol Hofltikan
AkoOko[: Walkati[] kan
igba: Agogo méjill sill mé[Jta ol sCJalln
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢lo[| TkoO Oni: Awollralln tilJ a palltel] ¢[lya iCltumo 1] &de sil] ati asillko[]
tidd anl lo0 oOkod Do Okan wolln.
EroUnUgba: Ni opin idanilé[koJ o[, awolln aké[ko 1 ol [] yollol le ko[l nipa
asiko ti a n slle amulo oris[Ji ituldmo[J[] eéde kool kan ati orilJsUirilJs[Jil] rel].
Imo 1] Ate[lyillnwall:
IfaDara: OlukoU [ jéU kilJ olJ di milJmoll(J pe, ohun gbogbo nilJ akoko wa fulln
béllel] nalla siloUri fulln tilltuldmolJ ] ede.
Agbékale[ ) EOko [
Igbése] KiDiOniO: OlullkoT sDalayé pé iltumol[] édé alakolsille[] nill
on(JkoOwé¢ kan malla nl] sle nilgba ti0 o0 bald fel kilJ awolin
oJ0poOloOpod - énilJyan tild woln kilJill sle eya rel] nil] an[faani(] lalJti
gballdulln irulJfél] is[Jé[] re[] nitoril] nalla, yolJol[l tull i[lwé nalla silJ ¢de awolln
tild o €00 yiJi0 tabill kilJ o0 walJ awoln tilJ yolo[ ball a tul] u.
Igbése ] Kejill: OlulkolJ tulln sClalayé pé olgbifol] (] malla n(J wallyé nillgba til]
olubaliniso[JJroJ[J ball fé[1 ball awolln til] ko[l gbolJ[] edeé rel] sol][rol][].
NilJtori[l nal]a, olJ nilJlo[] ogbifolJ[] til] yoo rolJ[] o[l roll[] oluldbanisol] [rol[1[]
sill.ed¢ awo[In ¢yan til] o[J n{J ball sol]1ro[[].
igbésDe KeOta: Olullkol ][] tulln fi kulln alayé ré(] nillpa iyilétapada. Eyi[J ni ol
sol] pé olJ malla nl] wallyé nillgba ti[l yolJol] bal] jé[] anfaanil] kil] ako oro
gél1gél] bill aslleril] ikall nilnulJ) ed¢é dede gan.
igbése] KeOrin: Olullko[][] jé[1 kill o[] di millmo[][] pé, ko sil] illgba til] a ko[l le
lo awolIn ¢yall mete[ta illtumo1J ede yilJill sClullgbo On kil woJ[0n mo[1[]
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p¢ akéengbe ni yololl sol] ibi til] a olJ fi okuldn ko[ ni o 0ro0 0 tituldmo [
ede.
IgbéléwoI0n: Olullkol1[) fulln wolln nill ilJdalinwoll ran(péll. O nilJ kil

wolln s(lalayé illgba till amallanl] lo o] koI Dol [kan ¢[Jya i[ltumol1[] ede.
Aslekallgbal: LéyilIn til] olullko[I[] ti wo is[1é[] wolln talln, ol] beere bil]

wollln ball nilJ ibéerel]
Isé] Amurelé: OlulJko[]1[J ni ki) ake[Jko[l[Jo[J[J k& nillpa awolIn orisi ollna ti a n
gba danrawo [ nilJnulJ isé[] atuJmo[1[J ¢éd¢ Yorullball.
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ILANA ISTED 0JOOJUMO!
EKO[ EDE YORUBA

OUs¢: KEJE
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Tweé:
Is0é0: Edé Yoru[Jball
Iso0Oril] Isdé0: Dilldalnrawo ! lolrill ilJtumol] (] Edé
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢élo( ko[l Uni: OriUsUiiri0siil) gboJloDhulnnill édé GeIésil]
EroOnOgba: Nill oUpin illdalnilé kol ol [, awolin akéIkol [oJ[J yolloll le:

