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ABSTRACT

The study investigates the relationship
between selected sociological, psychologicalsy
pedagogical and environmental variables ¢and
achievement in English as a second lahgUace
generally, and in the four selected“\léanguzqge
skills of aural discrimination, reading
comprehension, lexis and stru&ture, and guided
composition.

The sample consists\of two hundred and
thirteen first form.Students from eight secondary
grammar schools in Ibadan. The schools were
randomly chosen, after a 'prestige rating' of all
the grammar schools in the city.

The/Instruments used for the study were a
home“environment questionnaire, a school
environment questionnaire, a home background
questionnaire, an attitude and motivation

scale, a standardized intelligence test, and an
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English langyage achieyement test. With the
exception of the intelligence test, all research
instruments were developed or adapted by the
researcher.

The instruments were administered to™subjects
in their schools by the researcher./ A}l tests
were administered on the same day.in each of the
schools.

Responses obtained from \tests and
questionnaires were analysed using the following
statistical methods:»

(i) Pearson (Product Moment Correlation.

(ii) Multiple Regression Analysis.

Results obtained indicate that some
sociological, psychological, pedagogical and
environmental variables influence achievement in
English as a second language, in the order in
which they are listed above. Age, however, had
negative correlation on achievement in English
as a second language, at the junior secondary

school level.
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On each of the specific language skills,
it was observed that the most influential
variable on each language skill differs.

It is therefore concluded that while'overall
achievement in English as a second Aahguage, at
the level investigated, is dependent on
sociological, psychological, pedagogical and
environmental factors, achievement in each language
skill is influenced most\by a specific factor than

other factors.
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CHAPTER ONE

1. INTRODUCTION

1.1. Background to the Ascendancy of English
Lanquage in Nigeria

Nigeria illustrates keenly competitive
educational and economic developmental sgstems in
which English Language proficiency is.vital. The
importance of English Language in ,seWeral aspects
of Nigeria's national life is sine-qua-non, and
dates back to the colonial erfa,y" Though several
factors were responsible for this, the most
essential was economics factor.

As early as tle )seventeenth century when the
British first arfiwed in Nigeria, their aims were,
initially, scdentific and religious. With the
discovery of{ the source of the River Niger, and the
unpleasant discovery that most of its length was
not fdqvigable, that the river was crocodile-infested,
the sSuUrrounding areas mosquitoe-laden and therefore
not habitable for whites, the scientific objective

was achieved but British enthusiasm was dampened.



Interest in the Niger area thenceforth became
primarily commercial. Intensifying commercial
activities with the area became the prime objective
of the British.

With the abolition of the Slave Trade\dm the
1830s, the volume of Britain's legitim&te.trade with
West Africa, especially Nigeria, increased. The
attention of British enterpreneurs was now focused
on Nigeria. As the commercial Wouses increased and
expanded, the need to employrnatives as clerks and
interpreters (go-betweens)vbecame necessary.
Knowledge of Englishstherefore became a necessary
requisite for employment in the commercial houses.
Nigerians who bhad ‘'to engage in commercial
activities with the British in various capacities
therefore\had to learn English.

As\the volume of British commercial activities
with\Nigeria increased, philantrophic and
humanitarian individuals and organizations such as
the Church Missionary Society became interested in
Nigeria. The primary aims of these groups were

evangelization and the spreading of British culture



and civilization to 'the benighted people of the
West Coast'.1
The year 1842 witnessed the beginning of christian
missionary activities, the inception of western
education, and consequently the expansion of BEnglish
language in Nigeria. Since the missionarfes' aim was
to use formal education as an instrument\ for
proselytization, missionary schools\were rapidly
increased and expanded. Consequently, within a decade
of the inception of the firs¥ mi'ssionary school there
were scores of christian prisSion schools in Nigeria.
The core of instruyctional content in the schools
were Reading, Writing and Arithmetic. In all the
schools, except thewery elementary, the language of
instruction was~English. With Western or Christian
education the&refore came the teaching of English
Language~in schools, and the attempts of indigenes to

imitate the culture of the missionaries, language

inclusive. The rapid expansion and seeming monopoly

1. Omolewa, M. The English Language in Colonial
Nigeria - A study of major factors which
promoted the language. Journal of Nigerian

English Studies Association 7 (1 & 2) 1975,
ps 105.
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>f formal school education by the missionaries, and the
instructional content of the schools continued to
reinforce English Language.

The realization that wider, effective and _sapid
svangelization lay in sending out Catechisf$ who could
speak local dialects fluently, in encouraging new
converts to worship and to read the Bible in their ow:
language prompted the missionaries\to re-examine their
l=nguage policy in Nigeria. Translation of the Bible
into Nigerian languages, teaching and publishing in
leccal languages were embarked upon. / The realization
that meaningful and degper communication betwéen man
and his God is better made through the medium of his
native languagesled to various attempts to develop
indigenous languages, especially Yoruba, Igbo and
Efik. Attempts were also made at reducing the major
Nigerian languages into the written form. Bibles,
Dictionaries, Writing and Grammar books in local
languages were also prepared.

while the promotion of indigenous languages was
favoured and fostered by most missionaries operating

in Nigeria, some preferred the promotion of English



language. Some of the reasons for their preference

were the limitations of local languages as instructional
media in higher education, and the importance and
usefulness of English as a language of international
communication.

Hope Waddell, in 1848, appreciated that English
might become a common vehicle of communhication
throughout the West Coast, thereforewvhe advocated its
active promotion in Methodist Mission Schools.1 The

- that. Nigerian Languages should

recommendation in 1926
be used as the medium of < IMstruction in primary schools
was frowned upon by somé Missionaries. Stacey (1926)3
of the Wesleyan Methodist in a letter to the Advisory

Committee on Education in Tropical Africa wrote:

1. Omolewag M. The Ascendancy of English Language in
Nigerian Schools, 1882-1960. West African
Journal of Modern Lanquages 3, June 1978,
Pp. 86-89.

2., Memorandum on Vernacular Education in Africa.

3. Stacey, H.W. Letter to the Advisory Committee on
Native Education in Tropical Africa, February
1926 in Omolewa, M.



We cannot agree that the Mother Tongue
should be the basis and medium of all
elementary education in Tropical Africa.
Yoruba is as yet very far from adequate
as the medium of instruction even in
such elementary and important subjects
as Geography; and it is impossible in
the case of Arithmetic.l

The Catholic Mission seemed to hayel deliberately
pursued a policy of English language\ppomotion in al

effort to produce educated men and women,

who would be sufficiently influential
to halt the Protestant Segt, and to
protect the future interest of the
Catholic Church in MAPria.csecececes

2
The performances of pupils and priests-in-training
were measured in terms’ of their achievement in English.

While the &fforts of some missionaries were

geared mainly“towards the promotion of indigenous

1. Stacey, H.W. Letter to the Advisory Committee on
Native Education in Tropical Africa, February
1926 in Omolewa, M. Op. cit.

2, Omolewa, M., Op. cit.



languages, some of their educational practices
ensured the ascendancy of English language in Nigeria.
One of such practices was the prohibition of the use
of Nigerian languages in many secondary boarding
schoqls except on Saturdays and Sundays.

With so much of British commercial apd missionary
activities going on in Nigeria, the Yhaissez-~faire'
attitude of the British government\to'these activities
gave way to active participationm\in the affairs of
the country. The constant ifiteér-tribal wars which
often disrupted commercial).and missionary activities
forced the British to_&nnéx Lagos in 1861 to ensure
some stability and protection for the Missions and
the commercial houses.

British government's active participation in
education became inevitable with the declaration of
the Colony and Protectorate of Lagos. British
govermnment's participation in education had a
setback effect on the language policy of the

missionaries in the established schools.
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In 18821, the education code stipulated that English
should be the medium of instruction in education in
the Southern Protectorate of Nigeria.

The need for effective colonial rule led to the
inevitability of teaching English to natives who
became 'assistants' to colonial administrators. A
colonial elite was thus created of officers who had
to learn and understand English to be able to
function effectively in the colonial administration.
Proficiency in English Language became an automatic
qualification for elitismy a vital job qualification,
and a status symbols

The 'liberation struggle'2 which promoted
Africans to léarn the colonial master's language,
the search/for economic freedom through employment
by the c¢olonialists led to the overt importance

accorded English language and customs by the natives.

1. Fafunwa, B. History of Education in Nigeria.
Plymouth: Clarke, Dable and Brendon Ltd.,
1974, p. 122.

2. Omolewa, M. The Emergence of non-standard
English in Nigeria in Ubahakwe, E. (Ed.)

Goals in Language Education. Ibadan.
University of Ibadan Press, 1973, p.7.



An understanding of the colonial situation in
Nigeria is therefore fgndamental to an understanding
of the importance of English language during<the
colonial era. Colonization, according to Fanon's1
conception, goes beyond territorial expansion and
annexation, but also entails super=imposition of
the culture (language inclusive) of the alien race
on that of the indigenous culture because of the
latter's control of socie=économic and political
sources of power.2 The/economic substructure during
the colonial era was also a superstructure because
proficiency in English language was a vital
requisite qualdification for better salaried jobs in
the colonialwCivil Service, the commercial houses,

and the“schools. Proficiency in English language

1, Fanon, A, in Jinadu, A, Language and Politics =
On the Cultural basis of Colonialism,
Cahiers Detude Africaines 63-64, Vol, XVI,
Cahier 5-L, 1976, pp. 603-614,

2. Ibid,
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therefore afforded an opportunity for upward social
mobility became an automatic qualification for
elitism since it presents an opportunity for social
(and economic) advancement in the rigidly stratified
colonial situationn1
In the Nigerian context however, the/English
language was also promoted for reasofisy)of
communicative efficiency because_ of the cthnic
heterngeneity of the country. «The Enqlish oriented
langpage policy of the colomigl geoverment was
however re-examined aftef/the Phelps- 3tckes Commission
Report in 1922 criticdzed the form ¢ education
provided in (NigeriaJd4 and reconmenced the usc of the
vernacular in efucation. The rrport stated that the
vernacular was” essential as a m:dium of inst- uction
if the chd)}d was to develoop a sound mind, ¢»od

charactery and interest in agriculture or industry.2

1. Jinadu,; A: Ops cit.

2. Fafunwa, B. History of Fducation in Nigeria.
Clarke, Danle & Brencon Ltd., Plymouth,
1974, p. 12,
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The report therefore prompted the colonial government
to reverse its language policy in education.

In 1926, the Chairman of the Advisory Committee
on Native Education proposed the use of indigenous
languages in education. He remarked that ‘the
teaching of English to Africans too early‘'might have
a denationalizing effect on them. Th&/proposal,
which was very unpopular, especidlly’ among Nigerians,
was viewed as a deliberate attempt to keep the
natives down educationally ‘befause:

Western educatidonw, and especially
a knowledge /f English language
would equip~Pthem with the skills
and techniques essential for the
improvemént of personal status in
the (e&isting) economic and
social structure.l

A newspaper/ed¥torial made the followina comments

about the\ proposal:

1. Coleman, J. Nigerian Background in Mazrui, A.
The Political Socioloqy of the English
Lanquage, The Hague, Mouton, 1975.
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In Nigeria, the language of most work
and business is English, and to
exclude the teaching of English from
any school except the very elementary
ones would be unjust to the people,
and a hindrance to the progress of
the community.l

The attitude of Nigerians towards English {daaguage
was based on their conception of the impoktant role
of English proficiency in an individudl's and the
Nation's social and economic advapcément. This
therefore reinforced the use ofyEnglish as an
instructional medium in education.

The certification sy€tem in education during
and after the colonialera also gave English
ascendancy over indigénous languages. In all
government examinations, at most levels of
instructiong~theé award of a viable ... _.ll.cate was

dependent&@rny passing English language examination.

1. “Editorial. On the Advisory Committee's
Tentative Memorandum on the Vernacular.
In Leisure Hours, XVII (191) March 1926,
p. 28.
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No matter the degree of a candidate's excellence in
other subjects, his failure in English language
would result in no valuable certificate award.

This curious paradox in the certification system,
and the fact that English is almost invari l a
compulsory paper in all examinations ed in
the studying of English with religl <Ez—'rvour,
since it was viewed as an 1nstruméﬁv,of upward
mobility in the social and ecgﬁh.lc set-up.

Fanon -also claimed tha purpose of the
colonial education set-ueZ§a3 the overt importance
which the colonizersQQ&anguages have received in
the political, educg:)onal and social set-up of
the ex-colonieg(za a means of deciding who to hand
over power téé;\lt was also a means of co-opting
the nati urgeoisie of the former colonies intc
a worLQihgde imperialist network.

‘shﬁs view is definitely not shared by most
Nigerians whose attitude towards the British in the

colonial and post-colonial era was one of admiration.
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Viewed primarily as philantrophists and innovators,
the activities of the Missionaries in the field of
health, religion, and education continued to
reinforce that image. To learn and to imitate the
ways of the 'whiteman' was to be desired.

From the equation of western education with
proficiency in English language emerged ‘the
simplistic syllogism that if being.,educated implies
knowing the whiteman's languagej then being
civilized implies the same. WRyreappraisal of the
factors that led to the ascémdancy of English in
Nigeria by Omolewa (197843 proved that the colonial
government had no definitive language policy in
Nigeria. In support of this thesis, he said that
some Britons in“top administrative posts in the

colonial gevernment were encouraged to learn

1. Lnmelewa, M. The Ascendancy of English in
Nigerian Schools 1882-1960. West African
Journal of Modern Langquages. 3) June
1978, pp. 86-96.
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vernacular languages (at least for utilitarian
purposes) because

"no one can feel at home with the

savage who does not speak his language". 1

Omolewa also quoted Westerman, who in a mgmerandum
on Africa submitted to the British Govelmment said
that

"by taking away a people's language, we

cripple or destroy its soud. &@nd k111 its
mentel individuality".?

Even Lord Luggard, the firs® Governor of Nigeria
after the amalgamation off the Northern and Southern
protectorates was said to have shown open contempt
for indigenous culture, including language. He
also advocated~nthe teaching of indigenous values to
pupils.

Othernevidences adduced by Omolewa to show
that £heé colonial government was not directly

responsible for the ascendancy of English language

1. Omolewa, M. Op. cit.

2. Ibid, p. 88.



= 46 =

in Nigeria were the indifference of the Colonial
Government to provide formal education until 1943,
and the institution of annual prizes for the best
writers in Nigerian Languages.'l The colonial system
of education, especially the 'model institufiens'*
system created an educated elite. A forfef social
stratification based on certification~fxom these
institutions made English the language of the
intelligentsia.

The Education Ordinancelof"' 1882 which stipulated
the use of English at the~lével of secondary education
in Nigeria, and the payment of government grants-in-
aid to schools on the condition that reading and
writing are taught'\in such schools, ensured the
dominance of Epglish in the school curriculum.

The continued importance which English enjoys
in Nigeria is dependent, to some extent, on the
people's choice and preference. In establishing

a language tradition in a country, the final

1. Omolewa, M. Op. cit.

° King's College, Lagos and Government College,
Ibadan were founded to serve as models in
Grammar School Education.
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decision=———=- lies with the people.1 And the people
continue to accord English very high prestige for
some very realistic and sound economic and educational
reasons.

Though English became very important in the
affairs of the nation and of individuals during and
after the colonial era, the spread of English was
considerably slowed down in the North“owing to several
factors. Prior to the amalgamation . of the Northern
and Southern Protectorates in 1914, formal missionary
or western education was hardly allowed in the North.
The fallacious syllogism which led to the equation of
English Language with/€hristianity and Western Education
conditioned the minds of Northerners against both.

In Northerm\Nigeria* therefore, there was a
comparative instlation of the area from English language

primarily because of the Islamic religion which

1. Bast, R.M. Modern Tendencies in the Languages
Choice of Northern Nigeria. Africa 10 (1)
1937, p. 105.

» Northern Nigeria is defined in the study as that
area of the country shaded in the Map in Appendix 1.
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considered English as 'the language of the Kafir
(unbelievers)'. The Hausa language rivalled English
language in the North because it was, until very
recently, the official (Native) administrative
language and the basis of most literary and
educational programmes. It was also tHe-medium of
communication in the commercial and sgeial life of
the people. The Hausa language has therefore been
in use along-side English langudge as the official
language in Native AuthorityyAdministration, and for
everyday communication. “There was also higher
literacy figures in Afebic than in English through-
out the then Northern Region because in 1961, there
were eleven timés 'as many Koranic schools in the
North as thére.were Western Elementary Schools1 in
the Southi “VThe Indirect Rule and the use of Hausa
language,in Local Authority affairs gave the
colohdal administrators a link with the ruling

Emirs of the North who were very powerful in their

domains at that time.

1. Fafunwa, B. Op. cit.
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Though the trend in most independent African

-ountries is to revive indigenous cultures, including

.....

_anguage, at the expense of those inherited from

former colonial powersl, English still enjoys
£y

.nparalleled importance in the educational, @o&ial,

)

clitical and economic life of the nation,\OWing to
several interacting factors. It remainsN\Nigeria's

~indow on2, and gateway to3 the outside world. It

iz still the language of the Juddwiary, the

Z=gislature, and of Administrabidn at federal and

th

=tate levels.,

. Bamgbose, A. Mobther Tongue Education - The West
African Hxperience. (Rev.) Hawkes, N,
International Review of Education 24 (3)
1978, /pPe 424-426.

2. Macwardty\A.H. English as a Second Language.
Teathing English as a Foreign Language (ed.)
Aller, B. McGraw Hill Book Company, New York,
1p65.

2. Tomori, H.O. Some observations on the learning

of English in some Nigerian Primary Schools.
) M.A. (Ed) Thesis. London University, 1967,
CiPe 39,

/




- 20 =

.- = Linguistic Position of English in Nigeria

Several factors are responsible for the
continued importance of English in Nigeria, two
iecades after the attainment of political
independence, One of these is the socio-
lirguistic-environment in which English“§Unctions
in Nigeria. It comes in contact with wany
indigenous languages and dialectse-MEstimates of
the number of languages spoken~in Nigeria range
from 150 to 400. Tiffen reparfted over 50,

1
’

Greensberg 248, Bamgbose 460 and cothers over

"N

400°s The difficulty(of ‘defining the Nigerian

linguistic situation\ is summed up by Oke (1972)3

who pecinted out~that:

1. Olageke, D.O. The Mother-Tongue and ESL in
Nigerian Education in Ubahakwe, E. (Ed.)
The Teaching of Engllsh Studies, Ibadan
University Press, 1979, p. 19,

2. Oluikpe, B. A Neglected Problem of English
Language Education - Journal of the
Nigerian English Studies Association 6 (2)
1974, ps 331

3. Oke, D. Language Choice in Yoruba Edo Area.
ODU New Series 7, 1972,
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it is almost impossible to
define the Nigerian speech
community because in between
the typological poles there
will be gradations of
similarities or differences
which will complicate
definition .

4 super-imposition of English language on/fhe multi-
clicity of indigenous languages in Nigérdia is an
unfavourable social and linguistic &limate for
Znglish to thrive.

Languages spoken by up te-300,000 persons have
beer oesrationally defined\ad@s§/the country's major
languages. As at 1966,~the following were the
country's major languages and the estimated number

of speakers:*

* Culled from Bamgbose, A. Op. cit.
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(i) Hausa - 15,000,000 speakers
(ii) Yoruba - 10,000,000 speakers
(iii) 1Igbo - 6,000,000 speakers
(iv) Fulfude - 3,000,000 speakers
(v) Kanuri - 3,000,000 speakets.
(vi) Efik - 1,000,000 spesakers
(vii) Tiv - 1,000,000 +speankers
(viii) Izo - 780,000 speakers
(ix) Nupe - 50045000 speakers
(x) Bini - 300,000 speakers
(xi) Urhobo - 200,000 speakers?

Of these lanquages, Hausa&, Igbo, Yoruba, and Efih{

can be offered as éxamination subjects at the

Ordinary Level iw the West African School Certificate.®
The English danguage can therefore be termed a

unifying factor in this country of widely divergent

and myl®iple ethnic groups.

A

. Bamgbose, A, Linguistic Background.

NI

. WAEC. Regulations and Syllabuses for the School
Certificate and General Certificate of
Education (Ordinary and Advanced Levels)
1981. Academy Press Ltd., Lagos, 1981, p. 5.
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The heterogeneity of the linguistic environment
in which English functions in Nigeria has given rise
to some language problems that have implications for
the effective learning and mastery of English{language.
Some of these problems are similar to the danguage
problems identified by Selinker (1972)Yin his
analysis of the social conditions und&r/which language
learning and communication take placé. These are:
language transfer, transfer of ‘training, over-
generalization of linguistie.materials.

Folarin (198’1)2 comm&nted on language transfer
as a source of error 4An English for the Nigerian
learner. He said, \through the psychological process
of analogy, which“every normal learner employs to
varying degr€es- to ease learning processes, the

Nigerian learner of English is apt to make mistakes

1. “Selinker, A. Some Social Aspects of Language
Learning. TESOL Quarterly 1972.

2. Folarin, A.B. A Practical Linguistic Framework
for Error Analysis in the Written English
of Nigerian Students. University of Ibadan,
Ph.D. Thesis 1981.
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in the use of sounds and structures in English that
appear similar to some sounds and structures in his
particular native language.

Language interference as a source of some
errors made by Nigerian learners of English*was
pointed out by scholars like Afolayan; Tomori and
Taylor. English language reading problems of
undergraduates in Ibadan University "could, according
to Taylor (1966)1 be traced to Yinguistic
interference. Tomori (1963)2 also observed that
specific errors made by ‘fipmal year primary pupils in
some Nigerian schools<€&puld be traced to linguistic
interference from their mother tongue with English.
Whitehall (1967) ,\was said to have agreed with
Taylor, and/Bo-have gone further to outline some of

the struqtdpal differences underlying the problem.

1. \Chapman-Taylor, R . Report of the Reading Skill
Improvement Course, University of Ibadan,
1966 in Folarin, B. Op. eit.,; pe. 19

2, Tomori, S.H.O. Op. cit.
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rtfclayan (1968)71 in listing the linguistic problems

"y

Yoruba users and learners of English used the
zructural differences between Yoruba and English
_=nguage to explain the second language perforgmance
zaviations among Yoruba learners of Englishe,

The implications of these are that some
syntactical, phonological and semantic “e¥rors in
Znglish language learning would depend on the
_earner's geographical location,\and the Nigerian
ianguage in use in the area.{J%his would also mean
zhat the English language{teacher in an area can only
oe very effective if he\is proficient in the local
language, and can oliserve and point out to students
the phonological {syhtactical differences between
Znglish and tHeNlocal language. His ability to help
orevent ergoxs arising from language transfer, and
over—-genexalisation of linguistic materials could
=1so enhance his students' achievement in second '

language learning.

1. Afolayan, A. The Linguistic Problems of Yoruba
Learners and Users of English. London
University, Ph.D. Thesis, 1969.
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.3, Factors Promoting the Pre-Eminence of

' English in Nigeria Today.

The language situation in Nigeria makes it
sifficult if not impossible for inter-ethnic, and
sometimes intra-ethnic communication among Nigerians,
=xcept through the medium of English. The{serious-
~ess of such a situation is highlighted “y Van Cott
_‘;966)1 who remarked that not to hawvera (native)
language in common with one's compatriot is to have
= stranger for a countryman,.a\/potential situation
for breading suspicion and d&istrust. A paradoxical
situation therefore emérges resulting in the
reinforcement of the-importance of English language
by the linguistie and social factors which hinder

its effective U€arning and usage.

1. Van Cott, H. The Role of English in Nigeria,
R. Jacobs (Ed.) Ford Foundation Project on
the Position of English in Nigeria, 1965,
PDa 39
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Socially, English is a language of social-
-=:e*fency1 because it makes inter-ethnic and intra-
===nic communication possible and easier. This view

-z shared by both literate and non-literate

rians, and by foreigners. In the Report\of a

m

s.nctional Literacy Experiment with some/tgobacco

rmers of Oyo State of Nigeria, reported by James,

('

zrmers indicated their willingness €0 understand
Znglish so that they could commupigate effectively
«ith their educated relationgH.efficials of the
“inistry of Agriculture, ghd 6f the Nigeria Tobacco
“ompany. Bamgbose (1971)2 also agreed with the
social expediency off English language in the
Nigerian context.(-He says (educated) Nigerians have
recourse to Epglish when uncertain of the

zppropriate~form of address as required by indigenou:

1. James, S. Three Basic Functions of English
Language in Nigeria. Ubahakwe, E. (Ed.)
Varieties and Function of English in Nigeria,
Ibadan: African University Press, 1979,

p. 258.

¢. Bamgbose, A. The English Language in Nigeria in
The English Language in West Africa, J.
Spencer (Ed.) Longmans, London, 1971, p. 37.
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language, or where speakers do not share a common
indigenous language. He wrote:
'myself have found.......that in talking
to a Yoruba person whom I'm not sure
whether to address as 'you singular' or
'yvou - plural' (the choice of which
depends on status, age, familiarity, e¥c.).
I often either talk in English or, ifi/T
wish to be less formal, talk in Yotuba,

but switch to English whenever I{bave to
use the second person - pronoun sihgular'.

1
That educated Nigerians are not asNliterate as they
are in their mother-tongue or_ any other language of
inter-ethnic communication_also gives English
ascendancy over indigenpus Manguages.

The social valug of* English language to
Nigerians in terms-bf interraction with other
speakers of English has been observed and remarked
upon by non-Nigerians. Spencer (1971), reported by
Richards (1902)2, remarked that it is through

English-that an average educated West African

1. Bamgbose, A. Op. cit.

2. Richards, J. Social Factors, Interlanguage
and Language Learning - Language Learning
22 (2) Dec., 1972.
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especially Nigerian) breaks the bond of West
tfrican traditional life, and enters into some kind
f relationship with the‘westernized sectors of
societye.

Grieve (1966) also referred to English as a
vehicle of African cultures as well as Qf{ English,
The assertion is correct when the volume of cultural
~raterials transmitted through the fmedium of English
language is considered. |

In addition to the listed)social functions of
English)the entertainment\dndustry feature over
fifty percent of the programmes and activities in
English. For examgle, during the last festival of
dramatic arts hel@/at Nigeria's Premier University,
Ibadan, in 19804 all the productions were rendered
in Englisho\ Where the plays had basically African

or Nigerdan themes and plots, the performances were

1. Grieve, D.W. English Language Examining,
African University Press, 1964, p. 14.
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-=zndered in English language. The cinema, which is
= form of recreation for all classes is innundated
#ith films produced in English. Though arts is said
-o possess a universal language, the language in
which arts finds greater and better patronage\iw
Nigeria seems to be English language rathex “han any
>f the Nigerian languages.

Since all the major publishing Wouses* print
pooks mainly in English, the voldme&‘of reading
materials available to Nigerian§ is mainly in English.
National newspapers*®*, magazines, and periodicals are
zlso printed in English (since it is the language that
is common to literate=Nigerians, and it is the
language whereby @ greater percentage of the literate

population can, bé=reached.

' Macmillan (Nig.) Ltd., Evans Publishers, Oxford
UniVersity Press, University of Ibadan Press,
etc.

.o The Daily Times, The Daily Sketch, The Herald,
The Observer, etc.
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In a survey by Adeniran (1980) T in which he
=xamined the relative strength of one of the three
-ajor Nigerian language (Yoruba) and English, in the
=ntertainment and information media (press, radio,
-elevision), all of which are English dominafed, the

sominance of English was clearly exhibitegds \( One of

the social factors responsible for the dominance of

nglish, as identified by Adeniran's Sutvey is the
oride of place accorded English ofpall public
occasions, and in private domaing.

He reported how the Mindbtes of meetings of
private societies, all thé members of which speak
Yoruba, are recorded {in English. The legacy of a
long educational &tradition which placed emphasis on
English has also ded to lack of competence in

indigenous lhanguages by educated Nigerians.

1. Adendran, A. Disparity in Bilingual Choice and
Use in Mass Communication in Nigeria - Its
example in Yoruba-English Bilingualism.

Journal of Language Arts and Comaunication
(1) 1980, pp. 12-29.
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Though many literates use their indigenous
languages in the spoken form, their reading is
mainly in English and their reading almost
exclusively in English. !

English has also been referred to as'\the
language of elite in Nigeria because <the rural
area which constitutes almost eighty percent of
Nigeria's inhabited area is ancundisputed territory
of Nigerian languages. Correlation was also
observed by Banjo (1970)2 between the knowledge of
English and distance from urban centres. Olagoke3
has gone to the extent of suggesting that alienation

from indigenousculture results from knowing too

much English4 ~.These observations are true to some

1. Kerr, J.Y.K. '"The Future of Yoruba Literary
Culture" in Bamgbose, A. Languages in
Contact - Yoruba and English in Nigeria:
Paper for Joint WAMLA/71 PLV Congress,
Ibadan, August 1981.

N
°

Banjo, A. The English Language and the
Nigerian Environment - JNESA 4 (1) 1970,
Ps 35

3. Olagoke, D, Op. cit.
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=xtent because at the level of social interraction
among the intellectuals and other elite in the
society, fluency in English is still a symbol of
status and civilization.

The domain of English language usage in Nigeria
was outlined by Doherty (1972)! and the following

figures were obtained:-

TABLE 1.

DOMAIN OF ENGLISH LANGUAGE USAGE /IN NIGERIA

DOMAIN OF USAGE FREQUENCIES
ALL THE TIME/ | SOME TIMES/
OFTEN NEVER
Home 32% 68%
Social Context 63% 37%
Trade andi-CTomnmerce 61% 39%
Wider«Communication 92% 8%
Official 96% 4%

1. Doherty, J.A. The use of English in Nigeria.
University of Ibadan, 1972.
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Politically, a common language could be a potent
fzctor of unity in a multi-ethnic country like Nigeria.
Znglish therefore remains a unifying factor in Nigeriz,
Onwubu remarked that to the extent that Nigeria Eemaine
=ntangled in the web of an alien cultural heritagei,
it will b2 difficult to adopt an indigenqus language
=s = lingua-franca. English therefore remains a vitrl
language of participation in Nigeriaz. After 1960,
political independence for Nigeria could not be
followed with the adoption of ‘orie of the Nigerian
languages as a lingua franca.

The current Nigerian“‘Constitution states that

The business of the National
Assemblyishall be conducted in
Englishvwand in Hausa, Igbo and

Yoruba-when adequate arrangements
have béen made.3

1. Onwuba, C. West African Education and the
Challenge of a Lingua Franca. - WAJML (1) Jun.
1976, pp. 41-46.

2. James, S. Op. cit.
3. Government Press. The Constitution of the

Federation of Nigeria, 1979, Part 2,
Sectioen 59,



= 35 =

- tne constitutional statement on the country's

“=nguage policy, a trilingual solution has been

=dopted, with formal recognition of the three major

ages - Hausa, Igbo, Yoruba - as languages~whicih

| &}

nc
«i11 be used in the Federal and State Assemblies as
soon as feasible.

The practical necessity and expediency of the
-ontinued use of the English languagé in Nigeria
conflicts with the necessity of{ promoting indigenous
languages. This problem is furkther worsened by
‘population politics"l which“has continued to plague
zhe Nigerian society. (The conflict is however being
resolved in various ways. One of such resolutions
is the use of eight of the Nigerian languages cver
the network of\/Radio Nigeria. The redio and
television _stations in each State also carry more
programmes» in the local languages.

Po¥itically also, Nigeria's participation in
international affairs demands her citizen's ability

to manipulate English with a high degree of

1. Onwubu, €. ©Op. cit.
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international intelligibility, in order to
sresent their viewpoint succintly and effectively,
and to maintain the country's respectability as
'‘Africa's rising giant'.

Economic exigency was, and still is, a factor
of English language promotion in Nigeria €oday.
One of the factors listed by Brosnahan (4963)
reported by Bamgbose for a successful Imposition of
a foreign language on any group of~people is the
existence of opportunities and “advantages conferred
by the language. Proficiency 'in English undoubtedly
confers some economic adyvantages through trade, and
through the certification system. In discussing the
functions of English. Language in Nigeria, James
('1979)2 remarked “that commercial expediency had

forced the Europeans and the Natives to accommodate

1. Bamgbose, A. The English Language in Nigeria
in Spencer, J. (Ed.) The English Language
in West Africa. London: Longmans, 1971,

2. James, S. Op. cit.
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= lingua franca (English) in the early days of
~=ign commercial enterprises in Nigeria. This
===z= of affairs currently obtains because English is

-= lznguage of international trade and commerces

)
(B

= the main buyers of Nigeria's agricultural “and

rzl products are English-speaking, English is

1]

--= main language of commercial activity.
The viewpoint which became institutionalized
«2-h the establishment of a certifdcate oriented
=Zucational system is that
western education, and, especially a
knowledge of English language would
equip (students) with\the skill and
techniques essential“for the

improvement of personal status in
the economic and\social structure.l

s.21 (1976)% said)tmat the secondary school level
=cucation is a'means to an end, and the end is

"zmployability'. Obtaining an educational

. Coleman, J. Nigerian Background in Mazrui, A.
Op. cit.

