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II

ABSTRACT

The study sought to obtain empirical evidence of the causal 

linkages between academic achievement and some socio-psychological 

variables, and to ascertain the extent to which these variables predict 

achievement in Social Studies. The study made use of ex-post facto 

design involving a sample of 624 Junior Secondary School class three 

students in th irty  secondary schools in Oyo State. Each student 

responded to five different questionnaires and an achievement test 

in Social Studies. The data was analysed using stepwise multiple 

regression and path analysis statistics to answer the five research 

questions raised in this study. The research findings indicate that:

1. Only five of the variables viz: socio-economic status, gender, 

home language, attitude towards Social Studies and study habits 

influenced achievement in Social Studies.

2. Most of the variables that have indirect effects on students' 

achievement in Social Studies do so via study habits.

3. There is no direct effects of

i. locus of control on achievement

ii. gender on career aspiration

iii. attitude towards Social Studies on career aspiration
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iv. locus of control on study habits

v. test anxiety on achievement

vi. career aspiration on achievement.

4. Total effects of the direct path accounted for 23.4% of the 

variation in students' achievement in Social Studies, while total 

effects of the indirect paths accounted for 9.0%.

5. The eight socio-psychological variables in the study when taken 

together were quite effective in predicting achievement in Social 

Studies with multiple R = 78; R2 = 6 1 ;  Adjusted R2 = .60; 

Standard Error = 6.57; R2 Change = .61; F Change = 119.43.

6. Socio-economic status (VAR1) was the most effective variable 

in predicting achievement in secondary school Social Studies.

7. Locus of control, career aspiration, and test anxiety did not 

make any significant contribution to the prediction of 

achievement in Social Studies.

The findings have important implications for the development 

of bumper and robust counselling package for secondary school 

students in line with the demand of the National Policy in Education.
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CHAPTER ONE

INTRODUCTION

Background

The position of socio-psychological variables in everyday living 

and adjustment to life is well recognised. It is a widely held view 

by psychologists, sociologists and educators that socio-psychological 

variables exert dominant influence on ail facets of the life of an 

individual. In fact one could perceive the totality of a man as being 

guided and ruled by psychological and social variables. It is against 

this background that Onocha (1985) conceptualized the modern man 

as a person whose educational aspirations and accomplishments are 

projected by the psycho-social variables in his environment.

The influence of socio-psychological variables on educational 

achievement and performance is a very important subject in the areas 

of educational psychology and counselling. The positions of these 

two sets of variables are unique and important and may be better 

appreciated when it is realised that these variables are necessary 

for the understanding of human beings, their overt and covert 

behaviour, potentialities and their performances in the three areas 

of educational domains (cognitive, affective and psychomotor 

domains). For instance, psychological variables like study habits, 

test anxiety, locus of control, career aspirations, attitudes home
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language, gender and social variable like socio-economic status all 

play important roles in learning outcomes and academic achievement. 

The importance of these variables to learning and cognitive achieve­

ment might have influenced policy makers who packaged the 6-3- 

3-4 system of education in Nigeria to emphasise the assessment of 

non-cognitive variables in learning. It therefore means that 

students' psychological disposition and the students based factors 

are considered very important for success in learning and in 

learning outcomes.

In spite of the importance attached to the assessment of non- 

cognitive variables in learning, many students still perform below 

expectation in different school subjects and in public examination. 

Reports obtained from two examination divisions of the Ministry of 

Education in Oyo and Ondo States indicated that much remained to 

be achieved in students learning and mastery of Social Studies. In 

Oyo State 45% of the total number of Junior Secondary School class 

three students who took Social Studies final examination passed at 

credit level, 51 per cent passed with ordinary pass and 4 per cent 

failed. In Ondo State in 1991 about 25 per cent of the students who 

sat for the Junior Secondary School final examination in Social

Studies failed.
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It is probably in realisation of this under achievement in Social 

Studies that Oti (1991) indicates that the problem of students under 

achievement in Social Studies is a topical educational issue in the 

country. It is perhaps for this reason that Social Studies educators 

have been conducting researches that are aimed at improving 

students' achievement in the subject. For example. Turner (1984) 

has given the following reasons as often adduced for poor perfor­

mance in Social Studies -  poor teaching methods, lack of adequate 

teaching materials, and laziness on the part of the teachers. In 

a related study, Akinade (1989) identified students' characteristics, 

home factors, society factors, teachers' characteristics and nature 

of examination as some of the factors that could influence 

achievement in Social Studies. Bank and Finlayson (1973) have also 

revealed that socio-economic status played a prominent role in 

achievement in Social Studies, while Avoseh (1985) indicated that 

class size, school size, and number of books available to the 

students in the subject as among other factors that could influence 

achievement in the subject.

A critical survey of related literature however indicate that 

previous work had not attained a reasonable degree of success in 

identifying the order and strengths of the interactions between the 

identified psychological and social variables and cognitive
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achievement in Social Studies especially when most of these variables 

are considered together. What most studies have done was to 

examine some of these variables with academic achievement purely 

from the bivariate standpoint. The investigator is also not aware 

of any research that investigated the pattern of direct and indirect 

interaction between these variables in terms of causal linkages and 

cognitive achievement in Social Studies. Although studies like those 

of Furneaux (1965) and Bakare (1975) have supported the fact that 

certain socio-psychological variables come into play in predicting 

academic performance, some other studies like Cawell (1971), Cattell 

(1966) and Hyde (1990) tend to hold contradictory view.

It is generally known that events in the social and psychologi­

cal space are never so neatly related (in terms of one to one 

mapping), instead many variables combine to produce an event. The 

present study therefore intends to investigate the combined effects 

of these variables in explaining cognitive achievement in Social 

Studies from the multivariate standpoint. If  psychological services 

are to meet the aspirants of students, they should not only be 

capable of predicting academic outcome in terms of simple correla­

tional studies, but should be able to identify the paths and 

strengths of the variables that underlie such predictions. There 

is also need for more elaborate investigations that would seek to
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establish the causal linkages between socio-psychological variables 

and students cognitive achievement in Social Studies. An attempt 

to satisfy these needs is made in the present investigation.

Statement of the Problem

The present study seeks to find out the extent to which some 

socio-psychological variables (gender differences, student habits, 

locus of control, test anxiety, home language, attitude towards Social 

Studies, career aspiration and socio-economic status) provide a 

causal explanation of secondary school students cognitive achievement 

in Social Studies.

Research Questions

Based on the stated problem, the study attempts to provide 

answers to the following questions:

1. To what extent would the socio-psychological variables when 

taken together predict students cognitive achievement in Social 

Studies?

2. What is the relative contribution of each of the variables to 

the prediction of cognitive achievement in Social Studies?

3. What are the significant pathways through which the variables 

cause variation in students' cognitive acheivement in Social

Studies?

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



6

4. Which of these paths are direction, and which are not direct?

5. What proportions of the total effects are direct and indirect?

Significance of the Study

The study intends to investigate the pattern of causal linkages 

between some socio-psychological variables (socio-economic status, 

gender, locus of control, attitude towards Social Studies, home 

language, study habits, test anxiety and career aspiration and 

achievement in secondary school Social Studies using path analysis.

The study is significant because the results would shed light 

on the mechanism of operation involving causal linkages among the 

selected socio-psychological variables and cognitive achievement in 

Social Studies. In consequence it is hoped that the results of the 

study would lead to a better understanding of some social and 

psychological components of the problems of students' under­

achievement in Social Studies. It is also expected that the result 

of the study would provide the empirical basis for initiating viable 

counselling package aimed at improving cognitive achievement in 

Social Studies in Nigerian secondary schools.

The result of the study would arm policy makers with evidence 

for the need to provide adequate learning materials for the teaching 

of Social Studies in Junior Secondary School. The study may also
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be seen as particularly relevant to curriculum development in Junior 

Secondary School as well as to the teaching of the subject.

The study is also significant because the result will help 

students to gain more self understanding, become more aware of 

problems militating against achievement in Social Studies and find 

ways by which these problems can be solved and to behave in a 

more positive and acceptable ways to their studies.

Furthermore, teachers of Social Studies will benefit from this 

study because the result will provide ample evidence for the need 

to relate concepts, facts and materials to the immediate needs of the 

students and shed light on how Social Studies can be used to solve 

some socio-psychological problems hindering better academic 

performance among students.

Scope of the Study

The study is only interested in using path analysis technique 

to establish an intercausal direct and indirect links and to give 

information on causes and effects between all the selected socio- 

psychological variables (socio-economic status, gender, locus of 

control, attitude towards Social Studies, home language, study 

habits, test anxiety and career aspiration) and secondary school 

students achievement in Social Studies.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



8

Rationale for the Use of Social Studies in this Study

The basic goal of Social Studies education is to prepare the 

young people to be humane, rational and participating citizens in 

a world that is becoming increasingly interdependent.

Among the importance of Social Studies are:

(i) To develop understanding of human interactions and 

relationship based on data, concepts, and generaliza­

tion drawn from the Social Sciences.

(ii) To enable students to function effectively as citizens.

Social Studies attempts to study man in all ramifications. It 

studies man in his environment taking cognizance of his life activities 

as well as the influence which impinges on him.

Social Studies embraces psychology among other subjects. It 

starts from the study of man in his community and gives cognizance 

to physical, social, cultural, sociological and psychological environ­

ment to mention a few. It is a subject which is intended to modify 

students' behaviours in such a way that the student will become 

more functional beings in their societies. It develops social problem 

solving abilities in students.

Social Studies curriculum itself could thus be perceived as a 

programme which a society uses to instill in students knowledge, 

skills, and actions it considers concerning the relationship human 

beings have with each other, as well as their total environment.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

Poor academic performance affects the nation socially, 

politically and more importantly psychologically and economically. 

Parents, teachers and the students have always blamed one another 

as being responsible. It is no gainsaying that the major causes of 

poor academic performance are inherent in the students themselves. 

Although studies like those of Furneaux (1956), Lynn (1959), Kelvin 

(1965), Bakare (1977), Uwakwe (1979), Akinade (1982) and Adedipe 

(1986) have supported the fact that certain psychological factors 

came into play in predicting academic performance, a review of 

literature had shown that previous studies have not attained a 

reasonable degree of success, order and strengths of the inter­

actions between the identified socio-psychological variables and 

academic achievement.

Literature related to this study were discussed in this chapter 

under the following headings:

(i) Socio-economic status and academic achievement

(ii) Locus of control and academic achievement

(iii) Gender differences and academic achievement

(iv) Home language and academic achievement
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(v) Attitudes and academic achievement

(vi) Study habits and academic achievement

(vii) Test anxiety and academic achievement

(viii) Career aspiration and academic achievement.

Socio-Economic Status and Academic Achievement

Socio-economic background could be seen as a powerful 

predictor of academic success; though the relationship between 

achievement and socio-economic background is not a simple, direct 

one. The limited income, low level of education, verbal and cultural 

deprivation that are integral parts of low socio-economic status affect 

school participation and achievement directly, as well as through 

other related variables.

, Majoribanks (1972) have defined home environment in terms 

of social status of the home, which is represented by the occupation 

and education of parents, or in terms of the family structures. 

Miller (1971) restricts the definition of home environment to the 

socio-economic status consisting of a high socio-economic status and 

low socio-economic status determined by the level of education, 

occupation and income in the society.

Bloom (1964) defines environmental situation as being physical, 

social as well as intellectual and considered that all these formed
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a network of environmental forces that impinge upon the individual 

and influence him. Other studies have also emphasised the impor­

tance of home environment as a determinant of intellectual

development as the child spends the period of rapid physical and 

mental growth in the home environment. Also, Fraser (1959)

contended that parental education and reading habits, income 

occupation and living space all related significantly with I.Q . and 

school performance.
- t

The importance of home environment in the academic success 

of pupils cannot be underrated. Miller (1971) reported that a 

greater proportion of school dropouts are from low socio-economic 

home environment. A person's socio-economic background has some 

influence on his upbringing and consequently his attitude and

predisposition towards his goals and aspiration in life. Johnstone 

and Jiyano (1983) have broken down home background factors and 

found significant correlation to levels and types of academic

attainment.

According to Duncan (1989), unequal school performance in 

developing countries may be accounted for by availability and 

accessibility of schools, economic development of the country, 

cultural and home based norms, socio-economic status and type of 

schools.
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Rosen (1956) explains the differential rate of mobility as a 

function of difference in the motives and values of the social classes. 

Rosen saw that there were two components in achievement orientation 

of the different classes. Firstly, a psychological factor -  the 

personality characteristics of achievement motivation which provides 

an initial impetus to excel. Secondly, there is also a cultural factor 

consisting of certain value orientations which define and implement 

achievement motivated behaviour. Rosen said further that middle 

class children are more likely to embrace the achievement value 

system which states that given the willingness to work hard, plan 

and make proper sacrifice an individual child should be able to 

manipulate his environment so as to ensure eventual success.

Katz (1964) studied the meaning of success among Australian 

adolescents and found evidence of considerable variation according 

to socio-economic class of origin. The major differences appeared 

to indicate a major difference in the frame of aspirational reference 

internalized by members of different social classes. In the case of 

the middle class adolescents, the success goal was prestige achieve­

ment attained through personal effort and worthiness. Adolescents 

from the unskilled working class, on the other hand, had little 

concern for social status.
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Heyneman and Jamison (1980) found socio-economic status to 

oe negatively associated with achievement in developing countries. 

- Uganda, Heyneman (1976) found socio-economic status to have 

= mited effect on academic achievement. Scheifelbein and Simnons 

‘ 980) review found in developing countries that socio-economic 

status was a significant predictor of achievement. Theison (1983) 

-eview of research in Caribbean, South American, African and Asian 

countries found that socio-economic status had a strong positive 

effect at primary and lower secondary grades, but the effect may 

diminish at higher secondary levels. In Trinidad and Tobago 

\utnick and Jules (1988) found that students from families in middle 

income occupations had higher standard deviated achievement scores 

in science subjects than their lower income counterparts, but social 

background as determined by occupation did not contribute signifi­

cantly to the overall variance of science achievement.

In another study, Jules and Kutnick (1990) found out that:

(i) When all data were considered, parental occupation 

significantly differentiated between performance in all 

curriculum areas with children from middle income 

background gaining higher grades than those from 

lower income background.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



14

(ii) Within the traditional schools however, there was no 

significant difference in the performance of students 

from lower or middle income background.

(iii) When the data on sex were examined, it was found

that girls from homes where parents were employed 

in lower income occupation performed at higher levels 

than girls of middle income parents and both performed 

better than boys overall in Social Studies.

Swift (1965) found that children of middle class parents had 

six times as good a chance for selection at 11+ as working class

children. In this study, it became clear that the lack of balance

in these "class chance" was mainly due to the fact that the sons of 

middle class parents were to that degree better able to score on 

intelligence and attainment tests. Many psychologists explain this 

by suggestion that there is basic intellectual superiority in middle 

class which is maintained by selective mating and a tendency to 

inherit innate intelligence.

Parents of different socio-economic status take different

interest in the academic performance of their children. This interest 

shown by parents have been found to boost the performances or 

repress the performance of the pupils. In Wall's (1962) study, he 

found out that children particularly boys do very much better at

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



15

icnool if their parents are interested in their progress and that 

cn dren whose parents are rated "very interested" are children 

mostly from high and middle socio-economic status homes. He said 

--rth er that this group of children improve in test scores between 

age eight and eleven, but those whose parents are uninterested show 

remarkable deterioration in scores and these are children of low 

ncome earners.

In a similar study, Cohen (1959) analysing the influence of 

socio-economic status suggested that a significant difference in 

motivation is found among children of working class parents who 

have close on the job association with people of higher status.

Douvan (1956), in an experimental design, tested the 

hypothesis that achievement want of middle class children is more 

generalized than that of working class children and hence is less 

likely to vary with changes in the reward offer for achievement. 

Her conclusion was that the achievement want of middle class child 

was more generalized as well as more dependable.

Werts (1967) has reported that among female students of equal 

ability, those from high social class background were likely to desire 

training in traditionally male field; whereas lower class status were 

associated with choice of traditional female occupation as teacher, 

nurse, and social work, an aspiration which tends to influence and 

affect academic achievement in no small measure.
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A lot of work has been done on the influence of socio-economic 

background on language achievement. One of the ways in which 

socio-economic background influences language achievement is 

through the pattern of socialization. According to Adelusi (1984), 

the lower class home is characterised by lots of noise, lack of 

English language stimulating objects and activities, over-crowding 

and support for under achievement which depress or hinder 

cognitive and intellectual development. Since language measures are 

particularly responsive to effects of social disadvantage, language 

development and subsequent achievement can be enhanced or 

depressed in the child depending on his social class membership.

Brown (1949) observed that material factors are as important 

as other factors in an article on learning English among a West 

African tribe. He said further that poverty, malnutrition, ill health, 

lack of good books or recreation may have an adverse effect on

Erroish _anguage learning.

~ne mode of children's conceptualization is determined by the 

■xoi of socialization, which is dependent on the child's social class 

-?<ercership. Bernstein et al (1958) observed conceptual development 

3e correlative with social class membership and socialization 

-rn . The greater the differentiation of the child's experience 

i “ie greater his ability to conceptualize and the better his
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x«er"'cTBances in attainment tests because a learner whose level of 

=nceptualization is high finds it easier to learn new labels for 

~~ cepts that are already developed.

Deutsch (1964) in a study entitled verbal survey identified 

r>»er 100 variables of home background, language functioning, 

rcnceptual behaviour, intelligence test performance, reading, general 

m entation, self systems and other related variables obtained results 

n terms of social class, race and development levels indicate that 

lower class children and minority group status are associated with 

poorer language functioning. In another study Deutsch (1967) 

ooserved that deficit in vocabulary and verbal test was associated 

with social-economic status.

In another series of studies conducted by Bernstein (1958), 

he observed that the lower the social class status of a child, the 

more difficult he finds ordering a sentence, connecting sentences, 

acquiring wider vocabulary, because his socialization context inhibits 

these. He concluded that if the child does not learn these 

efficiently and apply them correctly it will prejudice his success at 

the secondary school level.

• Tomori (1963) and Adelusi (1978) have observed that socio­

economic status is a factor of success in English Language learning. 

Tomori (1963) investigated certain aspects influential on the Nigerian 

school child's English Language learning. Some of these aspects
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~dkate to the child's socio-economic background. Some of his 

:cservations were that the Nigerian pupil lacks not only neuro- 

:-.s ic a l coordination necessary for learning to read, but also the 

nsterial facilities essential for learning other English Language

skills.

Adelusi (1978) also observed that in WASC English, students 

-'xym high socio-economic status homes performed better than those 

'■nwn lower socio-economic status homes and that more students from 

- gher socio-economic status group have higher grades in English 

-anguage than those from lower socio-economic status group.

Heyneman's (1975) study revealed that the fact that a child 

comes from a higher socio-economic background in which his parents 

~iave received more formal education, or in which his father has a 

oetter paying, more secure income, or in which his home contains 

a greater number of modern possessions, does not necessarily mean 

that a child will score better on a test of academic achievement. 

Also Jonathan Silvery (1963), in his study in Kampala reported a 

marked tendency for sons of higher socio-economic parents to 

perform well in mental alertness."

Currie (1974) reported an almost random correlation between 

parental socio-economic status and Cambridge School Certificate 

performance in the years 1954, 1959 and 1964. Similarly, Olson
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(1974) reported low or random correlation between socio-economic 

status and Kenyan Cambridge School Certificate performance. 

Munphree's (1973) findings revealed that superior secondary school 

performance is obtained by children of illiterate homes than that from 

children of the more privileged.

The studies of Chatterji (1972), While (1977) and Morakinyo 

(1979) indicate the existence of relationship between socio-economic 

status and academic achievement. While Chatterji did not find a 

significant relationship, White in a meta-analysis of 620 correlation 

coefficient from 100 studies indicate that a definite relationship exists 

between socio-economic status and achievement. He noted that the 

frequently obtained correlation ranged from .10 to .70.

Locus of Control and Academic Achievement

The concept of internal versus external control of 

reinforcement stemmed from the social learning theory introduced 

by Rotter (1954) which refers to the disposition to perceive one's 

reinforcement as contingent on one's own efforts or on factors 

beyond one's control. Externally controlled persons believe that 

their reinforcements are controlled by outside agents -  luck, chance, 

fate, powerful others. Those who believe that they have some 

control over their reinforcement are considered to be internally

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



20

ramrolled. The theory provides a useful means of measuring 

-cvidual differences in the extent to which reinforcement is viewed 

is a consequence of one's own behaviour or otherwise. The theory 

-.as proved to be a highly useful personality dimension for under­

standing the role of reinforcement in a variety of the behavioural 

situation.

According to McClelland (1958), the need to achieve or the 

urge to improve or achievement motivation is a relatively stable 

personality characteristic rooted in middle childhood experience. He 

also observed that in the same situation, some persons seem to be 

highly motivated to achieve and some are not so motivated at all. 

This difference in individual level of motivation under the same 

condition can be interpreted as difference in readiness or need to 

achieve or inclination to be concerned with achievement.

Lefcourt (1966) ascertained that locus of control has been 

found to be an effective predictor of a wide variety of behaviour. 

Among the many relationships uncovered are the findings which 

suggest that internal and external control orientation may be 

important determinants of learning outcomes.

There is some indication that internals as compared to 

externals more actively seek information relevant to problem solving 

(Davis & Pharse, 1967); tend to retain more information when this
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information is relevant to personal goals (Seemon, 1963) and tend 

to better utilize information that has been equivalently acquired and 

retained by internal and external (Pharse, 1968).

In Coleman (1966) study, he found that sense of control over 

the environment was the best single predictor of Negro students' 

academic achievement. In another study by Coleman (1966) he

revealed that a sense of internal control was closely related to 

academic achievement in white pupils and was by far the most 

important variable in accounting for difference in academic achieve­

ment among black school children. Perception of internal control 

predominated among black pupils with high achievement scores.

Krovetz (1974) using 120 students -  83 males and 37 females 

found that internally oriented subjects perceived the task to be more 

skill-controlled than externals did, while externals subjects stressed 

the influence of chance more than internals did.

Rotter and Mulry (1963) found that internals spend more time 

on an angel-matching task when they were instructed that perfor­

mance involved skill than they did if instructed that performance 

was a matter of luck. Externals tended to take longer time under 

chance controlled conditions than under skill determined conditions, 

although these decision time differences were not statistically 

significant.
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Lewts and Silverman (1968) using a level of aspiration task 

found no interaction between internal and external and instructional 

condition. In a re-analysis of the data using subjects' perceptions 

of the nature of the task to provide the skill-chance dichotomy, 

however, found a significant interaction between internal and 

external and skill versus chance. Internals spent more time on the 

task when they perceived it to be skill determined.

Julian and Katz (1968) using a synonym and antonym word- 

pair identification task found that internals mean decision time was 

higher for the set of 13 actual word pairs. The difference in mean 

time spent by externals on nonsense and actual word pairs was not 

significant. There were no differences between internals and 

externals in overall time. The finding suggests that internals spend 

more time on difficult items than on easy items, while externals' 

decision time is not related to item difficulty.

The way the two groups (l-E ) perceive information differ. 