TuOmoOD gboOloDhulin ede GeDéUsil) sill ¢d¢ YoruDball ati ede
Yorullball sil] GellélIsil].
imoU Atélyilnwall: Awoln akélkol o[l till s[1¢& akitiyan lalJti tull &de
GéeOsil sil) ede Yorullball.
iwé It6kasi: Aremu F.B (2006) Tilltullmol1l) édé Dirol)rulln, Ibadan; Emmaon
Educational Publishers.
ifalara: OlulkoJ ] pésé awolln aké[lkol1o [ silel] fulln sUis[Jé itumoll ] &deé
tild woJ[On yoOo[ sfe nilJnulJ ifldalnilé Oko 0 Do yi[Jill.
igbéseD KililOniO: Olullko)0J ko ayollka kan sil] ojul] olgiri, olJ si n(J pe wolln
akéllkoJ o[ kol Dol Hkan lallti gbiJyanjulJ lalJti tuld awol[In gbollloJhulln ti[]
ol] sul] yol nilJnulJ ayo[Jka nalJa.
iIgbesé ] Kejill: OlullkoJ[J tulln ko ayollka milJiCran nil] ¢dé Yorullball sil] ojul]
paltal0kol, o silJ n[J pe awo[In aké koI Do sil]l n[J sCel ogbifo10 re[.
igbéléwol On: OluJko1[] mul) ayollka milJilIran, o sil] nil] ki(J ko[l[Jo[l[Jkan
wolln tulJu silJ éde Yorullball.
AsOekalgba: Olul ko[ ye(] ako[Isi(11¢[] awolIn aké[ ko[l [To[1[1 wo. O si[] s[1¢
atulInse tilJ o] ye[
Isé] Amirelé: Olullko[] [ ni kilJ awolIn aké[Jkoll o) (] ka nipa bi a se le tumo(J ]
awolIn olJro[J lati inu ede GelJ€[Isil] silJ Yorullball.
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ILANA ISLUE1 0JOOJUMOD
EKO[ EDE YORUBA

OUsé: KEOJOO
OUjoO:
KiOlaOasiO: O0loJ DJduldn Kellta
11é Iwé:
Is0é0: Edé Yoru[Jball
Iso0Oril] Is0é0: TilJtullmol )] Ako[silJIe] Géelsil) siC) Yorullball
AkoOko[: WalJkati[] kan
Igba: Agogo méjill sill mé[ta o] (sClalin
Iye awolin Aké kol oI d: Ogojil]
Ohun ¢élo | Tko[l Uni: Iwé ilIbéere idalnwoll WAEC loUri1ilTtumol] ] édé.
EroOnOgba: Nill olUpin ilJdalniléUkol o0, awolln akékol Do yollol le
tuOmo O akoO Dsile [ Géesil sil] Yorulball
imoll ) AteUyillnwall: Awolln akélkoll[Jot ) ti gboldoll nilldalnilo[ljull
tidtulmolJ[] elyol] olOroldl, apollla, awél] gbollolhulln ati odidi
gbolloDhulln.
iwé It6kasi: Adewollyin, S.Y. (1997) Simplified Yoruba Language for Senior
Secondary School Examination Lagos; Corproment Nig. Ltd.
ifalara: Olulkol)U sUilldé idalnilékollCo) 0 rél) nillpa jijé[ kil awolln
aké koo mol allfo1J alallkosile[]
Agbékalé[] Edko]T]
igbésé KiliOnill: Olullko[)[J ro[] awolIn aké[lko[] Jo[][] lalJti nil] oye ohun ti[]
gboJloThuldnko[Jo[JJkan nl] sol] kil wolln to[] malJa tull u, kilJ wolJ[Jn sil] maa
va gboOlohuln taara si(] akanlo ¢de¢, o[lwe ati awolIn akalInlo ¢d¢ ayawollralln
milJilJran soJto0 0.
Igbésel] Kejill: OlullkoJ[] tulln fi kuldn oJOroJ[J rél] pé, awolIn aké[ koI o[l
gbolJ[JdoJ lo olgbol[1[In inul] lalJti samulJlo[] ¢[Jya itumo[J[J ed¢ ko] o] [kan.
igbése] Kelta: Olullkol][] mul] ilJwé ibéeré kan lalti fi sallpellelIrel], o[] pilln
awo[Jn gboJlohuln nalJa si(] ipi[InjiCinpi0n, o[ silJ n0J tul] u fulln won.
igbésé] KeUrin: Olullko[I[] tolJ(Jka sil] awolln ibi til] itumolI[] édé ti jé[J
elerojerol] ati o[Jlo[rolljodrol][] pelllull iyilé [Jta pada han wol[n.
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IgbéléwoI(0n: OlullkolI [ yoJo[J fulln awolIn akéIkolI (o1 nill isé[] akalins[le
milJiran til) yoOo[ si ye[OwolJ kil iJdalnilé ko] (o[ to[J parilJ].
AsOekalOgball: Olullko10] mul] iClwé ibéeré milJlilJran, o[J si nil] kil awol[In nalJa
tulJ u.
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CURRICULUM ON YORUBA TRANSLATION (YOR 321)
(NCE LEVEL)