. Kuti, M.,A.0. Vocational Information and
Secondary School Pupils. West African

Journal of Education XX (2), June 1976,
psl 1823
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-=r-*ficate obviously requires a degree of proficiency

in English.
The certification system during and after the
-olonial era therefore reinforced the importance of

ngl=sh language, and ensured its ascendancyever
indigonous languages. Since English is & ‘compulsory
exar_-nation subject in all public examinations, it ic
carefully studied. In addition, awpass in English
language is a condition for the™award of a worthwhile
cert:ficate in the West African~School Certificate
Examination, which is about\ the most important
examination in the educational system. Omolewa noted
that:

the significance of certification
- was not only in its employment as a
meafis «0of maintaining standards or an
incentive to effort or an
gdministrative device, but in its

service as a tool for social
engineering.1

1. OUmolewa, M. Op. cit.
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Even in the publishiqg industry in Nigeria,
manuscripts in English aré more marketable. Only
o015 that are specifically meant for classroom
insctructcional purposes find ready acceptance if|the
—edium is of one of the Nigerian languages or
dialects Economic factors are therefore
responsible for the promotion of Englishv/language
in Nigeria. This is done primarily\through the
educational certification system,/the publishing
industry, and the commercial (holses,

Technologically and scientifically, English is
Nigeria‘®s language in théory and practice.1 In her
bid tc take a leap intd the technological age,
Nigeria has adopted a very realistic approach by
promoting English language, the lanquage of
specialized #éducation. If students lack the
linguistic™skills to undertake special training,
technological advancement becomes impossible because
any scientist (or technologist) who lacks a

functional knowledge of English remains certainly

1. Adekunle, M,A, National Language Policy and
Planning. WAJML (1) Jan. 1976, pp. 23-30.
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-ut off from half or more of the world's literature
in this fields"
Viewad from several angles, English is vital to

the effective functioning of the country, espegially

u

ince the country is having some problems in
zdopting one of the major Nigerian languagés as the
lincua-franca. Leading advocates and.adherents of
the adoption of one major Nigerian ‘language as a
lingua-franca seem to be aware of\the fact that to
seriously activate the campaign’ for one language or
the other would ruffle the existing National Unity.
Before any of the /indigenous languages can be
adopted as a lingua=franca, its suitability and
adequacy as a language of education, science,
technology, international trade and diplomacy must
be determined./ So also will the availability of
human and\material resources for teaching the
language. The claim by the renowned statesman,

Mahatma Ghandi, that:

1. Paden, J.N. Language Problems of National
Integration in Nigeria in Fishman, J. et. al.
(Eds.) Language Problems in Developing
Countries, John Wiley & Sons Inc.,
New York, 1968, p. 200.
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there never was a greater

superstition than that a

particular language can be

incapable of expansion or

expressing obtrus% or

scientific ideas.
becomes doubtful, especially in a country like
Nigeria where the indigenous languages are said to
be ineffective communication media, except in very
limited situations.2

Deciding which of the indigenous languages

should be adopted instead of\English has been a very
sensitive political and social issue. The adoption
of an indigenous language, spoken by the greatest
number of people in'or outside the locality could
lead to the proBlem of what Onwubu (’1976)3 refers to

as 'population~politics', which could disrupt the

political/sbtability of the country. II from the

1. «Harrison, B. English as a Foreign or Second
Language. London, Edward Arnold, 1973,
pp. 13-18.
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linguistic view point an indigenous language that is
less complex in terms of linguiétic structure is

chosen, it may turn out to be a language spoken by ¢
minority group, and it could possibly have very.,whdc

1 thinKs~the"

dialectical variations. Infact, Adele
ethnic factor is responsible for the resilience of
English in Nigeria. In the foreseeable future
however, English is likely to remain~Nigeria's
second language, considering the wariety of functions
and purposes which it serves,

Almost all the charactexistics of language in
a second language situation are observable in
relation to English <in the Nigerian situation.

Mackwardt (1965) defines English in a second
language situation as a place where it is

the\ fanguage of instruction in the

sechools, or a lingua-franca between
speakers of.....s-. diverse languages.

1. Adele, A. Op. cit.

2. Mackwardt, A.H. English as a Second Language in
Allen, B. (Ed.) Teaching English as a Foreign
Language. McGraw Hill Book Company, New York,
1965.
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Lewis and Massad (1975)1 also defined a second

-~ecessity of the immediate environment, and that
=+titude and motivation are vital in learning it.
Trey added that in communities where a language is
ssed as a second language, the people tend(to create
sheir own form of the language, no matter how well
standardized that language 1is.

Grieve however claims that-English is more than
= second language in Nigeria because in addition to
the earlier listed functions it does not co-exist
«ith any nationally preferred official Nigerian
language. It is 'an.indispensable second language'
and 'a vehicle fon African Culture.2

English is’.pot the language of the home. It i=s
usually leaxnht/ after the mother-tongue, in the

‘artificial' environment of the school. Even in

homes ‘where both parents are highly educated, Englizh

1. Lewis, E.G. and Massad, C.G. (Eds.)
The Teaching of English as a Foreign Languag:
in ten countries. John Wiley & Sons,
New York, 1975, p. 25.

2., Grieve, D.W. Op. cit.
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is not used all the time. It co-exists with other
Nigerian languages. There is therefore lack of
language continuity between home and school for most
Nigerian pupils. This situation has implicationS—for
the Nigerian pupils' achievement in English aSwya
second language.

In the Ford Foundation Report on Epglish languag#s
in Nigeria, the necessity to pay particular attention
to the lanquage environment where/the Nigerian student
encounters English1 was observed¢ ~ The Report further

added that:

'Regardless of how well English is taught
in the schools, the learning of English
will be impéded by home environment.
There is need to increase the English
Language (edkements of the students' out of
school @&nvironment, otherwise learning
wouldsbeécome a strange and unrealistic
experience associated with only a small
segmeént of the youngster's total
cogmunication needs.

1. Cawson, F. Incidental Learning, Environment
Enrichment and Adult Education in Jacobs, R.
(Ed.). p. 102.



- 45 =

Ubahakwe (‘1.976)‘l has however suggested a function-
oriented nomenclature in describing English in Nigeria
because English is not the second or third language of
some Nigerian pupils. He claims that English is the
language of specialized education, the official
language, and a unifying factor in a country\/of
divergent ethnolinguistic groups.

A realization of the importance of English as
Nigeria's second language by the Federal Government is
indicated by the establishment "ef/ such bodies as the
N.E.R.C., N.T.I., and C.E.S{I»E€.* These bodies are
actively engaged in findipg means of enhancing
language learning in schools, improvement of the
instructional contént of school subjects, syllabi,
school textbooksgy and particularly in improving
efficiency of, teachers engaged in teaching various
subjects..~The bodies also engage in investigative
projects\ to enhance the teaching and learning of
school subjects. They provide a forum of exchange of

ideas between professionals in education.

1. Ubahakwe, E. Op. cit.

N.E.R.C., - Nigeria Educational Research Council.
N.T.I. - National Teachers' Institute.

C.E.S5.A.C, - Comparative Education Studies and
Adaptation Centre.
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“.4. Problems Inhibiting the Teaching and
Learning of English

Though English is very important in the
=cenomic, social, political and educational affairs
of Nigeria, the environment in which it fumetions 1i:

-

ither homogenous, favourable, nor enhancing to

1]

learners' achievement in it. All the Nigerian
languages it comes in contact with/éxert some
influence on either its phonology, syntax, grammar,
or 211 of these, to produce\particular varieties of
English,

Vabaza (1976)1 commenting on the Nigerian pupil

learner of English, 'said that while many may not have

heard English spoken at home, and hardly ever listen

to radio and\I4V. programmes in English, they also

lacked reading books in English, or any books at all.

1. Vabaza, K.T. An Experimental Improvement of
Defective word analysis and oral reading
skills of some Nigerian Primary School
Children. Ph.D., Ibadan, 1976.
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She concluded therefore, that their knowledge
- English may be inadequate, their expressive
:=:1lity even poorer, and their level of understanding

=ry much limited even after several years of -sgchcol
:-struction. Their ability for auditory discrximina-
zion of sounds in English - an essential\ability for
=.ccess in reading, could become defective due to
cheir poor experiential background-in English,.

Where Enalish is not the Janguage of the home,
= cultural berrier could be_cv®ated between a pupil
who is activcly learning, EAglish at school and his
parents.,, With no stiwulus to communicate in English
outside the school,context, langquage discontinuity
between home and. schcol ensues, and lack of

reinforcement in the language learning proczess

OQCCUrsSa. 1

1, Gwarzo, S. and Jacobs, R. The Primary Schools.
Ford Foundation Report on English in Nigeria.
Jacobs, R. (Ed.) 1966, p. 71.



Though the relationship between second language learning
=nd achievement is not a direct one, the adverse effects of lack
~f material resources for langnagz learning are not miniral,
since language learning is psrticularly responsive to £ \cts
of social disadvantages Incomes are gecner:zlly low ir ig-ria,
and the cost of good books prohibitive, thereforedmes* parents
can hardly afford to buy all their children's bonk
requirements. In many schools, as Tomori (1967 a <o ohservad,
students lack class readsrs.

The Nigerian society cannot bettermed literary, so books
are not very readily availablc inmest homes. Rezding is not
often done for pleasurc but_fof some specific utilitarian ends

in view, such as studying for examinationse.

1o Tomori, He0, ‘Some observations on the learning of English
in some/Nigerian Primary Schoolse Mels (Ede) Thesis,
University of Loncon 1967, pa. 19



Commenting on the role of the English language in
Nigeria, Banjo ('1974)1 pointed out the impossibility of the
schools taking on the responsibility of preparing every
child for effective use of English language in all
situationse A great deal of the learning will have te tcke
place outside the formal educational systems

Though most learners come across English\lérgueg> first
in the school situation, their achievement in it could be
enhanced by their out of school expgriences. Agunwa2
observed that Nigerian learners of English however cone
across incorrect usages of English in market places, in the
daily newspapers, on the_ teglevision, on the radio, sometimes

in textbooks and the speech. of some highly educated peoplee

1le Banjo, Ao (O the s*ate of English Studies in Nigeria.
Jowrnal of Nigeria English Studies Association
< X T) 1974, ppa 5~13,

2, Agunwa, Co0s Problems of Language Education in
Nigerian Primary Schools in Ubahakwe, Eo (Ed.)
Opb citg
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Olagoke (1979)1 also remarked that aspects of
parents?! socio~economic status continue to reinforce
(or adversely affect) learners' achievement in English
language, He said that parents who send their childron to
private schools where English is taught from the fi%st ve-r
of schooling are also those who can afford facilitiocs for
effective stucdy at homes

The cultural environment in which BEnglish currently
functicns which began prior to independlence in 1960 hecame
acutely intensified thereafter, ¢With the creation of the
nineteen states after the civil war, cultural and national
awareness became even moredintonss  The incessant call of
nationalists who fecl( that political independence should be
followed Iy the dévelopment of a lingua~franca led to the
call for the adoption of one main Nigerian lar—=c2 as a
lingia-~franca,

The practical necessity and expediency of Enolish
language adoption as the lingua~franca, and the cultural
desirability of promoting Nigerizn languages became two

values in conflicte

1o Olagc'ze, DoOo Ope cita



The conflict has been temporarily resolved on the Nigerian
scene by making English the official language and the language
of instruction in higher institutions, while positive efforts
are simultaneously being made to evolve a lingua=franca from
the three major Nigerian languagese.

The national news broadcasts are now read over.the
federal radio network in nine Nigerian languages.~ Edo, Efik,
Fulfude, Hausa, Igbo, Tzo, Kanuri, Tiv, Yorubal, instead of
the three major languages in which the news was formerly reads
The Nigerian Constitution also makes provision for a change to
a Nigerian language as the language of parliamentary debates
'as soon as all necessary arxangements are mac:le'.,:'2

Secondly, in almost all indigenous Nigerian
cultures and sub~cultures, children are to be seen

and not to be heard when adults are arounde The silent child

1o, Oluikpe, B, A neglected problem of English Language
Revmati . Journal of the Nigerian English Studies
Essociation 6 (2) 1974, pe 236

2 Government Printers The Constitution of the Federation
of Nigeria, 1979 Government Press, Lagos.



or the child who engages in very little verbalization is
considered more well=behaved than the verbally active and
outgoing childe The communicative structures of the homos
and the society generally do not offer opportunitics for
effective learning of English, The cultural cvpechk@™ions
could therefore be disadvantageous to a childfs lancvage
development, language learning, and subsequciit achievement
in language, especially second language“learning,

In Ubahakwe's analysis of the functions of English
language in Nigeria, a culturally.problematic factor
of English language in the Nigerian environment was
incidentally touched upen.. English, he said, is the
language for mass commnication but not the language
for the masses, constituting one of the pre-~conditions

for entry into the favoured class.1

1o Ubahakwe, E, Opeo cite
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1.5« English in the Nigerian School System

The importance of English language in Nigeria's
zducational system is vividly illustrated in Grieve's

=tatement that:

English is the life-~blood of the
whole educational system at the
secondary level,seesee If students
lack linguistic skills and achieve
poor results in English, then

there will not be students capable
of undertaking University courses
esssss the whole future of primary,
higher education, and consequently
the whole political and economic
future of a nation of over sixty
million people (would be) in
question,1

At 2ll levels of instruction, except the very
zeginning in all Nigerian-government-approved
secondary and post=secondary institutions, English is
the medium of instruction, The National Curriculum

Conference of 1969 even recommended the use of

1, Grieve, D,W, English in West African‘ Secondary"
Schools, Teacher Education 4 (1), May 1963,

Pe e
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Znglish in the senior forms of primary schools.1

In enacting a National Language Policy, the Federal
sovernment adopted a trilingual solution by
stimpulating that:

each child should be encouraged

to learn one of the three major

(Nigerian) languages other than

his own mother tongue.Z2
The implied supremacy of English language is
nowever contained in the further Stipulation that:

esassssthe medium of .instruction

in the primary school¢should be

the mother tongue.of 'the language

of immediate community, and at a
later stage, English.3

1. Naibi, S. The\purpose of Primary Education in
Adaralegbe, A. (Ed.) Report of the National
Curricéulum Conference, NERC, 1969.

2. Federal Ministry of Information - Nigeria National
Policy on Education, 1977, 3 in Olagoke, D.O,
The Mother Tongue and ESL in Nigerian . -
Bducation. Op. ¢it.; p. 2%,

3¢ ABAel: Pe 2P
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The aim of English language learning is not
==tive=like proficiency in the oral and written
s=ills, with its ensuing implication of
znculturation and secondary socialization into the

z=cond language community,! The primary and most
vital aim is to understand English sufficiently to

able to 'decode! textbooks and other written texts

W

:n English; to be able to pass WASCE English paper,
It is also to master the interactional and
seshavioural requirements of specific domains within
and when necessary outside his own culture,

Although education is culturally inadequate if
it does not give the pupil a good knowledge of his
native language, and at least some acquaintance with
its literature?, ‘the educational system in Nigeria

seems to favour English language more than

1, Alexander, R, Elements of a Theory of Second
Language Learning,” Verlag Peter Lang,
Frankfurt, 1978, p. 58.

2. Burney, E, Report on Education in Hong Kong,
Government Press, Hong Kong, 1935, p, 24 in
FU, Op. Cit,
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:ndigenous languages, While only four* of the numerous
vigerian languages are offered as West African School
certificate subjects at Ordinary Level, the total
mumber of candidates for these languages is less than a
suarter of candidates offering English,

Government's declared national policy on the
ziace of the mother tongue as a language of instruytion

in some schools has been rightly referred to by

-——

DIagokel as 'mere statement of intention' because no
school has been given specific directives to implement
it, In fact, the language of instruction right through
primary school in some states of the Federation is
English, In educational institutions where foreign
language such as French is taught, English is often

the medium of instruction used, Beckley (1976)2

* Efik, Hausa, Igbo, Yoruba,
l. Olagoke, D, O, Op. cit,

2. Beckley, S, M, A study of some criteria for
Drop=out in French in Sierra-Leone,
Unpublished M,Ed, Dissertation, Ibadan,

1976, pe 59
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-sserved that in schools where French is taught, English

s used in teaching it,
In the primary system, English is taught as a
=chool subject in the first three years; thereafter, it

= used as the language of instruction from the fourth

-

o the sixth year, 1In private fee-paying primary
=chools and in schools located in areas where pupils!
=other tongue differ from the local language, English is
the medium fee-paying primary schools however use English
zs the language of instruction at-all levels of primary
sducation because admission to reputable and well-establisghed
secondary schools is dependent on pupils' performances in
the Common Entrance Examination, the passing of which depends,
to a great extent, onva fair knowledge of English,

Primary school pupils therefore start learning
English at a stage when they are not yet literate in
their mother tongue, This has implications for their
achievement in English because their lack of literacy
in their mother-tongue could adversely influence their

second language learning, The observation was made by
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~+one (1978)1 in his review of studies in bilingualism

. -

=2t sound and firm grounding in learner's mother tongue
==hance second language learning,

In the summary and recommendations of the National
“urriculum Conference in 19692, two of the aims of primary
=ducation were said to be to achieve permanent literacy
=nd to be able to communicate effectivelyy, The vagueness
of these two aims is indicated by the fact that the
lznguage in which literacy or effective communication is
o be achieved, is not clearly)stated, The vagueness of
the stated aims probably suggests an explanation for the

unwieldy and badly schemed nature of instructional content

of primary school English,

1, Titone, Ry Some Psychological Aspects of
Multilingual Education, International Review
of ‘Education XXIV, 3, 1978, ppP. 285=295.

2. Adaralegbe, A, Op, Cit,
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The content of English language instruction in
Nigerian primary schools can at best be described as
an agglomeration of myriads of structural,
syntactical and grammatical items.
The content of English language instructfoen' in
Nigerian Secondary Schools was also obseryed, to
emphasize language areas or skills 'which“do not get
at the real needs of the student, togimprove his
4

English'.~ If, according to Grievez,
'the best measure of __a\sStudent's
progress in the second)language is
the extent of his, sucg€ess in
mastering those areas of elements
of the second language which are
difficult for, him because of the

influence of. his mother tongue or
other extraneous factors.

The Englishs language curriculum will have to
focus attention .more on the core of learner's

English language problems.

1. Gwarzo, S. Op. cit., p. 76.

2. Grieve, D.W. Op. cit., p. 18.
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This need is further highlighted by Gwarzol who
remarked that intensive remedial English programme is
necessary during the first year of secondary school to
salvage what can be salvaged of the language learning
problems engendered through defective primary school
English language teaching,

The human resources available for.the teaching
of English language at primary school level has been
observed to be deficient, The officially stipulated
qualifications for primary school teachers in the
various Nigerian States differ,” In Oyo State, for
example, the required qualification for a primary
school teacher is at least a Grade III Teachers'
Certificate, With the inception of the Universal
Primary Education Scheme and the attendant over-
whelming school enrolment, it has not been possible
to have quality in terms of staffing, Not only has
it become impossible to recruit trained teachers to

teach in primary schools, the expediency measure of

l, Gwarzo, S, Op. Cit,, p. 76.
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-=zlcving untrained and barely literate 'teachers'
-z= been resorted to.

Most of the primary school teachers are therefor:
.~ nead of specialized training, particularly in, the
-=aching of English as a second language so tRat' thev
=y provide acceptable model of the language\,in the
:lassrooms,1

Since primary school teachers afg responsible for
zne first years of English languagé ‘teaching in
Yigeris their usually inadequatel professional and
zcademic qualification renders them ignorant of
=ffective techniques of (language teaching, and leaves
them as poor speech models to students.

The situatiop~ ds so bad sometimes that there was
an observed instance when the English{language teacher
in an urban_sendor primary school could not pronounce

the word ¢kaBUn' correctly.* Wrong habits of speech,

¥

1. Gwarzo, S. The Primary Schools - Jacobs, R. (Ed.).
Ford Foundation Report on English in Nigeria
1966, p. 67.

* Observation during Teaching Practice Inspection
of an Associateship Certificate Student - Ibadan,
1981.
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.~zdequacy in all the language skills are the
--zcomes for learners in such a situation where
=ven the teacher has no mastery of the instructional
—ontent,

In the secondary schools, the staffing situation
s not much better than in the primary schools.
_nly a small percentage of English ‘Language teacherc
z=re professionally and academically qualified to
z=ach English at the secondary school level.

In some 'unavoidablée! circumstances, holders cf
zhe WASC have had to be deployed to teach English in
the newly commissioned secondary schools. The
ohencmenal increase in student population called for
vast increase/ in the number of English language
teachers. “The increase in staff and pupil within
three years in Oyo State where this study was carried
out is phenomenal. Secondary school

enrolment of 240016 in 1981 scared to 375006 in 1982

The increase necessitated high staff increase.
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Many of the teachers were observed to.have had
sery little exposure to language per sel, or in
teaching English as a second language, or in teaching
Oral English effectively. Consequently, their,.student:
cannot benefit from the best methodology in Second
language teaching; and the teaching of ope“language
skill or another is neglected.

The wrong assumption that any Undiversity
graduate in any discipline can teach English
effectively at secondary school level is reflected in
the allocation of English, tegc¢hers to classes, In
many secondary schoolsy it  is not unuswal té find
graduates in disciplines that are completely
unrelated to language teaching English in the junior
forms.* Many OFf “fhose academically qualified to

teach English are not necessarily professionally

qualified to do so.

1o GWIEZ0, Sa Ops CiE.

. In the schools investigated, two of the English
lznguage teachers in the class were graduates
in Statistics and Biology.
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The material resources for effective English
nguage teaching are lacking in most primary schools.

«~ile there is an abundance and variety of textbooks
-2 choose from, there is need to produce textual
materials to meet the specific needs of learners from
=ach of the major indigenous language groupss

Other material resources that are lacking are
sudio-visual aids, and school libraries. The absence
-f audio-visual aids in most primary(schools where
teachers are not suitable language- models is a serious
setback to learners' phonological improvement.
Libraries, which are invaluable aids in second
language learning are -ngn-existent in most schools,
thereby meking the formation of good reading hkbits
impossible. From/the foregoing therefore, learning
English at the\primary school level becomes a
difficult and 'ineffective task. It is not surprising
then, as seme scholars observed, that by the time &
Nigerian child leaves primary school he is neither
able to think clearly in English, conceptualize in

English nor use it effectively as a medium of

communication.
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The material resources for English language
zzaching is also poor in many secondary schools. A
school library which is an invaluable asset in second
language teaching and learning is not available-in
many of the secondary schools in the countrye. ‘Even
where libraries are available, the total
misconception about its proper use in some€ schools
prevents students from deriving anysbenefit.from its
use., For example, students who ,ar€ troublesome during
lessons are often sent to read\in the library. The
Ford Foundation English Language Survey1 covering all
levels of the Nigerian gducational system made the
observation that most!secondary schools have librariec
that are not well 'stocked, and that teachers generally

do not seem to/entourage pupils to make (proper) use

of the librarys

. e

1. ‘GWarzo, S. "Opi~eit., p.r78.
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Other facilities such as language laboratories,
television, tape-recording equipment, which could make
second language teaching and learning easier are not
owned by many schools,

Most of the various situations of English
language teaching and learning present in the
secondary grammar schools, exist in teacher training
colleges, The few points of differences are that
language and literature teaching methodologies are more
pronounced than the real language content on the
Teacher Training College curriculum, Oral English is
now a compulsory subject in Teacher Training Colleges,

The teacher~-factor as a problematic area in
English language teaching in Nigeria was also pointed
out by Afolayan1 and Tomorilt who observed that many
teachers appear professionally and attitudinally
deficient in English language teaching,

l, Afolayan, A, Op, Cit,
2o Tomoyi, S.H.0, Op. Cit,
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Teachers' inadequate training and lack of
exposure to modern techniques of language teaching
notwithstanding, the secondary school teacher of
English has much to cope with. He usually has the
greatest number of periods to teach. Ifndthe schools
investigated in the current study, for\éxample, each
of the language teachers had an average of twenty_four
teaching periods, This leaves{the teacher little
time to prepare for his lesspns, and to mark students'
class work. The laﬁguage teacher is also supposed to
mark an average of one\hundred and fifty exercise
books per week because he is expected to give
students at least two written and graded assignments
per week. In/a‘country where majority of the
secondary«8chool language teachers are wives and
mothers, \the volume of work becomes difficult to
cope with effectively. Saddled with too many
teaching and marking assignments, inadequate
preparation and slipshod grading of students' work
result. When students obtain consistently low marks,

it lowers their morale.
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The problem of textbooks in learning English in
Nigerian schools was highlighted by Oluikpe who saw
the prcblem as a neglected but vital one which
requices serious consideration. He thinks the
textbooks in use are not well programmed, not\Wwritten
with an understanding of users' cultural background,
and are therefore 'inadequate to meet the/challenges
of English teaching and learning in an era when
language has lost its prestigious place in our
curricula',1 Since the textbogk-'is often used as a
crutch because many teachers ‘dre neither innovative
nor have the knowledge, time, or the freedom for
innovative adaptation' in teaching their subject, it
is essential to have‘'well-programmed texts.

Because of /tHe various and numerous Nigerian
languages that%/English in contact with, there is
need to have textbooks designed specifically for
each ofi the major language groups., They must also
be designed as to emphasize the contrastive

features of learners' first language.

—_—

1. Oluikpe, B.O. A neglected Problem of English
Language Education in Nigerian Primary and
Seccndary Schools. JNESA 6 (2) Dec,, 1974.
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At the secondary school level, the primary aim
-f English language teaching is to teach students thec
language so that they are able to learn through
Znglish. The four language skills - listening,
speaking, reading and writing - are taught, but
;:eatér emphasis is on teaching writing skill while
zne least emphasis is on teaching listening and
speaking. In the Handbook for Secondary School
Teachers of English, prepared by sthe Western State in
1974, there are specifically stated aims of teaching

=ach of the language skills ag stated below.”

* Compiled from 'A Handbook for Secondary School
Teachers of English - prepared by the Ministry
of Education, Western State, Nigeria, 1974,
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English Language Skill

Aim(s) of Teaching

Aural Comprehension

Speech

Reading

Writing

To develop pupils' ability
to listen attentively to
spoken English and to
understand it clearly.

To give studenfs systematic
training in thé&.Speech
skills that“will enable
them to communicate and

be communicated with
intelligibly in English

by other‘users of English.

To~h&€lp pupils understand
what they read, at a speed
appropriate to the nature
and purpose of the reading.

To build up pupils' ability
in the use of accurate
English in all written
composition skills.

Ubahakwe (1973)1 said the goals in language

education are determined by the functions which the

language is expected to perform either in the school

curriculum, or outside the classroom or both. From

the stated aims and objectives of English language

1. Ubahakwe,-E. Op. cit.
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-zaching in Nigeria, all the four language skills are
s.pposed to be taught with perhaps, equal emphasis on
“=ading, Speechwork and Writing. It is also expected
-nat secondary school English should be taught to™a
2vel of international intelligibility and
=cceptability, so that learners can profik) from
instructional context, and be able to use *English
=ffectively in and out of school conté&Xt.

The content and context of English lanquage
zeaching however appear deficient to meet the stated
=ims adequately.,

In the secondary school English language
curriculum, a greater tendency towards literature,
concentration on composition, and a neglect of the
reading and speaking ski1151 were observed. The need
to improve learner's functional command of English is
thereby neglected, hence learners are not equipped

with 'the linguistic took for coherent reasoning'g2

1. Gwarzo, S. and Jacobs, R. Secondary Education in
Jacobs, Re. (Bd.)e Op. @ite'y Do 76

2. Afclayan, A. Teaching and Examining Yoruba.
West African Journal of Education XIV (2),
June, 1970, p. 142,
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Banjo1 however thinks that intelligibility as an
i~dex of communicative competence is nebulous, he
zuggests that intra-national and international
inteiligibility should be aimed at in Nigerians' (use
=f English.

The context of English language instruttion in
Nigerian secondary schools demonstrates . the importance
-ttached to it. The number of periods allocated to
=he English language on the school' time-table is
_sually more than the number allocated to any other
subject on the school currictlum. In the junior forms
(Forms 1 - 2) there are, on the average , ten periods
of English per week while the average is eight period:
in all other classess, Each lesson is usually of forty
minutes durationy in which the following are usually
taught: comprehension,/gfammar, speech drill, and
vocabulary.s The over-crowding of the alloted periocd
with too 'much to teach often leaves the teacher no

time to teach any effectively.

e

A Beyond Intelligibility in Ubahakwe, E.

1. Banjo, A.
(Edo)o Opo Cit., po 100
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Other deficiency in the instructional context of
znglish language in Nigeria is the total absence of
_znguage stimulating objects in or around the classrooms.
«nat are usually avallable are negative reinforcgment
:n form of ungrammatical, scrawlings on the walls and
=>lackboards.

Though the material and human resources for
English language teaching are grossly inadequate in
Nigerian secondary schools, the current secondary
school population explosion sinpGe’ the inception of the
free secondary education scheme'is causing further
nardship on an already overstretched resources, and it
nas implications for Bnglish language learning. With
the free scheme, millions of pupils who had never come
in contact with/English outside the classroom, from
absolutely ilditerate and impoverished home background
now have to . be taught English, The over-crowding in
many classfooms makes individual attention for
students' motivation to learn English in such an
environment is that it must be passed to obtain =
worthwhile school leaving certificate. What

sustains teacher's effort to teach in such context



is probably ignorance of the appalling situation,
apathy, or complete resignation to a situation they
cannot change. Though there were confirmation from
most teachers and pupils of the existence of English
promoting activities like Literary and Debatdng
Society, Drama Club, Writers' Club, their “aCtivitie:
are few and far between.

At the University level, Englishhcan be
studied either as the main subjeetof study, or as
a subsidiary subject, or as & combined honours
subject. A5 a main subject ¥t is studied for three
years; as a combined hopiours subject it is studied
on equal basis with another subject for three years;
as @ subsidiary it\is studied for only one of the
three academic{sessions jntensively.

In many\N¥gerian Universities, English courses
are mainly\sliterature contentwise. The need for an
English\gourse thst 1is language oriented led to the
creation of the Language Arts Department in Ibadan
University. The department offers many well-
programmed courses in the four basic language skills
- reading - writing - speaking - listening - to

students from within the department, and from other
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departments in the University. The overwhelming
number of undergraduates who register for these
courses is an evidence of the need for remedial

work in English with secondary school products.

TABLE 2

Number of Students Reéqgistered for'Language .
Arts Courses (1978-82) in Ibadan University

L
Year Number of Students
—-— -~ aias

1978 £

1879 86

1980 59

1981 &

1982

® Students majoring An Longuage Artay
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1,6, Public Examining in English Language

An investigation of English language achievement
in Nigeria without reference to WASCE* would give an
incomplete picture, since public examination syllabi

determine effective details of teaching syllabil.

The WAEC** was established in 1952 for the purpose
of conducting secondary school leaving certificate
examinations and other professional bodies'! examinations
for the purposes of selection and-promotion, It is now
an autonomous body responsible.for conducting public
examinations, some of which are listed below***

The WASCE is very important, in Nigeria's

*# WASCE, West \African School Certificate
Examination,

1. Afolayany A, Op., cit., pe 1li.
** WAEC, "  West Afrigcan Examinations Council,
**% ] The Nigeria National Common Entrance Examination,
2, The West African School Certificate Examination,
3, The HeS.Ce/G.C,E. Advanced Level Examination,
L4, Nigerian Teachers' Grade II Examination,

5. Competitive Examination for Entry into the
Public Servige,
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=ducational system because it affects students'
-ptions and possibilities in their choice of career

or higher education. It is s major criterion for
=zdmission into institutions of higher learning,.and
zhe highest educational level that most of the
zducated Nigerians do attain.

In the WASCE, English language is«a Compulsory
subject, and passing it is also vitals™ A candidate's
overall performance in other subjeats could be marred
if he obtains less than the credit grade in English
language. In specifying candidates' admission
requirements for higher (institutions or job placement
in reputable establishments, there is always that
haunting, almost intelerable clause "with at least
credit in English™language". English is therefore
studied with_gréater zeal thzn other Nigerian
languagess—=This situation has continued to
perpetuate the importance of English language to the
detriment of Nigerian languages.

The English language syllabus for the
examination is prepared by WAEC and circulated to all
secondary schools. This results in a tendency for

the teachers to ignore language skills that are not
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emphasized in the syllabus. For the student, it
results in very strong incentive to pass English
language at all costs, a tendency to study strictly
within the s&llabus content, and an unhealthy cohcern
and anxiety about passing WASCE English. The
implication of this for English language fteachers 1i:=
that they are compelled to teach withim the narrow
limits of WAEC syllabus only. All atténtion is
focused on getting students to obtain good grades in
WASCE English, regardless of whebther or not the tests
are valid measures of studegts" proficiency in
English.