For example, Seeman and Evans (1962) studied two groups of 

hospitalized tuberculosis patients, they found out that the one with 

internal locus of control had more objective information concerning 

their illness while the other with external had less information. The 

same can be carried to the ways and manners the two of them 

perceive learning materials. In Seeman (1965) study involving
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-emory for various kinds of information among prisoners in a 

-•eformatory home, information was presented to prisoners concern- 

ng factors related to achieving successful parole, the present 

'•eformatory setting and long range prospects for a non-criminal 

career. He found out that a non-significant correlation between the 

internal and external scores and the amount of parole materials 

recalled. There were no differences between internal and external 

retention of the other kinds of information suggesting that internals 

are superior in recall only when information is relevant to control 

of personal goals.

j  Kassin (1979) in an experimental study conducted to explore 

cognitive processes associated with locus of control beliefs found 

that internals and externals did not significantly differ in their 

ability to recall items from an array of 21 letter strings generated 

from a finite state grammar, but internals were better able to 

discriminate grammaticality and non grammaticality in a new set of 

letter strings, internals were also found to extract more invariance 

and hence learn more about underlying structure than externals.

Pharse (1968) gave subjects information about several people 

with whom they would supposedly interact. One week later although 

both internals and externals retained the same amount of information, 

internals employed it more effectively than externals when asked to
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Sartel, Ducatte and Wolk (1972) reported that in a free recall 

ze-'adigm, even though subjects did not differ in their overall recall 

:-=rformance, internals displayed significantly more clustering than 

internals and a higher correlation between organisation and recall. 

4olk and DuCette (1974) asked subjects to circle typographical 

errors in a paragraph and then tested them for recall on the

content. Internals performed better than externals for both the 

international and incidental learning tasks. They claimed that the 

magnitude of the difference between internals and externals increases 

with reasoning task difficulty.

J  Timothy (1979) in his own study of 105 subjects found that 

internal and external locus of control subjects attributed 

responsibility for their positive and negative outcomes on a

university examination. Internals and positive outcomes subjects

attributed responsibility to internal causal factors while negative and

external outcome subjects were more external at their causal 

attribution.

J With focus on academic performance, Alasan (1985) studied 

the academic performance of 200 adolescents and the attribution they 

ascribed to such performance. He found that there is no 

relationship between achievement and locus of control, even though
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□erformances of internals and externals are not significantly 

different.

y  Igbalajobi (1985) also studied attribution in a university 

examination of 95 first year psychology students of Obafemi Awolowo 

University, lle-lfe among the results of the study that was success­

ful students perceived internal factors as more important causes and 

unsuccessful students perceived external factors as more important 

causes of their own performance than the performance of the average 

student.

Asonibare (1985) investigated the variations existing among 

Nigerian secondary school students' attribution of reinforcement 

contingencies in relation to how superstitious the students are. A 

total number of 400 students were randomly selected from five 

secondary schools in Morin. Results indicated that students' claim 

of responsibilities for failure and success was largely internal, and 

this did not depend on how superstitious the students were as there 

was no relationship between superstitious belief and whether a 

person attributes successes and failures to internal factors.

\ /  Glamor and Minton (1974) found that internally oriented 

individuals were internal in their attribution for success but external 

in their attribution to failure. This result was interpreted to 

support the assumption that internals maintained their view of
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greater sense of personal efficacy or ability by accepting

responsibility for success and rejecting responsibility for failure.

In another study, Brooks and Hounshell (1975) designed a 

study to determine if vertical organisation of school had a differen­

tial effect on the science achievement of students who varied from 

one another on the locus of control construct. The result showed 

that students with an external locus of control who were in the non- 

graded schools scores significantly lower in the science achievement 

criterion than students with an internal locus of control in the same 

setting and also scored lower than their counterparts, students with 

an external locus of control in the graded schools. These findings 

point to the fact that the interactions between a student's locus of 

control and his classroom environment may significantly affect his 

science achievement.

Gilmor and Reid (1979) assessed causal outcomes on student's 

own university examination as a function of their locus of control 

expectancies. One hundred and five undergraduate students 

enrolled in 3 third year psychology courses and taught by the same 

teacher were used as subjects. Subjects who recorded their perfor­

mance as negative rated the contribution of lack of ability, lack of 

effort, bad luck and task difficult to their performance. Taken 

together, the result offers support for the hypothesis that internally
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ire  externally oriented subjects interpret their performances in a 

manner consistent with their locus of control.

Yeany (1980) studied the effects of diagnostic prescriptive 

-.inching strategies and locus of control on various cognitive levels 

-* science achievement of introductory biology students. Data on 

ecus of control were collected with Rotter's (1966) LOC measure 

During the week prior to treatment. The result showed no signifi­

cant effect of locus of control on achievement and no significant LOC 

treatment interactions were found. In relation to locus of control 

tnere were two significant differences in attitude which indicated 

that internals were more positive in their attitude towards the 

nstructor and tasks than externals.

Gender Differences and Academic Achievement

There have been extensive research work on gender differences 

in learning and performances in academic endeavours, but there has 

never been an agreement on which sex is more favoured. A few 

earlier studies found some significant sex difference in achievement 

favouring girls in most of the school subjects studied. (Stroud and 

Lindquis 1942); yet most societies believe that boys generally do 

better than girls in school work.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



28

Speculations about the sources of these sex differences in 

;*trformance of ability tests has been widespread along the lines of 

nature-nurture debate. Some other researchers suggest that 

sex differences may be attributed partially to sex role differences 

-  the form of cultural attitudinal, and experimental factors. Carey 

‘ 958) for example showed that a discussion designed to promote 

more favourable attitudes towards problem solving -  a masculine acti­

vity -  improved the performance of college women but had no effect 

on men. Secondly, a programme designed to counter the stereotype 

notion that reading is a feminine activity improved the achievement 

of first grade boys with low reading readiness (Tregaskis, 1992). 

Also, Hilton and Berglund (1974) discovered that from age 10 to 16 

the growing superiority of boys over girls in Mathematics 

achievement parallels boys growing interest in scientific activities. 

These studies taken together suggest that certain ability test may 

arise in tandum with the appearance of appropriate sex role interests 

and anticipated careers.

Parson (1976) has found that females with a sex role orienta­

tion which incorporates strong feminine features with a few weak 

masculine characteristics have a lower expectation for success which 

may result in poor achievement.
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\  high feminine and low masculine orientation in females and 

te»r of success in masculine sex typed subject areas may result in 

aoor oerformance in mathematics. The contribution of high feminine 

z -igh masculine sex role orientation may lead to better perfor- 

ra ice in subject areas which are traditional to females (Bern, 1975).

The American research into sex differences in aptitude and 

evement have been surveyed by Tyler (1956), Anastasi (1958) 

and Maccoby (1966). They report that girls usually do better in 

• erbal and linguistics studies than boys, and boys generally show 

stronger numerical and spartial aptitudes and performed better in 

tests of mathematical reasoning. However, in another review, Tyler 

*969) emphasised that the differences within the sexes in these 

areas are not large when compared with difference within each sex 

group.

Sex differences in mathematics achievement have been regularly 

reported, males and females show equivalent performance until 

approximately ninth grade when males begin to outperform females 

(Wood, 1976). The reasons for that difference are not clear. One 

could argue that the socialization of most women discourages their 

interest in mathematics.

Morgan (1987) in summarising findings of a participation and 

equity publication of girls education and career choice concluded
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that girls were found to under participate in certain school subjects 

and lack confidence in their own ability.

Finn (1979) claimed that mixed classrooms inhibits the academic 

performance of girls. He said further that they are reluctant to 

compete with boys because this conflicts with their models of 

feminity. The study of Jules and Kutnick (1990) buttress this 

assertion. They found that single sex schools had higher mean 

scores in achievement test than co-educational schools. Jules and 

Kutnick using a sample of 992 subjects in secondary schools found 

that girls scored significantly higher than boys overall and in each 

curriculum areas; they also found that girls-only-schools had higher 

average scores than boys-only-schools.

In an investigation of differences in intellectual performance 

of boys and girls, Field and Cropley (1968) studied 218 children 

(106 girls and 112 boys). The result shows that 30 per cent of the 

girls tested were limited to concrete operational thought and 11 per 

cent of the boys were similarly restricted. They also found a

significant difference between the performance of the two sexes on 

a standardized test of achievement in science and that quite a strong 

relationship existed between these performances and the students' 

levels of cognitive functioning. This result suggests that girls 

would experience more difficulties than boys in the study of similar
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science courses. In a related study, Rowell (1969) study revealed 

significant differences in the performance of boys and girls in 

examination of chemistry, physics and the understanding of science.

There has been an extensive documentation attesting to the 

fact that females generally excel at tests involving clerical and 

perceptual speed abilities (Fairweather, 1976; MacCoby and Jacklin, 

1974). These studies report that females outperform males on 

standardized ability tests and sub-test defined variously as 

perceptual clerical speed and accuracy or digit symbol and coding. 

They also report male superiority on tests involving maze block 

designs, spatial cum mechanical relations and orientation and visual 

reasoning and specialization. MacCoby and Jacklin (1974) report 

no sex difference on mechanical reasoning in 22 of 25 comparisons 

on children under age 13, but male superiority in 8 of 10 

comparisons of adolescents and adults over that age.

Barnett (1968) found girls to demonstrate higher verbal 

abilities and skills than boys while boys tended to demonstrate 

higher proficiency in pure and applied science like mathematics and 

mechanical skills.

Also Comber and Keeves (1973) report that science appears 

to be a predominantly masculine field of interest and that boys con­

sistently evinced more favourable attitude to science than girls.
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In a study conducted by Balogun (1979) using students in 

forms three to five and some university students, he investigated 

the role of sex in achievement in science, selection of science 

subjects and careers. He came up with the following findings among 

others:

(i) there were no significant differences in the cognitive 

achievement of the secondary school boys and girls,

(ii) more boys than girls tended to select the three basic 

sciences,

(iii) there were significant differences in science attitudes 

of boys and girls in co-educational schools,

(iv) vast majority of girls were interested in science and 

science careers especially in applied ones.

Some other studies have found some significant sex differences 

in achievement favouring girls in most school subjects. Klausmreir 

and Wiersmar (1964) compared the performance of boys and girls 

in divergent thinking tests and found that girls scored higher than 

boys on divergent thinking.

In the area of language learning, girls have always been 

known to do better than boys. For instance. Marry and Merry 

(1958) reported that despite variations in sampling and methodology, 

almost all their investigations showed that girls were superior to
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boys in p rac tica lly  e v e ry  phase  o f language  developm ent, add ing  

that in genera l, g i r l s  speak  earlie r than b oy s  and excel in word 

usage.

In  an experim ental s tu d y  b y  B u rs ta l (1975), he reported  that:

(a) th ro u gh ou t the period  of h is  experim ent g i r ls  in the 

experim ental sample scored  s ig n if ic a n t ly  h ig h e r  than 

b o y s  in all te sts  m easuring achievem ent in F rench .

(b ) From  the age o f th irteen  onw ard s the low ach ie v ing  

b o y s  in the sample tended to d rop  F ren ch  to a 

s ig n if ic a n t ly  g rea te r extent than the low ach ie v ing  

g ir ls .

(c) A ttitu d e s o f the g ir ls  tow ards the lea rn ing  of F rench  

were con sisten tly  more favou rab le  than those of bo y s.

In  C a rro ll (1975) s tu d y ,  it was reported  that more female 

stu den ts  than male learned F rench , and that g i r ls  often had h ig h e r  

tested ve rba l ab ility  than bo y s.  T h is  s tu d y  also showed that there 

was a predom inance of women m ajoring in all lan guage s at the 

u n iv e r s ity  level. T he  f in d in g s  o f th is  s tu d y  seems to have

suppo rted  an earlie r one by  M acC oby  and Jack lin  (1974). T h e y  had 

reported  that b e g in n in g  a round  eleven ye a rs  o f age, g i r l s  e xh ib it  

g rea te r ve rba l ab ility  than b o y s  while at about twelve o r th irteen 

ye a rs  o f age, b o y s  are  ahead of g i r l s  in mathematical ab ility .

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



In  another s tu d y  in N ige ria , Ezewu (1980) com pared the 

perform ance of b o y s  and  g i r ls  in Mathem atics and E n g l is h  Lan guage  

in ten c la sse s  o f ten se con da ry  schoo ls. H is f in d in g  was that 

gene ra lly , g i r l s  perform ed better in E n g l ish  than b o y s  in all the 

c la sse s but on ly  two of the d iffe rence s were sta t ist ica lly  s ig n if ic an t.  

He found it d iff icu lt  to conclude that g i r l s  are  su p e r io r  to b o y s  in 

E n g lish  Lan guage  and learned as a second language  in N ige ria .

T he  United Sta te s National A sse ssm e n t of Education  P ro g re s s  

reported  that in the a reas o f science, Mathem atics and Social S tu d ie s  

b o y s  and g ir ls  dem onstrate almost identical achievem ent levels at age 

nine, bu t b y  age th irteen, female stu den ts  have begun  to slip  

beh ind  the males.

Robenge  and F lo xe r (1979) u s in g  a c ro s s  sectional sam pling 

reported  some d iffe rence s on pa rt ic u la r  opera tion s w ith in  cogn it ive  

levels bu t found  no main effect fo r sex  in the two g ro u p s .

G reenblatt (1962) rep o rts  that in the elem entary g ra d e s,  b o y s  

and g ir ls  do not appear to d iffe r in reported  lik in g  fo r Mathem atics 

as a school subject. S im ila rly , H a rd in  and Dede (1975) state that 

in te re st in ve n to r ie s show neg lig ib le  sex  d iffe rence s in seven th  g rad e  

p re fe rence s fo r science but s ig n if ic an t d iffe rence s sta rt to appear 

afte r the e igh th  and n in th  g ra d e s.
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. Fox and Denham (1974) have observed the predominantly male 

interest in the physical sciences and equal male-female interest in 

biological sciences. Kodsche and New berry (1965) noted that g ir ls  

prefer subjects invo lv ing  " liv in g  matter" whereas boys are more 

interested in "n o n -liv in g  matter."

Language and Academic Achievement

It is a point well known that language p lays important roles 

in some cognitive processes particu larly  as it is the end product of 

a number of internal processes, perception, concept-memory and 

cognitive, all of which require language for their development. 

Though there seems to be a consensus among leading psycho log ists 

that cognitive development is not entirely dependent on language, 

but they agree that language facilitates cognitive development. 

According to B resheuve l (1952), the language spoken by a people 

determines to a ve ry  large extent the nature of their thought 

processes particu larly  the extent these function at conceptual level. 

Also, Whorf (1941) demonstrated that language which one speaks 

leads one to conceive the world in a certain unique way.

The importance of Eng lish  Language cannot be over emphasised 

in learning. In fact it has become the language of the trade. It 

is also known that half of the w orld 's  scientific knowledge is

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



36

available in Eng lish , th is places E ng lish  in a prominent position 

internationally. Accord ing  to Bernste in  (1966), many other 

languages would have to adopt new lexicons to handle concepts and 

terminology relevant to modern science and technology. He said 

further that Eng lish  is the major vehicle for the dissemination of 

the present century knowledge. It is the language through which 

modernization for many countries takes place.

It could be observed that most N igerian children are victims 

of partial language deficiency or lack of proficiency in the Eng lish  

language which has become the language of arts, science and 

technology in N igeria. In  most cases the child speaks ve ry  little 

Eng lish  at home, that which he probably acquired in school (Carro ll, 

1962).

A  lot of empirical w orks abound either in support or otherwise 

of the effect of language on academic achievement of the child. It 

is well established that language is an important variable in learning 

and intellectual development. V ygo tsk y  (1962) has demonstrated 

the importance of language to thought. He asserted that in 

childhood learning language and thought are closely linked.

Anastasi (1958) also postulated that if an ind ividual has a 

moderate understand ing of English, such an ind ividual may lack the 

facility in the use of Eng lish  or the rank of vocabulary required
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to compete fairly on a verbal test. Ferron (1967) surveyed a 

number of studies and concluded that the West African child is 

greatly handicapped in tests of intelligence particularly when he has 

to learn through a foreign language.

In a study conducted by Yoloye (1965) though primarily 

conducted to investigate the effect of language competence on 

performance in intelligence tests, he found that measurements of 

intelligence tend to reflect the learner's mastery of the language. 

He concluded that the stronger a child 's control of the language in 

which intelligence tests are presented the higher the intelligence 

scores would be. In essence the level of competence of Nigerian  

learners in English  language determines to a large extent their level 

of performance in academics generally. The study of Itsuoko (1987) 

corroborates Yoloye's study.

Ayodele (1984) u sing 269 Nigerian students and 60 B ritish  

students in his study conducted to find out the reading speed and 

reading efficiency found that British  students are not only 

significantly faster at reading but also superior with regards to 

reading efficiency. A lso the British  subjects rate of comprehension 

did not fall sign ificantly with their speed of reading, whereas 

Nigerian subjects tend to comprehend less the faster they read. 

What this means therefore is that N igerian students have a serious 

problem in using English  language to tackle their academic tasks.
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Goldman and T a y lo r 's  (1966) s tu d y  ind icated  that language  

b a ck g ro u n d  affects perform ance in inte lligence te sts. T h e y  ca rr ied  

out a s u rv e y  o f re sea rch  stu d ie s  in lite ratu re  on the educational 

problem s and potentia ls o f co loured im m igrant ch ild ren  in B rita in  

and concluded that language  was a major factor in c u ltu ra lly  induced  

backw ard ne ss  o f im m igrant ch ild ren  and affects a sse ssm en t of ab ility  

and actual school perform ance.

C a rro ll (1962) ca rr ie d  out an E n g l is h  language  s u rv e y  in West 

A fr ic a  and found  among o ther th in g s  that the mean score  of 

European  subjects in all the test pu t together was 106. A fr ic a n  

subjects had an overa ll means sco re  of 56 in the vo ca b u la ry  test. 

Eu ropean  sub jects had a mean score  of 34. T h is  s tu d y  ind icated 

the trem endous hand icap s w hich ch ild ren  who have to learn th ro u g h  

the medium o f a fo re ign  language  norm ally su ffe r.

It has been show n b y  v a r io u s  re se a rch e rs  that lack of 

p ro fic iency  in E n g l is h  language  affects the perform ance of subjects 

whose f ir s t  lan guage  is not E n g l ish  in test o f inte lligence. A s  

V e rn on  (1969) po inted out, u n le ss  a ch ild  can acqu ire  complete 

facility  in the second language, where it is the official language, 

he is in e v itab ly  re ta rded  in rea son in g  a s well a s in attainm ent. T h is  

s tu d y  is a lso  b u ttre sse d  b y  P e r ro n 's  (1967) s u rv e y .  F e rro n  

su rv e y e d  a num ber o f in ve st iga t io n s  and  concluded  that the West
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A fr ic a n  ch ild  is g re a tly  hand icapped  in te sts  o f inte lligence  

p a rt ic u la r ly  when he has to learn th ro u g h  a fo re ign  language, th is  

is because o f h is  lack o f p ro fic iency  in E n g l is h  language.

T he  role o f lin g u ist ic  sk ill in perform ance is fu rth e r  confirm ed 

b y  B e rn ste in  (1931) who found a con side rab le  w eight o f ev idence 

that the ve rba l in fe r io r ity  o f w o rk in g  c la ss  ch ild ren  may account 

in part fo r the socio-econom ic d iffe rence s in perform ance in 

inte lligence and  o ther cogn it ive  te sts.

In  another s tu d y  B e rn ste in  (1966) po inted out that ch ild ren  

from certa in  socio-econom ic b a c k g ro u n d s  are  hand icapped  in the 

school te st ing  b y  lack o f an elaborated code type  language . To  him, 

m iddle c la ss  ch ild ren  are exposed  to an elaborate code w hich has 

d is t in c t iv e  syntactica l features as well as more co gn it ive ly  ab stract 

referentia l fu nct ion s  than the re stric ted  code of the lower c la sse s. 

T he  absence  of e xp o su re  to th is  elaborated code in lower c la sse s  

is held to be in fluentia l in c au s in g  the poorer tested perform ance 

of the lower c la ss  on a num ber of intellectual ta sk s .  Lawton (1968) 

believe that B e rn s te in 's  theo ry  is im portant in that it relates social 

s tru c tu re , ve rba l p la n n in g , language  and educab ility .

* In  a related s tu d y ,  Fo ste r (1973) tested the h yp o th e s is  that 

the h igh e r the socio-econom ic sta tu s, the more complex the u se  of 

language. U s in g  20 sub jects from a h ig h e r college, they  found  a
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few d iffe re n ce s  between s tu d e n t s  from  h ig h  soc io -econom ic b a ck ­

g ro u n d  and  low soc io -econom ic b a c k g ro u n d .

Wax and  Wax (1964) fo un d  p ro fic ie n c y  in E n g l is h  la n gu age  in 

the U n ited  S ta te s  e ssen tia l fo r sch o la st ic  su c c e s s  am ong In d ia n  

ch ild re n  in the U n ited  S ta te s.

A  com parison  o f the  sc o re s  in two te sts  o f c h ild re n  from 

E n g l is h  sp e a k in g  hom es and  o f c h ild re n  from  hom es in w h ich  an o th e r 

la n gu age  may have  been u sed  in add it ion  to E n g l is h  was made by  

P in tn e r (1982 ). He con c lude d  that w ith te sts  ve rb a l in content as 

well a s  d ire c t io n s,  a g re a te r  h and icap  fo r non E n g l is h  ch ild re n  is 

p robab le .

In  h is  own s tu d y  o f the  sy n ta c t ic  s t ru c tu re  o f the w ritten  

E n g l is h  o f B r it is h  and  N ig e r ia n  se co n d a ry  scho o ls  s tu d e n ts ,  Tom ori 

(1967) foun d  that e v e ry th in g  the a ve ra g e  N ig e r ia n  testee know s in 

E n g l is h  is  a b e h a v io u r  p a tte rn  lea rn t in a second  la n gu age  le a rn in g  

s itu a t io n . It sh o u ld  be noted that E n g l is h  lan guage  is not a d irect 

oppo s ite  o f a n y  second  la n guage . In  a s itu a t io n  w here  a c h i ld 's  

t h in k in g  p ro c e sse s  and  ideas a re  form ulated in the la n gu age  o f the 

en v ironm en t if s u c h  is  c a rr ie d  to le a rn in g  o the r concep ts and  ideas 

in o th e r sub jects, th is  is  lik e ly  to re su lt  in  poo r pe rfo rm ance  in that 

sub ject area.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



41

Be that as it may, A lderm an (1982) claims that h ig h e r  levels 

o f E n g lish  language  p ro fic iency  shou ld  mean that g rea t ce rta in ty  can 

be placed in the re su lt o f ve rba l aptitude  test g iv e n  in E n g lish ,  bu t 

not nece ssa rily  that the sco re s  o f ve rba l aptitude  test will them selves 

be h igh e r.  He sa id  fu rth e r  that fo re ign  stu d en ts  with weak 

command of E n g l ish  language  as a second language  may perform  

poorly  on te sts  o f academic aptitude  g ive n  in E n g l is h  re g a rd le ss  of 

the level o f academic aptitude  appa rent on te sts g iv e n  in the f ir s t  

language  as a second language  may attain a sco re  of a test of 

academic aptitude g iv e n  in E n g l ish  language  that c o rre sp o n d s  more 

clo se ly  to sco re  on com parable test g iv e n  in the ir f ir s t  language.

D av is  (1967) stud ied  the E n g l is h  p ro fic iency  of some o ve rsea s 

stu den ts  in B r ita in  and found  that East and West A fr ic a n  studen ts 

in h is  sam ples were among the g ro u p  that showed the poorest 

perform ance, and therefore, the g rea te st defic iency in E n g lish .

