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ABSTRACT

Islamic learning in Nupeland started almost concurrently
with the inception of Islam into the Nupe country, about the
middle of the 18th Century. This followed the practice of
Islam which made literacy and acquisition of _knewledge
incumbent on every muslim. This study has been undertaken
primarily to examine the rate at which..the traditional
Islamic learning has developed in the area and, at the same
time, to assess the impact of this-traditional system of
education upon the Nupe peeople ‘and their culture.

The work is divided-into six chapters. The first
chapter discusses the |Nupe traditional religious practices
prior to Islam in.order to provide a basis for comparison
with Islamic religious practices. Chapter two discusses
the establishment of Arabic Schools and the emergence of first
Arabic writings. Chapter three examines Islamic education
generally and assesses its impact upopnthe Nupe people.

The role of the teacher in the traditional system of Islamic
education is examined in chapter four, while chapter five
discusses some of the characteristics of the traditional
Islamic Schools versus those of some Western oriented Schools,

which also give Islamic education. The concluding chapter

=
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examines the sources of revenue for the two categories of
educational institutions and discovers that the Westerﬁ
oriented schools are solely sponsored by the government of
the area while the private Arabic S5chools areQ-ﬂ: mainly
in the hands of proprietors and private o@kgations.
This implies that Western oriented schc®have stronger
sources of funds and are, generall@ore equipped and more
organised than the private Arabi ?aﬂools. The chapter
closes with some suggestions ?b the improvement of the

quality of Islamic educa ibq generally throughout the Nupe

country, Q
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PREFACE

The Nupc people are, today, prodominantly muslims.
Their traditional homes are parts of Kwara and Niger States
of Nigeria, In Kwara State, a large concentragien of them
is found in Edu Local Government arca, especially in the
major towns of Lafiagi, Pategi, Charagiy@nd Chonga.

They are also found scattered all ovérsthe State, particu-
larly in the State Capital, Tlaxim In Niger State,

the Nupes constitute the lar@est’ ethnic group. According to
the 1963 population census,\thoy make up over 40% of the
entire population of stheN\State. They occupy four of the
nine local cgovernment arcas of the state and their major
towns ars Dideas, Raba,-Mokwa, kutigi, Agaie, Doko, Lemu,
Katcha and _Bgpai. Minna, the State Capital, is also
predomifdntdd inhabited by the Nupe peoples

That Islam has been gaining adherents in both Kwara
and Niger States, particularly throughout the Nupe arcas of
the two states, appears to be a continuing development.
Bida, the Wupe traditional Capital, has formed a natural
setting for this study, beécause of its cultural and
historic importance to the people. An ancient walled
city founded about the middle of the 15th Century, it is

riech in history and culture, and has grown over the years,
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both socially and economically. Its culture is both
traditional and Islamic. Marriage customs and “reditions,
birth and death rituals, though largely influgnhced by
Islam, still retain elements of practicesypSculiar to
Nupe alonec. It is, however, true to refer to Nupe culture
today as synonymous with Islamic chlture, because Islam
has assimilatced all the importantvaspects of the tradi-
tional culture. It is in gheN\light of these circumstances
that onc feels the need w0 jundertake a special study of
the traditional Isldm¥c learning among the Nupe people.
This is a frdsh/ground because there has never been
a study of thls mature by any schelar in the past.
Reference (yerks for the major part of the study was,
therefor¢, difficult. Thus, it became necessary to travel
up.and Ydown the Nupe country to sce some privatce .irabic and
Qub,"anic Schools, interview runownua local =i.. historians
and teachers in the Arabic schools. I also had to sce some
Jdestern oriented schools, interview some arabic and Islamic
Religious ‘owl.dge tecachers and study the organisation and
developnent of Islamic studies generally in both private

and public schools throughout the arca under study.
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In scope, the study is fairly extensive. It covers
the five local government areas of Nupeland shared by Kwara
and Niger States. The period covered is betwecen 950 and
1982, but I could not operate strictly within @hdse two
points of timce I have had to go beyond 1982"because many
of the findings discussed in the body cof \thg thesis
could be applicable for many years td\come, Similarly,

I have had to go a little deeper Inke the past by prefacing
the thesis with a brief discusslen of the traditional
religion prior to Islam.  The)Nupe traditional religicn
focusses, among other things, on the figure of Tsoede,

the cultural hero and, founder of Nupe kingdom, borr;

about 1453 A.D./ I have, however, chosen the year 1750 as
a smarting pginty because the first rocognised pre-jihad
Nupe muslim/Ttler is bazlieved, by the Nupes, to have

reigned\iW that year,



CHAPTER ONE <t

EMERGENCE OF ISLAM

B NUPELAND: GEOGRAPHICAL AND HISTORICAL NOTES

The geocaraphical position of Nupeland is shared between Kwara
and Niger States of Nigeria. The Nupe1 people live traditionally
in five of the twenty one local government areagwwhich make up
the two States. In Kwara 3tate, they occupy'@ne€ of the twelve
local government areas of the 3tate - the “@dd Local Govarnment,
with its headquarters at Lafiagi. Other major Nupe towns in
the 5tate are Pategi, Charagi and Chonga; but the Nupes are
found scattered all over the 3tateq particularly in the State
Capital Tlorine. Neverthelégss,)they are in the minority there.

In Miger S3tate, thé MNupes constitute the largest ethnic
group, making up over\40% of the entire population of the State.2
They occupy four/of “the nine local government areas of the S3tate
which are Layun,\Gbako, Agaie and Lapai Local Government Areas.
Their majok /eewns are Bida, Raba, Mokwa, Kutigi, Agaie, Doko,
Lemu, Kateha and Lapai. Minna, the State Capital, is also
predominantly inhabited by the Nupes because of their larger
population..3

Bida, the traditional Capital for the Nupe people, is of
cultural and historic importance. an ancient walled city,
founded about the turn of the 15th-century,4 Bida is rich in

history and culture, and has grown over the years, both
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socially and economically. Its population (according to the
1963 population census) is 132,000. It is situated about

150 kilometres south-west of Minna, the Niger State Capital.
It is about 160 kilometres south of Abuja, the new Federal
Capital and about 270 kilometres east of Ilorin,<{ the Kwara
State Capital. As the celebrated Nupe Cultupal (centre, its
culture is both traditional and Islamic. ‘Makriage customs and
traditionsy birth and death rituals, though largely influenced
by Islam, still retain elements of_practices peculiar to the
Nupe alone. It is, however, trde to refer to Nupe culture
today as synonymous with Islamic culture because, Islam has
assimilated all the important aspects of the traditional

culture,
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9 RELIGION BEFORE' ISLAM

The traditional reliqién of the Nupe people is -polytheism.
It focuses mainly on the figure of Tsoede, the cultural hero
and mythical founder of the Nupe Kingdom. His name I's derived
from the Nupe form 'Etsu-Ede' or Tsoede (King~8de),5 while
the Hausa chroniclers generally refer to himVas Edegi.
Inevitably, there are several versions of “the Tsoede legend
and the one quoted here is that given.by the last living
descendant of the Tsoede dynastyy., Bfsu .Umaru of Pategi, as
given by Nadel,6

At about 1463 A.D. when Tsoede was born, the Bin_i7
chieftainships were unitéd in a loose confederacy under
the chief of Nku, a vi¥lage near the confluence of the Niger
and Kaduna rivers., There was no kingdom of Nupe then and the
people were undar the Atta of Igala at Idah. The tribute
was a harsh'and pagan one in which every family head had to
give ene\male member of his house. One day, the son of
Att@=Gara was hunting in Nupe country when he met the widowed
dauwghter of the Chief of Nku who lived at Tafien near
the modern city of Bida., He fell in love with her and
they lived together until the prince was recalleé to Idah on
the death of his father. He left his pregnant mistress

a charm and a ring to give to their unborn child. When the
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child was born, he was given the name Tsoede, When Tsoede was
about thirty, he was sent to Idah as .a slave. The Atta,
recognising his son by the ring he had given him, kept him
hear his person and treated him as if he were his legitimate
son., Tsoede spent nearly thirty years at his father's court.
One day, the Atta fell seriocusly ill and no-gne_could cure
him, The court diviner prophesied that onl¥y & fruit
from a very tall palm tree outside the, town, plucked by
a man, could cure him. All the Atta¥%s‘legitimate sons
tried in vain to obtain the precieus fruit. Finally, Tsoede
made an attempt and succeededs ) 'But in his attempt, he cut
his lip so badly that he{leocked almost like a man born
with a split 1ip.8

Naturally, the Atta's love for Tsoede incited the
jealousy of hig half-brothers. Therefore, on his
death-bed, ,the "Atta advised him to flee and return to his
own countkyvof Nupe, the rule of which he bequeathed to him.
Among-the parting presents he gave to Tsoede were various royal
insignia, including a bronze canoe manned by twelve Nupe slaves,
Kakaki (the long royal trumpets), state drums and the heavy iron
chains, later worshipped by the Nupes. These chains were kept
in a number of villages along the Niger Valley entrusted with

the special task of acting as lelu' the king's hangmen.9
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The nearest *Lelu+ town to Bida is Giragi. At Tada near
Chonga and Jebba, there are also to be found sacred bronze
figures linked with the myth of Tsoede. These include the
beautiful Gara figure, male and female, cast from the ancient
carving methods. These were also worshipped as idels.

On his flight up the Niger river, vigorously\pursued
by his half-=brothers, Tsoede was helped by twe men whom he
later rewarded by giving them the riverain arca of Kede to
rule with the title of Kuta. Turning into the creek called
Ega at the mouth of Kaduna river, he Hid there until his
pursuers grew tired and returnéd, to Idah., Tsoede sank his
canoe here, Nupe traditiom\ tells us how his bright bronze
glitters in the water wheéfi they perform their annual pagan
sacrifice at the spot where the hero kept his sacred canoe.
Tsoede now attacKed the nearby village of Nupcko and killed
the chief. From there, he conquered his uncle's town of Nku
in 1531 ands/made himself ruler of all the country assuming the
title of “Etsu Nupeoio The twelve men whe had paddled his canoe
on his\ flight from Idah he appointed chiefs of the twelve
confederate Bini towns of Tafien, Bida, Esa, Towagi, Egbe,
Gaba, Nupcko, Eda, Panjuru,Ewu, Yesa and Todaya. Their
successors still treasure the chains and bangles, not only as
insignia of chieftaincy but also as objects of worship by

the pagan Nupes.



%‘

The local cults and forms of worship vary from region to
region, even from village to village. Furthermore, the
main acts of worship and sacrifices to the gods, concaern
only a single village community and not the entimg “Wupe tribe,
By way of description, the Nupes are divided "inte various
groups as a result of ethnic descent, tribalwvsegmentation and
political allzgiance. Those who dwellN\in urban areas are
different from those in rural areasy /but the majority live in
the kingdom named after them - the MNupe kingdom. The different
groups.thave different traditional religious bszliefs.11
Despite these differenceSall the people believe ratheF
vaguely in the existence/of one God.

This is the @dasic concept of Nupe theology. In a sense,
it stands for stheswhole sphere of religion, serving to separate
all religiocug*matters from non-religious ones. In order to
express thi¢ distinction, the Nupes say of an object or

tyan
phenomghon or action, that it is/soko’' (belonging to God)o1

2
Agcording to the Nupe, the world (Yizhe) is identical with the
ecarth (Kin); while the creator is identical with the sky.

God is also addressed or referred to as Tsochi (Lord), but

His proper name is soko which is beat translated as God - the -

sky. He is therefore said to be living in the sky, fer if He
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were on the carth, many people would have scen Him. They also
believe that God is extremely far (Soko Lokpa). He cannot be
heard or seen or contacted. They therefore appoint @n
intermediary between Him and man. This intermedilary
they name "Kuti (ide1).

Bach Nupe ethnic group, each tribal segmentation and,
indeed, cach wvillage, has its own ‘Kuti’®“\different from
all the others. Therefore, there ape “as many kuti as there
are numarous [upe sub-groups throughout the Nupe kingdom.
Nevertheless, every idol woréhip is accompanied by some
invocations to God, althoUgh there are no prayers specifically
addressed to Him capable o6f being employed indcpenduétly of the
appointed ceremonyé Hence, if it is accepted that the first
article of Nupe™, “traditional creed is-belief in one God,
acceptance pf/"Kuti' as intermediary is the second,

The natare of (Kuti® is not exhausted by saying that it
is a means of communicating with the deity. There are many
‘Kutis, each with an identity and power of its ownj; each has
its name, some are ¢ven more powerful than the others. There is
the "Kuti which brings rains - it is called ‘Ndaduma .
There is the *Kuti’ which gives children to barren house wives =

its name is °‘sogba‘s Similarly, there are '‘Kuti which are
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supposed to satisfy all human needs: these are worshipped

and offered sacrifices whenever the need arises. One

‘Kuti*® is also called eya (@ thing or represcntation);

it is also something that you 'make' or 'dn'; at the
same timey it is accepted as an intelligent being,.who
knows its priests and members of a congregation,.

Most of the Kuti ° have thelr customary groves which
are not on all occasions sacrcde. Evem=the uninitiated do go
there. Sometimes, the groves aresc¢hanged quite casily,
especially when a village grows ‘in physical size and
encroaches upon the grounds hitherto reserved for the Kuti .
The cult objects, wherefthey exist, are usually not sacred.
They are pieces of wead, boughs, pots and dishes used for
cookinge In a few\placos some of the Kuti are associated
with ordinary{poeks in the ground, or round stone balls
supported on“garved posts.13 Sometimes, thc stones are named
according, to their locations or shapes. Fintakun is given

in the shape of a man
to the stone that appears - / - drinking water. This is
common amnong the people of Doko and Pichi where there are

ceremenies of drinks. Takun Zhiko is given to the stone

that is black, such as can be seen in Katcha.
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Other cult objects seem to have alien origion. The
musks of elo idol in Mokwa indicates Yoruba influence
by the type of gttire they use, and the thunderbolts used in
fertility cult to ensure good yields of farm crop$§iy—are known
to have come from the Gwarisa

There are two schools of thought among “the Nupes about
the abstract conception of Kuti. The firs® is that Kuti of
whatev:r description represents a part, of Soko (God) or

is a Soko=tectengi (a small God).. The sccond is that God is

up-above while Kuti is down ofi~earth. It is buried in the
ground, at the particular sspot where it is worshipped.

Despite these two views,{the Nupe tradition is unequivocal
about the fact that the” Kuti is an agent meant to heip man
in a universe whHich is governed by a far away God. Thercfore,
they worship 'KGti by making sacrifices to it with the belief
that it is,capable of satisfying their material and spiritual
needse “With the advent of Islam however, the Nupe traditional
religion is relegated to the background. It survives enly

in the very remote corners of the kingdom.
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LTI EMERGENCLE OF ISLAM

The historical background of Islam in Nupeland is
fairly clear, According to Nupe tradition, the 15th
Etsu Nupe15 was Etsu Jibril. He reigned in abdut 750 A.D.
and was the first Nupe ruler to adopt Islams \{ Though hames
of certain earlier rulers such as Abdu Waliyi (1679-1700),
Ibrahim (1713-1717) and Abubakar Kole-.(1742-1746) seem to
suggest that they had also been influenced by Islam,16 one
cannot say with certainty that \they were muslims, because there
are people bearing muslim names today although they are not
actually muslims.

History says that Nupe kingdom was often subjected to
conquests by thesHausas from the North, particularly from
Katsina, a tewne«that had been influenced by Islam since
about the(14th century A.D.17 The reason for the
numerousisconquests was to search for slaves. Furthermore, the
Nupzsiyhad commercial relations with people from the north
most of whom were muslims. This being so, there is the
possibility that Islam was-introduced to people of Nupe at
the grass root level before it reached the Etsu's palace.

One is qot certain, therefore, about the exact time when Islam

is
was introduced into Nupeland, but it/on record that towards the
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end of the 18th Century, under Etsu Muazu, Islam gained

wide grounds in Nupeland owing to several #%c¢¥ur's amang
which were the efforts of Fulani Jihadists.

(I) Efforts of Fulani Jihadists

Prior to the 18th Century, Fulani cattle rearers had
been arriving in Nupeland in search of fresh pastnré.
In their train were a group of Mallams and Muslim
missionaries, some of whom came at the inwvitation of
traditional chiefse. Among such Mallams was Mallam Dendo
who came to Nupeland, probably as.g cattle rearer as well as
an emissary of the Fulani Emir ‘ef Gwandu. He was also entrusted
with the double task of spréading Islam thus paving the way for
the Fulani Jihad which followed later on, The arrival of Dendo
toek place during thé& reign of Etsu Muazu, who had already
got a number of neldigious Mallams in his court., He therefore
cou;q_not give &n official position to Dendoc., During the life
time of Etgu\Muazu, Mallam Dendo, who had no place at the court,
gai;ed thesfriendship of one Majiya, an aspirant to the seat
gf thé. Etsu. When Majiya came to the throne after the death
of Muazu, Dendo effortlessly got a place at the court.
Gradually, Dendo became so influential at the court that he
constituted himself a real threat to the [tsu, Majiyae.

He wanted to become Etsu,
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When Majiya became aware of Dendo's growing ambitinn,
he resolved to cxterminate him. So he expelled him
and his other Fulani supporters from Raba, drove them
across the Niger river to Ilorin. He also banished another
ambitious man called Jimada to Edun. There, he was
allegedly murdered by the messengers of Etsu. But.his scn,
Idrisu, continued to stay there. In the meantimé, Mallam
Dendo and the others exiled with him had «weached Ilorin where
they rcceived a warm welcome by fellow™Fulani Mallams.

Learning a lesson from Dendo, Etsu Majiya determined
to wipe out the remaining Fulani/Mallams in Nupeland,
because he saw no reason why ,the aliens should interfere
with Nupe traditional administration under the pretext
tha they wore spreading, Islam., He felt further that their
continued existence ‘at Ilorin might give them the
opportunity to{infiltrate again into Nupeland. For
this reason\Z%su Majiya organised an army of 4,000 cavalry
and 10,00Q infantry to attack Ilorin.ig

At )that time, there were five Fulani Mallams at Ilorin.
They were: Mallam Baba who had been together with Dendo in
Raba and had fled with him when they were driven out by
Majiyaj; Mallam Dendo himself; Mallam Musa, another fugitive

from Rabaj; Mallam Maliki who had lived in Lafiagi and had been
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driven away from there on orders of the same Majiya; and
Mallam Alimi, the Emir of Ilorin. Dendo was the youngest of
the five, but his keen intelligence earned him leadepShip.
In his preparation for war against Majiya, Dendo advised each
of the four Fulani leaders to recruit his soldiers. Then he
enlisted the active support of Idrisu, the«surviving son of
the allcegedly murdered Jimada. 20

After that, Dendo prepared his mest powerful asirl or
chigbe, Accordingly, -two brave menwwere sent out in the
night to stecal into the enemy's eamp (i.e. Majiya's camp
outside Ilorin) and bring.back some sand (to be used in
preparing the Magic)e (He dug a large pit and covered its
entrance with grass¢ “ On Friday morning, he entercd the pit,
taking with him, ‘fourteen dates. He stayed there till the hour
of evening prayer; but what he did in the pit, no one knew.
When he aventually reappeared, he called again the two men who
had brought the sand the previous night and ordered them to
scatter it by night round the town wall., Before Etsu Majiya
attacked the next morning, a thick mist had covered the land.
Then a sand storm sprang up, blinding Majiya's army and horses,.
The Nupe cavalry placed, according to traditional military

principles, behind the infantry, trampled down their own men,
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By the time the small army of Ilorin marched forth from the
town gatecs, the enemy had been rendered weake. Majiya was
beaten and he fled acro%._“the Niger river, hack to the
protectad Raba. But thi; was not the ende. Idrisu and his
forces joined hands with Mallam Dendo. Together, ¢thiy pursued
Majiya's troops up the Niger to Gbajibo, a towmo6f~ about
fifty kilometres north of Raba. Here, Mallam Déndo was
reported to have used a clever trick, For a week, he collected
horse-=dung and scattered it into the giver. This drifted down
to Rabaj and the Nupes who had hardly recovered from their
defeat at Ilorin, thought that\an enormous army of horsemen
was approaching and had already crossed the river.
Majiya fled into the interior of Nupe Country, to Zuguma
leaving Raba unprotéctéd. It fell easily to the Fulani army.21
Mallam Dendo then _oecupied Raba as the real ruler.

The Nupé.popular belief was that Majiya was defeated
at Ilorin besause of the traditional magic performed
by Mallam ‘Dendos One should remember that Dend; had four
other Fulani leaders who, with their supporters, joined
forces with him to attack Majiya. Idrisu alsec helped in the
attackes MNorcover, Dendo and his men strongly believed that

they werce fighting a holy war, so that the zeal to defend
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their religion at all costs could not be ruled out. One is
naturally inclined to take the stand that Majiya's defeat was
as a result of the strength of Dendo's army and not as a result
of his traditional magic. Dendo's cleverness was, howevér,
shown in thc way he chased Majiya out of Raba withoutl shedding
blood.

The defcat of Etsu Majiya marked the end €f“indigenous
citizens of Nupe as Etsu and the beginning of Pulani rule
over the Nupe kingdom., Dende now established himself at Raba
and gencerously rewarded those who supported him against Majiyae.
He sent lMallam Baba as the Emir to AWgaieg, Mallam Maliki as the
Emir of Lafiagi, Mallam Musa j as leader of Muslims to Bida.
He left Idrisu at Edun, hi¥s héw capital, and allowed him the
empty title of Etsu Nupg, From this time onwards, Islam became
the official religidn, not only of the royalty, but also
of the cntire Nupe <8tate, spreading through all the channels
of burcvaucracy/te the craft guilds and merchants, and along
the main &hade routes of the country. Although its firmest
grip was, still upon the Nupe capital of Raba, it also reached
the pcasantry in the districts and some of the riverain
populatione Islam had spread rapidly throughout the Nupe
country owing to certain factors which will be examkned later
in this study. Meanwhile, Nupe k'd§in the hands of Fulani

Jihadists who began to struggle amongsts themselves for both
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religious and political domination of the conguered kingdome.
Wle shall now analyse this struggle and the impact it had upon

the spread of the religion.

(2) The Fulani struggles for religious and

—

Igﬂgﬁégal domination

(a) Usman Zaki versus Masaba:=

The death of Mallam Dendo inevitably ushered in a long
period of struggles amongst his sons and, grandsons for the
religious and political leadership of the Nupe Muslim
communitye. Bofore his death in 1832, Dendo was said to have
urged his children to eschew ffleial secular poweer and to
remain, what he himse¢lf had been - an emissary of Islam aﬂd
the uncrowned king of the Nupe peeple. Nupe tradition tells
us that onc of his_four surviving sons paid heed to their
dying father's gbunsél, This was his eldest son, Abdu Gboya,
who took thc \sehglarly profcssion of Alkaliozz The leader-
ship of il Wupe community, therefore, fell to the next son,
Usman %2Ki, who became the first Fulani Etsu Nupe., He now
used his exalted political position to impose himself on the
people s their Imdm with no special qualification other than
the fact that he was a Fulani, son of Mallam Dendo, the first
Fulani Jihadist and conqueror of Nupe Kingdcm.23 From this

time onwards, every Nupe ruler came to be regarded both as
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political and religious leader of the community., Usman Zaki
acted in this capacity between 1832 and 1859, despite the
very bitter opposition of his younger brother, Mamman Saba,
who was more popular and morc ambitious,

Apparantly, Mamman 3aba (or Masaba as he laterf{“became
popularly called by the people) had a sound polibtical reaseon,
which madc him become more popular than his eldeér brother,

He was born of a Nupe mother while his brother was born of a
Fulani mother. On the other hand, Usman Zaki was claiming
superiocrity not only on account ©f his older age, but also
becausec both his parents were Eulanis who came to Nupe country

to Civilize the people and iIntroduce Islam to them. This reason
was both peolitical and religious and was, prgbably, his strongest

justification for imposing himself as the Ima3m of the Nupe

Muslim community.( snfortunately for him, the more he advanced
this reason, th¥ more unpopular he became with the Nupes who
still regardéd the Fulanis as aliens and usurpers of the

Nupe threne. Masaba; therefore, asserted that, born of a

Nupe meihcr, he was a real Nupe, not the son of a Fulani woman,
Hence he claimed that the rank of sShaba (heir apparent or
sccond in command) should be his, if not the very throne
itself, In this manner, Masaba became a threat to Etsu Nupe,

Usman Zaki. The Etsu eventually found it necessary to banish
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Masaba from Raba in 1833, With this banishment, Usman Zaki
rid himsclf of the opposition to his administration by his
younger brother, Masaba.

But Masaba did not go far from Raba to take refuge.
He crosscd the Niger river into Lafiagi, about Sgventy
kilometres from Raba and settled there among “the Nupes who
were still bitterly opposed to the Fulani“Noccupation of their
land. At Lafiaji, Masaba spent most of/His time, spreading
religious and politic,l propaganda.agdinst Usman Zaki.
Eventually, he was ablec to enlist Jthe pan-Nupe support against
the Fulani Strangers, Tsade/in Zuglma and Idrisu in Eggan
both of whom felt cgeated'hy'the Fulani usurpation of'their
traditional authorit$ over their land, supported him. They were
encouraged to railse™a combined army which attacked Usman Zaki at
Takuma in aboat¥1835; but they were not successful,zﬂ

The result of this battle proved that the Fulani spiritual
leadership was unbreakable by the Nupe secular power, a situation
which gave Usman Zaki more confidence to stick to the title of
Etsu Nupe. He then declared Raba to be the official capital of
the kingdome From this time, the legitimate dynasty of
Nupe people abandoned all legal claims to its royal heritagee.

The new Fulani rulers assumed full powers although there
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remained a succession of grave internal intrigues and
rebellions causced by pockets of general dissatisfaction which
still prevailed in some corners of the country.

Masaba®s forces against his elder brothear having odan
defeat :d, Masaba fled across the Niger to Lade nean(Pategi,
where he thought he could still obtain the sugpoert of the
indigcnous Nupe poeple. He remained there,\watching closely
the devclopments at the capitale. He waited for an opportunity
to launch another attack on the Ztsfi. |\ The opportunity presented
itself when Tsado instigated anpth€r rebellion on the intelligence
report that the Etsu was not prepared for any war. The
opportunist, Masaba joing@ him from Lade. Unfortunately_for
Usman Zaki this time? ht was unable to contain the combined
army because cof théir “size and strength. Morcover, he was not
prepared for waf) as’ the intelligence report.had earlier indicated.
Raba, thereforcg fell quite easily and the Etsu fled to Agaic,
about thirty kilometres east of Bida. There, he obtained the
protectidn of his Fulani brother, Abdullahi Mallam Baba,
who was then the Emir.

It will be rememberad that after the abortive attempt

by Majiya Lo over-run Ilorin, the five Fulani emissaries

of Islam there, scattered all over Nupeland, in ordcr
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to intensify their missionary worke Mallam Dende himself

remained in Raba as the spiritual head of the Nupe Kingdom.

Mallam Baba who had fled with Dendo from Raba, was sent

to Agaie to carry out missionary work there. Mallan Musa

was sent to Bida while Mallam Maliki was sent bagckyto Lafiagi.

By the time Raba fell under Usman Zaki, Aslam had

gained a strong foothold in these various “locdlities,

although their first Fulani rulers had “@fed. The influence

of Islam had spread from Lafiagi to”Chenga and from Agaie to

Lapai with the result that these towns now had Muslim rulers.

In_Chonga, Aliyu had been madaé miler with the title of Etsu
Ch'onga, while Daudu Maza had ‘\been made Etsu Lapai. Daudu- Maza

had previously been Mallam Baba's general but, by the time

trouble broke out  inwthe Nupe capital of Raba, Daudu Maza had

died and his spn, Baji succeeded as Etsu Laphi.zs

Hearing of“this crisis at Raba, which led to the fall of

the .capitfal and the flight of Usman Zaki to Agaie, the Emir

of Gwandu, Halilu, came to Raba in 1841, with the intention of

settling the quarrels between the Nupes and the Fulanis in the

spirit of Islamic brotherhood., He, therc¢for:, sant for the

following chiefs to meet and discuss the situation. Usman 2Zaki

from Agaiej; Shita Alimi from Ilorinj Masaba, the rival Etsu Nupe

from Ladej Tsado and Isah, the two shadow Etsus of Nupe;
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Aliyu, Etsu Chonga and Baji Daudu Maza, from Lapai. Halilu

impressed wupon the chiefs the importance of brotherhood of

believers and urged them to view the turbulent situation in
Nupeland with sincerity and objectivity, especially for=the
fact that peaceful co-existence amongst the muslimseyas
@ssential for the survival of tho faith and conség@ent growth
of muslim education in the Kingdom. As a res®lf60f discussions
and nogotiations that followed, it was unanimously agreed that
Usman 2Zaki should be removed and Masaba\puf in his place as
Etsu Nupe,

This was done and Usman Zaki Mas taken to Gwandu .
Nupe kingdom was part of the Mgstcrn half of Sokoto Caliphatey
the administration of which was entrusted to Abdullah Ibn %odio,
brother of the celebraf®d Jihad leader, Usman Dan Fodio.26
Moreover, Usman Zaki's parents had carlier come from Gwandu.
Usman was, therofore, taken back to Gwandu to give the new
Etsu a chanca\to reorganise the affairs of the Nupe Kingdom.

It could, be seen, therefore, that right from the
beginning\of the Fulani activities in Nupeland, Islamization
of tha Nupe people was bound with political interests of the
Fulani Jihadists, During the long drawn internal wars which

accompanied the Fulani rise to power, acceptance of Islam- meant
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identifying onesclf with new regime. Even today, Islam stands
for such an identification, with the¢ powers that be, with the
social elite and, implicity with the culture that grew up in
the capital where that power is centred and the elite_ r&sides.
Islam thus added to the unification of the cofgu rcd state,
extending the area of a common Islamic culture _owér a popula-
tion otherwise unified only by political meanse, ¥ More precisely,
Islam transformed a mere holding togethgr,\the conscious B8ense
of belonging that goes with a shared _cnéded. But this double
machinery of unification, politicdl,aWd religious, was not
entircely a new thing. When the ulanis established their
rule over the Nupe people, they did so over a society itself
held togcther essentialdy by pelitical means. But, amongst

the jih3ad leaders th@mselves, there was no unity. They kept

struggling for bdtlpolitical and religious powers, as was
seen in the cdAsg of Usman Zaki and his half-brother, Masaba,
which led <«o\thec removal of Usman Zaki and the installation
of MasgBa=as Ltsu Nupe. Warrior-king that he was,
Masabawproceceded to exténd the Nupe kingdom by firmly
entrenching himself on the Yoruba side¢ of the river Niger.
He also conquered the Kamuku in the north, the Gwari in the

east and the Kakanda in the south. Since Raba was in ruins,
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he operated from Lade, south of the Niger. Within a shert
period of time, he was able to acquire extensive territory
to which he carried the message of Islam.
was secure

For o time Etsu M-asaba-/_though only by exercisirfg;_: feenside-
rable carc in the way he played off Btsu Jia agq&né& Etsu Isa,
both of thcm shadow Etsus of Nupe residing in{ Bigh. Before long,
another Civil wgr27 broke out in 1843 and, “enee again, Halilu
had to come from Gwandu to settle matt&tﬁkﬂs As a result of
this Civil i/ar, Etsu Isa lost his gh3g®w throne and was
succecedasd by his Uncle Maza, as éﬁsu. ﬂupo. With M&@za
around, Macaba did not feel fred4 therefore in 1847, he
ordered his general UmarBghaushe, to make war on Htsu Maz-ao
A oOne-—eyced Hausa mercdnery adventurer, Umar Bahaushe had been
in Usman Zaki's sgrwice for sometime. He, therefore, knew much
about the poligies of the time. Ironically, instead of carrying
out Masabal$ omders, he simply turned a traitor for his own
selfish ®megdsons and joined Etsu Maza to fight against Masabaa
Masapyfad to flee for his dear life. He was eventually held
a prisoner at Iloring9 Meanwhile, Umar Bahaushe's ambition
to become Etsu Nupe became apparent. He looked for a pretext
to oust Etsu Miza and to declare himself Etsu Nupe. He
succecded eventually but later had to face the strong army

of Umaru Majigi.
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(b) Umar Bahaushe versus Umaru Majigi

Nupe tradition tells us that in 1848 Umar Bahnushe
quarrell:d with Maza over a gift of Horsces from G@andu and,
in the ensuing battle, Maza was killed and Umar ‘proclaimed

himself Etsu Nupe. Thus, the Nupe throne 'Was lost by the Fulanis

Hausa
to a / man; but this was te be temporafy, for the Fulanis
tolerate
would not Z. this. The Hausaswweére not known to be strict

muslimd. 3o, their control oveX the Nupes would adversely
affect the quality of Islamp~in{ Nupeland,

Thercfore, the Fulanissresolved to appoint the strongest
man aﬁong them as Etf§uWupe so that he might be able to fight
the wusurper and_recapture the Nupe throne from him. The man
appeinted by #he Wulanis was Umaru Majidi, son of Mamman Ma jigi,
the eldcstrsons/of Mallam Dendo, founder of the Nupe Fulani
dynastys/ Umaru Majigi, however, refused to take the title of
EtsuszNupe but agreed to lead the Fulanis against the usurper.
Umdxu Majigl was defeated twice but regained the control of
Nupeland, when he finally defeated Umar Bahaushe in 1856.
Majigt then sent to Gwandu to request the return of Usman 2Zaki

as Etsu WNupce He alsc sent to Ilorin for the rcturn of Masaba.
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For nine ycars, from 1847 to 1856 there was no peace in
Nupeland as a result of the civil war to remove the usurper.
Islamic missionary activities were, therefore, temporarily
suspendaed, because the people who carried out these Wctivities
were the same people involved in the civil ward J<tn the process
of the Fulani struggles to remove the sourch, @f instability
in Nupeland, the three branches of the ruling family emerged
united as they had never been beforel™In the true spirit of
Islamic brotherhood,30 the Fulanis\umited with the Nupes and
removed the usurper which was{a-real triumph for Islam in the
area, since the faith sprg@ds naturally in a peaceful atmosphere.
This civil war was purely political in nature while those
amongst the Fulanis=themselves were both political and
religious. They, weré fought mainly in the name of Jihad,
especially tHose between the Fulanis and indigenous peoples

It wild be recalled that the Fulanis were sent to
Nupelapd\, 86 emissaries of Islam and that their purpose was to
purifiydIslam in Nupeland - at least this was what Dan Fodio's
mission stood for as was exemplified by the great Mallam Dendo
himself when, on his death-bed, he advised his children to

eschew political power and to remain the emissaries of Islam.

It was seen, and will be seen again, that this did net happen.
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After tac overthrow of Umar Bahaushe, the Fulani leaders
met in their form of consultative council to discuss the
political r=zalignment of N;pc traditional titles. #sda result
of their discussions, Usman Zaki was reinstated as Btsu Nupe in
1856, with Bida as the new capital.31 Masaba, Hi® junior brother
was made Sarkin Fulani (Chief of the Fulanis\y)¥while UmamiMajigi
became Yarima.

Usman Zaki reigned for another thrde years before he
died in 1859, He was succeeded by Masaba whose second reign
lasted until 1873. Under him, “Bida was transformed from an
over-grown war camp into_a‘capital worthy of onc of the most
powerful kingdoms of Northern Nigeria. Many of Bida's architec-
tural features dotéd\ from this time, Islam became more firmly
rooted. Many mosQues were built and the acceptance of Islam
continued tg stand for identifying oneself with the new Fulani
regimes «Nesiortheless, Islam was still not freely accepted by a
number, ‘of Nupe people because they preferred to continue
with their traditional religion to which they had been used
for so long. They were not forced to embrace Islam.32

The c¢xpansionist policy of Masaba administration was
undertaken mainly for pelitical reasons, No attempt was

generally made to convert the conquered people to Islam since
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back homcy the Islamization of  the people had not been
completedes The raid on Agaie and Lapai districts by a Bida
raiding party initiated a serious quarrel betweeh the Fulanis
of Bida and those of Agaie/Lapai. It will bé sremcmbered that t
original Fulanis of these districts were friends and had a
common mission, namely, the orderly spread of Islam amongst
the Nupe pcople. It is surprising, thérefore, that the Bida
raiding party which had been purposely set up against the
pagan tribe of Kakanda, should decide to attack their own
Kinsmen, having been replilsed by the Kakandas. On the other
hand, lMasaba tried t¢ justify such a gross breach of the

peace in Nupcland (by )claiming sovereign rights o#er Agaie and
Lapai. If it had not been for the good senss of Umaru Majigi,
the conqucror, of Umar Bahaushe, a disastcous intra-Fulani
Civil Warilawould have occurred. Once again, the Emir of Gwandu,
Abdul Kadir, set out for Nupe in 1868 to settle this dispute.

enroute 33
Hoy “however, died [/ at a place called Besse. His

successor, al-lustafa, wisited Nupe in 1871 and, at a meeting
of all the Chicefs of Nupe-land, advised them to pull together
for the sake of their race and, above all, for the sake of Isla
He was said to have received many valuable gifts of guns from

< 34 :
Bida, Shortly after his departure, Masaba died in Bida

in_the yecar 1873. His death marked the end of an era in the eal

history of Islam in Nupeland. He was succeeded by Umaru Majigi:
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(IV) RELATIVE PEACE AND STABILITY -

UMARU MAJIGI'S REIGN

The early history of Islam in Nupcland hashalways
been so confused that it is difficult to separate
rcligion from politics. The Fulani leaders, of Nupeland
were usually pre-occupied with wars aimed 2t acquiring
more territories and enslaving the=pa2ople. They some-

mixed
times g up political and religilous issues so much that
they set aside thelr primary task of spreading Islam.