WAEC English Language syllabus for the
examination becomes ‘the pre-occupation of every
language teachern tO6 the exclusion of more stimulating
and interestinfg language content. The WASCE English
examinatiem can hardly stand the test of reliability
because students who obtain good grades in WASCE
English sometimes find difficulty coping with
academic work in higher institutions because of
language difficulty, whereas some students whose
level of proficiency in written and spoken English

are high do fail WASCE English.
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Until recently WAEC tests Oral English but doec
not consider it important in the award of a
certificate, therefore some schools do not bother to
zeach Oral English while the schools that teach|it
io noc do so effectively. The importance of oracy
:in second language learning seem to be ignored by
/AEC until lately, The reasons for giving less
=ttention to Oral English in Nigerian. secondary
schools should be blamed primarily on WAEC, but
there are other factors which @re related to the aim
of English language instruction in Nigerian
secondary schools.

In a severe critique of WAEC's Ordinary Level
Znglish, Unoh (1981) * remarked on the lack of
validity of the{Listening Comprehension Test, the
irrationality of making Spoken/Oral English test of
no effeat\in certificate award, and the lack of
oredictive validity of WAEC English Examination, in

view of candidates' later performance academically.

1. Unoh, S5.0. Language Testing Method of WAEC -
A Critique., (Paper presented at WAMLA/
FIPLV Conference, Ibadan, August, 1981).
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»# review of WAEC English language syllabus

zome realistic innovations, such as setting
=xamination questions that take into account the
zpecial learning problems of learnersi, and paying

>

1]

zter attention to the Oral Skills. Since{teaching

i

"
==~2 examining are, according to Afolayanz, two sides
- & coin, WAEC examination in English-should be more

r21id and reliable.

1. Grieve4 D.W. Op. cit., p. 32.

2. Afolayan, A. ©Op. ¢it., p.4.
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1.7. English and Nigeria's Socio-Political

and Economic Advancement

For as long as English remains Nigeria's lingun-

franca, the language of general and specialized

education, the language of active political.and soci:

participation, the individuai and the nation's
advancement will, to a great extent, .be\dependent on
it.

In Nigeria, ethnicity is often drawn along
linguistic lines, hence theré/are hundreds of ethnic
groups in the country. Theére is éherefore no
agreement on which of theé indigenous language should
be adopted as a lingua-franca. Selection of any
Nigerian language by governmental legislation is a
potential stafting point for civil unrest, tribal
politics, and distrust among Nigerians. There has
therefore Yoeen a 'benign neglect' of the issue,
while English is allowed to continue as the lingua-
franca.

An appreciation of British traditions, values
and sensitivity still continues in our institutions
such as the Judiciary, to the neglect of cultural

values. This English-oriented legacy has led to the

b
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neglect and non-development of indigenous culture,
including languages. For example, the English
jominated system of knowledge acquisition in Nigerian
=ducation has created a 'bilingual elite', who are
able to speak English on an internationally ac€gpted
standard. This, in a way, enhances national)develop-
ment. The adverse effect however is tha{these
bilinguals are often less proficient in the use of
their mother tongue than in English.’~Meanwhile, the
difficulty of tailoring curricudumvcontent to meet
Nigeris's current demand forsutilizing her natural
resources persists.

The answer to the\question of whether Nigeria's
political advancement“is dependent on English is
equivocal. In the <d@rena of international politics,
the answer is\W¥es', but in internal or 'grassroots'
politics, the answer is 'No'. In international
politics, Nigeria is by virtue of her pre-eminent
position among African States, expected to play very
active roles in African and world-wide organisation
of nations. Her effective participation would there-
fore demand ability to use English at a level of

internaticnal acceptability. To the extent that
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Nigeria continues to remain in the forefront of
international politics, her continued dependence on
Znglish language remains.

Most of Nigeria's political institutions, until

1y

couple of years ago, remained patterned along
Sritish institutions. Even the Presidenti@l-System
=nd the Constitution which is a modification of the
smerican pattern relies on English fokr its drafting
and interpretation. For example ,~there is a
stipulation in the former Constitution that where
the local interpretation of any part of the
Constitution becomes ambiguous, the English version
shall prevail. In addition, all federal government
policy statements_ are made in English.

From all indications, therefore, the
conclusion of \the Ford Foundation survey on the role

of Englishiin Nigeria is that:
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without adequate knowledge of
English, Nigeria could neither
possess the unity of resources

and talents needed for

development, nor the faster

social business and scientific
changes that constitute development’,

This conclusioh-'remains validated.

Since the country's political, techheological,
scientific and educational advancement &nd
jevelopment will for a long time ontinue to be
iependent on English Language, ‘the means of
znhancing learners' achievement, especially at the

secondary school level must be identified.

1. Van _fLott, H.P. and Jacobs, R. The role of
English in Nigeria - Report of Ford Foundation
Project on the position of English in Nigeris:.
Jzcobs, R. (Ed.) Ford Foundation, 1966.
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The Problem

i

The importance of English language in Nigeria's
~cial, educational, political and economic systems
~otwithstanding, learners' achievement is believed
o be generally poor.

Achievement in English languagé\skills among
Nigerian students continue to lag. behind the
expected level of mastery’ consSequently, they can
comprehend only a small pertentage of instructional
materials in school, and{pther reading materials out
of schooli. A lasting“solution to the problem must
therefore be sought from other approaches.

A review of )students' performance in public
and schocl examinations, the voiced concern of
parents, &ducators, and employers, point to the fact
that students' achievement in English is poore.

WAEC examiners in English language for a

particular year complained that:

1. Jacobs, R. (Ed.). Op. cit., p. 9.
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Even when some English papers were
not well within the standard to be
expected of candidates, performance
was still found to¥%ery lowa1l

Several years after the Examiners? Report
mentioned above, a front page editorial of Nigeria's
=cst widely circulated newspaper commented:

'The number of clear thinkerss writers
and speakers has fallen in West
African SchoolS...... of those who sat
for the English Language paper in
Nigeria, more than half/failed'.?

Results of candidates' {performance in WASCE:3

Znglish Language for the {period 1975 to 1979 in
Table 24 is also an eyidence of the declining level
of students' achievement in English. The reasons
often adduced for” students' poor performance in

English languagée examinations include:

1. WAEC Examiners Report 1975, p. 53.

2. Editorial. The Daily Times of Nigeria, October
10, 1978, p. 1.

3. WASCE. West African School Certificate Examinatic:i.

L

4, See Table 2 P
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i) lack of comprehension ability.
ii) 1lack of adequate vocabulary.
(iii) restricted use of language.
'iv) lack of continuity of thought in writing.
(v) ignorance of the experiences about\which

candidates are supposed to write.

(vi) poor teaching.‘l

The seriousness of the problém.is summed up by
Grieve who remarked that in Nigeria:

'English is the life<blood of the
whole educational, system at the
secondary School<‘level..... If
students lack JYinguistic skills and
achieve poor results in English, then
there will net be students capable of
undertaking\University courses....
the whole. future of primary, higher
educatiow,) and consequently the whole
political and economic future of a
natiom of over sixty million people
(would’be) in question'.?

1. WAEC Examiners' Report, 1976, p. 53.

2. Grieve, D.W. English in West African Secondary
Schools. Teacher Education 4 (1), May 1963,
Pk 3% :




w 188

It becomes obvious therefore that students!’
-oor achievement is not only an educational problem

-

zut one that could hinder national development, It

= therefore an educational, developmental problem, and
-onsequently, an economic threat to the country,
“inding urgent and effective solution of enhanc¢ing
students' achievement is imperative,

Variations in students' achievement is dependent
on a number of sociological, psychological and other
factors, Specific factors that “‘influence achievement in
tnglish as a second language<need to be identified and
analysed,

If the determined‘search for the best method of
English language teaching and investment of government
funds in improving language teaching facilities have not
yielded any effective solution to this problem, serious
considerations must be given to investigating factors
beyond the classroom, It will be more rewarding to
investigate the problem from & primarily sociological

perspective since language itself is a social institution

per excellence,



3 The Main Focus of the Present Study

Learners' poor achievement in English now
-znstitutes an educational and developmental problem
<> Nigeria, nevertheless, there is as yet limited
:i=ta on the subject, Attempts to solve the problem
=clude the improvement of English language~teachers!
-ompetence through training, textbook addptation
~zitable for Nigerian learners, organization of
sorkshops and seminars for language teachers and
zextbook writers, The help of international agencies
_ike UNESCO, Ford Foundation. has also been enlisted
in combating the problem, “The designing of English
lznguage courses for prospective language teachers
zt the Universities‘ls also a step towards effecting

z solution, These efforts are yet to yield substantial

\\

results in view of the continuing falling standard of
achievement din English, especially at the secondary
school 1level,

The present study is therefore aimed at
identifying and measuring some of the intervening
variables between the learner and achievement in four

English language skills of aural Discrimination
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Reading Comprehension, Lexis and Structure, Guided
Composition,

The present study will be carried out primarily
from a sociological perspective since language is<-a'social
institution, Since one discipline cannot dealceffectively
and exhaustively with the phenomenon of achieveément in
English as a second language, a couple of environmental
and psychological variables will be introduced and
investigated, This approach also ariées from the understanding
that environmental factors influénce language learning
generally, and second language “Jearning in particular. It
has also been.observed thef<variables of the environment
are also influential on the development of specific cognitive
abilities as well ag ‘the more static or status attributes of
parents or teachers,

Factors<of , achievement in each of the language
skills to be tested will also be identified, This approach
would inaicate appropriate measures to be taken to enhance
learners; achievement in the specific language skill in which

they are defective.
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Specifically, the present study will attempt to

seek answers to the following questions:

(1)

(2)

(3)

(&)

What is the relationship between specific
sociological, psychological and

pedagogical variables and achievement.in
English as a second language in thée first

year of secondary education?

What is the relative influence of each of the
three groups of variables on achievement in

English as a second language?

What is the relative influence of each of the
variables investigated on achievement in each
of English-Language Skills of:

Aural Discrimination, Reading Comprehension,

Lexig and Structure, and Guided Composition,

What, in view of findings, can be done to
enhance learners'! achievement in English as a

second language?
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1.10, Significance of the Study

In a situation where a second language is
ised as the medium of instruction in schools,
“inguistic deficiency in the second language could
Zzad to learning disability or be interpreted as
cognitive dysfunctioning, Lack of proficiency in
mglish language could therefore mask the level of
intelligence of many secondary scheel:pupils, and
could lead to poor achievement in.other school subjects,
Since the main practicdl/ goal of the study
is the improvement of achievement in English as a
second language at secondary school level, the
implications will bg ‘educationally far-reaching,
Instructional, mandgement and social welfare decisions
for enhancing English language achievement in secondary
schools could be made on the basis of the findings,
This in.turn could lead to enhancing students!
achievement in other secondary school subjects since
English is the key to almost all subjects in Nigerian

secondary schools,



CHAPTER TWO

REVIEW OF LITERATURE

Z.le Introduction

Research findings through several decades have
indicated that the potentialities of a human being can
be enhanced or limited by psychological, physiclogical
and sociological factors, While a body. of research
strongly affirms that nature sets the-limits of
particular human traits and abilities; another body
claims that nurture rather than nature determines how
close to the limits of those potentials an individual
would come.1

In the area of dcademic achievement, the operative
influences have heen observed to include: the student

factor, the tegchér factor, the subject factor,

and the environmental factor, Of the student factor,

1, Deutsch, C, Environment and Perception: Social
Class, Race and Psychological Development,
(Eds,) M, Deutsch, et, al, (New York),



- Ol -

.

attitude and motivation—, intelligencea,
socio-economic-status> are some of the influencing
variables, The teacher factor of academic achievement
were observed to include teacher's training, qualification,
znd experience“, his attitude? to his pupils; his
instructional method, The subject factor include the

level of difficulty of the subject and its importance

in the school curriculum, while the environmental

1, Lukmani, Y, Motivation td Zearn and language
proficiency, Language ILearning 22 (2), Dec,
1972,

2, Curry, R, L, The Effect of Socio=-Economic status
on the scholastic achievement of sixth grade
children, British Journal of Psychology
32 (1), 1962.

3, Chopra, S.Le./)Cultural Deprivation and Academic
Achievement, Journal of Educational Research
Vo%. 625 /No. 10; pp. L435-439, July-August,
1969

L4, Lewisy E.G, and Massad, C.E., (Eds,). The teaching
of English as a Foreign Language in ten countries,
John Wiley & Sons, New York, 1975.

5. Seligman, C,R, The Effect of Speech Style and other
attributes of teacher's attitude towards pupils,
Language in Society, Vol. 1, 1972.
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factors include the home environmenti’2 and the

: 3.4
school environment™? .

7.2, Sociological Variables and Academic
Achievement

Several studies in various countriesy, and at
different times, have established a correlation
between academic achievement and learners' socio-
economic-status. In a study of ‘selected grammar

school population in the Greater London area,

1. Campbell, W.J. The influence of home environment
in the educational progress of secondary
school children. British Journal of
Educational. Psychology XXII, 1952, pp. 89-100.

2. Douglas, J.:BJiW., The Home and the School.
McGibbon and Kee, London, 1964.

3. Beckery.H. The career of the Chicago Public
School Teachers. American Sociological
Review Vol. XVII, No. 7, July 1952,

4, Jencks, C.S. Effects of high schools on their
students. Harvard Educational Review 45 (3),
19755
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-:-melweiti, observed that over and under achievement
were significantly related to socio-economic-status.

~ analysis of scores in the tests administered to

subjects revealed that 55% of over-—-achievers were
from the middle class, while only 12% were from the
lower class. He also observed that family.size,
level of parental interest, and the help.offered by
parents, were factors of success for the learner at
secondary school level. Himmelweit therefore
concluded that success within‘ the grammar school is,
to some extent, determined by the learner's social
class membership.

While many of Himmelweit's findings hold true,
the validity of his measure of subjects' socio~
economic-class by parental occupation remains
doubtful in the Nigerian context where the indices
of socio-economic-status based on parental

occupation alone is not often valid. Socio=-economic

1. ., Himmelweit, H.T. Social Status and Secondary
Education since the 1944 Act: Some Date for
London in 'Social Mobility in Britain',
Edited by D.V. Glass. Routledge & Kegan
Paul, London, p. 146.
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=atus in Nigeria now is not based on occupation only

W

-ut on acquired wealth, on patterns of expenditure
=nd consumption.

A study of selected variables in the academic
achievement of junior college students from various
socio-economic-background by Hall (19692 yielded
similar result that socio-economic-clasSs is a
determinant of academic success. «Hall's subjects
consisted of 207 middle class and-150 lower class
students. He observed thatmiddle class students
experienced greater academic success than lower
class students in their<first semester. 80% of
middle class students were also found to have
enrolled in more . demanding college subjects while
otdly 40% of the lower students were. The term 'more
demanding'| is" however relative since a student's
interest or lack of interest in a subject would
determine whether he finds the subject 'more

demanding' or 'less demanding' than others.

1. Hall, L. A study of selective variables in the
academic achievement of junior college
students from various socio-economic-
background. Journal of Educational Research
63 (2), Oct. 1969, p. 951.




In some African studies, positive correlation
between socio-economic-status and academic
achievement has also been observed. Comparison of
results from Uganda and more industrialized
societies on influences on academic achievement,
undertaken by Heynemanl, confirmed that socio-
economic background and other indices of the
students' out-of-school environment account for the
variance in students' academic achievement.

In a Nigerian study by Tomori (1963)° in which
he investigated thelstandard of written English of
some Nigerian schoel children, one of his
observations was that pupils who ware from

materially affluent homes were able to benefit more

1. Heyneman, S.P. Influences on Academic Achieve-
' ment ~ A Comparison of Results from Uganda
and more industrialized societies.
Sociology of Education 49 (3), July 1976.

2. Tomori, H.O0. An Investigation into the
standards of written English of final year
pupils in some Western Nigeria primary
schools. M.A. Thesis, University of
London, 1963.
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from school instructions than those from poor homes.
The basis of determination of subjects' socio-
economic-status appears faulty. He claimed that

the results of subjects who lived in a full boarding
school were better than the rest. Sending{a.primary
school child to a boarding house in thessixties
cannot reasonably be termed a mark of ‘affluence.

In another Nigerian study, Adelusi (1978) 1
observed positive significant caorrelation between
students' socio-economic-status’ and achievement in
the West African School Certificate Examination,
and that more students-from the upper socio-economic
group obtained higher grades in English language
than those from lower socio-economic group. The
methodologicdal . .defect in the study, however, was thet
subjects had./to answer many questions in retrospect,

and this'could have affected the reliability of

— ERNPPS,

1. Adelusi, I.C. Socio-Economic-Class and Achieve--
ment in the West African School Certificate
Examination. M.Ed. Thesis, University of
Ibadan, 1978.
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~esponses. The study also left some questions
.nanswered. Stating the influence of each
intervening variable between socio-economic-status
=nd students' achievement, and relating the study
samples scores in each of the subjects to their
socio-economic-status could have made the study more
interesting. One methodological defect in the study
is that subjects had to answer few of/the questions
asked in retrospect.

How socio-economic-status.influences academic
achievement was the focus.of some studies. Studies
reviewed showed that socio-economic-status influences
learners' achievements through the pattern of

socialization in«the familyl, the value system of

1. Bernstein, B. Social Class and Linguistic
Development. Theory of Social Learning.
Goslin, D. (Ed.). Handbook of Socialization
Theory and Research. Rand Macnally Coy.,
Chicago, 1972.
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g e s
homel, family size2, parental level of =ducation’,

=rental interest in child's work4, linguistic

==~vironment of the homes, and the press for

S 6
=chievement .

Cloward, R.A. Socio-Economic Position and
Academic under-achievement - 'The Sociology of
Education - An Anthology of Issues and :
Problems'. Edited by Cave, W.”and Chesle, M,
Macmillan Publishing Company; New York, 1956.

Epps, E.G. Family Achievement - A study of
relation of family background to achievement.
United States Department)of Health, Education and

Welfare. Washington, 1969.

Adelusi, I.0. Op.ed%.

Campbell, W.J. _.The influence of home environment
in the educational progress of secondary
school children. British Journal of
Educationd@l Psychology XXII, 1952.

James, D¢D.*+ Socio-Economic-Status as related to
Aptitude, Atrition and Achievement of College
Students. Sociological Abstracts, Dec. 1974,
21126,

Wol¥; R. Op. cit.
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While the middle-class is observed to be
~haracterized by active interest in their child's
education, lower-class parents are generally
observed not to be so actively interested.

Focussing on the direct correlation between
socio—-economic and achievement, Cloward (‘1956)1 claimed
that under-achievement is socially structured, and
that support for under-achievement 1is /found among the
working class. Lower class values, attitudes, and
level of income support under-—-achievement by producing
inadequacies in socialization, which adversely affects
academic work. For instance, he lists characteristics
of lower class homes which hinder cognitive and
intellectual development as:- lots of noise which
make concentration impossible, and reduces attention
span; over-crowding, and lack of language stimulating

objects." "Since this was a theoretical rather than

1. Cloward, R. Socio-Economic Position and academic
under-achievement - 'The Sociology of
Education - An Anthology of Issues and
Problems'. Edited by Cave, W. and Chesle, M.
Macmillan Publishing Company, New York, 1956,
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=~ =2mpirical investigation of the variables listed,
-ne measurement of variables was absent.

That socio-economic-status influences academic
=chievement through the pattern of child rearing and
=arly socialization is also documented in other
studies. Children from lower class homes &are said
to be exposed from an early age to distinct patterns
of learning characterized by poor verbal and
consequently poor cognitive development, and very
little sustained verbal communication. Thus the

lower class child is:

Ill-prepared for the classroom setting
in which he is continually called upon

to speak.or be spoken to.1

In a series of studies by Bernstein2 and his
research team, spanning over a decade, some of their

observations were that there are sociological factors

1. Institute of Development Studies - Descriptive
Statement. New York Medical College, p. 2,
New York 1960.

2. Bernstein, B. Social Class, Language and
Socialization in Class, Codes, and Control,
VO].. 2, pp' 170-1890
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,2=nin the family which influence a child's cognitive
==ility through the process of socialization. These
s=ctors are mutually dependent and developmentally
reinforce each other. Bernstein stated further that
«~ile the middle class child is socialized within an
=rticulated social structure oriented towards the
=xpectation of long term rewards, the working class
-hild is not. A conflict between the.school and the
zeacher on one side and the working class child
ensues. This undoubtedly has.adverse influence on
nis school achievement. The child's social
environment therefore continues to reinforce the
patterning of his perception and conseqhently his
school performance, . Bernstein's theories have
however been sériously criticized by Williams (1971)1
who argued that the theories were based on incorrect
or wrong. assumptions arising from Bernstein's pre-
conceived notions about the expectations from the
middle and lower classes in terms of accepted

societal norms and values.,

1. Williams, F. (Ed.). Language and Poverty:
Perspectives on a Theme. (Chicago: Markham

Publishing Coy., 1971).



- 105 -

Environmental Variables and Academic
Achievement

Some studies however claim that environmental
:nfluences on learning and achievement are greater
==an psychological ones. The individual's cognitive
~=velopment was observed to be dependent upon
:pecific experiences in the physical and inter-
cersonal world. Environmental factors are said to
include more than the specific contexts of experience
necause environment should be‘wviewed not as a
unidimensional continuum, but' as being made up of a
number of sub-environments, each of which operates
to influence the development of specific human
:haracteristics.'l

Home Environment and School Environment were
however observed to be more influential on achieve-

ment than other environmental factors.

1. . Bloom, B.S. Environments for Learning.
Majoribanks, K. (Ed.). N.,F.E.R. Publishing
Company, London, 197 , pp. 9-11.
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In an investigation aimed at determining the
:~fluence of environment as a threshold variable in
eography among primary school students,

Scunrotifa (1972)7 remarked that:

the child is part of an environment

very much larger than that of the

school, and.«......s.his progress

is vitally affected by the whole/of

the environment, by the attitude

which it encourages, by the

motivation which it provides; and

by the stability which he can

derive from it.
Since environmental conditions<that influence
achievement are complex and/often interrelated, the
exact roles of each contfibutory factor began to be
worked out, anad valid measures of environmental

factors developed./. Impetus for the investigation

of effects of environment on achievement was supplied

1. Okunrotifa, P.O. Environment as a Threshold
) Variable in Okunrotifa, P.0O. - Investigation
into Nigerian Pupils' attitude to and
Achievement in Geography Taught by Programmed
Instruction. Ph.D. Thesis, University of
Ibadan, 1972.
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in the early sixties by Dave (1963)1, and Wolf
;1964)2. Their researches went a step further in
the investigation of environmental influences on
achievement in that it represents a transition (from
the use of global environmental indicators to
careful measuring of pertinent sub-environments from
the total set of environmental forces.

Home Environment is another vital’ factor which
is claimed to influence students" achievement.

As early as 1947, Burt3 was’ reported to have

remarked that:

1. Dave, R.,H. The"identification and measurement
of Environmental Process variables that are
related Ao educational achievement.

Ph.D. Thésis, University of Chicago, 1963,

2., Wolf, RM{, The Identification and Measurement
: of-Environmental Process variables that are
related to Intelligence. Ph.D. Thesis,
Uhiversity of Chicago, 1964.

3. Burt, M. Symposium on the Selection of Pupil:
. for different types of Secondary Schools.
Sharrock, A. = Relations between Home and
School. Educational Research 10 (3), 1968,
pp. 185-196.




]

S

- 108 -

'what is far more important is the
cultural outlook of the parents, the
daily influence that they and their
acquaintances will exercise on the
child's developing incentivesSc.sscas

far as the child's school attainment is cong¢erned.

Several later studies also attest to the

effectiveness of home environment on acddemic

achievement. These include Campbell (1952)1,

Fraser (1959)2, Astin (1961)°>, Dougla¥ (1964)%,

Brenbeck (1971)°.

1.

25

3.

4,

Campbell, W.J. The Influence of Home Environment
in the Educational Progress of Secondary School
Children. British Journal of Educntional
Psychology XXII, 1952, pp. 89-100.

Fraser, E. Héme Environment and the School.
University “of London Press, 197:.

Astin, AWML ~A re-examination of Collecge
Productivity. Journal of Educational
Psy¢éhology 52, 1961, pp. 173-178.

Douglas, J.B.W. The Home and The School. McGibbon
& Kee, London, 1964.

Brenbeck, C.S. Environmental Influsnces in
Teaching and Learning. Social Foundations of
Education. John Wiley & Sons Inc., New York,
19715
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Fraser (1959)" an¢ Douglas (‘1964)2 even claim
;1at home influences are stronger than school
influences on academic achievement because the
child's capability is largely determined before he
reaches schoo{)and he continues to be influeéenced by
forces outside the school.

Some of the observed aspects of the home which
influence academic achievement include: the cultural
level and values of the home, theérpattern of authority
in the home, the attitude of.the home towards
education, and the socio-economic level of the home,

Wolf (1964)° as reported by Bloom (1964)4

investigated the relationship between home environment

1. Fraser, B L Op. cit.
2. DPouglasj; W.B. Op. cit.

3. Wolf,"“R.M. The Identification and Measurement of
Environmental Process variables related to
Intelligence. Unpublished Ph.D. Thesis,
University of Chicago, 1964, in Bloom -
stability and Change in Human Characteristics.

4. Bloom, B. Stability and Change in Human
Characteristics. Wiley Publishers, New York,
1964.
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snd subjects' intelligence test scores. Ratings of
thirteen process variables descriptive of parent—
child interraction, and hypothetically related to
intellectual growth were secured by Wolf. These
include: parental press for achievement and language
development, and provision for general learning. A
multiple correlation of .76 was obtained between
these measures and intelligence measures of Wolf's
5th grade subjects.

A positive correlation «f\ .80 was also reported
by Bloom to have been obtained by Dave between
similar familial measur€és in Dave's study and
achievement-test performance of 4th graders.

Findings of the two studies reinforce the fact
that environmental conditions are important in the
formation of certain cognitive abilities which
ultimately influence achievement. The significance
of the studies lies in the measurement of home-
environment in terms of various sub-environments of
the home rather than the usual socio-economic-status
index of the home. The conclusion was that sub-
environments of the home are powerful predictors of

cognitive and affective behaviours.



= 211 =

After decades of research on academic achievement,
it is the consensus of opinion that several complex
znd often interrelated factors within and without the
learner influence his achievement. There is now
emerging a unifying theory to explain observed
differences in learners' performance and achievement.
The theory however consistently points{te'the inter-
play of sociological, psychological, ‘physiological
and environmental factors as infduencing learner's
achievement.

Douglas (1952)1, aftef investigating the effect
of the home on students*' /academic achievement
concluded that:

After the’overlapping effects of the
size ofsthe family, the standard of
the home, the academic record of the
school{on test performance have been
removed, the advantage of children

with interested parents, although
reduced, was still considerable.

1. Douglas, J.B.W, The influence of Home Environment
in the education of selective secondary school
children. British Journal of Educational
Psychology, XXII, 1952, pp. 89-100.
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He also remarked that well educated parents were
likely to provide what support are required materially
and otherwise to ensure their children's school
progress.

The cultural and material levels of the-home as
determinants of academic achievement arg)supported by
Campbell (1952)1, Cloward (1956)2, Using four groups
of secondary schools in his attempt to study how
certain aspects of the home affect students'
academic achievement, Campbell 'stated the need for
home improvement in enhanecing students' academic
achievement. The study's methodological merits
notwithstanding, assumption that subjects were of

similar intelligence level was faulty.

1. Campbell, W.J. The influence of Home Environment
in the education of selective secondary school
children. British Journal of Educational
Psychology, XXII, 1952, pp. 89-100.

2. Clowards, R.A, 0Op. cit.
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After an investigastion of the effects of class
-nd race on language and intellectual abilities by
:c—utsch1 and his associates, it was concluded that
+he relationship between social deprivation and
schievement is causal. Deutsch and associates
defined socially depriving environment as) gne that
is associated with impaired performance, especially
lowered academic achievement, and 4s ‘found within
certain social groupings such as those defined by
socio-economic-status or race.2

A deprivation index consisting of six variables
about the home, its eceriomic circumstances,
educational history \of parents and other aspects of
learners' background was compiled. This was analysed,
with socio-~-ec6nomic-status and race, to determine
whether deprivation acts independently of socio-

economic=status and race to influence achievement.

1. Deutsch, M. The Disadvantaged Child. Basic
Books Inc. Publishers, New York, 1967.

2. Deutschy M. ©Op. cit.
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Sesults obtained showed that the deprivation index was
independent of socio-economic-status and race in
influencing achievement. Importance of specific
environmental factors in influencing achievement was
therefore established.

Whiteman and Deutsch (1967)1, also observed that
the usual progressive alienation betwegn. the teacher
and the lower class child leads to "cumulative
deficit' in the child's school work over a period of
time. Deutsch's investigations @re significant, not
only in the general methodology, but in terms of
conclusions arrived at./ _.The compilation of the
Leprivation Index and'the observation that it acts
independently of socilo-economic-status and race in
influencing achieyement is significant. These
findings indicate that some specific environmental
variables™which operate across class, culture and

race, dinfluence achievement.

1. Whiteman, M. and Deutsch, M. Social Disadvantages
bs related to Intellective and Language
Development. Deutsch, M. (Ed.).

The Disadvantaged Child.
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On the influence of School Environment on

--ademic achievement, McGill (1967)1, Seligman (1972)2,

sushak (1973)3, and Jencks (1975)%, Baker, et. al.
_1962)5 have 211 indicated that various aspects of the
school influence students' academic achievement. Of
-he various aspects, the teacher aspect and the
ohysical facilities available in the sehool were

cbserved to be more influential onsacHievement.

1. McGill, et. al. Institut¥onal Effects on the
8 academic behaviour{gf'High School Students.
Socioloqgy of Education 40 (3) 1967, ppe.
181-199.

2. Seligman, C.R. (The/Effect of Speech style and
other attributes of teacher's attitude towards
pupils. dLanguage in Society, Vol. 1, 1972.

3 Hushak; L,J%) The role of the school in reducing
. the yvartance of cognitive skill. Journal of
Edu€ational Research 70 (3), 1977.

4, Jencks, C.S. Effects of High Schools on their
students. Harvard Educational Review 45 (3),
1975, pp. 273-324,

5. Baker, et. al. Big Schools, Small Schools,
United States Department of Health Education
and Welfare, 1962.
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In a study aimed at assessing the relative
influences of the different pedagogical and soci=al
Zimensions of school on the achievement of students
while controlling relevant personal variables|
McDill, et. al. (1967)1 confirmed that varigus
Zimensions of school environment influence
achievement rather than the social class context of

the school alone. They concludedthat:

‘*the individual student™s academic
behaviour is influepced not only
by the motivating force of his
home environment,scholastic
ability and academic values, but
also by the soedial pressures
applied by other participants in
the school (setting'.?

The sample selection and the instruments for the
study and the mefhodology are sound and rational,

While the.schools were adequately diverse in terms

of socid-economic composition and location, there

1. |McDill, et. al. Institutional Effects on
§ Academic Behaviour: Sociology of Education
40 (2) 1967, pp. 181-199.

2, Ibide, De 199
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was a balanced representation of boys and girls,
Social and pedagogical dimensions of the schools
were also used in determining school environment,
That the environment of educational
institutions is important in determining students!
ultimate échievement in various subjects is
indicated in the study by Baker (1962)L, He
remarked that children do not liver~only in the
classes they attend, Their activities extend to
other areas of the school, such as the Halls, the
Principal's Office, School/Assembly, and these
constitute some learning~stimuli also, Though he
concluded that smaller schools! units were more
effective, he did not find a relationship between

students' achigvement and smaller school unlits,

1« Baker, 0p. cit,
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Report of an American National Survey (‘1965):l of
-~= availability of educational opportunities for
-~ious racial groups however contradicts Baker's
-cnclusions. Part of the Report states that

=~iations in available facilities and school

-urriculum accounts for little variation inrstudents'
=chievement, as measured by standardized.tests.
inother finding of the Report that students'
=chievement is strongly related tothe aspirations

snd influences exerted by other students in the school
—onfirms one of McDill's findings.

Of the teacher factors, teacher's expectation for
his pupils, his expentise, qualification and
experience, attitude to his students, and the subject
he teaches have,been observed to have effect on

students' performance and achievement. Seligmanz

cbserved that a teacher's expectation may affect

1. Coleman, J.S. et. al. Equality of Educational
Opportunities, Washington, U.S. Government
Printing Office, 1966, p. 22.
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-heir performance, and this may become a self-
fulfilling prophecy for the child in school subjects.

Kester and Leitchworth (1972)1 however disagreed
with Seligman's finding. Their findings did not
support their primary hypothesis that there would be
differential effect of teacher expectation upon
student achievement and attitudes. Teachers'
expectancies however did influence their interaction
with the students about whom they-obtained the data
for being clever. Their interaction with the clever
students became more positiye as time went by. The
inability of the teachers' expectancies to influence
students' achievement could have been due to the
short duration of the study.

In Rosenthal and Jacobson's2 study reported by

Kester, it \was demonstrated that the self-fulfilling

1. Kester, S.W. and Leitchworth, G.A. Communica-
tion of Teacher Expectations and their
Effects on Achievement and Attitudes of
Secondary School Students. Journal of
Educational Research 66 (2) Oct. 1972,
pp. 51-=55.