A  report b y  the West A fr ic a n  Exam inations Counc il as reported  

b y  Obemeata (1992) ind icated that in th ree  con secutive  ye a rs ,  1988, 

1989 and  1990, the re su lts  in E n g l ish  Lan guage  in the Se n io r  

Se co n d a ry  C ertificate  Exam ination were con sisten tly  poor with on ly  

7.7%, 9% and  6.3% re spe ctive ly  p a ss in g  at c red it level. T he  re su lts  

are  a reflection of the low level o f p ro fic iency  in E n g l ish  in N ige r ian  

se con da ry  schoo ls.
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V e rn o n  (1969) po in ted  out that u n le s s  a ch ild  ha s  a cq u ire d  

com plete fac ility  in the  second  la n guage , w here  it is  the  offic ia l 

lan guage , he is in e v ita b ly  re ta rde d  in re a so n in g  as well a s  in 

attainm ent.

A ttitu d e s and  Academ ic Achievem ent

A lth o u g h  the re  have  been m any in v e st ig a t io n s  o f the re la tion ­

sh ip  between c h ild re n  schoo l re lated  a ttitude  and  th e ir  academ ic 

perform ance , the f in d in g s  rem ain in co n s is te n t  and  in co n c lu s ive .  F o r 

exam ple, W illiam s (1970 ), K ee ve s (1974) and  H u se n  (1974) found  

s ig n if ic a n t  re la t io n sh ip s  betw een school a ttitude  sco re s  and  m easure s 

o f academ ic perfo rm ance . M a lpa se  (1953) fo un d  that a ttitud e s were 

related to ach ievem ent w hen it was m easured  b y  end o f term g ra d e s  

bu t not re lated to ach ievem ent w hen m easured  b y  s ta n d a rd ize d  te sts.  

A ik e n  and  D re g e r  (1961) foun d  that a tt itu d e s were a s ig n if ic a n t  

p re d ic to r  o f M athem atics ach ievem ent fo r  fem ales b u t not so  fo r 

m ales; while Ja c k so n  and  L a h a u d e rn o  (1967 ), G o ld fr ie d  and  D 'Z u r i l la  

(1973) foun d  no s ig n if ic a n t  re la t io n sh ip  between a ttitude  sco re s  and  

ach ievem ent. J a c k so n  (1968) s u g g e s t s  that no ap p a re n t  re la t io n sh ip  

e x is t s  between a ttitude  and  ach ievem ent and  that the  re la t io n sh ip  

is  the same fo r  b o y s  and  g i r l s  and  does not dep end  on w he ther 

ach ievem ent is a s se s se d  in te rm s o f c o u rse  g r a d e s  o r  te st sc o re s .
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P sy ch o lo g is t s  have  time and aga in  em phasised  the role of 

attitude in lea rn in g . A c c o rd in g  to O koye  (1982) if  we deve lop  a 

negative  attitude tow ards exam inations, th is  negative  attitude may 

se r io u s ly  in te rfe re  w ith o n e 's  perform ance in the exam ination. To  

him, attitude w o rk s  hand in hand  with le a rn e r 's  will power. A  

candidate who has a negative  attitude tow ards a p a rt icu la r 

exam ination may find  th is  attitud ina l frame of mind nega tin g  h is 

perform ance in that exam ination.

Some other re se a rch e rs  have a rgu e d  that there  is no clear cu t

re la tionsh ip  between attitude and achievem ent o f s tu d en ts. T he y

have show n that there  are  s ig n if ic an t d iffe rence s not on ly  between 

the attitudes o f d iffe ren t g ro u p s  o f stu den ts, bu t a lso  that attitudes 

to d iffe ren t school sub jects v a r y .  U s in g  a 70-item attitude to

read ing  scale, Ken ned y  and  H a lisn k i (1975) found  that g i r ls  ga in  

s ig n if ic an t ly  h ig h e r  sco re s  than b oy s. A d d it io n a lly , able stu den ts  

and those  in accelerated stream s had more po sit ive  attitudes to 

read ing  than the le ss able and  those in re g u la r  stream s. Khan  

(1969) in h is  in ve st iga tio n  lin k in g  achievem ent to attitude a lso  found 

that the ir co rre la tion  va r ie d  a cco rd in g  to sex.

Jo rdan  (1941), in a corre lationa l s tu d y  in v o lv in g  five  subjects, 

found  a co rre lation  between attainm ents and attitude to E n g l ish

among 11-15 ye a r old b o y s.  M ajoribank (1970) in ve st ig a t in g  the
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re la tionsh ip  between school related attitudes and  E n g l is h  at d iffe rent 

levels o f cogn it ive  ab ility  found  that at each attitude level, an 

increase  in cogn it ive  ab ility  was related to increase  in achievem ent 

in E n g lish  and that m easures o f ab ility  were more pow erful 

p red ic tion s o f achievem ent than were attitude sco re s. B r ig g s  (1959) 

found a ttitudes to A rithm etic  more s t ro n g ly  related to attainm ents 

in that subject than they were in any  o the r subject.

Ram sett (1974) stud ied  the re la tion sh ip  between lea rn ing  

Econom ics and s tu d e n ts ' a ttitude. T h e y  d iscove red  that lea rn ing  

Econom ics is c lo se ly  assoc iated  w ith s tu d e n ts ' a ttitude tow ards the 

subject, that attitude is s ig n if ic a n t ly  assoc iated  w ith s tu d e n ts ' 

perform ance on test o f u n d e rsta n d in g  Econom ics. Ram sett and 

assoc ia te s then concluded  that attitude and subject matter are  not 

separab le, bu t instead they are  c lose ly  related, m utually en fo rc ing  

aspect o f the lea rn ing  p ro ce ss.  John son  (1968) how ever rep o rts  

that s ig n if ic a n t  d iffe rence s in total recall in com prehension  cou ld  

be traced to d iffe rence  in attitude.

F ra se r  (1980) exp lo red  g rad e  level and  sex d iffe rence  in 

attitudes to E n g lish ,  Mathem atics, Social S tu d ie s  and  A r t s  among 

a sample o f 1,817 ye a r 7-10 s tu d en ts. He found  a s ig n if ic a n t  decline 

in attitude to each school subject with g ra d e  leve ls. G ir ls  e xp re sse d  

s ig n if ic a n t ly  more favou rab le  a ttitudes tow ards E n g lish ,  Social
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S tu d ie s  and  A r t s  b u t s ig n if ic a n t ly  le ss  fa vou rab le  a ttitud e s tow ard s 

M athem atics. S tu d e n t s ' a tt itu d e s ge n e ra lly  were most fa vou rab le  

tow a rd s E n g l is h ,  next tow a rd s M athem atics, ne x t Soc ia l S tu d ie s  and  

least fa vou rab le  tow a rd s A r t s .  T h e  s tu d y  revea led  that g i r l s  ho ld  

more fa vou rab le  ge ne ra l school a ttitude  and  that b o y s  e x p re s s  more 

fa vou rab le  a ttitude  to school sc ience  sub je c ts. T h e  s tu d y  o f A b ir i  

(1966) c o rro b o ra te s  th is .  He foun d  that y o u n g  N ig e r ia n  p u p ils  in 

gram m ar schoo ls  g e n e ra lly  had  fa vou ra b le  a ttitude  to education . He 

a lso  sa id  that b o y s "  a tt itu d e s tended  to be more fa vou rab le  than  

g i r l s .  He conc luded  b y  s a y in g  that b o y s ' a tt itud e s to b o o k s  tended 

to im prove  w ith age .

R e se a rch e s  s u g g e s t  that b o y s  and  g i r l s  d if fe r  in re lative  

a ttitude  d e p e n d in g  on  the p a rt ic u la r  school sub ject co n s id e re d . A  

com preh en sive  s tu d y  in v o lv in g  1,204 s tu d e n ts  in 19 se co n d a ry  

schoo ls  from  fo u r  major re g io n s  in E n g la n d  revea led  that g i r l s  

e x p re s se d  more fa vou rab le  a ttitude  than  b o y s  tow a rd s E n g l is h  and  

A r t s  bu t le ss  fa vou rab le  a ttitude  than  b o y s  tow a rd s M athem atics 

(O rm erod , 1975). H a ladyna  and  Thom as (1977) s tu d y  in the  U . S . A .  

a lso  ind icated  that g i r l s  held s ig n if ic a n t ly  more fa vou rab le  a ttitud e s 

tow a rd s A r t s  than  d id  b o y s .  B o y s ' a tt itud e s to Sc ience  have  been 

foun d  to be s ig n if ic a n t ly  more fa vou rab le  than  g ir ls .
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Schofie ld  (1982) ga the red  data on Mathem atics attitude and 

achievem ent o f elem entary school ch ild ren  u s in g  1,896 p u p ils  and 

found that o b se rved  re la tionsh ip  between attitude and  achievem ent 

were s ig n if ic a n t ly  s t ro n g e r  in boys  than g ir ls .  He also  found  that 

re la tionsh ip  between the two appeared to increase  w ith su cce ss ive  

g rade  levels.

T he  re la tion sh ip  between attitude and achievem ent in 

Mathem atics is not c learly  defined. R ied re se l and  B u rn s  (1973) 

reviewed the teach ing of school Mathem atics and  contended that 

a lthough  it would seem that a ttitudes to achievem ent in Mathem atics 

shou ld  be p o s it ive ly  su b stan tia lly  related, there  was at p re sen t no 

re sea rch  to su p p o rt  su ch  a re la tionsh ip . A lso  A ik e n  (1970) in 

rev iew ing  s tu d ie s  exam in ing the re la tionsh ip  between attitudes and 

achievem ent in Mathem atics th ro u g h  elem entary h igh  school and 

college levels, u su a lly  found  low po sit ive  co rre la tion s w hich  d id  not 

a lw ays reach the statistica l s ign ificance .

Lum (1960) a sse rte d  that achievem ent d iffe rence s noted in 

people o f sim ilar aptitude  may be a ttribu ted  to attitud ina l and 

m otivational d iffe rence s. Schofie ld  (1980) m aintained that h igh  

achievem ent and h igh  attitude in teache rs are  po s it ive ly  assoc iated  

with h ig h  achievem ent and h igh  attitude in p u p ils  and  attitude 

tow ards read ing  in fluence  achievem ent in read ing.
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Severa l w rite rs  ( E n g l is h  and E n g l ish ,  1959; A rm st ro n g  1967, 

Rob in son  1970) have attempted to define  s tu d y  b eh av io u r as 

system atic b eh av io u r p a tte rn s  formed and  spec ifica lly  d irected  at 

lea rn ing to p a ss  exam inations and  ge t better g ra d e s.

A k in b o y e  (1976) sees s tu d y  as determ ined p u rp o se fu l

behav iou r p a tte rn s  geared  toward lea rn in g . It is the total o f all 

the beh av iou r p a tte rn s  (ideational, ve rba l, p sychom otor, emotional 

ne u roph ysio lo g ica l)  determ ined p u rp o se s  and enforced practice  that 

the ind iv idua l adopts in o rd e r to learn and acheive competence. It 

there fore  means that p o s it ive  o r  negative  hab it tow ards s tu d ie s  cou ld  

b r in g  about poor o r im proved academic perform ance. A c co rd in g  to 

Azeez (1990), poor s tu d y  hab its  ra n k  h igh e st  among o ther facto rs 

as be ing re sp o n sib le  fo r poor academic perform ance. A lso , B aka re  

(1977) has sa id  that if a school subject is poorly  stud ied  at the 

a cqu is it ion  stage  o f lea rn in g , it will be poo rly  sto red  at the retention 

stage  and  it will be poorly  p roduced  at the rep roduction  stage and 

th is  cou ld  b r in g  poor o r lowered academic perform ance even among 

stu den ts  who are  rega rded  as na tu ra lly  b r ig h t .

S im ilar to B a k a re 's  a sse rt io n  is the view of P e r ry  (1959) and 

o th e rs  who found  that even good stu den ts  have deficient s tu d y  

sk ills .  Ro b in so n  (1974) sa id  that ine ffectiveness and poor
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perform ance on s tu d y  may be due to ineffic ient s tu d y  s k i l ls  w orrie s 

and o ther non ad ju st ive  facto rs connected w ith s tu d y .

It has been a p e rs is te n t  assum ption  by  s tu d en ts, teachers, 

and cou n se llo rs  that s tu d e n ts ' s tu d y  be h av io u r has a s ig n if ic an t 

effect upon perform ance in exam ination. A c co rd in g  to Lav in  (1965), 

s tu d y  b eh av io u r and s tu d y  attitudes each con tribu te  independently  

to academic perform ance. B ig g s  (1970) for instance  found that a 

72-item s tu d y  be h av iou r qu e stio nna ire  reduced to s ix  o rthongona l 

facto rs in a f ir s t  ye a r u n d e rg rad u a te  population, o rgan isa t ion , 

ro lerance of ta sk  am b igu ity , cogn it ive  sim p lic ity, in t r in s ic  m otivation, 

openness of academic va lue s  and independence among a rts  stu den ts, 

the last five  corre lated  s ig n if ic a n t ly  w ith f ir s t  yea r perform ance. 

In science, o n ly  m atricu lation corre lated  w ith f ir s t  yea r perform ance. 

He concluded  that the natu re  of a rt s  and  science ta sk s  req u ire  qu ite  

d iffe ren t s tra te g ie s  on the part o f stu den ts. In  a later s tu d y ,  

B ig g s  (1971) found  that the e ffectiveness o f d iffe ren t s tu d y  

stra te g ie s  depended upon  the academic va lue s  o f the s tu d e n ts  and 

upon  the mode o f eva luation  u sed  b y  the teacher.

A lso , in another s tu d y ,  B ig g s  (1972) found  that s tu d e n ts  were 

v e ry  much concerned  about the ir m ethods of s tu d y .  He found  that 

as m any as 45 pe r cent of the m atriculated stu den ts  in h is  s tu d y  

sample e xp re sse d  actual d issa t is fa c tio n  with the ir e x is t in g  s tu d y
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ne thod s, and  o ve r  90 p e r  cent o f the total w ish ed  to im prove  the ir 

s tu d y  m ethod.

Weigal and  Weigal (1963) op ined  that the u se  o f s tu d y  s k i l l s  

co rre lated  w ith h ig h  academ ic ach ievem ent. Pond  (1964) d isc o ve re d  

that h is  s tu d y  that h ig h  a c h ie v e r s  had  more re g u la r  s tu d y  h ab its  

than low a c h ie ve rs .  R o se  and  K lee s (1977) con c lude d  that w ise  u se  

of good  s tu d y  m ethods leads to su c c e s s .

M ills  and  E cke tt  (1934) w ere o f the view  that sch o la st ic a lly  

su p e r io r  s tu d e n ts  p o s se s se d  be tte r s tu d y  h ab its  than  s tu d e n ts  o f 

low ach ievem ent.

Se v e ra l s tu d ie s  have  ind icated  that each su cce e d in g  ge ne ra t ion  

o f hum an b e in g s  im p ro ve s in academ ic ach ievem ent. T udd enham  

(1948) in a com parison  o f the  academ ic ach ievem ent leve ls o f the 

so ld ie rs  o f W orld W ars I & II show ed  that the W orld W ar II so ld ie rs  

sco red  two y e a r s  h ig h e r  in th e ir  mental age  th an  th o se  o f W orld War 

I. S im ila r ly ,  Bloom and  B ro d e r  (1965) show ed  that h ig h  school 

se n io rs  in 1955 c o n s is te n t ly  sco re d  five  p e r cent h ig h e r  than  a 

com parab le  g r o u p  o f h ig h e r  school se n io r s  in 1943. T h e se  ea r lie st 

s tu d ie s  show ed in c re a s in g  inte llectua l atta inm ent w h ich  cou ld  have  

re q u ire d  the  a cq u is it io n  o f be tte r s tu d y  h ab its  b y  s tu d e n ts .

Some co rre la tiona l s tu d ie s  how eve r have  shed  lig h t  on  the 

p sy ch o lo g ic a l con cep ts in vo lv e d  in the re la t io n sh ip  between s tu d y
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hab its and  academic perform ance. N orton  (1959) found  that 

d ifferentia l aptitude te sts  were the most s ig n if ic a n t  p re d ic to rs  for 

both sexe s con side red  together, and  that s tu d y  hab its as m easured 

by in s t ru c to r  ra t in g  were not assoc iated  w ith academic achievem ent 

in the n in th  g rad e  genera l science. Sh e p p s  (1971) found that the 

su rv e y  o f s tu d y  hab its  and  a ttitudes p red icted  achievem ent for b o y s  

but not g ir ls .  W ittmaier (1972) found  that stu den ts  with low test 

anx ie ty  sco re  had more effective  s tu d y  hab its  and avo ided de lay in g  

academic ta sk s.

Owolabi (1980) u s in g  100 stu d e n ts  in a corre lational s tu d y  

found  among o th e rs  that:

(i) there  was no re la tion sh ip  between s tu d y  hab its and 

academic perform ance of N ige r ia n  se con da ry  school 

stu den ts,

(ii) no s ig n if ic a n t  d iffe rence  e x is t s  between the academic 

perform ance and s tu d y  hab its o f male and female 

stu den ts.

U n like  Owolabi, Agbom i (1979) found  that a s ig n if ic an t 

d iffe rence  e x is t s  between s tu d y  hab its and  exam ination anx ie ty  

among a g ro u p  of s tu d en ts. T h is  cou ld  be that sin ce  poor s tu d y  

hab its lead to fau lty  lea rn ing , retention and rep roduction , the 

sub jects are  like ly  to be too an x io u s  d u r in g  the te st ing  period , th is
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T he  effect o f a n x ie ty  on complex co gn it ive  o r inte llectual ta sk s  

are no to riou sly  in con sisten t. T heore tica lly  anx ie ty  is sa id  to induce 

a genera lized  attentional defic it (S a ra n so n ,  1972) due to the 

tendency o f a n x io u s  sub jects to d iv e rt  attention toward se lf 

dep recato ry  cogn it ion .

A n x ie ty  is an unp lea san t, complex and va r iab le  pattern  of 

beh av iou r w hich in d iv id u a ls  show  when reacting  to inte rna l ( i.e . 

th ou gh ts,  and  fee lin gs) o r  externa l ( i.e . environm ent situa t ion s) 

stim uli. A n x ie ty  in the v a r io u s  form s of its m anifestations can have  

deb ilita ting  effects and incapacitates both p h ys io lo g ica lly  and 

co gn it ive ly . In  Y o ru b a  m ythology, anx ie ty  is rega rded  as be ing 

more d read fu l than death.

A c co rd in g  to Sp ie lb e rge r  (1979), some dosage  of anx ie ty  is 

n e ce ssa ry  fo r ' hea lthy  p e rson a lity  because it he lp s react a ga in st 

d an ge r and that it has adaptive  effect w hich he lps to promote one 

into action in ta ck lin g  some of the problem s of da ily  liv in g  o f w hich 

lea rn ing  is one.

T h e  theoretical exp lanation  of the effect o f anx ie ty  on human 

perform ance is based  on H u ll 's  (1943) theo ry  o f lea rn ing  w hich makes 

much use  o f the concept o f d r iv e  and reinforcem ent. A s  elaborated 

b y  M ille r (1984), anx ie ty  acts like a pow erful d r ive  w hich not on ly

Test Anxiety and Academic Achievement
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m otivates b eh av io u r but a lso  re in fo rce s the re sp o n se  w hich  have  the 

effect o f red uc in g  the s t re n g th  o f anx ie ty  states.

In  a p rin c ip le  e xp ou sed  b y  H e rke s and D od son  in 1908 now

re fe rred  to as Y e rk e s -D o so n  law, the law postu late s that the

re la tionsh ip  between d r iv e  and  perform ance is c ircum ve linea r because 

low d r iv e  is sub-optim al, h ig h  d r iv e  su p ra  optimal to lea rn ing .

However, the optimal leve ls va r ie s  w ith the d iff icu lty  o f the ta sk . 

T h u s ,  there  is a certa in  level o f d r iv e  w hich is optimal fo r lea rn ing  

at each d iff icu lty  level so that optimal in te n s ity  becomes lower as 

problem  d iff icu lty  in c re a se s. T h is  there fo re  means that h igh  level 

anx ie ty  will m otivate and  lead to im proved perform ance on v e ry  

simple ta sk s  while the level o f anx ie ty  that will be fac ilitatory  to 

perform ance on d iff icu lt  ta sk s  will be low.

E y se n ck  (1981) c o n s id e rs  that anx ie ty  has both cogn it ive  and

m otivationa l/psycho log ica l effects. C o gn it ive ly ,  anx ie ty  reduces 

w o rk in g  memory capac ity  b y  gene ra tin g  ta sk  irre le van t cogn it ion s. 

M otivationa lly , anx ie ty  is con side red  to increase  e fforts, su ch  that 

an x io u s  sub jects are  often able to maintain perform ance e ffic iency 

at the cost o f increased  e ffo rts.

D is c u s s in g  academic perform ance and test a nx ie ty , L iebert and 

M o r r is  (1967) from an S - R  p e rsp ective  see test anx ie ty  as a re spon se  

to eva luative  cond it ion s. T he  re spon se , they stated, c o n s is t s  o f
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two major com ponents -  "w o r r y "  and  "e m o tio n a lity ".  It is

h y p o th e s ise d  that b y  w o r ry in g  about the se lf  in  re lation  to 

exam ination, the te st a n x io u s  in d iv id u a l d iv id e s  h is  a tten tion  between 

se lf  re le van t and  ta sk  re le van t re sp o n se s.  He the re fo re  cannot do 

a s  well a s the le ss  te st a n x io u s  in d iv id u a l who con cen tra te s  on the 

dem ands o f te st and  does not w o rry  u n n e c e s sa r ily  about se lf  re le van t 

is su e s .

C u r r e n t  t e s t - a n x i e t y  t h e o r y  i s  a l s o  b a s e d  p r i m a r i l y  on  a n

in te rfe rence  model. A n x ie ty  is th o u g h t  to p ro d u ce  ta sk  ir re le va n t  

re sp o n se s  in the te st in g  s itu a t io n  that in te rfe re  w ith the t a sk ­

re le van t re sp o n se s  n e ce s sa ry  fo r good  te st pe rfo rm ance . S u p p o r t  

fo r the e x iste nce  o f su ch  re sp o n se s  ha s  come from  the w o rk  o f

M o r r is  and  L io b e rt  (1970) on the emotional and  c o gn it ive  com ponent 

called w o rry ,  ha s  been show n to co rre la te  s t r o n g ly  w ith academ ic 

perfo rm ance . W ine (1971) su g g e s te d  that the d eb ilita t in g  e ffects

o f te st a n x ie ty  on pe rfo rm ance  may have  a ttitud in a l e xp lan a t io n s.  

Wine feels that h ig h  te st a n x io u s  s tu d e n ts  become p re occup ied  w ith 

( ta sk  ir re le va n t)  w o r ry  re sp o n se s  and  do  not devo te  e n o ugh  

a tten tion  to te st ta k in g  ta sk  and  hence lead ing  to d ec rease  in 

academ ic perfo rm ance .

M ost s tu d ie s  conducted  on te st a n x ie ty  have  a lw ays su p p o rte d  

the notion  that h ig h  te s t -a n x ie ty  leve ls and  pe rfo rm ance  decrem ent
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are  corre lated. C u r re n t  s tu d ie s  have  show n that the major effect 

o f anx ie ty  in an eva luative  s ituation  is an in fe r r in g  agent. H igh  

anx ie ty  level p ro d u ce s ta sk  irre le van t re sp o n se s  that compete and 

in te rfe re  w ith ta sk -re le va n t  re sp on se s  n e ce ssa ry  fo r good 

perform ance in eva luative  s itu a t io n s  (M ou lde r and Sa ra so n , 1952).