By virtue of their being both political and religious
leaders, all the musdim Etsus of Nupe helped the spread
of Islam in one way or the other., If their initial primary
task had been’censtantly kept in view in the cxecution of
their expansSieon programmes, their success in the dissemination
of thed{lslamic faith would have been tri:mendous. One of the
Stsus who achieved a measure of success in this respect was
Umaru Mnjigi. This was because his reign coincided with a
period of rclative peace and stability throughout the
Nupe Kingdom, Son of Mamma Majigi and grandson of Mallam Dendo,
Umaru Majigi succeeded Masaba as Etsu Nupe in 1873. He had

lived in Gwandu during the nine years of political and

religious instability in Nupeland. At the cend of this
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period of stagnation, he returned to Nupeland and was offered
the title of Etsu Nupe by the Fulanis. Considering this an
insult, he rcefused but vowed instead to rid Nupeland of the
dangers of usurpers, once and for 21l. He belicved that the
usurper constitutad a big threat to the orderly spread of
Islam anongst the Nupe pcople.
He then gathered men from amongst thglFllanis and
the Binis,35 and formed a strong army which finally
exterminated Umar Bahaushe. Majigi.then reorganised the
affairs of the Nupe Kingdom in decordance with Islam: he
realigned the successorship #£6.the leadership of the Nupe
Muslim community, in whigh cdse Usman Zaki, the cldest
surviving son of Mallam Dendo came first, He was foilowed by
his junior brothep;=Masaba while Umaru Majigi himself came third.
As the news Btsu Nupe, Umaru Majigi did not lose sight
of his ultisafe. goal., He was to re-cstablish the Islamic
principlds“after some years of religious stagnation and moral
laxity\amongst the people. He knew that this could not be achiewved
without, first of all re-directing the affairs of the kingdom,

by urging the Fulanis to forget their traditional family quarrels.
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of
Through this act/magnanimity, he laid down examples in this

direction. His malin interest was in'the peaceful co-existence

of all the Nupe sub-tribes, since he had realised that without

this, it would be impossible for him to create a secure foundation

for harmony, thereby facilitating the systemtic ' spread of Islam

in the Nupe country. He had already done semd, groundwork in

this direction when he was the Yarima of Nupe. When he came

to the throne in 1873, he spent the fiirst twoycars of his

reign travelling round the Kingdomy Soliciting people's support

for his administration. At the| same time he invited them to Islam.
As a traditional ruler gy Ef'su Umaru Majigi posseassed the

most outstanding qualities. He was an excmplary religious leader,

a man of strong will4power and, according to Nup: tradition,

whatever hc did was, always successful. He was a man of peace

who fought only“when it was absolutely necessary., In this circums-

as a
tance, he £ould be described s/ statesman. He contributed a

great deals towards the peaceful spread of Islam .amongst the

' of Nupeland. ' His reign was generally regarded
pagam ‘people/ by Nupe traditional historians as the first
landmark in the history of Islamisation of the Nupe people,
because of the great advances made by the religion. When he died
in 1884, Islam had gained a strong foothold in the Nupe Kingdom.

The peacc and stability which his reign had generated contimeed

to prevail throughout the Nupe Kingdom, and this peace, among other

factors, contributed to th: growth of Islam.
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(V) THE RAPID GROWTH OF ISLaM AND FACTORS

RESPONSIBLE FOR IT

We have mentioned earlier that the reign ofpyEtsu Umaru
Majigi was generally regarded by the Nupe praditional historians
as the first landmark in the history of Iskmisation of the
Nupe peoplce The second landmark began during the reign of
Muhammadu ildiyako, who succeeded_to/the Nupe throne in 1935.
Like his grandfather Umaru Majigdy Etsu Ndayako is most
remembered today for his neble contribution to the cause of
Islam in Nupeland. He.wés a traditional Quranic School pupil.
He was versed in the Quran and Islamic Law. He served his
people as a political and a spiritual leader. He had appointed
a permanent Im@m for the Bida Central Mosque,36 nevertheless, he
often led’ the Prayers himself despite the fact that his other
roles *ag\the Etsu Nupe demanded much more of his time and
enekdy¥s He was an able leader who led by personal examples

in~feligious functions such as Maulud al-Nabiyyi and ‘Id

celebrationse. His personal examples served his subjects
as sources of inspiration. He became the first Etsu Nupe to
perform the annual pilgrimage to Makkah, Many rich Nupe

merchants followed this noble example of the Etsu. Of all the
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Etsus of Nupe, he had the longest reign from 1935-1962,
His reign of twenty seven years was distinguished by great
advances in the propagation of Islam because, it was during
this period that Nupe country was, for the first tims, opened up
by muslim religious preachers°37 His reign alse _marked the
beginning of the appearance of modern Mosqués/in strategic
locations throughout the Nupe Kingdom., Thes€é mosques were often
constructed by rich and devoted muslims in their attempt to aid
the propagation of Islam, The Etsuy/died in 1962 at the age
of 76, but he remained energetic Wwhd enthusiastic in Islamic
religious affairs until the Wery end of his life.
He was never a nomingél, spiritual head, but an active,

pious leadar who taught~his followers by his own examples.
As a learned lMalfam, he spearheaded the establishment of Arabic
and Quranic 5Chopls throughout his kingdom. His presence at
funeral sgrvices helped a great deal to indicate to the Nupe
MuslimeCommunity the importance that Islam attaches to such a
service, ifiis Friday sermon538 were usually based on the
prévailing circumstances in community for the Nupes to learn
lessons from, He always ended his sermons with:

God commands justice, the doing of good, and

liberality to kith and kxin., He forbids all

shameful deeds, injustice and rebellion. Thus does

He instruct you, that you may reccive admonition. 39

Judging from his behaviour and actions, the Etsu appeared

to have been guided by the above Quranic admonition throughout
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his reione. He was the most beloved40 of all the Nupe
spiritual leaders and through his personal example, the
number of pecople performing the annual pilgrimage to
Makkah incrcased considéraﬁly.

Etsu Muhammadu Ndayako came, from the third ruling house,
the Mamma IMajigi house.41 Nu-€ tradition tells u¥Ws that
Mamma = Majigi himself, although one of the €ldest sons of
Mallam Dendo, could not become the Etsu ®deause he preferred
to heed his father's counsel. It will b€ remembered that
before his death, Mallam Dendo was™said to have urgzd his
children to eschew official sgcular power and to remain what he,
himself had becen - a muslim sscheolar and an emissary of Islame
Mamman Majigi thus became the second son42 of Mallam Dendo to
heed his advice by remaining a scholar throughout his life.

Today, although Majigi's house is the third in the
numerical ordery, it is the most honoured and enlightencd of
the threccu¥ling houses. Both Umaru Majigi and his grandson,
Muhammad ‘Ndayako, have so ably combined the two roles of
segculabp rulcership and spiritual headship of the Nupcs, that
neither suffcred at the expense of the other.

We know that in the early history of Islam, Prophet Muhammad
himself superbly combined the spiritual with tiemporal headship
of the M.L‘.—S After him, the samo pattern of leadership was
continued, by the four orthodox caliphs, especially ‘Al Ibn Abi

Talib, aftervhom the Caliphate became a mere headship of the
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community under Muawiyyah. The Caliphate, once again, regained
its lost glory under Umar TIbn Abd al—AzIz.44 This is not
suggesting that the same thing happened in Nupe Kingdom after
the reign of Etsu Ndayako. Something that becamg obvious,
however, was the fact that Nupe people have not\Wyet been blessed
with a pious and devoted leadership since/thevdeath of
Muhammadu Ndayako.

There arec many common featureSim the muslim leadership
provided by Mamman Majigi, Umarw=Majigi and Muhammadu Ndayako.
Some of the these features ar® gehat the three were learned in the
Qur ’an, Qadith45 and.figﬁf46 They were all leaders of their
people and two of them, Umaru Majigi and Muhammadu Nday;ko,
became rulers of the "mtire Nupe community. They all
spearhcaded the'propagation of Islam amongst the Nupe people,
leading thordth exemplary conduct. 4s such, they were all
revered #n¥, loved by the people. The reigning Etsu Nupe,
Umaru.Senéa Ndayako, is in the direct descending linec.
Hegascended the throne in January 1975, after the death of
BLsu Musa Bello. It is rather premature now to assess his
contributions to the development of Islam and Islamic learning,
in Nupcland, but it scems that he too is following the footsteps
of his predecessors. Early in 1978, barely two years on the

throne, he mustered financial support for the ercction of a

(T}
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second 'purpose-built' Juma‘at Mosque in Bida. Though
building of a mosque "does not, by itsclf amount
to spreading of Islam, yet it is an indication that the
builder has intcrest in the practice of the Islanfe, faith.
Moreovery the Nupe community considers building ®f a mosque
as a grecat religious deed and a very imporbtarnt step towards
the wstablishment of Islamic mode of worship in any given
localitye

The Etsu's proposal to build\&™new Juma'at Mosque had,
however, met with some problemgsy The first problem was about
the location of the new mosqd& while the second was about
financing the project.\/Since the iLtsu comes from tﬁe third
ruling house, his (@dntention was to establish the new mosque
near his family palace inside Bida town. By doing so,
he hoped to (ehieve the pleasure of his immadiate family.
But peopldeNfrom the second ruling family claimed that by siting
the proposed mosque near the third house instead of the sscond,
tH&*traditional hierarchy of the ruling houseswould bec violated.
Théy insisted, therefore, that the new mosque should be built
near the sccond ruling house and not near the third.
Whichever of the two places the new mosque is sited, there
are no disadvantages. The two houses are merely vying for

social supremacy over each other.
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The appeal fund was, however, launched for the proposed
mosque, Some donations were collected, both in cash and kind
but it was not sufficient. The problem of location is one of
the main reasoné';reventing the building of the mosque to
take places The Btsu himself, in an announcemeAt/after the
Friday prayer on September 24, 1981 admitted”that his proposal
had ¢ncountered problems so that it was pdef immediately possible
to embark on the project. He attributed gpart of the problems
to what he called ¥non-cooperation! fmom some disgruntled
elements amongst the royal famifly Jindicating that the issue,
which is purely religious, Msms{been politicised. He also
attributed part of the peaséns to inadequancy of funds, citing
the example of Ilorid, Which he said, embarked upon éhe
building of an uld&ra-modern mosque like the one he had
envisaged, aftdg collecting donations for eleven yearse
Hey howevery dSsurad the muslim community that the proposcd
mosque weuld be built, if Allah willed it.

It was after this announcement that the Etsu gave orders
for) the genovation and utilisation of the two existing mosques
of Masaba and Umaru Majigi as Juma'at Mosques. Masaba's Mosque
is situated near Masaba traditional palace, West of Bida,
while Umaru Majigi's Mosque 1s situated near Umaru Majigi

traditional palaceg, South-east of Bida. This decision of
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the Etsu was cnthusiastically welcomed by the muslim population
of the arca, ;!nce it brought to three the number of Juma'‘at
mosques within the city walls. This was in addition to
numerous Juma'at mosques in all villages, no mattcr how
remote, in Nupe countrye

To the layman, the proliferation of Juma‘Gt mosques and
smaller mosques throughout the land is an/Indication that the
Nupe muslim community is becoming morehawarc of its responsibi-
lities as a muslim community, at.lelst, as far as ritual prayers
are concerned, The village JulaYat mosques have helped in no
small way to reduce the cofigestion in the old Bida central
mosque, built over a huhdrdd years ago at Bida.

One of the most spectacular religious features through-
out the Nupe coufitkry today, is the proliferation of
ultra-modern mosqﬁes, built on the pattern of mosques in
muslim Ardbfeountries. They have tall minarets and powerful
loud. speaktrs, Within the Bida city walls, there arec not less
than\ifty of such mosques, This has come about as a result
of /the increase in wealth of the muslim population and, above
all, of tho renewed awareness of the importance of Islam as
a religion. Another current feature is the opening up of the
whole of Nupe country for religious propagation by muslim
preachers,47 who undertake the double task of spreading the
faith and educating the muslim masses through Arabic and

Qur'anic sSchools.



plate 1: The 0ld Bida Central Mosdque

Built in 1832.

The worshippers are irriving
for Friday Congregational prayer.
Notice the Minaret on the right

? hand side
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Today, Islam has superscded all religious beliefs
and practices among the Nupe people. It makes a brother-
hood of converts, not scattered cult members; it invelves
complefc identification, not merely acceptance of tokens
of identitye. These contrasts raflect both the difftrent
potentialities of Islam and the Nupe traditional\religions
which were practised before the emergence of LSTame.
Obviously, the indigenous Nupe 3tate and/the) Fulani
Conguerorsz had employed religion in radicdlly different wayse
But this particular employment of ra&ligion in support
of the nlicen conquest accordedswith the potentialities
of the religion professed by the conquerors. In other
words, th:-hlien\ruling'class happened to carry with it a
creed wﬁich, being prdSelytizing and non-tribal, seems to
have offcred pregigedy the support their regime demanded.
This being sog By would be interesting to speculate on the
kind of siftuation that would have arisen had the conqguerors
not professed such a suitable religion. Indeed, without
the impetus of Islam the whole conquaest would probably not

have taken place or taken the form it took.
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Dagpite 211 eofforts by early Jihadists and subsequent
muslim, preachers, the Islamisation of lupe country is far
from thoroughs This is because the religion is not pracfised
as it should be because many adherents are nominal muslims.
Only a very small minority of the muslim populatien
throughout the Nupe country had the knowledge ©of hew to
observe the daily ritual prayers correctlyse=XYet, the people
prefer to call themsclves muslims., Onesisy therefore,
compzllced to look for the motives whichwhave induced
individuals and whole communitiesN\In/Nupeland to embrace
Islama

Tt will be rememberced| thwt during the long-drawn wars which
accompanicd the Fulanideisc to power in Nupeland, the
acceptance of Islam(m€ant identifying oneself with the new
regimee ithoup’ deubt, this acted as a powerful incentive
for the natiwes\ to accept the new faith, It is on r--:c:ord4
that the Fodanis did not resort to mass conversion imposed
by forceNef arms, but that the prestige value implict in
Islam (the creed of the ruling class) was one of its powerful
inducementss Besides, Islam offered two more specific
material advontages. First, conversion to Islam
promised safety from slavery which, in the 18th and 19th

centurics Nupe history, was8 the order of the day. Secondly,
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the patronage of the nobility which peasants 2nd crafts-
men would scck for economic reasons involved accepting
the religion of the ruler. In order to secure lggal
protection, it was also necessary to embrace:Isiﬂm.ég
The rough and ready conversions which wer§/the result
could not have given any convert enough\time for thorough
spiritual orientation. Indeed, during the early Fulani
reogime, there was no scrious gulding rules although there
was sct procedurc. A man would simply declare to his
chosen patron, his wishsto becomc a muslim; then a gift
of turban and sword By Bhe would-be-patron in return,
immediately sealgd=the conversion and the grant of
patronagee TheN\turban was to be used by the converts
in dressing AiXe the¢ Fulanis who brought Islam to the
majority“0# the Nupes, while the sword was to be used
in fighting the holy war against the remaining Nupe
tr®ditional rcligionists who might scek to prevent them
from practising Islam.

Today, the procedure is more elaborate and less
wordly sincecﬁnversion is now regarded as being rone

Allah
in the way of Allah and to please/alone rather than plcase
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a human bcinge. The would-be convert merely turns to a
Mallam for neccessary guidance which consists of memorisation

) - 5 . .
of the 'Kzlimat gleShahadah, A Immediately, he bagins to

acquire from the Mallam, tuition in the basic readihgs and
performances of the 4daily ritual prayers. Quifte,® number of
people in Nupecland have undergone this kindN@f procedure
before boecoming muslims,.

Nowmadays, most adults as it werdy, embrace Islam by
deciding to attend the mosghe howdyer irrcgularly and
to perform the prescribed prayersy however perfunctorily.
The majority of young peoply professing Islam mostly grew
up in the faithe Many{réceived tulticn in JQuranic
schools in their youbh ahile others had parents who,
inspite of theif owh traditional beliefs, arrange for
their childn€h.™ birth or naming ceremony according to
Islamic ;iges;sz Precisecly, this is the reason behind
some musl¥ms having parents belonging to traditional
rgli%ibne On the other hand, as a result of secular
eddcation obtained from Western-type " institutions,
we find, among the¢ Nupes, some christianised people, while
their parents remain adherents of traditional religion.
The fact remains that o great multitude of the Nupes are,
today, muslims although the religion continues to be

practiscd superficiallyes
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The five basic duties of the faith - bearing witness
to the Oncness of Allah, praying five times daily, paying the
Zakat, obscrving the fast in the month of Ramadangand
making pilcrimage to Makkah - have generally béén reduced
to two, namely saying the daily prayers and \fasting in
the month of Ramadan. The declaration g@fi<faith in One Allah
has slipped into the background of things taken for granted.
This secems natural because, the Nup@ traditional belief
knows only onc deity, as abstracet) and remote as the allah
of Islame The testimony to Wis greatness and uniqueness does
not, thorcfore strike anyene as a point of importance.
Similarly, the payifig\of Zakat or poor tax, which is
embodied in numgrous institutional occasions, is gonerally
mistaken for €h&giving of alms (or Sadagah). It is regarded,
thereforegyas/merely a desirable thing, not an obligation
in itsSown right, deserving to be listed among the
fourmlations of Islam. The pilgrimage to Makkah which, in
the past, didl not even fall under the heading of desirables,
seems to many of them :‘lesirable only in a very abstract
and rémote sense, Because of the distance one had to travel
to Makkah, the whole idea of pilgrimage was . unrealistic

and impracticable to the majority of the Nupes. Today, the
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holy pilgrimage has been fully recognised for two main
reasons: first, because of the removal of the ancient
travelling barriers by the moidern technological kmel how
and, scconlly, because of the economic emancipatien of
the masscs, coupled with more economic advantagss provided
by the journey to the holy land, It is“gwidlent these
days that the religious significanceNof Ythe pilgrimage
has been scornfully replaced with|Its economic

importance in view of the large\pumbers of Nupe muslim
busincssmen travelling to Makkah every pilgrimage season to
buy merchandise. Thesé jobusinessmen probably thought that
they could combine relilgious services with economic-

activitics, witMoub a knowledge of the Prophet's saying:

Action is judged by intentions and
each man will be rewarded only according
to what he intends..e 23

Ttyis not clear then, what intention such people takc
beFore leaving their homes for Makkahe

In addition to Islam being a religion, it is also
a way of lifce It therefore, bears en kinship rules,
the position of women, cthics and law, art and forms

of recrcation, as well as on special attitudes
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towards other rcligions. For the purpose of thQ.study,
there is the need to examine some ways by wh;’i&}slam

has influcnced some traditional Nupe reli practices.

But there are certain identical fcatux@n the
traditional religious practices as% as in Islam.
These actedl o2s incentives for Y;Islam easily
acceptaple te the Nupe peoplc Je want to examine some
of these practices bcfore&essing the Islamic influences
upoen some tradition:xC igious practicese.

Sven the minifnum basic duties of Islam, repr.:senting

L]
Take, for jatim@le, praycer in Arabic, a foreign language

the Iglamic m* f worship, is new to the Nupe pcople.

which r@ ¢ raecited and repeated in word-perfoct fashion.

It hgI™othing in common with the variable and informal.
es

.

worshipse. This is cqually true of the whole notion of

scs of the idols, typical of Nupe traditional

daily prayers, that is, a routine of ritual worship pcervading
a muslim's workaday life, and not restricted to rare
fostiveoecasicns or times of need and anxiety. Similarly,
the worchip inside buildings is unprecedented in the

history of Mupe traditional worship. The idea of
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individual worship in the place of group or community
ceremony is also unheard of. Even the gathcringson Fridays
or :Eg_ﬂays represcnt only the group worships of.imMividuals,
not a collective act, based on collaboration @mgdMNa division
of tasks such as is the case in the tradithefidl worshipe.

After the acceptance of Islam as the Wupe official
religion over two centuries ago, daifly as well as Friday
congregational services have becom@wa part of Nupe 1life,
The big religious feasts of Zslapl which, at least in their
annual recurrence, are id&atdcal with the fixed pagan
ceremonics of the anciépt Nupe people. are as follow:

(1) The muslim ngw Year, beginning with Muharram.

(2) The féas®h of ‘Tdul Fitr and

(3) The Peadt of ‘Idul Kabir.

*Idul Fit/eencludes the fast in the month of Ramadan while
!Eﬂul XoWr £3111s in the month of pilgrimage at the end of
the 'muslim year.54

The muslim New Year's festival is called Enavun
(or Torches) and the first month of the year is named after

it. The month of Ramadan is called Etswa Azun (or month

of fast), and the fustival which comes at the end of it is

[ e

called Sallagi (or little fastival). The “Tdul FwBEr,
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also known to muslims as “Idul adha, is called Sallako

(or great festival). The months in which these two festivals
fall, the 10th and 12th respectively, are known in Nupe by

their names, that is Etswa Sallagi (month of small festival)

and Etswa Sallako (month of great festival).

e may note here, that in embracing three\oF the festivals
of Islam, the Nupes have replaced traditighal religious festivals
with Islamic festivals. In the three €estivals, the purely
festive aspects of the 'Id tend to @utshine the religious
ones., The religious aspects ap€™only represented in a
religious service held in the\open air, attended by wvast
crowds and led by the Imam (r Liman)?5 They are also
represented in the gemebous alms-giving and, on the -‘Idul
Kabir day, in the sacrifice of . healthy ram; This sacrificial
aspect of the feligious ceremony is - similar teo the
traditional, $8ckifices to the idols, typical of Nupe tradi-
tional woOpships. This does not mean, however, that Islam
is balng)mixed with traditional religious practices. Only
asfew Nupe people know anything about the meaning of the
sacrifice except that it was recommended by the Prophet of
Islam as a sacred occasione.

Much more important is the holiday atmosphere which

pervades the five days of the festival. Everybody dresses



49,

in his or her best clothes, visits friends and rclatives or
pays his or her respect to a noble patron. In the capital
of Bida the people throng the strcets and gaticf=in public
places to watch the Etsu and important pepsoNalitices of the
Kingdom ride in procession from the pr&ying ground to the
royal palacee. There, outside the palace, 2 vast crowd is
entertained on the Etsu's orders and at his expense, There are
equestrian Jisplays and the gerffermances of professional
dancers and musicians, clowis and jesters.57 The occasion
has a great impact upon Wmoh-muslims and scerves as an impetus
for them to embrac€™islam.

In comparison with 'Id festivals, similar traditional
Nupe ccremonie’s, have esoteric and sacred activities
preceeding” the public merry-making. These are absent in the
muslim,ﬁg&igBB cercmonies. There is nothing esoteric

xbout the Salla religious service; merry-making

pervades the whole festival and, one of the sacred activities,
the sacrifice of the ram, does not open but concludes the
ritual proceedings The Salla is, indeed, a spectacle rather
than a ritual; all the stages are open to all-men anJd women,
townsfolk and strangers and to people of every age. Its

main significance lies in that it brings together, nearly
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the whole muglim community, not only symbolically through
being a common observance or token of identity, but concretely
and physicallye.

Although on a smaller scale, the Salla is also performed
outside Bidae 4ll the big villages have their owrd telebrations
when the local District Head, that is, the Ets@ls“wepresentative,
plays the part which, in the capital, falls “Wo the sovereigne
But, the Bida Salla remains the centre and dlways attracts
visitors from the country-side, This‘means that one time
or the other, every Nupe muslim will™have attended the celebra-
tions in the capital,

To some extent, the “En@yun' is a smaller replica of
the 35alla, including adain, the State procession to the
mosque with all its d¥splay of royal splendour. It evokes
similar festiveMood’ of a large city bent on enjoyment. But
this time, tHesrmdyal display occupies only a brief period in
the morning€of the New Year's daye. All these festivals over
shadow., the traditional religion of the Nupe people and they
attraet a great number of non-muslims into Islam.

Although these ceremonies do not have the thrill of secrét
preparations, ‘they provide others - the thrill of a SPlendid
spectacle, and, above all, that of being brought close to the
power that bes The emphasis of 'Idul Kabir is, therefore,

as much political as it is religious. It serves as a display



51.

of kingship and hence, as a butress of sovereighty, no less
than a sacred occasion. In mobilising the religious community,
it also mobilises the population of the muslim state, so that
the religious appeal blends with the confirmatien of political
allegiance, It is in this fashion then, that\ghe could say
that the broad-based unity of Islam is/Marrowed down to the
scope of a state religione.

A number of features in the m¥&IPm way of life fit
remarkably into the pattern of¢Nupe culture. The attitude
to representative art, for Anftance, which is discouraged
by Islam, is alsoabsent,inWupe tradition. Naturally,
this accounts for thé reasons why the ancient Nupe people
could not worship images carved out of wood or stone. Instead,
they worshippgd\stones and wood themselves, and other natural
objects, Zh& Tupes have no knowledge of .carving, but they
are famiusfor their Brass and Glass works, as well as Black-
smithifée Certain general rules of marriage in Islam coincide
With) the Nupe traditional practices concerning marriage.
The payment of Nupe bride-price (awo-yawo) is equivalent to
Mahr or dpﬂef-cr Sadag _of Islamic law.s9 The Nupe prefefénce
for marriagé within the kindred is also equivalent to similar

practices in Islam. It is equally true of the custom of
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circumecision and of the dietary rules of Islam, especially, the
prohibition of pigs.60 There are a few exemptions, however,
regarding marriages within the kindred,

The Nupe preference for yawo dangi refers only to
cross—cousin marriage which Islam also allows. On/ the
other hand, the tradition of marriage betweed & man and his
maternal uncle's widow is unknown in Islam.¥ An all the
marriage practices throughout the Nupeland the result has
always bzen an odd compromise. In Bida, the muslim type
of marriage is now more frequent“than the traditional type;
this is largely due to the cOsmopolitan nature of the
townshipe. aAmong the mus¥ims outside, the traditional'tgpe
of marriage is still im full force.

Islam permits marriage with a brother's widow

dees

(provided one'L not murder the brother) whether the brother
is junior of\&Enior to the deceased. In Nupe tradition,
marriage With an elder brother's widow is forbidden, while
marriage with a younger brother's widow is greatly encouraged.
Theseg’ rules still obtain in villages while in the capital
both types &f marriages are practised although not very
frequently. The position then is that the hold on the
type of marriage not permitted by Islam but allowed

by the tradition is still sufficiently strong in the rural
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areas to prevent any widespread adoption of Islamic
practice. This is due, largely to the fact that

there is a g=neral lack of Knowledge about the Islamic

marriage regulations in the country-side. "x\
The strongest hold of the indiqnnous m idge practice
forbidden

is finally shown in a type of marriage as tely/by Islam
as . ; . it was encouraged by the cus<¢2> This is the
nominal marriage of a young boy with‘géf paternal grandfather's
'_ widowe This is called yawo sunn Eiﬁfriaqe in name),
" a typically traditional practi?..}ractised both in
Muslim Bida and in the rur&éEé)eas. This practice is
not recommenced by Isl ince it is bound up with the -
traditional idea o ‘fli? nation. The corresponding
practice is the AQQ}ng of a grandson after his paternal
grandfather, actlce which is also encouraged - by
Isla.m..61 %Q.
.SQSSE traditional practices, which coincided with
P ndlnﬂ Islamic practices, have also played a very
‘::>tant role in making Islam acceptable to the masses of
Nupe peoples In accepting Islam, the Nupes did not have to
abandon all their traditional practices but only those that

were repungnant to the religion. Even then not all of them
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were abandoned. Those that were clearly not repugnant to
Islam were retained butﬁmodified, thus creating an atmosphere
of peaceful co-existence between Islam and some Nupe
traditional beliefs. The Islamic influences on me

of the traditional practices will be presentl mined.
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VI ISLAMIC INFLUENCES UPCN SOME
TRADITIONAL RELIGIOUS PRACTICZS

AMONG THE NUPE PEOPLE

(1) The Position of Women

de may bogin by a consideration of the/pdsition of

women in the pre-Islamic Nupe society and\cOmparing it with
their position in Nupe muslim societys, The Nup=zwcmen- of
pre~Islamic times could be described”in very simple terms:
they were rigarded as sub-human _beings; they could not
inherit but were, themselwgdd,/inherittced like any other
property. .« wealthy mapfcould collect as many women aé
possible in his housewahd use them as wives and domestic
servants; they sMere discarded at will, especially when he
became fed-upMmith them., With the advent of Islam, the
women's gifyation in Nupeland changed for the better.

According tO - Islam, men are still the maintdiners
of women.62 In human terms, men are supcrior since they are
family leaderse, Although women may be as true believers as men,
they are not permitted any share in the religious leadershipe.
They cannot lead prayers, for instance, however learned they
may be. They are, however, given the chance for religious

tuition. Legally and socially, they are subjected to various
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disabilitics. They must veil themselves in the presence of
strangers and must not display their ornamentse.

Men are also responsible for women's spiritual
welfare; therefore, muslims marrying infidel women must
not allow them to go back to the infidels or practise
their traditional religion,63 These @re strict Islamic
tenets somc of which are not observeds by Nupe muslims
because the hold of tradition @n“such practices are
very stronge
Among Nupe muslims, womén-are generally as free as men
and legally, as qualified. The veiling of women is
generally unknown\in/ Nupe muslim community and, although
the Nupcs do gfiothvadmit women to the mosque or other
religious (Gbgervances, except Friday or ‘Id Congregational
prayers daughters of well-to-do parents and, nowadays
cven_$rom common families, are often taught thc Qur’an.
Orme*wonders then, whether this is an adjustment of
orthodox Islam to traditional Nupe culture. My investiga-
tions have revealed that this is not the case, because
the contrast is true only in comparison with muslim

practices in Saudi Arabia, the cradle of Islam. These
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contrasts disappear when we compare Islam as practised by the Nupes
with that of the nomadic muslim tribes of the Sudan, or of the muslim
emirates of Northern Nigeria, from where Islam found its way into

the Nupe Countrye.

The Fulani jihadists who started the wave of Islamization in
Nupeland were, probably, as liberal or unorthodox< in their attitude
to women so that in this respect, the Nupes might have received their
new religion already remodelled by the jihadists. 1In this cir-
cumstance, the true contrast would be between true Islam and the one
practised in Africa, and not betweén the former and Islam as
practised by the Nupes. Perhaps; the greatest influence of Islam
upon the traditional attitudes to women has been the regulation
of marriage rules and the general kind treatment of women enjoined
by Islam. The wealthy muslims among the Nupes can no longer collect
many women as wivess) The maximum they can now take 1is four
and even this the condition is that they are able to
dispense equal justice among the four; otherwise, they must

take only-one.

As a means of strengthening the marriage institution,

Islam has also restricted divorce to very special
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circumstancaes. It is no leonger the exclusive right

of the husband to divorce his wife at will, but the
wife also has the right to ask for divorce. ,In\the
years baiose Islam, only the husband in Nipg,society
could divorce his wife and he could dpy®his with or
without notice to the wife. Islam has ‘changed this
completely, Sufficient notice gqaust be given by either
side, after which the divorgedfwife must stay in the
husband!s house for three\gemplete months at his
expense = thus providdng,/chances for reconciliation and
making very remote,“the chances for complete separatione.
This new Islamic regulation on divorce has supplanted
the traditi®nal practice among the muslims throughout
the Nupg“Colintry, The traditional naming and funeral
cerafiondes also have identical features with similar

prdetices in Islam,

¢2) Noming and Funeral Ceremonies

Birth and death ritual ceremonies vary from arca
to area throughout the Nupe Kingdom. In all the locali-
ties, hirth ritual begins with the pregnancy of the

mother. When a woman informs her husband or mother that
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she is pregnant, there is rejoicinge. Precautionary
measurcs are taken immediately to secure normal deliverya
These measures include both medical and spiritual attention.
By muslinms, animals are sacrificed to give thanks to
the Supreme Allah. The traditional religi®pists give
thanks of sacrifice to their family gods{or ancestors,
who are belicved to be naturally intekested in their
family production. Prayers areeeffered for the health
of the mother and her baby., ~Af the same time, taboos
are placed upon the expectant mother to protect her
from harmful influence%, “ier body may be smeared with
white or othoer coleured powder and she may wear protective
amulets called Laya in Nupe.65 These amulets are
supposcd to hWye the virtue of helping safe deliverye.
She musps dyeid certain food since some food, according
to Ndpé ,traditicn, can affect the health and the physical
shap® ol the child in the womb. Such food are like raw
cassava and some snake~like fish called the eel.

In some areas of Nupeland, the husband and wife
must discontinue sexual intercourse until after the delivery.
The wife must also avoid places presumed tozfnhabit?d by

spiritse. In many places it is forbidden for the pregnant
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mother to have knots in her clothing since itd&belic—ved

that these would tie the birth. Both husliag and wife

must continue to aveid co-habitation £ ong period
even after the birth. The genueral @f is that
intercoursc, botweoen the two ma Mt in a ncw
pregnancy that is capable Ofv urbing the growth
of the infante Q

Inmediately the % is born, its name is whispered
into its car by t}QAher or the paternal grandfather.
The naming cerc: comes up:. . on the ¢ighth day of birth.
It is precer‘gkby the offering of wine to the ancestor
thought 1\13 reborn in the child, For several generations,
thisqi cen the traditional p;:actice. The wine-

q

ceremony is brief and takes place privately,

ally in th. hut where the incarnated ancestor lies

0& buricds It is attended only by the child's father and

his necarcest male relations. The fathoer kneels deown
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with a winc=gourd in his hand and says the following

praycr:
Me ba soke aduwi, Lgi na be
da na, LCtsu Scko, Landu yo.
Wan ga zhio. Kuchi =2 eye d
Ga lugwa utan cyan ma. Ly
un de rayi Kpalo. Un la U.
Meaning: I am praying to 'So!
The child that has %ﬂ;d
Lord god, it is ! an\:, ‘67 that
returned, 'Kuchil' held him securely;
do not permit he falls sicke
Hay he live , Help him to grow

old. 69 Q

The ceremony enc &th wine poured on the ground and

the rest drunk bygtjl'k\men present, The cighthday of the

birth is the ﬁ@

1.

and every@in the family must have distributced kolanuts

r naming ccremony prop<r. The parents

fric ¢ distant re¢lations inviting them to the

to . &ﬂ
Cur\@% .. short ceremony is performed in the morning
%ﬁ\ the invitcesbegin to arrive, During this short
%\erumony, tiie baby's name is whispered into the ear of the
0 priast wio '.-rill--.perform th.: prayer on the baby. This time,
instead of holding the wine-gourd, the baby is held by the
priest who says the prayer in exactly the same way as

earlier said by the father. Later in the morning, when the

invitees arrive the baby is brought out of the mother's room,
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not necessarily being carried by anybody specifically, but
by any on¢ who is so fortunate. The hair on its head is
shaved off “or the first time. At the same time, some
tribal marks ore inscribed on its face if the parénts so
dizsirce This tradition of tribal marks inscr‘?;.
is gralunlly dying away. The coremony i (€
whether thoe baby is 2 girl or a boy. Th<2:ﬁ1r is
aqually shaved off regardless of w@ar the baby is
a boy or a girl. :Eh'

There is not much diffe > between the traditional
Nupe practiccs of naming ﬁég;hony and the Islamic préctices.
One can note thc‘dif ces only in the mode of prayers.
The muslims condﬁsx\t €ir prayers through the local Imams
who conform st ly to muslim fashion. The prayer usually

takes place he early heurs of the morning. The remaining

ceremon ay» 1s spent feasting, drumming and merry-makinge

H
o
(7]
"
ts
6

ating and drinking depends on the financial

5 ‘§E§%h of the family. But the Sunna day does not come

all of a sudlden; it is the day for which both parents have
preparcd for ning months - since ﬁhe inception of pregnancy.
Thercefore, there is always a lot of money spent on food and

drinke Cuests keep coming throughout the day, some bringing
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gifts of clgthegs and food for the fawily. In their turn,
they expect to be properly fed during their stay for the
ceremony.

The ancient Nupe people generally believed that of all
the three critical stages in life, that is, births puberty.
and death, death is the most heavily weighedawith ceremony.
This idea is no longer true. Cercmonies $tidd exist
surrcunding <eath, no doubt, but they aIxsvhe longer
exaggerated duc to the influence of\Islam. The comparison
nowadays is generally between thepurban and rural areas,
representing Islamic and traditional practices respectively.