2. Rosenthal, R. and Jacobson, L. in Kester and
Leitchworth. 0Op. eit., p. 55.
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orophecy in the class work better with younger
children who are more susceptible to teachers' praise
or rebuke, attention or neglect. The possibility of
the students' unintentional responses shaping the
experimenter's behaviour can also not be ruled out.
Cloos (1971)! also claimed that students’
examination marks are a function of the.interaction
of personal and social characteristics of the student
and his teacher over an extended.period of time.
This finding confirms Seligman's earlier finding.
He therefore agrees with Roeming2 that students be
grouped in Foreign Landguage classes, primarily, not
according to ability, but by the greatest number of
primary motivational factors, to ensure higher
achievement, because common interest among

individualsg lead to greater fluency.

1. «Lloos, R.I. A four-year study of foreign language
aptitude at high school level. Foreign
Lanquage Annuals 4 (4), 1971, pp. 411-419.

2, Roeming, R.F. in Closs, R.I. Ibid.
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Brenbeck (1971) also claimed that only very
little variation in pupils' achievement is accounted
for by a school's facilities or curricula. Astin
(1961) 1 even claimed that any environmental effect of
the college on students' performance would disappear
if students' background characteristics were
controlled. Though school factors influence learners'
achievement, there is therefore no.consensus of
opinion on the relative weight of~the various school

environmental variables on students' achievement.,

2.4, Psychological Variables and Academic
Achievement

Psychologital variables are also known to
influence acadeémic achievement. Using a mixed
population{ ¢f  black and white students, in an
investigation of the relationships between

personality and cogninitive factors in academic

1. Astin, A.W. A Re-Examination of College
Productivity. Journal of Educational
Psychalogy 52, 1961, pp. 173-178.
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achievement, Green and Farquhar (1965) 1 observed
correlation between learner's disposition and
achievement. They observed however, that while
introversion could be an asset in learning certain
tasks, it could be a disadvantage in learning others.
It is however, difficult to measure the level of
extroversion and introversion that are weéery relevant
to academic achievement.

Two defects of the study were two of the
instruments used in measuring students academic
motivation and Grade Point. Average. While the
motivation measure was /'theoretically based'z,
academic subjects'3 that is, those requiring home—‘
work were used as a.measure of students' Grade Point
Average. The Content of the school curriculum goes
beyond the hactademic subjects, and an above average

student is\one whose scores are above average in all

1. Green, R.L. and Farquhar. Negro Academic Motiva-
tion and Scholastic Achievement. Journal of
Educational Psychology 56 (5) 1965,
pp. 241-245,

2 Ibid,

3, Ibid.
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subjects in the school curriculum. A Standard
Achievement Test which could isolate pertinent
factors which determine achievement should have been
used.

Using learners' grade point average in-college
subjects as measure of achievement, and ¢&he
Motivational Check Scale as the measure 6f learners!
motivational level, Packwood (‘1973)1 observed low
correlation between low achievers-sand low motiva-
tional score, and higher gradeg ‘point average for
learners' with high scores on the motivational scale.
One of the merits of the “study is that it is a
longitudinal study,(and the population sample quite
large. The Motiwvation Check.Scale appears quite
comprehensive’ but the monotony of the fixed
alternativevtype of all the questions could have
been varied for more 'thoughtful' responses. The
multiple regression predicting Grade Point Average
from the Motivational Check Scale responses, High

School Ranking, and American College Test was .48.

1. Packwood, W.T. Motivation and Junior College
Achievement. Journal of Educational Research
66 (7), 1973, pp. 299-301.
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2.4. Achievement in Language Learning

Factors of academic achievement cannot however
be generalized to achievement in second language
learning because language learning has aspects that
are unique to it. For instance, while intelligence
is concensually agreed upon as a prime factor in
cognitive processes, success and achlevement in
language learning is not necessarily restricted to
any ability group. Language is ‘@lso a social
institution, learnt in socialrcontext, and very
sensitive to environmental\ factors. The social
environment is therefgre viewed as a hampering of an
enhancing medium in-which language learning occurs.1
A social institution of such importance as language
will therefore be dependent more on the social

setting than on individual personality factor.2

1. Majoribanks, K. Environment as a Threshold
Variable. Journal of Educational Research 67
(5), 1974.

2. Stern, H.H. (Ed.). Language and the Young School
Child. Oxford University Press, London, 1969,
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In reviewing the literature on factors of
achievement in second language learning, two vital
links in the chain must be established. These are:
the fact that some factors of achievement in
language learning generally also influence
achievement in second language learning in
particular, and that some factors of achievement
in foreign language learning also aeccount for
achievement in second language dearning.

The learning of a first,.second or Nth language
have common elements becausé& both refers to human
means of communication‘f(Lanquage) and the aim of
language learning is primarily linguistic competence’',
that is 'ability to produce sentences that can
conform to the rules of the language to express one's
own meaningwin these sehtences, and by the same
rules to.understand other people's utterances in

that language'.1

1. Torrey, J.N. Second Language Learning in
The Learning of Lanquage (Ed.) Reed, C.E.,
P. 224.
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Another similarity in second and foreign
language learning is that the learner must have had
an earlier contact with another language, usually
his mother tongue or native language. The second
or foreign language is therefore 'foreign{ to his
native culture and environment. Thereis therefore
considerable semantic overlap between ,the two terms

'second language' and 'foreign language'.

2.5. Factors of Achievement.in Second Language

Taylor (’1974)1 in aninvestigation of some
learning strategies(employed by adult second language
learners outlined-the similarities and
disimilarities between first and second language
acquisitions/ ~He said that first and second language

learning are cognitively similar processes, and that

-

1. Taylor, B.P. Overgeneralization and transfer as
learning strategies in second language
acquisition. Ph.D. Thesis, University of
Michigan, 1974, p. 9.
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first or second langua.,e acquisition involves the
internalisation of the rules of a linguistic system
which generates all of the acceptable sentences of
that language and none of the unacceptable ones.,'l

The differences between the two are the/learner's
previous linguistic experience and affegtive
orientation. Taylor however added that unlike first
language acquisiticn, the process of Second language
acquisition is not often as successful because second
language learners usually fadl to achieve native-like
fluency in the second language, and errors that they
make often indicate transfer effects from their first
language.2 The implications of these are that second
language learning s not as easy as first language
acquisition, /and”that the acquisition of the first

language infldences second language learning.

1. Taylor, B.P. Towards a Theory of Language
Acquisition. LANGUAGE LEARNING 24 (1), June
1974’ pp. 23_36-:

2. Ibid.
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Some very important and fundamental disimilarities
nowever exist between first language and second language
learning. While the first language is usually acquired,
the second language is usually learnt.1 Moreover,
first language is usually acquired within the family
context, as a means of interacting and communicating
primarily with the family, and later with others outside
the immediate family circle.

Another fundamental difference between first and
second language learning is that the learning of the
mother tongue is inevitable while the learning of a
second language is not. Corder, 1967, remarked that:

the learning of a mother tongue is
inevitable, whereas, alas, we know
that there .is no such inevitability
about the learning of a second
language (and this) constitutes
strong prima facie evidence against
the position that theories designed

to account for first languages are
also valid for second.?

———

1. Practor, C.H. Adding a second language in Croft,
K. (Ed.) Readings on English as a Second
Language. Winthrop Publishers, Mass. 1972,
pp. 23-28.

2. Ritchie, W.C. (Ed.). Second Language Acquisition
Research - Issues and Implications. Academic
Press, New York, 1978, p. 5.
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While agreeing to some extent with Corder's
statement, the learning of a second language (English)
is inevitable for the Nigerian secondary school pupil
since it is the language of instruction in schools.

Nigerian secondary school students' motivation to
learn English as a second language is therefore strong.
The strong motivational element in learning a second
language depends on the functions whiegh’ that language
performs for the individual or the.community in the
linguistic environment in which /it operates. The
important role of English 4nm)Nigeria is therefore a
factor of learners' strong motivation to learn it.

Research through several decades have identified
several factors that influence second language. Most
of these factors are complex and interrelated. Thetj
include biological, pedagogical, sociological,
psychological, and environmental factors.

Théaé factors which come under four broad
categories are, directly or indirectly, sociological
in origin. They are: Student factor, Teacher factor,
Subject factor, and Environmental factor. The student
and the environmental factors are however the focus

of this study.
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Some of the students and environmental factors

of achievement in second language learning include:

nntelligence1 Attitude and Motlvatlonz, AssidultyB,

ooc1o-Economlc-Status4 Auditory ablllty5 Degree. of

1.

2e

S

e

De

Pimsleur, P,, et, al. Underachievemént in
Foreign Language Learning, Interhational
Review of Applied Linguistics-2 (2) 1061,
PPe 113-139.

Gardener, R,C, and Lambert W.E, Attitude and
Motivatlon in Second Language Tearning,
Newbury House Publishers, Massachussetts,
1972.

Politzer, R,L. Assidiiity and Achievement in
Foreign Language“lsarning. Modern Language
Journal XLV (5) 1961, pp. 14416.

Adelusi, I, O,.“Home Environment, School
Environment)and Achievement in English as a
Second Language, M,Phil, Thesis,
University of Ibadan, 1980,

Pimsleur—et, al. - Op. cit,
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bilingualismi, Agez, Home EnvironmentB, and School

N 4
Environment .

2.6. Psychological Variables and Second
Lanquage Learning

The most well documented finding in the
literature of foreign or second languag€) learning
and achievement is that intelligence+is/a factor.

Also in a review of experimental literature
pertaining to student factors iprforeign language
learning, Pimsleur, et. al. (1962)5 identified some

pertinent variables which ‘they classified under the

1. Peal, E. and Lambert, W, The relation of Bilingua-
lism to Intelligence. Psychological Monographs
76 (27)4 12962.

2. Asher, J¢J.~/and Garcia, R. The Optimal Age to
Learn a Foreign Language. Modern Language
Jeurmal XLV (5) 1961, pp. 334-341.

3. Adelusi, I.0. Home and School Environment and

Achievement im<English as a Second Language.
M. Pg;l.iThésigl University of Ibadan, 1980.
4, Adelusi, I.O0. 1Ibid.

5. Pimsleur, P., et. al. Op. cit.



~eadings: intelligence, verbal ability, pitch
discrimination, order of language study, study habits,
motivation and attitudes, personality factors.

They concluded that intelligence and verbal
ability, both of which are known to be highly
related, correlate positively with foredign language
achievement. Verbal intelligence appears to be the
single largest contributing factor to foreign language
achievement - with a positive correlation of .45,

In a research undertaken to assess the role of
intelligence in second language learning, Geneese1
observed that intelligénce has greater influence on
some language skills than others. Statistical
analysis of his.obtained data indicated that at all
grade levelsj;)the above average students on the I.Q.
measure scored higher than the average students.

The average students also scored higher than the

below average students on the three tests of academic

language skills administered. He however found 'no

1. Geneese, F. The role of intelligence in Second
Language Learning. LANGUAGE LEARNING 26 (2)
197 , pp. 267-279.
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similar consistent association between I.Q. level and
performance on the measures of interpersonal
communication skills i.e. listening, pronunciatior and
communicativeness.

He concluded therefore that where the{geals of
the second language programme relate to acquisition
of interpersonal communication skillsjy students of
low academic or intellectual abilities are likely to
benefit as much as students withr-high intellectual
or academic abilities. Whege'the goals of the second
language programme is preficiency in academic language
skills, not all students will be equally successful in
the programme.

Intelligencenas a factor of achievement in second
and foreign Adanguage learning has been documented in
other studies. In a review focused on factors within
a student which might facilitate foreign language
leagning, Pimsleur, et. al. ('1962)1 examined

hundreds of items, but found intelligence to be one

1. Pimsleur, et. al. Student Factors in Foreign
Language Learning. Modern Language Journal
XLVI (4) April 1962, pp.
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of the pertinent variables of achievement.
Intelligence was observed to be the largest
contributing factor, with a correlation of about
.45 with foreign language achievement.

Rossi (1961)T also claimed that whil€
intelligence is not the most vital factor.'of
achievement in second language, it enables the
speaker to exploit more successfully the
possibilities symbolized by the/Socially conditioned
linguistic form. Though intelligence is
consensually agreed upon“as a prime factor in
cognitive processes,/success and achievement in
language learning.is not necessarily restricted to
any ability groups The fact that ability in
language ledrning is not absolutely dependent on
intelligence makes it rather difficult to predict

achieyement in language learning.2

1l Rossi, P.H. Social factors in academic achieve-
ment in Education, Economy and Society.
(Eds.) Hasloy, A. et. al. The Free Press
of Glencoe Inc., New York, 1961.

2. Majoribanks, K. Environment as a Threshold
Variable. Journal of Educational Research
67 (5) 1974.
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The classification of subjects into intelligence level
category on the basis of 'recent scores' in an
intelligence test was faulty. The researcher did not
indicate how 'recent' the test was administered. One
of the subtests for the study, the test of{jinter-
personal communication was conducted by two testers.
Assessment or evaluation of subjects\&ould not have
been uniform using such a proceduxe 6f subjective
evaluation.

In a comprehensive review/of some foreign
language research finding%,/ he identified aptitude,
intelligence, and persgverance as determining up to
eighty-six per cent of achievement in foreign
language learning.‘l

Other reseadrchers however do not agree on the

magnitude'gf/the influence of intelligence in

Y

1. Jacobovits, L.A. Research Findings and Foreign
Language Requirements in College and
Universities. Foreign Language Annuals
2 (4) 1969, p. 443,
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iznguage learning. Von Wittich (1962)1 claimed that
intelligence is a poor single predictor of achieve-
~ent in language learning. His claim was based on a
study aimed at finding an easily accessible predictor
5f success in foreign language study. Somes/0f the
basic assumptions of the study however rander the
findings invalid, particularly the assumptions that
teachers' marks were satisfactory measures of
achievement in each subject investigated, and that
the grading standards in the four language courses
were equivalent, though edch)course was graded by
different tutors.

In a wide and comprehensive study aimed at
determining causé€s, of underachievement in foreign
language learning involving 11,500 high school
students, Pimsleur, et. al. (1964) 1 observed that
people of equal intelligence sometimes differ in
their mates of language learning, and that inability

to learn a foreign language cannot be equated with

1. Pimsleur, P., et. al. Underachievement in
Foreign Language Learning. International
Review of Applied Linguistics 2 (2) 1964,
pp. 113-139.
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low intelligence. The correlation between
intelligence and success in foreign language
learning was observed to be a modest .40 as earlier
observed by Pimsleur andassociates (1962) 1, They
therefore concluded on the basis of their findings,
that a special language learning talent must exist.
This they found to be principally residerit in the
domain of auditory ability. This they defined as
ability to process information through the ear.

The observation therefore that intelligence
which is consensually agreed)upon as a factor of
academic achievement, is not the most vital factor
of achievement in second language learning
led to the postulation of a 'special talent' theory
in second or foreign lanquage learning. This theory
is verified by the findings of Pimsleur, et. al.
(1964)..\The significance of this study lies in its

excellent research design which included record

1. Pimsleur, et. al. Predicting Achievement in
Foreign Language Learning. International
Review of Applied Linguistics 2 (2) 1964,
pp. 113-139.
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search, literature review, observation of language
-lasses, discussion with teachers, and students,
=linical study, experimental control, and aptitude
testing programme. The population sample was quite
large too. The study's flaw was in the use of\ a
different set of students for each experimental
programme. The assumption that all specio-economic
levels have balanced representation in the study
sample was faulty since the researchers themselves
agreed that students from lower) socio-economic
status do not tend to study foreign language as
those from upper or middle class. Jacobovits'l also
criticised the instrumentation and the results of
the study. He said the tests employed were not all
equally related-to foreign language aptitude. The
result was ambiguous because the results of a matched
group experiment in which underachievers were

compared to 'normal students' showed no difference

N

1. Jacobovits, L. Research Findings and Foreign
Language Requirements in Colleges and
Universities. Foreign Language Annals 2
(4), pp. 436-455.
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between the groups, especially in three of the tests,
namely: Interest Test, Linguistic Analysis Test,
and Vocabulary Test.

Intelligence as the most crucial factor of
achievement in second language learning was however
not supported by the findings of the study,reviewed
above.

It follows therefore that while iIntelligence is
concensually agreed upon as a fa@tor of achievement
in second language learning, 4t is not universally
agreed upon to be the most-vital and exclusive
factor. There is therefore need for further
documentation of the influence and importance of
intelligence in second language learning = particularly
at the secondary eor high school level where under-
achievements in second language learning is observed
to be most \pervasive.

Auditory Ability and Modality preference were

1

also observed by Pimsleur, et. al.  .to be factors

of achievement in fareign language learning, since
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learners who learn equally well through their éars
and eyes performed better than learners who learnt
well only through one sense modality. This finding
is somehow related to Carroll's claim that 'phonetic
coding', that is ability to code auditory phonetic
materials so that it can be remembered and
identified for a long time influences achievement.1
Forei%P language aptitude was however measured by
the Modern Language Aptitude Test\

Phonetic Coding is distinguished from auditory
discrimination by Carroll{ -~ Phonetic coding does
not depend on having a/good ear alone, but on the
brain's capacity to code and store for later recall
auditory information of a phonetic type. Jacobovit52
however claiméd~that the validity coefficients of
the instrument is subject to variation depending on

the population sample used.

2. 'Jacobovits, L. Op. cit.
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Motivation is another well-documented factor of
achievement in second language learning. Defined
for the purpose of this study as - 'a present desire,
anxiousness or drive to achieve', it determines the
degree of the learner's effort and energy input into
the second language learnt.1 It could be\@a cause
or the result of achievement in second language
learning. A careful analysis of the difference
between being 'motivated' and beihg 'interested' is
explained by Jacobovits.2 He\explained that interest
refers to the condition whére the source of the
drive to study lies in“the realization by the
learner, of the intirinSic value of the goal to be
achieved. To motivate a student implies a condition
where it is felt/ that there is absence of interest
on the partfof the learner, therefore the drive to

study is ‘extrinsic to the goal to be achieved.

1. 'Torrey, J.N. Second language learning.
The Learning of Language. Reed, C. (Ed.).

2. Jacobovitsiy L. Op. cit.’
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He also added that intrinsic interest is a more
favourable condition for learning than supplied
motivation.

The theoretical basis for studies conducted to
investigate the relationship between motivatian and
second language achievement is that students who
have positive motivation woulc achieve more than
students who are negatively motivated 'in second
language learninge.

1 in an article on affective variables in

Brown
second language acquisitiofi.remarked that while
optimal cognitive factors may be operating to
influence a learning task, failure may result owing
to an affective block in the learner.

In a study-by Ausubel (1968)2_reported by

Brown, the main contributory factor to motivation

for any fask is a basic ego enhancement, drive,

1. Brown, H.L. Affective Variables in Second
Language Acquisition. Language Learning
23 (27, pp. 231-243.

2. Ausubels in Brown, H.D. Op. cit.
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that is, the individual's tendency to do what
enhances or builds up his self-esteem.

In a study reported by Pimsleuri, Larsen,
et, al, (1942), analysed data obtained from
personal interviews and questionnaire responSes of
27 low achieving and 27 high achieving studérits in
second semester German class, It was obsarved that
the high achieving students were characterised by
a very strong desire to master German while the low
léw achievers were not.

In the series of case‘studies of adult
missionary learners of Second languages, Nida

44

('1957)2’J focused on some psychological variables

1. Pimsleur,/P.3"et. al. Student Factors in
Foreign Language Learning. Modern Language
Journal XLVI (4) 1962, pp. 160-170.

2. Nidag,\E. Some Psychological Problems in Second
Language Learning. Language Learning VIII
(1 & 2) 1958, pp. 7-15.

3. Nida, E. Learning a Foreign Language.
Friendship Press, U.S.A., 1957.

4, Nida, E. Some Psychological Problems in Second
Language Learning. Lanquage Learning VIII
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because she felt that too much attention had been
given by researchers to 'outside' variables in
second language learning. She also believed that
there were other significant factors apart from the
learner's intelligence, motivation which needed to
be carefully investigated in foreign lariguage
learning. These she refers to as more<subtle,

loss obvicus and not easily measurable conditions
in the learner.

After series of case stndiles between 1956--58

of missionaries learning ‘foreign languages to enable
them carry out evangelization work, she observed
other operative influences in foreign language
learning. Some ‘©of“the cases included that of
missionaries /MWho, inspite of their communicative
extrovertedipersonality; availability of good
teachersy vand a high motivation to learn second
langugges, did not succeed in learning it. The
failure Nida attributed to several psychological

factors including:
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(i) emotional resistance to the learning of
any foreign language.
(ii) reaction against a foreign language
background of the family.
(iii) dialect consciousness.
(iv) unconscious fears of mistakes dnd

herce rejection.

Her claim that desire for identification with members
of the second language group was @' factor of achieve-
ment in second language was_ also confirmed in

another study. She said_that acquisition of a second
language involves more ‘than acquiring a new set of
verbal habits. It dnvolves adopting behaviours

which characterizeythe other language group.

While Nida's studies are helpful because they
highlight Other important psychological factors in
foreign“lenguage learning, and advocate a learner
centred approach in investigating second language
learning, the population samples were adults under-
taking intensive programmes in second language
learning. Findings and observations cannot there-

fore be generalized to secondary or high school
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population whose aims of second language learning
are different from Nida's population sample. Her
observations also had no empirical verification,
Gardner and Lambert (1959)1 also hypothesized
that achievement in second language learning was
dependent on the learner's motivation and attitude.
Series of studies carried out by Gardher and
Lambert individually, and in conjunction with other
researchers such as, Lambert, et al. (1962)2,
Anisfeld and Lambert (1961)3, Feenestra and
Gardner (1968)4, all culminated in the postulation
of a social-psychological theory of second language

learning and to metivation as a factor of achievement

— .-

1. Gardner, RsC. and Lambert, W,E. Attitudes and
Motivation in Second Language Learning.
Newbury House Publishers, Rowley, Massachu--
Ssetts, 1972.

2. Lambert, W.E. et. al. Ibid.

3. Anisfeld and Lambert. Ibid.

4, Feenestra and Gardner. Ibid.
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in second language learning. The theory further
costulates that the learner's attitude towards the
target language group would be one of the determinant.
factors of his motivation to learn the second. Tanguao:..

In studying Jewish High School students;sStudyinc
Hebrew at a parochial school in Montrealy, “Anisfeld
and Lambert (1961)" observed that desiré to get
acculturated into the Jewish tradition and culture
was a factor of achievement. Integrative rather thean
instrumental motivation was/¢laimed to be a factor of
achievement in second language learning. A study
carried out in another 'district however showed no
positive correlation between desire for Jewish
acculturation and-achievement in Hebrew.

Anisfeld and Lambert added that the degree of
intensity ef-learner's motivation rather than the
type of motivation he has, would determine what he
achieves. An instrumentally oriented learner could
be more intensely motivated to learn a second languag:

than the integratively oriented learner. Because of

1. Anisfeld and Lambert. Op. cit.



- 148 -

the nature of his goal too, an integratively
oriented learner might be better motivated.

That a feeling of social disorganization is
sometimes experienced by a motivated learner-who
achieves success in second language learning was
observed by Lambert, et. al. (1962)7, wKile
Feenestra and Gardner (1968)2 observed correlation
between parents' attitude and children's
integrative motivation in second language learning.

In most of the studies by Gardner and
associates, successful /learners of the second
languages investigated were observed to have been
motivated either by their desire to get
acculturated into' the tradition and culture of the
target langlage, or by their parents' attitude to
the target-language and the second language

community.

1. Gardﬂer, eto alo Opc Cito

2. Feenestra and Gardner. Op. cit.
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Politzer (1960)1, investigated 396 students
studying French at a University and observed positive
correlation between their French scores and the
length of time spent in the French language
laboratory on their own, While the two studies-above
had undergraduates as their samples, Politzer!'s.use
of time voluntarily spent in the 1an5uage laboratory
as an indication of students positive motivation
appears faulty, unless it could be established that
the students spent the extra time—actually studying
French,

Krashen and Seliger (1975)2, after a study carried
out with an adult second language learning group,
suggested that the well motivated second language
learner is even able.to provide himself with the
essential ingredients of formal instruction without

going to classs” This is an indication that adult

l, Politzer, R,L. Assiduity and Achievement in
Foreign Language Learning, Modern Language
Journal XLV (5) 1961, pp. l4-16,

2e Krashen, S,D, and Seliger, K, The Essential
Contributions of formal instruction in Adult
Second Language Learning, TESOL Quarterly 9,

1975, ppe. 173-183.
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learners of a second language usually have higher
motivation than young learners.

A cross national study of the Teaching of
English as a foreign language, undertaken in .ten
countries by the International Association for the
Evaluation of Educational Achievementi, the
motivational factor was observed to be.a great
predictor of achievement in English.as a second
language. The validity of the-motivational factor
is reinforced by this study since it is a cross-
national, cross-cultural and longitudinal study.

Type of motivatigdn'\required for successful
learning of 2 second language was identified by

Gardner and Lambertz, Anisfeld and Lambert (1961)3,

1. Lewis, E.G. and Massad, C.E. (Eds.)., The
Teaching of English as a Foreign Language in
Ten Countries. John Wiley & Sons, New York,
1975

2. Gardner and Lambert. Op. cit.

3. Anisfeld, M. and Lambert, W.B. Social Psycholo-
gical Variables in Learning Hebrew.
Journal of Abnormal Social Psychology 63
(3) 1961, pp. 524-529.
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Lukmani (1972)1. 1In all these studies, neither
integrative por instrumental motivation was
consensually agreed upon as being more vital in
second language learning.

Instrumental motivation was defined By-Anisfeld
and Lambert (1972)° as the desire to gain social
recogriition and economic advantagessthrough the
knowledge of a second language, while integrative
motivation is defined as willingness to identify with
members of the second language group.

Integrative and Instrumental motivation are
distinct from the widely recognized classification of
positive and negative motivation. While it is easier
to identify elements of positive and negative
motivation in{a student, instrumental and integrative
motivatien\are not so easily identifiable. Moreover,
the purpose and aims of the second language lezrner

would determine whether his motivation is integrative

1. Lukmani, Y. Motivation to learn and Language
Proficiency. Language Learning 22 (2) Dec.,
1972,

2. Anisfeld and Lambert. Op. cit.
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or instrumental, It is therefore easier and more
accurate to determine and measure negative and
positive motivation than it is to measure and
determine instrumental or integrative motivation,

Lukmani (1972) also concluded that instru-
mental motivation was more vital in second language
learning, while other researchers claimed- integrative
motivation was a more potent factor of ‘achievement,
His sample consisted of sixty girls,  The flaws in
the study however is the very limited, unisex sample,
and the use of two experimenters who spoke only in
Marathi, Lukmani's findings have however been
corroborated by other related researchers,

A study of some students undergoing intensive
summer courses in/French, carried out by Lambert,
et, al, (1962)*also confirmed that high motivation
coupled with exCessively intense feeling, could
lower achievement in second language, and cause

feeling of social disorganization in the learner,

l, Lambert, et, a1, Op, cit,
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Though the influence of motivation as a factor
of success in second language learning is well
established cross-nationally and cross-culturally,
the motivational measure needs to be improved upon.

Christie and Geis (1970)1 contended that to
ensure the accuracy and validity of the‘measures of
motivation used in second language learning
researches, a means of measuring «the individual's
degree of manipulative personality disposition must
be found because a person who is good at manipulating
persons would give favourable answers to questions
internided to measure his)motives for second language
learning. In that"case, his responses would not be
correct. There~is need therefore to develop a more
valid measure©of learner's motivation.

Learner's attitude is another factor of
achievement in second language learning. This ranges
from the learner's attitude to the subject, to the
subject teacher, to the second language group, infact.

to anything associated with the second language.

l.e Christie and Geis. Op. cit.
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Defined by Milton Rokeach1 as "an enduring
organization of belief around an object or a
situation, predisposing one to respond in some
preferential manner", attitude is related to
motivation because a learner's attitude to what is
being learnt could determine the intensity of his
motivation.

In an attempt to develop a social psychological
theory of second language learning, some researchers
maintain that '"the successful learner of a second
language must be psychologicelly prepared to adopt
various aspects of behaiour which characterize
members of another linguistic, or cultural group.
The learner's ethnocentric tendencies and his
attitude towards-members of the other group are

believed to \determine how successful he will be,

1. Smith, A.N. The Importance of Attitude in
Foreign Language Learning. Modern Language
Journal LV (2) 1971. .
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relatively in learning the new language.

Series of studies conducted at McGill,
reviewed by Gardner and Lambert, also led to the
beginning of the construction of a social-
psychological theory of second or foreign\language
learning which maintains that positive attitude
towards the culture embraced by the“.second language
would enhance learner's achievemént in the second
language.

Lambert ('1967)1 after \series of researches
spanning over two decades theorized that:

an individual\successfully acquiring
a second language gradually adopts
various .aspects of behaviour which
characterize members of another
linguéstic-cultural group. The
learner's ethnocentric tendencies,
his.@attitudes towards the other
group, and his orientation towards
language learning are believed to
learn, and ultimately his success

or failure in mastering the new
language.

PR T T p—

1. Lambert, W.E. A Social Psychology of Bilingua-
lism. The Journal of Social Issues 23,
Aprll "1967,; p. 102,-
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In a study of motivational variables in second
language acquisition by Gardner and Lambert (1959)1,
they observed that a sympathetic orientation towards
the other linguistic group was one of the factors of
achievement in French as a second language. ‘Their
subjects consisted of English-speaking High-'School
Students in Montreal, a French-speaking environment.
This was likely to héve influenced_their results.
Using the 'F' Scale measure of authoritarian
and prejudice attitude as a measure of learners'
attitude, Lambert, et. al, (4960)° observed that
the learners' attitudeswas a factor in second
language learning. ~The bilingual group in the
study obtained lower scores on the 'F' Scale than
the monolinguali.group. A favourable attitudinal
orientation\of the learner towards the second
language.group could therefore be a means of
enhancing learner's achievement in the second

language.

—

1l Gardner and Lambert. Op. cit.

2. Lambert, et. al. Op. cit.
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In a 1960 study by Gardneri, he confirmed
Lambert's findings, but added that while aptitude
was important for the vocabulary and grammar skills,
attitude and motivation seem to affect audio-lingual
skills.

In an investigation of social and psychologiceal
variables in learning Hebrew as a secgnd“language,
Anisfeld and Lambert (1962)2 observed  that attitude
was a related factor of successs. They also remarked
that attitude measure was less\stable than
intelligence in predicting“achievement. The
attitudinal factors werelalso observed'to vary with
social class, and geographical location of the school.

Subjects of «the study were a group of Jewish
children studying Hebrew as a second language. The
subject compoesition strongly éuggests that they would
also be highly motivated to learn Hebrew. The strong
motivetional element indicated could be an

influencing factor on the result obtained.

15" Gardner, R.C. ©Ops. cit.

2. Anisfeld, M. and Lambert, W.E. Op. cit.
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The learner's attitude towards the subject
teacher is also said to be an influential factor in
language learning. While this could be said to be 2
commonsensical assumption, some investigations have
revealed that attitude has cognitive, affective~and
evaluative components. Its evaluative component is
the translation of feelings about the concept,
object, or situation into behavioural component.
This is termed good or bad attitudes -

It is also to be noted that.'the development of
attitude has primarily socialvbasis. Social factor
such &as the home, the soeclety and the family shape
attitude. Attitude .is learned and it develops
within a frame of ‘reference. It is situational and

can be generalized.

1. Smifthy A. N. The importance of attitude in Foreign
Language Learning. Modern Langquage Journal
Lv (2) 1971.
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Feenestra and Gardner (1968)71 also observed the
importance of attitude in second language learning.
The subjects of the study were 9§Q graders studying
French as & second language. P;rental attitude was
linked tc children's achievement in French. The
fault in the methodology was in the use\of direct
interview method only to obtain information from
parents. A more subtle method could have been
employed.

While several studies claim the importance of
attitude in second language achievement, there are
studies however which do not lend total support to
attitude as a vitgl-factor in second language
achievement.

In a study aimed at finding the effect of
ethnic attitude on second language achievement,
Teitalbaum (1975)2 used a sample of third semester

undergraduates studying Spanish. He observed that

1. Feenestra and Gardner. Op. cit.

2. Teitelbaum, H. Ethnic attitude and the
acquisition of Spanish as a second language,
Language Learning 25 (2) 1975, pp. 255-266.
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positive attitude towards the second language group
was not a pre-requisite for achievement. He remarked
that the relationship between achievement and
attitude véry from culture to culture.

The fact that many of the subjects had.'Spanish
surnames or Spanish ancestry would definitely have
influenced their questionnaire responsés. Besides,
studying a language at University Tevel indicate
strong orientation towards language learning, and is
evidence of a sufficiently\sStrong motivation and
favourable attitude in_the learner towards the
language being studied.

In an investigation of underachievement in
foreign language~learning among High School Students,
Pimsleur, ef al. (1964)1 did not find attitude a
vital facter in language achievement at the level
of the subjects investigated. They explained that
hostile negative attitude have not yet become

crystallized in their subjects at high school level.

1. Pimsleur, et. al. Underachievement in foreign
language learning. International Review of
Applied Linquistics 2 (2) July 1964,
op. 113-139,
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They concluded that attitude was a factor in second
language achievement but not a vital one.