T he  in te rfe rence  model a ssum es that the effect o f test anx ie ty  

on perform ance o c cu rs  in the te sting  situation , that is anx ie ty  

d u r in g  test in te rfe re s  w ith the s tu d e n t 's  ab ility  to re trieve  and use 

inform ation that is know n well.

To  H o lroyd , W estbook, Wolf and  B od h o rn  (1978) test anx ie ty  

rep re sen ts  a problem  o f b roade r beh av iou r scope and that test 

anx ie ty  and academic perform ance re la tionsh ip  is at least pa rt ia lly  

a function  of d iffe rentia l s tu d y  related b e h av io u rs  between h igh  and 

low test an x io u s  in d iv id u a ls.  S u p p o rt in g  th is  view , Wittmaier (1972) 

showed that h igh  test an x io u s  stu den ts  had s ig n if ic an t lower levels 

o f s tu d y  sk ill competence when com pared to low a n x io u s  stu den ts. 

M itchell and  N g  (1972) found  sim ilar re su lts  and  concluded  that a 

reduction  in test anx ie ty  is no gua ran tee  of su b se q u e n t im provem ent 

in academic perform ance when the level o f s tu d y  hab it competence 

is igno red .

A c co rd in g  to H u n sle y  (1987), h igh  leve ls o f test anx ie ty  are 

believed to ad ve rse ly  in fluence s tu d e n ts ' se lf app ra isa l and  app ra isa l
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of eva luative  s itua t ion s. he also  sa id  fu rth e r  that test anx iou s  

studen ts tend to engage  in more negative  th o u gh ts  (nega tive  internal 

d ia logue) d u r in g  eva luative  ta sk s .

Spence  (1958) u sed  v a r io u s  type s of ta sk s  in hum an lea rn ing  

and sco re s on m anifest anx ie ty  scale and he po stu la te s that h igh

anx ie ty  facilitates perform ance in simple ta sk s  while low leve ls of 

anx ie ty  become more fac ilita to ry  in ta sk s  w hich are  complex.

In  simple lea rn ing  ta sk s,  h igh  level o f anx ie ty  facilitates p e r­

form ance d u r in g  ea r ly  sta ge s  o f lea rn ing  bu t later becomes

deb ilita ting  to perform ance. S in ce  anx ie ty  is assoc iated  w ith 

a rou sa l, it is believed that anx ie ty  is an im portant factor in memory 

and recall. T h u s  in a sim ilar fa sh ion, m oderately h igh  level of

anx ie ty  will facilitate the p ro ce ss  o f memory while e xce ss ive ly  h igh  

levels o f a n x ie ty  in hb it the p ro ce ss  o f memory recall.

H igh  level o f anx ie ty  has a lso  been found to in te rfe re  with

perform ance as reported  b y  A lp h e r  and H a rb e r (1969). T h is  is 

because anx ie ty  gene ra te s a g rea t deal o f s t re s s  e spec ia lly  before 

and  d u r in g  exam ination and th is  in te rfe re s with s tu d e n ts ' academic 

perform ance.

T he  stu d ie s  o f A llen  et al (1972) re la ting  test anx ie ty  to 

academic perform ance in college stu den ts  have gene ra lly  suppo rted  

the f in d in g s  that test anx ie ty  is assoc iated  with a s ig n if ic an t
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perfo rm ance  decrem ent re flected  in s tu d e n t s ' G P A .  I f  a ch ild  

becomes a victim  o f o v e rd o sa g e  o f a n x ie ty  be fore  e n te r in g  the 

exam ination  hall, the ch ild  may e xp e rience  pe rfo rm ance  decrem ent 

at the exam ination, lead in g  to p o ss ib le  exam ination  fa ilu re .

C u lle r  and  H o llahan  (1980) s tu d y  show s that h ig h  te st a n x io u s  

s tu d e n ts  have  p o o re r ab ility  and  p o o re r s tu d y  s k i l ls .  T h e y  

conc luded  that p a rt  o f the  academ ic pe rfo rm ance  decrem ent fo r h ig h  

test a n x io u s  s tu d e n ts  may be due  to le ss  know ledge  o f the re le van t 

material a s  a fu n c t io n  o f d iffe re n t ia l s tu d y  s k i l ls .

It ha s  a lso  been sa id  that poo r ab ility  p ro d u ce s  a n x ie ty .  In  

th e ir  s tu d y  Benjam in et al (1981 ), u s in g  146 s tu d e n ts  in a 

p sy c h o lo g y  c la ss ,  foun d  that h ig h  a n x ie ty  s tu d e n ts  d id  p o o rly  than  

o th e r s tu d e n ts  on the sh o r t  a n sw e r q u e st io n s .  T h e y  sa id  fu r th e r  

that h ig h  te st a n x io u s  s tu d e n t s  had  p rob lem s w ith the re tr ie va l o f 

in fo rm ation  re q u ire d  on the test. In  a re lated s tu d y ,  C a lig to n  and 

Om elieh (1987) sa id  that a n x ie ty  tem po ra rily  d is r u p t s  o th e rw ise  

norm al inte llectua l fu n c t io n in g .  T h e y  in ve st ig a te d  the h y p o th e s is  

that a n x ie ty  in h ib it s  te st pe rfo rm ance  b y  te m po ra rily  b lo c k in g  

p re v io u s ly  lea rned  re sp o n se . U s in g  189 su b je c ts  in an in t ro d u c to ry  

p sy c h o lo g y  co u rse , th ey  foun d  that h ig h  a n x io u s  in d iv id u a ls  as 

com pared w ith low a n x io u s  in d iv id u a ls  w ould  re tr ie ve  a g re a te r  

de g re e  o f in fo rm ation  not p re v io u s ly  ava ilab le  to them w hen they  

w ere a s se s se d  u n d e r  red uced  th reat.
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Some o the r re se a rc h e r s  su ch  as Wait et al (1958 ), D a v id so n  

(1959) have  show n  that the re la t io n sh ip  between a n x ie ty  and  

academ ic pe rfo rm ance  is not a b iva r ia te  bu t a m u lt iva ria te  one. 

T h e y  rep o rted  that o th e r fa c to rs  su c h  as in te lligence, o r  sch o la st ic  

ap titude  p la y  an in te ra c t iv e  role between a n x ie ty  and  academ ic 

perform ance .

A lso ,  it h a s  been a rg u e d  that te st a n x ie ty  a ffects academ ic 

pe rfo rm ance  because  te st a n x io u s  s tu d e n t s  deve lop  fee lin g s  o f 

inade quacy , lo ss  o f s ta tu s  and  esteem, and  h e lp le s sn e ss .  T h e y  a lso  

tend to blame them se lve s fo r poo r pe rfo rm ance  th e re b y  re sp o n d in g  

to exam ination  s t r e s s  w ith deep emotional reaction  and  nega tive  se lf  

cen tred  th o u g h ts  w h ich  e ve n tu a lly  im pair pe rfo rm ance  (M o ra k in y o ,  

1984).

B ecau se  o f th e ir  g re a te r  s e n s it iv it y  to en v iro n m e n t stim uli, 

ch ild re n  o f h ig h  in te lligence  may be more fea rfu l and  p re su m ab ly  

more a n x io u s  than  c h ild re n  o f low in te lligence  (B o s to n ,  1939) bu t 

a lth o u g h  th is  may be the case  w ith fe a rs  o f fa ilu re . P e r so n s  o f low 

in te lligence  may have  more fa ilu re  e xp e rie n ce s  and  th u s  become more 

fea rfu l o f fa ilu re  (Mahome, 1966).

C o x  (1964) a lso  sa id  that h ig h  leve ls o f a n x ie ty  have  been 

foun d  in lower stream s w he re  schoo ls  a re  stream ed on the b a s is  o f 

a b ility  and  it ha s  been show n that even  a s in g le  e xp e rience  o f
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su cce ss  can cau se  dec rea se  in te st a n x ie ty  w hile  an  e xp e rience  o f 

^ailure cou ld  cau se  an  in c rea se .

In  e x p la in in g  the re la t io n sh ip  between a n x ie ty  and  in te lligence , 

P h illip s, M a rt in s  and  M a y e r s  (1972) recall that S a ra so n  and  h is  

a ssoc ia te s took the  p o s it io n  that a n x ie ty  is  the aetio log ica l fac to r 

in ^ ca d e m ic  pe rfo rm ance . T h is  is  d u e  to f in d in g  b y  Zw ibe lson  (1956) 

that when a te st is adm in iste re d  in a h ig h ly  te st like atm osphere, 

the re la t io n sh ip  foun d  is  g re a te r  than w hen it is adm in iste red  in a 

more neutra l and  re laxed  a tm osphere . S im ila r ly ,  Paul and  E r ik s o n  

(1964) foun d  that exam ination  sco re s  co rre la ted  ne ga t ive ly  w ith test 

a n x ie ty  in real te st in an in t ro d u c to ry  p sy c h o lo g y  co u rse , w hile the 

sco re s  on a n x ie ty  and  exam ination  were un re la ted  in the  experim enta l 

form.

T h e re  is e v id e nce  that a ce rta in  am ount o f a n x ie ty  in o th e rw ise  

normal ch ild re n  p ro v id e s  a m otivation  fo r le a rn in g .  Wall (1958) 

a sse rte d  that ch ild re n  who im prove  a re  tho se  who a re  m ild ly  a n x io u s  

about th e ir  w o rk . E q u a lly ,  to him it seem s that ch ild re n  who a re  

w ithout a n x ie ty  do  not do a s well a s  m ight be expected .

C aree r A sp ira tio n  and  Academ ic Achievem ent

A sp ira t io n s  a re  show n to be am ong the s ig n if ic a n t  de te rm inan ts 

o f e ventua l educationa l atta inm ent and  ca re e r su c c e ss .  O f  the m any
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ta sk s  o f the teenage y e a rs ,  one  o f p a rt ic u la r  s ig n if ic a n c e  is that 

of p re p a r in g  fo r and  ch o o s in g  an occupation . C onne ll et al (1975) 

-'ound that a ch ie v in g  su c c e s s  in th is  ta sk  was one o f the  two 

fre q uen tly  e x p re s se d  c o n c e rn s  o f S y d n e y  te e n age rs.  H ow eve r, 

ch o s in g  a ca re e r is not p o s s ib ly  done  in iso la tion , b u t su c c e s s  in 

school p e rfo rm ance s p la y  a major role in eventua l e n t ry  into  an 

occupation.

T h e re  have  been a lot o f s tu d ie s  on the re la t io n sh ip  between 

ca ree r a sp ira t io n  and  schoo l pe rfo rm ance s, a lso  sex  d iffe re n ce s  in 

ca ree r a sp ira t io n  as it a ffe cts  le a rn in g  outcom es and  u rb a n - ru ra l  

o r ien ta tion s, c a re e rs  and  le a rn in g  outcom es.

With re sp e c t to sex  d iffe re n ce s,  s tu d ie s  have  show n  that g i r l s  

tend to choose  d iffe re n t  ty p e s  o f jobs from  b o y s  c e n tr in g  th e ir  

cho ice s on te ach ing , n u r s in g  and  w hite  co lla r o ccu p a tio n s  (C on ne ll 

et al, 1975). G ir ls  a lso  have  been found  to choose  from  am ong a 

sm aller ra n ge  o f jobs com pared to b o y s  (D o u v a n  and  A d e lso n ,  1966). 

H o lland e r (1971) found  ado le scen t g i r l s  to be more dec ided  on an 

occupationa l cho ice  than  b o y s .  While su ch  f in d in g s  a re  o f va lue  to 

tho se  in te re ste d  in voca tiona l deve lopm ent, one s u sp e c t s  that su ch  

se x  d iffe re n ce s  a s have  been foun d  w ould  a lso  reflect the in fluence  

o f d iffe re n t  soc io -econom ic b a c k g ro u n d s  and  v a r y  from  one age  and  

g ra d e  level to ano the r.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



61

Sex  ste reotyped  pe rcep tion s o f ca reer and occupations are 

formed at an early  age. Fo r example, stu d ie s b y  Looft (1971) and 

Siegel (1973) have  found  that c lear occupation  ste reo type s are  

a lready held b y  f ir s t  and  second g ra d e rs .  A lth o u gh  the above 

stud ie s show that occupational ste reo type s are  formed qu ite  early  

other ev idence s u g g e s t s  that actual perform ance in academic subject 

areas and p re ference  b y  s tu d e n ts  fo r these subjects are  not c learly  

d ifferentiated  b y  sex until a much later date.

In  relation to social b a ck g ro u n d  facto rs. B ro ok  et al (1974) 

found that elem entary school ch ild ren  of h ig h e r  socio-econom ic 

b a ck g ro u n d  had h ig h e r  vocational a sp ira t io n s  than ch ild ren  of lower 

socio-econom ic b a c k g ro u n d s .  Furthe rm ore , C la rk  (1967) found that 

middle c la ss  b o y s  e xp re sse d  a g re a te r p re ference  for white collar 

and  p ro fe ss iona l jobs when com pared w ith lower c la ss  boys. Su c h  

a d iffe rence  was not how ever found for g ir ls ,  who, no matter what 

social c la ss, p re fe rre d  the job o f teach ing and  n u r s in g .

O ne o ther way of a ttach ing im portance to va lue  orientation  is 

the in c re a s in g  a ffiliation  of formal education to vocational choice. 

T he  m odern youth  attitude tow ards occupations held in h igh  re ga rd  

b y  the socie ty o f w hich he is a member is be ing rap id ly  

c ircum scr ibed  b y  the requ irem ent of an extended tra in in g  on ly  

ava ilab le  w ith in  formal education. T h u s ,  re g a rd le ss  of h is  a ttitude
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tow ards education itse lf, h is  de s ire  to succeed in h is  schoo ling  may 

be determ ined b y  h is  a sp ira t io n  to attain a p a rt ic u la r  vocation. 

Occupational a sp ira tio n  th u s  becomes a second key  element in 

academic m otivation and  achievem ent of s tu d en ts.

R e sea rch  e ffo rts  in the United  Sta te s have show n that u rb an  

and ru ra l com m unities bound  to a g re a te r extent b y  the custom  and 

va lues o f earlie r ge ne ra tion s  tend to limit educational and occupa­

tional a sp ira t io n s  s tu d ie s  b y  C r ig g  and M idd le  (1959). Haller and 

Sewell (1963) found  u rb a n  h igh  school b o y s  h a v in g  h ig h e r 

educational a sp ira t io n s  than ru ra l h igh  school b o y s.  T he  same 

re la tionsh ip  is obta ined fo r occupational a sp ira t io n s.  T h is  is to say  

that where educational a sp ira t io n  is h igh , there  is the tendency to 

have h igh  occupational and  ca ree r a sp ira t io n s.

A s  ea r ly  as 1949, H o llingsheed  in h is  s tu d y  has found  that 

educational and  occupational a sp ira t io n s  o f ado lescents were d irect ly  

related to social sta tu s  o r ig in .  T h e  s tu d y  of Kah l (1953), 

S tephen son  (1957) all found  a s ig n if ic an t po sit ive  re la tionsh ip  

between social sta tu s  and  education and occupational a sp ira t io n s.

In  a num ber o f s tu d ie s  in vo lv in g  com petitive gam e-like  

situation  (M cC le lland  1958; L itw in, 1966) found  that ach ievem ent- 

o riented  subjects co n siste n tly  showed a g rea te r tendency to choose 

a lte rna tive s o r perform ed ta sk s  w hich had an immediate p robab ility

of su cce ss.
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M illiken  (1958) u s in g  9, 169 h igh  school se n io rs  found that 

stu den ts are  ge ne ra lly  rea list ic  in the ir stated in te re st when it is 

related to th e ir  tested ab ilitie s.

B a lo gun  (1978) stud ied  the science occupation and objective 

of the ir re la tion sh ip  w ith some educational va r iab le s  u s in g  158 

p re lim inary  ye a r s tu d en ts  e stab lished  that o f the subjects gene ra lly  

requ ired  fo r adm ission  into sc ience and  techno logy  program m es, on ly  

b io logy  and chem istry  corro lated  s ig n if ic an t ly  and p o s it ive ly  w ith the 

occupational objectives o f the stu d e n ts.

D uro ja iye  (1973) looked at the re la tion sh ip  between perce ived  

occupational p re st ig e  and the type  of education a secondary  school 

pupil ge ts. He found  that gram m ar school p u p ils  u sed  amount and 

level o r lea rn ing  as ind ice s o f occupational p re st ige , w hereas 

secondary  m odern and  commercial p u p ils  rated h igh  income as the 

index. He concluded from th is  that the type  of formal education one 

received in fluenced  ones ra t in g  o f an o ccu p a tion 's  p re st ig e .

O keke  (1973) looked at the question  of o p po rtun it ie s  that are  

availab le  and the ir impact on choice of occupations. H is posit ion  was 

that perform ance in the re levan t school sub jects shaped  the fu tu re  

ca re e rs  of p u p ils  and  there fore  he a sked  fo r d ive rs if ica t io n  of the 

school c u rr ic u la r.

Kenneth  (1977) stud ied  occupational choice fo r a c ro ss -se c t io n  

o f 876 S y d n e y  stu d en ts, he found  out that clear sex d iffe rence s in
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occupationa l choice  were o b se rv e d .  G ir ls  ch o se  d iffe re n t  ty p e s  o f 

jobs from  b o y s ,  and  con fined  them se lve s to a more re s t r ic te d  ran ge  

o f jobs. He a lso  found  that ado le scen ts  from lower c la s s  b a c k g ro u n d  

tended to choose  jobs re q u ir in g  le ss  fu r th e r  education  and  a lower 

s ta tu s  w hile ado le scen ts  from  h ig h e r  so c ia l-c la s s  b a c k g ro u n d  ch o se  

jobs re q u ir in g  more fu r th e r  educa tion  and  h ig h e r  in s ta tu s.

In  c o n c lu d in g  the  rev iew  o f re lated  lite ra tu re  the re fo re , it is 

p e rt in e n t to sa y  that most o f the  s tu d ie s  rev iew ed  in th is  s tu d y  had 

not atta ined  a rea sonab le  d e g re e  o f su c c e s s  in id e n t ify in g  the o rd e r  

and  the s t re n g th  o f the in te ra c t io n s  between the identified  soc io log ica l 

and  p sy ch o lo g ic a l v a r ia b le s  and  c o gn it ive  ach ievem ent in Socia l 

S tu d ie s .  What most o f the s tu d ie s  have  done  was to exam ined some 

o f these  v a r ia b le s  w ith ach ievem ent p u re ly  from  the b iva ria te  stand  

po int. F u rthe rm o re , the se  s tu d ie s  d id  not in ve st ig a te  the p a tte rn s  

o f d ire c t and  in d ire c t in te ra c t io n s  between these  va r ia b le s  in term s 

o f causa l lin k a g e s  and  c o gn it ive  ach ievem ent in Socia l S tu d ie s .  

H ow ever, the  p re se n t  s tu d y  in te n d s  to in ve st ig a te  the com bined 

e ffects o f these  v a r ia b le s  in e x p la in in g  co gn it iv e  ach ievem ent in Socia l
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C H A P T E R  T H R E E

R E S E A R C H  M ET H O D O LO G Y

The  p re sen t s tu d y  is a corre lationa l s tu d y .  It is to be 

ca rr ied  out (e x -p o st  facto) and  acco rd in g  to K e r lin g e r  (1975).

"E x p o s t  factor re sea rch  is a system atic 
em pirical in q u iry  in w hich the sc ien tist  
does not have  a d irect contro l of 
independent va r iab le s  e ither because the ir 
m anifestations have  a lready  o ccu rre d  or 
because they are  inhe ren tly  not 
m aniputable. In fe rence s about re lations 
among va r iab le s  are  made w ithout d irect 
in te rvention  from concom itant va ria tion  
o f independent and  dependent v a r ia b le s . "

The  re sea rche r in th is  s tu d y ,  there fo re  exam ined the 

re la tion sh ip s between achievem ent in se con d a ry  school social stu d ie s 

(c rite rion  va riab le ) and  the independent va r ia b le s  as they have 

occu rred , ra the r than c re a ting  the m anifestations him self.

Sub jects:

The  subjects fo r th is  s tu d y  are  624 Ju n io r  Se co n d a ry  School 

c la ss  three stu d e n ts  random ly d raw n from th ir ty  se co n d a ry  schoo ls 

in O yo  State. Ju n io r  Se con da ry  School c la ss  th ree  stu d en ts  were 

used  fo r th is  s tu d y  because th is  is the h igh e st  c la ss  where Social 

S tu d ie s  is be ing taugh t as a com pu lso ry  subject and a large  

p ropo rtion  o f the sy lla b u s  in th is  subject would have  be ing  covered
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with the stu d en ts  fo r the p u rp o se  o f the achievem ent test.

Samples and Sam pling Procedure:

The  three  h u n d re d  and  n ine (309) Se co n d a ry  Schoo ls in O yo  

State were stra t if ie d  into u rb an  and ru ra l schoo ls. 30 se co n d a ry  

schools w hich accounted fo r about 10% o f the total schoo ls in the 

state were u sed  fo r th is  s tu d y .

S tra tifie d  random  sam pling method was u sed  to select the 

30 schoo ls  (see A p p e n d ix  fo r list o f schoo ls) in th is  o rd e r based 

on the p ropo rt ion  of the school ava ilab le: b o y s  on ly  school -  3 

from ru ra l,  7 from u rb a n :  g i r ls  on ly  school -  2 from ru ra l,  8 from 

u rb an ; co-educationa l school -  5 from ru ra l,  5 from u rb an . Simple 

random  sam pling (ba llo ting) was how ever u sed  in se lecting  an arm 

of J . S .  Th ree  C la ss  u sed . Where stu d e n ts  in the arm exceeded 

22, random  sam pling method was a lso  u sed  to select 22 out o f the 

total num ber o f s tu d e n ts  in the c la ss.

In all, the sample c o n s is t s  o f 624 (337 boys and 287 g ir ls )  

from 30 se con da ry  schoo ls  (225 from b oy s  on ly ;  191 from g ir ls  on ly ; 

208 from co-educational sch o o ls ) .  T h e ir  a ge s ranged  from 13 yea rs  

to 17 ye a rs  (mean age = 15.63).
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I n strum entation :

S ix  in stru m e n ts  were u sed  to collect the  data fo r th is  s tu d y .  

T he  in stru m e n ts  were all a dm in iste re d  on the  s tu d e n t s  d u r in g  the 

normal schoo l p e r io d .

1. Achievem ent T e st in  Socia l S tu d ie s:

T h is  co n s is te d  o f s ix t y  m ultip le cho ice  items. T h e  60 items 

were se lected  from  in itia l pool o f 80 item s deve loped  b y  the 

in ve st ig a te s.  T h e  s y l la b u s  o f all the  se co n d a ry  scho o ls  in vo lve d  in 

th is  s tu d y  was sc ree ned  and  all the common to p ic s  that h ave  been 

ta u gh t b y  m ajority o f the  sch o o ls  were in c lu ded  in the  te st b lue  p r in t  

from w here  the 80 item s were ge ne ra ted . T h e  80 items w ere then 

tria l te sted  on 200 J . S .  th ree  s tu d e n ts  and  a fte r the item a n a ly s is ,  

60 items were e ve n ta lly  se lected. T h e  60 items were p re -te s te d  on 

236 J . S .  I l l  s tu d e n ts  in s ix  d iffe re n t  schoo ls  in O y o  Sta te . A  re lia ­

b ility  estim ate o f 0.88  w as e sta b lish e d  fo r th is  te st u s in g  K u d a r  

R ic h a rd so n  fo rm u la r 20.