The full funeral ceremdny in the Country-Side includes
a serics of rituals. {It begins with the actual burial and
extends over three fumeral rites performed after an interval
of wightey Forty and one hundred days., The significance of
the ritual /#h these days is the belief that the dead is not
welcomeIN\Wy=his ancestors until the eighth day of his death;
the tRaddtional belief is that a similar ritual ceremony is
arranged for him by his ancestors. The same type of ceremony
uged to b.e celebrated throughout thc Nupeland until the
advent of Islams In the urban centres today, the traditional
cercemony has been roeplaced with a corresponding muslim
ceremonYe This is called Sadaka in Nupe, which means alms

giving and pravers for the dead,
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On the fortieth day, the belief is that the ancestors
arrangc ancther ceremony to mark the first stage of his
initiation into their folds For this reason, hi§ surviving
parents an! rclatives also perform somo ritualgeto coincide
with that of the ancestorse In this caseq)tRe corresponding
muslim preactice is what the Nupes call:E?éhiba, which also
means alms giving and prayers for theNdead on the
fortiecth dave.

of

On the hundredth day, thd process /initiation is
supposcd to be complete, {IHe occasion is marked with another
ritual cercmony beliegedl to be performed by the ances?ors
in the grave. The Mwing relatives also perform theirs on
earthe There #s no corresponding muslim practice for this
third ritual€®remony, but muslims continue to pray for their
dead fop” 25, long as they cane

Fuijeral rituals are also performed in respect of people w
ddeN\as babics, infants, youths, adults and very aged peoples
In the case of babies and infants, the rituals are not as
elaborate a8 in the case of grown ups and aged people. At
cach of the three stages, the performancesconsist mainly

of gathering and feasting and drinking of wine in the rural
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areas where traditional religions prevail. The full secries
is performed for married men and women. For the old men
not survived by widowy the performance after one hundred
days is omitteds Children, bachclors and spinsters are
accorded the ecighth-day ritual only.

as a result of the influence of Islam, fthe.only
important death ritual performed in urban drcas comes after
five doyse This performance is called Fiddﬁ'dxgy the muslims,
It consists of gathering together @fall male muslim members
of the local community, and rcadifig special prayers for the
dead. The fortieth day ceremdony is applicable to all cate-
gories of deaths and to both' traditional and muslim practicese.

Traditionally, ,ag&l people, family heads and title holders
are burjed in their sleeping huts and everyons else is buried
in the traditional burying ground situated outside the towne
The funeragld “€eremonics of old people in pagan areas involves
drumming y dancing and sinéing during the cighth and fortieth
day ‘€éremonies. When young people die , this festive aspect
Of “the ceremeony is not arganised because their deaths make
the heart ache, while old pecplec ar® thought to have seen the
worlde Tor them, there is no cause for grief, hence people
rejoicece

Atlthc death of chiefs or Priests, the performance of

particular ritual of the idol they owned usually replaces
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the funcral rites of the eighth and fortieth dayse.

Similarly, MNupe hunters also perform their ‘own rituals

on their dead. When the death has been of the abnﬁxl

type - the death of a lepper, for instance - theQ-eral

rules arc modified. Leppers are buried in t R;h.

People who die of small pox are buried ‘@:} normal way

though their dead bodies are wrapped inWty rags instead

of new pieces of cloth. There is ?her ceremony, nor mourninge.

The Leppecr is traditionally rag

and so is the man infected gall pox, hence the variation

not as a normal human being

in their burial. \

The burial of al@%es of death is marked by extra-
ordinary haste. dead is buried, if possible, within
two ar threce xs, at all times of the day, even at dusk
or dawn, p ided there is enough light by which to see.
Before&%urial, the dead body is washed by male or female
relative, docpending on the sex of the dead. The male wash
h@n le and the female wash the female., The body is washed
with watcr and soap, rubbed with some perfume and wrapped
in a new white cleth. If the deald is a man, @ cap is put
over his head, but if a woman, a scarf is worn on her., The

grave is dug, the body placed in it and covered with loose
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earth without ceremony. The muslims kneel around the covered
grave and pray for the dead. The traditional religionists
pour winc over the covered grave and pray also for the dead
in their own way. There is no difference betwecn fhe burials
of the dead as a result of fall from the palm trag’ Br as a
result of drowning. The chiefs were traditichally buried
with ceromonices but Islam did away with &ll these. The
humpbacked are also buried in similar 'wWays as any ordinary
deade ©Cnly the hunters still bury their dead with ceremonies
despite the influcence of Islame, \Hunters who are traditiﬁnal
religiocnists 4o drink wine,and, pour it on the grave after
the burial, but muslim Hunters do not offer the wine although
they still retain thelmerry-making after the burial of their
deade The practise *s, however, dimhishing gradually.

In all tHe c¢€remonies, especially naming and burial,
the procodunés” have always been a mixture of Islam with
Un=-Islamie¢ teachings. In the urban centres of the kingdom
where Yflam has been more firmly rooted, clear demarcations
have been csztablished between Islamic, un--Islamic anﬁ traditional
religicus practices. Certain traditional practices are not
naécessarily un-Islamic and these have becn assimilated by
Islame Such practices are like praying for the deade. Before

Islam there had been the tradition of praying for the dead in
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the traditional way. Islam assimilated this and modified
it in such a way that it is now done strictly in Islamic ways
The mixing of Islam with un-~Islamic practices.fccurs
mainly in rural areas wherc there is no sufficicnt knowledge
of Islamic teachings. Moreover, a number of peocple, both
young andi old, residents of the country-side, are yet to
embrace Islam, despite the efforts ofthe muslim preachers.
This goes to confirm my earlicr ass¢rtion that the

g

Islamization of the Nupe peopliesls not yet completea

(3) Installation of Kings(

Islam has grdat Influence on the traditional ways of
installing kings¢ N\ The Nupes of pre-Islamic times had Ao
set-proccdure forF installing their kings other than following
the ‘jungdoslaw'® which stipulated that ‘might was right.'’
This npéQi® that the man who was physically the strongest
in tR& community was, automatically, the king of that
community. He virtuallf imposed himself on the people
as their liing because, nobody as it were, was strong
enough to challenge him, Precisely, this was how
Tsoede, thc cultural hero and mythical founder of the

: . . . 7
Nupe Xingdom imposed himsclf as the first Etsu Nupe
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towards the turn of the 15th Century .a.D. This practicea
continued throughout the ages, until the arrival of
the Fulani Jihadists in the first half of the 19th
Centurye Their arrival was a blessing in ¢isguisd,.

Since they claimed to have come to Nupe with=the
sole purpose of regensrating Islam among tHg people,
they cgperimentcd the principle of shieXP)or Consultative
Council for the first time in choosimgthtir king.
This method was arrived at afterea Ydong struggle amongst
themselves for pelitical and religious leadership, which
culminated in the defeat df/the usurper, Umar Bahaushe in
1856.74 The Islamic sélution to the problem of
succession to Nupe throne appeared to work very well
becausec, it did¢nod only put an end to the use of the
jungle law npégakding the leadoership of the Nupe community,
it also suegC8tded in cstablishing the accession through
the thréc¥ruling houses, according to their senioritye.
In thi? circumstance, Usman Zaki's house came first,
fellowed by that of Masaba, while Umaru Majigi's came
thirde

Thus, from 1856 until 1962, the succession to
the Nupe throne has been in rotation among the three

ruling houscse. After Etsu Ndayako's death in October 1962,
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this reqularity was broken by Usman Sarki, who thought
he was morce qualified than anyone at that time, to
become the next Etsu Nupe, although he knew that it

was not his turn. Since the dead Etsu was from phe
third house, it was the turn of the first house\&o
produce the next Etsu, but Usman Sarki from/tht second
house showed his ambition. He succeededNid one way

or the other in capturing the thrones, but he did not
enjoy it. He was eventually chased/out of the town

and deposed in 1969. The thron®'then went te the
rightful owner, Musa Bellé 0f Usman Zaki's75 house,

who reigned for six ygars“and died in 1974, Since

the rotation had béen interrupted, the succession

this timo went fe”Phe third house instead of the

second, whighshad carlier had its turn prematurely.
Probably, %rom now on, the sucession to Nupe throne might
not retybn to Fulani Jihadists' arrangement of 1856,

If it had not been for the personal ambition of one man,
the succession te the Nupe throne, today, might have been
different, It is interesting to note that the deposed
Etsu Nupe, Usman Sarki is from the same house as that which

&
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fought against Usman Zaki over the succession to the first
Nupe throne to be occupied by a Fulani jihadist.
Usman Sarki is still alive, living in exile in Sokgtoc.

The Islamic principle of shura is still woring
today in chosing the new Etsu Nupz. The membership
of the Council keeps changing over the ydars. Today,
it includes the Waziri, Madaki, Makama, Galadiima,
Ndaiji and FHolyakie. The Council_ha& “hcen renamed
the Traditional Council of Kingsmékers, members of
which hav: no need for spe&lal qualifications other than
that they must be tralid€ional title holders in the
categorics cnumeratéd above. The decision of the Council is
always sont to sheN\State Government for final approval but,
at times, this décision can be overriddem. This is precisely
what happowutCd before Usman Sarki was enthroned. The Council,
howevag \ continuaes to be the last hope of the Nupe poeple in
theiry) struggle against the imposition of an unpopular kinge.
By its name and nature, the council is an imitation of the
Islamic Shura as enjoined by the Prophet, and a good

examplc of the mixture of traditionnl with Islamic practicese.
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One other important éspect of traditional culture
upon which Islam has the greatcest influence is inhceritance.
The most scrious divergence between the indigenous~&gstom
and Islamic ideas occurs heree The Islamic l.lvg-.inhuri-
tance implics briefly the division of the mrty of
the deceaszd among ~2ll his offspring, boﬁh\ ade and
female, ns well as his wives, with Eégg;\gLspective sharcs
varying in amount. On thoe contr: Nupe custom makes
a youndoer brother of the dcce@ or in the absence

of surviving brothers, thu\*; st brother's son, the

main heir, excluding w:!% and daughterse
We need to remsmb

property in rur Nupe is land. ©On it all the male

at this point, that the main

: N\

members of t %(tended family work co-operatively.

The traligional rules of inheritance thus prevent the
: fragmu@ion cf land and keep intact, the large labour

te %unr.‘-, te ite This is because the land descends,
togethoer with the leadership of the family.' The acceptance
of Islam and of Islamic rules of inheritance would automatically
change all thesc. Land would be progressively fragmented, the
labour toam broken up and the headship of large families

woulrd disappoare For this reason, thefe are isolated cases
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of some Nupes, especilally in the rural areas, being reluctant
in turning to the new system of inheritancg, although they
have accepted Islam, They still excluds uiués and dayghtars
from inheritance of the land and largely keep intact,
the succession te the titular headship of the house.
Nevertheless,y the most crucial innovation.brzought by
Islam, thc division of landed property among sons and
daughters, has steadlly been gaining.ground, not only

as a result of pressure of Islam, ‘but also as economie
and political expediency.

The political and economie changes whieh began with_
the Fulani conquests_and continues to the present day,
encouraged individual, as against family, enterprise.
Thereforc, it deprived the productive organisation
of the large family of its former economic advantagesg
It could now be seen that the individualistic style of
inheritance exemplified in Islam was the type that the
new ‘economic crder demanded; so that the new outlook,
whieh coincided with the influence of Islam, provided
additional incentives for its acceptance or, for the

acceptance of the way of life it representse
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In a wider sense, the mere presence of the new

religion in such circumstances answered the demand of

the situation., The political and economic events ‘which
disrupted family - Co-operation, also attacked¢the whole
authority of family heads and their grip ovex the younger
generationes Consequently, the sons or younger brothers

of men still pagan, began to turn away . from the traditional
cults, not for any particular bcmefits they were expecting

of Islam, but simply because there was logic in turning

away = for this m=ant abandoning cultural practices which
openly stood for the status quo, for parental authority

and, for an outmoded family structure, all of which have acted
as impediments in, the way of modern political and economic
advancemcnts/for which Islam stands. This is yet another
instance of Islam appealing to the masses of the pcople

and in this manner, it assimilated all the important agpects

of WNupe traditional culture, which includes learning.

(5)  Learning
The pre-Islamic Nupes had been accustomed to their
own ways of traditional learning which they had to

acquire for their survival. They had to learn about

the best ways of farming to ensure sufficicent yields of
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foodcrops, the fishermen had to learn about the best ways of
fishing and similarly, the hunters about hunting. This is
in addition to cother various professional gkills such as
black and brass smithing and glass works. There-were also
mat and baskct weavers as well as cloth-weaverse ~:ll these
had to be acquired through learning, so that when Islam later
came with its form of learning, the Nupes were not taken
unawarcse They had been practising their form of learning _
for centuries; nevertheless, they émbraced the Islamic
type of lecarning, in addition~td their own and, today it
is possible to illustratc an aspect of the Nupe muslim
way of life, as portrayed by the high value Islam places
orl Scholarship.

Even the mestihumble follower of Islam among the
Nupes is aware/of the values of Knowledge. To him,
tuition in\th¢ Islamic creed and jin katun (book learning
generally) are one and the same thing. Moreover greater
religious perfection implies wider learninge. The title
cf Mallan cr Scholar which is freely accorded to the pious,
indicates the trend of thought. The greatness of learning

(cinwan Katun) makes many muslim scholars in Nupe society

7
equal to the other great opnes 8 in the society, It is not
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correct to think of Mallam as necessarily being poor or a
commoner, Many Mallams arc wealthy and many members of
titled aristocracy pride themselves on being scholars as
well, ©On the other hand, the professional scholar<~d@es not
requlre a badge or rank, nor the backing of wcakihsvto be
granted the privileges of high status. His }éaFning makes
him the companion of the great ones, his agtivities at
naming cercmonies, wedding or burials open him honour;
and even a poor Mallam can marry int® rich or noble
families if his scholarly reputatiton is high; in such
a case, the bride's father would pay the costs of the -~
bride-price and count thglexpenditure as a pious gift
of almse.

Islam had existed in Nupe kingdom for at lceast
a century boefort /the arrival of the Fulani revivalists.
The earlyagtivities of the ravivalists did not keap
in view, “thc constant and systematic propagation of
Isldam “\amongst the inhabitants of the kingdom. Rather,
they strove for religious and political leadership of
the country. ..s a result, the advances made in the last
fifty ycars or so, by both the religious leaders and
muslim proachers, compare favourably wikh the sporadic
efforts of the earlier centuries. Naevertheloss, the

Islamization of the entire Nupe country is yet to be complcte.
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If, in accepting Islam, the Nupes have aimed at
eventually achieving complete conversion, it is evident
that they could not immediately assess 21l the implications
of acceptancce This has been seen in the contradictions
and conflicts . between the Islamic ideals and.the indigenous
cultural norms as exemplified in the lattervpart of this
chapter, The Nupes could understand, ‘for instance, that the
worship of Allah and the observance/cf the idol are mutually
exclusive, so that accepting the former must mean rejection
of the latter, They couldynot' anticipate, however,: that cértain
remote conseguences werédentailed, for example, in emphasis
on religicus services,™in special rules of marriages and
inheritance, in/he acquisiticn of learning and, in
many other issydes of religious and social significance which,
to the Hupe “people, may appear unnecessary. Yet, these
conseqU=nccs were eventually felt as problems requiring
soluticne The solution was usually achieved by further
changes through acceptance of Islam.

Thus, Nupe Islam is graiually drifting away from being
a mixture of Nupe tradition with orthodox Islam. It is
something fundamentally new, unprecedented and integrated
among the Nupe people. This could hardly be achieved without

the intensified efforts of muslim missionaries and teachers



78,

through the organisation and development of the traditiocnal
institutions for Arabic and Islamic studies, Their cefforts
changed the pelitical, economic and social outlook of the

-,

Nupe peoples How this was achieved is the subjeat for

the next chapter.
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Mallam appeointed in March, 1938. His other
religious duties were leading ef funeral prayers
and afficiating in naming ceremonies.
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37 These were the learned Mallams in Islamic
religious knowledge, who travelled from place to
place disseminating the message of Islam. In open
air, they discussed the five fundamentel principles
of Islam, explaining to the muslim audience how to
pray, fast, pay the poor tax and perform the \pilgrimagz.
Many people attended these preachings and,~through
individual eral questions to the preachersy the
audience learnt a great deal about Islam,

38. See Appendix I for one of the Ababic texts
of the Khutbah,

39. Qur’an, 16: 90 which reads

sl 9 sl olawadly Jaadl )—-L Ul ol
oS by sadl g o Siall 5 sLadil s B

o Gy et petnl

40, From what we learn in Nupe history about carlier
Etsus (from Usman Zaki, 1832- Etsu Saidu, 1935) and
from whatsT) witnessed of Etsu Ndayako's reign and
of tha/thftee Stsus after him (Usman Sarki (1962-69),
Musa/Bello (1969-1974) and * Umaru Sanda who came
to ¥hes/throne in 1975, one can conclude that Etsu
Muhanmadu Ndayako was the most beloved of them all.

41. The three ruling houses of the Fulani Etsus of
Nupe are:

(i) Usman Zaki House
(ii) Masaba House and
(iii) Umaru Majigi House.
42, The first son to heed Dando's Counsel was Abdu

Gboya, who took the scholarly profession of Alkali.
Sece Note 22 above.
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43, This was the name of the early muslim
community led by Prophet Muhammad.

44, Shabgm, M.A., Islamic History, (London:
GeUsPoy 1971),y Ppe 127-1354

45, Sayings and practices of Prophet Muhammpad
46. Islamic Jurisprudence.

47. See Note 37 above.

48. S.F. Nadel, Op. Cit., p. 234

49, Ibid., pp. 142 - 3.

50. Thi# was in imitation of /their idea of the

patronage granted to convorties by the Prophet
in the early days of Fslam.

51. The wording isd

o \.‘J_g)._...n:- Y -3 BT O._I” }u aJt v L‘JT ._1___(,_.:,1

. 4—-—13_-‘:9 § 9 dpms ) ¥ B CJ‘ .J_f_-‘j 3
meaning:

¥ witness that there is no deity worthy of
wor§indp” but Allah; He is alone without a partner;
afd. I witnecss that Muhammad in His servant and His
meSsenger, '’

The solemn utterance of this formula by a
non=believer ushers him into the fold of Islam.

52. SGF. Na'-'iel, OEu Citnl po 235
53. al-Nawawi, al-Arba‘in al-Nawawiyyah

(Cairo: al-Matba'at al-Salafiyyah, 1959), p. 13.

54, The 4th Nupe muslim Cercmony, celebrated more
or less individually, is the Birth of Prophet Muhammade
This has been identified by the Nupes with the
Gani which is a traditional ceremony. See

- m— s

Nupe Religion, pp. 217 ff.
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56.

57.

58.

59,

60.

61

62,
63,

64,
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This is the Corrupt form of the Arabic word
Imam, which means spiritual leadcr.

-

It will be remembered that Islam toock over some
pagan practices of Arabia and adgpted them in the
Islamic religious services. An example of such
practices is the circumanibulation of the Ka'bg,
which has now formed an integral part of
pilgrimage to Makkahs

For a fuller description of Great Sallah in
Bida, Sce A Black Byzantium, pp. 143 f%

Salla is a Nupe word used forsthg two ‘'Id
festivals and ritual prayers. It is'derivéd
from the Arabic word Salat which\T@ans prayecr.

Qur’an, 4: 4, 24.

Traditionally, Nupe CGulture does not taboo the
eating of pigs although “there exists a general
idiosyncrasy of this/nature, since the Nupes do
not keep pigs. On.thy ether hand, the prohibition
of intoxicants by (Islam clashes with the grzat intecrest
the Mupes have for palm wine, which plays a promi-
nent role in g@ll stheir traditional sacrificese.

Ve know from the early history of Islam that
Prophot Muhammad named one of his sons after his
ancestor y Prophet Ibrahim. (See Haykal, M.H.,
The Lifé of Muhammad, New York: North American
Trust Publications, 1976, p. 268).

Qur’an, 4:34
Ibid., 60:10
Ibid., 4:3, which reads:

'A-‘-"L: 3 u_—.n:m &l—uﬁ?.’t L‘)—" P,—J ':.-L!’) l—_ﬂ lﬁ.—hSJT—_a . &

»

.....Z.J_..a-l)_j l}—’u\-—:—d- j' l:\:—éul;- 01_-; t!—u 5
meaning :
‘eseMarry women of your choice, two, or three,

or fourj; but if ye fear that ye shall not be able
to deal justly (with them), then only one...’
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66.

67.

68,

69.

70,

71

72.
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The substance of Laya can be leaves, roots
and barks of treos, sand or anything believed
to have medicinal values. Such a substaneé is
wrapped in a piece of paper, carefully Aied with
leathers It is gencrally rectangular_inf shape
and varies in sizes. The muslims maké/Laya by
writing out portions of the Qur’an{oa.pieces of
papers, folding them in rectangular “form and
making them into Laya. The Laya is used for various
purposes such as for protectien, for makimg
profits in trade and for cawusing children to be
brilliant at school. It igealsually worn round
the neck or waist, kept é¢n _the pocket or in the
housece

See Note 11 above
Ancestor's rMameyd
Man of thednext world,

See Nupé-Religion, pp. 116 f.

FiJ3’u’ is an Arabic word which means re-demption
or rapsoming.
Sef _#ans Wehr , A Dictionary of Modern Written Arabic,
gdited by Jo.M. Cowan, (London: Macdonald and Evans
Ltd, 1974), p. 701. The Nupes use the word Fida'u
te mean prayer for the dead, probably because they
think that prayer can redeem the dead. Otherwise, it
is a wrong word to use in this circumstance.

Qur'an, 42:46

Sce A Black Byzantium, pp. 198-215




86. , !
:ttsb

to select
nard Lewis,
son and COey |

. Before his death, Caliph Umar Ibn a
appointed a Shura on November 4, 644
his successor to the Caliphate. Sc
The Arabs in History, (London: iubg\

1950), p. 59. v

T4, Supgps PPe 25-8. e e

75 Usman Zaki should no ‘QEanused with
Usman Sarki: Usman 2Zaki the first Fulani
Etsu Nupe while Usman_S was the tenth. =
He came from the soc uling house, the
Masaba house. Usman i was the founder of

the first ruling douse, Usman Zaki houseo

(See Note 41 a@ -

764 The traditional great ones in Nupe Society
arc rankhoddems, noblemen and wealthy landilords.




874

CHAPTER TWO
EMERGENCE OF ARABIC SCHOOLS

The early history of Islam in Nupeland has=shown that
the first Arabic Schools in the area were established in the
early 15th century A.D., when Islam was introduced. The
exact forms of these schools are not yet ‘known because
of the absence of documentary evidence of their existencee.

However, the fact that a numbér of Nupe people of the
time had cmbraced Islam makés<it possible to suggest that
the traditional form of {Arabic schools existed, some of
which can be scen today.din many parts of Nupe kingdom.

By tha same tokenf one could suggest that these Arabic
schools taught“€0me rudimentary readings of the Qur’an
orally to &£t 1limited number of muslims, so as to facili-
tate the\cOmpulscory daily prayers, which had to be offered
in arabic, the language of the Qur'an.

The first Qur'anic schools known in Nupeland were
said to have been established by Etsu Jibril around
1750 4i¢De The Etsu himself has been roeferred to as having

played a great role in the propagation of Islam in his ﬁraa}
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He reigned between 1740 and 1760, and was the

15th Btsu Nupe after the ancestral Tsoede, He was(recocg-
nised by his Nupe subjects as the first Nupe muslim ruler.
Copies of the Qur'an of hié time were writtem Wainly in

the Kufan style of handwritinge.

Maghribi
[ (1) The /[ . Style of Hand Writing
(Khatt Maghribi )

Nupe tradition has told Tis. that for about a century
earlier, bits and pieces af-éur'gnic texts had appeared in
Nupeland through the samg agencies as had brought Islam
into the area. Thd fi¥st official copy of the Qur'an did
not, however, méke its appearance in Nupeland until about
the middle of*the 18th century A.D. This copy of the Holy
Book wasdgradually rendered into several copies by copyists,
mainly Trom among the Hausa donors, because the Nupes of the
time had-not learnt the art of writing. The first copy of

the Qur'’an was a hand-wfitten one, said to have originated

' from  Maghrib . This is why it was called Khatt Maghribi
or Maghribi Handwriting. The Qur'an was said to have
found its way from ) Tunisia Tl T to Morocco in

North Africane. PFrom Morocco it came to Niger Republie, then
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to Northern Nigeria2 from where it found its way into Nupe
Kingdom together with Islam. Coming as it did before the
arrival of the Fulani Jihadists, it was defipitely brought
by the Hausa muslim traders about the year 9750 A.D. It will
be remembercd that these traders, thrqGgh“heir trade
relations with the Nupe people, brought the religion of
Islam into Nupe country even bef@re*the Fulanis ever thought
of coming to regenerate the #3ith amongst the Nupes. Since

the Holy Qur’3n is the trué&/Smbodiment of Islam, it follows
that wherzver you find ohe, there must be the other. The
very few Nupe schalars of the mid-eighteeth century, there-
fore, had tof'set themselves the task of copying the first
copy of e fiur'an in order to make available several copies

I schools
of the Bock for use in the few Qur'anic / of the time.
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Figv. . 2: Khatt Maghribi part of the first
Arabic writing ever to appear in
Nupeland., The date of its appearan
was about 1750 A.D.

See page 97 for some of the charac:
teristics of Khatt Maghribi
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At the turn of the 18th century, during the re¢ign of
Etsu.lMuazu, the power of the muslim Nupe had reached its
limite. With the arrival of Mallam Dendo andwhis subsequent
occupation of the position of honour in _thé Etsu's Court,
the Nupes became much more aware of the'walues of Islamic
learninge The Qur’an itself, apamb-firom its purely religious
contents, insists on the importfance of learning. It even
asssociates it with wisdom,, \This created a great impetus for
the muslims of the time, to\Iearn the Qur'an. At the Etsu's
Court, Mallam Dendo taught the (ur'an to the royﬁl children
and to cther chil¥en of the nobles., Since Dendo's purpose
was to regonerate the teachings of Islam through the Holy
Book, he gfdEered for the establishment of Qur'anic schools
here and\tHcre throughout the Nupe country of the time.

He sent his colleagues Mallam Musa 3nd Mallam Baba to Bida
and*igaic respectively and encouraged them to. establish
Arabic and Quranic schools there. These schools were not
as organisecd as they are today, but were merely assemblies

of adult males in central places and mosques. Small boys
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and girls were initially excluded because they were
considerecd too young to learn. As time went on,
these schocls increased in number, because of the
increasing demand by the muslim population. As more

information about Islam became available, boys and

girls of ten years and above began to be admitted dinto
early Arabic schools in addition to adult males. | They were
taught by private Arabic and Quranic teachers, whose
numbers also increased steadily.3 Copies of the Qur’an

also began to appear in a better style.of writing.

Maghribi
(2) The New Style of / Handwriting

In the meantime, differenc copies of the Hcly Quran,
Maghribi '
in addition to the /. “Style of handwriting began to find
their way into Nupeland. The writings in these new types of
Quran were much bigger and clearer than those in Maghribi
handwriting,” although the patterns and authographic signs
seem to bé-the same. Apparently, those newer types of
not

writings were/done by hand, but by a special device.
This seems to be so, because of the regularity of similar
letters and vowel signs. Had the writings been done by hand,
some irregularities and inconsistencies in the style

would have been noticed. This latter type of Quranic writing

was called New Khatt Maghribi It was definitely an improvement

over the older Khatt Maghribi



Maghribi
New Knatt o which

appeared in Nupeland arcund the
Middle of the 19th Century A.D.
This piecz was photocopied from
the collections of alhaji Shehu
Makanta Wawagi, Proprietor of
School ‘i, the oldest Quranic
School in Bida.
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Tn Dendo's time, the twe stylesof writing wers usexl
side by side, since copies of tho Qur'3n written in both
styles werc used in Qur'anic schools of the time, Owing to
the scarcity of copies of the Qur'®En at this period of
developuent of Qur’anic schoels in Nupeland, E:é:§\

Mallams resorted to a devise whercoby writte %ters or
vaersecs of the gur 'an could be made avai{&t} to the learnerse.
(The scarcity at this fermative nerio ‘\35 as a result of
short-supply by the Hausa trader éﬂ the _North).

With the assictance of local é§5>enters, howev:r, some

forms of slates wcre pre AEE’ sut of wood for use in

qur 'Ani~ schools. The<&?rst wooden slates were necessarily

rough and oFf VQr%.S: quality, bhut they proved ;ery invaluabl

becauss thoey pEAQEﬂed a means of egasy dissemination of

Qur’anic nesgsagk. On thom, chapters and verses of the

Qur’Entdss?cmittan and erased at will. But once a

chap'ﬁx; part thereof wes written down for a pupil,

i{:>ta not washed away until after the pupil had mastered

its reading.
Tn this manner, the pupils took pride in frequent
washings of their wooden slates since this indicatzd the

spead with which they could master the reading of the

Qur'Sn. This practice generated a lot of healthy competition:
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amongst the learners of the Qur'an.: It succeeded so

well that the Qur'anic Mallams also became active patrons of
local carpenters. This is the origin of learning the
Qur’an by wooden slates in Nupeland. The practicedis
actively in use in some Quranic schools cven today.

At that carly time, there was no attemgt by any consti-
tuted authority to organise or control the traditional
Quranic Schools or their methods ofgdmparting knowledge.

The majority of teachers, therefore, taught in their own ways,
in their homes, where individu@l”™ pupils or groups sought

their services. The Currpictlum rcmained simply the Qur'an,
because this was what (the“Mallams themselves knewe As time
went on, both the  demand and the Mallam's need to =arn a

living formalised\ the teaching service, at least, as far

as pupil's parents were concerned. The parents had to submit

a formal application, albeit verbally, to the Mallam, who would
charge-some nominal amount of fees on the approval of the
applic€ation. He also charged some unfixed fees as the pupils
‘reached Surah al-A'la and some certain stages in their reading
of the Holy Ehc:ok.‘1 Such stages were usually determined by the
Mallam himself, as he thought appropriate. This was a device,
by the Mallams to indicate to their pupils' parents the

|
vi
importance of the Devine Revelation. :1
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Apart from Mallam Dendo, the only noteworthy HNupe
traditional ruler who contributed a great deal towards the
establichment of Quranic Schools throughout Nupeland, was
Etsu Saidu, a grandson of Masaba. His contributions were,
however, under-estimated because, unlike his prodecgSsors,
he could not execute any expansionist policicse. (The

did
popular Pupe opinion, thercefore, was that helant play any
significant role in propagating Islam amongst his peoples
It should be remembered that Etsu Baiduw*shreign coincided
with the period of excessive contrgInof Nupe kimgdom by
colonial masters and, therefore, he was unable to wage
wars against any neighbouring territories with a view to
spreading Islame. Instead, he directecd his attention to the
consolidation of the _ faith in his arca of jurisdiction. He
did this by encoupaging the acquisition of Islamic learning

through Quranic sehools. Himself a learned man, he partici-

pated activelyvin the teaching of the Qur’an in every Quranic

school he.kstablished. He also encouraged his followers

to teagh’/ the Qur’an and to establish schools for this purpose

in their arcase. When he died in 1935, his enthusiasm in this

dircection was taken over by his successor, Muhammadu Ndayako,

who was also a Quranic school Mallam, More Quranic schools

were established under Etsu Ndayako, who reigned between 1935

and 1962. In cach of them reading and writing of Qur’'anic

verses were, among other subjects, emphasised. Meanwhile,
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ordinary cursive Arabic writing began to be noticed in some

copies of the Qur’an.

(3) The Ordinary Cursive Arabic Writing (Khatt al-Nuskha)

About the beginning of the present century, yet another
development in the art of Quranic writing appeared{in Nupe-

lande This type of writing was called Khatt al-Nuskha or

ordinary cursive Arabic writing, which is mdch \more refined
than the earlier Kufan styles of handwriting. It is chara-
cterised by beautiful decorations of.eacH page, especially each
chapter headings It is clear by the.beauty of the writing and
the neatness of the pages that the whole exercise was done
by a type-writing machine., \One striking difference between
this style of writing and’ the previous ones is that the fa
has just onc dot on(tep”of it instcad of at the bottom ( & ) as
is the case with/the first two styles of writing. Similarly,
the gaf of thg“present writing has two dots on top of it ¢ @
Maghribi

and not just one as is the case with the L style. These
differénces, minor though they may scem, are capable of
confusing the learner unless he receives initial explanations
about points of differences, Quite a number of Quranic learners
I have interviewed told me that they knew only one type of fa_
or gaf and that they were not familiar with any other.

Maghribi
Some Mallams explained the fa_ and gaf of the / style,

not as a difference of style, but as an old style of writing

the Qur’an, and that the ordinary cursive Arabic writing was

an improvement over i



98.

(4) The Latcst Ordinary Cursive
i 6. S ——————— e ———————
Arebic Writing

Today, the first twoe types of Quranic writings, that
is the Maghribi styles, are being gradually phased out from
Nupe Quranic and aArabic Schools. The reasons for the
disappecarance are clear: first of all, in view of Jthe¢ modern
technological development, type-writing machimneg have been
invented and widely in use. It is no londgeffnecessary to
sit down and write the whole of the ur™aw by hand. Even if
cne wants to write, it is no longer _€eonomical to do so
because, it is possible nowadays$, to purchase a copy of the
Holy Bock at the cheapest ratge) Secondly, those who have
the urgce to hand-write thi, whole Qur’an becausc of their
conviction that such is a pious act, find that it takes
them ycars to complete the writing of one copy of the Book.
Despite tHe. Invention of Arabic type-writers, there
are somc Malléms whose interest in writing the Qur'an by hand
is never diminished. This, precisely, is the reason why
hand=gedttcn copics of the Qur’an are still circulating in
some=-Quranic schools in the area. On the other hand, the
most common and up-to-date copies of the Qur'an, those written 1
in ordinary cursive type of irabic writing continue to find

their way into Quranic schools throughout the Nupe countrye.
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I DEVELOPMENT OF ARABIC LEARNING

Gradually, there arose an improvement in the physical
form of Jrabic Qur'anic Schools and gencral methods.of
imparting Arabic learning. The early stages were
charactcrised by high regimentgtion of learnegg=and
mechanical memorisation of large portions Of “he Qur’an,
both factors being dictated by the way people understood the
religion of Islam. In addition to_th€ Qur’an and general
Arabic learning, the learners werewalso trained in the
correct mcthods of ritual purity and worship as well as in
the primary laws of social, kehaviour. The Schoels were
attended daily except Thursdays and Fridays which wmere
reserved as holidays.\ Lessons were attended only for an hour
or two in the prnings of the two days. The whole course
of instructisa might extend to nine or ten years.

Meanwhil&,\lct us discuss the methods of teachinge.

Teachor/~ centredness and regimentation of learners

The early Arabic Schools throughout the Nupe country
were characterised by thefact that methodology was heavily
teacher—~centred, not learner-centercd. Both the knowledge-
content and behaviour content of the Curriculum.were often

exaggerated to the disadvantage of the learner. Except
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that it was regarded a pious act, the recitation of portions
of the Qur'3n Adid not have practical meaning to the learners
because, thcy did not often understand the significance

of what they recited. In training the learners' behaviour,
teachers often over-emphasised the notion of ohedience

and impressced it upon the learners so much tHSEt some
eventually followed the teacher slavishlys This kind of
rote lcarning was not found in the centemporary Western

orient~? Schools, because tcachers\there woere trained.
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IT ARABIC LEARNING VERSUS WESTERN

ORIENTED EDUCATION - AN EXPERIMENT

According tn the general understaniding of Islam among .
the Nupc pecople of the early 20th century, an illiterate
orthodox muslim father5 would prefer sending hisUeghildren
to Arabic schools, where they would be broughtfup in the
traditional muslim ways of life, instead.of “senling then
to western!oriented Schools where it wasabelicved they
could become indifferent to the IsPamic religion as a
result of é:ining a sophisticated/ type of education therein.
Morcover, such secular instituffons were very few in
comparison with the numg¥ous irabic Scheools all over the Nupe
kingdome Since this period was characterised by intensive
celeonial cnntru;,-muslim parents generally considered

L

WJestern type ¢#7) egducation. Christian educations There

were missiendS¢hocls, no doubt, and these emphasised
christian 5£udies; but government and Native Authority
Schegds 1id not teach Christian studies at all. Nevertheless,
they were all regarded Christian Schools by the generalily

of the pcople, because they, were all western oricnted.

I'his undcrlics the recason why the Nupe muslim parent saw

the Buropean style of education, not as an agent of

social chamge, or 2 force directed towards the implementa-
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tion of ideals of society, but as a direct conflict
between Europcan Christian Culture and Nupe Islamic
Culturce

He was not prepared, therefore, to accept/a foreign
Culture which, he believed, w=as all out to updermine hﬁs
own Islamic Culture. This argument help§)i® explain the
reason why response of parents to Arabic, Schocls at the
beginning of the present century wias more enccuraging
than it is today. In modern time, it is discovered
that Islamic cducation taught(in traditional Arabic Schools
does not provide equal jeconomic opportunities to the
people as does the cfucation from Western Secular
Schools. Seo, thé &ducatiocnal pendulum swings more
to the side of Western type of e¢ducation than education
in Arabic, S8chools.