Torrey'l even explains that feelings of
uncertainty, alienation from one's cultural group, or
regret may arise as learner makes considerable

progress in the second language. She says:

'since language is a means of
communication and self-expression,
a person speaking a language must
associate with members of ‘that
communitys.....ss. and even try to
act like them in order to express
himself in their Wa¥e\ecocscescsses
butseescssecess MangKQr these
details seem ridiculous to the
learner, while _ others arouse his
outright hostility"'.

Jacobovits (21970) as reported by Fuz, observed
that the second, lanquage learner resolves any
threatening ©cénflict between his attitude and those
to which ‘he is exposed in learning a second language
by slowirng down, his progress in the language. This

he terms 'a defence reaction' by the learner,

1. Torrey, J.W. Second Language Learning.
The Learning of Languages, Reed, E.C. (Ed.).

2. Fu, G,B.S. Op. cit.
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If such considerations are valid, it becomes
obvious thet while favourable attitude can influence
and determine learner's achievement in second
language, it could lead to a feeling of cultural
alienation in the successful learner.

From the review of literature on attitude and
second language learning it can be con€luded that
though attitude is a factor of achievement in second
language learning, it is not the’'most vital factor,
especially in children learners of second languagec.

About the most controversial variable in the
literature of second language learning and achieve-
ment is age. Thereé are studies on the variable tc
support diverse. shades of opinions.

Though jbmany psychologists and linguists seem to
agree thatwearly childhood is the best and only
period “te learn a second language successfully,
educators are not of the same view.

Theories from which optimal age for second
language learning was inferred are:

(i) the brain plasticity theory.

(ii) the biological disposition theory.

(iii) the imprinting theory.
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These theories share the common element that
something in the child's early development
maximizes the probability of his acquiring native-
like fluency if he is exposed to second language
early, that is between the ages of two andg.ten.

In a study based on the biological.disposition
hypothesis, Asher (‘1972)1 observed that the younger
the child is, the greater the probkability of his
pronunciation fidelity in the /Second language. The
study was aimed at comparing the achievement in
English pronunciation of seéventy-one Cuban children
between the ages of 7(and 19 in some American
schools.

Based on his'“scientific research findings,
Penfield alse Stated that the best time to begin

second language "in accordance with the demand of

brain physiology is between the ages of four and ten®,

1. Asher, J. Children's first language as a model
for second language learning. The Modern
Language Journal, 1972,
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because it is at this stage that the brain can best
copc with second language learning, when complete
lateralization of the brain has not taken place.
Even Biolinguists who claim maturational
processes as a factor in language learning
acknowledge that differences between individuals
exist as far as language ability is‘concerned.

1 attributed to complex

This difference Lennerberg
interaction between biologic&l and social factors.
Leoriora Larew (1961)° is aDsd of this opinion. In
the study of the optimum age for beginning a foreign
lanqguage, she obseryved. that the chronological age

at which a child/fis best able to learn a foreign

language when articulation is & major factor, is

about age 7.

1. Lenniybei?, o Lennenberg, E. H. Biological
oundations of Language. New York: Wi
&: Sons., 1967, =

2. Lerew, L., The Optimum age for beginning a secont
language. Modern Language Journal XLV (5),
1961, pp. 202-206.
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In a UNESCO publication, data presented by
Parker1 indicate that in most countries, educators
consider the period from age 11 to age 13 as a most
appropriate period to start learning a second
language rather than an earlier age, with the median
at age 12. Reasons adduced are that at seecondary
school level, the learners are usually.a select
group with about four to eight years of continuous
years of continuous language studyrahead of them at
this stage.

Although the second language learner may not
attain phonological perfe€tion, he is ripe at this
stage of his development for second language learning
by virtue of his exploring mind and the onset of the
peak of his ability to master new skills. Powers of
memory continte to increase until age 14 or 15, with

the most_rapid gain in the early teens.2

1. Parker, . Modern Language Journal XL, III, (3)
1959, pp. 137-141.

2. Penfield, .. Op, ‘cit.

(o
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Those who say affective variable matter more in
second language acquisition say adults achieve as
much as children do. Seliger (1978) 1 says that the
biological fact of adulthood is enough to estaklish
an insurmountable obstacle in most cases fox
complete language acquisition. He added} however,
that varying degrees of competence are 'possible when
attitude, motivation, and method of 'instruction are
controlled. Seliger in effect says children are
better than adults in secomnd. language acquisition,
but in achievement, performance varies if some
factors are controlled.

Taylor (1974)2 however feels any one should be
able to learn alsecond language, regardless of his
age since, he argued, second language learning and
first language learning are cognitively similar
processes which involve the internalization of the

rules of a linguistic system, generating all of the

1. Seliger, H.W. Implications of a Multiple
Critical Hypothesis for Second Language
Learning - Ritchie, W.C. (Ed.). Second
Lanquage Acquisition and Research. Academnic
Press, New York, 1978,

2. Taylor, B.P, ©Op. ‘cit.
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acceptable sentences of that language and none of
the unacceptable ones.1 An adult should be able to
learn a second language because of his more mature
cognitive processes. The child learner, becauyse
his motivation is usually higher, and he is_often
less conscious than adults at practising the second
language, is also able to learn a second language.
From the literature reviewed ‘en ‘age as a

factor of achievement in second ‘language learning,
it appears that that which can.'be learnt, and for
which cerebral capacities‘\exist will be learnt, no
matter what the age of~the learner is, in a natural
learning environment. One can conclude that while
age is a factor _‘in‘'second language acquisition and
the development. of certain language skills, it is

not a vital ‘factor of achievement.

1. Taylor, B.P. Overgeneralization and Transfer
as learning strategies in Second Language
Acquisition. Ph.D. Thesis, University of
Michigan, 1974.
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2.7. Sociological Variable and Second
Language Learning

Socio-Economic background as a powerful
predictor of academic success has been documented
in countless studies, and seems to hold evenywhen
the powerful variables of past achievement.and ability
are controlled. Though the relationship/between
achievement and socio-economic-status is not a simple,
direct one, the facts of economics cannot be over-
looked., The limited income, low education level,
cultural and verbal deprivation that are integral
parts of low socio-economic status affect school
participation and achievement directly, as well as
through other related variables.1

In language learning and language development,

socio-economicd-status is also an influential factor,

In an investigation of the relation between family

1l Boocock, S. Towards a Sociology of Learning.
Sociology of Education 39 (1) 1966, p. 32,
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packground and achievement, Epps (1962)1

observed
positive correlation between verbal ability and
socio-economic-status.

One of the ways in which socio-economic-status
influences language achievement is said to<be
through the pattern of socialization. The| lower
class home is characterized by lots of{noise, lack
of language stimulating objects and activities,
over-crowding and support for underachievement2
which depress or hinder cognitive and intellectual
development. Since language measures are
particularly responsiye‘to effects of social dis-
adventage, language development and subsequent

achievement can bhe“enhanced or depressed in the

young child depénding on his social class membership.

1. Epps, E.G. Family Achievement - A Study of
relation of family background to Achievem=nt.
United States Department of Health Education
and Welfare, Washington, 1969,

2. Cloward, R. Socio-Economic Positions and
Academic Achievement. Cave, W. and Chesler,
le (Eds.). The Sociology of Education.
Macmillan Publishing Coy., New York, 1956,
P 1565




470! -

In an article on Learning English among a West
ifrican tribe, the Akans, Brown (1949)2, observed
that the material factors are as important as other
factors. Since poverty, malnutrition, ill-health,
.ees000s lack of good books, theatres and_films, of
alternative forms of work or recreation_ may have an
adverse effect on English language learninge.

A child's level of conceptualization is
determined by the mode of socialization, which is
dependent on the child's sotial class membership.
Conceptual development was observed by Bernstein,
et, al.? to be correlative with social class member-
ship and socialization pattern. The greater the

differentiation<0f the child's experience, the

greater his @ability to conceptualize.

1. Brown, P.P. Learning a European Language in the
Year Book of Education. (Eds.) Jeweys, G.B.
et. al. 1947, Evans Bro. Ltd., London, p. 341.
(Please see Ref.1 overleaf).

2. Bernstein, B. Some Sociological Determinants of
Perception. British Journal of Sociology IX,
1958, pp. 159-174, ’
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In second language learning, ability to
conceptualize is advantageous. A second language
learner whose level of conceptualization is thigher
may find it easier to learn new labels for/econcepts
thot are already developed. Labels and.concepts are
however not often similar in any twe languages.1
If conceptual development is correlative with socicl
class membership then it should correlate to some
extent with language learning.

In learning a secondvlanguage, acquiring
adequate vocabulary/is.essential. Vocabulary by
Sapir's definition is "a complex inventory of all
the! ideas, interests and occupation§ that take up
the attention-of the community"2 and what has not
been experienced, even vicariously, will not be
labelded at all because there has been no need to

do so.

1. Saville-Troike, M. Foundations for Teaching
English as a Second Language. Prentic Holl
Inc., New Jersey, 1972.

2. Edwards, A.D. Language in Culture and Class.
Heinneman Educational Books Limited,
London, 1976, ps, 111,
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While receptive or passive vocabulary reflects
>T:e whole range of users’ experience; expressive

-nd active vocabulary reflects the range of familiar
=xperience, The range of a learner's experience,

oy virtue of his social class membership could
ietermine the range and quality of his acquired
vocabulary,

From a four-year study entitled 'Verbal Survey',
(1964)% Deutsch and associates assessed over 100
identifiable variables of home background, language
functioning, conceptual behaviour, intelligence,
test performance, reading, general orientation,
self-systems and other related variables, Obtained
results in terms of social class; race, and
developmental levels indicate that lower-class
children and minority group status are associated

with poorer language functioning,

l, Deutschy, M, The Role of Social Class in
Language Development and Cognition,
American Journal of Orthopsychiatry Vol, 35,
1965, Ppe 70-00,
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In an investigation of first and fifth graders,
Whiteman and Deutsch (1972)1 observed that deficit
in vocabulary and verbal test was associated with
SES.

In series of studies undertaken by Berastein
over many years, he observed, among other things,

that:

‘There is in the middle elass child
a desire to use and manpipulate words
in a personal qualifying or
modifying way and, in/particular, a
developing sense of_ tense (time)
which together combine to reduce

the problem of the teaching of
English = reading, spelling and
writing.2

He also observed that the lower the social
class status gfithe pupil, the more difficult he
finds ordering a sentence, connecting sentences,

acquiringhwider vocabulary, because his

1. Deutsch, M. The Disadvantage Child. Basic Books
Inc. Publishers, New York, 1967, pp. 357=36%.

2. Bernstein, B. Social Class and Linguistic
Development in Handbook of Socialization
Theory and Research. (Ed.) Goslin, D.A.
Rand MacNally & Co., Chicago, p. 299-300.
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socialization context inhibits these. He also
concluded that that which the child has not
efficiently learnt and applied correctly will
prejudice his success at the secondary sghool :levei-lo'l
This has implication for achievement injpysecond
language learning which students usually start

after the initial years of primary ,schooling.

The very vital and important dyadic factor in
language learning and subsequent achievement is
absent between the loweri.class child and the mother.
This is illustrated dn the findings of Martha Ward
(1971)°. In her investigation of children's
language learpning on a farming plantation community,
she observed-that there was minimal interaction
between mothers who were plantation workers and their
childreny that the socialization pattern in the

community hinders communication between children and

1. Bernstein, B. Social Class and Lingquistic
Development in Handbook of Socialization
Theory and Research (Ed.) Goslin, D.A., Ran-t
MacNally & Co., Chicago, p. 299-300.

2. Ward, M. Them Children - A study in Language
Learning. Language in Society 2 (2), 197:.
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adults; that the taciturn child was assumed to be
'good' =nd was rewarded for being quiet. She
concluded that a background in which there is little
or no communication between mother would hinder
language development.

In one of the series of studies gonducted by
Deutsch'l tc investigate social disadvantages as
related to intellective and language development, he
delineated constituents of social deprivation, and
how early environmental facteprs could affect future
learning. Two of his fiindings were that deficit in
vocabulary and verbal “test was more associated with
SES than with tests of non-verbal I.Q., and that
social deprivation was an important factor on the
reading scoréss

Two ‘of the few available Nigerian investigations
on English Language in Nigerian schools observed that
socio-economic status is a factor of success in

English language learning.

1. Deutsch, M. Social Disadvantage as related to
Intellective and Language Development in
The Disadvantaged Child. Be¢sic Books/No
Publishers, New York, 1967.
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Tomori (1963)1 investigated certain aspects
-=fluential on the Nigerian School Child's E,L.A.

zome of his observations were that the Nigerian
papil lacks, not only the neurophysical co-ordination
~zcessary for learning to read, but also the material
acilities essential for learning other English
Language Skills, While Tomori's sample is adequately
representative of various geographical locations, the
nasis of samples' socio-economic-status determination
is not clear, His assumption that alluchildren in the
boarding school are from affluent~homes is faulty,
Adelusi (1978)2 observed that in WASCE* English;
students from high socio-economic-status (SES)
performed better than those from lower socio-economic,
status, and that more students from higher SES group
had higher grades in.English language than those from

lower SES groupes/ While tbe study leaves some questions

1, Tomoriy H.Oe.y; An investigation into the standard of
written English of final year pupils in some
Western Nigeria Primary Schools, M,Ed, Thesis,
University of London, London,

2 Adelusi, I.,0., Socio-Economic-Status and Students!
Achievement in the West African School Certifi-
cate, MyEd. Thesis, University of Ibadan, 1978,

* WASCE, West African School Certificate Examination,
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unanswered, the fact that subjects had to answer
in retrospect several questions on the
guestionnaire is defective.

The interdependency of the four language
activities (keading, Writing, Speaking @and
Listening) as outlined by Folarin (4976) ! must be
noted to realize the extent to which the lower
SES child's deficit in any of  the four language
activities could adversely influence achievement
in all combined.

From a review of'\literature on SES, it
becomes obvious that SES is a factor of
achievement in.second language learning, working
through pattern of socialization, conditions of
living, ldving standard and exposure to
differential experiences. This finding also

holds. /cross-culturally and cross-nationally.

1. Folarin, B. On the Interdependency of the
four language activities. Journal of
the Nigeria English Studies Association
8 (1) 1976, pp. 153-163,
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>.8. Environmental Variables and Second
Language Learning

Environmental factors have also been observed
to influence language learning. Since there are
neither universal definitions nor concensu@lly defincl
operational indices of environment, it will be defin-=c
for the purpose of this study as some specific stimull
at home or school, impinging upon the second languag:
learner to influence his achievement in second
language learning.

While both nativists and environmentalists
agree that language 1is ‘acquired in a social context,
and that differencés in linguistic performance exist
among groups and “‘individuals, the environmentalists
maintain thatenvironmental factors exert greater
influence ‘on language development (and achievement).
The rationale for this is that a child cannot learn

1

language in a vacuum. In addition, the currently

1. Goslin, D, (Ed.). Definition of the Social
Environment in Handbook of Socialization
Theory and Research, p. 61.
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-rocposed model for research on school learning is to
-ypothesize that learning is a function of aptitude,
=mvironment and instruction,

In second language learning, formal and informal
-nvironments were observed by Krashen (1976)1 to
-ontribute to different aspects of second language
competence, While informal environment affect
zcquired competence, formal environment.affect learned
competence,

Krashen contrasted two types 0f linguistic
environments he designated artificial or formal with
natural or informal environment, His delineaﬁion
of formal environment include the language classroom,
He however indicated how the classroom could be
utilized as a formal or informal environment for
second language-léarning, Informal environment
include the~home and the wider societal context, He

concluded that an intensive informal environment can

l. Krashen, D, Formal and Informal linguistic
Environments in Language Acquisition and
Language Learning, TESOL Quarterly 10 (2)
June 1976, ppe. 157-175,
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orovide both the adult and child learner with the
necessary input for the operation of the language
acquisition device.

Focusing upon social conditions that affect
language acquisition, John and Goldstein1 argued that
the learning of new verbal responses, pacticularly by
young children can be facilitated by a velative
invariance in the environment. They also said that
the learning environment determineS the quality and
quantity of word labels that\the child can acquire.

For example, working elé@ss children have little
opportunity of active verbal interacticn with their
parents and the child's acquisition of words with
shifting and complex referents will be impeded if the
required adult#child verbal interaction is
insufficient or lacking.

Th&~paper also posits that fhe child gains

practice in correctly identifying objects having the

1. Jchn, V.P. and Goldstein, L.S. The Socian Context
of Language Acquisition. Merril-Palmer

Quarterly, pp. 265-275.
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same name, while at the same time he develops skills
of use of verbal mediation. A crucial role is also
assigned to the availability of adult models to
participate in ongoing dialogue with the chilld in his
development of verbal mediation.

This has implications for second“language
learning. In second language learning, the
availability of adults to reinforece correct responses,
to serve as models can enhancevlearner's achievement.
Infact, Brooks (1969) 7 emphasizes the central
impertance in language.learning of adults to engage
the child in conversation, and to correct his speech,
because receiving immediate corrective feedback of
the language /ised enables the child to improve his
speech and\&xpand his vocabulary.

Of all the aspects of development subject to

envirenmental influence, language is highly sensitive

1. Brooks, N. The Meaning of Bilingualism Today.
Foreign Language Annals 2 (3) 1969, pp.
305-309.
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to environmental influen.::e.‘1 The social environment
can therefore be either a hampering or enhancing medium
in which language learning occurs. This is ngt
surprising because language, being a sociafq%ﬁstitution

is more dependent on the social setting<2§Z:Baps even

more than on individual personality ors.2

In a study by Deutsch (1965)1 \é/bbserved that
children who are reared in cu S?Hlly deprived homes
where the verbal environmenfsi¥ impoverished show

evidence of verbal and cdég:%ive retardation. Milner

(1951)“ alsc observe t subjects with high scores

=N

1. Majoribank ‘ky Environment as a threshold variable.
Jour f Educational Research 67 (5), 1974,

2. Stern HA. (Ed.). Language and the Young School
. Oxford University Press, London, 1989,

$ i47.,
3w QE} séh, M. ©Op. cit.

4, Milner,
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on @ reading readiness test came from home with
richer verbal environment.

Of all the environmebtal factors investigated
therefore, home environment was observed to,be very
influential on language learning. While\the
direction of the learning process is primarily a
function of the school, the degre& of the child's
proficiency in language learning,'is to some extent
a function of home environment. Verbal and cultural
level of the home influgnce' the development of verbal
qualities in the child which in turn affects
performance in lamguage learning. In subjects like
language and social studies, Campbell (’195‘1)1
declared that mo school factor could match the

strength Ofistudents' home environment.

1. Campbell, W.J. The influence of home environment
in the educational progress of secondary school
children. British Journal of Educational
Psychology XXII, 1952, pp. 89-100.
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In an investigation of the second language
proficiency of American college seniors by Carroll
(1971), reported by Krasheni, correlation was .found
between attaimnment and measures of time spentiin the
second language linguistic environment. “Subjects
test scores correlated significantly with the extent
to which the target language was used in their homes.
Subjects from homes where the terxget language is
hardly ever used had the poorest scores.

In another study by _ Hal€ and Budar (1970) they
remarked that with a rich intake environment provided
for the second langwage learner, extra classes are
not necessary. //he implication of this is that a
language stimOlating environment could enhance second

language learringe.

1. Krashen, J. Op. cit.
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In the Nigerian study by Adelusi (1980)1,
significant correlation was found between subjects!
nome environment and English Language achievement.
The scores of subjects from good environmentdl homes
(i.e. homes with culturally stimulating ©pjects, and
richer verbal environment) were higher\in the English
achievement test than subjects from\poor homes.

Of the specific aspects of-Home Environment
which influence language learnihg generally, and
second language learning, in particularly, Nisbet

(1953)2, Brooks (1969)3, Kifer (1977)% and

1. Adelusi, I.0,~"Home Environment, School Environ-
ment and-Achievement in English as a Second
Langdage. M. Phil. Thesis. University of
Ibadans, 1980,

2. Nisbet, J. Family environment and intelligence
in Educaticn, Economy and Society. (Eds,)
Halself, et. al.

3, Broocks, N. The Meaning of Bilingualism Today.
Foreign Language Annals 2 (3), 1969,
pp. 305-309.

4, Kifer, E. The relationship between Home and
School in influencing learning. Research in
the Learning of English 2 (1) 1977,
pp. 5-14. .
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tdelusi (1980)1 made some observations,

Kifer (1977)2 in his study identified three
zducational variables of the home as: the verbal
environment, activities in the home, and the
general culture level, Each of these could
influence the 1aﬁguage achievement of a childy "and
could also be a determinant of second language
learning achievement,

Nisbet (1953)3 hypothesized that the
environment of a large family which depresses the
environmental component of achild's test scores
would operate through the/limited amount of contact
between parent and child, It could also leads to the
consequential restric¢tion of the child's normal

language growth,

1, Adelugiy, 1,0, Home Environment, School Environment,
School Environment and Achievement in English
as a Second Language, M,Phil, Thesis,
University of Ibadan, 1980,

2., Kifer, E, The relationship between Home and
School in influencing learning.
Research in the Learning of English 2 (1),

1977, pp. 5-14,
3, Nisbet, J. Op. cit,
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The finding of this study corroborates findings
of other investigations that the degree of contact
a child has with parents, especially the mothzsr, the
quality of language model they provide for him,
their reinforcement of his speech activities,are
important determinants of his language and.cognitive
development.

Brooks (1969)T also remarked tHat the most
common circumstance in which ideal' bilingualism is
attained is the home because’)'the teacher-pupil
ratio is 1-1 and the period of exposure longer and
more intense'. The importance of the dyadic element
in first or second . danguage learning is also touched
by Brooks.

while mosSt.studies view home environment as an
important factor in second language learning and
achievement, Kawkes (’1975)2 found no positive

correlation between achievement in English as a

1. Brooks, N. The Meaning of Bilingualism Today.
Foreign Lanquage Annals 2 (3) 1969,
pp. 305-309.

2. Hawkes, N. Some Correlates of Success in
Second Language Learning in some Ghahaian
Primary Schools. African Journal of
Educational Research 2 (1), 1975.
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second language and linguistic continuity between
home and school.

Most studies reviewed therefore confirm that
home environment is an important factor of
achievemert in second language learning./ The
specific aspects of the home and the degree to
which they influence second languade achievement
however need to be carefully worked out.

-~

2. 9. Pedagogical Variables and Second Language
Learning

Pedagogical «variables have also been claimed
to have influence“on second language learning
generally, and/en each language skills in particular.

In_asséssing school variables, the following
level of-eonceptualization is suggested by Moos
(19790  the physical setting, the organizational
factors, the human aggregate, and the social climate.
All the four aspects influence achievement in second

language learning.

1. Moos, R.I. Evaluating Educational Environments.
Josey-Bass Publishers, San Francisco, 1979,
p. 6.
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In assessing the influence of different pedagogical
and social dimensions of school environment on students!
achievement while controlling relevant personal variables,
MeDill, et. al. (1967)1 confirmed that various dimensions
of the school have significant effects on students!
achievement in various subjects,

In a cross-national study by the IEAZ to investigate
predictive factors of achievement in English as a foreign
language, the following school factors were identified:
amount of time allocated to the‘study of the language,
perceived teacher competencej ) tfeacher's expertise, These
are however other school factors not investigated,

Though there is no.study claiming direct causal
relationship between classroom atmosphere and second

language achievement, related studies point to the fact,

l, McDilly et, al, Institutional Effects on the
Academic Behaviour of High School Students,
Sociology of Education 40 (3) 1967.

2. Lewis, E,G, and Massad, C,E, (Eds,) The teaching
of English as a Foreign Language in Ten
Countries - International Association for the
Evaluation of Educational Achievement,

John Wiley & Sons, New York, 1975.
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In a series of conference papers on Englisl:
Language Problems and Methods in Nigeria, one of the
'reasons adduced for students!' poor performance in
English Language includes inadequacy of materigs%g d
human resources for learning the language, ‘?‘

Seo

Inadequacy of qualified and experienced I

teachers, lack of specially prepared EﬁB;;%h text—
books to suit every geographically inguistically
different section of the countr§£§abe been identified

as Nigeria's problem areas i lish language teaching

and learning. He commentaé(zh'the inadequacy of the
texts in use in Nigerian hools which do not fully

reflect an awareness(a the wide linguistic diversity

of the country bé‘.\y authors,
RS
N
S
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to environmental influen.::e.‘1 The social environment
can therefore be either a hampering or enhancing medium
in which language learning occurs. This is ngt
surprising because language, being a sociafq%ﬁstitution

is more dependent on the social setting<2§Z:Baps even

more than on individual personality ors.2

In a study by Deutsch (1965)1 \é/bbserved that
children who are reared in cu S?Hlly deprived homes
where the verbal environmenfsi¥ impoverished show

evidence of verbal and cdég:%ive retardation. Milner

(1951)“ alsc observe t subjects with high scores

=N

1. Majoribank ‘ky Environment as a threshold variable.
Jour f Educational Research 67 (5), 1974,

2. Stern HA. (Ed.). Language and the Young School
. Oxford University Press, London, 1989,

$ i47.,
3w QE} séh, M. ©Op. cit.

4, Milner,
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3.3.4. School Environment Questionnaires

These instruments were subjected to the scrutiny

of several people who were engayed in the provision,

administration and consumption of secondary ation.
They include parents of secondary school s nts,
students, teacher trainers, educationa aluation

researchers, student teachers, c1a55(§>m teachers,
educational administrators. ‘&?5

Items that were consensuq<3§?;greed upon as
valid and reliable measure S?‘School environment
were therefore included ';\the final form of the
questionnaires, Thes€:9easures, incidentally, tally
with Moos'l sugges@weasures, and the global')'
measures of sch@x environment. These include
measures of ity and quantity of the human and
material <é§ urces available, the organizational

factizisébne measure which all concerned in the

1. Moos, R.H. Op. cit.
2.
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than a single isolated pedagogical variable is
most influential in Reading Comprehension is
understandable. It is only in a good school
with adequate and effective human and material
resources that a learner can acquire th -S;
adequate and relevant experiential b ound

which were observed to be vital 1@%

(and comprehension) achievement:\v/

Provision of books speaifically for learner's
reading is the most influéE}ial home environmental
variable on this sk11k§t> rovision of non-textbooks
specifically for laéfner s reading presupposes
parents that a:x\ scious of the importance of

books and re ng in English Language learning.



13.

14.

15.

16.
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At home your parents buy -
No daily newspaper
One daily newspaper

More than one daily newspaper

At home you speak Yoruba or any
other Nigerian Language -

All the time

sometimes %
Rarely/Never <:>§

Do your parents encourage&o
speak to them - \\\
Of ten

Sometimes <:>
Rarely/Neveg(\ .

When you spe glish at home, do

your paren ardian insist that
you speak ectly -

Ooft

Q@imes

rely/Never

A
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16. Major tvpes of English home-work given are usually:--
(i) Reading assignmenteee.-ccceeceeccccoecscscssscss

(ii) Written assignmente.ccecececes s B ¢ W
(iii) Speech and aural exerciseS.ccccoacoce 'é\....,
(iv) A combination of (i) and (ii)..... <thoo-oo.

l)oooo..ooo

(v) i combination of (i), (ii) and
17. Scudents' progress in English Lanés}ge is assessed:
(i) Everyday.aa..o.--...-o..-%oooo--..ce.......

(ii) Thrice a week........<:;?T;..................
(iii) Twice a weeKeeceeosoo S?ﬁ...,........o.........
(iv) Once a week.... :§g;{........................

(v) At examinatiiiﬁg;riod ONIYs sosseeieses & saesem

R
Q

S

S
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Wilkins (1974)1 remarked that the resources
:vzilable for learning the language are an integral
zart of the learning context because lack of
~=sources could impose restrictions on how and what
=== teacher teaches, It may also mean that the
->jectives set for pupils by the teacher canhot be
=ztained especially through methods that -would
ctherwise be most suitable,

Ciofarri (1962)2, in an articléaimed at
znalysing the importance of the prinhited word in
‘oreign language learning, stréssed the need to
crovide second language learners with adequate
library and reading facilities., He argued that
the written word has ultimate and immediate values
in language learning because constant reference to
previously learnt linguistic structures is

essential, and can only be furnished by the written

l, Wilkins, D, Op, cit,

2, Ciofarri, V, The Importance of the Printed
word in the Learning of a Foreign Language,
Modern Language Journal XLVI (7) 1962,

PP- 3I2-314I
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word. A student, he continued, can reslly begin to
master a language when he has learnt to increase his
skill by himself through reading.

Deutsch (1968)1, in a publication on the
relationship between cultural and material
deprivatiorn and language proficiency,\suggested that
since children learn to read by readinhg schools
must provide them with books they, can and will read;
and that every (school) activity must be geared to
developing the pupil's second language competence.
The matérial resources( available for second language
learning could therefore influence how effectively
and efficiently the language is taught in the school
context.

In a_Nigérian survey on English Language2
covering-all ranges of educational institutions it
was observed that lack of material resources for
effective English Language training constituted one

of the problems.

1« Deutsch, M. ©Op. cit.

2. Ford Foundation. Op. cit.
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In foreign language learning researches by
Piwsleur, et, al, (1964)1 they concluded that a special
factor which accounts for how well students succeed in
a language course is auditory ability, Components of
this are sound discrimination and sound symbol
association, This study corroborated an’ earlier study
in which Pimsleur (1962)2 obtained the result that pitch
discrimination was one student factor in second language
learning,

Observations made in subsequent studies indicate
that lack of auditory ability could arise out of learning
in a noisy and distracting classroom, since auditory
stimuli are particularly prone to what Deutsch (1964)3
called 'a tunning. out process!' which could lead to

inattention~during learning.

l, Pimsleur, P,, et, al, Underachievement in Foreign
Language Learning in International Review of

Agglied Linguistics 2 (2) July 1964, pp.

2, Pimsleur, P, Student factors in Languagé
Learning, Modern Language Journal XLVI (4)
1962, pp. 160-170,

3+ Deutsch, C4; Auditory Discrimination and Learning -
Social Factors, Merril-Palmer Quarterly 10,
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Of the human aggregate of school environment, the
teacher factor was observed to be influential in second
language learning, Teacher's level of linguistic and
communicative competence, expectation for her pupils,
attitude to pupils - all influence the learner's achievement
in second language learning,

Kester and Letchworth (19‘72)1 in a study of the
effects of teachers!' expectations on their/pupils'
achievement obtained the result that.teachers' expectation
of students' intellectual ability in English and Mathematics
does not affect students! achiévement, It must be noted
however that this study is #ery defective in its methodology.
The duration of the investigation was only 9 weeks, and
subjects were said tolbe'of average ability - the criteria

for arriving at subjects ability level is not indicated,

l. Kester, S,W, and Letchworth, G,A, Communication
of\Teachers!' expectations and their effects on
achievement and attitude of Secondary School
Students, Journal of Educational Research 66
(2) 1972, 0Oct,
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Seligman, et, al, (1972)l however observed that
how a child presents himself through speech may influence
the teacher's evaluation of him, It was also observed
that teachers considered voice and physical appearance
when rating students capability, These obviously ‘do
influence learner's achievement in the subject being learnt,
The expertise and experience of the teacher also
influence students' achievement in second language learning
because the qualities of the language teacher defines the
potential limites of his pupils‘'-acHievement,2

Teacher's lack of devotion3, incompetence caused

l,. Seligman, C,R, The Effects of Speech Style and
other attributes of teachers attitude towards
pupils, Language in Society, Vol, 1 (1)
April, 19Y2,

2, Wilkins, D,A, Environmental Factors in Learning
Second Lianguage Teaching and Learning,
BiTiIng & Sons Ltd,, Great bBritain, 197L.

3s Uzodinma, A, in Ubahakwe, E, (Ed,). Goals in
Lahguage Education in Nigeria, University of

Tbadan Press, 197 3.
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by inadequacy of training were also identified as
causes of Nigerian student learners' poor performance
in English Language. The teacher factor is therefore
important in second language achievement.

The learner's previous school language learning
experience is another school aspect whieh' influences
achievement in second language learning. The context,
content, and mode of previous language learning
influence present language learning achievement.

In listing out propositions which have direct
bearing on all languagé lYearning, ’I‘orrey1 stated that
the learning of one thing influences another, and
that previous leafning could hinder or facilitate
present learning.. The implication of this is that if
early or primary school second language learning is
perfect, «subsequent language learning is easier,

since«well learnt materials are better discriminated.,

1. Torrey, J.W. Second Language Learning in
The Learning of Langquage (Ed.) Reed, C.E.
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In a study by Saegert, et, al, (1974)1,
-orrelation was found between English language
proficiency and years of language study among
Zzyptian and Lebanese population at University level,
This indicates that students who have had previous
foreign language learning for more years dat -high
school level performed better than those who have had
fewer years of foreign language learning experience,

Some Nigerian based studies by Obanya (1973)2,
Adelusi (1980)3 also observed learner's previous
language learning experience as a factor of success
in second language learning,

Using a sample of students studying French in
some Nigerian Secondary Schools, Obanya4 found that

subjects! previOus’ language learning experience

l, Saegerty J, et, al. Language Learning 24 (1)
June 1974,

2, Obanya, PsA,I, Bilingualism and related factors
of success in foreign language learning,
Ph,D, Thesis, University of Ibadan, 1973.