APPENDIX (VII) ASOMOO 7

ftumo(1 (] Ed¢ (Translation) I Credit

1
2
3
4.
5
6

Ofin til] o[ de ilJtumol][] Edé

DilJdalruJkol] awolln é[lya iJtumo[[] Edé

IyiJ1é Otapada (Transliteration)

Amuls[e is[é0 loDril] il0tumol1 (] édeé

TilJtuOmoJ[J awolIn ayolJka ede Gellél[Isil] sil] Yorullball ati ti Yorullball

sil) Geésil

7.
8.

Olna ti a1é gba tuImol 1] Owe ati akanlo[] édé nifinull is(Jé0) atumol[1 () &de
Tyato10J laJarin o0 Oro0 [ ayallo ati tituBmo 0 ol Orol 0 niCnul] édé
GeJ€0sill sild YoruOball fulln gbédeghéyoll [ (Bi-lingual).
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APPENDIX (VIII) ASOMOO KEOJOO
SCHEME FOR METHOD OF TEACHING

SCHEME FOR THE YEAR THREE ON TRANSLATION

ILANA ISE(] FUUN AWO[IN O LOU/DUN KEJE[ITA LORI ITUMO EDE
Osé): IKIONIO
EOkoO0: OUlol dulln KelJta (Yor 321)
OLlgbol ! n ikeOkoD UoU: Alayé sllislle
AkoOrilJ isé[: ftumo ][] &éd¢ (Tranlsation)
EroUngba: Lé[yilln illdanileUkol Lo, awolln aké kool [l yolloL 1&:
So il0tumoO [ ti a fulln iséJ atullmoJ[] ¢d¢ ati oDfin tilJ o) d¢ iJtumol][J ede
DalJrullkoJ[] awolJn e[Jya iJtumo[J[J ede nilJ Yorullball
SOalay¢ o0 0na til) A n[J gba la0ti yilJ 1€00ta pada
SOilsol] ilJgba ati bill an slJe n lo orilJs[Jii e[lya ilJtumo ] [J edé méjilJ
OLnatill alé gba sCe atuldnsel] ilJsel] loOrill iCltumo ][] édé
TilJtuOmoJ[J awolIn ayo[ka lal]ti ede GelJeIsill sil] Yorullball ati Yoruldball si[] GellelIsil]
Fillfi apeleOre] o0 Onatil] alé gba tullmo ] awo[In oDwe ati akanlo[] ¢de
Sillsol] ilJyatoJ[J lalJDallrin o] OroJ [J ayo lo [ ati i0wuldlol rél] nilJnul] iltumo ] [J ede
KiOlaOaOsil0: AkéOkoO o000 O0lod0dulln KelJta