The, péndulum did not, however, begin to swing
allewefih a sudden on its own. Concerted efforts were made
bysithe Native juthorities of the time to incorporate a
more up-to-date type of education within the context of Arabic
education system. For this reason, a secular Native
Authority School was built in Bida in 1912. In it, Arabic

and Islamic rcligious studies were made important features

s bhii
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of the Curriculum.6 In addition, the three R'g were taughty
not in Enalish but in Hausa, although Hausa is
not the language of Bida people. This venture succeéded

in encouraging the muslim parents to send their clildren

to the sccular primary School for the first timcy It was
also. the first time that the study of aArabieywas introduced
into the Curriculum of such primary Schoolse Owing to the
impact of Western education, methodology in .rabic Scheols

changeda

Influgﬂpe of Western Sccular Schools

.

Today, as the gengral/approach to the study of.
Arabic improves in MArzsbic and Qur'anic Schools, all the
secular primary Schpols throughout the Nupe country do offer
Arabic on th#€irNtime-tables., In Arabic Schools, the learners'
regimentation is gradually becoming relaxed as the teachers’
methods, become less teacher-centred and more learner-centred,
This is az 2 .result of Contact between the two systcoms
of education, My recent experiences in a number of Arabic
Schoels throughout the area under study have supporterd

this asscrtion.
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IIT, SAMPLE STUDY OF SELECTED

ARABIC SCHOOLS

A special study was undertaken of a cross-section
of iArabic schools in each of the four locad Jgovernment
areas of du (Kwara State); Lavun, Agaiesan! Lapai (Niger
State)e The fifth, Bida in Gbako l@cal government area,
being the largest and the traditienal centre for Nupe
culture, presented the incentiye’for investigation into
more aArabic Schools. Herd,s Seven different arabic
schools were studied, whieh bringsto eightecen the total

number oif schools studied as shown in the following chartas:



sz,r Mame of Prorictor Date No., of Qualifi- Curnficu= Sullling and
Schoul estab- Teachers cations lum othor faci-
lished Organi- lities
gation
% R | TS S——
1. Lnsarul Alhaji Octo=- Five (5) All pro- Qur’an Purpcse-built
Iclam Abdullahi ber, ducts of Figh and classrooms in
School Faki, Lafi- | 1950 traditiomal Hadith temporary
agi Arabie structures,
Edu LeGoelie Schoals Blacliboard,
decls and
benches for
pupilc
Ve /rabic Alhaji Decem Four (4) Teachers Arabic Purpose--built
and Muh ammad ber, 2 permanent Grade Two Language clazsrooms
Islamic Haroun 1967 2 Youth Certificate Qur’'an in pzrmanent
School Corpers in Arabic, Figh structuscg,
one gra-— Hadith Bleck buards,
duate and desks and
one N.C.E. 28 for
-
-t e s s am— - aa s a e e A e a—
. Masicul Alhaji Janu- Four (4) All product All product | Only cnoe pur-
Is’am Muhammadu ary of tradi- traditional | posc Luilt
School Sani 1960 Quranic classroom
! Schools in tomporary
! structurc,
' No Zacili-
' ties at all
- Dhare f{loor

Table 1:

Total number of private

irabic Schools

Studicle
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Building and
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Heme fj Proprietor i Date {No. of Qualifi- Curriculum
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e available
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3/N i ame of Proprietor Date ! No. of Qualifi- Currieulum EBuilding and
i School ostab- ¢ Teachers { cation { Organisation jother facilities
4 - blished! i ! 1
__-_‘__;H_ I ;_ 'i“_ 1 é — i aa - an
13 tTlnivyalialhaji lMarch, Cne (1) Product of Tafsir, Zaure or Tradie-
Zchool Yusuf 1950 of Quranie Hadith and tional Hall. Ii0
Alfa Gbako School. Versed | Figh other facilitics
LoGeste in Tafsiny,
Hadithwand
SIS T NG a Figh -
Alkali lay, Twelve “11 ) products Qufgh, Tafsir, Zaure or Tradi-
Yahya Ibn 1936 (12) of/ Quranic Hadith and tional Hall, No
Jibril other facilitics
Gbhako
LoGede
o S 5 LS R R
Alhaji ipril, || Niné All products Only Gudin Zaure or Tradie-
Makanta 1962 (9) of Quranic tional Hall, lio
ngale Schools other facilitics
b —— ko h A - LoGo;‘x. - Y A s s e s.m e B s e
16, Islami- (Alhaji Abu | fMaxch, Two (2) Both products Quran and Purpose=built
niyyahn Katako 1956 of traditional| Islamic in tempcrory
School Agaie irabic Schools| Studies structurc. No
) LsGsAe other fecilities
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f sSchool | § ERRsE Teachers! | cation Organisation { other facilitics
ISR SRPASOS .. Iished ' AV
%% uranic | abdul Kadir| June, Three Higher QufEn, Purpose-built
Cum Batachi 1978 (3) Muslim Studies | Hadith in temporary
Iclaoni- | Lapai Kano. \Iwo are and Figh structurc.
yyah LoGaille products of No other
School traditional facilitics
Arabic Schools
18, | Arabic/ | Hassan Novem- | Seven All, apart Arabic and Purpose=-built
Zuranic | Nasarawa ber, (9 from propri- Quran with with basic
School Lapai 1969 etor, have more cmpha- facilities
LoGoAe basic prima- sis on
ry school Arabic
education in
adddition to
a knowledge
of the Quran
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(1) 4 _special study of .lkali Yahya be Jibril

alkali Yahya b. Jibril was the first proprietor8

and founder of school No. 14. The Curriculum of the school
centres- around the Qur'an, typical of any Qufahic

school in the area. The Islamiyya section al@e. functions on
similar pattern of Curriculum in sister seh@ols throughout
the arca, and there is no need to go intovdetails of their
workings herees However, because ofihds wide knowledge,
powerful foresight and great cofitributions to the cause of
Islamic learning throughout_thé Nupe country, the proprietor
is worthy of study. He died in 1968.

The late Alkali Fahya was born in Bida on Jui} 10,
1909 to a fgmily eflQuranic Mallam, Sheikh Jibril Ibn
Muhammade S aghild, he studied the Qur’3n in his father's
Quranic sch&gl-and acquired proficiency in reading the Qur’an.
He also studied Figh, Hadith and Quranic exegesis under
his £akhtre aAs a product of the traditional Arabic
school, he was appeinted a judge in 1950 by the
late Ztsu Nupe, Muhammadu Nda yako. By gradually widening
his horizcn of Islamic learning, he became one of the
learned Arabists that the Nupes have produced. For many

years he taught his pupils to read /rabic and the Qur'an.
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He retired from the service of Bida Native Juthority in 1960
and becamec a preacher. In this capacity, he contributed
immenscly te the dissemination of Islamic ideals. / Although
he was not appointed a mufti, he used to give Fatwa9 on
rcligious questions brought to him from the/Nerthern

parts of the country and his treatment of such questions
won him rcspoect amongst fellow learned Mallams., He was

a prolific .rabic writer who wroté several unpublished
works on politics, history of Is¥am and Islamic theologye
Some of his writings are 3irah “of the Prophet; al-sidq

Murrun; Hujjat al-Khasim and Diya al-Qabil. Unfortunately,

. —— e P . 0 - -
all his writings exist in manuscrlpts1 s one of which will be

discussed here.

(2) a1~SiQS_Murrun11 in Manuscript
Sengns

The\ tittle of this work, al-3idg Murrun means truth is

bittere \ The work is contained in twenty-eight folios,
writteh in the Kufan style of hand-writing with writings

on both sides of the paper. The folios are 16cm x 20cm in
size. There are, on the average, nine lines per pago,

with about five words per line. The pages are not

numbered and there is no indication of the dat@ of compila-

tion anywhere in the manuscript. From the look of the
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paper used, howuvar, 1t i1s estimated that the work was
probably compiled between twenty five and thirty years
ago. The handwriting is bold and cl@zar and the fitle

page contains the following in translation:

This book, Truth is bitter (is

composed) by Mallam Yahya4 popularly

known as judge of Kutigi, a native

of Bida, a Nupe by txibe, a member

of the Tijjaniyya'\@rder and a

Nigerian of Nofthern origin.
al-Sidqg Murrun opens with w(brief introduction of the
purposc for its compil@btion, which the muthor describes
as the outcome of thrxee questions thrown te him by his
brother muslimg. The first question sought for an expla=-
nation abouf the denial of some Quranic verses (by some
people), “thevsccond, about the choice of places for
worshippihg ..1lah and, the third sought for clarification
of the question of smokinge The author then went on to
theat these questions one by one in accordance with the
Qur'3n an? the Hadith, having warned that the answers to

these issucs might not be what the public, or the

questioncrs in particular, expected. His answers
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were compiled into forty six difficult pages of poetic
classical
language. His Arabic language is of the / type

which dofices most of the current grammatical ruless
The style of writing in the manuscript has alded so much
to the difficulties of the language that the-enly
authoritative exponent of the manuscript would be the
author himself. Nevertheless, a contemporary of the
author, Mallam ibd al-Qadir from Yaela has managed to
decipher the manuscript with.somg success., He was so
impressed that he composedi\a Qasidah12 praising the
author and his work.‘13

Mallam 'ibd al-Qadir is not a Nupe man, He is a Hausa
from Zariae. HeAls one of the non-Nupe Mallams impressed by
the learning( of, Alkali Yahya and his contributions to the
propagation, of Islamic idecals throughout the Northern Statess.
His wrilingsy though nowhere near literary master pileces,
ace,"an attempt to put on paper, his discourses of variocus
Is¥amic questions. This is commendable in that it is
capable of providing some basic refercnce sourcas for students
of Islomic studies in Nupe area. It proves also that the
Islamisation of Nupe pcople is not taking place in an

atmosphere completely devoid of written records.
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The Alkali is one of the very few Nupe people who wrote

down what they taught about Islam and its ways of life.

He also wrote several works on various Islamic topics

ranging through the five fundamental principles of, the

faiths He is thus a representative of the firstrgeneration

of learned Arabists and Islamists of Nupe onigin. Members

of this group of Mallams are ncot many in Nupeland. They

coull be likened to a pyramid, at the\Base of which, we

find plenty of ,rabic Mallams, Quranic Mallams and

Muslim preachers, who never weité down what they teach or
preach, They form the soldid base of this imaginary pyramide.
Half-way through the pyramid, we have progressive learned
Mallams who constan€ly, widen their own academic base

through rc:earch.at their own level. Such Mallams have

not received, wésStirn type of secular e:ducation but nevertheless,
try to put ‘onf’ paper their teachings and discourses. To this
group dbedongs .lkali Yahya, author of the manuscripts discussed
aboves”’ Such Mallams are not many but if they could be
discovercedl, 1t will be possible to assist them develop their
talentse Their writings coﬁld be published and thousands of

muslims could benefit by them. »t the top of our analogical
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pyramid arc the elite, who belong to the present generation
or what we might call the second generation of learned
Arabists in Nupeland, Representing this highly educated
group is Sheikh hmad Lemu, an educationist, an\Islamist,

a judge and an author of several works on Islim. His

s " . X 15
publications include The Young Mu511m14, Tagsir Juz' '.mma,

and How to perform Haij.is Sheikh Lemuais, himself, a product
of one of the traditional Quranicsschoolsin Bida and it would
be incomplete to study the develdpment of arabic schools

and Islamic learning througheut the Nupeland without
discussing his key contributions.17 Meanwhile, it would
suffice to state that his contributions in bridging the gap
between the traditienal sirabic schocls and the so—&alled
modern type of Western secular schocls throughout the

area are grg¢at,
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RABIC ISLAM INSTRUCTION Gorr
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Plate 2: Alhaji Adama Banwuya, sitting in
front of his IslamiyyahSchool -
School No, 10. Notice some of the
pupils at the background.
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Plate 3: Sheikh Yusuf Alfa, Proprietor of School 13,
the 'Ilmixxa_'] school., He is also the Imam
of the Bida third Juma'at Mosque. '
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Some efforts and time have been expended in undertaking
sample studied& of traditional arabic schcools throughout
the area under-stuily. The efforts have, however, proved
worthwhile because they enabled me see renl situatiions in
their natural setting. The studieg were undertdakéen with a
view to determining the stages of development) as reflected
in the schools. Three types of .Arabic seh€ols were
discernible throughout the area, from\EdW Local government
area of Kwara State, that is, the sguthern extremity of
Nupelanl, to the Eastern extremity/of Lapai Local government
areas «lthough the threce typeés of schools were not much
different from zach othery each was sufficiently represented
in the study. My experiénce in the'schools has shown that
various stages of development were also representeds

A numierpef.schools were still operating on stages not
very far fifom whoge they had set off because, both the
teachers and the pupils continuced to be highly regimented in
their approach to study and learning. Schools 5 and 7 in
Lavun Local Government area, for instancse, were still on the
early medicval stages. 3o also were school 8, 9, 13 and 14
in Gbokc Local Government .Jwrea. On the cther hand, visible
signs of devclopment were observerd in some scheools,

especially schools 6 in Lavun Local government area,
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16 in Agai@ and 18 in Lapai Local Government Areas.
These schosls have achiceved a more up-~to-date crganisation
of Curriculum content and methods of imparting knowledge.
Howevor, thore yas still some room for improyément.
The schools were also aware of the values of \éxtra-Curricula
activities because they attempted to intpeduce them.

The schools which have made the most spectacular

and

progress were found in Bi&alpafiagi. These schools, although,
being run like any other .rabic school in the land
(on the goodwill of the Mwslim Community), were operating on
similar basis to any mélcerh secular institutions in the area.
They used up=-to-date eguipment such as blackboarf, desks
ans! benches foryStudents, tables and writing materials for
teachers whide ‘some provide their pupils with meals and
uniformse \/AThaji idama's school in Bida and .lhaji
Haroun?'s ¥n Lafia%i provide these amenities to their pupils.
Threugh perconal contact with teachers there, it became clear
tes/me that they were ready to accept any changes in the
general appreach to Arabic school learning as long as such
changes were likely to bring about the desired development
in educational system. The schools look for aid and obtain it

some, aspecin2lly schoel 12 in Ghako Local government area,
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obtain assistance even from foreign Arab. . countries.
at the time of my visit, two of the schools - numbers 2
and 12, had graduate teachers on their staff.18

It scemed to me that the desirced improvementSwere not
coming fast cnough into some arabic schools\b&cause of a
number of factors. Pirst, the schools weré being run on
charity from the muslim community, %herefore, there was
scarcity of funds for their day=tS=iday runningy Secondly,
the majority of teachers in gmost schools were ill qualified,
sc that evoen if changes weré to come for better, the teachers,
coul? not adapt themselves tn such changes because »f their
insufficiont qualifigations. In this circumstance, a mini-
mum qualification of primary school leaving certificate
might be rcecemmended as pre-requisite for embarking upon a
meaningful_%tudy of the Qur'an by the teachers. In addition,
the #adcHers should be able to read and write simple
swabic, Hausa or Nupe to enable them communicate with their
pupils with rclative case.

.4t present, the i1l qualified Mallams in the .arabic
schools scem quite happy with remaining in Quranic or
arabic schrols teaching the Qur'an throughout their lives.

Many of them are not literats even in .rabic, and if they
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want to write down what they teach, they are incapable of
doing soe On the other hand, there are a few really
learned Mallams whn, in addition to teaching in their type
of arabic schools, also try to write down theirsdiscourses
in Arabic for the benefit of future generatignss . repre-

9
sentative lfallam of this group has alreaily/been discussed,1

although we have said that he belonged to the first genera-
tion and has, therefore, basen overtaken by modern scholars
of Islamic studies. The best aeprescntative of this group -

is ilhaji Sheikh shmad Lemus
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Iv THE ISL/MIC EDUCATION TRUST

G153 Sheikh .hmad Lemu

Sheikh shmad Lemu was born in 1929 t¢ a _family of
traditional Quranic Mallam in Lemu near 8Ma. His father,
Mallam Muhammadu Baba Katun founded a Quy¥anic school in
Lemu in the early 1920's and proddeed® scveral Quranic school
graduates, who later established, their own Quranic schools
in various places in and a¥oymd Lemy and Bida. Before
Sheikh .hm2! was born, His father had left Bila for Lemu,

a village about 25 kilometres north of Bida. He lived

and establishe? a Aamber of Quranic scheols there until he
died in 19504~ Bgfore his death, he taught 3heikh .hmad

how to reaf fthe Qur’an, which Sheikh completed in 1950.
Sheikh hal/earlier been sent to the secular primary school
in Lémuy in 1939, so that for two years, he studied concurrently
M Bhe sccular as well as in Quranic school. He completed
his stulicd from Bida Middle School in 1948 and proceeded

to the sch~ol for arabic studies, Kano in 1950. He left
that cellegae in 1952, having trained there as a Grade Two
israbic tecacher. He taught .arabic and Islamic studies in the

then Provincial Secondary 5chool Bida between 1956 and 1958
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before he went for further studies at the London school
of African on! Oriental Studies, where he obtained his
Diploma in .wrabic in 1955. He proceeded to tHeyUniversity
of London in 1960. There he graduates with“honours in
history in 1964.

Versed in both Arabic and English, Sheikh ~hmad
worked in several capacities, admniwistering studies of
Islam in the former Neorthern Wigeria as well as in the
defunct North=Western State$ / In 1965, he became principal
of school for .rabic stuwlies in Kaneo and in 1966, he was
transfer? to Sokoto a8’ Principal of the newly established
Collegae of .rtsfand Islamic Stwlies there. When new states
were createdifl) the country in 1967, he was appointed
Dirzcteor/of\Planing for the North Western State Ministry of
Education. In this capacity he was able to carry out plans
fer the enhancement of Islamic education throughout the State.
HIS first step was to make compulsory the study of .rabic and
Islamic religious knowledge in post-primary institutions
througheout thae North Western State. This included two-thirds
of Nupelands His first problem in this connection was

shortage of teachers in the subjects. He reacted to this
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by recommending strongly to the State government that
teachers be recruite! from the 3udan to teach these subjectse
He had the privilege of being appointed on severalk
occasions to lead a team of specialists on sucheregruitment
tours. Because of his foresight, Sheikh Lemu/d¥d not forget
the teaching of Islamic studies at the Primafy school level.
As the first step for providing teachéxgs for this purpose,
he initiated the formation of Islami€>Education Trust
(I.E.Ts) towards the end of 1968,

it present, Sheikh #hmad Lemu is the Grand Qadl of
Niger State and the Natfefial President and Patron of the
I.E.Te 1In all his yar®els capacities, he contributed
immensely to thefgause of Islamic learning, not only through-
out the Nupe kifigdom but also throughout Northern Nigeria.
Through hi’s Snvaluable contributions he has ably laid a
sulid Feundntion for bridging the gap between the traditional
Arabic ‘schools and the more modern western type of secular
insfitutions throughout the Nupeland. Through this organisation,
i.e¢ the I.Z.T., which was formed primarily to provide teachers
of Arabic an? Islamic studies for primary schools, he was
able to recruit students from traditional .arabic schools and

train them as teachers for secular primary schools. He has
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succeeded, to a great extent, in this wventure, thus bridging
the gap between the traditional and secular institutions,

particularly in Nupeland.

(2) The Islamic Education Trust (I.5.T,)

The importance of I.E.T. lies in the fAect\that it is a
nation-wiile organisation directly concernad wikth the propaga-
tion of the teachings of Islam, not onky-in the Nupe country
but also throughout Nigeria, as weshdll see later. The
original aim of the crganisation\Was’ to combat the accute
shortage of teachers of .wrabicSand Islamic studies at the
primary school level. This aim was later expanded to cover
the supply ¢f such teachers even to post-primary institutions
in the former North, liestern Nigeria. although the crganisation
took

/ root in lupelanflg~its headquarters was at Sokoto, the State
capital whiehMalso included Nupeland. It began tc train and
supply tgaghérs first, to primary schocls and later to post-
primapyaschools as well. The primary school teachers were
recruited from traditicnal Arabic and Quranic schools while
the post-primary school teachers were recruited from primary
school lenwvirse Each group trained for five years to

becomz fully qualified,
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The organisation's role as a kind of stop-gap institu-
tion betweoen the traditional Arabic schocl system and the
more modcrn secular institutions in Nup<land cannot be over-—
emphasisal. It has trained several hrabic Mallams in.the

ane

areaﬁwill continue to do so for a very long time foScomeo

In addition to its training programmes, it has%gStablished

a bookshop in Minna, the 'Ilm Bookshop!, whieh¥brings in

thousands of books on varinus aspects of_Eslam from all over

the world, ant sells them to the musdin reading public

throughout the country. Some of thévnotable indigennus

authors whose books are readilyN\fund in the I.E.T. Bookshop

are Dre MoOedeo sbdul of thé Départment of .wrabic and Islamic

Studies, University of«Ibadan, Mrs. alshatu B, Lemu of the

I.E.Ts and Sheikh Lemy himself. These Islamists have
cenfriébuted immensely to the development of

Islamic or /rabid€ Studies in Nupeland as mamy of their

books arcebdihg used in most of the Islamiyyah schcols in

the arcaNdodaye.

4 new type of Islamiyyahschool has already evolved around

the I.C.T. Bookshop. The scheol, under the patronage and
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tutorship of Sheikh Lemu's British wife, is solely for
hmuse=-wivaes resident in and around lMinna. It organises
courses ¢f instruction in the basic figh and reading from
the Qur'an.”® This is the peak of the traditional jrabkit
School sysicm which began to grow in Nupeland abhdut “two
centurics agos There is still plenty of roomsfor®improve-
ment in all the schoelsy nevertheless, theyghave had
tremendous impact on the Nupes and thedwe €ulture throughout
the agese The aims and objectives of pthese schools and

the extent of influence they have hal upon the Nupe people

will be examined in the next.chlapter.
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NOTES .ND REFERENCES TO

CHAPTER TWO

Muhammad Bello, Infaq al-Maisur, (Cairo:\bepd.,
1874), pp. 48 ff.

This information was collected in a vWiscussion
with Zheikh .bubakar Sadiq, Supcrvisor fdr Arabic
Studies, Niger State Ministry of Edycation, Minna,
Intervicwed on February 28, 1982.

« major information con the”&arly .arabic and
wranic Schools in Nupeland masyObtained in a
discussion with Nlako Giwa,, &'n of the late
renowned Nupe Oral histordan; Ubandaki Kole Giwa.
He was interviewed on March 9, 1982,

There is no stangdagd fees charged by the private
Aarabic Schools thpough®Gut the area under studye.
The fee varies fsam school to schoole Some Schools
even prefer todlgeave it to the discretion of the
pupils’ parents. ' Similarly, the stages at which
fees are chapgad by fec-paying schools also vary
from schodl/id school. But, some of the common
stagcs afe after completing the first hi2b
(strah \a1!4'13); the sixth hizb (sirah al-Muja dalah);
the thisticth and sixtieth ahzab

Mot mothers because, traditionally they had very
Litktle say in running the home.

Hillard, F.H., Education in British West africa,
(London: Thomas Nelson, 1957), p. 163.

The three R's are Rearing, Writing and Rithmetic.

Tne Scheol has had two proprietors since its
establishmnt in May 1936. The present proprietor is
wlhaji luhammacdu Baba Saba Yahya, son of the founder
af the schoole.
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Hans Wehe , Op. Cit., p. 69

I must express my indebtelness to 5l1hegY
Mluhammadu Baba Saba Yahya, for allowidg/m& to study
thr-e of the Manuscripts( See .ppendikx II for part
of the manuscript)e.

sec appendix IT for part ofi, th® criginal manuscript.
Arabic
This mecans a short poem{~See Elias, Modern/Dictionary,
(Cairo: E«M. Press, 1965)¢pd 543. Also sce appendix III
for part of the Qasidah.

‘Sce /ppendix IIT¢Epx\a photocopy of part of the

E R

Islamic Publdi&ations 3Bureau, Lagos, 1973,
Grskiya Corp®ration, Zaris, 1975
Islami'g Publicaticns Burcau, Lagos, 1976.
ForsSheikh Lemu's brief biography and
cengributions te Islamic learning throughout
Nup.:lgnd, see ppe 1225
‘upra, pp. 105-107
LD:}J_UE_E’ PDe 110=114 -

For :detailed discussicns of religious activities
of the I.B.T., sec chapter six, pp. 245-53
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CHAPTER THREE
ISLAMIC EDUCATION AND ITS3 IMPACT

In order to facilitate a better understandiany of
the discussiocns in this chapter, it would bd desirable
to encroach upon the realms of sociology ‘“ef education,
however bricfly. This raises two basi€ questions:
What is scciclogy? WwWhat is educati®en? Education has
been defined as an activity which''goes on in a @oclety;
its aims and methods depend wpeh the society in which
it takoes place .1 This~is\a simplified definition based
on the 'lestern classification of knowledge underlying
the moduern systend &f education, now prevalent in muslim
countrics, It™is)based on a secular concept which ignores
the nccesgipyNof faith as the basis of action as required
by Islafe.) It considers whatever training that Natural
Sciences, Sccial Sciences and Humanities can give as

suffici:nt for the growth of human personality.
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T SOCIOLOGY OF MUSLIM EDUCATION

According to Islam, no definition of education or
classification of its aims and objectives is possgible
unless thc nature of man and the significance. of Knowledge
are first male clear. Islam teaches that ¢nan'is composed of

material.
body and soul: soul is rational while bady is.i He
is a unity as an individual and his_ Imdividuality is
referred to as the self. He is €ndowed with attributes
bestowed by Allah. He possesgscs spiritual and rational
organs of cognition such /s the heart and the intellecte.
He also possesses faculties relating to physical, intellec-
tual and spiritual,Vision, experience and consciousnesse.
He is forgetful~by, nature and inclines towards injustice
and ignorances ~His most important gift is knowledge which
pertains foMipiritual as well as intelligible and tangible
realitdcse Knowledge must guide him towards a high
ultimate destiny in the Hersafter, which is determined
by how he conducts himself in this worldo2

Islam itsclf is a special body of knowledge granted
to man by Allah, Who is the source of all knowladge:
Knowledge is a trust which must be borne with responsibility,

justice and wisdom, with reference to man and nature.
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In nature are found signs of knowledge which must be
approached with purity of purpose.3 With these classifi-
cations tho meaning of education in Islam is given, as

« inherent in the cannotations of the terms Tarbiyyah
Ta'lim and ?a561$ taken together. What each §f™“thcse
terms conveys about man, his society anl hisvenvironment
in relation to Allzh is related to thd,cthers. Together,
they represent the scope of educatien~in Islam, both
formal and informal.,4 According to6 Islam, education

aims at the balanced growth~of the total personality

of man through the traipinghvof his spirit, intellect,
rational czelf, feelings)anl! bodily senses. The training
imparted te a musdim should be such that faith is infused
into the wholig. & his personality to create in him, an
emotional ft&achment to Islam which will enable him follow
the Jur'th,fnd the Sunmahe In this manner, he will be
goverhed by the Islamic system of values, so that he may

. - 5
realisc his status as Khalifatullah® to whom ..llah

has promise! the authority of the universc.
Ve may now gc back to the question: What is socinlogy?
Sociology has been define:l as the stuly of society,

although not the whole of that society, since other
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branches of the Social Sciences also attempt to study
society. The extent to which different functions of
socicty gan be isolated for stuly is the justification
for the different éisciplines of sociolgy, anthropelogy,
economics, political science and the rest of them, which
make up the vast field of study of human beings.'called
the Social Sciencds. Studies of any elucational system
and its impact on the society in which i® operates is,
in effact, a study of the social s¢hences, since it
ought to cover all man's activities in life, which are
interrelate:dls But, what 1i€tThguishes Social Sciences
cach
fromiother is the particular aspect of human

which each\selects to¢ focus upon. The central
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concern of socliolbgyvis the social relationships of
mankin’ and thHé.Seciology of education 1s the stuly of
relations JDetwéen education an:dl societye In this chapter,
we are, cyndtrned with the examination of relationships
betwecn Tslamic education an<d the Nupe Society in which

it\operatese
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IX AIMS AND OBJECTIVES

The aims and objectives of muslim education in
Nupeland are the same universal aims and objectives’ of
Islamic education, which seek to develop the childfs
personality an/! prepare him for membership ©€f~his muslim
communitye. The muslim education in Nupelan# is, therefore,

concerned with thz influence of the muslim social environ-
ment on the growing childs We ncef to remember that
it is always an indivi:ual chilflj with his own unique
gifts and qualities that is/being e:lucated, Classical.
Arabic literature contains mo theory of education more
authoritative, systematie and comprehensive than the
one handed down té_uas by al-Ghazali.7 He begins with
the infant chil¥ before the age of conventional educatione
He asscritgsthat the chiléd is a trust placed by Allah
in the hands of parents and that his innocent mind is a
precicus’ clement capable of taking impressicns. If the
parents, and later, the teachers, bring up the child in
righteousné@ss, he will live happily in this world and in
the next, and they woull be rewarded by Allah feor their
godld decde But, if they neglect the child's up-bringing

and education, he would lead a life of unhappiness
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in both worlls and they woulé pear the buréden of the
sin of neglccte

Tn his discourses, al-Ghazall touches upon both the
spiritual side of education as well as the relatipgnships
between education an! society in which it operabegSs
Naturally, the parents are the first educaffrshvof the
child and they remain so throughout his ‘psbringing.
The pre-Islomic Nupe pcople had no schools and all the
essential social training requirél pf a chil'! was given
by the parents at homee spayt from occupational training
for livelihood the childpen were trained to respect the
elders and the strangcrse If 2 vyisitor visited 2 family
and departed, the,fialiren were asked to describe the
strangere “ng"CHilﬂ who was able to give the exact
descriptiop*ef +he visitor after he had departed was
thoroughly ¥Yeaten, because he hal been told not to look
at aqy wisitors in the face. This shows that the Nupe
chiddren of pre-Islamic times were trainel to be of
good behaviour, not only to their parents and eliers but
also to visitors whom thoy aid not know beforee

At the advent of Islam, Islamic 3choecls became a

necessory scocial invention to serve the new social ordere.
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Grown-up pcople as well as children began to attend
these Schools to acquire the basic essentials of the new
faithe During the early days of Islam in Nupeland,
only Schools and homes werc recognised as agencies of
muslim cducation, Eventually, people were abl&(td define
education in the wiler sense, as the develépment of
personalitye. It was then recognised as“samething operating
not only inside the home and the schégl, but also outside
thes: two areas, that is, in the wider community.

In this manner, muslim efucation in Nupeland came
to be properly understood as\An activity of the entire
Nupe muslim community,-which has it as one of its ?asks

dominant ;
to hand down the / cultural values and behaviour

patterns of thessdeiety to the young and potential membexs.
dominant

Since thc ngf) «f values were Islamic, these Islamic

values haddts» be d@sseminated to the Nupe muslim community.

We want ™o cxamine the extent to which the new Islamic

values influenced anl were, in their turn, influenced

by the indigencus valucse

oy .
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ITT ISLAMIC PRINCIPLES AND THEIR IMPACT ON

THE INDIGENQUS VALUES

The .rabic and Quranic Schools in Nupe Kingwont
place moral and religious training highest on \gheir
programmaes boecause they believe that education per se
in Islam, is rcligious education. In_al} the schools,
the main content of the curriculumCisdthe Qur’an. The
child is taught to read it anddldatn it by heart, thoreby
creating some psychelogicalsaMipact upon the child's mind.
In Izlomiyyah schogdsy the child alse has to learn
to read’ and write the\.wabic language in order to cnhance
his approciation o€ *he Qur’an anl the Prophetic Tradition.
In ‘Ilmiyyah s€hedls both the Qur'an and the Halith are
thoroughly st®ficl. It is worthwhile notdng that there
is not mmeh difference between the three types of .rabic
Schools“operating in Nupeland. The difference occurs
only in the names of these schools and the emphasis laid
upon various aspects of Islamic learning. Quranic

schools cmphasisc the study of the Qur'an while Islamiyyah

antl 'Ilmiyyahschools lay more emphasis on the study of

Figh, Hadith and Quranic exegesis. Once the Qur'an is
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thoroughly gtulied in Quranic school, the stuident proceeds
to Islomiyydior ‘Elgixxgg_pchuol to embark upon courses
of excgesis and scholarly elaboration on the Hadithe
Such activitics encompass the whole field of Islamic
knowledge, for around the two sources of Qur'an ane
Hadith revolves everything else, whether law, therlogy,
mysticism or rituals, Each of thefc brancieshof Islamic
learning has its impact on the learncrse\ fhese impacts
may be social, psychological or spigitual. We want to
illustrate some of the impact upohythe Nupe traditional
values in the light of the fide/basic principles of the
faith, ns taught by the Amdal .rabic schools throughout
the Nupe country. ‘de=may begin with the first principle

of Emé& or Faithy

(1) Imam (Eaith)
gusMNms have been taught at School that Islam is built

on fivesfunlamental principles of Imam, Salat, Sawm, Zakﬁt

and #3jje They are told that the most important of these
 ———

is Im3m or faith, part of which is translated into action by

the remaining foure 1t is faith which urges ©one to pray,

fast, pay cut the zakat or go to Makkah for pilgrimagee
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These rituals can hardly be performad without the

]

conviction of faith as defined by the Prophet:

You should believe in .illah,

In his angels, in His revealed\Botks,
in His Messengers, in the Last™Day
and in the determination of/good

and evil by Almighty »:ldah.

This basic teaching of the Prophet shows that muslims
should not have anything in commoppwith pecople of
traditional religion who assdeiate other things with
\llahe s we have seen, thisg Islamic pillar of faith
clashes sharply with ghe\Nupe traditional belief in many
gods through which. tone can reach the Supreme. This
tradional helipfN\pds to be abandcnesd by anyone who
accepts Islﬁmy

The Mupes id not only know that one could not be the
Creat®f~%f cnes own self, but also believed that there must
have been a Creatcr of all human beings and the entire
universe. Who or what that Creator was, they did not knows
They simply believed that He could not be seen. Therefore,
they represented Him with all forms of representations which
they called Kuti. The Unseen Creator whom they called Soko

corresponi!s with Allah of Islam. Hence, Soko is used even



140,

today by the Nupes as the name for Allah, Lord and Creator
of the univ&rse.io The Islamic faith or Imam does not,
therefore, scriously clash with the Nupe traditiona¥\belief
since the¢ Nupes believed vaguely in.h}lah. Therefore, they
found themselves easy to aljust to_Imam in Lglanm.

Through Islamic education, muslims %nw that belief
in Allah is followed by belief in the angels, revealed
Books, Hessengers of allah, the Pénal Day of Judgement
and prelcstinations All these pﬁt together constitute
the first most important p#llar of Islam. The seoond is

Saldt or prayere

(2) salat (Prayer).
_The QurMan Speaks of prayers several times and calls

. - \ 2 - 2 :
it Salat,11 Gplkrl anl tasb1h213 The service of five

prescriv®dduily prayers requires ab;ndoning, Aduring the

o
few minusls spent in each service,ﬁall material interests
in“ervicr to provide proof of one's submission and gratitude
te Allah, the Supreme Creator, This Islamic practice,
which 2pplics tu every adult, male or female, is again in
sharp contrast with the Nupe traditional weorship which toock

place only once in a while, when the need arose. Morcover,

the nrabic language that is used in prayer is an alien
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tongue which has nothing in ccmmon with th: variable and
inform=1l addresscs of the deity, typical of Nupe traditional
servicese The worship inside buildings (-~ . mosques)
is similarly unpreceﬂénted in Nupe traditiona orshipa.

The corvice of early afternoon has traﬁégt;med avery.
Friday into a weekly congregational se§z27ﬂ, 4 in which
the Imam of the locality delivers a sesyon before the
prayerse The Islamic practice somsiﬁht ra@sembles the
traditional practice of :.Ql'LQ-':'f!:E‘nip; nevertheless,
it is fundamentally :iifferﬁ%m'that the whole group
is led by unly one man,Q\e Imam. Therefore, it is not a
collective act, rustiAG:ln collaboration and a division
of tasks as is thZfcade in Nupe traditional Practices,
But Islam supe Cé;zs all the Jiversa indigenous beliefs
and practic<€§?-;hu traditional services are devoid of
real spifiU-l significance which charactcerises the

S

ISlafl'@:

Take prayer, for instance. When a believer comes

Ce of worship.

: . ’ . 5
to pray, he stancs up, facing the lelah1 holds up
his han's an? proclaims: ".\llah is the Greatest,"
He thus ronounces a11 except Allah and submits

himself to the will of his Lord alone, By the time
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he has recited the opening chapter and some other
verses of the Qur'an, he feels hims:1f so humble before
the DJivine Majesty that he bows low and puts down his
head as a nign of rever=nce, proclaiming, "Glory be to
my Lord who alone is Majostice" Then he stands-ordet

to thank /llah for having quiled him, and his

full of gratitule that he prostrates him

his forchead on the ground in all humifxyy an:! declaring,
"Glory be to my Lord Who alone is i " He repeats

these acts so that his body ge §<;>customeﬂ to the
spiritual excrcise and grad becomes worthier and
werthicr 50 as te be symHé{ically lifted from the
mundane into the Spiritual presence of Allah.
There, h: greets 4<§qh by reciting al-Tashahhud, and

receives tha ::zw- to his grectings. Indesd, for this

purpose, Iu:‘;syioys the very formula useA by the Prophet

during hgs\ascension when he exchangod greetings with allah:

The blessed and purest of grectings to
Allah. Peace with you, 0 Prophet, and
the mercy and blessings of Aillah.
Peace with us and with all the pious
servants of .llah.16

Such is the significance of Praycr as taught by the

Qur'an and the Hadith. This mode of worship is unheard of

in the history of Nupe traditional worship, which took
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place only when the nced arose. It may be once or twice

a year when the people neerded the assistance of Soko in
one way or the other. In such a case, they would gather
themselves, in their local communities to pfaywcollectively
to the Kuti, whose intervention with S5SokO) was sought.