3« Adelusi, I,A, Home Environment, School Environment
and Achievement in English‘as a Second Language,'’
Ungublished MePhil, Thesis, University of Ibadan,
1980,

L'». Obarlya, P.A.I. Ibid.
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;nfluence learner's achievement in foreign language
learning. He concluded that previous language
learning experience is an influential factor in
foreign language learning.

The Ford F‘oundation1 survey in Nigerialeven
claimed that the heart of the English_ d1anquage
teaching problem exists at the primary/level of
instruction because the quality aand quantity of
English language learnt in primary school, the level
of competence in English lamnguage skills which the
students are helped to develop in primary school,
would determine how well they learn English in the
secondary school.

The Nigerian studies corroborate findings in
developed countries, that learner's previous
language ‘experience influence achievement in second

language" learning.

1s Gwarzo, S. Ope cits
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Though the level of conceptualization of aspects
-f school environment and their measures differ in the
sarious studies reviewed, there is an agreement pn the
significance of the teacher factor, previous {danguage

learning experience and the general aspectrpf school

environment on second language learningachievement.

.10, Relationship between Studiés. Reviewed and
the Current Study

While many of the studieg reviewed show evidences
of thoroughness of execution, validity and reliability
of findings, certain flaws in the methodology,
underlying assumptions, and inferences exist in some.

For example,~the population sample in the studies
of Levine1 and Chopra2 were so limited that valid
inferences ‘could hardly be based on such a limited
study “in)the type of study conducted. Lukmani's samplc
consisted of girls only, though a mixed sample could

have made the findings more generalizable.

1. Levine, . Op. cit,

2. Chopra, . ©Op. cit.
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Various measures of school environment used by
McDill et al (196’7)1 were inadequate and not
comprehensive, McDill used the socio-economic
composition of the school as a measure of school
environment, another researcher used the degree of
intellectual climate prevailing in the schogl-as the
measure of school environment, Neither~of these is a
sufficiently composite measure of school environment,

A valid measure should include the physical structures,
the organizational set up, the/human and material
resources, It should, according to Wilkins, include
an observation of the physical facilities, resource
materials and those human actions which transform the
raw materials of input into opportunities for learning.

A valid measure of home environment should include
the process and-the status variables of the home, The
abnormal background of the home should also be
assessed.since this could also affect students!

achiévement, Abnormalities in the home include the

l, McDill, et, al. Institutional Effect on the
Academic Behaviour of High School Students,
Sociology of Education 40 (3) 1967,

N ————
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existence of physical or emotional disability affecting
any member of the family,

The underlying assumption in Hawkes' study that
his subjects were of equal intelligence is faulty, -
Generalization to the Nigerian context of findings
arrived at in other countries is inappropriate, There
is need for specific area studies to enable broader
generalizations on the issue to be made,

Though the studies reviewed deal with language
learning, foreign and second language learning, only
a handful are specifically on achievement in second
language learning, None’of thes studies reviewed
investigated each of the various language skills in
relation to achievement factors in second language
learning,

Many of’the studies in second language learning
were carried out from psychological and linguistic
perspectives while only a couple were from sociological
perspective though language is a social institution
'par excellence', Besides, some of the studles reviewed

were not exhaustive, empirical investigations of the
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achievement factor in foreign or second language
learning,

The present study will differ from studies
reviewed by identifying variables and subvariables
of some psychologicel, sociological, environmeéntal
factors which could enhance learners achieveméent in
each of the four basic language skillsy sp that
empirical evidence can form the basis.of second
language teaching programmes, Improvement on the
instrumentation of some of the\earlier studies
will therefore be made in the comprehensiveness of
the home and school environment measures, and the
test of English Language achievement specifically
designed for a Nigerian population,

The primarily sociological perspective of the
study, its focus on achievement in second various
language.skills in the second language, will be
innovations since the second language learner will

be the focus of the investigation,
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The Zocation of the study (Nigeria) is
also interzsting since almost all the studies
reviewed were carried out in Europe and America
thereby making generalization of findings-te
developing countries less valid becausé /the aims,
content and context of second languagesteaching

differ in these areas.,



CHAPTER THREE

RESEARCH METHODOLOGY

3.1.1. The Sample

Subjects consisted of 213 Form Ope/students
(115 boys, 98 girls) from selected, secbndary
schools in Ibadan. Their ages ranged from
10 to 18 years. The mean age was 12.02 with a
standard deviation of 0.98./)In terms of language
background, the sample was almost homoge%?us.
Only 132 did not speakYoruba as their mother
tongue.,

Form One was decided upon because home
influences_ /on\English language learning is more
‘manifestly potent at this stage of secondary

school ‘education than at any other.
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:.1.?., Teachers

Fifteen teachers were involved in the
investigation. These were the English Languagé
teachers of the classes investigated, who had\(to
help in completing Section C of the Schodl
Environment Questionnaire. The Vice=Priricipal of
cach scheool also had to help in completing
Section A of the School Environment Questionnaire,
This was to ensure accuracy ¢f~responses, and for
cross validation of students' responses to some

sections of the School Environment Questionnaire.

3.1.3. Schools

All the .schools in Ibadan were classified
on a prestige rating basis. The following mean
prestigescores were used in classifying the

schools:~-



- 206 -

2.50 - 3.00 : high prestige
1.50 - 2.44 : medium prestige

0 - 1.44 : 1low prestige

Table 3.1 below shows the number and type/of

school in each prestige class.

Table 3.1: Number and Type of Schools
in Each Prestige Class

Class Boys' | Girls! | Mixed Total
School |Scheol School

High Prestige 3 ] - 8
Medium Prestige 3 4 11 18
Low Prestige 4 - 8 12
Total 10 9 19 38

A selection of one in every four from each
prestige wating was made. This resulted in a total
of two boys' schools, two girls' schools, and four
mixed schools for investigation. An arm of Form One
which, in the opinion of all language teachers in
each school, was considered to contain children of

average ability was chosen. The total number of
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students in these classes was 213 (115 boys,
96 girls).

The rationale for the selection procedure was
to ensure a balanced representation of all secondary
schools in Ibadan.

A high prestige school was defined/as one
with the highest assigned scores on thé basis of
available facilities for subjects.taught, the qualitv,
quantity and stability of staffing, the moral tone
and reputation of the school, the general physical
appearance and location of the school, and students'
performance in external examinations, especially
WASCE .,

The rating.was done by Education Officers,
Inspectors ,of. Education, Student Teachers, Classroom

Teachers;. Parents, and some secondary school students.
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3l Instruments of Data Collection

The Instruments for collecting data on the

variables investigated in the study were:=-

el A Home Environment Questionnaire Appendix 2

In collecting information on subject's home
environment, an eighteen-item questionnaire designed
by the investigator was used, It was“designed to
elicit information about the process variables of
the home that promote English language learning =
that is, things that the home-does to promote English
language learning, These include the provision of
English books for learner to read, the encouragement
of learner to read. ©ften, and other conscious efforts
of parents to encourage English language usage in the
home,

Information about the status variables of
home-environment that promote English learning was
also requested on the questionnaire, These include
parental level of education, availability of language
promoting objects such as non-textbooks, newspapers

and magazines, television and radio in the home,
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Questions were also asked on the verbal
environment of the home - that is the language
stimulating activities in the home, and the extent
and type of English language use in the home, the
quality and degree of verbal interaction in the home,

Questions about the general standard of 1living
in the home such as the type of accommodation, the
labour saving devices in the home, and luxury items
in the family were asked, On the cultural level of
the home, the family's mode of relaxation or leisure
time activities, their attendance at cultural
activities were inquired about,

The questions have fixed alternatives to ensure
relevant responseg, and accurate scoring of subjects!

responses,

B Cels Socio~Economic Status Measure

In.measuring subjects! socio-economic status,
the global measure of SES* as well as two other

indices which were observed in earlier studies to be

¥ GSES - Socio=Economic=Status,
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reliable predictors of SES in the Nigerian context
were used, These are: mother's level of education,
father's educational level and incomel,

Questions on the three indices are incorporated in

the Home Environment Questionnaire (Questions-19 - 21)

o g School Environment Measure  Appendix L

The school environment questionnaire designed by

the investigator was designed to obtain information
about various aspects of thecschool, School environ=-
ment is not conceived of as{a single entity but pather
as consisting of a number of sub-environments, The
questionnaire is theérefore in five parts, The
characteristics of\staff and pupils; the average
ability level~opf./the school, the socio=economic=-

composition\©of the school, etc, all of which are

1, Adelusi, I,0, Socio-Economic Status and
Students!' achievement in the West African
School Certificate Examination, MJ.Ed.
Project Report, University of Ibadan, 1978.
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~own to affect students' achievement leve11’2’3’

-

m

taken cognizance of in the various parts of

-

i}

questionnaire.

section A - contains questions about the generad
aspects of school environment ineluding
- the location, physical structures,
available facilities for subjects
taught, quality, quantity. and
stability of teaching‘'staff, and age of
the school. This<‘section is designated
general aspect<{of School Environment
section. Infeormation required in this
section was supplied by the Vice-

Principal of each school.

1. Moos, KNt Op. cit,

2. Astinh, A.W. A Re-examination of College
Productivity. Journal of Educational
Psychology 52, 1961, pp. 173-178.

3. McDill, et. al. Institutional Effects on the
academic behaviour of High School students.
Sociology of Education 40 (3) 1967,
pp. 181-200.
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i=ction B - deals with the English-promoting aspect
of school environment such as the
school's participation in inter--school
literary and debating activites,
availability of well equipped liBrary,
etc.

Section C - was designed to obtain comprehensive
information about the cUprent English
language teachers of the classes
investigated. Information on their
qualification,“feaching experience,
teaching workload, attitude to their
English /Ianguage classes, their
assessment of their students English
language performance based on their
peérsonal opinions were asked. The
language teacher of the classes

investigated completed this section.
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Section E -
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sought information on subjects' previous
English language learning experience.
This section was designed to find out
the duration, content, and context of
subjects' primary school English
language learning experience. /)1t will
be assessed as a measure of\subjects'
previous English language\ learning

experience.

was to obtain inférmation about
subjects' currént English language
learning experience. This includes
their perception of their current
English” language class, class size,
skdX1ls taught. Items from Dada's

SPOSLAC !

are incorporated in this section.

1.

Dada’ As

SPOSLAC - Students' perception of seconc
language acquisition Context Questionnaire -
Ph.D. Thesis, 1976.

in
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To ensure accuracy of.information, Section A of
the School Environment Questidnnaire.was completed
by the Vice-~Principal of each school, while Sectlon
C was completed by the English Language teachers of

the classes investigated,

3e2elt  An Intelligence Test (See Appendix 5)

Though all students in the sample could be assumed
to be of comparatively equal intelligence on the basis
of their having passed the entrance examination,
written and oral interview, prior to their admission
into secondary schoolsy‘a more valid measure of
intelligence which had been standardized and found to
be reliable wasused on this level of students,

Twenty/items of the ACER Form M, non-verbal test
of intelligence developed by Taylor-Bradshaw was used,
The non-verbal test was used so that subjects with
language stimulating home environment, high prestige
schoolsywould not be at an advantage over subjects
from non-=stimulating language background and low
prestige schools., The use of the non-vyerbal form also

ensures that the verbal factor of subjects!
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intelligence is not tested, only the 'g' factor.
It eliminates the effect which English language
inadequacy might have on subjects who cannot speak

or understand English easily.

3.2.5. An Attitude and Motivation Scale
(See Appendix 6)

In measuring subjects' attitude—to, and
motivation for learning Englishgy™a\modified version
of Mary Dufort's Foreign Language Students' Attitude
Scale (FAS) by Beckley was“uSed. The instrument
is & ten-item questionnaire to obtain information
about subjects' attitude to English Language and
their motivation in“doing so. Subjects' response
on & five-point sC€ale ranged from 'very true' to
'untrue'. (Sdbjects' score on the five point scale
ranged fxom 50 for very favourable attitude and
motivation for 10 for very unfavourable attitude

and poor motivation.
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3.2.6. English Lanquage Achievement Tests (See
Appendix 7)

Subjects achievement was measured using an
achievement test designed by the researcher. Since
it was not possible to obtain English language
achievement tests standardized specifically on a
Nigerian sample of the level being investigated in
this study, one had to be constructed\by the
researcher.

The tests, designated "Adelwsi English Language
Achievement Tests" (ADELAT) ‘Cépsists of the
following four sub-tests:=

(i) Test of Aural Discrimination (ADELAT 1).

(ii) Test of Reading Comprehension (ADELAT 2).

(iii) Test of Vocabulary and Structure (ADELAT 3).

(iv) Test/of Guided Composition (ADELAT 4).

They were designed to assess what had been
learnt ©of\the English Language syllabus within the
classroom in the school system. The guidelines for

the test were as follows:-
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(1) The aims and objectives of English language
learning, as specified in the schools!
syllabi, and the national aims and
objectives of English language teaching to

form one of secondary school,

(ii) The common elements of the instructional
content* of English languagedin the schools

investigated,

(iii) Schools' records of work, indicating the
content covered with-students up till the

time of testing,

Since knowing 4 lahguage means being able to
speak it, read ity . write it; and understand it when
it is spoken and written the following skills were :
tested -~ Aupral Discrimination, Reading Comprehension,
Vocabularyvand Structure, Composition (Guided).
Other.rationale for testing these skills will be

diseussed in describing each subtest,
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3e2e6else Test of Aural Discrimination (ADELAT 1)

The rationale for testing subjects! agral

discrimination ability was that in Nigeria, errors
arising from inaccurate listening or slipshod
pronunciation constitute problems for learners of
English, Such errors can hinder or impair
intelligibilityl and understanding of English language.
Secondly; interference between the‘learner's
mother tongue and the second language is generally
believed to be a source of error\in second language,
learning, It is also a test.of.subjects' ability to
distinguish between sounds 0f words in English languagg
an area which is considered to be phonologically
problem areas for Nigerian learners of English, The
auditory discriminetion test used in this study
consists of twenhty-items, designed to find out
subjects! gability to hear accurately, to remember
sounds and to associate sounds with their written

forms accurately and rapidly.

1, Folarin, B, Problems in Students' English,
Journal of the Nigeria English Studies
Association 7 (1 & 2), Decs 1975, pe 2l.
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Subjects were expected to listen to three words
in a list, and to identify on their answer sheets

which of these they heard the tester pronounce.

3.2.6.2. Reading Comprehension Test (ADELAT 2):

A test of Reading Comprehension is dncluded in
the subtests because it tests other skills such as
the ability to read and understand.what is read,
ability to follow written instrictions, to single out
the required information from e list, and to make
inference from what is read. Positive and
sifnificant correlations _have often been found
between scores in Reading Comprehension, and total
scorés in English-Language achievement tests,

The currént test consists of two passages
(A and B) gf.about 150 words each, The vocabulary
contentsils suitable for the level being investigated
since they contain words which subjects must have
come across many times in their classroom and home

learning.
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There are five questions on each section and
answers to almost all the questions are contained in

the passages.

3.2¢6.3. Test of Vocabulary and Structure (ADELAT 3)
This was designed to test subjects! gbility to

use correctly the lexical items and grammatical forms
of English language which they have been taught, It
consists of 69 itgms, Items tested include: verbs,
gerunds, pronouns, adverbs, definite and indefinite
articles, participial phrases, prepositional usages

etc,

34246uls. Test of Guided Composition (ADELAT L) :

This was designed to tgst subjects! ability to
think in an orderly sequence, and to find and use
appropriate ‘¢onistruction and words in given contexts,
It follows the Cloze procedure which is said to be a

globaltest of English language proficiency.l

l, Lloyd, O, and Armstrong, R, An investigation of
the relationship between children's performance
in written language and their reading ability.
§S$zarch in the Teaching of English 8 (3),

.




- 221 -

Subjects were required to fill in blank spaces in a
guided composition frame, using appropriate and
suitable words. Each blank space required just one
specific and particular word to complete. The topic
was one that was familiar and of interest to subjects

at the level being investigated.

33 Validation of Instruments

3.3.1. The intelliaence testy Attitude and
Motivation Measure were all stamdardized instruments
which earlier researchers had.used in their
investigation of languade ‘learning factors. The ACER
Form M, non-verbal test of Intelligence was developed
by Taylor-Bradshaw, \and

(i) it was/specifically designed for a Nigerian

population of the level being investigated.

(ii) «-Bhe Taylor-Bradshaw Test® was found suitable

1. Taylor, A. and Bradshaw, C.D. The Development of
an Intelligence Test for use in Nigeria. West
African Journal of Education IX (1) Feb. 1965.
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by earlier researcherst in the area of

language learning, and was found to be reliable,

s Se Attitude and Motivation Measure

The Attitude and Motivation Measure had.also
been used by earlier researchers, and the‘instrument
is reported to have a reliability index of .84 using
the Cronbach-Alpha formula, English language was
substituted for the French language in the modified

version of the questionnaire,

30303 Socio=Economic-Status Measure

The Socio-Economic-Status measure was pre-tested
on a sample population consisting of sixty randomly

selected students in secondary and post-secondary

1, Beckley, S. A study of some significant criteria
for Drop-Out-in French in Sierra-Leone,
M.Ed, Thesis, University of Ibadan, 1976.
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institutions, and some adults, Items that were
observed to be superfluous or ambiguous were either
removed or modified, One of such questions was about
the annual income of parents, Most children had no
precise knowledge of how much their parents' annual
incomes were, Ranges of income were therefore listed
for respondents to answer to,

The three items which was consensually agreed
upon as valid indices of socio=€conomic-status in
Nigeria were: parental level of education, especially
the mother's educational level were incorporated in the
Home Environment Questiornnaire,

To ensure uninhibited and accurate responses
from respondents, in the study population, the
questionnairewwas answered under the guise of
anonymity,. though the investigator had carefully
numberéd the questionnaires to identify respondents,
and to enable easy matching with the ADELAT test

papers and other questionnaires administered,
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3.3.4. School Environment Questionnaires

These instruments were subjected to the scrutiny

of several people who were engayed in the provision,

administration and consumption of secondary ation.
They include parents of secondary school s nts,
students, teacher trainers, educationa aluation

researchers, student teachers, c1a55(§>m teachers,
educational administrators. ‘&?5

Items that were consensuq<3§?;greed upon as
valid and reliable measure S?‘School environment
were therefore included ';\the final form of the
questionnaires, Thes€:9easures, incidentally, tally
with Moos'l sugges@weasures, and the global')'
measures of sch@x environment. These include
measures of ity and quantity of the human and
material <é§ urces available, the organizational

factizisébne measure which all concerned in the

1. Moos, R.H. Op. cit.
2.
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evaluation of the questionnaire insisted should be
included was the school's usual performance in
WASCE,

The measures had to be subdivided into five
" gections for cross validation of some responses
such as the questions on staff turnover in-the

school,

Sedele The English Achievement Tests
(ADELAT 1 -~ L)

The content validity of the test was ensured
by taking the following steps:
(1) Test items were based on the common
elements.in the Form I Languagé textbooks
used in -@ll the schools; the schools!

record of work registers and school syllabi,

(i1)-English Language Test and examination
papers for the previous terms in each
school were also reviewed to note items
which students had been taught and tested

On,



(iii)

(iv)
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To ensure that students have learnt enough
of the syllabus content to make the test
meaningful to them, the tests were
administered during the tenth week of the
third term just before the end=of-yeanr

examinations,

The first draft of the tests were subjected
to the scrutiny of some senior colleagues

and academic staff in the Faculty of
Education, University of Ibadan, who are
either experts in' Language Education and
Evaluation, and ‘had used similar tests

in their investigations,

English Language teachers in the schools
investigated were also consulted to ensure
content validity and reliability of the tests,
All the teachers consulted are professionally
and academically qualified, and have had ovér
ten years of teaching English,

(v)Ambiguous, superfluous and irrelevant items

were then removed from each subtest before

the final versions were administered,
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(vii)
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After the administration of the tests in

their final form, subjects! scores in their

English Language examinations for the year

were correlated with their total scores in

the ADELAT tests, and a significant positive

correlation of ,62 was obtained,

The correlation coefficient for students!

scores in each subtest and the total score

in ADELAT were also obtained,

This is

tabulated in the table below, and indicate

Table 3

positive correlation between each subtest,

Correlation Between Total Scores in all English

Language Achiewvement Test and Each Language Skill

tested

\ADELAT | ADELAT {ADELAT | ADELAT iADELATOTg

D Y R S S SR [
ADELAT 1| 1,00 | 0,16 | 0,21 | 0,16 0wkl
ADELAT 2| 0,16 ! 1,00 | 0,58 042 0.68
ADELAT 3 | 0,20 |, 0.58 | 1.00 ; 0,50 0.89
ADELAT 4 | 0,16 | 0.42 | 0,50 | 1,00 0,66
ADELATOT | O.41 | 0,68 | 0,90 | 0,66 | 1,00 !

—t
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The degree of correlation between total scores in
the four subtests and each subtest is high, and
suggests a measure of validity of each subtest in
relation to the overall test scores., The
correlation between the variables is quite “high
and significant at the P = 0,05 level,{ The
validity of the subtests is indicated\by the high
correlation between the various subtests and total

scores in the whole test,

Zolie Data Collection

The instruments for\ the investigation were
administered by the researcher in all the schools
used for the study.. All instruments were
administered ©On.an assigned day in each school, and
the mode of administration was the same in all
schoolsy

Having explained the purpose of the study to
the staff and pupilg, the importance of completing
all tests and questionnaire was repeated to the

pupils,
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In limiting, to the barest minimum, social
desirability effect from subjects' responses to the
SES, and Home Environment Questionnaire, subjects
were asked to answer the questions anonymously,.
Code numbers, which corresponded with subjects'
names on the class register, had earlief been put
on each test paper and questionnaires ‘discretely.
This enabled easy matching of each-sSubject's test
paper and questionnaire responses.

In the School Environmént) Questionnaire,
Sections A and C were completed by the Vice-
Principal of each school"to ensure accurate
information.

The test was -@dministered by the researcher
about the same{ time on an assigned day in each of
the schools.

Instructions on other tests were carefully
read to subjects before the tests commenced. The
average testing time in all schools was about two

hours.
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Getting Sections A; B and C of the School
Environment Questionnaire filled was not easy,
because most of the schools had no readily available
information on the required data, Repeated'visits to
the schools was therefore necessitated(before
completed questionnaires could be obtained from some

Vice-Principals,

34D Methods of Scorifig

Since the average age' for secondary school
admission is between 'eleven and twelve years, and
the average age in the population sample was 12,02,
subjects who were twelve years or below had a score
of 2, while’/ subjects who were above 12 years had a

score of s
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In the intelligence test, the maximum score
-btainable was 20. The mean score was 8.94. A score
-f 1 - 7 was rated low, 8 - 10 rated average, and
11 - 20 rated high.

Maximum score obtainable on the Home Environment
guestionnaite was 53. Scores on every item; except
one, ranged from 1 to 3. A maximum score’of 26 was
obtainable on the status variables while a score of
27 was obtainable on the process‘“wvariables.

The mean score on the home,environment
questionnaire was 38.99. (A score above 40 was rated
high, 36 - 39 was rated fair, while 1 - 35 was rated
poor.

For the SES gquestionnaire, each item had a score
ranging from ¥ ~\3. The mean score for all items
was 6.18. «A-score of 7 - 9 was rated upper SES,

5 - 6 was rated middle, and scores below 5 was rated
low.

Since the schools had earlier been objectively
rated on several aspects, the emerging scores for
each school hardly differ from earlier rating.

se G Y=
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In Section A - General School Environment -

scores were awarded for each of the following:

(1)

Educational and professional qualifications
of all teachers in the school, teaching
experience of all staff, staff and head
teachers' mobility pattern and &requency

in the school, physical structures,

special subjects taught in“the school, and
other facilities available for subjects
taught. Each school)-score was dependent

on the quality and quantity of the items

listed above.

In Section B, sCores were assigned for the

quality and quantity'of English Language teachers in

the school. Their qualifications, experiences, and

length of stay in the school had various marks

awarded.

In Section C, scores were assigned for the

English language teachers of the classes investigated

- their experience, qualification, work load,

attitude to their students, and to the subject they

' teach.
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Section D has scores assigned for the quality,

-uantity and range of subjects' previous English language

—zarning school experience,

Section E had marks awarded for subjects' perception

-7 current English language classroom envirenment.

The scoring for each of the five aspects of school

=nvironment are tabulated below.

Table g

Scoring of Selected Aspécts of School
Environment Measured

Aspect of School : Mean i Good Fair Poor
Environment Score

A (SCENVIRA) 322,98 L22-710]1 179-386 | 180-20
B (SCENVIRB) 58.07 63-79 55-62 =50
C (SCENVIRC) 20.30 2L-28 20-23 16-19
D (SCENVIRD) 14.89 15-20 13-14 1-12
E (SCENVIRE) 46,93 48-59 L6-47 1-L45
TOTAL 461.914 | 500-877| LO1-499 | 320-40O0
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For the ADELAT, each of the subtests was
separately scored with a score of 1 for each item
correctly answered. The scores on each of the test
was summed up and the mean score was computed. The
mean score on all the subtests was 67.3. The total
marks obtainable on the ADELAT subtests was. 120,
Since the mean score was above 67, any score below
68 was considered poor. The table below/shows

detailed scoring of ADELAT subtests.

Table 5

Scoring of ADELAT* Sub-Tests

ADELAT Maximum Mean Scores | Scores Scores
Subtests Obtainable| Score | rated rated rated
High Average| Poor
ADELAT 1 20 10. 7 12-20 9-11 1-8
ADELRAT 2 10 435 7-10 4-6 4 (O
ADELAT 3 70 44,9 50-70 40-49 129
ADELAT 4 20 795 10-20 7=9 16
(e
TOTAL ON ~
ARG  UBTRdus] 120 - | €7:3 |90-120 6769 | d-6G 3
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3ebe Methods of Data Analysis

The following statistical analyses were used
in analysing obtained data: Pearson Product Moment
Correlation, Multiple Regression Analysis.

The mean score and standard deviation ‘for
scores on each of the dependent and independent

variables were also computed,

Pearson Product Moment Correlation was used to find

out the degree of correlation\between the independent
variables - achievement in English as a second °
language, achievement 9N each of the language skills

tested, and the independent variables investigated,

Multiple Regression: was employed to examine the
relative influéence of each independent variables on

the dependent variables,



CHAPTER FOUR

RESULTS

Results of the study in relation to the questions
which the study set out to answer are outliped in this
chapter, While some of the findings substantiate

earlier findings by other researchers, ‘(some differ,

Bsilie Psychological Variables and Achievement
in English as a Sec¢ond Language

The psychological varigbles investigated are:
Age, Intelligence, Attitude and Motivation,

As can be seen from Table 6, these psychological
variables, except Age, influence achievement in English
significantly, ~ It is observable from the table that
Age has negative correlation on achievement in English,
Of the psychological variables investigated, Attitude
and Mobtivation have greater influence on achievement

than _Intelligence,



w ga &

Table 6

Correlation Between Some Psychological

Variable and Achievement in English

Language

Variable Correlation
Coefficient
Attitude and Motivation Oo47
Intelligence 0.35
Age =~0.21

In the multiple . regression analysis also,

Intelligence as~a-factor of achievement in English

language«regressed farther from achievement than

Attitude and “Motivation, Age also had the highest

regression figure from English Language Achievement

than the other two psychological variables, as

indicated in the following table,
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Table 7

Relationship Between Psychological Variables
and English Lanquage Achievement

Psychological Variable Regression Ceegfficien=

Attitude and Motivation On>9
Intelligence 0.49
Age 0.78

The relative influence“of psychological variables
on achievement in each of the four language skills
tested was also the aim of this study. The following
regression and correlation coefficients in Table §

were obtained in relation to each language skill.
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Table 8

Intercorrelation Between Psychological
Variables and English Language
Achievement Sub-tests

Psychological ADELAT* ADELAT* ADELAT* ADELAT*
Variables 1 2 3 I
Attitude and

Motivation 0.18 030 0.43 0.29
Intelligence L B0 0.32 0.29 0.13
Age -0.02 -0.08 -0.20 -0.2l

The above table indicates that Attitude and Motivation
exert the greatest influence on Lexis and Structure (ADELAT =
while Intelligence exerts the greatest influence on Reading
Comprehenision (ADELAT 2).

In the regression analysis, a similar pattern is also

observable as illustrated by Table 9.



Table 9

Relationship Between Psychological Variables
and English Language Achievement Subtests

Psyghological Regression Coefficient

Variable ADELAT | ADELAT | ADEDAT |ADELAT
Rie - < 2 5 4

Attitude and

Motivation 0,54 0453 0.63 0.53

Intelligence 055 0,58 0.58 0.36

Age 0056 0061 0069 0057

Pedagogical Variables and English
Language Achievement:

In relation to the pedagogical variables
investigated;{ the relative influence of each on English

Language achievement is tabulated overleaf,
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4,2, Pedagogical Variables and Achievement in

English as a Second Language

Table 10

Correlation Between English Language Achievement

and the Pedagogical Variables Investigated

Pedagogical Correlation Coefficient with English
Variable Achievement Test
ADELAT | ADELAT |~ADELAT | ADELAT | ADELALOT
1 2 3 4

B 0.29* Q.12 0.15 0.01 0.18

C 0.13 Q.17 0.08 -0.08 0,02

D -0.01 -0.10 -0.03 0.04 -0.04

E: -0-11 0010 0005 0-05 0.0Z
SCENTOT 0.01 0.30 Qe27* 0.01 0.26*

. e
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Results in Table 10 indicate that specific
pedagogical variable influence specific language
skill more than any other,

While the general aspect of the school
influence achievement in Reading Comprehension and
Guided Composition most, the English promoting
aspect of the school (SCENVIRB) influencés
achievement in Aural Discriminationwmost,

On the Lexis and Structure sub-test, the most
influertial school variable is ‘the total aspect,
that is, the sum total of ,all aspects of the school
(SCENTOT), This variable)dlso has the greatest
influence on the total scores in all the English
Achievement sub-tests (ADELATOT),

Contributions/of. Sociological Variables to
English \Language Achievement:

Regression figures obtained for the school
variables and English Language achievement are

tabulated in Table 11 page 243,
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Table 11
Variable Regression with English Language
Achievement .
ADELAT ADELAT -ADELAT ADELAT_ ADELATOR
3 2 3 4
SCENVIRA 0.56 0.45* 0.64 043 0756
SCENVIRB 0.36* 0.58 0.67 0953 0.7%
SCENVIRC 0557 055 0.66 0.44 AT
SCENVIRD 0.59 0.61 DNG9* 0.57 0 79
SCENVIRE 0555 0.61 0.68 0.58 0.7%
SCENTOT 0.38 0459 0.62* 0.45 0.55%

In Table 11,~the school variables which correlate
most with achiéyement in each of the language skills
are also observed to have the least regression figures
from eachilanguage skill. The school variables which
have the“least regression figures from achievement in

each language skill are:-
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ADELAT 1 = Aural Discrimination - SCENVIRB*

ADELAT 2 = Reading Comprehension - SCENVIRA®*
ADELAT 3 - Lexis and Structure - SCENTOT*

ADELAT 4 =~ Guided Composition — SCENVIRC*
ADELATOT - Overall Achievement :

in all Skills SCENTOT*

Sociological Variable and English Language
Achievement

Socio-Economic-Status was/observed to have positi
influence on English Language ~chievement at significar
level. A correlationrecoefficient of OQEE; was obtainac
when the variable was correlated with English Language

Achievement.
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On the total scores for all the four language

subtests,

achievement than any other.

the variable has the greatest influence on

Table 12 indicates the

correlation coefficient obtained for the variable

and tBnglish Language Achievement.