YVVVVYVYYVYYVYYVY

AkoOkoO: WalkaJtill kan

Thun isé | Igba/Akoko Igbésel OluldsTe Ojulse Ohun e(llo[] Igbéléwo ] On
ollslle O kollko[] isé[] OluUkoO akékolloI U ilkolOni
ati éro[InlIgba
Killillni | Wallkatil) kan | NildnulJ isel] | Olullko[1[] Akélkoll o0 nilJ | KalJdildboll Do du | Olullko[J[] béére tilJ]
0 yii ni a ol ti | gé0gél] bill | laDti dal) silJ ¢to | Ot a kol apejuliwe | o0 jéJ moI[]
koldJ  nilJpa | elni til] olJ m[] | illdalni ellya iltumol10] | illdalniléko ] ol10]
orilJsun ¢llya | ollye ¢de | 1€0koO o0 méjééjil] sill. laliti mo [ bill
iJtumoJL] méjééjil] nil] | nilnul] kilJlalalsil] elkoJ ] ti yé wolln
ede eyill il | ladti se | nillpa willwal] sil].
jellmoll[] agbekalél] awolIn olJroJ[]
ool frel (] | illtumol]. Edé | fulln ifltulImol1[] &dé
wuuru - ati ilana | nilJ ilana | peJlull  olullko[J[]
ewi [ ati | o[Jlo0Cro1[] wo[n.

120




agbekalél]

wuuru ati ewil]

wolln nil] | fulln
kiOkulln. akéko[l o[

Keji Wakati kan Ninu  isfel] | OlulkoJl  ni | AkéUkol0ToJ]  ni | KadiboJoldu ti a | OlulJko [ fiillbéere
yiJiniaooti | lati sol] nipa |lalti faraballlel] ko[l | kol orilstirilIsi | kalldi
kol] nipa | orills[Jiri[Is[Ji | nipa oris[iris[1i | e[lya itumol] ede sil]. | ilJdalInilé[Jkol][Jo[]
orils[iri0sJi | ellya  itumol] | ¢yall ilJtuldmo[][] Creld.
ellya itumol] | ede ede
ede

Kelta WallkatiD kan | O0na tiD) a n0) | OlukoOJO  ni | AkéOkoO Do ni | SUi0sOe  amulllol | OlulJkol fi il1béére
gba ladti yill | a0t koOD | labti  wall awoUn | paltallkol tilJ a kol | kalldi[]
1é[Jtal]  pada. | awoln oJOroJ) ~ayalllol] | awold[0n ol Oroll0] | ilJdalniléko [ rel]
EléyiD ni i|akéDkoODoDO |tiD ol milJill se | kéekéké till o) nilJil] | nillle gbéléwolin
pelull] illlana | nillpa fillfi | peOluld yilyill 1é0ta | sel] pelllull yillyil) | fulln ayoUrisil]
iyiléOta  pada | 1¢00tal] tabi[] | pada fulln olullkoO [ | 1¢[Jta pada. i0dalOniléOkoD ol
tillill se | alllfallbéJ€ti | nilJnull 0.
(Transliteration | [0 éd¢ kan ko[l | illdalInilé kool
) lalti fi kol | oroJ O inull | [I.
olJroJ[ ¢de¢ miliDran.
ayalllol] eyill | Fulln
ni fillfi | apeCelrel
alfallbé[1é[1ti | Office-
1 edé kan ko | ol IfilJilsil
oJ0ro0 College-
inulJ ¢de | koOOIe1éji0]
milJilran.