The prayer was conducted either standing or kneeling

down around the Kuti. They would“thén express their necds
openly and variously in their GWﬁfNUpe language. At the
end of the worship, an animal.Wwould be slaughtered and its
blood smcare:! over the OQ%ct of the Kuti. The gorship
usually started in ghe\morning and lasted for about two or
three hours. Thel\remaining part of the day was used in
feasting and _merry-making.

The €lash between this traditional mode of worship and
that of\ I¢lam occurs, not so much in the posture of the
womshippers in the twe religions as in the rcepresentation
worShipped in the traditional religion and the sacrifices
made, particularly in smearing the blood of the sacrificed
Aanimal over the object of worship. This is very repugnant

to Islam, Without material idol-like symbol the

believer in Islam travels, so to specak, on a spiritual
_

journey towards

A R R e
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mode of service has, aver since, supplanted the Nupe tradi-
tional idol worship in most areas of Nupeland. Its material
impact is alsc numerouse “t least, five times daily, it
assemblos thu inhabitants of 2 locality, provid@_the
opportunity for relaxation, albeit for somc i es, in

the course of the monotonous duties of 1\ dual occupa-
tions, anl gathers the socially high.Aa 11 as low persona=
litye. In this manner, Islamic pr §acts as a social

agent which plays a crucial r Qn the development of

interpersonal rcl-ationshi\ the Nupe peoples.

anothaer signifi Qimpa_ct connected with religious
services in Islam&the introduction of both physical and
spiritual puri /‘&tion. Islam has made ablut:i.on‘l'7 and
personal h@ e a necessary pre-rcquisite for the validity
of all #ious servicese The Nupe traditional services
did@s reguirs any purification. The people wore
@uscd to washing nccessarily axcept after physical work
in the ficldy when they were coverad with dirt; and even
then, it was not nocessayy for them to wash tha whole bodye
The washing of the legs and the arms were €nOugh, The practic

is prevalent cven todlay, especially among the rural
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dwellerse 'The Islamic impact on this practice is not
easily noticeable. Islamic learning has always emphasised
the impartance of ritual « - - washings gendrally as
antecclent to religious scrvices. A saying of /ehc Prophet
"

"Cleanliness is half of faith18 has also sfgfengthened this.
For this rcason, most muslim farmers botliin the rural and
urban arcas throughout the Nupeland now 'make it compulsory
for themsclves to take a bath, affg@f> working on the farms,
beforw neriorming the :rituaf ahYution for prayerse

Nupc tradition did ndgSgdlow women in their pzriod of
menstruation to worship the Kuti or cven touch it, -because

they werc consideredl to be dirty. Similarly, women in the

[sM

period of childabirth blood were prevented from such
religious p¥attfces; it never occurred to the Nupes
however, \thgt washing was necessapy for these women

at thoN\ond of the blood periods. There wera a fow of
thém hevertheless, who felt the need for the women to
wash aftcr the stoppage of the blood in elther of the two
casese There werc also those who felt that both husband
and wife necded to take a bath after sexual intercourse,

contrary to the traditional practice of waghing only the

private parts and cther parts of the body covered with dirte.
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The few people who felt the need to wash in these circumstan-
ces di? so, using scap and Lumakan or sponge, No-one ever
thought there was any nced at all, to take a birth after
3 wet dream. A

The Tslamic practice of religious washin ves not
agree in any way with the Nupe traditions@ this regarde.
According to Islam, there are simple W ions for the

daily praycrs, while a bath is pr:@cr‘ for other
occasions such as after sexual @nrczrurse, after a3 wet
dream, after menthly c:ursc& after the stoppage of
child=birth blood. The >est traditional practicas to
the Islamic practice che; washings by a few Nupes in the
circumstanccs en; ﬁtcd above hut the differences are
still fumﬂamer@, The traiitional washings were done, not
becausa L'@ ere compulscory, but simply because they were
thoug ’a\gsirable. Henee some performed them while the
ma@ v Uil note In Islam, such washings are compulsory
and evary believer must perform theme Traditionally, the
washings were performed with soap and sponge, and without any
intention., .any kind of water was used, provided it was not

spoilt by anything dirty, such as urine or oxcretd .
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In Islam, the water must be pure in itsclf ani can
purify something else, such as rain water, river or well.
It must not be spoilt by anything dirty or cven\clean such
as dung, soup or honey. The washing is penﬁgﬁd without
soap and ISponge and with specific intent taken
preferably, in Arabic. But these who WVnot know .rabic
are allowel to take the intention%their mother tongue
until they are able to learn '%rrect arabic version of it
Since the Nupe pcople h?e accepted Islam, the Islamic
mode of purification ha \ aced the trar.]itionéll ways
of washings. It was@é"—ifficult to adjust to the
Islamic p&ctice?hut the problem has been with the
intentions fo <Q&e various purificaticns, which have to be
taken in 1@&:. The majority of the people 46 not know
ﬁrabic% €, therefore, using their own Nupe language
in m%\_; the intenticons. In addition t. custromary washings,
Isl alse recommends strongly that the belicver should take
a bath for Friday Congregational prayers. These ritual
washings, 1 .ty cc‘:mpuls.nz;y and voluntary ones, have great
physical and spiritual impact upon the belicevers., They
improve tho belicevers! physical appearance as well as

purify their religicus devoticn.
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(3) Sawm (Fasting)

A

The third religicusduty of a believer Qﬁnsting
19 ;
in the menth of Ramadan. During the me-_ one must
refrain ifrom cating, Jdrinking and sexuaﬁ®terccz:urse and
r

from all forms of indecent behawio M dawn to sun-sect.

This spiritual exercise has no ?Valent in Nupe traditicnal

worship., Thercefore, it appe: extremcly Jdifficult at first
for the MNupes to fast but \&r, fasting was accepted by
thems In Tulfilling @Qt religious abligations, the Nupes
are happy to under this spiritual discipline in cbedience
to Allahe. t%\ ame time, they derive from fasting,

some alv: mes

form of& ary training to development of will power.

onnected with scelf-idiscipline, from a

More @ fasting provides the opportunity to share in the
: perpetually
£ cortain unfortunate individuals who ;’_ grapple

n.

fa
with hunger because they canncot affurd one square meal
dailys, &bove all, fasting is, essentially, a religious
practice aiv!l a spiritual exercise, enabling the believer to
move ncarcer to his Lordl. Its impact on the Nupe believers

cannot, thorcefore, be over-emphasised.
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(4) zakat (Poor Tax)

The Islamic Zakat is not only confused with 3adagah
by the Nupe people, but it also has an gquivelsnt-in the
traditional religion. This equivalent was taken“out of
animals and foodstuff only, and given out, gt to the
peor pecople in the community, but to thei¥ #dols,

The animal was slaughtered and the bloo@/fpoured over
several idelse, The maat was regﬂrdéd to bhe too sacred for
human consumption. It was supposed to be consumed by the
Kuti and since they could ML\ cat, the meat was often thrown
away for vultures to fged dSn. 3imilarly, the foodstuff,
of whatover Jescripgich, was put in a container and placéd
in front oF the Xiti for three days before it was removed and
thrown awvay. N\There was no specified quantity fer the
foodstulfl/goadfc given to the Kuti but the minimum quantity
should{ L€ &ncugh for one man's meal for cne day. The
sadelfice of foodstuff was given to the Kuti which brought
rains czllad Ndaduma,2o while that of animal was given to
any Kuti, lcpending on the need of indiviluals. There was
no limit of capital in either of the two cases.

The Islamic Zakat has ever—-since superseded this
traditional practice in the predominantly muslim @ arecase

The senscless waste of foodstuff and m2at has given way to
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the utilisation of these by the poor ?nd neeldy muslims tc
whom Islam enjoins the payment of Zak3t. But the traditicnal
practicc has not disappeared altmgether, since there are
still 2 number of people in remote corners of thé Nupe

country who continue to adhcere to Nupe traditidgdl religicn.
(5) Hajj (Pilgrimage)

Hajj, the fifth pillar of Islamy>is obligatory on
every adult, male or female, only dnce in a life-time.
Those whe 70 not posscess the fiaberial meens of performing
it are cxempteds The impact of this on the Nupes is
alsv limited since theymisses do not possess the means »f
travelling tc Makkahe\ On the other hand, the few pcople
who possess the/ficehs 4o go there every year for both
service and ngkghandise. Pilgrimage has helped tremendously
in broadeping the social hurizon of those whe have
performe® its The world brotherhood of muslims manifests
itself therc in the most vivid manner. The helievers,
without distinction of race, language or class, fecl the
obligation ¢f mixing together in a spirit of fraternal

equality before Allah. Mixing freely like this has social,
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spiritual and psychelogical impact on Nupe muslims,.

The Nupe pilgrims, having gone thriugh the rigorsus

physical struggles involved in the Hajj operations,

return home spiritually refermed and with broader minds.

The physical impact of H3jj can be seen on&he now

pilgrims in the type of dresses they us€) especially when

they attend the Frilay Congregational prayers. 3come of th
coated

are . often seen wearing gold/ . téeth anl dress like

Aarab muslim brothers., This is~alsc the time when muskim: -

mode of grectings of “al-saddmu 'alaikum® an?! "wa 'alaikum

wayr 7. .
— . 2 - S—_— " y
al-Salamu/rahmatullah," ake intensifiedls This also has

great impact on Nupel(ndn-muslim sy 2s it lures them intc
Islam,

ithout dedng inte further details, we can now say
that the ifFlucnces 6f these Islamic religious rituals
upon thd Mhipes an? their indigencus values hsve boen made
possiBld through the processes of Islamic cducatiocn. It
has earlier boen suggestecd that the five principal pillars
of Islam have gencrally becn reduce’ to two; but a great
number of muslims among the Nupes do adhere strictly to the
five and it is possible to discuss minute Jetails of the
influences of such practices on the people and their ways

of life,
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Iv INFLUENCE OF MUSLIM EDUCATION ON SOME OTHER
ASPECTS OF NUPE LIFE

Islam has always been describeid as a complete way
of lifece Islamic education or law leaves nothing x.u*
touchels It coveres all practical and theor :tivg—:spects
of human lifo. We are told that Islamic la AS never

: . . 3 & ! 21
thought of as @ science before Shafi'i @ 20 foDiedy

who reforraed to it in his Risala as U al-Figh or

Roots of lawe From this, emergerl@ chaes of the rules
of human conduct. Much of the% ules and recgulations
have becn disseminated thr'Q%Jt the Nupe country
by the acencics of muslin@ucatiun, Thus, we are
able to -liscuss some&: he impact of Islam on the
Nupe traditionse @‘ee aspects of the tradition may be

highlighted hqsc/'n order to show how they have been

remoulied § A.e influence of Huslim education:

(1) _Marital Life

One of the crucial aspects of indigenous Nupe
traditicn is marriage. The muslim rules zand regulations
about marriage seem rather complicated to some Nupe
people, oespecially the rural dwellers. Some of them

are so igncrant about Islamic teachings on marriage that
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they still approve of marriage between brothers and
their holf-sistcrse This practice was repugnant to
Islame /part from grand-mothers, mothers, foster-
mothers, wives' mothers, daughters and full-sistoers,
the pre~Isiamic Nupe poeple used to marry all sorgs af
women relatad te them because of their preferengg~for
marriages within their kindred. Thus, they used to
marry Father's sisters, mother's sisters \ag long as
they belonged to similar age-qroupsas, They alse used
to marry brothors' daughters, sisbeps' daughters,
step~douchters, foster daught8gs) and sisters and ha1f~
sisters.22

Islam has given the €learest guidcance regarding
who is lswful or unlawful for a muslim to marry. The
Quran says:

Prohibit¥¥/to you (for marriage)

are: your mothers, daughters, sisters,
father's sisters, mother's sisters, brother's
daughters, sister's daughters, foster-mothers
(wvho gave you suck), foster-sisters, your
wives' mothers, yrur step-daughters under
your guardian-ship, born of your wives to
whom you have gone in, — no prohibition if
you have not gone inj (those who have

been .) wivea of

your sons proceeding from your loinsj

and two sisters in wedlock at one and the
same time, except for what is past, 23
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This verse dispels all doubts about the legality,
or otherwisc, of 2 woman to marrye Its greatest impact
is that it has reformaed the Nupe tradtional marriagg
practices anl brought it in line with the Islamig
practiecs. The gadag (ewo-yswo in Nupe), which\used
to go to the father of the woman in pro-Idlimic times in
Nupelan” igs nrow given to the wife by Isdaw. The practice
whercby girls were forced to marry hisanls, as a result
of consultations with the 'Kutif\ against their wish,
gave way to the Islamic lawdof marriagce. Accor:idling to
this law, marriage is a Hilateral contract basad on the
freoe consent of the two gontracting partiese. The parents
still assist by Hhoid advice and their experience in
selecting ‘he(lisfe-companion for their child; but the final
say restsaih the couple themselves. This is a great
achicvemcnt in the social wxdvancement of the Nupe people
brogght’ obout through Islamic education.

The elasticity of muslim iaw is demonstrate:l by
the fact that it permits polygamy. This idea is
similar tc some extent, with Nupe tradition of collecting
as many women as possible as wives., The muslim idea,

however, regulatel the number of wives to four. Socially,
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polygamy has several advantages: first, it has the
capacity <f increasing the muslim population, which
might be 2 credit te Islam. Secondly, in the avent

of the¢ sickness of one wife, other wives could come to
her assistance, an? thirlly, it teaches the @fmen to
be tolerant of each other and to respectd@agh other's
views anl feelings. This, probably, deMhe reason
why Islom allows pelygamy as long s the wives agree
to live together.

The Hupe practice hefor®/Tslam lid not guarantce
this froedem amengst the WiVes who had to accupt the
conlitions ¢f living(tdgéther bocause they ha?! no choices
Today, thz influgflel, of Islamic e ’ucaticn has wiperl
away th: tra!¥Bidnal practice of bbundling the women
together rgg¥riless of whether they wish to stay together
or note.~Un‘icr the Islamic conditions, if the woman agrees
to bea 'Co~wife', the act of polygamy sclely depends
on her. B3he may, at the time of marriage, Jemand the
acceptance or insertion in the marriage contract, of
the clause that her husban! would practise monogamy.

Such a ceniditicn, if accepted, is 2s valid as any others
in the legal contract. In the Nupe muslim society,

polygc-.h'ny has boen PO T mrisyyospns TiF ae g Phe  cocres o Lo
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than an exception. The general belief is that a muslim must have
four wives, as long as he can afford it, in order to be able to
increase the muslim population which is encouraged by Islam.

In this circumstance, the muslim women usually have nc¢ grudge
against polygamy and, in fact, some even urge their husbands to
make more wives so as to have mates at home. As a result, even the
very few educated women in Nupe society who might prefer monogamaus
life have been swallowed by the views of the majority on monogamy,
The popular view is that monogamy is desirable only on condition
that one cannot afford polygamy., Thus the traditional ideas ©n
monogamy still overweigh the /Islamic idea which seems to suggest
that monogamy is a rule in muslim's matrimonial life.

Closely connected with marriage is divorce. One cannot
discuss marriage problems logically without bringing in
divorce. In DNupe/ tradition, divorce could take place
easily. It ‘was done wunilaterally by the husband or his
parents under the slightest pretext. This places the
wife or wives at the mercy of their husbands

or their husband's parents. These parents could



1574

even divorce the wives in the absence of their husbands
provideé thzy were satisfied that the wives misbeshavede
The activn ¢f the parents were not challenged even in
the traditional courts which were made up of community
leaders. The tralitional courts were not guided ?y
any code of conluct other than by their common sense
and previous experiences in similar Jivopce matters.
Although the Nupe parents of pre-=Igslamic times could
unilatorally diverce the wives of their sons, they were
in a stronger position to pratect the interest of such
wivese They could cffoetiyvely prevent the maltreatmeﬂt
of the wivos by their| husban's and could znsurc that
every kin' of goaNtrecatment possible were given to
the wives by thC~husbanls. Such trzatments werc good
food, goowclcdthing and freedom to visit parents and
relatiwgs when necessacy. In the event of divorce,
however, the wives were sent to their parents' homes
immediatelye They would stay there with their parents,
and at their own cxpense, for the period it took them
her
to reconcile her with susbhand. If the reconciliation
was not possible, the divorced women could not re-marry

until after fifteen months. IFf reconciliation was
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effected before this time, the wife would return to her
husband without any ceremony. This was the traditional
practice cf Jivorce befoie Islam.

WJith the advent of Islam and the influence of
muslim cducation, women wore accorded more recggnition
in matters of divorce. In-as-much as the respOhsibility
of the anulment of the marriage is veste@/4n the hands
of the husband, the wife too may acquikg/ the right,
through tha muslim law court, tou @iverce her husband.
The court possesses the right of separation of the
couple if thc husband is ifgeApable of fulfilling
conjugal duties. Furthép, there is also the bilateral
separatiocn, when thg twed agree mutually, on conditioen,
to Jiscontinue tHédr marriage ties. Islam insists that
the two shoula rdfer their gquarrels to an arbitration panel
beforc degdfing upon definite :5n:—:'paxf:atj_on.2(l The Prophect
is alsa keported as saying "The most letestable of the
permiticed things in the eyss of illah is divorcé.zs
This saying of the Prophet is scrving as a shield te
protect the marital poasition of women since in many
divorce cuases, it is, the women whe suffer most. For
example, when a weman is Jdivorced, she is, at once,

depriwed of surc means of livelihood unless she has
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wealthy parants or ghe possesseés a means of earning a
living cn her own. This is not the case with thel
majority of married wemen in Nupeland. What Isl=am

has ¢done for the security of divorced womefiy @t lcast
until thcy re-marry, is tc place them ufger the dircct
care of thecir former husbands. They wedld be fully
responsible for the 2ivercees' fgaddng, clothing and
general wclfare (with the exception of sexual intercourse)
during their period of waiding, which Islam calls "Iddah period,
It is throo months, and’ not fifteen as was the c@se in
Nupe. tracition, Thus, the influence of Islam and its

educational
/ system/has raised the status of Nupe women to

almost the saffa Mevel as that of men.
() Inhetifance

Inbors tance is the last aspezct of Nupe traditional
practice upon which Islamic education has a great zmpact.
The tradtional practice of inheritance and the Islanic
version have already been Jiscussed,26 particul~rly as
it affects the rural population, Traditionally, the
right of inheritance involved much more than the laniled

property of the ‘leceased person. It included all his
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Property, movable or immovable. No woman was allowed
any sharec at all, Instead, the women themselves
were part of the Property to be inherited o by male
inheritors who were the scle traditional inhefitors,
The methed of inheritance which was applicable throughout
the Nupe Kingdoem varied from locality t6 ibcality. The
Nupes from Agaie—Lapai-Muye area used ™4 make the ellest
son of the <eccased, the main heify He inherited his
fatherrg wives, apart from his.mother and step-mothera
who were too 514 for him. THis custom came about in
Nupeland Prchbably as a pegult of the influence of the
Yagba people of Kwara.State, This custom was also the
practice of the Ganad-ganas, a Ssub-tribe of the Nupe

the
people, living, afounc £ south-eastern part of the
Nupe countryed In Bida and Lafiaji area the situation
was diffdmpnt, There, the main heir of the Jeceased
was his male brother, he he senior or junior to the
deceasad, He inhrtited all the wives of the deceased
without eXception. If the deceased had both senior
and junior bDrothers, all the inheritance went to the

Senior brother who could give out some of the inherited
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wives to the junior brotherse. 1In this case the women
had no choice: they simply hal to accept the man to
whom they had been given whether they wishel to stay
with Bim or not. This traditional ways of sharing
inheritea property amongst the male inheritors, ¥1so
applie:l to other movable property which werw Shared
alcng with thie womene.

#hen Islam came, it changel ali~€hese. It moiified
the inheritance of landed propeftyMas can be seen on
page 72 above) anl divided ghe(movable property among -
the rightful heirs. Buty perhaps, the greatest impact
which the Islamic law(of) inheritance has upcen the traditicnal
Nupe Culturc is tl¢ Bringing in of women for the first
time, to be anfpgvthe inheritors, while previously *they
wore part #£%the inherited property themselves. Some think
Islamiolkay -f inhcritance is cemplicated even though
the Qpr73n27 is explicit about it, with the shares of
Aifferont heirs varying accor-ing to indivitual circums-—
tancese. The rucognition of wemen brought about through
the impact of Islamic education is a corner-stone in the
progress towards sccial emmancipation of women in Nupelani.

“Jhile we o not intend to Jdiscuss in detail, the muslim
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law of inheritance, it might be worthwhile to lock briefly
into tha shares given to female heirs by Islame. This

has, unlecubtedly, enhanced their socizl statuse

(3) Enhanced position of women

Islam enjoins that the wife of thedJeceased man gets
one-ecighth if the ‘leccased leaves a chill, otherwise the
wife gets a quarter. If the Jdaughter is alone, she gets a
half. BScveral daughters get twpJdthirds of the entire
property - all thsse widJ"take plac.: when there is no
son,. If thoe 'ecease!l Hgé a son, the -laughter getshalf the
share of hor brother.“~The mother, if she has no co-wives
gets a thirad of ARe entire property. If the deceased
has tho father £hil! or brothers anl sisters she
gets ovne=8i#th, The sister Jdeoes not inherit if the
deceasc¥, Teaves a sons But if the sister is alone she
gefs ®'nnalf of the property of the deceased brother. Two
or morc sisters get two-thirds which they divide among
themselves equally. If the daceased haa{iaughtcr
the sister gets mne-sixth. If he has a brother, the

sister gets half of whht he gets. There are also
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differences between the shares of full sisters, consanguine
sisters ant uterine sisterse

One might wish to conclude from thz above that the
importont thing in this matter of inheritdnce . ‘Qéﬁt whiat
the women got but that they are reckoned wit?*
when Jistributing items left by men. U Qj:hc Nupe
tradition (as we have Seen above) thc\égkamic tradition
axalts women to an el.vated socis ytion. Mothers in
particular have been so clev;ﬂ§z>mat the Prophet is reported
+o have said that "Paradi@.vus unlerncath the fe;et of
yournr motherse" He is<€sid to have enjoined strict
obedicnce to paren Qpecially mothers), anid to have

rated it as "-nc\‘f)g the works which pleacs llah moste

- 28
The Qur’an stantiates this and reminds man of the
2 him
fact tha -, 'was his mother who ha:d borne /in her womb,

suffehcW much on his account and reared him up after

m all kinds of sacrifices. Regariing the woman as

a wife, the Prophet's saying, "The best among you is the

5 , . . 29 |
one who is the best towards his wife" is too well=known.
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Throughout this chapter, we have tried to discuss
some traditicnal Nupe practices an! similar practices
in Islam anl to show some impact of Islamic practises
traditional
upon the ./ Nupc cnes. Some instances<hfive boen
sightcd from traditional ways of marriage, @iybree and
inheritance znd some impact of Islamic gedugation on

them have boesn shown. The Islamic méde ,0Ff elucation has

supersaecaed the traditional methods “eand the rosult has
been the abandonment of certaid BPaditional practices
like utter lisrcgard for wofike ~s a result of the
influcnce of muslim edudation, the Nupes came to

realise their own pgsitdon in relation to their environ-
ment, thzir fellgWhuman beings and their Creator, thus
realising thedr rights and responsibilities. In this
manner, th@idytraditional selfish attitudes towards
cthers!c@Spucially towards women, gave way to a more
reasdpable attitule of mutual respect amongst all

human beings, especially between men an'! their womenfolke
These nevw slamic values were acquired through the
agenci s of Islamic elucation. These agencies were

the Muslim parents in the home environment, the Mallams
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in the school environment an'l the larger Muslim
community, cach contributing its own quota towards the
development ©f the intivilual Muslim personality. The
source of all the virtue has been the Qur 'an an&)&che
Hadith of the Prophet who has been lockel u Yy

the Muslim commiti‘ja the world over %Qe- best

30
teacher and ‘the exenplary character@thy of emulationa
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CHAPTER FOUR
THE ROLE OF THE MU'ALLIM IN

THE ISLAMIC LEARNING SYSTEM

I THE ARABIC SCHOOL SYSTEM

In any educational system, the teacher's rale-is very
cruciale. The essenee of the role of Mu'alli in the
traditional Arabic School system in Nupeland cannot,

therefore, be over-emphasised. His _rodle is as follows:

(1) His wducational duties

The £irst duty of a MaMllim is to create good
relationship between himsSelf and his pupilse. The parents
of his pupils feel &hat this good relationship is essential
because, withouk Nit, it would be difficult for any
meaningful 1€aeaing to take place. Secondly, the
putaltin WA\ pected to show no favouritism and to be
intquﬁﬁuﬁ, helpful and loving towards his pupilse.

Havigd fulfilled these two conditions, he is then
expected to teach his pupils all the elements of knowledge
and values nccessary for their up-bringing te fit them

properly into the adult muslim communitye.
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In the process of teaching, the Mu'allim is
expected to contrel, liscipline and mould the pupils's
character, 1In this manner, he is placed in betwecn
the world of youths and the world of adults trying to
meet the claims of his pupils while recongiling ~ them with
the expectations of their. parents and reddting both to

th

w

necds of the muslim society at larges/ He has,
on the one hand, an academic role cdnnected with
scholarship and, on the other, g(is a character-trainer
conc®rned with the ‘levelopmeng™of the child's total
pe:'sonality. The muslip cepmunity expects him to be
properly chavel so that“*he can reflect the gencral
moral valucs of tife\community in his behaviour and set
a good example”b$ his high standards of conduct. He
is expectegd ™o avoi! all the sins of the age and, if
he sing-at all, it should be by omission rather than
by edwmmissione

The Mu®allim's own image of himself consists of
all that the public expects of him because, he is part
of the community. But, probably he sees himself more

as an academic specialist since this is his traditional
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rolae., He wants to feel that he knows his subject very

well, be it Qur'3n, the Hadith or the Tafsir, and thgt

n

he is supcerior to his pupils in this respect. He also

t

likes to feel that he is a moralist and is able to
keep good discipline which is a highly valed=quality in
him. He likes to sce himself playing thgse roles
effectivelya

He has lifferent methods of<aéhicving this end,
covering a range of sanctiong from cnforcing a code
of punishizent to the gentd@sbut effective persuasion
by personal influence<{y There is, of course, more in
discipline than keeplng order: the objective is the
development of & ‘sapacity for self-discipline. This
brings out #He“flu‘*allim's other function as a counsellor
or alvigore/ If his pupil is'lacking in interest or
unwildihg to learn, the Mu'allim's first coencern is to
find“out the reason. Anti-social conduct, such as
absentcisn or ‘eliquency, must have its cause. The
Mu'allim, therefore, tries to undlerstand the pupil's
motivaticn and act with the intention of secking a
cure and removing the cbstacle to lcarning rather than

imposing punishment.
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To put the whole discussion in a nutshell, the
Mu'allim sees himself as a parent to his pupil and as
someone responsible for the development of his whole
personality. He roes this by teaching him all e
essentials of life in accordance with Islamg ) His
methods uf achieving this and the authority which

enables him to do so are both prescrihed’within the

Arabic School systeme

(2) His mcthods and authbority

Western Sociolog-ists1 onf education have listinguished
two types of behafour with regards to classroom teachinge
These arc "domifiaktive' and 'integrative'e. 'Dominative!
behavicur 4 Jescribed as autocratic methods and the
attempt ke “ominate the will of others. On the other
hand, Yintcgrative' behaviour is described as democratic
methods of seeking to integrate differcnces into agreement
by telcrancce, consultation and discussion.2 These types
of behaviour can be observed in all spheres of life,
particularly in inlustry, business and politics and,

indeed, anywhere, where pcople are in position of
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authority ever others, But, most people cannot be
placed clearly into one category or the other, bzcause
they possesselements of bothe.

Examples of these two types of personalitifs
were observed amongst the mu'allims studied(Uin® the
course of this work. The proprictor of gehool (6)
in Lavun Local Government, for instanée,,was a Jdominative
personalitys He was confident that“me knew, not only
more than his pupils but algo batfer than his subor-
dinate Mu‘allims an wished{fhat they behaved in the
same way as he does. HeN\found it rather Hdifficult to
admit the values of thelt experiences and desires. He
tended to make and “%ake decision on his own, without
refercncc to bi)s<€olleagues who were his subordinates,.
He was, in\Pdgt, jealous of the ideas of the others
and togkslhggestions from his subordinates as implying
criticism of himself. He tended to use the technique
of threats and blame on his pupils anl assistants.
He gave imperative commands and criers because he
looked upon his Arabic school as his sole propertye.
He believed that if the school became exemplary and

trained his pupils correctly, the credit would come
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to him as the proprietor; similarly, if the opposite
happened, the blame would naturally come to him., He
was confident that he was doing his best in his organisa-
tion and administration of the School and, precisely,
this was why he behaved aggressively when his will
concerning the school was questioned by the Arabic
Supervisors for the Lawun Local Government Education
Department. He was an elderly Mu‘allim of 65 years
of age,3 with over 40 years experience teaching in
various Arabic Schools. He was well read in the Qur'an
and other branches of Islamic Yearning. He was widely
respected throughout the lo€al government Area.

The best example of integrated personality was
found in the proprichoer* of Agaie 3chool (15). His
name was alhaji Abu~Katako. This Mu'allim was able to
work with his.dolleagues instead of dictating orders to
them, He wealised the value of their experience; so he
was prepared to invite their cooperation and to adapt his
aims to their desires. As the proprietor of the School, he
consulted his subordinates whenever the need arose and

was quick to recognise and praise good ideas which came
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from them. He was able to share responsibilities with
his collecaguese. He did not insist on kaseping all the
control in his own hands. He tended to use praise
rather than blame, make requests rather than give
orders ani tolerate the disagreement of others. He was,
in the real sense, flexible, permissive and adaptive.
As a leader, he was able to coordinate th&mbrk of his
colleagues and develop a happy and creatise atmosphere
among those who worked with hima

Obviously cach of these twe Mu' allims was an
extremist in his own way. Thé€ great majority of the
Mu'allims secn at work thrdughout the schools, operated
between these two exthemes. We arc taking one of these
as a medels His metho's and authority in the Arabic
School systom #1013, therefore be examined, Let me say
at this poin®{ /that none of these local Mu'‘allims
attended _any tcacher training courses in the western type
of secular training college, except two teachers in arabic
Islamic .chocl at Lafiagi. Apart from these, the teaching
methods of a great majority of the Mu'allims remained
as traditional as the methods that produced them themselves.
In terms of the Western oriented ideas, the methods

were Mu‘allim-centred and not learner-centred, The
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pupils had some measure of frecdom but werc sometimes

regimented, sitting on the floor for hours on end.

The lessons mainly took the form of lectures whi

learners, cspecially the young ones, were exp?&d to

learn by rote., Under such circumstanc.:—s,@%ﬂu’allim
xercise:a great deal of power and aut@ty over

his pupils. One wonders whether or% the Mu‘allim's
power and authority were accept the pupils as
legitimate, since this was %yt?ssary condition before
any meaningful teaching d\:-arning could takz place;4

The rclationship @/een the mu'allim and his pupils

clearly provides t& tting in which authority is
establiched, T *\cctptancre of such authority by the

parents mﬂ@Q}upils within th. Arabic 3chool system

is a prim;%_ for good teaching., Because of the role

of Is % cducation in moulding the character of

the inidual learnars, the Mu'‘allim who is the direct
functionary of Islamic education, must have real
influence. For him to exert his influence academically,
morally and socially, he must be able to establish control,

attention and motivation and this power must be voluntarily
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accepted by the pupils. They must accept that it is
legitimate for the Mu'allim to exercise power. He
must have authority and right te be obeyed, How does
he gzt his cemuand obeyed? Will education be posﬁ.e

———e.

if obedicnc: has to be imposzd by the Mu'‘allim? Qﬂl he
survive for long using power alona? Qy

There is a close connection between @t anci
authority; they are both the means ofé‘i\(qing about
discipline in schocls. O©On the othe%nd, it is when
a system of authority brecaks dov. r when an individual
loses his authority that the&:st be recoursa to
power, if confermity is Qc assured. Power, or the
ability to get obcdie&g, can be a barrier in education,
unless it is acce sé\voluntarily by the pupils. It
would bhe diffiQ. to educate the pupils if obedience has
to be impoﬂ%on them by the mu'sllim. In a number
of Arabi@d Quranic Schools in the arca under study,
the imposition of obedience on the pupils by the mu‘allims
has become 2 natural phenomcnon.. This is so, partly
because of the traditional support for the imposition
and, partly bocause the mu‘allims have never received
training in teaching methods. They have no idea, therefore

that it is only when their pupils grant them, freely,
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the right to excercise power that they can exrcrcisa their
full academic and moral influcnci:s,

The need o distinguish betwaen powcr ang authority
is important in determining those factors whi%cé£§ad
Pupils from merely Yielding to power, to seeSE@'its
use as justified, In the traditional I ciety,
mu‘allims arc obeyed because of the pd&%?lon they occupy;
but this Joes not mean that obedie %s freely given,
His status ag amu‘allim gives @ he symbols, the
means ana‘i the support of po ?\He is gencrally traditional
and authoritarian ang haqcz positional status in which
his rights ang respcnsiﬁl}ities Are determined by the
Nupe social structyfe, Parents, elders and, to some
extent, local eddéB?isﬁ authorities, almost always give
their suppor&Qﬁ/ the mu'allim in exercising his power
and authon{§§,OVQr the pupils. Whether the mu‘allim
exercis 1s power and Authority correctly or wrongly,
it is left to his own liscretion. He is almost always
never challonged by parents or education authoritiecs,

The pupils usually obey their mu‘allims because
they know that he has rewards to give out or punishments

to inflict and that these Procedures are backed by parents
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as well as those in authority. In addition, each Mu'allim has
a personal status. He was, himself once a2 pupil who has
brought with him, experiences from his own childhood. It has
been suggested that normative power is preferable

because it could lead to the learner internalizing school
values;5 cnce this has happened, the motive for@®arning

and obeying arc no longer external but integnal. When

the Mu‘allim is granted authority, he is ‘g¥ven respect

and attention as a consequence. He @sanot respected because

he gives instruction backed by péwirp.

(3) His position in Max Wehép"s three

tXE%E_EE authority

Max ﬂebch has forpulated threc¢ grounds on which
authority could becbge legitimate , Wo need to examine
in
these/relation kg7 the position of the Iutallim in
the traditiofdgl/Arabic Schoole.

(a) \The first type of authority which Weber calls
'‘rational legal' is associated with the growth of
bureaucracy. Here obedience is granted to rules and
procedurcs laid down indeépendent of any particular
individuale, This is what ilebor calls 'institutional

7

authoritv's In the Arabic Schools under study, it
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applies to the procedures which have been established:

it includes the Mu'‘allims' authority which is partly
derived from the traditional rules which ralate to
muslim cducation generally. The bureaucratic structure
is very powerful in the arabic schools, although the
Mu'allims arc not conscious of it. The Mu'‘allims have
several advantages, for instance, they ch@ele the pupils!
attendance every morning and report to\the¢ propricztor,
the absentocs. This action of thqmﬂu“allim is accepted
by the pupils as legitimate, begause they perceive of
him as neutral agent in the{prpccdure. He is regarded

as neutrzl bucause he dals not legislate the rule which
stipulates thot the pupdds must be checked every morning.
That rule was, poORably, initiated by the Proprietor and,
has since becgie part of the School so that to the pupils,
that Mu‘al{im{Was carrying out a 'natural' instruction
to enable *he school resume its work in the morning.

N

The.entire pupils, therefore, sce his actions as deriving
from schoel requlations which he serves. So, the

pupils comply willingly. This type of authority

is commen in all the arabic Schooels throughout the

Nupeland, If thce Mu'allim detects the ahsentees and

tries to find cut the reason for their absence, the
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parents are convinced that he is interested in their
childrene This is an encourag:=ment to theme

(b) The second type of authority Weber calls
ttraditional authority'. This rests on loyalty to
long-establighed ways of 'cing things. In this\manner,
authority is seen as natural because things’have
always been lone or arranged this waye. {Mpst of the
Schools under study have been establisHed over fifty
years ago anl! are still existing ¥ocday. To a large
extent, the proprietors of thase schools still represent
old establishments. Thestraditions of thesa schools
remain as n forcc. Tha Mu‘allims of such schools '
are noh_ggn&rally Agubtal; their authoritices are not
questioned by jfhowpupils or their parents, probably
because tho\®¢ not want to tarni;h the reputation of
the schowds they represent. With the ‘exception of

two or three IslamiyyahSchools which have their buildings

and equipment modified, the rest are still largely
traditional. They use traditional halls or Zaure

and traditional ecquipment for instruction. The
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Mu'allims themselves are so bound within the traditional
authority in the same way as the pupils, that their
freedom to modify things is very much restricted.
Obviously, there is no question of modifying the Curriculum,
which has always remained the Qur'an; but there| should
be a question of modifying approach to tho\f&aching of
ite The aquipment cannot be modified . easily either,
because this mecans money which is dTWays not available.
This leaves the Mu‘allim and hi€ pupils no choice but to
be obedient to the long-est#@Biished tradition, hence the
applicability of Weber's{praditional authority to the local
Arabic School situatione

(c) The thifd,_and the last type of authority formu-
lated by WebepsTs/the one legitimated by the charisma
or what he®élls 'personal magic.' The legitimacy of
charism® % rule rests upon the belief in magical powers,
revedafion and hero—worship.8 Some teachers exercise
extra-crdinary power over children by projecting their
personalitiecs. This is the state of affairs based on
emotion rather than on reason. Such teachers try to

consolidate thuir authority by exhibiting qualities of
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learning, humour, dignity, energy and son on,9 which
may result in children szeing the power they wield as
legitimatc. The authority given to such teachers by
their pupils is personal (while the previous_twO'are
impersonal)e The quality of such authority\varies with
individual tcachers. Quite a number of/Mu‘allims in
the Schools ohscrved were seen to possts this type of
personal cuthority although many\#% them were observed
to rely upon a combination ©f.€the three sources of
authority. The division &fVthe three should not, there-
fore, be treated arbiftreorily.