4.3, Sociological Variable and Achievément
in English as a Second Language
Table 12
Relationship Between~Socio—-Economic-Status
and English Language Achievement
Varishie Correlation Coeff1c1ent with English
Language Subtests
ADELAT | ADELAT | ADELAT| ADELAT | ADELATOCT
o | 2 3 4
Se. Bel Ss @.16 0.29 052 0,39 0.54

Table 12 above indicates that Socio-Economic-Status

positively influences achievement in the test of

Lexis and Structure more than it influences other

subtests,

Its influence on the total score con all

the subtests is even greater than on each subtest.
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Lelie Home Environmental Variables and Achievement
in English as a Second Language

Several variables of Home Environment were
investigated in relation to achievement in English
Language., The relationship between achievemént and

these variables are listed in Table 13 gverleaf,

From Table 13, it becomes quite evident that

environmental variable of the home which most
influence overall achievement-in/English are not
necessarily the most influential on each language
skill,
The following veriables were observed to
influence each of the language skills most:-
Aural Discrimination (ADELAT 1) - HOMBAGRS*
Reading/Comprehension (ADELAT 2) - HOMBAGRM*
Lexis and Structure (ADELAT 3) ~ HOMBAGRL*
Guided Composition (ADELAT L4) -~ HOMBAGRP*

* HOMBAGRS -~ Parental insistence on child's use
of correct speech,

* HOMBAGRM ~ Provision of books specifically for
child's reading,
* HOMBAGRL - Type of Primary School attended,

* HOMBAGRP -~ Number of Deily Newspapers at home,
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Icble 13

Correlation Between Home Environmental Variable and English

Language Achievement

VYariable Variable Description Correlation Coefficient
ldentification
ADELAT ADELAT ADELAT ADELAT | ADELATOT

. 11 2 3 4
NOMB:.GRD Size of respondent's family 0.01 =007 -0.11 -0.06 -0.06
HOMBAGRE Position of respondent among children in

the family —0005 0015 0011 0013 0012
NOMBAGRF Type of accommodation -0301 0.0% 0.05 0.12 0.05
HOMBAGRG Degree of privacy for respondent at home =0.18 ~0e17 -0.13 -0.08 -0.19
HOMBAGRH Number of dependent relations in

respondent's home 0.03 0412 0.12 0.12 0,12
NOMBAGRT Communication in English at home 0.02 ~0.04 0.01 0.04 0.01
HOMBAGRJ Availability of Radio or T.V. in

respondent's home -0.04 0.08 0.11 0.10 0.07
HOMBAGRK Ownership of car(s) by the family -0,03 0.19 0.19 0.17 0.22
IOMBAGRL Type of Primary School attended d.0't 0.16 0.24 0.18 0.22
HOMBAGRM Provision of books by parents /spegifica- !

lly for child's reading 0.08 0.22% 0.21 0.19 0.21
HOMEBAGRN Number of non-textbooks in,the heme -0.06 0.11 0.16 0.10 0.14
HOMBAGRO Mode of recreation by the family -0.02 0.03 0.05 0.01 0.05
HOMIB GRP Number of Daily Newspapems,at home 0.08 0.15 D.e23 0.20* OQia? &6*
HOMAGRQ Use of English Languag€ at home 0.03 0,11 0.12 0,00 T 0,13
WOUMBAGRE Parental encouragement of child's

communication 0.09 Oe11 0.16 0.07 Qe 17
HUMBAGRS Parental insistencgévonichild's use of

correct speech G312 Oiaa1'?, 0.20 0513 0,24
HOMBAGRT Parental encouragement to read often 0.03 0.18 0.18 0.04 0.17
HOMDAGRU Parental help/with child's homework 0.02 0.11 0.05 0.09 0.08
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On the overall scores in English Language Achieve-
ment, the total process variables is observed as
exerting greater influence than the status variables.

This is illustrated in Table 15 overleaf.

Table 14

Correlation Between English Languagé/-Achievement,
the Process and the Status Variables of the

Home
VARIABLE CORRELATION COEFFICIENT
ADELAT ADELAT ADELAT | ADELAT | ADELATOT
1 2 3 4
STATUSV 0.05 0.15 0.14 017 0 9z [l
PROCESSV 0.08 0=:31* 035~ 0 PRk | 0s235%

In £inding the relationship between English Lcn(uag'
Achievement and the psychological, sociological,
pedagogical, and environmental variables investigated,
the following correlation and regression coefficients

in Table 16 were obtained.
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Table 15

Relationship Between Variables Investigated

and English Language Achievement

Variable Correlatiion Regression
Coefficient Coefficient
Intelligence De55 0439
Attitude and Motivation O 47 0445
Age -0,20 0,78
Socio=Economic~Status 0.54 0.49
School Environment 0.26 0.56
Home Environment 0430 0.52

As can be seen.from Table 15 above, Socio-Economice

Status has the greatest influence on English Language

Achievement. while Age has the least influence on

achievement,
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The relative influence of the psychological;
sociological, pedagogical and environmental variables
on achievement in each of the four language skills
tested was also investigated, Table 16 below -shows

the results obtained,

Table 16

Relative Influence of Variables Investigated
on the Language Skills Tésted

Variable Correlation Coefficient with
Fnglish Language Tests
ADELAT ADELAT § ADELAT | ADELAT
1 2 3 L
Intelligence 0,20% 0,32% 0429 0.13%
Attitude and
Motivation 0.18 0,30 0.43 0,29
Age -0,02 ~0,08 =0,20 |=0,24
Socio-Ecenomic~-Status 0.16 0.29 0.52*% { 0,39*%
Home BEnvironment 0,01 0s27 0.29 0.22
School Environment 0,01 0,30 0.27 0,10
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Table 16 shows that Intelligence has the
greatest influence on Aural Discrimination
(ADELAT 1) and Reading Comprehension (ADELAT, 2)
while Socio-Economic—étatus has the greatest
influence on Lexis and Structure (ADELATY3) and

Guided Composition (ADELAT 4).
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Summary of Results

Psychological, Sociological, Environmental and
Pegagogical factors influence achievement in
English Language generally, and some specific
language skills.

Of the psychological variables, the Attitude
and Motivation measure is more closely related
to English Language Achievement than
Intelligence and Age.

Age had a low negative correlation with
English Language Achievement.

In each of the(four language skills tested,
Intelligenceé“exerts a greater influence on
Aural Discrimination than do Attitude and
Motivation.

Age ‘had a very low (-0.02) negative correlation
wiith Aural Discrimination.

In Reading Comprehension, Intelligence had a
greater influence on English language achieve-

ment than the other two psychological variables,
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Achievement in Lexis and Structure was influenced
most by Socio-Economic-Status,
Socio-Economic~Status also has greater influence
on achievement in Guided Composition than other
variables investigated,

Age ﬁas low negative correlation ond{aehievement in
all the four language skills testedy

Of the pedagogical variables, the total aspect of
the school (SCENTOT) influenee total achievement in
all the subtests combinedsy '
The General Aspecf of“\Sc¢hool Environment seems to
exert greater influence on total achievement in
English Language than each of the other school
aspects,

In relation~to each language skill the English
Promoting Aspect of the School (SCENVIRB) seems to
influence Aural Discrimination more than other
skillls tested,

Achievement in Reading Comprehension and Guided
Composition were also found to be dependent on the
general aspect of the school (SCENVIRA) than on any

other variable,
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15.

16.
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Socio=Economic-Status (SES) was observed to
influence achievement in Lexis and Structure
positively with a high correlation figure of
(0.52).

The influence of SES on Lexis and Structure

is however less than its influence on total
achievement scores (ADELATOT) in English
Language, It has a correlationtof (0,54) with
ADELATOT,

The most influential environmental variable on
English Language Achievement (ADELATOT) is a
sum~-total of all the Process variables

( PROCESSV) ,

In the language skills, Parental insistence on
correct speech had the greatest relationship
with Aural Discriminatiop.

In Reading Comprehension, Provision of bBooks
specifically to encourage child's reading

influence achievement more,



19,

20,
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22,

23

The Home Environment variable with the hizhest

14

relationship to achievement in Lexis and Structure
is (HOMBAGRL) - Type of Primary School attended,
The number of available newspapers in the home was
observed to be the most influencing Home Environ-
mental variable on Guided Composition,
The relative influence of all the variables
investigated on English Language Achievement
yielded the following rank order of relationship:

(1) Socio-Economic~Status

(2) Attitude and Motivation

(3) Intelligence

(4) Home Environment

(5) School Environment,

Age had a negative correlation and yielded the
highest regression coefficient with achievement

in English,

In the specific language skills, Intelligence

had the greatest influencg on Aural Discrimination
and Reading Comprehension, while Socio-Economic-
Status has the greatest influence on Lexis and

Structure and Guided Composition,



CHAPTER FIVE

DISCUSSIONS AND RECOMMENDATIONS

This chapter discusses the results of the study,
and makes suggestions for further research,

The conclusion arrived at from results- obtained
is that while overall achievement in English Language
is influenced by psychological, sociological,
pedagogical and environmental factors, the most
influential factor is sociological, In the specific
language skills the influential factors on each skill
differ,

Overall Findings in (Relation to English Language
Achievement

G 1 M Sociological Variable and English
Language Achievement

Of all the variables investigated, socio-
economic~-status seems to have the greatest influence
on overall achievement in English Language, This is
followed by Attitude and Motivation and Intelligence.
Some pedagogical and Environmental variables also have

significant positive correlation with achievement,
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Socio=economic=-status as a vital factor of
achievement in English is consistent with the findings
of earlier researchers,

Achievement in English language learning is
obviously class-based at the level investigated, One
of the explanations for this is that the pattern of
upbringing among the lower socio-economic class parents
limits active verbal communication.between children and
adults, and this is a limiting factor in language learning,
The cultural expectation in most homes is that children
should not engage in active verbal communication with
adults, Children are meant to listen and not to be heard
often, The middle-class or highly educated parents however
sometimes encourage or rather allow more verbal
communication ‘with their children,

The grim-economic realities of the poor home
often result in the poor learner having only his
textbooks to read at home while the middle class
learner is exposed to more books and more English
reading at home, This makes for continuity in the

English language learning of the middle class learner
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while the lower class learner may even unlearn what
he has learnt at school because of conflict or rather
difference between the language of the home and that
of the school,
One related advantage of socio-economic-status
in terms of second language learning is that tl2
middle class child has a greater opportunity of attending
a good primary school, Attendance at a good primary
school also ensures his admission.into a high prestige
secondary school which has better-human and material
resources for English language learning, It is not
surprising then that the deficiencies in language
learning occasioned by conditions in his home situation
are hardly rectified by the school he has to attend,
One researcher in fact noted the feclizg of
alienation and rejection usually féced by those
students from lower socio-economic homes who come
into contact with English for the first time at
school, These are usually students from low socio-~

economic-status homes, or from rural backgrounds,
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Such students usually approach school1

with a
consciousness of low regard from teachers, and a
feeling of hopelessness about the school which forbids
them to use their local dialects at all times, < Their
background therefore puts them at an initial ) disadvantage
and continues to reinforce this disadvantageous position
in English language learning,

Socio=-economic-status as a vital achievement
factor in English Language learning is therefore valid
because it'determines the learner's experiential
background, quality of English language learning context

and content, degree of language learning stimulation and

reinforcement that are available to the learner,

l, Torrey, . J.W. 'Second Language Learning® in
Reed, C, (Ed.)s The Learning of Language,
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Sedets Psychological Variables and English
Language Achievement

Intelligence as an influential factor of
achievement in English language learning is also
confirmed by this study, Intelligence is also known
to be partly hereditary and partly acquired because
nature sets the limits of an individual's intellectual
potential but nurture determines how ngar’ to that
potential the individual would get.

While innate intelligence cannot be improved
upon, the 'g! and the 'v' factors can be considerably
improved upon by providing the learner with stimulating
and culturally enriched environment, Intelligence is
multi-dimensional, therefore, the verbal factor of
intelligence, Which is related to language learning if
well developed, ‘can help the second language learner to
exploit more.successfully what he has learned of the
language,

For“instance, a learner with just an average
innate intelligence level, reared in an educationally
and linguistically stimulating environment would
achieve more in Eﬁglish language learning than a

learner with high innate intelligence, nurtured in
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a linguistically and culturally deprived environment,

Attitude and Motivation as factors of achievement in

second language learning are upheld by this study.

Favourable attitude towards English Language is

found to correlate with achievement test scores at a

statistically significant level, This finding.does

not differ from some earlier researchers™ findings,
Attitude, defined as an enduring ‘erganization

of belief around an object or a situation, predisposing

one to respond in some preferential’ manner, could be

situational or generalized, It is learned, and develops

within a frame of referencegq The language teacher,

his method, attitude to students, his use of the textbook

within and outside the classroom are all within the frame

of reference of second language learning. A student who

likes or dislikes any or some of these could generalize his

attitude to.most or all of these and therefore

achieve highly or poorly in English language, The

cognitive aspect of his attitude therefore leads to

the affective component and consequently to the

evaluative component = that is the acting out his
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attitude, which could enhance or depress his
achievement in second language,

Experienced classroom teachers know the truth of
this statement, Students in some classes eagerly
look forward to the lessons of some teachersj-do return
assignments to such teachers on time and participate
actively in class, Teachers have observed that this
helps the process of instruction, and:.improve students!
performance, In the teacher speeific aspect of the
questionnaires on School Environment, most of the
teachers claim that students’poor attitude (lack of
interest) in English langlage was one of the reasons
why their students do not perform well,

Age does notwseem to be a very significant
achievement factor in English language '~~~ring at
the secondary’ school level, in a second language
situation,  In the current study, it has a low negative
correlation (~0,20) with English language achievement,

This finding lends support to the fact that
varrying degrees of competence among learners of
same age are possible when other factors like

motivation, attitude and instructiongl methods are
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controlled, Even Seliger1 who claims that children are
better than adults in second language acquisition,
agrees that in achievement, performance varies if
some factors are controlled, In second language
learning therefore, no matter the learner's age, his
cerebral capacities will determine what he ‘can learn
of the structural and lexical items of the‘language,
Achievement in the phonological system in the second
language may, however, be lesser for the adult learner
than the child learner.i

Specifically, in the Nigérian context, the
negative correlation betweén age and achievement in
English can be explained by the fact that since the
1970s, those who begin their secondary school education
later than the-age of twelve are mostly iie less
intelligent or/the unlucky learners or lcarners fron

materially“disadvantaged and hackward homes,

1, Seliger, H.W, Implications of a Multiple Critical
Hypothesis for second Language Learning -
Ritchie, W.C, (Ed,) Second Language Acquisi=
tion and Research, Academic Press, New York,

1 .



- 264 -

S.1.3. Pedagoqgical Variables and English
Language Achievement

Of the pedagogical variables the total scores on
all aspects of the school (SCENTOT) influence achieve-
ment in English more than any other aspect considered.
This is a confirmation of the fact that in{a.school
where all the pedagogical aspects are fayvourable,
achievement in English is likely to be higher than in
schools where only one or two specific aspects are
favourable in terms of English ‘Language learning.

The '"general aspect of.the school environment"”
was the next influential.variable on English language
achievement, with a positive correlation of 0.25.

This finding is not surprising since high prestige
(good) schools,«as defined within the context of
this study is)sure to attract teachers who are
academically and professionally qualified, as well
as students from high socio-economic-background.
Moréover, staff turnover in such schools is likely
to be low. In a school where stability, quality of
staffing, and the availability of material resources

to enrich the school's language programme are ensured,
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enhanced English Language achievement is almost a
certainty.

The teacher aspect of the school which had
positive correlation with English Language Achievement
is a vital point for consideration. The Foxd
Foundation Report cited earlier even remarked that the
heart of English Language teaching programme in Nigeria
lies in the teacher factor, since the primary school
teachers are responsible for ‘the’ first critical years

of English Language learning din Nigeria.

* Two of the schools used for the study (St. Anne's
and Government College) are reputed, by every member
of the-Nigerian society, to be of high quality. For
several decades, failure in English Language at the
West-African School Certificate was a rarity.
Attendance at the school was believed to be an
automatic guarantee of passing English Language in a
good grade.
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This finding has earlier been supported in a
cross-national study of English as a foreign language
in twenty-one countries, is confirmed by this study.
Teacher's qualifications, perceived competence, his
temperament, his dedication to his subject and. pupils
could go a long way to enhance their achievement in
second language learning.

A teacher with sound experience ‘@nd expertise is
likely to tailor instructional content and context
to suit learner's ability and need. Since order
presentation of instructional content aids students'
memory a good teacher would be methodically sound.

A dedicated and non-temperamental teacher not only
increases students! interest in his subject, he
enables them to look forward to every second language-
lesson as a worthwhile experience.

The “English promoting aspect of school environ-
ment. is possibly dependent on the language teacher's
conceptualization of his teaching task. A language
teacher who is experienced and industrious enough
would know that continuously promoting practice in

second language use outside the classroom is a vital
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and necessary complement to classroom instruction.
Just as bilingualism cannot be achieved in the class-
room, so also is it impossible to achieve language
proficiency through classroom teaching alone. ~.There
must be plenty of inter and intra schools language
promoting activities to stimulate learners,; to give

them more practice in what they learn In'the classroom.

5.1.4. Environmental Variables and English
Language Achievement

The environmental factor which was once considered
less significant in second language learning is observed
to be a vital achievement factor. Of immense
significance to achievement in second language learning
is the home. .Its importance in English Language
achievement! is confirmed by this study, and -
corroborates the researcher's earlier findings in
previous  studies earlier reviewed.

Of the variables of the home which were
investigated, the following were observed to be

influential on English Language achievement.
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(i) number of daily newspapers available in
the homej;
(ii) parental encouragement of child to
communicate;
(iii) provision of books for child's reading;
(iv) parental insistence on correct speech;

(v) parental encouragement to read often.

These findings lend support to the-fact that the
home can do much to enhance learner's achievement
in English Language learning.

The number of daily newspapers available in
the home as an English promoting factor is not
surprising because-all the National Daily Newspapers*®*,
and the major States Newspapers** are published in

English.

“ The Daily Times.

** The Daily Sketch, The Observer, The New Nigeria,
The Daily Herald.
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The highly positive correlation of this variable
with English Language achievement test scores is not
surprising. An earlier finding by the researcher'l
found positive correlation between English language
achievement in the West African School Certificate
Examination, and the number of good daily ‘newspapers
available in subjects' homes.

The potentiality of newspapers in influencing
language learning is realized ‘by educators and
students alike. Students dre aware that reading
newspapers 'increased the amount of time they spend
in outside reading'z, and helps them to develop
certain language habits and skills such as increased
attention and concentration span while reading,
reading to obtain information, improved vocabulary,
and interest in reading. It also exposes students

to various styles of writing.

1« Adelusi, IL.0. Op. cite.

2. Haefner, J. The Daily Newspaper in the school
curriculum, University of Iowa, 1967, p. 35.
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There is a note of caution however, that unless
there is less journalese and balaneced reporting in
newspapers, they may do greater damage, not only to
children*s mental, moral, and intellectual develop-
ment, but to English Language learning and ‘subsequent

achievement.

5.1.4.1. Parental Encouragement to Communicate

The highly positive correlation of this variable
with English achievement test scores highlights the
importance and necessity for active verbal
communication between c¢hildren and their parents or
other adults, because it enhances language develop-
ment and competence. Vocabulary expansion, practice
in the use of wvarious language structures, and
confidence in language use are also outcomes of
actively engaging children in verbal communication.

A’ ' link between language development and concept

formation has been observed by earlier researchers.
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A child who has had much practice in the use of
language would have better conceptual development
than one who has not, Second language learning
becomes easier for the learner whose conceptual
development is higher, He is able to associate
words in the second language with concepts alrecady
acquired, His performance and achievement are likely
to be better than that of a second 1larnguage learner
who has learnt or developed fewer'\concepts,

Where parents encourage~ac¢tive verbalization in

the child, he is able to werbalize his experiences,

Sedsllale Provision of"non-text Books for
Learner's Reading

One of the indications of the cultural level of a
home is the @vailability of books, the quality and the
quantity. A culturally and educationally stimulating
-environment is a condition for language development
and achievement, This is a particularly relevant
point especially in a context where all of the books
published are in the second language, Surrounding

children with books encourages them to read,
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The greater the number of books and the wider the
diversity of subjects treated in each volume the better
because children have varying interests.

Having various books at home to read encourages
the child to read to obtain information, to_process
information, to supplement or complement School
learning, and to enrich his mind. Competence in
reading is also made possible if children have books
to read easily, and reading competénce improve stands
performance in many subject areas, especially1
language. Through extensiveé reading, students can
acquire the speed and skill they need for practical
purposes, especially!| for passing the West African
School Certificate ‘examinations. Extensive reading

also raises the level at which the mind can function,

and give form and meaning to the data of experience.2

1. Berger, A. An I.E.A. Reading Study - A Review.
Research in Teaching of English, 8 (1), 1974,
pp. 27-39. '

2. Bright, J.A. and McGregor. Teaching English as a
Second Language. Longman, Lowe & Brydone
Publishers Ltd., England.
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5.1.4.3. Parental Encouragement to Read Often

Industriousness as a factor in second language
learning or any learning is obvious. This finding

1 finding that assiduity is a

confirms Politzer's
factor in second language achievement. The need for
second learners continuous application of.their time
to reading in the second language is also implied.
Afterall, reading is the key to all other school
1earning.2

Other interesting findings of the study worth
commenting about is the correlation at no
statistically significant level between communication
in English at home and ELAT scores. In most Nigerian
homes, English is .not the language of normal
interaction, “Even in homes whwere both parents are
proficient\in English, it is not used all the time.

Furthermore, the spoken form of English used in
homes“would hardly be expected to conform to textbook

form, correctness, and precision.

1. Politzery . 0Opes cit.

2. Torrey, J. Ops eits
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Where English is taught as a skill in which
oral and aural habits aré,the only skills to be
acquired, the use of English at home might help
students considerably in classroom work in'that
language. In Nigeria however English is taughtin

secondary schools with the primary aim of €nabling

students to 'decode' and understand their textbooks.

5.1.5. The Findings in Relation te Specific
Langquage Skills

Aural Discrimination (ADELAT{ 1)

Of all the psycholeogical variables, intelligence
seems to have the greatest influence on aural
discrimination while age has the least influences
The correlation of this variable in relation to the
skill can be explained by the fact that auditory
discrimination depends on the ability to receive
and process information through the ear, and
that achievers in foreign language learning were
observed to be ear-minded while underachievers were

4

observed to be rather eye-minded. While an

1. Pimslkeur, P. €t. al. Op. cit.
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intelligent learner learns equally well by being
both ear and eye minded, less intelligent learner
would only learn well through one modality
preference - ear or eye.

Another possible explanation is that language,
according to Torrey1 has various manifestations in
performance, and these include understanding spoken
and written materials, and transfer of /skills. An
intelligent learner who is skilfwul ‘in reading and
writing is therefore able to listen carefully.

The pedagogical variable, that appears most
influential on aural discrimination is the English
Promoting Aspect. An explanation for the correlation
of the variable (SCENVIRB) with this language skill
is that participation in intra-school and inter-
school debates, symposium, and speech-making enables
the learnmer to train and improve upon his auditory

ability, particularly aural discriminatione.

1. Terrey, J. Op. cit.
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It is necessary to note that some aspects of the
school have negative correlation with aural
discrimination. This is indicative of the fact that
no matter how favourable the current classroom
learning situation is, there is need for adequacy of
ear-training for learners through the use, of Language
Laboratories, promotion of listening activities -
debates, talks between schools and within schools.

Of the home environmental variables, parental
insistence on child's use of correct speech seem to
have the greatest influence on aural discriminatione.
The positive correlation’ of this variable with aural
discrimination at significant level is not surprising
because parents who are particular about the
correctness of'.their child's speech are obviously
parents who take active interest in his activities
and speech-development. The insistence is also
positive reinforcement and encouragement for speech
precision and development. Training in correct
speech obviously involves training of and improvement

of the child's auditory ability.
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501.5.1. The Findings in terms of Reading
Comprehension (ADELAT 2)

The most influential psychological variable on
Reading Comprehension, from the result of this  study,
is intelligence. The explanation for the finding is
primarily that competence in this skill prequires a
combination of abilities.

Reading, according to Harris is “'a large number

1 which

of interrelated skills'
involves all the higher mental
processes of recall, reasoning,
evaluation, imagining, applying
and problem solvingz.
Reading Comprehension therefore requires a combination

of the abilities to read and understand, to respond to

to written dnstructions, to single out the required

1. Harris, .  How to Increase Reading Ability in
Unoh, S.0.: The Reading Difficulties of
Students in a Nigerian University. University
of Ibadan, Ph. D. Thesis, 1972.

2. Unch, S.0. 1Ibid, p. 6.
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jnformation. An adequate knowledge of vocabulary and
the ability to make inferences from what is read are
also required. It is not surprising, therefore, that
high intelligence is an advantage in Reading
Comprehension which requires academic rather ~than
interpersonal communication skills in language.1
Cf the pedagogical variables, the general aspect
of School Environment was observed to. be most
influential on Reading Comprehension. This is an
interesting finding since the general aspect of the
school includes the physical facilities, the
organizational factor, and the human aggregate. A
favourable general aspect of a school presupposes
the availability of adéquate and high quality
physical and human resources for subjects taught.
This aspect therefore includes well stocked and
spacious JQlibrary, regular, qualified stable staffing,

and a good social climate. That all these rather

1. Geneese, F. The Role of Intelligence in Language
Learning. Language Learning 26 (2) 1974,
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than a single isolated pedagogical variable is
most influential in Reading Comprehension is
understandable. It is only in a good school
with adequate and effective human and material
resources that a learner can acquire th -S;
adequate and relevant experiential b ound

which were observed to be vital 1@%

(and comprehension) achievement:\v/

Provision of books speaifically for learner's
reading is the most influéE}ial home environmental
variable on this sk11k§t> rovision of non-textbooks
specifically for laéfner s reading presupposes
parents that a:x\ scious of the importance of

books and re ng in English Language learning.
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It must be realized that if learners
have the opportunity to read much
simple materials, they soon develop
considerable speed in understanding
what is read...... they recognize
relatively large units at each
fixation of the eyes.1

The ultimate and immediate value of “the written word

in second language learning is that a learner can

really begin to master a language when he has learnt
to increase his skill by himself through reading.2

Though socio-economic-status does not have the
highest correlative coefficient with Reading

Comprehension, it{ still had a higher correlation

coefficient than many of the environmental and 2

1. Gray,-W. The Teaching of Reading and Writing
in H.O. Tomori - An Investigation into the
Standards of Written English of Final Year
Pupils in some Western Nigeria Primary
Schools. University of London, M.A. Thesis,
19635 pe 99¢

2. Ciofarri, V. The Importance of the Printed Word
in the Learning of a Foreign Language.
Modern Language Journal XLVI (7) 1962,
pp. 312-314.
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pedagogical variables investigated. A possible
explanation for this finding is that socio-economic-
status could be a vital determinant of the quality
and quantity of material, emotional, intellectual
and attitudinal patronage for effective second
language learning that a learner receives .to.enhance
achievement in skills relevant for Reading

Comprehension.

5.1.5.2. The Findings in Relation-to Lexis and
Structure — (ADELAT 3)

Of all the variables «investigated, learners'
Primary School English Learning Experience had the
highest correlation coefficient with achievement in
lexis and structure. This is followed by socio-
economic-status, attitude and motivation, and the
type of primary school attended.

These variables are closely interrelated. The
achievement of the Nigerian learner of English in
the later years of learning i.e. at secondary school
level depends on how well he has learnt English in

the primary school. If the content and context of
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English Language instruction, and the organizational
factor in primary school were favourable, then learner
would be well grounded in English in terms of necessary
adequate lexical and structural items to cope with
further language learning at secondary school level.
Socio-economic-status is invariably a vital
determinant of the type of primary schoel a child
attends, and this determines the type“and quality of
English language learning to whith.he is exposed at
that level. Since the quality of primary school
attended determines the quality of staffing and
equipment, and the différentiation of English learning
experiences to which a“learner is exposed, it is
reasonable to say’ thaet socio-economic-status,
continues to reinforce achievement in English. It
must be notéd too that vocabulary acquisition and
expansion.can be enhanced or impoverished by learner's

socio-economic-status because vocabulary is
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a complex inventory of all the
ideas, interests and occupation
that take up the attention of

the community.1

What has not been experienced, even vicariously, will
not be labelled at all because there has been no need
to do so. While receptive or passive wocabulary
reflects the whole range of users' experience,
expressive and active vocabulary reflects the range
of familiar experience. The.range of a learner's
experience, by virtue of <his social class membership
therefore determine thedrange and quality of his
acquired vocabulary.

The variety of structural items to which a
learner has been exposed in the primary school and
the home would also determine his achievement in the

test of structural items.

1. Edwards, A.D. MAanquage in culture and class.
Heinemann Educational Books Limited, London,
19765t AL -
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5.1.5.3. Findings in Relation to Guided
Composition - (ADELAT 4)

Of all the independent variables investigated
in this study, socio-economic-status had the greatest
influence on achievement in Guided Compositiens The
next most influential variable on Guided Composition
was Attitude and Motivation. The pedagogical
variable which seem to have the greatest influence
on Guided Composition achievement.is the general
aspect of School Environment (SCENVIRA).

While the total aspects of the home influence
Guided Composition achievement, the number of daily
newspapers made available in the home appears more
influential on achievement than all other variables
of the home.

One of the explanations for the findings is

that writing is a social acti. It is also a total

1. Mina Shaughessy. Errors and Expectations (New York?}
Teachers' College Press, 1978), p. 44 in
Okunubi, J.0. Interrelationship of Listening
Comprehension and Errors Among Secondary School
Students in Ibadan. Project Work for B.A.
Ibadan, 1982.
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act of expression, a balancing of impressions with

expressions.1

The hierarchical chain of writing as explained

and illustrated by Carlson2

following simplified diagram:

Input

of
impre-
ssions
through
pictures,
natural
objects,
books,
conversa=
tions,
sensory
experiences

hlAss:.mllat:Lon__j

204

re-organiza-

tion of

impressions.
Learner assi-

milates

impressions
according to

his needSsyg
interegt)
purpasey
previous

experiences

Expression_.

personal
adaptation
of assimi-
lated
impressions
through
written
expression

is illustrated in the

i ERPUVE

of
addi-
tional
expre-—
ssion
of
ideas

1.

2.

Carlson, R.K.

Carlson, R.K.

Writing Aids Through the Grades.
(Columbia: Teachers' College Press, 1970), p. viiie.

Cp. cit.
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While children learn comprehensive vocabulary
and expression from diverse experiences with their
environment, multi-sensory activities such as
listening to records, watching films, listening to
and reading 'concept' books are experiencies. that
are beyond the lower class chilgd.

The general aspect of the school as .an
achievement factor can, be explained.by the fact that
in a school where there are adequate facilities for
the promotion of multi-sensory activities, learners'
imaginative abilities can be greatly enhanced,'so
that learners can '"compose.or create compositions
freely". The classroom arrangement and situations
(in Nigerian secondary schools) often result in the

learners being-listeners most of the time..
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Availability of Newspapers as an aid to
learner's Composition is understandable in that
reading the papers exposes the learner to a variety
of experiences and a broad spectrum of events (social,
political, economic) that are happening wi‘thin and

outside his immediate environment.

5.2, Implications of Findings

The primary purpose of ascertaining factors of
achievement in English as a.second language is to
find means of enhancing.achievement in English, and,
perhaps, achievement_ in other school subjects, since
English is the medium of instruction in Nigerian
secondary schools.

The findings of this study has far-reaching
implications for all concerned with the financing,
administration and consumption of education. These
are the parents, educational administrators,

teachers, and learners.
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Implications for Parents

For parents, the findings of this study

“indicate that they have the greatest potential of

improving their children's achievement in English

Language because sociological and home environmental

factors are observed to influence achievement

significantly.

Since some process variables of the home have

been found to be very important in enhancing English

language achievement, parents. should ensure adequate

encouragement for their ‘children's language learning

efforts.

(1)

(ii)

(133

(iv)

This can be done in several ways, namely:
encouraging children to verbalize their
feelings;

encouraging verbal communication between
the children and themselves;

providing children with good books to read
at home, and ensuring that they read often;
providing children with culturally
stimulating and educationally supportive

environment for English learning;
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(v) develpping in children positive attitude
and motivation towards English, and by
giving them sufficiently encouraging
incentive to work hard at it.

Parents must re-evaluate certain cultural values,
in the light of current research on second language
achievement. The societal norm that precludes
children from active verbal communication with parents
and adults must, to a great extent, be modified.
Finding time to talk with children is no waste of
time. Infact, parents must find room in their job of
parenting well, because the school's provision of
effective instruction alone cannot enhance students'
achievement.

Attitude formation is one of the core processes
of socialization, and parents contribute to the
furtherance-of positive or negative ethnocentric
attitudes., Parents should endeavour to promote
positive attitude towards English language in their

children.
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Though various Nigerian cultures, or subcultures
have certain expectations and make certain demands in
terms of communication, it must be understood that
achievement in second language learning requires
active child-adult communication or communication
with peers,

The idea in certain cultures that children must
be seen, not heard must be re-evaluated. Children
must be seen and be heard if they 'are to make progress
in language learning.

Since Motivation issalso linked to the needs of
the learner, whether recognized or unrecognized, and
such needs are a function of various environmental
variables such as. educational objectives, the pressurs=
to earn a living, or the certification procedure, or
passing WAEC, students must be made more conscious of
these reeds and the vital role of English language
learning in achieving these objectives.

On the influence of socio-economic-status on
English Language achie&ement, it must be realized
that a materially affluent home does not automatically

provide the child with all the requisites for languagec
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learning because material deprivation does not
necessarily imply emotional or -cultural deprivation.

Parents should also encourage in children a
positive attitude and interest in English Language
learning, especially in the junior forms of "secondary
school. An average Nigerian parent would rather
favour and encourage his child obtaining very high
scores in science subjects than_in arts subjects,
including language. He only‘begins to worry about
his passing English very well after the School
Certificate Examination_ if his child's English
language grade has preyvented him from obtaining a
worthwhile grade{in'the overall examination.
Remedial work(with such student yields little or no
positive results because he had failed to learn, at
the junieor secondary level, essential language
structures and vocabulary upon which further learning
could be built.