Kelrin Wakati kan Igba ati bill a|OlullkoJ[] ni| Akel[lko[[lo[1C]  ni | E(rol] Rédio ti(] a | Olullko[][] nilalti
slle  nl loflalti jé0 ki) |lalJti wa  orilJsii | gba ohulln | gbé awolIn
¢lya awoln apelJelrel] millilran | tidtuldmo[1[] éde nil] | akékoI oI loOri
i0tumol ][] ede | aké[lkolHo00 | till ol jeldmolll |i0lana Géllelsil] ati | oldsullnwolln woll
méjeéji till-olJ | moI[] nillpa | is[1¢[] atulImo[1[] &de | Yorullball sill. nilJpaildmo[J[] wolln
jellmol][] agbekalé[] ewil] | méjééjil] yilJilJ loOril] gbillgbol1[]
odlod0Oro0 | ati oUlodro10 | pe[lull igba ati bill a ¢de méjééjil] nilinul]
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gere (prose) ati
ewil] (poetry).
Nillbi  yilJi[l
nill a ol ti
koD  nilpa
lidlo awolin
olroJ] bil]
o till tolJ[J ati
bill o[l ti yell
nildnuld ewil]
YorullbalJ.

geere  géllgél]
bil] orilJsii
iOtumo1J ¢ede
méjil tilJ

isJéJ malla nlJ
wa loOri red

sOeni loJ woln.

isCél] atullmo [
ede.

KarulOn- | WalJkati kan OOna til a 1& | OluDkoOd D édé | Ojulse Kadibol[l o[ [ldull Olullko[1[] béére
ulin gba se amulJse | bilJ e[ni tiJ oJ | aké koD Do [ nil] tid a tid kol | i0béére till olJ jel
isé[] loOri | gbol ede | lal]ti farabale fulin apelJellrel] édé | moll[] elIkol[[]
i0tumo D[ méje¢jil] yoUol | iDdalnilé koD Do | GéDEMsid  ati  ede | kiDko O lod Owol1[]
ede. Nilbill | tolJ[J 0 nilJpa killko[lpa Yorullball sil] fulln | awolln
yilil ni a olJ | akéko 0o | nillnul) willwall is¢ idtumoJ [0 ede aké ko Do .
ti se [solJdna  loUri | ifltumoI[] fulln
agbéyeIwoll amullse awoln o Oro0[J
awolln olJUkan-o[]- lalti inulJ ede
apellellrel] jo00Okan isf1¢ | méjééjil]
til) olJ ti o nilJ] | loril) ~ayollka
il se pelllull | ati ewil][]
ayollka ati | nilJnulJ
i0lana  ewil | i00tumo10J ede.
inulJ isélJ
atulJmo[1[] &de
lalti inul)-ede
GelJesil] sil]
Yorullball.
Kelfa Walkati(] kan | OCInall titha I¢ | OlullkolI[] nill | Ojullslle Ohun ¢lo0 i0koOOni | Olullko [ béére
gba tullmoll[] | laliti mélinu ba | aké[TkolJ[lo[][] ni | nilJ lo0Owo 1]
ayo  ka lallti | awoldn i[Jlana | la0ti  te(Jtid  sil | kaOdiClbod Do 0du | aké[ko o[ lallti
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ede Gélléllsil]
si[] edé
Yorullball.

Alayé ralnpel]
loOri0 awoln
iJlana ti0 a
nll te01é kil a

tod le
tullmo [
ayollka lallti

¢de Gélélsil]
silJ YoruOball
ati  Yorullball
sil]
Géélsil.

till e0nild ti olJ
o fé0 tuOmoO
¢de  Géésild
sil  YoruObal
yo telJlé nillpa
gbillgbol1[] ede
méjééjil]
dalaOdaOal
kil ol le
rolrulln.

awolln il(lanall] tilJ
oluOkoOO ball
méldnu ba nilJnuld
sOi0s0e 10tumoO O
eéde lalJti GéUélsil]
sid  YoruObal ati
YorullbalJ ati
Yoruball sil]
Geé¢0sil pelull.

0t apelelrel
ayollka ni ede méjééji
wa.

slle amulo[] awolIn
10lana ladti
tulmol1 [ &d¢ tilJ
wolln gbol][].