Probably, the=most important source of authority
which has sludedWax Weber is professinnalle. The
Mu‘allim's p¥ofessional authority plays a very important
role inJthe Jdissemination of Islamic learning. This
type “of authority is hased on the possession of
knowledge and skill by the fteachere. This body of
knowlesge and skill of the teacher should be much more
than that of the pupils that the teacher has to be
taken on trustes In the¢ schoals under study, pupils

generally have to accept what the Mu'‘allim says as
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the truth because they are not in a position to challenge
his authority. Owing to the traditional respesst amongst
the Nupe people for anything religious, parents would not
encourage their children to challeng.:: the authosity of
their Mu‘'allims under any circumstances. Like™the children,
they too cannct imagine that the Mu‘allim{s~could misinform
their pupils, unless this happens inadwertantly or through
ignorancc on the part of the Mu‘allims. Generally, however,
the parents have placed so much Mpust in their children's
Mu'allims that they almost Averlook the human weaknesses of
forgetfulness and lack of{sufficient knowledge to scolve
all human problems. (IsTam is categorical on this when the
Qur’an teaches:

« % Of knowlelge it is only

A little that is communicated
To you, (O men!) ,10

Sinee the majority of parents are ignorant of this
Qurani€ teaching and since they are not in a positioen
to challenge the Mu'allims, they could only advise patience
toc their children.

The tenlency is for all types of authority to lose

their effectiveness except personal authority. When the
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Mu‘'allim builds up his image and impresses it on his pupils,
he is tcaching them to rely on him. The younger the pupil,
the easicr this is; but cven adolescents do feel the need

for affcction, security and stability. Provided the image
matchos the age and sex of the pupils, they willvalue it.

To gain a real impact, the Mu‘allim must reXy/oh his personal
qualitics, using them to obtain affection\®ven devotion
from his pupils and to gain their respest and submission.

It is not, altogether, clear mh¥ther the inexperienced
Mu'allim, or teacher for that ma¥tér, arranges his or her
teaching, boaring in mind the Yact that good teaching requires
the lcgitimacy of the Mufallim's authority within Lhe
classrooms There is eﬁiﬂencu, however, to show that despite
the haphazars, tri@kwmn! crror methods used by the inexperiences

Mu‘allim, therg Is a quest for autheority. It means e¢stablishing
———e—, )

individual £edptionships with some naughty pupils. By being

hulpful,'ﬁy givng a kin? word, the Mu'allim creates

bonds to hims:lf. The more the pupils are exposed to his
influence, the more effective he can be. The achievement
of authority in all teaching situationsmarks the end of
the period of difficulties foQ both lMu‘alim and the
Pupils. The pupils will now accept instructions without
grumbling, bacause they have accepted the legitimacy of

the Mu'allim's position, his power and his authority.
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IT HI3 PO3ILION IN THE

LARGIR MUSLIM COMMUNITY

We have seen what an authoritative fic?LQ_the Mu'allim
is in the Rra;bic School system. e have %seen that
whatevayr his own personal views may be\@m fact remains
that he has 2 role as a representati of adult muslim

%the moral up-bringing

sociaty. As the one responsiblrv

of the :outh, this is the ult@@ Source of his authority.

(1) As a Fepresentative &dult Huslim Jociety

Cn behalf of th@iult muslim society, he is responsible
for the socialis of the young based on the principles
of Izl ',E‘h%\y he uses his authority may vary but,
whatavoer | Q?es he cannot shirk and must accept his respon-
sibilitgg& ~he pupils or learners must react to him, as

the&nt to all authoritative figures in different ways;

but ila they are in his care, it is his cuty to give an
example of excellent behaviour worthy of emulation, not
enly by the pupils but also by the adults in the larger

commuNiiya Zssentially, this is the basis for his own

Prestige and integrity in society, His social position
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has been strengthened by the high value Islam has placed
on 3cholarship, which is his profession. A reported saying
of the Prophet: "The learned men are hairs of Prophets“11
has further strengthened his social position.
There are various grades of learned men in{ fhe Nupe
Community, _
musliml Those who_have the ability to read /simple
verses of lhe Qur'an and those who are highly learned in
all spheres of Islamic sciences are tmafitionally classi-
field as one - all of them are entifitded to be called Mu'allims,
The distinction in the status of ke Mu'allims is such that
in largely pajan areas, anyone #ho has learnt to recite
a few chapters of the Qur*@n and performs his daily - prayers
is callad a Mu'‘allim, { TH”the Nupe capital of Bida and other
big towns throughoyft\the Nupe country, the name is reserved
for those who preich, teach the Qur'an and foretell the future

by using sande/ It is used for those who sell charms also.

(2) Hig¢Sdtio~reliqious duties

The Mu'allim we want to discuss in this study is
the idecal type of person, the moralist who, because
of his éXauplery conduct is accorded honoured social
pesition in the Nupe muslim community. His socio-

religious duties include leading his community in the
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daily prayers, in the social functions such as wedding
and naming ceremonies. He also leads the community in

. religious ceremonies such a§ :zg_prayers, pfayers for
the rains as well as funeral prayers. = \ He delivers

the customary yearly message which goes with 'Enawvun'

(or To:ches}12 Celebrations. We shald examine him in
these various duties.

48 a spiritual leader of His community, the
Mu'allim plays a big rolé/in wedding and naming ceremonies.
He is sometimes requifted to suggest suitable muslim
names for the new~-bdefn babies before the eighth day,
when the namind\ ceremony takesplace. He leads the
prayers wihidl preceed the ceremony. The prayers usually
take plaCe Nn the morning, specifically between 7.00 a.m.
and 330 a.m., For the wedding, it may take place in
th& morning. The prayzr also precedes the wedding
ceremony. The Mu'allim reads varied prayers gencrally

preceded by Khutbag a1~HEjah13 which is as follows:
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Translatiow

All praise belongs to allah,.

We thank Him, we seek His help

and His forgiveness. We seek

refuge from aAllah from the mischiefs

of our souls and from our wicked deeds.

"homever Allah guides aright, none

can lead astray; and whomevsr He sends

astray, for him there is no guide. I

bear witness that there is no deity save

<llah, and I bear witness that, verily,

Muhammad is His servant and His Messenger.
"Oh ye who believe! Fear Allah as He

deserves to b: feared, and die not save

as muslims,15

14
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C ye who believe! Fear

Allah in whose name ye claim

(your rights) of one another, and

(have regard for) the wombs

(that bear you). Behold, Allah has

becen watching over you." 16

"0 ye¢ who believe! Fear Allah

and spcak the right word that

He may sct aright your works

for you, and forgive you your

sinse Whoever obeys Allah and His

Mcssenger, he will surely w@achieve

great success. 17

The Mu‘lallim's duty{asyleader for the ‘Id prayer

8

has .already been discussed1 s although we referred to
him there, not as MOd41lim but as Imam. The Imam and
the Mu'allim are basically the same man, the only
difference bDefng that every Imam must be a Mu‘allim.
This meafis that the Imam is higher in ramk than the Mu‘allim,
and that® the Imamship cannot be achieved without being a
Muahl im initially. Thus, the Imam is a very learned
mu‘allim, a religious leader of a larger muslim community,
embolying many learned Mu‘allims.

The role played by the Imam in large Nupe towns
in conncction with ‘Id prayers and prayers for the

rains, is played in rural areas by less privileged

Mu'allims who are also called Imams. Prayers for the
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rains are performed in a rather unusual fashion. When
the need arises, the pecple would gather themselves
outside the town, usually in the :iﬂ_praying ground,
with their clothes worn inside-out. The Imam ‘also
does the same and leads the crowd in supcregogatory
prayers of two raka'‘ahs, at the end of{#hich he offers
prayers to :llah for the rains. Thebke’ are no specific
prayers but the following is thé&-ohe said te have been
19

recommended by the Prophet:

U1 . J
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Translqggon:

Praise bhe to Allah, Lord of the worlds, the
Beneficent, the Merciful; Owner of the Day of
Judgement, There is no deity save Allah.

He does what He will., © .llah! Thou art Allah,.
There is no other god save Thee,
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Thou art th= Rich, and we are the poora.
Send down upon us abundant rain and let
that which Thou send down be unto us

(a means of) strenqgth and attainmont

for a2 time,

The funcral prayer is a more localised servieg “or
the bénefit of the dead. When a man dies, his‘body
is washed! and preparcd for burial. Beforg the corpse
is buried, prayers arc said over it byspesple standinge.

This is lcd by the Mu‘allim or Imam;swho faces the

Qiblah with the dead body in fromp’®f hime. The prayer

has neither sujud nor ruki',nok ‘Sitting. Everything is

said standing and, at th¢ Spd of it, the taslIsz is
said also standing. &ilently, the Imam and the
followers read any, prayers they wish, but the followers
repeat thuhygkaEahéi after the Imam openly. He repeats
the Eﬁ&@é{iﬁ fofir times while at the fifth time he says

the Eﬂiﬁé&b Among the recommended prayers which

the Imam/rccites and which some of the followers may

also ruocite silently is the following:
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Translation:

0 Allahy \fe@rgive those of us that are

alive and thgSe of us that arc dead; those
us thgt of us thatdare'present and those of us that are absent;
those of/are voung “and those of us that are adult;

"also oubMples and females. O Allahd

whomedeuer of us Thou causcs to live,

letMim live as an adherent of Islamj

and\ Whtmsoever of us Thou causes to die,

Petthim die a believer., O Allahl

Jdovnot deprive us of this reward

and do not scnd us tomptations.

Cne of the rarc functions of the Mu'allim in Nupe
traditional society, is the reading of a prayer at the
beginning of c¢ach lunar year, which is supposed to furetell
tha evenits of thoe coming yecar. For instance, at the

beginning of tho current year, Mallam Musa Muhammadu, read
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to tho muslim community of his arca that the coming year
woulcl hcicharacterised by sudden deaths of important pcople;
that thoere would be serious droughts and shortage of food,
and that a lot of children would also diece. At tHQ _sdme time,
the paper ﬁe read also suggested some remedy £o¥ all the
bad fortunes mentioned in the paper. The €gmady suggested
was that a form of sadagah should be givep/to any Mu'allim.
He did not specify the Mu‘allim to whom the Sadagah should
be given for fear that people migkt.suSpect him. Hec was
sure, however, that thu'i;gégsﬂhust be given to him since he
was the only promiant Mu'dllim in the arca.

The stand of Islam\eoa this practice is that no-one
can foretell the fufurec‘bacausz no-one knows the future
except Allah and#llah alone.22 The attempt by the Mu'allims
to foretell ph,.“future,is. therefore, unIslamic. One is
convinccd@ Qpwever, that this practice is continued
becaus¢\of the material gains the Mu‘allims achieve by
ite The gadagah suggested as the remsdy for the social
misfortuncs usually consisted of domestic animals like
sheep and qoats, as well as money and clothes. The
“yu‘allim who readsthe paper is usually given these things as

gadagah, Since the Mu'allim himself is given these items
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of gadagah, his authority on the whole issue is always
challanged, Having been reminded that the knowledge of
what will happen tomorrow is wvested in Allah and in

Allah alone, the Mu‘allim is often accusnd of faBricating
the stories in the paper, in order to be able %o collect
the Sadaqah for his own benefit. Some My%dTlims do admit
the fabrication of the storics by their ‘predacessors who
handed them down. They argued thatt=since they were not in
a position to challenge the aufhdpity of their learned
praedecessors, they had to aegdpt the message of the papers
as authaentice )

This is one of theJoccasions when the Mu'allim's
authority is chalden§ed by some se:ctions of the Nupe
muslim communiftyy® Rarely also is the Mu‘'allim challenged
when he prdaches Islam. He knows that his knowledge could
be tested~et times by learned members of his audience; on
sevdrabh occasions, he has been tested, by intclligent
questions from learned men who listened to his preaahingse.
He, thoerefora, has a duty to keep himself up-~to-date in
his profussion of Islamic Scholarship. Thus, he has to
busy himself every time, rending the qur'an and researching

into other religious books on Islam, so as to widen his
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own horizon of Islamic religious learning. This is

i X . ., Pbrestigious .
necessary ir he is to retain his / 2. position in

the Nupe 8ocial structuree.
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IIT HIS OTHER SUGGLSTED ROLLS

Islamisation of the Nupe people is still in progress
through the activities of muslim preachers and somé
23 The difference hotween a preacher and a M&'allim
Mu'allimﬁﬂg!is slight. Generally, a preacher is 2 $¢isoned

Mu‘allim although it is not all seasoned Muda@ilimun. that

are preachers.  But one can not be a preaegher without,
first of all, being a Mu‘allim. Therefore, the Nupe

muslim community possesses more MuadlimGn than religious
preacherse. For this reason, ome is inclined to suggest
that more Bu‘allimin shouldy take up preaching work in
order to ¢nsure further $ocial and spiritual improvement of
the Mupe Community, ‘At\present, the majority of the

Mu'‘allimGn in Nupedand devote most of their time to

teaching in thif~Islamic schools and have no time for
religiouz pr\aefing. Cven with time at their disposal,
many oFf RN would not like to preach, because they do not
feel TNy have acquired enough knowledge to enable them

preach @ffectively., Such Mu‘allimin could use the knowledge

with which they teach their pupils as a base, while they

endeavour to acquire more learning from reputable
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Islamic institutions. Two of such institutions are
currently serving the ﬁupeland, one in Minna and the
other at Lokoja. The‘third College was established in
1967 at Sokoto for the purpose of training musdim

preacherss Some of the Mu'allimln could &fténd the Theologi-

cal Colluge, Sckoto to acquire more knewlédge of the Qur’an,

Figh and Hadith and prepare themsclves®for nreaching work.
ancthcr role one might sugg&ft for the Mu‘allim in

the HNupe Community is that ofymé&diation in disputes amongst

members of the Community.\ 8y virtue of his prestigious

position in the NupeSetial structurc, the Mu‘allim is

in a gcod position| to mediate and sattle quarrels and

misunderstandings amongst members of the community in

which he 1¥#ggd? He does not need extra qualification

or knowleMgé€ for this envisaged role. He only needs to

mniqggih his establishad standard of moral conduct and

use _lils common sense and past experiences - he is

used to settling disputes amoﬁqst his school pupils and

can roly upon similar experiences. At present, such

dispuges amongst members of the Nupe Community are

mediatod by a few elderly people and sometime even by the
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Etsu himself. If the Mu'allimun in the community can also
take up: this new role, they will be contributing their

quota to the social improvement of Nupe Community,
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CHAPTER FIVE

THE TRADITIONAL ISLAMIC SCHOOLS{VERSUS

WESTERN ORIENTED SCHOOLS WHICH

GIVE ISLAMIC EDUCATION

T. CHARACTZRISTICS OF ISLAMIC, BDUCATIONAL INSTITUTIONS:

(1) Stages of the Schoolsi-

We have seen in _chapter two that the three types of
Islamic institutions in Nupeland are referred to under a
general name(of, hrabic Schools. Specifically, the Schools

are called Qur’anic, Islamiyyah and ‘Ilmiyyah schools in

order «to\ indicate the side of the emphasis for these schoolse.
Forigxample, those that lay cmphasis on the study of the
Qur’an arc called Quranic schools while those emphasising the
study of Figh and Hadith are referred to either as Islamiyyah
or ‘Ilmiyyah School. This does not mean that Qur'an is not
also studied in Islamiyyah and ‘Ilmiyyah schools. Similar

schools in Saudi Arabiay Egypt and Syria1 are classified
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by stages according to their standard while in Nupeland,
each of the three schools is comprchensive by naturcz.
This mcans that the pupils could attain any height of
learning in any of the schools. The first stage of such

schools in Arab countries is the Maktab or Kut&abswhich

came into being in pre-Islamic times. Such Kattab could
not have taught the Qur’an since the Qurlan’ did not exist
in pre=Islamic times. We learnt from the early history of
Islam that the pre-Islamic .rabs Nwing in towns often
engaged in commercial transactiens with the outside worlde.
As a result of such trading\Je¢tivities, they came in
contact with people whao could rcad and write. Thrcugh'this-
contact, somc arabs,were able to learn the art of reading
and writing infofmally. These were the Arabs who
introduced litcracy into pre=Islamic Arabia, They
taught some™#cading and writing to fellow .wrabs who
frequently visited their houses or Kuttab which

rapidly yrow later.2 As the Maktab grew over the years
it becone inevitable that some of its pupils must have
acquirced more learning than the others, hence the
necassity for establishing a higher institution for

learning. This was, probably, the rcason for establishing
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the Madrasah, which became the second and intermediate
stage of learning in early Islam. This stage could not
have been reached until after the advent of Islam in the
7th Century /A.De., when its first task was to Islamige
those aspccts of pre-Islamic learning which were/not in
conflict with its teachings and could help it té expande.
Today, the apex of the Islamic education SyStem is the
mosquee

In the Nupe country all the thece stages are combined

in one school, be it Qur'anic gr\Islamiyyah, under the

name of ladrasah or simply Jwéabic School. The 'Ilmiyyah
is slightly different inSfhat its emphasis is always on
the acquisition of higher Islamic learning in the fields
of Tafsir, Figh g@nd Hadith. Thercfore, most of its pupils
are adults and 6ld men who should have complected the
realing of ¥hd Qur'’an and have acquired some basic
knowlcg®de 1in the thrce branches of Islamic learninge.
The "iImiyyah School is, nevertheless, also referred to as
Madrasah by the Nupe people.

In the comprehensive Madrasah, 2 pupil can attain any
height of knowledgee. Both young and old, boys and girls
d> attend it but, while the adults attend it on their own,

a certain dcgree of Cocrcion and discipline have to be
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exercised at times, to enhance the young pupils' motivation
to attende Parents usually have to enforce this disciplinc,
In the process of studying, the pupils are assessed and
tested by the Mu‘allim in order to justify their promotion
from one stage to another. Their promotion does wot,
however, take place through the routine examination

system which is commen in Western oriented\scheools. In the
Islamic Schools, the pupils themsclvEs—assist the Mu'allim
in asscssing their progress and debermining the next step
to takce Each pupil is, thepefdre, free to attain his
ultimate level in any of phe arceas of his or her interest,
without being held bacK bdcause of the difficulties of

his collcagues. The able and dilligent are a¥lowed to

move forward at(Emadir own speed, without being restricted
by a rigid curficulum nor herdedtogether in their age-groupse
In the same\schools, pupils of different ages and abilities
sit side-by-side to study at their own rate. The brilliant
arc allowed to help the dull ones. Clever ones are made

to understand the problems of the slow learners. Some of
them appreciate the difficulties as well as the merits of
slow-learncers. But, above all, pupils in the Schools, like

congregation in the mosques, are not grouped into social
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classes, .11 those cager to learn sit together at the

feet of the same Mu'‘allim. Each is distinguished by his

or her academic contributions to the activities of ‘the

4
groupe

(2) Teaching in early Islam in Nupeland:-

In early Islam, ﬁeaching was regarded as a religious
dutye The teacher was, therefore, p¥évented by the early
muslim tradition from accepting fees.s When institutions
of learning first made theirs-@ppearance in the muslim arab
countries, jurists found a wAy to legalise the payment of
fees 2and to specify the duties and rights of teachers and
pupils.6 Dircct pAyment by the student to the teacher was,
however, allowgd dn the early stages of education and only
where ondowmdats were not available. Where endowkents were
availablg st¥dents did not pay the teachers who were
ofteneprdviled for by the cndowments and by gifts from
rulekhs’ and wealthy men. A scholar was, therefore, assured
living facilities wherever he went. It became customary
for him to traverse the Islamic world, from one end to
another, without difficulties in receiving maintenance on
the way f{rom educational institutions in recognition

of some tcaching given or received.
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The situation regarding fees in Nupe irabic Schools is
Much the same as it was in the arab States of early Islam,
apart from th¢ nominal fees received by the Quranic Mu‘allim;
at varicus stages of reading,7 no other fees are compulsory
for the pupils. Some Mu'allims in the srabic{sehools are
also learncrs at the same time. They alop¥)a\ time-table
whercby they spend part of the day furthgking their own
knowledge of the Holy Our'an and Islam, * .t the initial stage
of Islamic education in Nupeland tdaching was not regarded
28 a profession which could be ¥equircd by a mere cortifi-
cate awarded by a government “\body but something acquired
by rcal ability and trud devotion. It was in recent timas
that a2 system was evelrved whereby certificates were given
to students after Sompleting their studies from arabic
Schools,. These \Certificates, commonly known as ‘Ij3zah’,
arc used as~althorities allowing their holders to teach
the Jur'am\and, possibly, to establish their own Arabic
or uranic schcols. The value of such certificetes depends
really on the prestige of the Mu‘allim who issuceS them; but
they arce not the final qualifications in themselves, The
Mu‘allims holding them must prove themselves worthy leaders,

who are capable of leading by good examples.
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For most of the pupilg of Arabic School system in Nupeland,
the completion of the Qur’'an remains terminal. Only a very small
percentage are usually fortunate enough to pursue their studies
up to the University level, and most of those are fqﬁ{noderni-
sed type of iArabic Schools. The best examples of?bch schools
are schocls numbers two and ten.8 It will b@%mbered
here that the core-Curriculum for these Arab Schools is
the Qur’an which the pupils are taught %tead and learn
by heart, In a number of Islamiyyg hools, the pupils
also learn Arabic language and 'Qz’ature in order to enhance
their appreciation of the Q ’}b and the Hadith, Once the Qur’an
and a numbcr of Propheticéitions have been mastered; the
Pupils arec involved i urses of excgesis and scholarly
elaboration on the@i hs. Such activities encompass the
whole field of ic religious knowledge, for around the
two sources o%{r'én and Hadith revolves everything else,
such as cx:\hsis, Jurisprudence and son on.

T@levcl of learning is quite high. It is only possible
for a vary fow scholars who began their learning career as
Pupils of traditional Arabic Schools. Such are the elites
who are ahle to proceed to Advanced Arabic S::I'xr.'w::ls9 patiernsd

on the Vestorn systeme In elucationally more developed Arab
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countries, disciplines not bearing ‘irectly on Islamic studies
are incluled in their educational system. Meclicine, Sciknce
and other technical subjects arc learnt through approdtice-
ship. Having been through the Maktab, and having jactuired
some basic religious knowledge, the student ig“&ble to satisfy
his intcrest in the 1eérninq profession om_inVany other skilil,
by attaching himself to a master who ;ould teach and guide
him. Here, the objective is not divb;ced from the main
Objective of an Islamic society,_namely, the Islamic ethical
principles and valuese In the, circle of muslim medical men,
engineers, methamaticians &nd philosophers, the final aim
remains decidedly religious because, for a muslim, every
action and avery epdchayour has to be justified in religious
terms.,

In the clrifekt of the prédominantly muslim community
of Nupeland, “:very service meaningfully renderel by the
individuad membors of the socicty to the entire community
can be justified in terms of Islamic religious valucs.
Therefore, @ven ‘an unlettered member of the'community has
his quota to contribute to the overall development of the
community. 4s a religion based on the strict principles

of Co-operation, Islam does not also ignore the fact that



the individual has specific duties to the social environ-

ment which suppliss the opportunity for him for the achieve-
ment of his etucational goals. Therefore, the Mu'‘dllim

and the learncrs both mutually aim at a total comitment

te character building based on the ideals of“Islamic ethics.
In the same way, the professionals in the Mipe nuslia communiﬁ?
do aim at achieving professicnal stapdards of excellence which,
together with ethical standarls of\professional conduct, are
reinforced and saf aguarded by . the Lslamic religious ethics

and valuese These are the.méin characteristics of Islamic
education as transmitted| through the arabic School system.

in Nupeland, What wé\)("<; now need to examine arc the
characteristics gf/festern type of institutions which also

give Islamic education as they operate in the Nupe country.
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IT CH:HRACTERISTICS OF WESTERN ORIENTED SCHOOLS 'THERE

ISLAMIC EDUCATION IS GIVEN

Stages of 'estern type of Schools and their nature:-

The first stage in the Western type of secular schools
. in the aruva under study is the Infant Schoof3«“This is meant
for the chillren whose ages range between\three and four.
The first two years of Infant Schoolénd\ are spent by the
children, mainly playing around, aggMainting themselves with
learning cnvironment. No formad)learning really takes place at
this early stagz but childAefi arc taught some Islamic songs.
The childiren are introduc®¥ to somc basic preliminary works
in English and srithmetic during the second and third year
at the Infant S5choQl, in order to prepare them for class

one of jrimagf¢sghool. At the age of six, children are
generally «da'y for primary school, whether they have gone
through, the Infant classes or not. No serious Islamic
rcligious knowledge is taught in the primary school but
pupils, in their third and fourth years at the school are
introduced to the simple reading from the Qur’an such as

Surat al-Fatiha, al-Nas, al-Falaq and al-Tkhlase 0 They are
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also taucht how to perform the ritual ablution and say the.
five daily prayers by the Islamic religious instructor to
whom the children refer as "Religious Mu'allim." It is,
at present, not possible for all primary school aged.ghildren
in the Mupe country to have passed through Infang.schools
because such schools are not emcugh, There ace ©Only two
such schools throughout the Nupeland, oneat Pategi in
Kwara State an? the other at Bida in Nig8r® state. Because
of the specialised nature of these &chools, it is fairly
exp:nsive to send children thergi)-therefore, only very few
parents can afford to do so..

At the age of six, chilidren enter the Primary School.
There, thoy spend sixAears after which they pass on to
post primary institWtions. A number of subjects, including
English languagéy Hausa, .Arithmetic, Social Studies and
Islamic Roligious stulies are taught. Arabic and Qur'an are
also taught)in all the primary schools starting from primary III.
The first two years are used in practical demonstrations only,

sixth

At the end of the z:: vear, the pupils have to sit and pass
a highly competitve common entrance examination to net into
post primary institutions., They then have to pass through
selection interviews for final selection to f£ill the

very limited spaces available in higher institutions.
L]
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In Nupe country, there are three types of post primary
institutions where Islamic Religious Knowledge is taught
at present. These are secondary schools, Teacher Training
Colleges and Vocational Training Centres. Secohdary Schools
are classified into three categories: thode-~that offer
sccondary courses up to West African Schopl Certificate
level; these that offer similar coursés but with bias
towards technical subjects, leading to both school certifi-
cate and City and Guilds ExamihAtion levels; and those that
oifer courses with bias towards commercial subjects.
These also lead the students to the award of school
certificate and Seecprnidary Commercial Certificates. Islamic
religious knowlédge is also taught in all these Schools,

The Teacﬁ&r Training Colleges are classified into two
categorigad, those offering courses leadinﬁ to the award of
Teacher~@rade Two Certificates and those that offer similar

cournes but with bias towards Afébic and Islamic Studies.

»
rb

. present, there are two of such Colleges serving Nupelandas

¥
One of them is located at Lokoja in Kwara State while the =

other is situated at Minna in Niger State. The two Colleges



were cstablished as a result of constant demands by the
muslim communities of the two areas from the two State
Governments for post-primary instituticns whigh would cater
for .rabic and Islamic Studies. ' It was decided by'the two
State hinistries of education that Arabic Teachers COlleges
ioull He more useful because they could produce fkeachers of
Islamic Studies who could be sent to primary scheools to teach

-

the subaoct. Consequently, the College at LoKoja was set

un in 1968.12 Its catchment area was the.whole of Kwara State
but priority was given to its immediate environment, which

is the Nupe area of the State. «JTHerefore the majority of the
pupils there at all times are “Wupe. Every session, the
Callege takes in students|from among primary school leave;s
as well as from among pupils of Qur'anic Schools. The
primary School leav@rs’receive training not only in Arabic
and Islamic Studieg, but also in the basic secular subjects
lilke Znglish,\Hausa and .rithmetic. They train for five
yeafs at the' end of which they qualify as teachers of Arabic
and Irlamic Studies in primary schools, after passing the
inal examination, conducted by the College. The certificate
thuy roceive at the end of their courses is called 'Diploma

in Arabic and Islamic Studies ' and not Teachers' Grade Two

e 13 : . e ;
Certificate. The intakes from traditional Quranic schools
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spend three years at the college and train only in Arabic
and Islamic Studies. They do not study any of the secular
subjrcts because they have no background in them. At the end
o the third year, they do qualify as teachers of Arabic

and Islamic studies qualified to teach at the priwmé&ry schools

=

by using the mother tonguee The certificate €£hey receive is
also called Diploma, but of a lower grade than those of the
primary school leavers who spend five years to train. These

teachers are usually referred to in/the primary Schools as

'u‘nallinUp because they neithex ‘§peak English nor teach

s

ite The first intake of sucif Mu‘allimiCn into the Lokoja
Collere passed out in 1971,14 while those fully trained ]
Zradce Two Arabic Teach®rs passed out from the College in 1973,
The Arabic Teachdrs College at Minna was established in
4975 to fulfil Si¥milar objectives to its sister collecge at
“ol:0ja, but whlike it, the Minna Collega was not located in
iuneland sut in Minna, which is in Gwari-land. Nevertheless,
the majority of the students have always becn Nupes since its
inception. This is because of the larger population of the
Hupe r_-..-::-ople.is The important differenee between this College
and i¢he College at Lokoja is that all the recruited pupils

into liinna College who study on full time basis are primary
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wchool leavers. They spend - five years at the end of which

tiwey enalify as Grade Two Jeachers of Arabic and Islamic
st ios ~ the same as those who attend the Lokoja Collegeb

't i 1linna Collzge traims the intakes from traditiomal
wirenle Schools only on part-time basis, They come, ifito the
Collao cduring long vacation and stay there tol study.

Lil:» their counterparts in Lokoja, they too devete their
cine golely to Arabic otudies but it takes, them two or three
sears longer depending on when they are\assessed by their
cecachers as having acquirced enough, knowledge to warrant
the avand of the Diploma, Most MuYallims qualify after

vitenalng vacation courses ffog Mive or six years. The two

(o]

Colle‘es have been doing well in providing teachers of Arabic
=nd Tnlamic 3tudies #o lestern = primary Schoels throughout

the Iipe countrys

Vocationdl/training Centres have only just bheen

incrieogiignumber of drop—outs who are not able te pursue their
silies beyond the primary szchool level. These pupils

are talken into the centres and trained for threc years inl
giupl: mechanical and electrical works. Islamic religious

vnovletoe is also tnught in thema
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There are two post—sccondary jnstitutions in the area,
1,541 of them located in Bida. One is the Fedéral Polytechmic,
with which we are not concerned because Islamic Studies is
not taught there. The ather is the State College of
sJvanced Studies,, which takes in Secondary School ‘leavers as
vell 2s holders of Peachers! Grade Two Certifilcate with some
papers at the ordinary Level of the General \Certificate
of Education Examinatione some of thesehstudents are
trained by the College in .rabic amd, Islamic Studies up to the
acvaned level of the General Certificate of Sducation.
he College also trains students for Diploma in Arabic and
Islamic Studiess
-11 these institwutlions discussed above are secular in
satie-e ond are rpn Rurcly on the Western patterne They all
have one thipg\dhi™ common and that is that the promotion of
studonts dn\them takes place thorugh the examination system

Familiar to use. The examination system is responsible

I..
&

yiaien
“or aeny other factors which differentiate the traditional
foiamic education from the estern system of secular educations

jut, 1lilke the Weszern ecucational system which caters for

v )

hisher community issues and. national manpower needs, the

&
fulanic cducationzl system"measures jtgactivities by the

caet that it stimglates the community as 2 whole to take

By
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interest in higher issucs that are fundamental to its nature
&t nacessary for its survivala

tiodern educationists have often talked about the desira-
bility of assessing pupils'! performances in the Schoolse.
r'he process called continnous assessment has recentdy “been
introduced into Western-oriented institutions in WDupeland,
bt the majority of the schools still rely od /examination
resultse Thus, little attontion is paid toithe fact that
if a teocher cannot say whether his pupdly. is good or not
a-tzr teaching him for a number ofey®a@rs, he can never say
10 o.ter two or three hours exawination. It must be realised
“hat this situation is not peduliar to institutions in Nupeland
alone, Iut that it is txyd alsc of academic institutions in
the ontire countrye

In the Islamiic/sducational system operating in
ilupzlonc, the MY ¥llim assesses his pupils' progress and
Jeternines SePnext step to takce. EBach pupil is free to
atzain his Ultimate level iy any of the areas of his or her
intorest, without being held back because of the difficulties
in rzlated discipline, for in@fance, if-his or her colleagues
are not catching up with him. The Mu‘allim, because of his role
in the Tslamic educational system, acts not simply as a guide

tw higher knowledge buf also as an example to better conduct.
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Peaching, in Islam, is not simply a profession to be sold,
but & role to be fully an. completely performed according to
Iglamic cthicse

Furthermore, the traditional Islamic education is an

integral part of its own society. The Arabic School \system

develops naturally, springing from the society and{reésponding

e

O it5 needs. In Nupe socicty, these nceds aresatisfied to
cone wittent in that the syvstem has enlightened the society
abeut tho religion of Izlame OCOn the otfyek hand, the Western
type 0F sccular education is cxpresgedvin a school created by
“he Stote govornment to which sttdénts come from many localities.
These schools, because they dpe transplanted Western institu-
ticns, many a time, they dowmot reflect the aspirations of
thoeir oenvironment nor Sgtisty the needs of the societys. For
the most part, thex Yo not interaqt with the Community
nor help their gebducts to do so. Some of these schools,
especiclly thg\post-primary and post-secondary schools,
tale away gﬁc children from thuir parents and board them in
hostels with the result that the whole system becomes
eéenphatically artificial and foreign.

The issue of boarding students in schools is something
qoogs Tt is even ecncouragced by Islam., The Prophet's
wall-~lmown saying that muslims should seek for knowledge ecven

a e 36 : : : ; ;
in China™> has two important implications. It shows, first
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of all, that every muslim should seek not only religious
lmowledse but also knowledye of sacular subjects, since in

chhe Prophet's time, thers were no muslims in China. The

seoond idea implicit in the Prophet'é injunction is the

iZea of boarding. If a stulent leaves his or her.home to
acriuirce knowledge in some other place or counteyy he must
a hoarding place somowheree

In Mupcland, the issue of boarding in educational
ingiitutions arose out «f many reasonssy One of such
reasons is great distance between, gfudents' home and
their places of study. The first boarding started
towvards thc end of the 192¢¥h\¢entury when Quranic Schools
of the timz offered hodr€ing to some of thoir pupils,
Theoe boardings waenf-tot 2s organised as we have them
today in Vesterd joricnted institutions in the area,
They consisted mainly of giving the pupils whose homes
were vornwfar, a place to sleep anf something to eate
Such vupils, in addition Lo learning from the Mu‘allim,
also help the Mu'allim with domest:ic duties such as
Totching water, firewood and washing clothess It is
not !nown who establiszhcd the first boarding system in

Mupe Arabic Schools but one of tha Scheels which used
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the carly boarding system was school nine, one of the oldest
¢ schools
Qur 'Tnic £ in Bidae

Today, a number of Arabic Schools in Nupeland do
supnly boarding faeilities to a few of their students
who cone from distant places to study. These studarnbs
usually bring some foodstuff from their homes o ‘augment
vhat foord the Mu'allim can provide them. The \advantage
of Inarding system in Ehe traditional Agabic Schools is
to .ake it possible for pupils living, fidr away to acquire
leornin: from the schoolss If itShasYany disadvantages,
it micht be the inconvoeniences\It /may cause the learners.
The fdce of boarding is, th&fefore, not ruled out in
~upc Srubic Schools buly is=6nly rarely used.