2. Social S tu d ie s  A ttitu de  Scale

T h e  sca le  co n s is te d  o f 23 a ttitud ina l items on  Soc ia l S tu d ie s  on 

a five  po in t L ik e rt  ty p e  sca le  in w h ich  s tu d e n ts  were re q u ire d  to
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ind icate the exten t o f th e ir  agreem ent o r  o th e rw ise  on  each item. 

The  items cove red  a ttitud ina l statem ents on  w hat s tu d e n t s  feel about 

Social S tu d ie s .

T h e  items were p re -te s te d  on 236 s tu d e n ts .  T h e  p re -te s t

re su lt  show ed that none o f the  items is am b iguo u s and  a c ro n b ach  

alpha va lue  o f 0.66  (a m easure  o f c o n st ru c t  v a lid ity  and  in te rna l 

c o n s is te n cy  re lia b ility  o f the item s) was p ro d u ce d .

3. Socio-Econom ic S ta tu s  Sca le

T h is  was co n st ru c te d  b y  the in v e st ig a to r .  It conta ined

inform ation  on the fam ily b a c k g ro u n d  o f each sub ject su c h  a s the 

num ber o f people in the fam ily; educationa l level o f p a re n ts ;  parenta l 

o ccupation ; typ e  o f h ou se  lived  in ; area o f the tow n; and  an 

in ve n to ry  o f some o f the  m odern equ ipm ent and  e le c tron ic s  in the 

home.

4. Home Lan gu age  and  C aree r A sp ira tio n

T h e se  two v a r ia b le s  were num bered  13 and  14 re sp e c t iv e ly  in 

the socio -econom ic sca le . Home la n gu age  was to iso late  the typ e  o f 

lan guage  sp o ke n  at home b y  the  s tu d e n ts ,  w hile ca re e r a sp ira t io n  

was to id e n t ify  the typ e  o f job the ch ild  w ould  like  to e n gage  in

fu tu re .
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5. S tu d y  Habit Inven to ry  (S H I)

T he  SH I was developed b y  B aka re  in 1977. It is a se lf report 

inventory  w hich enables the ind iv idua l student to d e sc r ibe  the 

situations, hab its and  cond it ion s w hich  affect h is  u se  of s tu d y  time 

and h is  sub seq uen t perform ance on te sts  and exam inations. It is a 

45 item in ve n to ry  in the form o f d irect q u e st io n s  to w hich stu d en ts  

are requ ired  to p ro v id e  an sw e r on a f ive -p o in t scale o f how 

frequently  be behave s in that way.

T he  in ve n to ry  has been standard ized . B aka re  (1977) found 

its test re -te st re liab ility  to be 0.83. In  another s tu d y , he found 

the test re -te st re liab ility  to be 0.64. A  num ber of stu d ie s  have 

been conducted to in ve st iga te  the va lid ity  o f S H I.  It has been found 

to d iscrim inate  between g ro u p s  o f p a ss in g  and fa iling  stu den ts. It 

has a lso been found  to corre late  nega tive ly  with genera l anx ie ty , test 

anx ie ty  and persona l prob lem s, bu t p o s it ive ly  w ith academic se lf 

concept and academic perform ance (B aka re , 1977).

For the p u rp o se  o f th is  s tu d y ,  a p re -te st  on 236 J . S .  I l l  

s tu den ts gave  a test re -te st  re liab ility  o f 0.96 and a c ronbach  alpha 

va lue  of 0.80. The  in strum ent was used  w ithout any  m odification.
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6. Sarason  T e st A n x ie ty  Scale

T h is  scale was developed b y  Sa ra so n  in 1978. It has 37 items 

re q u ir in g  T ru e  o r  Fa lse  re spon se . Sa ra so n  h im se lf reported  test re ­

test re liab ility  o f 0.8 afte r seve ra l weeks in te rva l. In  add ition, 

Wagama, C o rn u e r  and Cornier (1982) found a test re -te st re liab ility  

of 0.87. A k in b o y e  (1983) reported  h igh  internal co n sisten cy  

re liab ility  o f 0.85 fo r N ige r ian  stu den ts  and that the items loaded 

heavily  when factor ana ly sed  on a s in g le  main factor. A lso , 

M orak inyo  (1984) reported  a test re -te st  re liab ility  o f 0.86 when 

adm inistered on N ige r ian  s tu d en ts. Fo r the p re sen t s tu d y  the 

instrum ent was tria l tested on 236 J . S .  I l l  s tu den ts  and one of the 

items was d ropped  fo r h a v in g  a negative  item-total corre lation. The  

re su lts  o f the tria l te st ing  p roduced  a c ronbach  alpha va lue  of .72.

7. The Rotter In te rna l-Ex te rna l Control Scale

The  Rotter l - E  scale c o n s is ts  o f 23 p a irs  o f statem ents, u s in g  

a forced choice format, and a s ix  fille r qu e stion s. Each pa ir conta ins 

one internal statement and one externa l statement and subjects make 

dichotom ous choice between the two a lte rna tive s.

Rotter (1966) reported  some inform ation on the psychom etric  

p rope rtie s o f the in strum ent. He obta ined an internal co n sisten cy  

re liab ility  coefficient o f 0.70 from a sample of 400 college stu d en ts. 

He also  obta ined a test -  re -te st re liab ility  coefficient o f 0.72 for
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college stu d e n ts.  H o rsch  et al (1969) reported  a re liab ility  v a r y in g  

oetween 0.47 and  0.83 fo r v a r y in g  sam ples and in te rve n in g  time 

periods.

O th e r re se a rch e rs  have found  the re liab ility  coefficient o f 0.70 

to 0.92 (A n a sta s i 1976, O la y in ka , 1977). Igw e (1991) a lso  reported  

a test re -te st  re liab ility  coefficient o f 0.64 and a c ronbach  alpha va lue  

of 0.71. Desp ite  the above inform ation on the p sychom etric  

p rope rtie s o f th is  scale, a c ronbach  alpha va lue  of 0.52 was e stab lished  

by the p re se n t in ve st ig a to r  u s in g  236 stu d en ts  that were random ly 

draw n from s ix  se co n d a ry  schoo ls  in O yo  and O su n  Sta te s.

Data Collection Procedures

Data fo r th is  s tu d y  were obta ined u s in g  the s ix  in strum ents 

d iscu sse d  above. The  gu id ance  cou n se llo rs  and  the career m asters 

in the pa rt ic ip a ting  schoo ls a ss iste d  espec ia lly  in m aintain ing o rd e r 

and d isc ip lin e  d u r in g  the test adm in istration. T he  in ve st iga to r 

adm inistered the qu e stionna ire  in the follow ing o rd e r:  (i) Soc io ­

economic sta tu s  scale, (ii) Rotter l - E  scale S a ra so n  T e st  A n x ie ty  

Scale, (iii)  S tu d y  Habit In ve n to ry ,  and  ( iv )  A ttitude  T o w a rd s Social 

S tu d ie s  scale. T h is  was to elicit n e ce ssa ry  inform ation on the soc io - 

p sycho log ica l co n stru c t be ing  con side red  in th is  s tu d y .  A lso , 

achievem ent in Social S tu d ie s  was dependent on the va r iab le s, th u s  

it was adm in istered  last.
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Data co llection lasted  fo r  about fo u r  w eeks. H ow ever, to 

contro l e x tran e o u s  v a r ia b le s  and  contam ination, the  in stru m e n ts  were 

re trie ved  from all the  su b je c ts.  W here two scho o ls  c lo se  to each 

o ther were u sed , the  second  schoo l was v is ite d  imm ediately a fte r the 

f ir s t  schoo l.

Sco r in g  the In strum ents

A ll the in stru m e n ts  u sed  in th is  s tu d y  were coded b y  the 

in ve st ig a to r  and  the s c o r in g  done  b y  com puter. T h e  sco re s  o f 

re sp o n se s  were u sed  fo r ru n n in g  the re g re s s io n  a n a ly s is  b y  the 

com puter.

Data A n a ly s is

T h e  n ine  v a r ia b le s  in vo lve d  in th is  s tu d y  were num bered  one 

to n ine  as fo llow s:

X 1 = Soc io -Econom ic  S ta tu s

X 2 = Lo cu s  o f C on tro l

X 3 = G en de r

X 4 = Home La n gu a g e

X 5 = A tt itu d e  tow a rd s Soc ia l S tu d ie s

X 6 = S t u d y  H ab its

X 7 = T e s t  A n x ie ty
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Xg  = C a ree r A sp ira t io n

X g = Ach ievem ent in Social S tu d ie s.

T he  data collected were ana ly sed  on the b a s is  o f the re sea rch  

questions. A s  the s tu d y  problem  was focused  on causa l exp lanation , 

the re sea rch  em phasis was th u s  on form ulating and te st ing  an 

exp lanato ry  model in v o lv in g  all the n ine  va r iab le s  o f th is  s tu d y .  It 

was w ith in  th is  context that the re lative  im portance o f the exogenou s 

va riab le s in the ir re la tion sh ip  w ith the crite rion  va ria te  became 

p a rt icu la r ly  more m ean ingfu l. T he  in ve st iga to r  th u s  employed two 

related statistica l a n a ly s is  that aided exp lanation : m ultiple re g re ss io n  

and path a n a ly s is .

Multiple Regression  A n a ly s is

M ultip le  re g re ss io n  a n a ly se s  were used  to p ro v id e  inform ation 

on the joint and  re lative  con tr ib u t io n s  o f the e igh t va r iab le s  to the 

p red iction  o f s tu d e n ts ' achievem ent ( X g ) in Social S tu d ie s.  Research  

Q uestion s 1 and 2.

Path A n a ly s is

Path a n a ly s is  p rov ide d  the b a s is  fo r the re sea rche r to exp lo re  

the tenab ility  o f causa l lin kage  among the independent va r iab le s  

(R e se a rch  Q uestion s 3, H, 5) o f the hypothesized  causa l model. T h is
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was how ever subject to the follow ing a ssum ption s of the re c u rs ive

system :

(i) The re  was no rec iprocal (o r  m utual) causation  between 

va r iab le s.

- ( iD T he  re s id u a ls  were uncorre lated  with va r ia b le s  p re ced ­

ing  them in the model and  among them selves.

(iii) Each of the endogenous o r dependent va riab le  was 

d irect ly  related to all the va r iab le s  p re ced ing  it in the 

hypothesized  causa l sequence.

The hypothe sized  path  model show ing  the hypothesized  path

from so c io -p sych o log ica l va r ia b le s  ( V A R S  1-8) to achievem ent in Social 

S tu d ie s  ( V A R  9) is show n on page  75.
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F ig. 3.1: H Y P O T H E S IZ E D  M O D EL

X t

x]

x9
e4.

G ender 

= Home Lan guage  

= A ttitude  T ow ard s Social S tu d ie s  

= S tu d y  Hab its

= T e st  A n x ie ty

= C a ree r A sp ira t io n  

= Ach ievem ent in Social S tu d ie s

e5, e6, e7, e8, e9 = Residua l V a riab le s  (to ind icate the effects
o f V a riab le s  ou tside  the m odel).
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In  F ig u re  3.1 v a r ia b le s  ( X 1 ) soc io -econom ic s ta tu s ;  ( X 2 ) locus 

o f con tro l;  and  ( X  3 ) g e n d e r  were treated as e xo g e n o u s  va r ia b le s  

(that is  they  were not in flu enced  b y  o th e r v a r ia b le s  in the m odel). 

A n y  v a r ia b ilit y  in them w ould  th u s  be a ttr ib u te d  to in flu e n ce s o u ts id e  

the path  model.

V a r ia b le s  (X  home la n gu ag e ; (X , . )  a ttitude  tow a rd s Socia l 

S tu d ie s ;  ( X g )  s tu d y  h a b it s ;  ( X 7 ) te st a n x ie ty ;  ( X g ) ca re e r a s p ir a ­

tion were e n d o ge n o u s  v a r ia b le s ,  that is, th e y  were in fluenced  by  

o the r antecedent v a r ia b le s  and  th e ir  v a r ia b il it y  cou ld  be exp la ined  

by  the in fluence  o f e xo g e n o u s  and  e n d o ge n o u s  va r ia b le s .  V a r iab le  

9, (ach ievem ent in Soc ia l S tu d ie s )  ta ken  a s dep endent va r ia b le  was 

in fluenced  d ire c t ly  and  in d ire c t ly  b y  all v a r ia b le s  that p re ceded  it 

in the model.

S in ce  re se a rch  cannot fu lly  exp la in  the va r ia n ce , a th ird  k in d  

o f va r ia b le  (e) w h ich  s ta n d s  fo r unm easu red  va r ia b le s  that im p inged  

upon  the  e n d o ge n o u s  v a r ia b le s  was in c lu ded  in the path  model. T h e  

P 's  (p a th  coe ff ic ien ts) re p re se n t  the im pact o f one va r ia b le  on 

ano ther.

Theoretical B a se s  fo r the Model

A c c o rd in g  to B la lo ck  (1964), the fo llow ing fa c to rs  m ust be 

co n s id e re d  in g e n e ra t in g  the  h yp o th e s ize d  cau sa l model:
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1. Temporal O rder

I f  a va riab le  o c cu rs  in time before another one with w hich it 

is know n o r assum ed to be cau sa lly  related, it is o b v io u s  that the 

latter will be a function  of the form er, and not v ice  ve rsa .

2. Research F in d in gs

Research  can identify  a causa l o rd e r among a num ber of 

va riab le s.

3. Theoretical G rounds

A  pa rt icu la r causa l o rd e r can be hypothe sized  b y  a re sea rche r 

who then goes ahead to test h is  theo ry . C o n s id e r  va r iab le s  X ^ l  =

4. 5, 6, 7, 8 and 9 ). F ig u re  3 .2. It is know n that X g is cau sa lly  

dependent on Xg  (A k in b o ye , 1973; Bakare , 1977). Achievem ent in 

Social S tu d ie s  will be a function  of attitude tow ards the subject and 

the type  of s tu d y  hab its p o sse sse d  by  the ind iv idua l at least on a 

temporal g ro u n d .  T he  type  of attitude p o sse sse d  b y  an ind iv idua l 

could  affect the s tu d y  hab its o f su ch  ind iv idua l and  th is  is like ly  to 

affect h is  achievem ent.

B aka re  (1977) claim s that a b r ig h t  ch ild  may perform  poorly  

if he deve lops poor o r  negative  s tu d y  hab its.

T he  causa l o rd e r o f the s ix  va r iab le s  can be v isua lized  as in 

F ig u re  3.2 e ither on a temporal g ro u n d s  o r as a re su lt o f re sea rch  

f in d in g s.
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Figure 3.2:

T he  va r iab le s  X  (1 = 1, 2, 3) are  independent va r ia b le s  and  

there fore  preceded all the o ther en dogenous va r ia b le s  by  de fin it ion  

and th eo ry . T he  three  va r iab le s  are  independent o f each o the r and  

so there are  no causa l in te raction s between them bu t are  related to 

some o ther va r ia b le s  in the model.

Causal Paths Among (1 = 4,5,6,7,8,9)
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Figure 3.3: Causal Paths Among X j(1  = 1,2,3,4,5)

Figure 3.3 causal paths among X 1 (1 = 1, 2, 3, 4, 5).

Omitting variables X g , X ? , X g, X g for now, the integration of F igures 

3.2 and 3.3 give a simpler form of F igure 3.1, the hypothesized model 

of the nine variable system.

Identifying and Trimming the Paths in the Model

In order to identify the important paths, the researcher 

explored all hypothesized linkages by forming the following set of 

structural equations (a recursive system) from the theoretical 

(hypothesized) causal model. Each of these structural equations
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co rre sp o n d s  to each dependent va r iab le s, X 1 (1 = 4, 5, 6, 7, 8, 9).

(i) X g = p91 X i + p93 X  3 + p94 X  4 + 95 X  5

+ 96 X  6 + 97 X  7 + 98 X  8 + e9 .......  3.1

(ii) X g = p81 X  1 + p82 X  2 + p83 X  3 + p85 X  5

+ p86 X  6 + e8 ........  3.2

(iii) X y = p72 X  1 + p73 X  3 + p74 X  4 + p75 X  5

+ p76 X  6 + e7 ........  3.3

( iv )  X g = p61 X  1 + p62 X  2 + p63 X  3 + p64 X  4

+ p65 X  5 + e6 ........  3.4

(v )  X 5 = p51 X  1 + p52 X  2 + p53 X  3 + P54 X  4

+ 35 .......  3.5

(v i)  X 4 = p41 X  1 + e4 ........  3.6

It was there fo re  n e ce ssa ry  to ru n  s ix  re g re ss io n  a n a ly s is  in 

o rd e r to compute va lue s o f the path coeffic ients fo r the hypothesized  

causa l model. T he  s ign ificance  (at p re -sp e c if ie d  level o f 0.05) o f the 

path coeffic ients that is con side red  m eaningful constitu ted  the b a s is  

fo r trim m ing the hypothe sized  causa l model. T h u s  on ly  m eaningful 

pa th s w ith s ig n if ic an t coeffic ients (at 0.05 level) were reta ined. The  

trim m ing helped the re sea rche r to a sce rta in  w hether a more
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p a rs im on iou s  model w ould  be p ro d u ce d  w ithou t m uch lo ss of 

in form ation. O n ly  s t ro n g  p a th s  (w ith  coe ff ic ien ts s ig n if ic a n t  at 0.05 

level) were re ta ined .

V e r ify in g  the E fficacy  o f  the New Model

T o  v e r if y  the  e ff icacy  o f the new model attem pts w ere made 

to re p ro d u ce  the o r ig in a l co rre la tio n  m atrix  o f the va r ia b le s  u s in g  

the path coe ff ic ien ts in the new model. T h e se  c o rre la t io n s  were 

rep roduce d  from  a set o f norm al e q u a tion s  (deve loped  from  the new 

model show n in T ab le  3 .3 ) .  T h e  new co rre la t io n  m atrix  was com pared 

w ith the old one in o rd e r  to a sce rta in  the e ff icacy  o f the  model. T h e  

d isc re p a n c ie s  between the o r ig in a l co rre la tion  data and  the new one s 

are  co n sid e re d  to be v e r y  m inimal. T h is  ind ica te s that the o r ig in a l 

co rre la tion  data a re  c o n s is te n t  w ith the new model. O th e rw ise , the 

model w ould have  been rejected.
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T A B L E  3.1

N O R M A L  E Q U A T IO N S  F O R  R E P R O D U C IN G  T H E  O B S E R V E D  
C O R R E L A T IO N S

r l2 = p21 ....... 3.7

r l3 = p31 ....... 3.8

r l 4 = p41 ....... 3.9

r1 5 = p51 + p52 + p53 + p52r12 + p53r13 ....... 3.10

r16 = p61 + p65 + p51 + p64 + p65 + p52r12 ....... 3.11

r l7 = p71 + p41 + p74 + p72 + p73 + p75 +
p76 + p56 + p52 ....... 3.12

r18 = p81 + p82 + p52 + p85 + p85 + p53r23 +
p83 ....... 3.13

r l  9 = p91 + p91 + p72 + p97 ....... 3.14

r23 = p32 ....... 3.15

r24 = p42 ....... 3.16

r25 = p52 + p51 + 54 + p53r23 ....... 3.17

r26 = p62 + p53 + p65 + p 6 1 rl2 ....... 3.18

r27 = p72 + p71r12 ....... 3.19

r28 = p82 + p53 + p85 + p81 ....... 3.20

r29 = p92 ....... 3.21

r34 = p43 ....... 3.22

r35 = p53 + p52r23 + p51r12 + p41 + p54 3.23
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T A B LE  3.1 (Contd.)

r36 = p63 + p53 + p65 + p62 .......  3.24

r37 = p73 + p63 + p76 + p53 + p65 + p76 .......  3.25

r38 = p83 + p53 + p85 .......  3.26

r39 - p93 .......  3.27

r45 = p54 .......  3.28

r46 = p64 + p54 + p65 .......  3.29

r47 = p74 + p54 + p75 .......  3.30

r48 = p84 + p64 + p86 .......  3.31

r49 = p94 + p64 + p96 .......  3.32

r56 = p65 .......  3.33

r57 = p75 + p65 + p76 .......  3.34

r58 - p85 + p65 + p86 .......  3.35

r59 = p95 + p85 + p98 .......  3.36

r67 = p76 .......  3.37

r68 = p86 + p65 + p86 .......  3.38

r69 = p96 + p76 + p97 + p86 + p98 .......  3.39

r78 = p87 .......  3.40

r79 = p97 .......  3.41

r89 = p98 .......  3.42
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CH APTER  FOUR  

R ESU LTS AND  D ISC U SS IO N S

The study was concerned with p rov id ing a causal explanation 

of students' achievement in Social Stud ies on the basis of the seven 

psychological variables and one social variable. Specifically, the 

study was conducted to attempt to provide answers to the five 

research questions posed. The statistical results and d iscu ssion s 

are presented in th is chapter.

Research Question

To what extent would the independent variables (Variables 

1-8) when taken together predict students ' cognitive achievement in 

Social Stud ie s?

Results

The total contribution of the eight independent variables 

(Variables 1-8) to the prediction of the criterion variable. Variable 

9 is shown in the table below.UNIV
ERSITY

 O
F I

BADAN LI
BRARY



85

T A BLE  4.1

Summary of Regression Analysis on Sample Data

Multiple R .78

R 2 .61 R 2 change .61

Adjusted X 2 .60 F change 119.43

Standard E rro r 6.57 S ign if. F change 0.0

Analysis of Variance

Source of Variation DF SS MS

Regression 8 41241.078 5155.51

Residual 613 26460.354 43.165

F 119.44 S ign if. F = 0.0

The table above shows that the use of the seven psychological 

variables (locus of control, gender, study habits, attitude, test

anxiety, home language career aspiration and socia l fa c to r  -  s o c ia l -  

economic status) to predict students ' achievement in Social Studies 

yielded a coefficient of multiple regression (R ) =,78 and adjusted R 2

-  f /  as s/iown w  t/?e te£/e.
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Discussions

The resu lts of th is study in relation to research question 1 

revealed that the eight independent variables when taken together 

seem to be quite effective in predicting secondary school students 

academic achievement in Social Studies. The magnitude of the

relationship between the eight predictor variables and their criterion 

variate is reflected in the value of R = .78 and adjusted R 2 = .61 

as shown in table.

It could then be said that taking all the variables together they 

contributed about 61 per cent variance on the achievement of students 

in Social Studies. More importantly, since the value of F-ratio  = 

(119.43) is sign ificant at 0.0 alpha level it means that the probability 

of the effectiveness of the prediction occurring  by chance is ruled 

out.

Many researchers, educators, psycho log ists and sociologists 

have at different times pointed out the importance of social and 

psychological factors (Social-economic status, locus of control, test 

anxiety and career aspiration) to school academic achievement and 

performance. For example Jiyono (1983) postulated that a pe rson 's  

social-economic background has some influence on his upb ring ing  and 

consequently on his attitude and predisposition towards his goals and
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aspirations in life. Johnstone (1983) broke down home background 

factors and found sign ificant correlation to levels and types of 

academic attainments. In a similar vein, Rosen (1986) said that there 

were two components in achievement orientation -  the psychological 

factor of personality characteristics of achievement motivation which 

provides an initial impetus to excel; secondly, the cultural factors 

consisting of certain value orientations which define and implement 

achievement motivated behaviour.