Some parents unconsciously create some cultural
conflict in their children by calling a secondary
school student who tries to practise the use of the

English Language at home derogatory nicknames.
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According to Lambert's social psychological theory of
language learning, an individual's successful acquisi-
tion of a second language demands the gradual adoption
of various aspects of behaviour which characterizes the
second language group, since this regulates his
motivation to learn and ultimate achievement in
learning that_language.1

What is considered British or\ European is usually
thought to be foreign and undesirable by some Nigerian
parents. This attitude needs to be modified.
Students must be free to practice the use of the
second language being'learnt without any fear of

social reprisal at home.

1. Lambert, W.,E. A Social Psychology of Bilingualism.
Journal of Social Issues 23, April 1967, p. 10Z.
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5.2.2. Implications for Educational
Administrators

Though the various governments at federal and
state levels spend a considerable percentage of its
annual expenditure on education, there is need to
sponsor learning environment researches 4hat would
focus on quantitative and qualitative “school input,
and specific variables that are related to
achievement in English language, \since the pace of
national development also depends on students
ability to profit from higher education through
proficiency in Englishe “To achieve the desired
National objectives in education, initial focus on
the quality and achievement of individual schools
in English language is a must.

Sincethe general aspect of School Environment,
the English promoting aspect, and the teacher
specifi¢c aspect influence achievement in English
as a second language it behoves the government to
assume a new and better definition of 'a school!
in starting any. A mere four walls, desk filled

rooms, does not constitute a school. Provision of
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recreational, individual's talent promoting facilitic:
and teaching equipments are necessary and vital
complements of any school.

A visit to most Nigeria Secondary Schools
premises and classrooms is enough to give any, educator
a good picture of an intellectually and eulturally
unstimulating English learning context. ” Government
should aim at providing classrooms-.that would enhance
English learning not just bleak-spaces for them to
sit in.

The human resources, provided for most schools
needs much improvement if English Language Achievement
must be enhanced. ,~The right '"tools' must be employed
to teach English in Secondary Schools must be
academically ‘and professionally qualified to do so.
The teachenr resources for English language teaching
in Nigerian secondary schools need to be greatly
improved if students' ELA is to be enhanced. Since
a teacher cannot teach beyond his level of competencc
and experience, the practice whereby teachers who are
themselves proficient in English are compelled to
teach English at primary and secondary school levels

must be eradicated.
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The practice whereby any teacher who is academically
qualified in any discipline is assumed to be capable of
English Language teaching must be scrapped, Language
teaching entails more than being able to read and m
understand the textbook by the teacher, It is becoming
more of a science than an art nowedays, Professional
qualification is a necessary complement for the Eraduate
teachers' academic qualification, Language téachers must
be specifically trained for the purpose.

Since the content of Primary Scho6l English instruction
determines, to some extent, learnérls subsequent achievement,
the Ministries of Education must.co-operate with teachers
in designing very suitable.and relevant English Syllabus,
This would prevent teachers from using textbooks as crutches
or a life-line,

A very relevant dmplication for adminic+ratnrg is that
working in isolation to solve educational problems is futile,
Educational administrators must be thoroughly conversant with
up-to-date research findings on English language learning and’
teaching, Such knowledge and acquaintence would definitely
form a basis for sound and informed decision making on English
Language Education at all levels of instruction,

The N,E,R,Cs, the CESAC and the N,T.I. instituted by the
Federal Government of Nigeria are however actively engaged

in finding solutions to these problems,



- 296 -

5.2.3. Implications for Teachers of English

It would not be out of place to say that teachers
need to be keenly aware of the great responsibility
they bear in national development because of the role
of English language in Nigeria's education\system,
and national life. The teacher's attitude to his
students, his subject; his expertise, selection and
organization of teaching materials; provision of
stimulating teaching context,/his degfee of dedication
and innovativeness, even his' temperament, could
determine his students',6 achievement in second language
learning. Teachers ghould pay particular attention
to, and give the ehild from poor home background much
encouragement in, second language learning so that they
do not develop.a mental block to second language
learning,’\ a8prising from low self esteeem, and negative
attitude“to the subject and the school. The child'c
socialization balance, that is, what he brings to
school in terms of language should be utilized to

enhance his language achievement.
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The teacher should also promote communicative
skill in the second language class since this is
essential in acquiring competence in English Language
They need to organize co-curricula activities”which
are English promoting such as inter-school debates,
writers club, listeners' club.

A good teacher of English must first be a good
teacherl, conscious of the fact that:

in the control of thedlearning of
another person, reward.is to be
favoured over punishment (with
consistently low grades and
innumerable red/ink markings on a
paper). Reward ‘strengthens the
rewarded behaviour, whereas
punishment may not lead to
unlearning of the punished
behavioWweNesoeseos

1. Perren,\G.E. Teachers of English as a Second
Lanquage. English Language Books Society &
Cambridge University Press, p. 2.

2. Hilgard, E.R. Introduction to Psychologye London,
Harcourt Brace Publishers,
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A good strategy which English teachers could
also employ is suggested by Beckleyi, and that is
conducting periodic attitude test for learners sp
that negative attitudes can be detected early/and
corrected before it leads to attrition in Jlater
years of English Language learning.

Teachers should also endeavour to know the
latest research findings about English language
skills so that they can apply relevant remedies to

learners' deficiencies in specific language skills.

5.2.4, Implications for\Second Langquage Learners

The findings/f the study also has implications
for the second lahguage learner. Since psychological
factors, especially attitude and motivation, are
observed .to.\be influential on achievement in second

language learning, the learner must develop a positive

1. Beckley, S.M. Patterns of Language Teaching
Behaviour. Ph.D. Ibadan, 1978.
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attitude to learning English as a second language.
Attitude is learned, and therefore can be unlearned.
It is situational and can also be generalized,
therefore the learner should make deliberate effort
to develop a positive attitude to English as a
subject, in the school and in wider societal context:,
and to the English language teacher in ‘particular,
It must be realized that the degree.and extent to
which a learner is motivated teg~learn a second
language does determine how_.assiduous he is and his
enerqgy input into learning ‘the language.

The learner should not rigidly confine himself
to prescribed schopl texts, but should avail himself
of every oppartunity for language learning through
extensive reading of non-textbooks, newspapers,
school and college magazines.

Observing and recording of learner's observaticns
and worthwhile experiences gives the learner
essential practice in writing and thought processing.

The secondary school learner of English must
therefore be ever conscious of the fact that his

employment opportunities and vocational horizons will
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be considerably limited without good achievement

in English Language.

5.2.5. Implications for Second Language
Learning Theory

Though the study does not and camnot provide
a panacea for under-achiev;ment in sécond language
learning, it could help towards-.the formulation
of a scientific theory of second language learning.
Results of the study haves/tlearly indicated that
social and environmental factors are equally
weighty in their influences on second language
learning achieyement. Investigation of second
language achievement from various perspectives
will undoubtedly make worthwhile contributions

to the-formulation of valid theories of second

langUage learninge.
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5¢3. LIMITATIONS OF THE STUDY

The researcher is aware of some of the
limitations of this study in terms of methodGlogy,
instrumentation and application of obtained

findings.,.

Methodology

A longitudinal and cross=national study spanniig
at least five years, and €overing a sample
fepresentative of all £he heterogeneous linguistic
groups in the country _could have yielded more
generalizable reéults. The observation of a limited
sample of indiwviduals' behaviours observed during
a very limited period of time cannot be a highly
dependable representation of what the behaviour are

supposed to represent.1

1. Thorndike, R.L. "The concepts of over and unde:r:-
achievement”". Columbia University Press,
New York, 1963. °
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Instrumentation

The measurement of Home Environment could have
been more valid if it were feasible and possible for
the researcher to make a first hand observation ¢©f
subjects' homes,to see if there were unusual.or
abnormal circumstances in the home such\as’ serious
illness, divorce or separation, extremes of poverty
or affluence - all of which could ‘Influence language

achievement of subjects.

Application of Findings

Application of,“the findings of the study is
limited in some aspects because English functions
in a heterogeneous language environment in Nigeria,
with each first language exerting some influence
which bearks on pupils achievement in specific
English _language skills. A nationwide study,
incorporating subjects who speak each of the main
Nigerian lanquages as their mother tongue could have

made for wider applicability of findings.
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S.4., SUGGESTIONS FOR FURTHER RESEARCH

Further research on the issue might increase
our knowledge if the investigation was on_a
longitudinal and nationwide basis. This‘will
ensure more valid predictions, and wider
applicability of findings. Future research may
alsoc benefit from investigating further the
influence of each variablecand sub-variables on
specific language skills 'so that students who are
weak in specific skills can receive appropriate
help.

Since cognitive factors and personality or
affective factors in language learning have
received/considerable attention in the past, and
differences in achievement still persist, there is
need “\to focus current research on the environmental
aspect of home and school because children develop
and learn within concrete micro environments,
which are themselves situated within larger

societal ,contexts.
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Finally, since there are no conclusive
evidences on some of the variables investigated
in second language learning, a duplication of
this study, using a wider sample is very
necessarye.

Such studies may not provide/ the panacea
for enhancing achievement in English as a
second language, but it will surely be a guide
to parents, educational administrators,
classroom teachers of /English, students of

English and language learning theorists.
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APPENDIX 1

List of Schools Investigated

Government College, Ibadan.
St. Anne's School, Ibadan.

African Church Grammar School,
Ibadan.

Our Lady of Apostles Secondary
School, Oluyoro, Ibadan.

Bishop Phillip!s Academy, Ibadan.
Islamic High School, Ibadan.

Mount Olivet Grammar School,
Ibadangy

Oke ! Badan High School, Ibadan

(A1l Boys)

(All Girls)

(Mixed)

(All Girls)
(Mixed)

(Mixed)

(Mixed)

(A1l Boys)
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HOME ENVIRONMENT QUESTIONNAIRE

Please put a tick ~/ | in the box beside the

correct answer,

le Your parents have =
not more than four children

not more than five children

more than six children

2. You are your father's -
first or sécotHnd child

third or feurth child

L B B DL A A B B B child

3¢ My family lives in =

a two-room apartment

a flat of three bedrooms

a whole house




4(‘

- 326 =~

AL home you -

own & room to yourself
=zaare a rcom with one or two others

share . room with more than two
others

Anart ‘rom your parents and their

cailldran. how many others lives in
your house?

one or two other persons
three or four other persons
more than four other persons
At home, you speak English’ -
all the time
sometimes
rarely/never
In your home~there is -
A television and a radio set
A.television or a radio set

None of these two

T i




10.

11.

12,
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Your parents own -
No car
A car

More than one car

You attended -
A fee-paying private primary school

A free U.P.E. primary school
Your parents buy you books to<{read -

Often
Sometimes

Rarely/Never

Apart from school ‘textbooks there
are -

more than /ten books in my home
more thanm thirty books in my home

moresthan fifty books in my home
My family goes to play theatres/cinema -

Of ten
Sometimes

Never

-

En-Sale

5=

e



13.

14.

15.

16.
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At home your parents buy -
No daily newspaper
One daily newspaper

More than one daily newspaper

At home you speak Yoruba or any
other Nigerian Language -

All the time

sometimes %
Rarely/Never <:>§

Do your parents encourage&o
speak to them - \\\
Of ten

Sometimes <:>
Rarely/Neveg(\ .

When you spe glish at home, do

your paren ardian insist that
you speak ectly -

Ooft

Q@imes

rely/Never

A
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17. In your free time, do your parents -

encourage you to read as much
as possible

sometimes ask you to read

never mind if you never read

18. Does your father/mother help with
your home work?

Of ten
Sometimes

Rarely/Never




- 330 =

Please put a tick . in each of the box

/

if vou think the statement beside it is true. Do not

tick a box if the statement beside it is not truec,

19, Your father or guardian attended =

no school at all

Primary or secondary school only]

Technical College/fdvanced
Teacher's College/University

20, Your mother attended -

no schooliat all

primary-or secondary school

Technical College/Advanced
Teacher's College/University

2ls Your-father's annual income is -

between ¥1,200-¥3%,000,00

between ¥3,000-¥8,000,00

above ¥8,000,00
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APPENDIX (4A-L4E)
SCHOOL ENVIRONMENT QUESTIONNAIRE

General Aspect of School Environment (SCENVIRA)
(APPENDIX L4A)

Please answer the following questions about your
school with utmost accuracy,
1, In which year was your schoel founded?

2+ What is the total number Jof classes (streams)
in your school?

7+ Your school enrolment consists of boys,
and girls,

4, The number 0f teachers in your school is
males, and females,

5 Indicate the number of teachers in your school
with the following qualifications:-

(i) Number of Gradnates with teaching
qualification S0 00 000 09 8 OB BB OONEBEBE OB NS
(ii) Graduates without teaching qualification
(iii) N.C.E./Technical College Certificates
hOlders ....‘....l.........'.‘.l........

(iv) Associateship Certificate in Education
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Cv: CEale EFIOPEAE Tl e s eoweesesstioss s ihssbees
Ews) . BoSeCoswais o aiiesisveviess sssipasddsnssssolese
CPil) W.RaSolrns enmsmesessonsssasoswnsssss hooos
(UL1l]) OEREEBcumen waesimesosan s »ee e smme ool e sen
6. Indicate the number of teachers with\the following
teaching experiences.

(i) More than ten years

(ii) Six to ten years

(ii:.) Two to five years

(iv) One year

(v) Less than one‘\year

7. How many of the téachers on your staff have been
with the scheool

(i) For’ over ten years

(ii) JFer six to ten years

(iiid\ For two tc five years

(iv) For one year only

(v) For less than one year

8. Indicate whether your school has any or all of
the following:~ (Answer Yes or No).
(i) An Assembly Hall.

(ii) A school Library.
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& %1 A naid school Librarian.
(iv A games-field/playing ground.
.v. Science Laboratories
(vi) Language Laboratory/Language Room.
(vii, ©Dining Room
(vi_i' +.chnical/Vocational Subjects Room.
9. Indicate whether or not your school/ teaches any

or all of the following subjects: (Answer 'Yes'
or 'No').

{2) Home Economics

Agriculture

(ii1) Technical/Vocational subjects

(iv, Music

‘'v) Drama

(vi) Foreign Eanguage(s) e.g. (French)

10, Please state the NASC results of the school for

the past five years;“\\‘”

| No. of | No. in |No. in|No. in | State-

Fzie

Candi-~ | Div. I |Div.II'|[Div.III|ment of | lures

el _dates Results A=
|
1976 |
1977 |
1978 |

1979 |
1980 | |

- a—
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11. dow many Principals has the school had within
the las: five years? (Put a tick\’/'besides

the correct number).

i) 2ne only

o _.

(i:2) Three ..

™

Lour

G5 Five

12. How many Vice-Principals has the school had

within the last fiVve:years?

(i) One only

(ii) Two

(iii) Three

(iv) _ Pour

(v)- Five




1.
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APPENDIX |VB

Nuestionnaire on the English Promoting Aspect

of the School (SCENVIRB)

What zre the qualifications of the teachers of

£nglish in your school? (Indicate how many have

euch of the following qualifications).

’

£ e

(21)

(17
(iv)
(v)
(vi)

(vii)

(viii)

Higher degree in Englisheee%cccccecscccsccce

Degree in English and teaching qualificatiocn:

® 0 00 0 9 ® ® 0O e00 00000 S0 0 0 @ 60000 eaeee0008000NB0

Dagree in Englishecddoecceccsccncsacsacsssness
Degree in other subjectSecccccceccsccccccnace
No.Coliv (With BYGIIBN)een s snccsnaeeanesdsoesn
M CuBe (WIRHOUE BRGLISH) s ssoncimevisn sun@sine

Grade I or II (with Distinction or Credit in

Engllsh)oo.o..0-.00........o.noo-o..oo..'...

H¢S.G./W.A.S.C. (with Credit in English)ecee.

What, is the qualification of the current teacher

ofiBnglish Language in Form I?

O 8 0 O 8 0000 S0P T S S S 000 OSSN OO RSO S 0930009000 8I0 00

How many of the teachers of English have English

Language teaching experience of:

(1)

(ii)

More than 10 years-..-..oo..ooo.ooolOO....oo

6 - 10 years--..oo.oooo-oocooooo.o-oeo.o..oo



4.,

Se

6.

7

\V.

(3x)

(134

(iii)

(L)

)

.

\

\

(40

Fow
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2"‘5Years..o...o.ononoocooooo-ueo.u....con-o.'
1 Yea:.oon.o.ooooo.oo--c..o.o..o-o....l...ooo A Zie

LESS than 1Year..-oooe.oo..oceo..o.oc.oooe"- n e

Abou* how many supplementary readers are in the
Schooir Library?

+ 9 o5 s suniseeaian e bviEeieeiaie e s\ wdia e a el e
30 = 499 ssssevssensssscssesisdNWVasssaeasesssc o
5300 = 1000 aesaasieon s ansegoNe ees s onseeeeesmes s
Iver 1000 bOOKSesesscspsWeooscacssscessscesosscsosss

many official textbooks’ are used for English

—anguage teaching in Eorm I.

(=)
122
(iii)

(iv)

How
: |

2
<

3

ONE ONIYs o sosnghpeces vassneesssssssssesasesssss
WO s ec 4o sushpopesonssssessessnsessisseeeessensds
BN G s vafbimiN o s ote) wimiwss w: i w e ishe: s e« e wiaisereaeigmie 1 i
Moze LTSN ThreQiewie u s s vasnes vesis snn e epeieinils
manyLibrary periods a week does Form I have?
POENOT s o o miaisiomonaione s snadeeeses sy ies e nbanerssae
PEFIOAS: ¢ s s venin e s swseiesssddssessesssonssa

periodso.....cnuoco.-o..o...o‘.o.0000000900009

Does the school insist on students speaking English

all

the time? (Answer 'Yes' or 'No').

Does the school encourage students to take part in
literary competitions?

Do you have Literary and Debating Society/Writers!
Club in your school?



- 337 -

10. Does the school award junior English prize
annually?

11. How many periods of English Language/Literature
neriods does Form I have per week?

(i) 3 = 4 periods cecescsscnascesssccsnccdhocsess
(11) 4 ~ 6 periodSccassseessvoneses pagNo.eeaess
(iid) ©6 = 8 periodS.csscscccccnsssssNfosvosnoanis
(Iv) 8 = 10 'Perlods < esevovopeIgYs asesaoeveane

(V) More than 10 periods.-...oo.oooo-.oooood.o.

12. How many compulsory Literature books are used in

Form I?
(i) Two...-.-o.n-oooo..ooo'....oooo.oo--o-ce...
(ii) Threeooooo..oooo.o.o000000010000-0000000..0

(iii) More than three..oooo.o.l.ooo.ooooo....ooo.
13. Do Form I students receive special training in
listening to and speaking English? (Answer 'Yes'
or' *No').

14. Does thelteacher use special equipments (e.g.
tape-recorders) for teaching oral English? Yes/Nc.

15. In FormI, are students given home-work in English
Language?

(i) Thriceaweek...o...-.o......o.o......'.‘...
(ii) TWiCG a week..ooo.oo..o.o..oo..o.o0.......00
(iii\ OnCe a weekocooco.oooooooooooa0.00....0..0.0

(iV) OnCe a forthnighto..c.......ooo.-....o......
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16. Major tvpes of English home-work given are usually:--
(i) Reading assignmenteee.-ccceeceeccccoecscscssscss

(ii) Written assignmente.ccecececes s B ¢ W
(iii) Speech and aural exerciseS.ccccoacoce 'é\....,
(iv) A combination of (i) and (ii)..... <thoo-oo.

l)oooo..ooo

(v) i combination of (i), (ii) and
17. Scudents' progress in English Lanés}ge is assessed:
(i) Everyday.aa..o.--...-o..-%oooo--..ce.......

(ii) Thrice a week........<:;?T;..................
(iii) Twice a weeKeeceeosoo S?ﬁ...,........o.........
(iv) Once a week.... :§g;{........................

(v) At examinatiiiﬁg;riod ONIYs sosseeieses & saesem

R
Q

S

S



7

8.
9.

10.
11.

12.
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APPENDIX |VC

Data on the English Lanquage Teacher of
of the Class investigated (SCENVIRC

What is your present qualification?

How many years of teaching experience have you had?
Fow long have you been teaching this class?

How many periods do you teach per week?

Are these all English periods?

dow would you rate your Form I pupils performance
in English Language? (V. 'Good, Good, Average,

Below Average, Poor?)

List five things that.are responsible for their
performance.

How could their performance be improved?

Do you consider ‘the English language Textbooks
for Form I suitable?

List five reasons for your answer.
Do youvenjoy teaching English to Form I?

Would you have preferred teaching another subject?
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APPENDIX 4D

Language Learning Experience (SCENVIRD)

Answer the following guestions, Where, yOu require
a 'Yes' or 'No! answer, cross out thé Adncorrect

response, Where you have three ordmore alternative
answers, put 'X' besides the correctvalternative,

1. The name of the Primary Schoeol you attended is

FRC R 2 B B R B B I O R R B B B R L L L D I B R L B A

2. Did your Primary Scheoolvhave a Library? YES/NO,

2z, Did your own class-have a reading corner? YES/NO,

4. Did your Primary” School teachers speak English
in class?

(i) All the time $ 8 200 40 888 BB BN BPENEYS
(ii) Sometimes B O P PP PPNV BEOD T CDTEN LN EIREYP
(iii) Never L0 BB NG I N B B R B R I R A )

Did everybody in Primary IV, V and VI in your
schoel, speak English while in school?

(i) All the time S et e usansssssrsessssesatann
(ii) Sometimes L N R N

(iii) Never LR L N B B B B I D B B B B L L B B B LN L B B B
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3 While you were in Primary five or six, how many
story books did you read from your school Library?
(1)  NoNB e vonsnessaeeeseesaesss s sessesnseees
(32) Ub B0 F0 et uwssesase sued pssssssdoseesses o
CEEL) | Between M1 = 20 cunveveis s ssoaseessBRgviessn
{iv) More thah 20. swsewsessses s dos oo N ow o 8@

4, For how many years did you study English in
Primary School? YES/NO.

5. Did your English teacher speak English very well?
YES/NO,

6. In your primary five/six English class, you did
Reading Exercises in English

(1) ALY the Elnes:ssDudescaaes s snsssoseasnsssde
(11)) SomMBEIMEScacis o svosssinid s semesessspisss
EEEDY | OecaRlORAE IR s o d v v dpeisesed piednsy
7e You did Writing Exercises in English
(1Y ALY WBANCLNE, s snpassseneransessnonsiohnipees
(15)  SOMEEIMES .0 o0 0w caconesennessessssessssseens
¢(111) Ogtasionalliiivessssasnene issssssedstosane
8. You did Listening Exercises in English
B ALY EBE EINB. s cuvsmovnsesonesanesioessssuess
(11) SoMELIReB.assisceanesarosssdessisscessssesd

(iii) OCCaSionally............-..o..-....-..ooooo
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9. You did Sne=king Exercises in English
(i‘ All the time.co.-c--...u.ootooo.o.......
\‘ji/ SometimeS.c..o..b~oo¢.¢...oo.¢...c.o..°l

(iii. OCCasionally.....c..Qoo...u......n......
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APPENDIX \VE

Questionnaire on subjects' current English
Lanquag=a Learning School Environment
(SCENVIRE)

Please answer the following questions as ‘accurately

Arz there over thirty students in your
English language class?

Do you have library periods?

Does a teacher supervise the Library periods?

Do you nhave more than eightvEnglish periods
per week

Does your :teacher give wyou English homework
regularly?

Does your English ‘teacher correct the
assignment given you regularly?

Have you had 'more than one English teacher
this session?

If you(speak English all the time, will
your school friends laugh at you?

1f you speak English all the time, will
yoeur school friends admire you?

Do teachers in your school often speak
English to you outside the classroom?

Do teachers in other school subjects
correct you when you speak incorrect
English?

Answer 'YES' or 'NO' to each.guestio

Mo -
ANSVIER *
coLuMN

i
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Do you read poems during some
English periods?

Do you read English plays during
some English periods?

Lo you do speech/pronunciation deill
during your English language?

Does your school award junior“annual
prizes in English language?

Does your teacher give you) special
attention when you have,difficulty
with your classwork?

Apart from your English language
and literature books, do you have
supplementary readers?

Does your teaCher become impatient
and annoyed with you when you speak
incorrect English?

Of all.the school subjects does
your< school consider English
language very important?

Does your school encourage literary
and debating actgvities?

ANSWER
COLUMN
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APPENDIX 5 ¢

NON-VERBAL INTELLIGENCE TEST !

'

In each of the brackets, write down the number

of any of the flgures 1 to 6 that best compﬁete<
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APPENDIX &

MOTIVATION AND ATTITUDE TO ENGLISH LANGUAGE

QUESTIONNAIRE

Read each of the following statements.

Put X in

the co.umn which agrees with your opinion about each

statement:-

. .o

VERY
TRUE

TRUE

NOT
SURE

%

10.

English is too difficult
to learn.

To get on well in other
school subjects every
student need to learn
English.

In adult life one would
need En-lish Language.

Knowledge of English will
enable one to get a good
job.

I do not think I'like
English but my/English
Teacher makes. me.

I do not think I like
English but.my parents
make megy

A knowledge of English
wouldhenable one to
communicate with a
large number of people.

I simnlyvy want tn know
English Language very
well.

My friends will laugh
at me if I speak
English all the time.

My friends will admire .
me if I speak English
fluently.

TRUE
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APPENDIX 7A

TEST OF AURAL DISCRIMINATION (ADELAT 1)

Look carefully at each group of three words, The
teacher will read out one of the words in_eaCh group,
Listen carefully and write down the leFter A B or C
to which the word you hear correspondsy /c.ge

A B C
Cat Cap Cab

The teacher reads out 'Cap' &0 you write B in the

answer column,

A B C Answer Column
E look hoolk cook
2e feel ige 1 fail
e wear were where
L plane plain plan
5e Hid hide fried
6. bun burn born
74 pool pull fool
8e air hear hair
Qe week weak wick
- 10, his hiss is

11, knot nut not
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|
Answer Column

| & B I C

{

} b ;
12. | glide ! slide ! guide
13. beat bit bait
14, to two too
15. sip sheep cheap
16, % eight ate hate

]
17 ? lake snake take
18. bed bird bread
19, torn turn tune
20, hurt hut hot

Items are tadken from Speech Drill Sections of the

textbooks| in” use in the Schools under investigation.
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APPENDIX 7B

TEST OF READING COMPREHENSION (ADELAT 2)

READ THE FOLLOWING PASSAGES AND PUT A RING ROUND THE
CORRECT ANSWERS (A - E) ON EACH OF THE SECTIONS,

Passage A

A small amoung of skill is needed in removing
honey from a bee hive, The person who'wants to do this
must apply a little smoke cleverly te the hive and he
must move gently and carefully., { Then the worker-bees
will allow him to rob them ofytheir honey without using
their sting,

It is not true, as sonme people have said, that the
bees know their owngrs; neither do they fear man, When
the smoke reaches- them, quietly and without any haste or
disturbance, they think that the attack is not from an
enemy against'whom they can defend themselves, They
think that it is a natural evil to which they will do
well te_submit, Instead of struggling in vain, their

only thought is to manage to escape, They rush out to

the honey they have hidden in case of trouble, with which

they start a new home elsewhere,
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According to the passage,

do this'

the
the
the
the
the

moOQm>»

The bees

Qo>

o

means:

person
person
person
person
person

leave

they fear
they know
they want

who
who
who
who
who

wants
wants
wants
wants
wants

their hive

mane.

'The person who wants to

to be clever.

to remove honey from a hive

to use smoke.

to be an enemy of the bhars

)2

to kill bees.

because: -

their owner.
to go and protect their store of
honey elsewhere.

they think that they are being/attacked by

nature against whom they cannot fight.,
E they think that it is better to run away
than to try to fight against man.

According to the passage, what do bees use to
defend themselves?

When they are” attacked with smoke the bees only

A hcney
B hive
{2 smoke
D skilil
E sting
think of:
A

B

(&

D

E

protecting themselves.

fighting back their enemy.

defending themselves,

removing their honey to another place.
hiding in their hive until the enemy goes aweve.
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De According to the passage the bees rush out to
their hidden honey:-

to hide in it.

to find something to eat.

to start building a new home with it.
to get more worker-bees.

to fight the enemy.

o m)

PASSAGE B

Some years ago in Iseyin, there«lived a small boy
named Remi. One day Remi came home 'in the middle of
the day and told his widowed mother.'that he was leaving
school. His mother said nothing, but picked up a knife
and slashed the beautiful piege of cloth she was weaving,
cutting it right in the middlYe. The boy cried, 'Oh,
mother what have you done? That was such a beautiful
pattern! 'I have done just what you intend to do',
she answered. "If_you leave your books, you will be
cutting across thewpattern of your life, just as I have
ruined this cloth™.

Young Remi was so impressed that he went back to
school. Latér he became a famous scholar and teacher,

and hissmother was pleased about his achievement.

6e What can you say about Remi's father from the
story?

P2 He was a quiet man,

B He was away from home.

(&4 He had died.

D He did not know the value of education.
E Nothing can be said.
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7 when Remi told his mother that he was leaving
school,

she was glad, because she needed him at home.
she was very unhappye.

she started to abuse him.

she ran mad and started tearing her clethes,
she stopped giving him clothes,

moOQom>

8., why did the mother cut the cloth?

She lost her temper.

She was tired of weaving.

She made a mistake.

To show the foolishness of the boy's decisione
She had no need for the cloth again,

nmoOw>

9. Why did Remi return to school?

He was afraid that hisvmother would punish him,
He felt sorry forshis mother.

His mother threaténed him.

His mother begged ‘him to go back.

His mother convinced him that it would be &
mistake to leave.

moOQm>»

10. Which of these=is the best title for the story?

A Wise- Mother.

Stubborn Boy.
Claoth=-weaving in Iseyin,
Mother and Son.,

The/ Lazy woman.

moOw>

* Adapted from & passage by an unknown author.
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APPENDIX "1C

TEST OF VOCABULARY AND STRUCTURE (ADELAT 3)

Fill in the missing word in each of the following

sentences fromn the alternatives given beside{each

sentence:-

Exampie =
Sade and I .seececcees good frierngse.

Answer: Sede and I are good friends.

1. water...... at 100% centpigrade.

e Dodo is prepared by Nf)eecese
plantains in hot oil.

3z The weather.....6.\good yesterday.

4, Iceecoese in Ibadan all my lifea

5. I.OOD....OO. late today.

6. Bolasdedeseesss a letter to her
sistexr two days ago.

Te Kanle....... to football matches
regularly.

8e If we had come earlier, we

the tickets.

© 0000000060

..

are, is, am

boil, boils,
boilinge.
frying, friend,
fry.
was, is, will be.
lived, have,
lived, lives.

is, are, am.
wrote, have
written, write.

go, goes,
going.

will get, would
get, would hrve
gote.



9.

10.

1l

12°

13,

14,

15.

16.
17.

18,

19

20,

2t

22,

- 358 -
Sade 1S ceeses. a beautiful pattern
cn the canvass.

Dont't leave YoUr DOOKS so0saeseecs
about the room.

We stopped cecs.s..s. the traffic lights

I drove the sick Man esesscscsccese the
hospital,

The stream runs ........ the bridge.
There was a milk bowl on the tabley
sO. the cat tried to climb ...gf N it

Biola's pen was neatly kept, foccecas
the pages of her textboo,

Please leave the key .ff.... the lock.

The angry passenger, shouted cceccccnocse
the careless driver.

scecocoeoe Of these boys played for
the team.

My sister J.f.... is a nurse came to
stay withqusy«

Here's “the receipt ........ he gave
to me,

The bBoks on the table are coeococeoceeo

My marks are rather poor, what
about © 0 0 0 0 9900 0 00 0 09

drew, drawing,
draws.

lying, lay,
laid.

in, atf ONe
ko, in,; tos
through,
under, in.

into, unto,
onae: ;

in, between,
On.

at, in, onhe.
to, at; on.
whc, which.

which, who,

whom, that,
WhiCho

their, them
theirse.

7

your, yours,
your's,
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I gave S50la-e...eeseessadvice which
he did not follow.
Please give me......s. drink of water,

Here iS........key of the Principal's
Offices.

I think I need..<.... Small tin of
paint.

Where is my book?.......is on the
table.

Lend me your ruler. I left.ssceces
at home.

Are these booksS OUrS Ore Qe deeccoeces

Our neighbour's house\1s bigecseces
is tinye.

SECTION B

PIEEET————— S SO

a, an, the.

the, an, @

a,\the, cn.

the’ l—..‘.

your, YOurs,
youris,

my, minee.
their, them,
theirs,

ours, our,
theirse.

Match thé words which are in Column A with those

are opposite in meaning in Column B.

Write the“correct figures in Column C,

Using figures.

Examples The opposite of 'high' is 'low' so you write
5 in the first square in Column C.



A
digh
white
narc
Tast
3N

Columa_A
31. evening
32. everywhere
33. noon
34. question
35. possess
36. give
37. catch
38. always
39. .frequent
40. difficult

= B0

soft

slow

morning
seldom
anywhere
answer
easy
present

midnight
own

hard
nowhere
never

sentence
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