Cn. important #Aflcrence between the traditional
iglanic oucatiodleMd Wustorn secular education is that
Lha institutibns, in the former place moral and religious
training pdgRest on theil educational programme. This

so JEEmhse oducation in Islam - is basically religious.

feds

In thd¥icstern system, many institutions have adopted

o oecular outlook, thereby neglecting this all-important
aspzci of education, moral education. Although religious
cduiication, taught through the subject of Islamic Studies,
has besn introduced inte the Curriculum of many Vestern

type of intitutions in the area under study, the
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subjects are ineffectively handled.e This is because the
teachors themselves do not have enough knowledge of the
subjc~ts they are supposced to teach. This leaves the
stuents not well informed about their own muslimitraditions.
&5 such, they arc left as a prey to any newdgl&as, however
illouical, without anything in their own tradition with which
to nmeasure these new ideass Morecover, sihce the subjects of
Islanic studies are taught in isecl@tion among many secular
subjccts their effacts on the students tend to be overweighed
by tho effects of secular sukjects on the same studentss

In sccondary schools, foinfcxample, many muslim students do
1ot socm to be interéstsd in Islamic studies because they feel
chat it is too eaSyw -it the same time, there are those

vho think it Js Ltoo difficult because of /Arabic. On the
other handmany of those who study it, do so because they
feel theywcould easily pass it in their school certificate
@ramination. Therefore, many Secondary School leavers
studivd the Islamic religious knowledge, not necessarily
bacaue they wanted to use it to improve their religious
Iutics but because they wanted it to help them obtain their

Corivificates, This is another difference betweceen Islamic

studics as taught in Western oriented institutions and the

Lslamic Studies as taught in traditional Arabic Schoolse
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Hore, the Mu‘allims do not adhere strictly to rigid
vitnination of the pupils but‘ rely mora on coptinuous
itnzessnent which enables the pupils to grow into the
level of learning thoy desire. The Western ori@nted
institutions, on the other hand, have failed“ko find
a satisfactory alternativz to examinatien ‘systems which
they continuously deplorés In many ef these institutions,
continuous assessment has become f@SHionable, but they
anve not completely supplanted the old hit-or-miss
;:wminati%n exercise.

It will be remembgikad“that about the beginning of

20th century whel sccular form of education was introduce

“he

into fupcland, it was so carcfully planned by the Colonial
not

nasters that @ 8id/reflect the reasonable inclinations of

the pupi}s, The recason was that they wanted to preserve thei
positien\in Nupeland for a long time. Therefore, most of the
Schpel™ were an exprossion of certain prejudices on the part
of the planners, ;ome of them reflecting Western industrial
socictye The students were treated as objects on production
line, rcpresented numbers in statistical tables and were

not regarded as persons pursuing the most humble of human

cndeavourse  This was the position during the Colonial era.
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Today, the situation is different. The educational
planners are Nigerians who carefully plan the Western type
of secular cducation now opurating in the Nupe country,
taking into consideration the general environmgn¥al
background of the childrenes This accords wéld=with the

mic cducational system that mirrors thé&/humanity and

Isl

J

simplicity of its socictye

This short comparative study wotld also require a
brief discussion of the positign“ef teachers in the two
systems. Traditionally, chdIslamic educational system
is based on the deep pet'sénal relationship between the
teacher and the taughts—’ I'eally, this should also be the
situation in theMestorn oricnted institutions where
Islamic educatien is givens In whatever system of
education,/thwe tecacher is supposed to be the source of
spirituftps well as profcssional guidance. From experience,
onecanl say that Western type of education is basically
impersonal; the teacher's functions in the system is more
professional than morcl or ethical. In theory, o«thical and
moral training form port of the function of professional

educators but, in practice, teachers in secular institutions

teday, are clearly teachers of skill and not of conduct.
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Bad examples of smoking and self-medication are openly
given to students by teachers in institutions throughout
the country. The majority of such teachérg are teachoers
of secular subjects but this is not stggesting that
tenchers of Islamic relicious studi&s/in secular schools
do not also indulge themselvessain™this kind of habit.
The possibility of having suchewbad teachers in some

Arabic Schools in Nupclandhgannot also be ruled out.
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JIL SOME JUGGE.TIONS FOR IMPROVING THE

TRAJITICONAL ARABIC SCHOOLS

We have seen, through this chapter, some of*the
characitcristics of Islamic education as givqn,ﬁy the
tiraditional Islamic educational institutiers=in Nupcland,

We have 21so seeh the stages of developméit of these
tralitional institutions and how téaching in them developed
from the carly times of Islam inthe area. We might
conclude, therefore, that sapd\progress has been made.
Nevertheloss some improySments can still be made. For
exanple, the practicd ghereby Arabic Schools are now left

in thwe hands of inMyddual proprietors could give way

te a norc compftent owncrship if the State governments,

or even th¢ loeal education authorities, could take

sver theNgufining of such schools. These schools have

beep Ac®™ in the hands’ of the community with the result that
tackd is not enough money to run them - g§nadequate buildings,
aontdated cquipment , insufflcient tecachers. Moreover, not
all th: children of schocl age do go to such schools because
thore ic nwe law saying they must. The present irreqularity
in the attendance of those who patronise such schools should

to
alao give way/greateir sceriousness and reqularity of attendance.
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There should also be batter organised administration of
lzarning in the traditional Arabic institutions throughout
HMupelande The re-organisation of the tralitional=learning.
institutions is the first priority for any meaningful develop-
ment o begine. This requres money which is/rery difficult to
come-by nowadays. Thaese private /wrabic BcHools should make
the pevment of school feos compulsorywfor all their students.-
In nrdition, the entirce muslim Commuhity of Nupeland should
contribute generously to the Tuaning of such Schools,.

These measures  should helpS\o a great extent in strengthening
the financial positiop 3 these private schools.

Granted then, £hat monuey is available, the next impprtant
preblem would he tegachorse Many of the teachers in the Arabic
Schools ~re mdll-qualifie! for their teaching job, although
most of #hgmare not trained to be teachers. ©On the other
hand,, suitec a number of them would need to widen their scope
o Bghomic learning. Z2uch teachers may not be ready to
mix-ave ~ny new changes in their schoels brought about by
noy davelopments, The answer would be training or re-training
on the part of many teacherss

iith regards to Western oriented institutions which give
Islamic coducation, their problem is not so much of lack of

ey as it is of lack of cnough knowledge about their teaching
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subject of Arabic, or Islamic Studies, or both. By comparison,
ciisdir Jnowledge of these subjects is far less than|\the knowledge
0f cheir Counterparts who have come through pufedy- Arabic
School.:, although their organisation of leafning in general,
iz botter than that of their counterpargs/from these schools.
Uhvicusly, many teachers of Jrabic andN\ISlamic Studies in
Westorn secular schools need to impkove their academic
standords in the two subjoects @y lgoing for further courses
in Inctitutions of higher gl@mic Studies.

‘nother step whiclhy might also help to improve the lot
©f dslamic cducatiof if Tupeland is that teachers of Arabic

~nd Isleomic religdous knowledge in YWestern oriented schools

sheul ! orcani®e Seminars during long vacations. They should

J

invilte, te theSe seminars, the Mu‘allimum from traditional

IslmigN\gchools. They should stay together for a week or so,
Adisgigsing their problems on the teaching of Islamic Studies
gépeérally. They should invite eminent scholars in the field
to vreseont papers an various topics connected with Islamic
cducaoion, discuss these papers and exchange ideas. They
could sven discuss the syllabus they cover in their

schools and encourage c¢ach other to write books on

relevant topics.



228,

This kind of approach may be difficult for many tcachers,
eéspecially for those whe may not be used to the approach.
Cnce it is organised, the Mu‘allimuf can familidkise them-
selyes with it. They con ¢ven be encouragé&d/+c organise
similar scminars at their own level, in which their common
educational problems could be discusSedlin Nupe language,
sc €hat more peopla would understands The suggested approach,
when properly organised, shoud<l eontribute a great deal to
the rfuture development of Wslamic education throughout

the Nupe kingdom.
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Admittedly, thé¢ wcalthy and the noble classes of
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system as such $ Nupcland. The Mu‘allims are paid
vhen they aed hircl in this way by the wealthy mene
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al-Ghagahi® maintzincd that no fees should be accepted
by heé t€acher, an'idca which was at variance with the
cymmdn practice of his time. Fces were paid during
adGhazali's timee.
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I'or details of the fees charged by the private

.rabic " honls in the area under study, See chapter six,
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Sce Table 1, »ages 105 and 107  above.



Py
ra
L]

=¥

Lo

1=

-3

230.

Such Schools arce College of Arts an Islamic Studies,
liinna, established in 1973; School for arabic Studies,
Konoy establishe:! in 19353 and College of Arts and
Islamic Studies,; Sokoto, established in 1967.

These are chapters 114, 113 and 112./9Thesc chapters
are studied first, not so much because of thein
importance in thce Qur'an, but probably,~becatse
they are short ansd casier for the beginners to studye.

I know there were constant demdnds for such
nost-primary institutisns in the arca through my
informant, Alhaji Ablullahi JFaki4 proprietor of
Zchbol 1 in Lafiagi. He is=ah ex-student of the
.erabic Teachers' Colleceg<lokoja and now teaches
Tslamic Religious Inowleglde at the Central primary
achool, Lafiagie I!le was jJinterviewed on February 15, 198:

Ibid.,

Tecachers hoMling® the two certificatefare employed
by the Niguer St€te Government on Salary Grade Level 05.
Moroover, the two Cortificates arce recognised to be
at:  par by ¢ 2UCAS, because theyare both accepted
ar the pfesrcquizite for entry intoc the Diploma Courses
Zor théNinstitution,

MAIFL Abdullahi Faki, See 11 above.

Dy the 1963 population census, the Nupes form the
lafcest ethinic group in Niger State , constituting over
40% of the population. .lso see Niger State: A Survey
of Dedources for Develcpment, NISIR, Ibadan, 1980,

pe 52 fae

Husain, S.Ae, Ope._ Cits, pe. 41
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CHAPTER SIX - CONCLUSION

i
i
|

Two types of educational institutions are involved in
the dissemination of Islamic learning throughout the{ Nupe
Zingriome They are the traditional Arabic Schoolsd and a
few llestern oriented scecular schools. It is eften difficult
to write about the economics of education 4m & given
locolity, especially when relevant statistics are not
available., It is equally difficult.to, talk about the
cconomy of a developing systemi of) education such as the
traditional Islamic cducatiomi)system in Nupeland. In this
chaptcr, an attempt will &¢ made to discuss the sources of
‘undz for the traditiohal) Arabic Sckools (private sectof),
and the Western type-of secular schools (public sector)y
whtich also teach Islamic Studiess By private sector herey
it is meant @Yle Arabic and Quranic schools run by indivi-
éguals and\okganisationss This does not include christian
denoninational Schools or other types of secular institutions
suf, by private individuals or organisations where Islamic
leorning is not givene By public sector, it is meant
©11 ijastern oriented Schools which are ruqzzocal or State
Governments and where Islamic Studies are given prominences
I includes most primary Schools in theagreai the three

post primary Arabic Teachers' CollegesﬁLokoja, Dikko and

Ilinna and also a post—secondary institution in Bida - the
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I SCURCES OF FUNDS

(1) Private Sector of Islamic Education

In most Arabic and Quranic Schools in the drea, no
specified fee is paid by the pupils. Some séheels charge
‘e only accasionally, when the need arisesvand even on
cuch occasions, the fees are nominal, “For example,
-uhammadu Sani's Nasrul Islam Schooly/at Lafiagi in Kwara
Stute, charged a fee of H2,00 p®m.pupil as their contribu-
ciong towards the re—roofind\0Of/ their classroom. I was told
tiiat the classroom roof 0% blown off by a strong wind in
Jucust, 1981. This wes a serious incident because it
disrupted the schgolh weork « Since the School is a private
one, no local yor .state government came to its aid; hence
che proprighedr,’ a poor old Mu'allim, had to ask the
parentso o contribute towards making a new roof. Unfortunate-
ly, @oI%0st all the pupils failed to pay the nominal levy.

Help howsver came from an unexpected source. A local muslim
businessman volunteered to re-roof the classroom.1
It may not be surprising that the majority of the
nupils failed to pay this nominal charge because many

of them were from very poor parents. Such is the
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precarious financial position of many of these traditional
Aarabic Schools. The above example has indicated dow
difficult it is for such private schools in the \d@rea to
obtain funds even for necessary physical répairs let

alone involve themselves in new developments. In most

o “hese schools the teachers do not ' @xpect and do not
obtain any financial reward in form\of salaries or
ailovances. Therefore, they havé to engage themselves in
nettyv trades and farming tonéwable them feed and take

cara ¢f their domestig-p¥oblems. Some Mu'allims

sonctimes make use ©of their pupils to work on the farms

as nart of extrd-gurricula activities. Although such

]

Mu'z2llims arewfegarded as full-time teachers of Islamic

Sltudics ih,Nupeland, they are only part-timers in practice,

because.part of their Uime in the classroom ie spent in .earning

thas ™ 1iving.

Iuhammadu Sani's Nasrul Islam School can serve as a
model of similar Schools in the area. It is a typical
Iupe Quranic School, founded in 1960. At the time of my
visit, the number of pupils was seventy (70). This

nunber kept from time to time, dwindling or increasing
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az most of the pupils also attend secular primary schoolsa
There are four permanent teachers including the proprictor
who wag the principal teacher. They are all produgts of
traditional Qur'3nic Schools. They are all learpéd in
Qur’sn, Figh and Hadith. In addition, they &11'have
sone knowledge of Arabic language which they/try to teach.
The School Curriculum was prepargd\by the proprietor,
with the help of his teachers, The.€urricula for the
warious Schools for Islamic Studi€® in the area is
similar because, all of them have a common objective of
the dissemination of Isldmik learning. '
Yhe catchment apeafor the Schools visited were their
imnerdiate environnemt. Most of the pupils study on part-time
bagis since théy “alsc attend secular primary schools in the
mornings. _CAe teachers in the private schools are usually
recuuligd\through negotiations with proprietors of such
cchinols, since they are generally not paid Salaries.
This is the reagon why they have to find other ways of
€arning their livings They regard their teaching work
in the Arabic or wur'anic School as being done in the name
of Alliah from whom they expect their reward. Since such

tonchers are not employed by Local or state government,
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“hey are not promoted, but their prestiqé depends upon their
cetivities in the schools. The question of discipline for
such teachers does not arise because since they regard their
work as strictly religious, they are guided by - Islamic
moral principles. They are generally obedieht servants,
both to their elders in the Schools and to, ‘the age-long
traditional system of Islamic educatienizthroughout the
Nupe kingdom.2

Many of the private Arabiec) Schools are not purpose-built,
but hold their classes in the Zaure or traditional halls.
The few that have been/purpbse—built are in temporary
structurees, usually &\single classroom accommodating seventy
(70) pupils or mghe-Aas is the case with Muhammadu Sani's
Nasrul Islam School). The buildings are usually poorly
roofed and.peorly equipped, an .indication that they do not
receive the required attention from the muslim communities
which they serve. The pupils in some schools use desks
and benchus, most of which are not repaired when they break
down, due to lack of funds. The schools rarely receive
any form of financial assistance either from the Local or

State Government.
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What appears to me to be the only sure way through which
the private Arabic schools can obtain funds is through gifts
and donalions from wealthy muslim businessmen and organisa-
tionse ©Cwvaen then this cannot be always dependable because

the dorations are voluntary. Influcential propr@srs such

as aAlhaji Muhammad Haroun, a practising jud and Sheikh
Yusuf .lfa, an Imam, often succeed, owin their prestigious

positions in the society, in obtaini q\yd for their schools.
They oftioen receive generous donati from wealthy Nupe
merchants, Q

In the past, the flnan@?;uj coming to the private
uranic Jchocols from th’Qa e Ministries of education used
tc be constant; now aQit is coming only sporadically.
Before 1980, the &ra State Government, through its
Ministry of ion, used to send a grant of K50,00
annually Q‘;y recognised private arabic school in its
area ox 3.sdlct:|.on. According to my informant,3 this
pra@%stopped two years aqgo, although there was no
efficial government letter stopping it, and there was no
explanation about why it was stopped. When the practice was
in forca, the amc-)unt of grant was too small to contribute
to any meaningful physical development of such schoolse.

One can now imagine the financial position of the educational

establishments now that no grant is forth cominge.



237

The financial position of private Arabic Schools in
Kwara State is not mach different from the situation of
similar schools in the Niger area of Nupeland. The

majority of these schools fall within the Niger side,

concentration »
becausc of the larger [/ of Nupe people/in
that area, 411 the schools devise ways of F#inancing

themselvess They have three sources of reWhuc which can
be described as unreliable. These arng mominal students!
fees, donations from members of theé\muslim community

and occnoisnal assitance from kghe state Mipistries of
education. It was observed/ that private Arabic schools in
the Niger part of Nupelandewere generally more developéd
than many of their sister schools in the kwara area.

This may be becauSe ~the muslim communities there have

been mors 1libexdV with their Arabic Schools.

In Alkaddi’ Shzhu Makanta Wawagi's Qur’anic School and
thagzilh:ji Maishera, both in Bida, and Alhaji Makanta's
Qur’anic School at Agaie, the pupils have paid no fees.
But, from time to time, parents do send to the Mu‘allims
there, some unsolicited gifts of money and food. The
fee-paying schools include alhaji Zakari's Islamiyyah School,
Alhaji Isah Gigbadi's Qur'anic School, Alhaji Abdul Qadir

1tachits
é_ qar’anic Cum Islamiyyah School. Thase private
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Schools arc so much attached to their proprietors because
they arc regarded as their personal property. They are
even more frequently referred to by the local peopide, as
Alhaji Yani's School rather than t--Ilrniyy-:lh schoolk, As some
of the schools are fee-paying while others @pe=hot, one
would cxpect some disparity in terms of ‘physgical development
between those Arabic schools. Obviosslyy thers are some
differences, but they are not muchw

There are also some differsnges in terms of facilities
and physic=l developmets hftwoen schools in the rural areas
and thosc in Bida townd , Because of the town's size and
cosmopolitan nature,| schools located in it enjoy more gifts
and donations from\wealthy businessmen. This does not mean
that schoolgein the rural arcas do not obtain gifts and
donationg/ gk 811,

A Moghoer investigation into intermittent financial
as&istance from the Niger State Government,sbhows that
there was a set procedure for administering the aid.
When a private Arabic sSchool wanted to be recoegnised by
government as a private venture, the proprietor of such
a school would contact the State Ministry of Education,
through the Local Education authority (L.E.A.) The

Ministry would then arrange, through the same agaency
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to hav: the school inspected by a team of Arabic inspectors.
Some of tho things the inspectors would look for and assess
are the location of the school, the length of time it has
operated, how useful it has bcen to the community, thec
number of pupils on its enrolment, the qunlii{éagion and
experience oif the propricteor and the numb ‘E’pcrmanent
teachers in the school, The Curricula@:he school was
also cxamined, On satisfying the M ;E{fy's requirements,
the school would be given an init amount of BH400.00 by
the State Government to maka art. Then, as from the
sccond year of the gover m$s§2s recognition, the school
would boe granted the qsﬁégf N60.00 annually. (In the cgse
of Kwara S3tate, itywas N50.00 annually. The disparity
occurs beﬂauaacégxtwo state Governments operate

independenatc/

area, thi\;xount was raised to H92.00 annually in 1978.

%:)

each cothor). For 3chools in the Niger

For t ears until 1980, the new rate continuced to be paid
to all recognised private Arabic schools throughout the
Nupeland of Niger State.4

Thus, the financial situation of all private Arabic
and Qur’3nic Schools throughout the area under study has
been vory precariousg Apart from th: fact that the

pupils of thuese private institutions W their own books



240.

and all th¢ necessary materials crequired for learning,

they have contributad very little to the physical develop-
ment of the schools., Gifts and donations received by the
institutions have be¢en negligible, inconsistant and,

at times, c¢ven non-existant. It is plausible to suggest
that State governments have less interest in the€activities
of these so-called recognised private ArabicSchools because
of discouraging financial assistance. Theé\ppOprictors for
the various private schoels struggled_for governmental
recognition mainly for financial rgasbns. This was because
they had no other sure means of revenue. At first, the
governmants responded favourably and with enthusiasim, -
Later, the cnthusiasm was rplaxed and the financial aid was
no longor coming, witfiout any governmental explanatione

It might bc boctugl.there are too many raecognised private

Arabic schoolsy 3 the following chart indicates:

I STATE L.G.A. | NO. OF SCHOOLS '
| xiara EDU i 25 !
' NIGER ! LaVUN i 30 ;
' NIGER E GBAKO | 63 '
' NIGER \ AGAIE 23 E
| NIGER ' LAPAT 23 ?

TOTAL 164

Table 2: Number of officially recognised
private .rabic schools throughout the
area under study.



2471,
There are two institutions in the category of private
gsector of Islamic education in Nupeland which are different
from other private Arabic schools. They are Jama'at Nasrul

Islam's 'Ilmiyyah Cum ‘Islamiyyah school in Bida and the

Islamic Education Trust's Extra-Mural Education Centre for
Women in Minna, Thesc two institutions are differémt from
the othcrs in the private sector because they ¥Wive reliable
sources of funding their =sducational actiwiﬁies and are

much more developed. They too ask fon ahd receive donations
from wealthy members of the communiys’ They also charge
their students f::s., These ins€btiftions deserve our
detailel attention as regards\bhcir cducational activities

in Nupcland. We shall eXamine them onc by onee

The Jama'at Nasptd\ Islam's ‘Illmiyyah

Cum Islamiyyah sch@ed in Bida is the only one of its

kind in Niger an€ Kwara States. It was established in
1972, 4t WQtime of my visit,; its enrolment stood at

30 adults\¢all males) and 50 children (32 boys, 18 girls).
There were 4 permanent teachers, 2 Arabs and 2 Nigerians.
The two oxpatriate teachers were both graduates in Arabic
and Islamic Studies. The Secretary of the institution
told me that the two toachers were loaned to the sSchool

by the government of Quwait, through the Jama'‘at

Nasrul Islam Headquarters in Kaduna. They were to
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stay and work in the school until December, 1983. The two
Nigerian teachers, both of them Nupe, are graduatcesgof

the School for Arabic Studies, Kano. They both aAttended
courses in Higher muslim studies there, after completing
their reading of the Qur’an at home. Teagher's for the
junior pupils were selected from the adyanced students,
all of whom must have completed reading of the Qur’an
before wnroling in the school.

The school operates twe sections each with clear
Curriculum organisation., The’ first section is called adult
classes, It comprises %two groups of fiften students_each.
The curriculum is_Arabic language and Islamic Studicse.

The first comprisés the stuay of Arabic as a language - its
grammar, symtax/and the parsing of simple Arabic sentences.

Islamic #tfdles comprises Tafsir, Figh, Sirah and Hadith.

For this™group, no lessons were given in the reading of
th&Nur 'an. The Curriculum for the junior pupils comprises
mainly the Qur'’an although they are also taught the
elementary stages of .wrabic grammar and syntaxe. The school
was very well organised and there was generally no problem

in teaching and administration of learning.
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The school was classed in a block of two big class-
rooms, built in permanent structures with the staff room
in the ccntre. Like other private Arabic schools in the
area, it also operates on the goodwill of th&{muslim
community. there, but its strongest sourcg/ef revenue is
the constant aid it receives from Quwait’ and Saudi Arabiae
These two ceountries alsc send bookshand teachers from time
to timce Parents also help imp™the supply of equipment
such as decsks, benches, tabl&s and chairs.

As a Torm of extra~cu¥ricula activities, the Secretary
of the institution, @Wlhaji Zakari Shehu, has organised the
intercsted studerditshvinto an aid group. The special duty
of this group(is‘to propagate Islam and Islamic learning
in the ruyzl\areas of Nupeland. Membership of the aid
group is-épen to all students who can afford ite. I was
told\that tiie initial fee for enrolment is K20.00
The subsequent fece is N1.,00 per month for every member
of the group. ?his is in addition to K5.00 menthly,
payable by every student of the school. almost all the
thirty ndvghced students of the school are members of
the aid group. One remarkable feature of the group,

:

however, is that one does not have to be a student of E
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the schocl to be a member of the group. Consequently,
there arc more members of the aid group than there are

students of the 'Ilmiyyah - Islamiyyah school.” (The

organisation is acting as an incentive for more pupils
to enter the school,

The pupils are recruited on application to the
Secretary, who invites them for interxrview. He then sits
in a panel with some teachers to\make selection, It is
not sverybody who applies thAt is able to enter the school
becausge of the initial fpeof H20.00. The teachers are
also rocruited locallys They are not paid salary but are
paid some unfixed_allowances from time to time. Both
teaching and learning in the school are on part-time basis.
The time ofwark is usually between 4.30 p.m. and 6,00 p.me
everyday ‘0f the week including Fridays and Sundays.

The extra-curricula activities of: the aid group is on
similar lincs with that of the ‘Red crescent’, an aid
group which operates in some muslim arab countries on the
basis of Western ‘Red Cross Society’s The aid group of
Jama‘at Nasrul Islam School in Bida is out, not only to
propagate Islam, but also to render service to any human

being who necds such a service, Members of the group have
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provided themselves with special uniforms of white upon
white with green caps. Every service they render Is\done
through their own initiative and voluntary efforts,

but they are well organised under the secretary of the

%Flmiyyah—ISlamiyyéh school. They expect 'no reward and
are given none. Their services are yery conspicuous

in Bida on Pridays during the weekly congregational
prayerse They are seen scattdredvin all corners of the
Juma‘at mosque, directing theé worshippers to their seats
and, at the same time, preventing the undesirable peoples
spch as traders and(othérs from trespassing the praying
ground,

It'.is important to remember that members of this aid
Group arcy themselves, products of private arabic School
systemg But, their contributions towards the dissemination
of dIslamic lecarning go far beyond any #Arabic scheool.

They have been able to carry far afield, their lessons from
ﬁfabic and Islamiyyah schools, for the benefit of the

léss fortunate ones, especially throughout the rural areas
of the Nupc country. They are sufficiently supported by
the finances of the school realised through personal

contributions from members of the aid group, through fees

¥
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collected from pupils,£hrough donations from wealthy
parents, and through large endowments from Quwait and
Saudi Arabia as well as from Jama'‘at Nasrul Islam;
Headquarters in Kaduna. Thus, the school's financial
position is much stronger than that of sister private Arabic
schools throughout the area under studys

The second school which enjoys ‘strong financial
support in the area is the I.Ee I!s Extra-mural Education
Centre for women in P—'Iinna.6 The Centre was established
in 1980 to cater for theé Islamic education of women to
which the I.E.T. attaches great importance. The centre
conducts a one-yéar-course of morning classes for housewives.

The course ingludes literaey in Hausa, Qur'an and Tafsir,

Hadith, Siraly, Tauhid, Figh and Moral Teachings of Islam.

In addition, there is a weekly Ladies Circle for study of
Qur’an and Hadith - conducted in English. Higher courses
are also devised for women who have completed the one year

basic Islamic education course at the centre. The same
also
topics covered in the basic courses. are [ﬁnujht in the

. . i
advanced course but in greator detailss
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Islamic week-end schools are opened where feasible on
Saturdays and Sundays to impart the knowledge_.and love of
Islam to children. They are conducted in 3enior primary
classes in Minna. Most of the children{who attend are
Nupes. The duration of courses in théweek-end school

is one year, the Curriculum is Tathid, SIrah, Figh, OQur'an

Al eachs e :
The functions of the IpEsT. in the disseminatiOD_O.f

Islamic learning throughdut Nupeland go far bheyond the

Women's extra-mural.lslamic Education classes and children's

week~end schoolse \ They organise weekly meetings in

various partgigf-Niger State for intensive study of the

Qur'an, Tafsit and Hadith, for the benefit of those who

wish te dimprove their Islamic religious:standards and

knowledge. I/hen the Hajj season approaches, the I.E.T.

field-workers conduct short courses for intending

pilgrims in many urban and rural centres to teach the

pilgrims the meaning and correct performances of the

Eéii rituals, to advise them on proper conduct-for a

pilgrim and to give other practical guidance. The I.E.T.
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leaders and workers also take part in other activities
for the enlightenment of the public, such as:

- participation in Radio and Television programmcs

in Niger, Sokoto and Lagos States

— Public lectures on Fridays in CentralnMosques

—~ Tafsir of the Qur’an daily during tH® month

of Ramadan in Niger and Sokoto” Bfate capitals

- Organisation of monthly lectupes by highly

qualified speakers in Niger and Lagos States

-  Weekly publication in the New Nigerian

Newspaper of selected passages of the Qur’'an
and Ahadith £or the enlightenment of the
reading public, muslim and non-muslim as

to thefauthentic Islamic teachings.

The I.ZWT¥»s involvement in the propagation of
Islamic dgaebning in its areas of operation cannot be
discussed in details heres These Islamic activities are
verywwell conducted by the I.E.T. staff. The important
question one has to ask at this point is: how is the
organisaticn able to fund its Islamic activities?

Like other private Islamic institutions serving
the Nupe muslim communi?y, the I.E.T. has to devise

ways of obtaining funds to finance its activities,
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It asks for and receives donations from its supporters
and issues rececipts for such donations received.
It has both registered and unregistered supporters and
accepts donations from bot@fi;em. The registerdéd
supporters are regarded by the officials of \the I.E.T. as
members of their organisation. Such supporters
undertake to make reqgular donations_to the I.E.T., either
in thc form of monthly Bankers orders or of periodic
lump sumse

The I.E.T. has openedid bookshop (called ‘llmi
Bookshop) in Minna, Sokot6 and Lagos. These specialise
in Islamic books, but“they deal also in general textbooks,
stationery and ogfifice supplies. The purposes of the
bookshops are\ t@ make available a wide range of good
quality Istamic books to the reading public and, more
importantly, to serve as a source of revenue for thé
I.E.T. It has also established a publications division
to the bookshop in Minna, which has a duty to produce and
publish new books and pamphlets to meet the needs of the

publice. It also makes reprints of other useful Islamic
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literature, with the permission of the writers. Publica-
tions to date include:

- Islam and Spiritual Life, Part 1: Belief

— Islam and spiritual life, part 2: Worship

- Islam and Spiritual Life, Part 3: Morality

- A Critical look at the Theory of)-Bvalution

- The significance of Fasting

- Islam and Christianity (Rgprint)

- Moral Teachings of Istlam’ (Reprint) and
many meree The sale of thesevprinted and reprintgd
Islamic Literature contfihutes a great deal to solving
the T.Z.T.'s financi@al“\problemss,

Another souric€) of funds for the Organisation is the
external assiéfance received by the organisation through
its Presideht General, Alhaji Sheikh shmad Lemu.

As a learned Islamist and Grand QEQi of Niger State,
sheikh Lemg has made connections both in Nigeria and
abroad. He travels abroad, especially to _the Arab
countrics offCuwait and Saudi Arabia, to obtain
financial aid for tbe-I.E.T. He also succeeds in
registering the I.E.T. as a government contractor

and supplicr of materials. It has executed several
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building contracts both for the Niger State Government
at Minna, and for the Federal Government at Abuja, the
new Federal Capital.

As an Islamic organisation, the I.E.T. maintains a
zakat fund consisting of Zakat paid on its o@n accounts
and the Zakat received from the public. /THis is utilised
in accordance with the categories of &ligible recipients
listed in the Qur'an., This last saolirce of revenue for
the I.E.Te logically concludes/ all sources of revenue for
the organisation. From a briaf survey of these sources,
one can reasonably conclude that the I.E.T. schools
enjoy morc funds thah any other private institutions for
Islamic studies serving the Nupe community. The strong
financial pogifien of the organisation manifests
itself inscle mere sight of the physical facilities
availabilys, at its headquarters in Minna. When I visited
the headquarters on November 24, 1982 I saw a new block
of four large classrooms recently completed througn the
direct sup:rvision of the I,E.T. staff. I was told by
the organiscr of the extra-mural classes, Mrs. Aishatu

B. Lemu, that the ultra-modern bleck cost the organisa-

¢

tion about E50,000.0) only. This amount was believed



by the I.E.T. to be too cheap by government standards.
If it were built for the government,y, it could not
have cost less than K100,000.00.

The maintcnance of these classrcocoms in permanent
structurcs and of the teachers are the responsibildty
of the I.Z.T. The pupils, both children andyheusewives,
do attens lessons as part-timers. Those. forr Basic and
Higher Islamic education courses attefid-lecssons from
Mondays to Thursday, between 10.00 a.m. and 12.00 noon.
Children's week-end courses are hWeld on Saturdaysand
Sundays between 9.00 a.m. and\11.30 a.m.

3chool materials and\facilities are provided
by the I.E.T. while .léarning is effectively organised by
the staff in the_schdols. The pupils are locally
recruited and/so_are the teachers who are employed
on full-time\lWasis. They are paid salary, promoted
and discilined by the I.E.T. Fees are payable by all
students of the School. Students for basic courses
and children's week-end courses pay only H5.00 for the
duration of the course, which is one year. 3tudents for
higher Islamic courses pay N1Q.00 for the duration of

the course, which is also one yeare.
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The I.5.Te has a streng financial positicne.
Thereforaz, its school enjoys better learning facilities
and is more organised than any private /Arabic schools in
the area. It enjoys even better facilities than some of
the Western oriented schools which also gdve Islamic

education,

(2) The Public Sector of Islamic ‘education

———

t has earlier been stated that all secular primary
schools throughout the Nupé,country do teach Arabic and
Islamic studies to their pupilsn9 QuiLe a number of
secular post-primary ‘'schools in the¢ area also give Islamic
education to thedik ‘pupils. & special study of some of
these schools \(¥0 which I refer as public sector of Islamic
education)chas been undertaken, and in the following
paragraphs, an attempt will be made £o examine the sources
of funds for such schools,las they affect the teaching of
Islamic studics.

Let me say at this point that all the post-primary
institutions in the two statcs embodying the Nupe country,

regardless of whether they giveuislamic.education or not,
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are solely financed by the two State Governments. Weghave
often heard over the radio and read in the national
dailies that both Kwara and Niger States have pudgetted

so much money for their services in the curtent fiscal
year and that, out of this amount, so much\Mas been
earmarkaed for education, both seculapwzhd religious.

That 2 large sum of money has been\spent annually by the
governments on education througheut Nupeland is confirmed
by the humber of post-primépy institutions in each of the
five local governments, of_the area. ll the instituticns

do give Islamic eduydation to their pupilss

.. STATE L.G.A. NO. OF SCHOOLS
KiARA EDU 3
NIGBR LAVUN 4
NIGER GBAKO 11
NIGER AGAIE 2
| __NIGER LAPAL 3
Total 23

Table 3: Number of Government Post-Primary
Schools in Nupeland which give
Islamic education.
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Out of the total of 23 post-primary institutions
in the Nupc area of the two State, one is a post-secondary
institution, which also gives Islamic education. It is
called t!'Zungeru College of Advanced Studies', heénceforth
to be referred to as the ZUCAS. It is sitwated in
Bidaes 411 these institutions are accommodated in
ultra-modern buildings well~-equipped “and all, except
one, have boarding facilitics for. &tudents. They are
all government sponsored institutions which means that all
the expensive buildings have “been provided by the
governm:nt, .11 learning‘facilities and equipment
are supplied by thel{government and the feeding of students
and other bhoaradisrig facilities provided by the government.
Financial std4bistics for all these are not zasy to come by
but, as a\o0qc¢ time principal of four10 of the institutions
in Niger )5tate, I am able to illustrate some annual
expenses in one of such institutions.

For onz academic year, I was spending not less than
¥150,000,00 on feeding my students (I had about 900 students
in all). ©n electricity, I was paying the Natiqnal
Electricity Power Authority (NEPA) an average of

¥250.00 per mceth, and about K158.#p per month on water,



257.

This mcans that for food, water and light alone,| the

Niger State government was spending an averade of
N160,000,00 per annum on my school, not o talk of
teachers! salaries,11 equipment and other’ essential
facilitics for effective running of the School. It should
be remembered that there were 22, ©ther schools in the
areaj; morcover my sch00112 was, by no means, the

biggeste The one post-secondary institution among them,
the ZUCAS, would havel spent more, if not on food and
water because of itswfewer students, at least on teachers,
equipment and éthér learning facilities at that higher
level of cdlcation.

Tho-Bida Teachers' College founded in 1954, has
played “an inportant role over the years in producing
Islamic religious teachers for primary schools throughout
Nupelande Education at the primary school level in the
area is the sole responsibility of the local governments.

Each of -the five local governments has a number of primary

schools ranging from 70 to over 200 but, as is the case
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with private Jrabie schools, the smallcst number f£alls

within the lwara part of Nupeland:

STATE L.Gols | NO OF P#SCROOLS _}

KWARA EDU 93
5

NIGER LAVUN 2
NIGE GBAKO 191
NIGER AGALE 70
NIGER LADAL 82
TOTAL 650

Table'|4: Number of primary schools sponsored by
the five local governments of Nupeland.
Thev all give Islamic education to
their pupils.

At/the time of this study, the total number of primary
scheels, owned by the local governments was 650. But the
adi5P¥r continuss to increase in vicw of the current massive
e¥pancion programme for primary education throughout the
country{ Each ofmtherschpcls gn Nupe. area is_acgommodated

in pcrmanent buildings maintained by the Local Ediucation

auchorities. The number of classes varies from sghool
1 I i
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to school, ranging from one to six, fairly well equipped,
with modern seating facilities and writing materialse.
They all try to provide some basic boocks in Islamic
religious knowledge and arabic language. Some schoals
even have library facilities with Islamic religious
books in them. These are mainly used as refebence books
by the Islamic religious knowledge (IRK) tedcHers.

This indicates that a fairly large amount.of mone€y is
being spent on Islamic studies, evem at the primary
.school level.

Teachers of Islamic Religicus Knowledge are
employed on full-time basls by the L.E.D's They are
promoted and dislciplined by the same authorities who
plan and organise (the“Curricula for the Schools.