The study  of Obemeata (1986) also reveals that educational 

achievement of students is the result of the functioning of their 

psychological propensities. The study  of Bakare (1975), Uwakwe 

(1979), Akinade (1982), Adedipe (1986) lend support to the assertion 

that students ' academic achievement generally h inges heavily on 

psychological variables. Balogun (1979) gave the following factors 

among others that are generally considered to affect learning: learning 

style, language competence, reading sk ill, attitude to learning, sex 

and socio-economic status.

Also, the type of schools, the parental encouragement, the 

personal attention g iven  to the ch ild 's  educational and social needs 

all could have accounted for the favourable cognitive development of 

the majority of the students and this could have contributed to the 

h igh percentage observed in th is result.
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The importance and the potency of the psycho logical variab les 

could not be doubted in relation to the re su lt ob served  in th is study . 

Most of the psycho log ica l va riab les examined in the stu d y  have at 

va riou s times p roved  to be potent factors in contribu ting  to h igh  

academic achievement in va riou s school subjects. For example, a 

ch ild 's  favourable  and positive  performance in any  school subject could 

be as a resu lt of h is favourable  and positive  stu d y  habits (V a r. 6) 

in other words th is could have boosted the resu lt observed  in th is 

h ypo th sis.

Furtherm ore, test anxie ty  is another psycho logical factor which 

could e ither impair or enhance academic perform ance. It has often 

been said that a little dozage of anxie ty  is needed for healthy 

persona lity, and anxie ty  prom pts one into action in tack ling some 

problems of daily  liv in g  of which learn ing is one. Some moderate 

dozage of anxiety could have raised the perform ances of the subject 

in th is study .

The same could be held as tru th  for other va riab les like locus 

of control, gender, home language, attitude tow ards Social Stud ies 

and career asp ira tion , since they contribute  s ign ifican tly  though  jointly 

to the resu lt presented  under research  question 1.
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What are the relative contribution  of each of the e ight 

independent va riba les to the prediction of cogn itive  achievement in 

Social Stud ie s?

Results

The re su lts  of the relative contribution  of each of the e ight 

independent va riab les to the prediction of students cognitive  

achievement in secondary school Social S tud ie s are presented.

Table 4.2 (below) show s the va riou s  contributions (B 's )  to 

prediction of each of the e ight p red ictor va riab les at 0.05 level of 

sign ificance.

R e se a rch  Q u e st io n  2
UNIV

ERSITY
 O

F I
BADAN LI

BRARY



90

T A B L E  4.2

Relative C on tribu tion  o f  each o f  the e igh t Independent V ariab le s

Var.
No. Variable STD REG 

WT.(B) SE (B) df T-Ratio P-Level

1 SES 0.661 0.037 0.449 15.543 0.05

2 Locus of 
Control 0.016 0.025 0.971 .645 N.S.

3 Gender 0.135 0.288 0.771 4.688 0.05

4 Home
Language -0.062 0.318 0.627 -1.949 0.05

5 Attitude
towards
Social
Studies -0.071 0.029 0.733 -2.394 0.05

6 Study
Habits 0.093 0.032 0.590 5.383 0.05

7 Test
Anxiety 0.046 0.275 0.839 1.661 N.S.

8 Career
Aspiration 0.046 0.030 0.666 1.472 N.S.
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Discussion

The f in d in g s  of th is stu d y  in attempting to answ er research 

question 2 are worthwhile. The e ight p red ictor variab le  contributed 

d ifferentially to s tud en ts ' cogn itive  achievement in Social Stud ie s. The 

degree and levels of the ir contribu tion s are shown in the standard  

regre ssion  w eights (B ) value observed  in each of the variab les.

From the table, it is obvious that socio-economic status (V A R . I)  

contributed more to the prediction with B = .661. More im portantly 

the p robab ility  that th is prediction occurred  by  chance is v irtua lly  

zero as indicated by the s ign iga n t T -va lue  of .000.

The present s tu d y  has expounded and confirmed the importance 

of socio-economic status to learn ing and academic achievement. From 

figure  3.1, it can be seen that socio-economic status has a d irect 

effect on achievement ( V A R . 9) and ind irect effect on achievement 

th rough  home language ( V A R . 4), attitude towards Social Stud ies 

( V A R . 5) and study  hab its ( V A R . 6). There  is a s tro ng ly  evidence 

from the resu lt ob served  that the family social stru ctu re  is still ve ry  

much important in p ro v id in g  characteristics that are needed to succeed 

in school. The importance of socio-economic status in academic 

achievement have consistently  received attention and con trove rsy  over 

the years. For example, Banke and F in layson  (1973) have reported 

that most sociological stud ie s found that ch ildren  from lower c la ss
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socio-economic b ackgro und s on the average  perform  less well 

academically than those from middle and upper socio-economic

background . The stu d y  of Heyneman and Jamison (1980) found 

socio-economic to be negative ly  associated with achievement. In 

Uganda for example, Heyneman (1976) found socio-economic status 

to have limited effect on academic achievement. In N igeria Hassan

(1983) has found extrem ely low predictive  value of socio-economic 

status and academic achievement. The stud ie s of T hesison  (1983) 

and A voshe  (1985) have supported  the hypo thesis that socio-economic 

status has a s tro ng  positive  effect on prim ary and lower secondary 

grades, though  the effect may dim inish at h ighe r secondary level. 

The above f in d in g s  seem to suppo rt the find ing  of the present study  

more so that it was found that socio-economic sta tus contributed about 

66 per cent to the total prediction of the resu lt.

Gender d ifferences (V A R .  3) is another important variable 

contributing re lative ly to the prediction of cogn itive  achievement in 

Social Stud ie s with B = .135; th is is next to socio-economic status. 

In the f irst  instance Social Stud ie s is a com pulsory subject in the

Jun ior Secondary School as such  all students must have a credit pass 

in it, th is could have made the students w ork hard to perform  better

in th is subject. However, Ba logun  (1979) has reported non sign ificant

d ifferences in the cogn itive  achievement of the secondary school boys 

and g ir ls .
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From the table, (Table 4.2) it is obvious that (V A R .  6) study  

habits contributed s ign ifican tly  to the prediction with B = .092

sign ificant at 0.05 alpha level. The  B value observed  is hard ly  

su rp r is in g  bearing in mind the importance of stu d y  habits to academic 

achievement. S tu d y  habits seem to encompass all the e xp re ss io n s  

of feeling that one may po sse ss  either to excel or not. Bakare  (1977) 

have said that the stu d y  habit inventory  (one of the instrum ents used 

in th is study ) correlate positive ly  with academic self concept and 

academic perform ance. The present stu d y  has g iven  support to th is 

assertion. It can also be seen from the postulated model the central 

role study  habits p layed. Variab les like variab le  4, home language, 

variable 3 gender, variable  5, attitude towards Social Stud ie s have 

direct link  w ith it, while study  habits itse lf have direct link  with 

variable 7, test anxie ty; variable  8, career asp ira tion  and variable 

9 achievement. All these no doubt contributed to the value observed.

Another important variab le  that contributed s ign ifican tly  to the 

prediction though  negative ly  is home language (V A R .  4) (Table 4 .2 ). 

The importance of language to academic achievement cannot be over 

em phasised. Language  p lays important roles in cogn itive  p rocesses 

and it is the end product of a num ber of internal p rocesses, 

perception, concept, memory and cognition. For th is variable  to have 

contributed negative ly  to the prediction of cogn itive  achievement in
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Social S tud ie s is an indication that the stu d e n ts ' m astery of Eng lish  

Language, the official language in schools and language used in the 

teaching of Social S tud ie s is poor, and that students th in k  and 

communicate in the ir home language which in va riab ly  affects their 

conception of ideas and th in k in g  p rocesses which mar recall of facts 

in Social Stud ie s. A lso, if facts are to be translated from the home 

language to En g lish  before questions in Social S tud ie s are answered 

such facts would have been d istorted  and the orig ina l meaning of such  

fact altered at the recall stage and th is could lead to poor performance 

or lead to negative effect on cognitive  achievement in Social Stud ies.

Attitude towards Social Stud ie s (V A R .  5) also made a negative 

contribution to the prediction of cogn itive  achievement in Social 

Stud ies. P sycho log ist have time and again em phasised the role of 

attitude in learn ing. Negative attitude tow ards Social Stud ie s have 

been found to interfere with ones performance in the subject. Okoye 

(1982) has said that attitude work hand with will power. A candidate 

who has negative attitude towards a subject may find th is attitudinal 

frame of mind negating h is performance. In  essence it could be seen 

that the negative attitude of the students to the learn ing of Social 

S tud ie s contributed  s ign ifican tly  though  negative ly  to the prediction 

of cogn itive  achievement in the subject.
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Research Questions 3, 4 and 5

To facilitate the understanding and flow of d iscussion  that focus 

on research questions 3, 4 and 5, it is necessary to present the

following background information.

The Hypothesized Model

The hypothesized nine variable model presented in chapter three 

as figure  3.1 is reproduced for convenience as F igure  

4.1. The figure  shows the path coefficients (P) and the zero order 

correlation (See page 96).
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Fig. 4.1: H YPO TH ESIZED  MODEL

o
x9
e4,

X 2- = Locus of control 

= Gender 

= Home Language 

= Attitude Towards Social Studies 

= Study  Habits

= Test Anxie ty

= Career Asp iration  

= Achievement in Social Studies 

e5, e6, e7, e8, e9 = Residual Variables (to indicate the effects 
of Variables outside the model).
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Table 4.3 shows the identified paths for the hypothesized model, 

their respective standardized path coefficients and the level at which 

the path coefficients are sign ificant. A s  can be seen from the table, 

six of the paths (p98, p97, p92, p84, p72 and p62) are not sign ificant 

at the 0.05 level, while others are sign ificant at 0.05 level.

Trimming the Hypothesized Model

The hypothesized model was trimed to produce a more 

parsimonious model shown in figure  4.2 with path coefficients. A s 

can be seen from the figure, only the paths (with initial coefficients 

significant at the 0.05 level were retained.
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Fig. 4.2: A  MORE PARSIM O N IO U S M ODEL

X,

o
x9

e4,

= Locus of control

= Gender

= Home Language

= Attitude Towards Social Stud ies 

= Study  Habits

= Test Anxie ty

= Career Asp iration

= Achievement in Social Studies

e5, e6, e7, e8, e9 = Residual Variables (to indicate the effects
of Variables outside the model).
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TABLE 4.3

Significant Path Coefficients in the 
Causal Model

Path Standardized Path 
Coefficients P-Level

p98 0.046 N.S.
p97 0.046 N.S.
p96 0.092 0.05
p95 -0.071 0.05
p94 -0.062 0.05
p93 0.134 0.05
p92 0.017 N.S.
p91 0.660 0.05
p87 -0.117 0.05
p86 0.217 0.05
p85 0.072 0.05
p84 0.019 N.S.
p83 0.094 0.05
p82 0.069 0.05
p81 0.366 0.05
p76 -0.087 0.05
p75 0.096 0.05
p74 0.567 0.05
p73 0.257 0.05
P72 -0.037 N.S.
p71 -0.289 0.05
p65 -0.281 0.05
p64 0.116 0.05
p63 -0.123 0.05
p62 -0.024 N.S.
p61 0.423 0.05
p54 -0.278 0.05
p53 -0.051 0.05
p52 -0.076 0.05
p51 0.05 0.05
p41 0.543 0.05
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TABLE 4.4

Original and Reproduced Correlations of the Nine Variable System

1 2 3 4 5 6 7 8 9

!• 1 . 000 * * - .0 6 5 . 387 * * . 541 * * - 289* * . 522* * - . 256* * . 494 * * 759* *

2 . - .0 6 5 1 .0 0 0 .0 3 0 0 .2 3 3 -0 5 8 - .0 3 6 .0 4 6 .1 0 4 - .0 2 7

3 . .3 8 7 .0 3 0 1 . 000 * * . 191* * - . 122* . 096 * . 125* * . 213* * .4 1 4

4 . . 541* * .0 2 3 . 191* * 1 . 000 * * . 404 * . 433* - . 176* * . 309 * * . 386 * *

5 . - . 289 * * - .0 5 8 - . 122* * - . 404 * * 1 . 000 * * - . 434* * . 174* * - . 133* * - . 296* *

6 . . 5 2 1 * * - .0 3 6 - . 96 * . 433 * * - . 43 4 * * 1 . 000 * * - . 245* * . 388 * * . 461* *

7 . - . 256 * * - .0 4 6 - . 125* * - . 176* * . 174* * - . 245* * 1 . 000 * * - . 276* * . 138* *

8 . . 494 * * .1 0 5 . 213* * . 308* * - . 133* * . 380 * * - . 276* * 1 . 000 * * . 407* *

9 . . 759* * - .0 2 7 . 4 1 4 * * . 396 * * - . 296* * . 461* * - . 138* * . 4 0 7 * * 1 . 000 * *

* *  = 001

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



101

The orig ina l corre lations are reported in the upper half of the 

matrix. The reproduced correlations are reported in the lower half 

of the matrix.

A s  can be seen from the correlation matrix table (Table 4 .4 ), 

the d iscrepancies between the orig ina l and the reproduced correlations 

in the observed  data is consistent with the more persim onious model. 

The more parsim onious model is thu s tenable in exp la in ing the in te r­

re lationsh ip  between the independent variab les (V a r. 1-8) and the 

dependent variab le  (V a r. 9).

Research Question 3

What are the sign ifican t pathw ays th ro ugh  which the 

independent va riab les (V a r. 1-8) cause variation in students ' cogn itive  

achievement in Social S tud ie s. (V a r. 9).

Results

The sign ifican t pathw ays are the pathw ays which are statistica lly 

sign ifican t and m eaningful. These are listed in table 4.5. Acco rd ing  

to Land (1969) path coefficients less than 0.05 may be treated as not 

m ean ingfu l.
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T A B LE  4 .5

Signif icant paths through  which Xi (i = 1,2,3, 

variation in var.  9 P = 0.05.

P 91

p 93

p 94

p 95

p 96

p 41 P

p 61 P

p 51 P

p 63 P

p 51 P

p 54 P

p 41 P

p 41 P

94

96

65 P 96

96

95

65 P 96

64 P 96

74 P 97

8) caused
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Which of these sign ificant paths are direct and which are 

indirect.

Results

Classification of sign ificant pathway under direct and indirect 

paths are shown in Table 4.6. An indirect path (i.e. a compound 

path) is considered sign ificant if the constituent single paths are 

significant.

Research  Q uestion  4
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Significant Pathways and their Nature

TABLE 4.6

Pathway Nature of Path

p 91 Direct

p 93 Direct

p 94 Direct

p 95 Direct

p 96 Indirect

p 41 P 94 Indirect

p 41 P 64 P 96 Indirect

p 41 P 74 Indirect

p 41 P 96 Indirect

p 63 P 96 Indirect

p 52 P 95 Indirect

p 65 P 96 Indirect

p 61 P 96 IndirectUNIV
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What p roportion  of the total e ffects are  (i) d irect (ii) ind irect?

R e se a rc h  Q u e s t io n s  5

TABLE 4.7

The Variables and their effects on Variable 9

So. Xi Xi (i = 1-8) Total
Effect % T.I.E. % Direct

Effect %

1 1 1.000 10.003 0.241 3.175 0.759 6.830

2 2 -0.065 1.88 -0.057 -0.01 -0.122 -1.870

3 3 0.387 9.98 -0.270 0.652 0.414 9.350

4 VAR 9 4 0.541 9.79 0.145 3.66 0.396 6.330

5 5 -0.289 -9.49 -0.06 0.21 -0.289 -9.700

6 6 0.522 10.08 0.61 1.320 0.461 8.76

7 7 -0.256 - .00 .00 - -

8 8 0.474 - .00 00 - -

0.609 9.0 1.619 23.44

T.I.E. = Total Indirect Effect

T.E. = Total Effect

D.E Direct Effect

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



106

There  is a ve ry  close re lationsh ip  between research questions 

3, 4 and 5 so much so that it is not easy to d iscu ss  one without 

reference to the others. In  view of th is, it is deemed necessary  to 

d iscu ss  them together rather than in islation.

Sign ificant Pathways through which the Independent Variables caused 
Variation in Achievement

Since the magnitude of the beta w eights is assum ed to be 

d irectly  proportional to the degree of the effects of the influencing 

variab le, it is easily  seen that socio-economic sta tus (S E S )  (V A R  I) 

is the most effective variab le  in p red icting achievement in social 

stud ies. It has a path coefficient of 0.759 measured at alpha level

of 0.05. T h is  empirical re su lt is hard ly  su rp r is in g  since it has been

well estab lished  that the foundation of a c h ild 's  cogn itive  development 

is laid at home and often than not the educational level of parents, 

the occupational achievement and the va lues palced on education 

s ign ifican tly  affect the c h ild 's  perform ances in school. A s  far back 

as 1959, F ra se r had contended that parental education and reading 

habits, income, occupation and liv ing  space are all ind ices of 

socio-economic status and are s ign ifican tly  related to intelligent 

quotient and academic perform ance. A lso, the stud ies of Duncan

Jo in t D is c u s s io n  on  R e se a rch  Q u e st io n s  3, 4 & 5
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(1989) Katz (1964) Jules and Ku tn ick  (1990), Deutsch  (1964), Tomori 

(1963), Ade lusi (1978) have all supported  the asse rtion  that 

socio-economic sta tus played a prom inent role in the academic 

achievement of students. Scott-Jones (1984) claims that the context 

in which parents and ch ildren  live are important in unde rstand in g  

the fam ily 's influence on cogn itive  development and academic

achievement.

From the more parsim onious model (F ig . 4) it could be seen 

that socio-economic sta tus (V A R  I) has a d irect effect on achievement 

(p91) one of the five va riab les that have such  d irect linkage. It also 

has an ind irect linkage on achievement th ro ugh  home language (V A R  

4) and th ro ugh  stu d y  habits (V A R  6). In  essence, socio-economic 

status influences achievement th rough  home language and study  habits. 

In  other words a child  from a home where the mother tongue dominates 

h is communication at home and in school, such  language may have 

an effect on the stu d y  habits of the child  which may in va riab ly  affect 

h is achievement in school learn ing. Acco rd ing  to Bern ste in  (1985) 

the lower the social c la ss sta tus of a child, the more d ifficult he find s 

o rde ring  a sentence, connecting sentences, acqu irin g  w ider vocabu lary  

because h is socialization context inh ib its these. The resultant effect 

of th is is that the child  lacks good and proper study  habits and th is 

would resu lt in poor academic achievement. The fact that a child
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who comes from poor home background  is deficient in En g lish  Language  

which is the official language in schools and of almost all the school 

subjects cannot be d isputed  at least at the Jun io r Secondary  School 

level. Tomori (1963) and Ade lusi (1978) have attested to the fact 

that socio-economic sta tus is a factor of succe ss in En g lish  Language  

learning and in the learn ing of other school subjects whose contents 

are taught in E n g lish  Language.

Another sign ifican t pathway th ro ugh  which the independent 

variable caused variation in students achievement (V A R  9), is th rough  

p61 p96, also from the more parsim onious model (F ig . 4 .2 ). The

indication here is that socio-economic status is a ve ry  strong  variable  

in p red icting achievement in secondary school Social Stud ie s. Its 

d irect effect on achievement is 0.759 (Table 4.7) and its indirect 

influence on home language (V A R  4) is 0.541 (Table 4 .7 ). A lso  its 

indirect influence on study  habits (V A R  6) is 0.521. All these are

pointers to the fact that socio-economic sta tus is a ve ry  potent 

variable  in p red icting achievement in secondary school Social Stud ies.

Accord ing  to Table 4.6 the second most important of the e ight 

independent variab les is study  habit (V A R  6). It has p96 = 0.461 

sign ifican t at 0.05 alpha level. T h is  resu lt indicates that a s tud en t 's  

achievement in Social S tud ie s is a function of the extent to which the 

student exh ib its  or pocesses positive  or negative stu d y  habits towards
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the learn ing of Social Stud ie s. In  other words if a student exh ib it 

positive  stu d y  habits in h is s tu d y  of Social Stud ie s, the student is 

likely to achieve h ighe r or score h ighe r in the subject than another 

student who exh ib it a negative stu d y  habit towards the stu d y  of the 

subject. In  essence negative stu d y  habits tend to impede

perform ances. Rob inson  (1978) have asserta ined  that ineffectiveness 

and poor performance on stu d y  may be due to inefficient study  sk ills  

among other factors. In  B a ka re 's  (1977) view if a school subject is 

poorly studied at the acqu isition  stage of learn ing it will be poorly 

produced at the reproduction stage and th is in effect will lead to poor 

perform ance. The resu lt of th is study  can thu s be used to predict 

achievement in Social Stud ies.

It has been a persisten t assum ption by students teachers and 

counse llors that students ' study  behaviour has a sign ifican t effect 

upon academic perform ance. It is generally  known that students who 

are more of the time concerned about the ir study  methods perform  

generally  better in the ir stud ies and th is could be true of Social 

S tud ie s in the present stu d y . The study  of Brown (1985) gave

credence to th is. He found that many failing students had poor study  

habits; he then concluded that such  failing students could improve 

the ir scho la rsh ip  by im proving the ir study  hab its. A lso , s tre ss in g  

the importance of study  behaviour and study  attitudes Lav in  (1965)
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says that stu d y  behaviour and stu d y  attitude contribute  independently 

to academic perform ance. The  importance of study  habits to academic 

performance have also been stre ssed  by Blaha and Chan in  (1982). 

They have proved from the ir num erous stud ies that h igh ly  intelligent 

students fail not only because they do in suffic ient study , but due 

to poor stu d y  habits.

The resu lt ob served  in relation to study  habits and academic 

achievement in th is stu d y  is not s u rp r is in g  bearing in mind the 

complex nature of study  itself. A k inboye  (1976) had said that study  

is the totality of all the behaviour patterns. It thu s means that its 

influence on academic achievement cannot be underva lued. T h is  is 

also manifested in the ind irect effects on achievement (V A R  9) of 

variab les X 1 (Socio-econom ic) status, (X 3) gender, (X^) Home 

language, (X ^ ) attitude towards Social S tud ie s th ro ugh  variab le  6 

(stu dy  hab its). It is the only variable  in the model that has as many 

as four other variab les p a ss in g  th ro ugh  to affect other variab les and 

achievement. It could then be concluded that out of all the seven 

psycho logical variab les in the model, stu d y  habits appeared to be more 

viable and potent at p red icting achievement in secondary school Social 

Stud ie s.

Another important and sign ifican t pathway is p93 (V A R  3), 

gender and its prediction of achievement. It has a path coefficient
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0.414 (Table  4.6) at 0.05 alpha level and it has a d irect link  with 

achievement (V A R  9) and ind irect link with achievement (V A R  9) 

th rough  stu d y  habits (V A R  6) (F ig . 4 ). It contributed about 9.98% 

to the total effect of the prediction. T h is  resu lt indicates that the 

gender of the student is another important variab le  for consideration 

in Social S tud ie s achievement of secondary school students. The fact 

that Social S tud ie s is a com pulsory subject at the junior secondary 

school level and the importance attached to the subject that un less 

a student p a sse ss  it, the student may not be allowed to proceed to 

the next c la ss could have been a motivating factor which could have 

boosted the students ' performance in the subject.