Keje

WalOkati(J kan

Olna till a lé
gha tullmoll[]
oOwe ati
akanlo[] ede
YoruObad. A
nilJ ladti wa
akanlo édeé
tabil] owe
eyillkeyill til[]
a ball fél1él
tuOmoO O tild
o balJ ¢yil] tilJ
a tuln 1& sle

alayé nilJ
i0baldmu
pedlul] bil]

woln slle loJ
o nilJnulJ édée

OluOkoOO nil
labti 30 kiOJ
awolln
akéko[I Dol
moll[] pé sise
1s€J i0tumoll [
ollwe
pelépe el
nilJtori
amulllo[]
awoln
olldrod0 tilJ
10tumoJ [
wolln fara sin
pullpollLl. 0

sise

tuln nillloO
ede ilperil]
fulln is1éd

AkéOkoOUoO O nil
labti teJl¢ awolln
oté ati 1i0lana fuDn
sUi0sOe amulllo
10tumo D [ odwe
gélgél] bilJ awolin
eléde sOé nd lo o0.

PaOtaOkoO kékeré
till akoll awolln
akanloO édé sid fuOn
awolln

aké DkoODoO O
peOlul i0tumo 0

Oluko O nild laldti
fulln awolIn
akéko Do nilJ
ol![lkan-ol]jol] kan
akanlo[J éde. O nilJ
del] Geélsild kil
aké OkoODoO O sid
sol] YorulJball r¢l]
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till a n sle
10tumoO 0 red

atullmoUJ .

Keljo[

WalkatiJ
kan

Sisol] iyato[ ][]

laDariOn
olUroJ
ayalol] ati
1tumolJ [
éde. O ye kilJ
aké kool
0O molJl pell
sUilsOe
méjeejill kol
joO ara
woOOn. Bil
kol ball silJ
o00Oro00O tid
a le fi
tulJmo ][]
oUdUroJ
niOnuld ede

kan ni a oJ to[
lol) oJ0rold[]
ayallo]  si[J
irulJfé] aaye
béed  fulln
allyan
ollgbufo[J[1.

OlukoO 0 nild

labti  jé0 kil
awolln

akéOkoOODoO O
molJJ pé bi
kod bald sid
oUUOro0 tid
10tumoO O rél
ball oUUroOU
til] a fér]

tullmolJ[] mul]
nillnul]  yollo
tod kan lo
ayolllo nilJnul]
¢de  Gellélsild
sil YoruObal
tallbil]

YoruOball
Gel1é[]sill.

silJ

OlulJko [ ati
aké ko UolJ)  nilJ
lalti molJ pé awolln
méjeeji  yato[ [  sil]
ara wolln bill o[l
tile[ jér pé
oJ0roJ0  ayallol

nalla le sOisOéd nilJ
ipolJ atuldmo[J[J ed¢

KaOdibo Do Hdull
ti0 a kol awoln
oJ0rol0J  ayalllol]
orilsOiri0OsOi0 lalti
inull eédé Gelléllsil]
sil] YoruObal silJi.

OlulJko0J mulJ
is[1é[] s[lis[Je wal
sil] opin. OO fulln
wolln nil] isé ayans[le
loOril) i0tumo [
ede.
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APPENDIX IX

SELECTION OF RESEARCH ASSISTANT ASSESMENT SHEET

Name 0f the COlIBGE: ......oiiieee e e
NAME OF IECTUIEI: .ot re e re e e
Lecturers qUAITICALION: ........ccveiuiiie e
NO OF YEAIS IN SEIVICE: ..oviiivieiicie sttt ste e este e e sra e reenee e

DAt ODSEIVEA: ...

S/N Performance Skill 0| 1423
1 Skill to explain what the strategies involve

2 Skill to present stimulating introduction

3 Skill to provide adequate knowledge of the topic

4 Capability to explain with illustration the strategies

to the learners during training.

Ability to make use of instructional materials

Skill to follow the steps outline in the lesson topic

Ability to supervise the students at work

Effective management of the lecture room

O 00| N| o O

Skill to differentiate between teh various strategies

10 | Satisfactory evidence of the knowledge of the

strategies.
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