To ensure effectiveéness in the teaching of the Islamic
Religious Knowlédge, the L.E.D'S have appointed Arabic
Supervisers who go round the schools to supervise the
teacherse Pupils in the schools study full-time and
alsc engage in extra-curricula activities like games
and sports. There is similarity in the Curricula of
various primary schocls because they are all out to
inculcate in their pupils the basic ideas of Islam

as a religione
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The biggest contributors of Arabic and Islamic
Religious Knowledge teachers to the primary schools
in Nupeland are the two Arabic Teachers' Colleges at
Lokoja and Minna. They are both being fully funded by
governments of Kwara and Niger States respectively;
their educational activities have alxeady been
discussed..i3 There are two other\Colleges which also
train Arabic and Islamic Religiots Knowledge teachers
for primary schoeols in thé&waréa. They are College of
Arts and Islamic Studies, /henceforth to be referred to
as CAIS, situated 4in“Minna, and Women Arabic Teachers
College at Dikké near abuja. These two Collegés are
purely /iArabic 4nstitutions giving their lessons in the
Arabic ldnguage, although some secular subjects are also
taughty sWe shall examine the activities and funding of
thHese colleges.

CAIS was established as ihmadiyyah secondary school
at Minna in 1970 but, three years later, it was taken
over by the government of the then North-Western Statee.
It was rcnamed by the State government as College of
Arts and Arabic Studies, Minna. When Niger State came

into being in 1976, the State government once again
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changed the name of the Collége to College of Arts and
Islamic 5tudies, Minna. Arrangements were then made by
the State government to provide a more befitting permanen®:
accommodation for the College in the outskirts of the
State Capital,. Minna. The College moved to this permanent
site in 1980.

The teachers are employed full-time, prométid and
disciplined by the State Ministry of Educatidn. The
College operates two sections for the.stldents, a section
for training Grade two teachers and \d section for Higher
muslim studies. The student for\ Grade two scction are fully
boardered while those for Highdr Islamic Studies attend the
College on day - to - daypasis, because of lack of “enough
hostecls to accommodate them. Arrangements are, however,
being made by the.State government to provide more hostels
which will everft@&lly accommodate all the students of the
College._ Cellege materials and facilities are provided by
the government while the organisation of the College and
the Curriculum is carried out by the principal and his
staff under the guidance of specialists from the State
Ministry of Education.

There are no co-Curricula.-activities for the students

are
although they are full-timers. They/recruited all over
the state to fill the two sections of courses in the

Collegee The students for Higher Islamic Studies are
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recruited from among Grade IV Certificated teachers and
from among products of traditional Arabic Schools throughout
the Statce They attend courses for four years at the end
of which successful students proceed to the University of
Sokoto or the 2ZUGAS in Bida for piploma courses in Islamic
Studicse Successful students at this level ar.;aQ_l‘s eligi-
ble to proceed for degree courses in ,'u':abicqylslamic
Studies at the Universities of Sokoto or\%o.

The Grade II section of the Coll \e/trains teachers
for primary schools in subjects V? than Islamic
Studicse. The students into ?Nsection ars recruited
through the result of Na 'o}h Common Entrance Examinationse.
They spend five years @che courses In addition to their
grade IT subjects& y are also given basic lessons 1in
Arabic and Isldﬁé;\religious knowlecdge.

In or ﬁQ: cater for the reole that women can play in
dissemi &%'&g Islamic learning not only in Nupeland but also
thr@out Niger and Kwara States, the Niger State govern-
ment has established a Teachers' Training College solely
for wcmene The College wAas ostablished in 1979 at Dikko,
near .bujas. The interesting thing to note about the
location m;f the College is that it is situated in an
area prodominantly inhabited by non-muslimse It is

2 poarding institution, built in permanent structurese
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The Statc government supplies most of the furniture for
the Colluce but part of it 1s also supplicd by purils!
parentse all the teachers there are government
employces - they are, therefore, paid salary, promoted
and disciplined by th. State government. Thd\ students are
recruit_d all over the State. They styd¥on full-time
basis. The majority of them are Nupgs,- from Nupe
speaking arcas of the two Statese

The First intake into th& @ollege in 1979 was
recruited through the Minigtry of Education's entrance
examination; but the suBsequent intakes were recruited
through entrance edaminations prepared by the College
itself. The general organisation of the College and the
Curriculum,fre-carried out by the staff of the College
under thel\ghidance of the Ministry of Education. During
my‘vipiﬁ, there were sceventeenteachers out of which five
wera al%thgchers of Islamic Religious Knowleddgee
Most of the books used for the subjegt were supplied by
the Niger State Ministry of Education. The extra-Curri-
cula activity was generally in form of games and sportse
The College has not yet graduated 2ny student

pecause it started training them only three years agoe
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The first graduates are suppoéed to leave the Collage
in June 1983,

A bricf survey of the institution's syllabus for
Islamic studies shows that all the four classes study

Qur'3an, Tafsir, Hadith, TauhId, SIrah, Tahahl¥ )and Figh.

For Qur’an and Tafsir, year ome uses Juz'/Z)Amma.

-

They study the chapters between al-Nass ‘and al—Duh&_,_

translate and recite them. In hadith,they use Ar ba‘ln
al-Nawawl and study hadiths from\ghe to twenty two. They

also recite asma’ Allah al-hufdd. In Sirah, they study

the history of Adam, Muhammad, Nuh Ibrahim, Masa and
¢TsI .. In Tahdhib, tHey)are given an insight into
Truthfulness, cleaghliness, obedience to parents and
kindness to animals. For_Figh, they use al-Ahdari and

study the chapters of al-Taharah to al-Zakat.

The ‘subsequent classes use the same basic books for
their Iglamic studies but the coverage and depth of study
vary from class to classd The highest class, ycar four,

covers all the a@Edith in al-Nawawi with th:ir commentariese.

They also read the Qur'3n from the chapter of al daf

to al-Gasio and translate from al-Tarig to '.mma.
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In addition, they learn about paradise and Hell, Reward
and punishment and, questioning of the qr-?m'e_.‘l{1

The cstablishment of an arabic institutions sblely
for women has shown clearly the recognition accefded to
women and to the role they can play in impdgfing Islamic
learning, by the authorities in Nupeland®\ VIt is not known
how much money is being spent on thisNCollege by the state
government, but it is obvious that \&@ lot of money is bezing
spent annually on running the iﬂétitution, The establishment
of Islamic institutions by thd State government to supplement
the cfforts of private(7Babic Schools throughout the
Nupe kingdom shows , that Islamic education in the area
has not been negidgted. All the government Arabic
institutionsg “efifage actively in producing Arabic and
Islamic Relidious Knowladge teachers for primary
school€g=* They are, thcrefore, doimg the work of Teachers’
Colleditsy some of which also produced .rabic and Islamic
Religious Knowledge teachers for the primary schools,.

arabic and Islamic Studics are, also taught in most

secondary schools in the area and, representing this

category of schools, is Government College, Bidae.
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The College was established in 1912 as a primary school,
by the then Bida Native Authority. It was one of the
first western oricnted secular schools built with téi
purpose of incorporating a more up - to - date of
education within the context of srabic edu <E%ﬁ system.is
From the inception of the College up to d\\e Aarabic

and Islamic religious knowledge has tauqht in ite.

The school changed its name seve ‘i:;n =s over the years.
It became a Middle School in ‘@‘a in 1956, it was
taken ovcr by the then go ;hhent of Nerthern Nigeria,
which changoed its name €:)Provincia1 Secondary Schools
In 1957, it produc ¢ first set of students to sit

for Wost nfrica(EE?hool Certificate examination in

Islamic reli gz%% knowledge. In 1968, the status of the
school w1s:kaised to that of the sixth form by the then
North S%Efcrn State government and its name was changed

to Government College, Bida - the name by which the insti-
tution is known today. Since 1968, the College has been
preparing some of its students for Higher School
Certificate (H.S.C.) in the subjects of Arabic and

Islamic Studies,
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Government College, Bida is still owned‘by the Niger
State government which is responsible for funding all its
educational activities. It moved to its present permanent
site in 1956, when it became a junior secondary_school and,
since the¢n, it has been expanding rapidly. d4All.the teachers
there are employed full-time, promoted and disciplined by
the State Ministry of Education. It is not known how much
money is allocated annually to the ‘teaching of arabic and
Islamic studics, but teachers of ‘these subjects are employed
by the government and most of the school materials for
the subjccts are also supplied by the governmente. Pupils
of the college are recruited from all over the statce.

They arce in the College on full-time basis and are fully
maintained by the State Government. The teaching of

Islamic religious knowledge is strictly supervised by
officials £rom the Inspectorate division of the State Ministry
of Zducation. These officials are also responsible for
preparing schemes of work for the subject, which are used

in all secondary schools throughout the State,

The highest institution in Nupeland which gives
Islamic education is the Zungeru College of Advanced
Studics (2ZUCaS)., It is the only tertiary iﬁstitution

owned by the State Government and because the government
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attaches great importance to ;slamic learning, the subject
of Islamic studies is taught there. The College prepares
threce categories of students in the subjects - those
studying for the General Certificate of Education
Ordinary Level, those studying for the Advanced|Level of
the General Certificate of Education and thosé studying
for Diploma. Students studying for Diploma stay in the
College for three years (Sce ppendix VIII Lfoéle syllabus).
For the General Ceftificatc of Education Advanced Level,
the duration of the course is two years. Those who
have failed thair Islamic SW¥ddies paper at the School
Certificate level are 3lsC accepted into the Cellege for
one year's remedial_dourse, to prepare them for the
General Certificate ‘of Education Ordinary Level examina-
tion in thc_sﬁbject. They are given intensive coaching in
Sirah, Quplan’and Hadith and also in Tawhid and Figh.
Injthis manner, the 2UCAS is also contributing its
quota towards the dissemination of Islamic learning through:
out the Nupe country. It is, probably, no wonder then
that the sole management of the private aArabic schools in
Nupeland has been left in the hands of private owners.
It is now cvident from the foregoing that both the 3tate
and the local governments are spending large sums of

money on 'lestern oriented schools which zalso give
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Islamic education. This may be thu reason why much
money is not left to finance private Arabic schools in th
area, hence the intermittent remission of minimum financi

grants to such private institutions.
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TE ISLAMIC EDUCATION AS A SOCIAL SERVICE

So far, we have scen that all hands have becn on
deck in an ecffort to spread Islamic learning amongst the
muslim population of Niger and Kwara States, particularly in
the Nupec area. Both the Local and State goyernments are
doing their best in this regard but there is a limit to how
far they can go because of financial-problems. Obviously,
the proprietors of all the private Arabic schools expect :
the governments to go further)in helping them develop
their private institutions.16 But on the other hand ’
the governments feel that by giving Islamic education
in government owne@\institutions, and by treating Islamic
st;dies along similar lines with secular subjects, they
will be rendering useful service, not only to the predo-
minantly muslim community of Nupeland, but also to the
minority who may not be interasted in Islamic learninge.
Despitc this fact, the two State governments have undertaken
to establish a few institmtions devoted purely to the
teaching of Islamic studies. In all thcse institutions,
education, whether secular or Islamic, has been regarded

both as consumption and as investment.
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'rom an economic point of view, that is, in view of
the large amount of money the two State governments spend
on educating the individuals, education generally is
regardcd as consumption. ©On the other hand, becdause of
the belicf that a community's wealthy,/ or\rather,

a nation's wealth is in its people who must be educated,
education is regarded as investment in mankindi?

The use of the word 'investment '™ in education implies
that there is a return to sociecty analogous to that from
physical investment, and thdtleducation has, as one of its
main tasks, the creation/of an efficient working force,
This trend of thought'has recently come to the forefront
of economic thinkingjy and it represents an entirely new
attitude to th€® problem of paying for education. This
attitude has/B&en exemplified in efforts being made by
governments’ and proprietors of private Arabic schools in
Nupedand to find money to pay for educaiion, both secular
andhJIslamic, at all costs. This precisely, is the reason
why education has always occupied priority position in the
budgetary arrangements of the two State governments;'this
is also why proprictors of private Schools apply to
governmcnt for financial aid. For them, the return on

cducation are as high as those in physical capital.
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It has been argued that as the development of a high
level culture is the ultimate goal of education, so is the
production of a high level man-power for the nations'
economy its aim. In modern economies, the place Of
unskilled worker is diminishing repldly and, s the
economy devaolops, it needs more diverse SkDlls that rely
upon a general backgmound of education ¥ér their develop-
rnent.18 If Islamic education canngb~provide such skills,
it can provide, at least, the merdl guidance to the utili-
sation of such skills. Aarmed with Islamic moral or
ethical principles, such workers can easily adapt _
themselveg to any wopking conditions,

Obviously, this. is a world-wide argument in favour of
education as an iMvestment, There is no reason to suggest
that this has\not been the guiding principle for the
educationAl huthoritios in Nupeland. With this argument
at th: back of their minds, it should be understandable
why education has continued to engage their maximum attention,
although Ffinancial resources have often limited the
growth of theeducational system generally,

Thz ideas of 3tate governments and Local Education

Authoritics about the values and objcctives of Islamic
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misundcrstaod and largely in conflict with their so-called
progrussive ideologies. The possible cause of this might
be their discouragement by the Arabic lanquage which they
could not understand and consider the sole me&ia for
Islamic education. In any casec, this is ¥hé-contempt

at which thc Colonial masters held Arabie) and anything
Islamic and they, being intensely missdionary by nature,
did everything possible to discqﬁﬁgﬁe people from learning
Aarabic and Islamic Studies. @g;ihg their time, they
succceded in selling to tfe authorities in Nupeland, the
idea that Islamic educatdién could not go far enough in

the modern technolg@ical world. This idea is no more true
than saying that christian education cannot go far enough
in the nmoderg\téchnological world. The antagonists of
Islamic gdudation contended that it is only through
Western“oricnted education that upward social mobility

is made possible. This idea is also not true because
Islamic cducation has provided upward social mobility

to seviral teachers of Arabie and Islamic studies

throughout the Nupe Kingdom.
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In the Nupe country of the early 20th century,; the
subordinate groups were mainly the rural dwellers, who
were organised at the sub-tribal level. For such subordi-
natc groups, the very notion of a schooly whether secular
or Qur’anic, was foreign to the accepted way of life.

In addition, the child was an economic asset on which

the family depended. Schooling, because it tied down a
potential worker in non-productive activity,.was expensive
for them even when it was free. Consequently, attendance
was erratic, always at the mercy of family need. One
inevitable result of this lack of\cultural support for
educational activities in Nup&land of the time, was that
education of any kind was~niot cumulative. It could not have
progressed year by yvear to new and higher subjects and skills.
The teacher could not have counted on his pupils as having
mastercd somec set™of facts or skills just because they had
so many ycass\of schooling. Therefore, each year tended

to becomesa repetition of the previous one, devoted to
attempts at ensuring that everyone had, at least,

mastered the basic skills of reading and writing. st each
level, thc gap between what should have been learnt and

what was actually lcarnt became greater. Teaching
degenerated into a desperate attempt to instil some

minimum amount of learninge.
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In such a discouraging situation, teachers were
tempted to take the casy way Oﬂt“ either giving up compl
tely or devoting efforts only .to those few students who
would accept them wholcheartedly and wer@‘mparatively
casy to teache. BSuch was the social %}onomic

situntion of cducation generally i\%peland. The

educationnl situation today isﬁa differentd
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IIT SOHME FUNCTIONAL VALUES OF ISLAMIC EDUCATION

Today, the educational situation in Nupclafd has
radically chongeds. Despite efforts made by vakdous
governments of the area to keep the two sy$tems of education
abrcast; th: traditional Islamic education/still lags
behinde The rcason for this appenars™o be that the
over-taiting system, that is, the-ilestorn oriented system
of education, seems to be easidr~to comprehend by the
people, and to have more gcepémic advantages. The
traditional Islamic edficition has not buoen realised to
have somz cconomic dyantages as well. apart from its
advantagus as asrMligious lecarning, it also has some
functicnal yMNA®s which ensures financial stability, if not
for thc proprictors of private .arabic Schools, at least
for tnﬁ;£§abic and Islamic Religious Knowledge teachers
in sccular institutions and for some judges in the muslin
shariah courts, many of whom were products of
Islamic cducation system. It also has symbolic values
which gocs with social status.19 But here, we shall
be morce conccerned with the functional values of Islamic
education, since it is on this that government and the

genzral public in Nupeland have capitalised,
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The functional type of education serves to promote
individual upward social mobility as well as group upward
social mobility under certain circumstances. The_major
way in which Islamic education has fostered individual

is
upward social mobility in Nupeland/ by training lower-status
young men to take positions in the primarysand post-primary
schools and thereafter, enter the soé&ial strata higher than
that of their parents. Many of theése parents are farmers,
weavers, petty-traders and unskilled labourers. Individual
upward social mobility may be “increased by a system of
Scheolarship grants to paor) but able young men to further
their Islamic education at the University leve1,2

This higher(Jevel of Islamic education is now posssible
for only a vgrysfew students of the traditional Arabic
schools because, the traditional system of education has
not be@n“so developed; but development is very important
if the muslim community of Nupeland is to achieve its goal
through Islamic education. The desired development could
not be achieved unless both the state and local governments
of the areca could come out in full force to assist the

schools financially.



284

The strongest need for the schools is to develop
their physical facilities in order to improve their
physical outlooks .They also need to improve their
Curriculum content, staffing position and, aboye aill,
the quality of Islamic education they give.. WEpresent,
most of the private Arabic schools do not /even have
classrooms for their lessons, let alonaé\Have other
learning facilities. They hold cl@sses in the tradi-
tional Zaure or hall, whcre theyN\sit on hard floors.21
The governments should comez¥n/here in a big way to
provide the schools with-Wltra-modern classrooms, egquipped
with desks and benches for the pupils, tables and chairs
for the teachers,“ant other learning facilities for both
the teaghers dnd=taught.

it the\s¥me time, the Mu'allim’'s methodology should
be impr@ved through exposure to training in the art of
teachinge. He has never had such kind of training bhut
has been borrowing and using the methodology, of his
childhood Mu‘allim. This methodology is the traditional
one in which the learner is regimented and made to learn
by rote, large portions of the Qur'an. The big disadva=-

learning is that the portions memorised can easily
rtage of pote, / e
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be forgotten. Moreover, when the mcmoriscd portions are
put to writing, the pupils concerned cannot reoad them,
The governments can play a big role here by training the
Mu‘allims in the modern techniques of teaching which
places more emphasis on ‘learner—centradness’ rather
than ‘t¢achcr-centrgdness’i This would helpshe pupils
to learn their Qur’3n and other religiQus books well,

The need has always been there ihMNupeland for the
sfudy of Izlamic education, This\Iheed cannct be over-
emphasiscd in view of the predominantly muslim population
of the arca. This explaips™aTso the reason why attention
has always been focussed on learning the Qur’an and other
Islamic religious bgoks. But, if the muslim population
of the arca would.Tike to regard their Islamic education
system as pradmafic and functional as any other system
Of educatioqy, their system of Islamic education should
not be éonfined to religious education alone. It should
be expandod to include the study of 2all sccular subjects
Necessary for theip live=lihood,

The envisaged expansion of Islamic ceducation system
would nocessitate the take-over, by the state governments,
of all financial responsibilities for the private Arabic

schools throughout the arca. The governments should also
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participate actively in the reorganisation of the Curri-
cula of such schools. They should pay the proprietors,
and teachers working under them, enough salary and
allowances to encourage them face their work, without
worrying about finding other means of livelihobod. Id this
manner, the governments would be contributing a great
deal to the improvement of the quality of Islamic education
in Nupelande In order to ensurd an' effective quality
control over the improved quélity of Islamic education,
the governments should intensify their network of Arabic
inspectors, who should ImSpcct the Schools and guide the
the Mu‘allims. |

If the goy€rnments could come out to assist the private
Arabic school$ s suggested above, the enthusiasm of the
Mu‘allims-in such schools would be maintained and utilised
to the bdst advantage of the entire muslim community in
Nupelande The community would then be in a better
position to prove to the world that the traditional
Islamic cducation can also be as pragmatic and as bene-
ficial as any other educational system, anywhere in the

worlde
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NOTES AND REFERENCES

TO CHAPTER SIX

The information was gathered £pem Muhammadu
Sani, Proprietor of the School.\Hlé was interviewed
on May 15, 1982,

See Appendix W for a breamkdown of the Current
eéncrolment for all private/Schools seddin the project.

He is slhaji Abduld.ahy Faki, Proprietor of
Ansarul Islam Schood, (Lafiagi, Kwara State.
Interviewed on March 416, 1982,

These facts ‘wére obtained in an interview with
Alhaji Muhamnfad)Umar, Supervisor for Arabic Studics,
Lavun Local Government. He was interviewed on
March 20,-1982, :

In_an interview with .ilhaji Zakari Shehu,
Aprill2y 1982,

The School was briefly referred to before under
thg/name of Islamiyyah School. See page 126 above,.

See Appendix V.. for a draft Syllabus for women's
Basic Islamic Eucation Course,

These facts were made known to me by
ilhaji Sheikh aAhmad Lemu, President of the
I.E.Te He was interviewed in Minna on
November 24, 1982,

See chapter Two, page [03% .
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From October, 1978 to April, 1981, I was
Principal of Government Teachers' College, Bida.
From July 1976 to September of the same Year, I was
Principal of Government Teachers! College, Mokwae.
From July to September, 1977, I was Principhl of
Government College, Bida and for a brief period
betwean October and November of the same ‘year, I was
also principal of Government Teachers College, Paiko
hear Minnae Thereforz, I have some.Misight into
Government expenses on post-primacy{eucaticn in the
State and in Nupeland in particularsy Islamic educa-
tion is given in all the four eplMges at which I had
been principal,

4t the Bida Teachers! €@INege, I had, on my
tcaching staff, a total o£ 42 teachers, excluding
myself, 3 of the teachefs were on Salary Grade
level 14; 9 on Grade Lawdl 12; 11 on Grade Level 103
7 on Grade Level 094 ,while the majority of them
Wwere on Grade LevedM08., These were 12 in number
and were all holderg »of the National Certificate
in Zducation (NYC.E.)

See lppendix VI for the draft Teachers!
Srade TwQ.Certificate Examination Syllabus used
by the fellege for Islamic Studies. It was
brepareéd by the State Ministry of Education and
represents the syllabus for all Grade Two Teachers!
Coldeges in the State,

Sec chapter five, pages 212 = 14.

Sce sppendix VII. for a copy of the past
Question paper in Islamic Religious Knowledqge
for year II,

Sece chapter Two, page 102

I got to know this through my interviews with the
Proprictors,
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20,
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Halsey; AoHoy Floud, J., and Andg¥Feon, C.de,
Education, Economy and Society (Londdf: Collier-
Macmillam, 1961), p. 37,

Ibide, pp. 39 £f,

Sce chapter four, pages 185 -95 for the
Mu‘allims social status in’the larger Nupe

Muslim Community,

This actually happened in the case of
Sheikh Ahmad Lemu,, a product of traditional"
Islamic education. $ystem who, through such
Schelarship grants by the defumct Northern
Nigeria Govermment, has now risen to tho rank of
a Grand QEgi. His father was a proprictor of an
Arabic Schgol in Bida. See Sheikh Lemu's brief
biographyy pages 131 - 6q -

Sce\Pable 1; pages 105 - 109,
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Appendix I

One of the Arabic texts of Etsu Muhammadu

Ndayako's Khutbah for Friday Congregational
Prayers,
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Appendix II

Part of the Original Manuscript
of l-S idq Murrun
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Appendix IITI

Part of the QasSidah prepared by
Mallam ‘Abd al-Qadir Zaria praising
the author of al—51nq Murrun
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APPENDIX IV

OF THEIR CURRENT ENROLMENTS

-

LisGeAs TYPE OF SCHOOL [YEAR ESTABLISHi ENROLENT TOTAL
' MALE FEMALE
EDU 1le Islamiyyah 1950 150 | 50 200
;
EDU | 2. srapic 1967 260140 | 300
|

EDU 3, Quranic 1960 a5 | 25 70
LAVUN 44 Quranic 1941 20} 10 30
LAVUN 5¢ Quranic 1972 30 | 10 40
LAVUN ™ 6e Iirabic 1920 50| 40 90
LAVUN 7¢ Islamiyyah 1976 35 | 12 47
GBAKO 8e Quranic 1960 80| 60 140
GBAKO Ce Quramic 1860 1301 20 150
GBAKO 104 yIs¥amiyyah 1960 2201 80 300
GBAKO 4%e MIslamiyyah 1935 48 | 12 60
GBALKO 12 *Ilmiyyah 1972 70| 10 80
GBAKO 13+ tllmiyyah 1950 121 - 12
GBAKO 14, *Ilmiyyah 1930 30| 70 100
ALGAIE 15« Quranic 1962 230 | 120 350
AGAIE 16, Islamiyyah 1956 16 4 20
LAPAI 17 Quranic 1978 1T 7 24
LAPAI 18, Arabic 1969 32| 18 50
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APPENDIX V
ISLAMIC EDUCATION TRUST

WOMENS' BASIC ISL;MIC
EDUCATION COURSE

1982/83
SYLLABUS

FIRST TERM

1 I Qur*an and Tafsir (2 Lesson$ Per Week)

(Book: Juzu imma-Hausa trdnslation by N. Mustafa and
Se A. Lemu)

Al-fatiba and Surah!S{ An-nas to Al-Kauthar.
2. Figh (2 Lessons per week) =
(Books: TarBiyyar Yan Musulmi Books 1 & 2, Ibada
da Hukunci Boéks 1 and 2, with emphasis on practical

demonstratién)

(a) Uha€48 Figh, and the impertance of its study
(#ne~lesson)

(b) \'Phe articles of Faith (six lessons)
(A The Pillars of Islam in Summary (one lesson)

{d) Ritual Purity:

Purpose of purification (one lesson)
Istinja and istijmar (one lesson)
Pure water (one lesson)

Ritual ablution practical (two lessons)

Dry ablution (one lesson)
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Ritual bath (one lesson)
Things that spoil ablution (one lesson)
Things that necessitate Ritual bath (one lesson)

Hausa Literacy (six lessons per week)

(Book: Ka koyi Karatu Bock 1)

(a) Hausa letters and the way af‘@riting them

including the implosive and ejactive letters.
(h) Formation of words andNglottal stop.
(c) Numbers 1-50

(d) Some rules of ewgfyday writing. Layout Punctua-
tion.

Lahdhib (2 LesSohs per week)

(Teachers Reférlence: Methodology of Primary

Islamic /Studies, Tahdhib Section)

(a) f@mportance of Tahdhib and its sources in the

Qur’'an and Hadith.

(b)" Cleanliness of body, teeth, clothes, food and

surroundings. Islamic etiquette of eating

(c) Kindness to parents, respect for eldcrs

(d) Goodness to family, relative and neighbours

(e) Kindness to animals.
(£) Truthfulness and honesty

(g) Inter-personal relationshipse



SECCND 72

1.

3.

2975

-

Qur'an and Tafsir (one lesson per week)
(Book: See 1st Term)

Surahs Ma'un to Takathur.
Figh (one lesson per weeck)

(Book; Sce 1st Term)

(a) Importance of prayers, Signifig@dnee of Qiblah
(one lesson)

(b) Names of prayers and theirtimes (onc lesson)
(c) Aadhan (one lesson)
(d) Igamah (one lesson)
(e) How to perform prayers (Practical) (two lessons)
(f) Uhat spoils prayers (one léssonJ

(g) Uhat is dijsliked in prayers, common

Mistakes/in prayers (one lesson)
(h) Glerificétion of aAllah (one lesson)
(1) Perdohal supplication (one lesson)
(j) <Bfaying with an imam (one lesson)

HaugghLiteracx: (Four Lessons per week)

(Book: Ka koyi Karatu Book 2)
(a) WVord formation and sentence construction
(k) Numbers 50 - 100

(c) Punctuation marks (continued)
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4. Sirah (cne lesson per week)

(Book: Tarihin annabi Kammalalle or any other
suitable book)

(a) A brief history of the following Prophets: Adam,
Nuh, Ibrahim, Musa, Isa.

(b) The life of the Prophet: Birth, youth, marriage.

The beginning of Prophethood. Public preaching

and its consequences. Flight td/Abyssinia.

conversion of Umar. The Bogdett., Death of
Khadijah and abu Talib, «Invitation from

Medina, Hijrah.

5a Hadith (cne lesson per madk)
(Book: .irba'una Hadith 6f Annawawi)

Hadiths Mwmbers 1, 3, 7, 12, 13, 14, 34,

6e irabic (two lessoMs per weck)
(Book: IET's arabic Reading Course)
First half gf the booklet,

7.  Tahdhib ((ene lesson per woek)

(Bogky “Teachers Refercnce: Methodelogy of primary
islamic Studies, Tahdhib section.)

ltems 1 - 7 on list on page 45 of Reference book

9. Sharia and Marriage (one lesson per week)

(Bock: Jwre akarkashin Shari‘ar Musulunci: . Bappa
Mahnud) Three quarters of the book to be covered

THIRD TERM

le Qur’an and Tafsir (two lessons per week)

(Book: See 1st Term)

Surahs ;il-Qari'ah to Ad-Duha
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2e Fighe (two lessons per week)
(a) Fasting (Four periods)
(b) 2zakat (Four periods)
(c) Hajj (Four periods)
(211 to the level discussed in Ibadada Hukunci Book 2)

3. Hausa Literacy (two lessons pef\week)

(Book: Bala da Babiya)

(a) Dictation and readipg Wt some page of

"Bala da Babiya"
(b) Composition
(c) Letter-writing,

4. Sirah (cne d&sson per week)
(a2) The Musdim Ummah in Medina
(b) FBatplc of Badr
(e Battle of Uhud
(d) Battle of the Trench
(2) Treaty of Hudaibiyya
(f) Conquest of Mecca
(g) Farewell Pilgrimage and Sermon

(h) The Character of the Prophet.
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Hadith (one lesson per week)

(Book: See 2nd Term)

Hadith Numbers 15, 16, 18, 31, 39, 40

srabic (two lessons per week) Q-
(Bock: See 2nd Term) Q

Complation ¢f the Reading bo@

Lahdhib (one lesson per é()

(Bcok: See 2nd TEQQ

Items 8 -~ 14 on lis?'ﬁn Page 45 of reference book,

Sharia and Marr (one lesson per week)

(Book: Seeég Term)

Compla.t of Recommended book plus 3 lessons on

the motheré lamic training of children (materials to

be prc@@by T By Tk

&

Q
N

S
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APPENDIX VI

Niger State Ministry of Education, Teachers!'
Grade Two Certificate Examination, Draft

Syllabus for Islamic Studiese.

There will be one Paper of 2% hours:
Comprising five secticns:
Section i3 At Sirah
B: Quran
C: Hadith
D: Figh and)Hadith
Candidate must answer/fivé questions: one quesfion from each
sections Three question will be set in each secticn.
The aims of thg syllabus shnuld be achieved the following
purposcs:
(A) To prémote better understanding of Islamic teaching
with &peécial reference to:
(A) Sirah
(B) Quran
(C) Hadith
(D) Tanhid and Fighe
(B) To provide students with real picture of the weorld
in which they live as well as the next world from the

Islamic point of view.



(C) To improve their knowledge of the true worship and to
establish a gecod relationship among man=kind,
(D) To follow the example of the great muslimg in their
virtucus conduct .

To achieve the above mentioned aims, ¢the' teacher should
put the following points into considebation.
(1) To consider putting the Islamie values into practice.
(2) To link the religicus studi(s with everyday life and
to dzal with life problems.iv the light of Islamic
teaghingsa
(3) It is recommend{q)that period should be allocated
from time t: timé t& solve any rezligious problems
raised by the(stddents out of the syllabus
(4) The #eacher himself should set a gnod example for his
students "By observing all the religious duties and virtues
thus “ghcouraging them to follow his stepse.
(5) To keup an eye on the student in regard to their
behavicur not only at school but alsc at any place he may
happen to see them.

Some note on general guideliness to the teaching

of Islamic religious knowledqge in secondary school and

teachers training colleges.
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These notes aim at throwing light on the content of

the Islamic Religious Knowlcdge syllabus desiqgned to

cover five years after primary education. Attempt is |
also made te touch on the method where this is though
necessaryes 'l\
Section :A: Historical Origins of Iqu..~

le The arabian penisula before@Q‘?m.
This is intend tc give an historic\£>back—grnund to the

advent of Islam, i 3

(a)  Geography and pe0ple.®1e teacher should aim at

describing the Arabian insula in out line and Hijaz
in some details and Q\chin{; briefly the social, political
and religious injt:iQions of pre=Islamic arabis. The

objective of {&3 approach is to enable the students

acquire ba und knowledge of pre-Islamic arabia and fing

ot wtfgssp
2

JBhe’ life of the prophet Muhammad 4 to 1 should be

nges were brought by Islam,

vared.
3. 4y and 6
These shculd be covered as they are with brief biograp
at the four crthodox calips.
Section B: Qur'an

In all lesson in the Quran three main objective

should be aimed at
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In all lcsson in the Quran three main objective
should be aimed at
(1) Corruct understanding ¢f the Quran
(2) Cerrect reading of the Quran
(3) Taking guidance from the teachings of £He Quran,

Efforts to memorise any porition of \A¥ should be after
the first three cbjectives have been achleved,
(1) The Quran as a book,
A = F is intended to give the gtddunts background history
of the holy book which will/help in all leson on the Quran,
Items 2-4 are intended té,bring student into di;ect contact
of the holy book, thidse/is the most important aspect of
the syllabus, Modégn methods of teaching should ke applied
here, The fWILQWihg steps are suggested,
(a) The tegeier should first read out the surah
(chapter AW the Verie or verses at least twice while the
students)listen,
(b) The tecachep read with the students,
(c) The tcacher reads the difficult words or phrases in
pronounciation and solve the difficult with the students

individual reading.
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(d) Meaning of new words or difficult should now be given.
(e) General sense of the chapter cr verses should now be
given.

(£f) The interpretaticn should now be given,

(g) The teaching in surah or verses should now be discovered

and eimphasised, ~l\

v«.
(h) Then attempt at memorisaticn should nowgstart,

(i) For chapters not intended to he stu%iég%gn detant
four steps should suffice \>

(a) Reading out by the teache ‘i?‘

(b) Reading together with é;; students,

(c) Gist of the chapte(ﬁ%} be given by the teacher

(1) Individual rea@ by students.,

C: Hadith !

In addition to\,(%ﬁt have stated in the syllabus, care

2.

shoulsd be taken<§§-all cases of the hadith are given,
D:  Tauhid Q%iqh .

The léé;ils given in the body of the syllabus are
adequata,.

Ibadat (Retuals):

The details qiven in the body of the syllabus are
sufficient but care should be taken to ensure that the
spiritual as well as the material benefits of the rituals
are explaincd to the sutdents. Practical demonstration

should always be given where necessary,
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Figh Jurisprudence

It is always important to refer the theory of figh
tc practical life and discuss any problems and try to find

solutions to them, “\
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APFENDIX VII

NIGER STATE MINISTRY OF EDUCATION, WOMEN ARABIC
TEACHERS' COLLEGE, DIKKO,

Class II, End of the Year Examination

Islamic Religious Knowledge Paper,.Jige, 1982
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APPENDIX VIII

ZUNGERU COLLZGE OF ADVANCED STUDIES, BIDA

A

IN ISLAMIC STUDIES Q‘

s
DIPLOMA I: ®

A%

Paper I Islamic Law and Theology %

DRAFT SYLLABUS FOR DIPLOMA

(a) Birth and early developme Islamic Lawe.

(b) The schools of Islamic@oith special reference
to the Maliki schnn(<wf law.

(c) Law of personal sg;lus: Contract of Marriage.

(d) The early de\i opment of Muslim Theology and Thoughe -

(e) Concept c%;ﬁiphate in Islam,

Paper II: cﬁy‘ and Hadith

(a) Iq&égﬁuctinn to the Qur'an
(b) istory ané development of Hadith Studies
(¢) Selection from Hadith.

DIPLOMA IT.

Paper I: Islamic Law, Theology and Thought

(a) Crimes “defined under Islamic Law

(b) Offences’ left to the politidal and judicial
Authoritye.
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(¢) The administration of criminal justice.
(d4) Concept of inheritance
(e) HMuslim Thought and Theology: The golden ige.
(F) Sufi corders in Islam.
Paper II: Qur'an and Hadithe
(a) Outline and developments of Qur'anic Studies
(b) Hadith studies (Mustalah al-Hadith)
(c¢) A survey of the six authoritative &pllections
of Hadithe
(d) Selections from Qur'an and Hadith.
DIPLOM/. I11.
Paper I: Islamic Law, Thedlogy and Thought
(a) Usul al-Figh -
(b) Theology and Thought: Islam and Modern civilization
(c) Modern ILélaffiic Movements
(d) Islamig ¥coform movements in West africa.
Paper II¢SQur'an and Hadith

(a) i detailed study of a bonk on Tafsir (to be

specificd from time to time).

(b) Modern contributions to Qur’anic studies with special

reference to West African scholars.
(c¢) 4 Adectailed study of Muwatta's Malik Ibn .nas

(d) Hadith transmission and transmittor (ahwal
wal=Riwayah)
(e) Seloctions from Qur'an and Hadith bearing on

contemporary Muslim problems.