The  fourth  most s ign ifican t of the e ight independent variab les 

is home language (V A R  4). It has a path coefficient of -0.62 (Table 

4 .3 ). It has a d irect link with achievement (V A R  9) and ind irect link 

with achievement th rough  attitude towards Social S tud ie s (V A R  5) and 

study  habits (V A R  6) (F ig . 4).

The  importance of home language to the prediction to 

achievement in Social S tud ie s is not a su rp r ise  one. A  deficit in th is 

area may be particu la rly  troublesome because language acqu isition  also 

influences other developmental p rocesses especially those related to 

cogn itive  and social unde rstand in g .
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In the first  instance, Social Studies at the secondary school level 

is taught and learned in Eng lish  Language and except a child is well 

groomed in th is language such a child might run into problems 

especially when some simple terms and facts in the content areas 

cannot be translated into the local or home language without altering 

the original meaning of such words. In other w ords; a child from the 

home where Eng lish  Language is the language of the home may have 

a good and qu ick g ra sp  of the content of a lesson, understand notes 

given, understand questions asked and answers examination questions 

in simple and better language than a child from the home where the 

local language dominates h is conversation and behaviour. The study 

of V ygo tsk y  (1962) has supported the claim. He asserted that in 

childhood learning language and thought are closely linked. In other 

words if a child th inks in the language of the home it may affect his 

understanding of same concepts in Social Stud ies which are written 

and expressed in Eng lish  Language. It is also noted that Eng lish  

Language is not a direct translation of any local language. In a 

situation where a ch ild 's  th inking processes and ideas are formulated 

in the language of the environment or the local language if such is 

carried to the learning of Social Studies, th is may likely lead to 

m isconstruction of such  ideas and facts will be distorted and th is can
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lead to the child not perform ing ve ry  well in the subject. Tomori 

(1967) buttressed this fact. He claimed that anyth ing the average 

Nigerian testees knows in Eng lish  was a behaviour pattern learnt in 

a second language learning situation.

Lack of proficiency in Eng lish  Language affects the performance 

of subjects whose first language is not Eng lish . Accord ing to Vernon 

(1969) unless a child can acquire complete facility in second language 

where it is the official language, he is inevitably retarded in reasoning 

as well as in attainment.

Another area of interest is the inter causal connection between 

socio-economic status (V A R  I) and home language (V A R  4) and 

achievement (V A R  9). It could be seen from F igure  4.2 that socio­

economic status and home language are powerful variables in predicting 

achievement in Social Stud ies. It could then be explained that socio­

economic status played a prominent role in Eng lish  Language acquisition 

and in consequence use of such language in learning. One of the 

ways in which socio-economic status influences language and academic 

achievement is through  the pattern of socialization. Accord ing to 

Adelusi (1984) the lower class home is characterised by lots of noise, 

lack of Eng lish  Language stimulating objects and activities and these 

hinder cognitive and intellectual development. Foster (1973) reported

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



114

a remarkable difference in the performances of students from high 

socio-economic background  and those from low socio-economic

background and those from high socio-economic background on the 

positive sitae.

However, teaching strategies in Social Studies can be directed 

towards the development of language competence. For example h igher 

level concept can be reframed in terms of lower language level and 

also h igher language demands can be accompanied by a more 

supportive explanation.

Attitude towards Social Stud ies seems to be another psychological 

variable that could be used for predicting students achievement in 

Social Stud ies. It has a path coefficient of -.295 to the total effect 

of the variation observed in the study. It has been recognised over 

time that attitude towards a subject influences performance in that 

subject (Krew er and Walberg, 1981, Okpala, 1985, German, 1988). 

The assumption that a person would perform better in any task to 

which he is favourably d isposed (Odunbunm i and Balogun, 1985) has 

now been corroborated by this study. Indeed attitude towards a 

subject is said to be the ve ry  basis of cognitive development (Emina, 

1986).
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Direct and Indirect Pathways and Their Proportions

There  are five d irect and e ight ind irect paths altogether (Table 

4.6). The  direct effects (D E ) of all the va riab les are 23.44 per cent 

(Table 4.7) while the total ind irect effect are  9.0 per cent. The  total 

effects which are accounted for by all the variab les are 32.44 per 

cent. In  other w ords, 32.44 per cent of the variation  in Social 

Stud ies achievement are explained by the direct effect (D E ) and total 

indirect effect (T IE )  of the e ight p red ictors, while 67.56 per cent are 

unexplained variance  attributable  to the re sidua ls or the variab les 

exogenous to the system .

The  study  f in d in g s  that only one social and seven psychological 

variab les accounted for 32.44 per cent in Social S tud ie s achievement 

is commendable particu la rly  where there are almost infin ite num bers 

of other social and psycho logical va riab les which can cause variation 

in Social S tud ie s achievement. The  unnamed and unm easured 

variab les, the residua ls, together seem to account for the 67.56 per 

cent in the variation  of Social S tud ie s achievement. The  re su lts  of 

the study  thu s indicate that these va riab les (one social and seven 

psycho logical va riab le s), particu la rly  the five with s ign ifican t d irect 

paths, must be ve ry  im portant and should  be regarded as such  in all 

matters that has to do with im proving stu d e n t 's  achievement in Social

Stud ies.
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C H A P T ER  F IV E

SU M M ARY  OF F IN D IN G S , IM P L IC A T IO N S  A N D  RECO M M EN DAT IO N

T h is  chapter con sists  of a summary of the f in d in g s  d iscu ssed  

in the p re v iou s chapter, the ir educational implications, and the

subsequent recommendations. The limitations of the study  and 

su gge stion s  for fu rthe r research  are also presented.

Summary o f F ind ings

T h is  stu d y  sough t to obtain empirical evidence of the

inter-causa l link  between academic achievement and some 

socio-psycholog ica l va riab les and to ascerta in  the extent to which some 

of these va riab les predict achievement in Social Stud ie s. The study  

made use of e x -p o st facto design  in vo lv ing  a sample of 62H J .S .  

Three  students in 30 secondary  schools in Oyo State. Each student 

responded to five d ifferent questionna ires and an achievement test 

in Social Stud ie s. Stepw ise multiple re g re ss ion  ana lys is  and path 

ana lys is  were employed to ana lyse  the data collected in o rde r to

attempt p rov id in g  answ ers to the five research  question s raised in

the stu d y . The research f in d in g s  are summarized as follows:

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



117

1. O n ly  five of the va riab le s v iz: socio-economic status, study

habits, gender, home language, attitude towards Social S tud ie s 

influenced achievement in Social Stud ie s.

2. Socio-econom ic status (V A R  I) seems to be effective in the 

prediction of variation in Social S tud ie s achievement.

3. Locus of control, career a sp ira tion s, and test anxiety did not

?  make sign ifican t contribu tion s to the prediction of variation in

Social S tud ie s achievement.

4. Five va riab les v iz: socio-economic status, sex, home language,

attitude tow ards Social S tud ie s and stu d y  habits have direct 

connection with achievement.

5. Most of the va riab les hav ing  ind irect effect on students '

cogn itive  achievement in Social S tud ie s do so via stu d y  habits, 

thu s confirm ing the importance of study  hab its to cognitive  

achievement.

6. S tu d y  hab its p layed a prom inent role in the model whereby most 

of the va riab les hav ing  ind irect connection with

te sf an x ie ty  and  career asp ira tion  passed  th ro ugh  it.
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7. There  is no re lationsh ip  between:

(a) Locus of control and achievement in secondary school 

Social Stud ie s.

(b) Sex and career asp ira tion.

(c) Attitude towards Social S tud ie s and career asp iration.

(d) Locus of control and study  habits.

(e) Test anxiety and achievement.

(f) Career asp ira tion  and achievement.

8. The total effects of the d irect path were 23.44 per cent, while 

the total effect of the ind irect paths were 9.0 per cent g iv in g  

total of 32.1WI per cent and leaving 67.56 per cent to the myriad 

of other unnamed and unm easured va riab les called residua ls.

Implications and Recommendations

The implications of the f in d in g s  of th is  study  have far reaching 

effects on N igerian  education.

1. The fact that socio-economic status exert a strong  positive  and 

direct influence on students ' achievement in Social S tud ie s se rve s 

as a confirmation of some earlier f in d in g s  that socio-economic 

status is s ign ifican tly  and positive ly  related to achievement. 

There  is therefore the need for p ractis in g  gu idance  counse llors
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to channel the ir e ffo rts at getting more information relating to 

the home background  of the ir students d u r in g  counse lling since 

such  information might enhance the type of treatment package 

and professional assistance  they might want to g ive  to the ir 

students when they are not perform ing as they shou ld.

2. A lso, for the fact that all the va riab les when taken together 

to a large extent predict achievement in Social S tud ie s is enough 

evidence to hold to the fact that the va riab les are potent factors 

in determ ining achievement. A s  such  more effort should  be 

made at p rov id in g  counse lling  se rv ice s to the students at eve ry  

level of education. It is th ro ugh  doing th is only that some of 

these va riab les can be adequately and effectively managed. T h is  

will also be in the line with the National Policy on Education 

which stipulated the p rov is ion  of gu idance  counse lling  se rv ice s 

to students at all levels of education.

3. The f in d in g s  p rov ide  ample evidence that the home of the child 

exe rts sign ifican t effect on h is achievement, it is therefore 

necessary  for parents to p rov ide  as much as possib le  relevant 

academic materials that would encourage ch ildren  to participate 

in cogn itive  stim ulating activ ities and motivate students to I earn  

in o rde r to facilitate the development of intellectual and
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educational potentials in the ch ild ren. In  line with th is, there 

is the need for parents to maintain a small s ib ling  size in the 

home, since such  a manageable size as M ajoribanks (1978) 

asserted  would enable them provide  adequate parental stimulation 

and attention, academic motivation, learn ing opportun itie s and 

assistance  required  by the child  for maximum performance.

Limitations o f the Study

The stu d y  f in d in g s  are limited by  the following factors. 

Achievem ent in Social S tud ie s is judged only from scores earned by 

students in pencil and paper cogn itive  tests.

The fact that social and psycho logical va riab les are measured 

th rough  the use of questionnaire  (a se lf report techn iques) on ly, a 

procedure  which is h igh ly  feasible although  not as desirab le  as 

subjecting the testees to d irect observation  ove r a long period of time. 

However, such  a d irect ob servation  ove r a long period of time would 

be a ta sk  too d ifficu lt to undertake  particu la rly  in a situation where 

there is the need to observe  so many variab les and the need to 

achieve sample to be an adequate representative  sample of the 

students.

T h is  study  has only investigated  cogn itive  achievement in 

secondary school Social S tud ie s and it has not place any  em phasis 

on affective outcomes of learn ing in secondary school Social Stud ie s.
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The fact that standard ized  re g re ss ion  weights (un like

unstandard ized  w eights) may change from sample to sample as a result 

of sam pling fluctuations (D arlin gton  1968). T h is  poses a limitation 

on th is stu d y  at least in its:

i. e ffo rts to identify the relative contribution  of the 

independent va riab les to the prediction, and

ii. power to generalize from one study  to the next.

However, standard ized  re g re ss ion  w eights are used so that path 

coefficients could be identified and beta weights derived  from the 

multiple re g re ss ion  p rocedures.

Areas for further Research

Some of the research  f in d in g s  could be followed up in 

subsequent stud ies, but the following areas in particu la r could be 

con s ide red :

1. Achievement, as defined in th is study  did not consider the 

affective component which could be asse ssed  th rough  

observational techn iques of how some of the topics in Social 

S tud ie s have relevance to the life of the students and thu s 

b rough t some changes to the ir life. A  usefu l follow up activ ity  

could therefore be geared towards determ ining the extent to
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which the social and psycho logical va riab le s explain  achievement 

and how these va riab les have b rough t some changes into the 

life of the students and the ir purposefu l interaction with their 

environm ent.

2. In  m easuring the social and psycho logical variab les of students 

who participated in th is stu d y , the researcher made use of self 

report technique on ly. T h is  stu d y  could therefore be replicated 

probab ly  at a smaller scale d u r in g  which these va riab les could 

be measured u s in g  the reports of others especially observational 

techn iques and procedures.

3. The present stu d y  did not investigate  the extent to which social 

and psycho logical va riab les could explain students ' achievement 

in secondary school subjects other than Social Stud ie s. A  study  

of th is  type will be usefu l in revealing the relative effectiveness 

of these variab les in exp la in ing students ' learn ing outcomes in 

some other subjects e ither in a rts  or in the sciences.

H. The re su lts  of th is stu d y  has p roved  that there is no 

re lationsh ip  between:

i. test anxiety a n d  a c h i e v e m e n t  in Social Studies

ii. career asp ira tion  and achievement in Social Stud ie s.
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T hese  two va riab le s  have often been g ive n  prom inence in 

se conda ry  school coun se llin g  a s factors that could  determ ine academic 

achievem ent, stu d ie s  could  still be conducted  in these a reas to 

in vestiga te  the re lative  p o sit ion s of these two va riab le s  to achievem ent 

in any  other se cond a ry  school subject.

5. Socio-econom ic sta tu s was m easured u s in g  the usua l g r o s s  

ind ica to rs (education, occupation, num ber of ch ild ren  e tc ). A 

s tu d y  w hich em ploys more sen s it ive  so c io -p sycho log ica l m easures 

o f the home like parental m otivation, u rge  for su cce ss, amount 

o f a ss istan ce  p rov ided  b y  p a ren ts  etc. will defin ite ly  contribute  

som ething new to know ledge.
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A PPEN D IX  I

IN T ER N A L  C EN T R E  FOR ED U C A T IO N A L  EVALU AT IO N  

IN ST IT U T E  OF ED U CA T IO N , U N IV E R S IT Y  OF IB AD A N

Socio-Economic Status Scale

K ind ly  respond correctly to all the questions contained in this 
questionnaire. Your responses will be treated with utmost 
confidentiality.

Name: ...........

Age: ..............

Name of School

1. Which area of the town do you live? ....................................

2. Name of Primary School attended: .........................................

3. Number of fa the r 's  w ives: ....................................................

4. Number of fa the r 's  ch ildren: .................................................

5. Number of mother's ch ildren: ...............................................

6. You r position among your father 's children: .........................

7. Your position among your mother's children: ........................

8. Educational level of parents (T ick  only the h ighest attained).

Sex:

Class:
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Father Mother

a. No Schooling

b. Elementary Schooling

c. Secondary Schooling

d. Teacher T ra in ing

e. Advance Teacher T ra in ing

f. Professional T ra in ing  (Trade 
Centre, Poly)

g- U n ive rsity  F irest Degree

h. U n ive rsity  H igher Degree (M .A ., 
M ,S c .,  M .E d . , P h .D ) .

9. Parent's occupation (T ick  only one for 
father and only one for m other).

i. Medical Doctor

ii. Engineer

iii. Lawyer

iv. Accountant

V . Senior C iv il Servant

vi. U n ive rsity  Lecturer

vii. N u rs in g  S iste r

viii. Managers of a firm

ix. Technologist

X . Officer in the armed forces 
(Police, Soldier, etc.)

xi. Nurse

xii. Non-graduate Teacher

xiii. C lerk

x iv . Below O fficers rank in the 
armed forces
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Father Mother

X V . Contractor

x v i . Company Owner

xv ii. B u s in e ss  Consu ltant

xv iii. Labourer

x ix . C leaner

X X . D rive r

x x i . Cook

xx ii. Gardener

xx iii. Tailor

x x iv . Carpenter

X X V . B rick laye r

x x v i. Goldsm ith

x xv ii. Mechanics

xxv iii Farmer.

10. T ype  of house lived in (T ic k  one)

a. A  whole house

b. A  duplex

c. A  flat

d. A  room and a palour

e. One room apartment

f. A n  extended family house

11. Which
home?

of these do y o u r parents have at

a. L ib ra ry/ S tu d y  room

b. Radio
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c. Complete set of sound system

d. Television

e. Video Camera

f. Video Set

g. S tand -by  Generator.

12. Number of cars in the family ........

13. Which of these languages do you speak at home? (T ick)

a. Eng lish  Language

b. Yoruba

c. Igbo

d. Edo

e. Hausa

f. O thers (specify)

14. L ist and describe three occupations you would like most to engage 

in when you complete your education.

Father Mother

Occupation Description of all you know about 
the occupation

1st Choice

2nd Choice

3rd Choice
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A PPEN D IX  II

IN T ER N A T IO N A L  CEN T R E  FOR ED U C A T IO N A L  EVALU AT IO N  

IN ST IT U T E  OF ED U CAT IO N , U N IV E R S IT Y  OF IB AD A N

Students' Attitude Towards Social Studies 
Scale

Name: ...........................................  Sex: .................. Age:

School: ........................................................... C lass: ........

Kind ly  rate the items in th is questionnaire as each item applies 
to you u sing .

SA  = S trong ly  Agreed

A = Agreed

D = D isagreed

SD  = S trong ly  Disagreed

SA A D SD

1. Social Stud ies is a simple subject

2. What we learn in Social Stud ies is 
useful in everyday life

3. Social Stud ies should be taught at 
all levels of education

4. 1 enjoy study Social Studies

5. Social Studies is d ifficult when it 
involves craming

6. 1 would like to know more about 
Social Studies
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7. I admire people who have a good 
knowledge of Social Studies.

8. I don 't always want to be in class 
du ring  Social Stud ies

9. I do Social Stud ies because it is 
a com pulsory subject in J .S .

10. I do Social Studies because I enjoy 
reading the subject.

11. There are many facts in Social 
Studies.

12. Social Studies involves w riting too 
much notes.

13. The main purpose of learning Social 
Studies is to pass examination.

14. Social Stud ies text books are too 
difficult to understand.

15. There are too many geography 
contents (topics) in Social Studies.

16. There are too many h istory  contents 
(topics) in Social Studies.

17. I do not like the geography aspect 
of Social Stud ies.

18. I do not like the h istory  aspect 
of Social Studies.

19. I th ink I am ve ry  good in Social 
Studies.
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20. Social S tud ie s is not as in teresting 
as other subjects.

a i . i like read ing my Social S tud ie s 
text books.

22. I want to emulate the heroes we 
read about in Social Stud ie s.

23. I ve ry  often th ink  about topics and 
ideas which I learnt in Social 
Stud ies.

S A A D SD
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A PPEN D IX  I I I

IN T ER N A T IO N A L  CEN TRE  FOR ED U C A T IO N A L  EVALU AT IO N  

IN ST IT U T E  OF ED U CA T IO N , U N IV E R S IT Y  OF IB AD A N

Dear Student.

K ind ly  respond correctly to all the items in th is questionnaire.
Your responses will be treated with utmost confidentiality.

1. Name: ....

3. School: ..

SARA SO N  T E ST  A N X IE T Y  SC A LE

1. When taking an important examination, 
I found myself i th inking of how much 
b righte r the other students are than I 
am.

2. If  I know I was going to take an 
intelligence test, I would feel confident 
and relaxed before hand.

3. While taking an important examination,
I persp ire  a great deal.

4. D u ring  examinations, I find myself
th inking of th ings unrelated to the actual 
course material.

5. I feel ve ry  panicky when I have to take 
a su rp r ise  examination.
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T rue False

6. D uring  test, 1 find myself th ink ing  of 
the consequences of failing.

7. After important tests, 1 am frequently 
so tense that my stomach gets upset.

8. 1 am afraid up to w ishing to run away 
when it is time for final examination.

9. Getting a good grade on one test does 
not seem to increase my confidence on 
taking another test.

10. 1 sometimes feel my heart beating ve ry  
fast du ring  important tests.

11. After taking a test, 1 always feel 1 could 
have done better than 1 actually did.

12. 1 usually get depressed after taking a 
test.

13. 1 have an uneasy, upset feeling before 
taking a final examination.

14. When taking a test my emotional feelings 
do not interfere with my performance.

15. D uring  a course examination, 1 frequently 
get so neverous.'

16. 1 seem to be terrib ly  defeated while 
working on an important tests.

17. The iharder 1 work at taking a test or 
study ing  for one, the more confused 1 
become.
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T rue False

18. A s  soon as an examination is over, 1 
t ry  to stop w orry  about it, but 1 just 
can 't.

19. D u rin g  exam inations 1 sometimes wonder 
if 1 will ever get th rough  the secondary 
school work.

20. 1 p refer w riting an e ssay  than take 
an examination.

21. 1 w ish examination d id  not bother me 
so much.

22. 1 th ink  1 could do better on tests if 
there were not time limits.

23. T h in k in g  about the g rade s 1 may get 
in an examination in terferes with my 
stu d y in g  and performance.

24. 1 w ish there were no exam inations.

25. If  1 don 't  know a th ing, there is no 
point w orry in g  about it.

26. 1 really don 't see why some people get 
so upset about test.

27. T h ou gh ts  of doing poorly interfere with 
my performance on test.

28. 1 don 't stu d y  any harde r for final 
examination than for the rest of the 
test d u r in g  the course.

29. Even  when 1 am well prepared for a 
test 1 still feel v e ry  anx ious about it.
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30. I don 't enjoy eating before an important 
test.

31. Before an important examination, I find 
my hands trembling.

32. I seldom feel the need for cramming 
before an examination.

33. The college ought to recognised that 
some students are more nervous than 
others about tests.

34. It seems to me that examination periods 
ought not to be made the tense 
situation which they are.

35. I start feeling ve ry  uneasy just before 
getting a test paper.

36. I dread course where teachers has the 
habit of g iv in g  test intermittently.

T rue False
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A PPEN D IX  IV

IN T ER N A T IO N A L  CEN T R E  FOR ED U C A T IO N A L  EVALU AT IO N  
IN ST IT U T E  OF ED U CA T IO N , U N IV E R S IT Y  OF IB AD A N .

The Rotter Internal-External Control Scale

Dear Student,

K ind ly  respond correctly to all the items in th is questionnaire.

1. Name: ................................................  2. C lass: ..............

3. School: ........................................... 4. S e x : ..................

1. a. Children get into trouble because their
parents pun ish  them too much.

b. The trouble with most children now-a- 
days is that their parents are too easy 
with them.

2. a. Many of the unhappy th ings in people's
lives are partly due to bad luck.

b. People's m isfortunes result from the 
mistakes they make.

3. a. One of the major reasons why we have
wars is because people don 't take enough 
interest in politics.
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In  the long run  people get the respect 
they deserve  in th is world.

Unfortunate ly, an in d iv id u a l's  worth 
often passes unrecogn ized  no matter how 
hard  he trie s.

The idea that teachers are unfa ir to 
students is nonsense.

Most student don 't  realize the extent 
to which the ir grade s are influenced by 
accidental happen ings.

Without the righ t b reaks one cannot be 
an effective leader.

Capable people who fail to become
leaders have not taken advantage of 
the ir opportun ities.

No matter how hard  you try  some people 
just don 't like you.

People who can 't get others to like them 
don 't understand  how to get along with 
others.

Heredity p lays the major role in
determ ining one 's  persona lity.

It is one 's  experiences in life which 
determine what they are like.

I ’have often found that what is go ing 
to happen will happen.

T ru st in g  to fate has never turned out 
as well for me as making a decision to 
take a definite course  of action.
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10. a. In  the case of the well p repared student 
there is ra re ly  if ever such  a th ing as 
an un fa ir test.

b. Many times exam, question s tend to be 
so unrelated to course  work that 
stu d y in g  is really use less.

11. a. Becoming a success is a matter of hard 
work, luck has little o r nothing to do 
with it.

b. Getting a good job depends mainly on 
being in the r igh t place at the righ t 
time.

12. a. The average  citizen can have an 
influence in governm ent decisions.

b. T h is  world is run  by the few people in 
power, and there is not much the little 
gu y  can do about it.

13. a. When 1 make p lans, 1 am almost certain 
that 1 can make them work.

b. It is not always wise to plan too far 
ahead because many th in g s  tu rn  out to 
be a matter of good o r bad fortune anyw ay

14. a. There  are certain people who are just 
not good.

b. There  is some good in e ve rybody.

15. a. In  my case ge tting what 1 want has 
little or noth ing to do with luck.

b. Many times we m ight just as well decide 
what to do by flipp ing a coin.
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16. a. Who gets to be the boss often depends 
on who was lucky enough to be in the 
right place first.

b. Getting people to do the righ t thing 
depends upon ability, luck has little 
to do with it.

17. a. A s  far as world affa irs are concerned 
most of us are the victims of forces 
we can neither understand nor control.

b. By  taking an active part in political 
and social affairs the people can control 
world events.

18. a. Most people don 't realize the extent 
to which their lives are controlled by 
accidental happenings.

b. There really is no such thing as 
" lu c k " .

19. a. One should always be w illing to admit 
mistake.

b. It is usually best to cover up one 's 
mistakes.

20. a. It is hard to know whether or not a 
person really likes you.

b. How many friends you have depends 
upon how nice a person you are.

21. a. In the long run the bad th ings happen 
to us are balanced by the good ones.

b. Most m isfortunes are the result of lack 
of ability, ignorance, laziness, or all 
three.
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22. a. Sometimes 1 can 't understand how 
teachers a rrive  at the grades they give.

b. There is a direct connection between 
how hard I study and the grades 1 get.

23. a. With enough effort we can wipe political 
corruption.

b. It is d ifficult for people to have much 
control over the th ings politicians do 
in office.

2 4. a. A good leader expects people to decide 
for themselves what they should do.

25. a. Many times 1 feel that 1 have little 
influence over the th ings that happen 
to me.

b. It is impossible for me to believe that 
chance or luck p lays an important role 
in my life.

26. a. People are lonely because they don 't 
try  to be friendly.

b. There 's  not much use in try in g  hard 
to please people, if they like you, they 
like you.

27. a. There is too much emphasis on athletics 
in h igh  school.

b. Team sports are an excellent way to 
build character.

28. a. What happens to me is my own doing.

b. Sometimes 1 feel that 1 don 't have 
enough control over the direction my 
life is taking.
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29. a. Most of the time! I can 't understand why 
politician behave the way they do.

b. In the long run the people are 
responsible for bad governm ent on a 
national as well as on local level.
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APPENDIX V

Study Habits Inventory
by CHRISTOPHER G. M. BAKARE, Ph D

FORM S (SECONDARY SCHOOL FORM)

Name Date

Class, Year or Course Age Sex: M. E
(In years) (Circle One)

School or University

DIRECTIONS

Tne following is a list of questions concerning students' habits and methods of study. Read each statement 
carefully and answer it as accurately and as truthfully as possible. Put an X in the circle within the column 
that best describes your habit. For example, the first question is:

I. When your assigned homework 
is too long or unusually hard, 
do you either stop or study 
only the easier parts of the 
lesson ?

if, in your case, this happens to be true less than half of the time i.e., sometimes, place an X as shown in the 
example.

A lm o s t

N e v e r

L e s s  t h a n  

H a l f  o f  th e  

T i m e

A b o u t  

H a l f  o f  th e  

T i m e

M o r e  th a n  

H a l f  o f  th e  

T im e

A l m o s t

A l w a y s

O O O O

Psychoeduc&tioD&l Research Productions

©  C o p y r i g h t  19 7 7

n r  T h i s  I n v e n t o r y  i:, c o p y r i g h t e d  T h e  r e p r o d u c i i o n  o f  a n y  p a n  o f  it b y  m im e o g r a p h ,  h e c t o g r a p h  o r  in  a n y  o t h e r  
w a y ,  w h e t h e r  ih c  ^ p r o d u c t i o n s  a r c  s o ld  o r  a i c  f u r n is h e d  l i c e  l o r  u s e ,  is  a  v io la t io n  o f  th e  c o p y . i g h t  ta w
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A lm o s t

Never
L e s s  t h a n  

H a l f  o f  th e  

T i m e

A b o u t  

H a l f  o f  th e  

T i m e

M o r e  t h a n  

H a l f  o f  th e  

T im e

A l m o s t

A l w a y s

SECTION A : Homework and Assignments

1. When your assigned homework is too long or SCOKE

unusually hard, do you either stop or study only 
the easier parts of the lesson ? |o o o |o O

2. If you have to be absent from class, do you make 
up missed lessons and notes immediately?
Even though an assignment is dull and boring do 
you stick to it until it is completed?

o o |o 0 0

3. o o o o o
4. Do you put off doing written assignments until 

the last minute? o |o o o |o
5 Do you complete and submit your assignments lo
6. Do you begin your assignments as soon as the 

teacher gives them to you and not allow them to 
pile up? p _______ o !O lo o

^ F rT tO N  R- Tint* Allnrntinn
T o t a l  S c o r e  

S e c t i o n  A

Do you waste too much time talking or listening 
to the radio for the good of your studies?

7. 0o o o o
Do you find that having many other things to do 
causes you to get behind in your school work?
Do problems outside of the classroom—with other

8. o o o o o
9.

students or at home—cause you to neglect your 
school work ? o o o o o

10 Do you study for at least three hours each day 
after classes? o o O  1o o •

II. Is your time unevenly distributed; do you spend
loo much time on some subjects and not enough 
on others? o o 0 c o

12. Do you spend too much time reading fiction 
(novels), going out etc., for the good of your 
school work? o o o o O

v r r

T o t a l  S c o r e  

S e c t i o n  b

o l L

13. In taking notes, do you tend to write down things 
which later turn out to be unimportant?

00 o o o
14. After reading several pages of an assignment, do

you find yourself unable to remember v\liut >ou 
have j l i s t  read ? o o o o io

15. Do you find it hard to pick out the important 
points of a reading assignment? o o o o lo

I 0. When reading a long assignment do you stop now 
and then to try tc remember what you have read? o o lo o o

17. Do you have to re-read material several times
because the words don t have much meaning the 
first time vou go over them? o p__ lp__ 1o o
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A l m o s t

N e v e r

L e s s  t h a n  

H a l f  o f  th e  

T i m e

A b o u t  

H a l f  o f  th e  

T i m e

M o r e  t h a n  

H a l f  o f  th e  

T i m e

A l m o s t

A l w a y s

18. Do you have trouble picking out the important 
points in the material read or studied?

19. Do >ou go back and recite to yourself the material 
you have studied, rechecking any points you find 
doubtful ?

20. Do you miss important points in the lecture while 
copying down notes on something which has 
gone before 0

21. Do you pronounce words to yourself as you read?

SECTION D: Study Period Procedures

22. Do you keep all your notes for each subject to­
gether and carefully arranged for studying?

23. Do you need a long time to get warmed up when 
you want to start studying?

24. Are you unable to study well because you get 
restless and unable to sit for long?

25. When you sit down to study, do you find yourself 
too tired, bored or sleepy to study well?

2b Do you prefer to study your lessons alone rather 
than with others?

27 . Do you seem to get very little done for the amount 
of lime you spend studying?

28. At the beginning of a study period, do you plan 
your work so that you will make the best use of 
your time?

29. Do you find yourself beset by too many health 
problems to study efficiently?

SECTION E: Concentration

30. Do you find that day dreaming distracts your 
attention from your lessons while studying?

31 Do you find it hard to keep your mind on what 
you are studying for any length of time?

32. Do outside interruptions disturb you while stu­
dying?

SECTION F: Written Work

SCO RE

Q lo n o ~ "lo lo

O o lo o o

O lo |o lo o
lQ _ ..1 Q_...-IP — lo 10......

T o t a l  S c o r e  

S e c t i o n  q

lo -Jo._ |o -Jo ___IP___i

T o t a l  S c o r e  

S e c t i o n  d

T o t a l  S c o r e  

S e c t i o n  e

33. Do you correct errors on the papers which your 
teachers have marked and returned to you?

34. Do you have trouble saying what you want to say 
on tests, essays and other written work?

35. Do your teachers criticize your written work for 
being poorly planned or hurriedly written?

36. Do you give special attention to neatness on essays, 
reports and other written work?

Total Score 
Section f
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SECTION G: Examinations

37. Do you do poorly on tests because you find it hard 
to think clearly and plan your work within a 
short period of time?

38. Do you get nervous and confused when taking a 
test and therefore fail to answer questions as well 
as you otherwise could?

"W. When getting ready for a test, do you arrange 
facts to be learned in some planned order?

40. Are you careless about spelling, punctuation and 
grammar when answering test questions0

41. Are you unable to finish tests within the time 
allowed although you work until the very last 
minute?

42. When tests are returned, do you find that your 
mark has been lowered by cureless mistakes?

43. Do you finish your examination papers and turn 
them in befoie time on the examination?

:£<~TlON H: Teacher Consultation

A l m o s t

N e v e r

L e s s  t h a n  

H a l f  o f  t h e  

T i m e

A b o u t  

H a l f  o f  th e  

T i m e

M o r e  t h a n  

H a l f  o f  th e  

T i m e

A l m o s t

A l w a y s

Q O IQ___ o___ O

O o IQ lO 0
O o o o 0
o o o o O

O 0 o o O
lo o o o O

o o o O
T o t a l  S c o r e  

S e c t i o n  q

When you are having trouble with a particular 
subject, do you try to talk it over with the teacher?
Do you hesitate to ask a teacher for further ex­
planation on a point that is not clear to you?

Do not write

ol 1—
 

o 1° o lo
: u  jo o o o

T o t a l  S c o r e  |

u th i s  l in e
S r c  Hon H |

D IAG N O ST IC  PR O F ILE

S e c t i o n S v . a  i. S f A M N l

A

H

c

D

li

F

G

lu i \ .

I - K I N I I W  MY o l l S H  I I I  .! \ . i l l : ; h t NS
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A PPEN D IX  V I

IN T ER N A T IO N A L  CEN T R E  FOR ED U C A T IO N A L  EVALU AT IO N  

IN ST IT U T E  OF ED U CA T IO N , U N IV E R S IT Y  OF IB AD A N

Achievement Test in Social Studies (ONE HOUR)

IN S T R U C T IO N : The present test does not in anyway affect you.
But, try  to be sincere with you r answer.

Read the questions ve ry  carefully, each of the questions has 
five possible answ ers, shade the correspond ing letter in you r answer 
sheet.

1. Social Studies deals with one of the followings:

2 .

A. H ighlands, lowlands, and rive rs

B. Animals, forest and man

C. Man in his environment

D. The way man lives

E. The study of physical environment.

Man may not influence environment in one of these ways . . ..

A. Contributing to good government

B. G iv ing wise suggestions

C. Influencing public opinion through  d iscussion

D. By  rioting, protesting and ca rry ing  placards

E. B y  working hard.

3. A social group  can be referred to as ............

A. A group  of friends

B. Association of teachers

C. A group  of people having a dance party
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D. A  number of people who maintain common interest

E. A g roup  of pepple wearing the same type of d re ss .

4. The nuclear family can be regarded as a

A . Social family

B. Re lig ious family

C. Biological family

D. Extended family

E. Polygam ous family

5. Polygam y is best understood  as ..........

A . A marriage of one woman to several men

B. A marriage of one man to one woman

C. A marriage done in the chu rch

D. A marriage between one 's  aunty and uncle

E. A marriage between one man and several women.

6. A  natal family is a family

A . Which one is born into

B. Where one is married

C. Where the father is no longer alive

D. Where one joins at ones will

E. Where a child  is adopted into.

7. The basis of k in sh ip  re sts on one of these g roup  of elements.

A . M arriage, nuclear family

B. Extended family, adoption

C. Natal family and conjugal family

D. M arriage, adoption, common ancestor

E. Common ancestor, adoption, natal family.
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8. To become a member of an age g roup  you must be ...............

A . Baptised

B. Initiated

C. C ircum cised

D. Educated

E. A  student.

9. Which of these religion does not ex ist in N igeria .............

A . Bhudism

B. Islamism

C. C h rist ian ity

D. G uru-M aharaji

E. H a re -K r ish n a .

10. Legal In stitu t ion s deal with ...............

A . Law

B. Is su in g  d r iv in g  license

C. Bu ild ing  courts of law

D. M arriage s

E. T ra in in g  law yers.

11. What can be considered as the overall importance of Physica l 
Features?

A . It b roadens the outlook of a nation

B. It b r in g s  about how towns are formed

C. It teaches us more about r iv e rs  and lakes

D. It helps to determine the type of human settlement

E. Helps to determine where crude  oil could be got.
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12. Which of these is part of our c iv ic responsib ilities?

A. To recite the national pledge

B. To honour and respect these in government

C. To leave our water tap runn ing for a whole day

D. To pay our tax

E. To participate in the process of government.

13. Which of these best defined culture?

A. People's way of d re ss ing

B. People's way of liv ing

C. Work of art of a place

D. People's way of dancing

E. People's way of greetings.

14. Which of these is not an aspect of culture?

A. T ypes of food

B. Rules and regulations

C. Religion

D. Beliefs

E. Modern system of education.

15. Co-operation may b ring  about one of the following:

A. Unhappiness

B. Greater achievement

C. C iv il wars

D. T ran sfe r of technology

E. Paying more taxes.
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16. The average  weather of a place over a number of year is
called ..................

A . Climate

B . Atm osphere

C . Ra iny  season

D. D ry  season

E . A verage  rainfall.

17. Which of these w inds b r in g  harmattan into the coun try ?

A . Cool wind from the atlantic

B. South  West w inds

C . Northern  w inds

D. North  East w inds

E. South  East monsoon w inds.

18. Which of these forest is found in the Southe rn  part of N igeria ?

A . G rassland

B. Sahel Savannah

C . Sudan  Savannah

D. Trop ica l rain forest

E. Plain land.

19. Which of these is not a characteristics of a formal educational 
institution?

A . Established  by law

B. A  well define programme

C. At least ten pup ils

D. Haing a teacher

E. All pup ils to be under age.
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20. Leadersh ip  and followership work together to achieve

A . Failure

B . Force

C . Loss

D. Desired  objective

E. Domination.

21. Which of these is not a function of a leader?

A . He must be able to defend the society

B. He must not use force on h is followers

C. He must asp ire  to achieve positive  goal

D. He must be able to embezzel public  fund

E. He must be able to unite the society.

22. Growth is best defined as:

A . The rate at which b u ild in g s  are sp r in g in g  up

B. Increase in the quantity  of goods produced

C. The rate at which a child  is grow ing

D. The rate at which a town is expand ing

E. Increase in the number of motorable roads in an area

23. When N igeria sends Cocoa to a fore ign country, the trade

A . Internal trade

B* Import trade

C. Export trade

D. In te r-trade

E. Trade  w ithin the coun try.
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One of these may not be an aspect of development

A . Economic development

B. Political development

C . Social development

D. Youth  development

E. Educational development.

Islam was introduced to N igeria by ........................

A . The Y o ruba s

B. The Hausas

C. The A ra b s

D. The Togolese

E. The L ibyan s.

The C h rist ian  M issiona rie s d id all these but one:

A . Stopped the k illing  of tw ins

B. Estab lished  schools

C . Encouraged human sacrifice

D. Stopped human sacrifice.
E. Estab lished  churches
Science exp la ins all these phenomena but one

A . Why a seed germ inated

B. Why the earth is spherical

C . Why light trave ls faster than sound

D. Why human be ings ex ist

E. Why water boils when heated.

The people of Akwa in Anam bra State are noted for

A . Farm ing

B. Cattle rearing
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C. Pottery

D. Iron  smelting

E. Se lling  second hand clothes.

29. Which of these could be regarded as a negative effect of modern 
technology?

A . Im proved health service

B. Easy  means of communication

C . Space exploration

D. Use of nuclear bombs d u r in g  wars

E. Establishm ent of satellite stations.

30. These four states are not se rved  by  railway lines in N igeria

A . Ondo, Lagos, Oyo, Gongola

B. Bendel, C ro s s  R ive r, Kaduna, Imo

C. Ondo, Bendel, C ro s s  R ive r, Congola

D. Plateau, Borno, Sokoto, Anam bra

E. Ondo, Plateau, O gun , Imo.

31. Which of these is not among the most important sea ports in 
N igeria ?

A . Lagos port

B. Koko port

C . B u ru tu  port

D. Calabar port

E. Port Harcourt port.

32. M ass media includes all these but one ................................

A . Radio

B. Newspaper

C. Telev ision
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D. Town c rie r

E. Magazine.

33. The most cu rren t system  of communication is th rough

A . Telegram

B. Telephone

C . Telex

D. Telev ision

E. Redifusion

34. O ral literature and drama are based on ...........

A . Books written by Ch inua Achebe

B. S torie s read in books

C. Interpretation of archaeological d iscoverie s

D. S torie s passed on by words or mouth

E. S torie s taught in schools.

35. The ta lk ing drum  is popu lar among the .......................

A . Yo rubas

B. I ga las

C . Idomas

D. T iv s

E. Igbo.

36. The asse rtion  that modern man f irst  appeared in A frica  was put
forward by ........................

A . S . C . A  Daniels

B. T h u rstan  Shaw

C . C harle s Darw in

D. L . S . B .  Leakay

E. Graham Connah.
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37. Modern man belong to a sing le  species called ..................

A . Hylobatidae

B. Hominoidea

C . Pongiae

D. Orepithecldae

E. Homosapiens.

38. Recism re fers to .....................

A . Belief that all men are equal

B. Appendage  g iven  to all men ove r the world

C. Belief that one race is supe rio r to another

D. A  term used for all pure  races

E. Belief that all races are mixed.

39. A governm ent by e lders is known as .......................

A . Autocracy

B. Gerontocracy

C . Democracy

D. Authocratic

E. La iser faire.

40. Which of these may not be regarded as a function of the police 
in N igeria?

A . Prevention of crimes

B. Collection of taxes

C. Protecting life and p roperties

D. M aintain ing law and o rde r

E. Quelling riots.
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41 ............................is the name g iven  to a party  programme

A . Programmes

B. Manifestoes

C . A rtic le s

D. Constitution

E. D ra ft.

42. The main aim of formal and informal education is to ...............

A . Teach numeracy

B. T ra in  professional men

C. Pass on the cu lture  of the people

D. To produce young  school leavers

E. To safe ch ildren  from misdemeanour.

43. Socialization is best described  as ................

A . A p rocess of social learn ing

B. A p rocess of e xposing  the child to the ev ils  of the society

C. A p rocess of formal education for the child

D. A p rocess of inititation into an age g ro up  in a community

E. A p rocess of be longing to a social club in the community

44. Which of these is not an agent of socialization

A . The mass media

B. The p rison  yard

C . The peer group.

D. The school

E. The family.
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45. One of these is against fundamental human right

A. R ight of own property

B. Discrim ination

C. Freedom of speech

D. R ight to free movement

E. R ight to belong to any religion.

46. Which of these does not belong to the secondary sector of an 
economy?

A. M anufacturing

B. Agricu ltu re

C. Processing

D. Construction

E. Electricity generation.

47. The major problems facing agricu lture  in Nigeria today include 
all these but one:

A. Influence of eather

B. Young men not willing to work in farm

C. U sing outdated implements for farming

D. Lack of enough land for farming

E. The danger of tse-tse flies h inder ra ising  cattle, goats and 
sheep.

48. Irrigation  is used for farming in one of these places:

A. Port Harcourt

B. Benin C ity

C. Bakori

D. Zaria

E. Sokoto.
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49. To  increase  a g r icu ltu ra l commodities one of these must be done

A . Stop  all ch ild ren  from go in g  to school

B . Employ more a g r icu ltu ra l e xp e rts

C . E sta b lish  more U n iv e rs ity  o f A g r ic u ltu re

D. C a r r y  out more cam pa igns to the ru ra l dw ellers

E. U se more m achines.

50. C ru d e  oil cannot be got from one of these States:

A . C ro s s  R iv e r

B. O yo

C . Akw a Ibom

D. R iv e r s

E. Bendel.

How many continents are in the w orld?

A . Seven

B. S ix

C . Uncountab le

D. Ten

E. T  w en ty .

One of these is not a Continent o f the world

A . A sia

B. Anta ractia

C . Mexico

D. N o rth  Am erica

E. Eu rope .
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Which o f these countries is not found in A fr ican  Continent

A . Angola

B. Ethiopia

C . Senegal

D. Zambia

E. A rgen tina .

One of these Lakes is the longest fre sh  water Lake in the 
world ........................

A  Lake. Chad

B. Lake Tangay ika

C . Lake V ictoria

D. Lake Rudo lf

E. Lake R iv i.

The Pygm ies can be found in all these areas but one

A . N igeria

B. B u ru n d i

C . Congo

D. Gabon

E. Rwanda

The contribution  of black man to world civilization is more 
g lea ring  in

A . T he ir  religion

B. T he ir  political set up

C. T he ir  technology

D. T he ir w ork of art

E. T he ir economic development.
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57. Which o f these is  the h igh e st  mountain in the ■ o r  c*

A . M ount E ve re st

B . Kilim anjaro mountain

C . Adamawa H igh land

D. A h a g g a r  Plateau

E. D a r -F u r  mountain.

58. Which of these is the longest r iv e r  in the w orld?

A . R iv e r  N ige r

B . R iv e r  O range

C . R iv e r  Nile

D . The  C ongo  R iv e r

E. R iv e r  Zambezi

59. Why is tran spo rta t ion  im possib le  in some of the r iv e r s  in A fr ic a ?

A . The  r iv e r s  are  too narrow

B. Sha llow ness of the r iv e r s

C . Some of the r iv e r s  does not flow well

D. P resence  of rap id s  on the r iv e r s

E. The  r iv e r s  d r y  up d u r in g  d r y  seaspn.

60. Which of these is the commonest means of ta lk in g  to people at a 
d istance?

A . T e lev is ion

B . Telex

C . W alk ie -Ta lk ie s

D . Telephone 

E» Radio.
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A PPEN D IX  V II

L IST  OF SCH O OLS USED FOR THE STU D Y

Loyola College, Ibadan

Holy T rin ity  Grammar School, Ibadan

Bishop Phillips Academy, Ibadan

Sango High School, Ibadan

Community Grammar School

St. Louis Grammar School

Ikolaba High School

G irls Community Grammar School, Ijokodo

O rogun Grammar School

Immanuel College H igh School

St. Pa trick 's  Grammar School, O rita -Ba so run

Queen of Apostles Secondary School, O luroyo

Ajibode Grammar School, Ajibode

Ojoo H igh School

St. There sa 's  College O ke-Ado Ibadan 

United Secondary School, Ijokodo 

Kumapayi Community H igh School, Kumapayi 

Idito H igh School, Erumu
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Lalupon Community Grammar School 

Alegongo Community High School 

Basorun High School, Bode-Wasinmi 

Community Grammar School, Alegongo 

Wesley College, Aba-NIa 

Prospect High School, Aba-NIa 

Iroko Community School, Iroko 

Community High School, Otun-Agbaakin 

Community High School, Ejioku 

Community School, Apapa-Odua 

Aponmode Moniya High School, Moniya 

Anglican Grammar School, Agbirigid i
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