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ABSTRACT
‘In Kwérg_.State .and' ig many other ‘states of the
Federation, stpdents’ poor écademic pérformances were
‘usually blamed on poor school management by principaxé and
bad  teaching By teachers respectively. Thevfinal<:§fput in.
terms of General Certificate of Educatiﬁn o SZ:' Africaﬁ
‘School Cgrtificate Examination results ha <;E’ays been used

as yardsticks for assessing the failul or success of

schools.

Critics ‘wefe not mindful of sih;rocess" to the final
outpﬁt. ‘This stuaf had taken dg?hisancglof, the principal
managérial proce;s _ that \\\ d lead to high teacher
productiviiy in ‘'relati o high academic performance of
students, .- Cj) ,

Principai manaééE%%], capacity had been seen as his

abilit& " to pl&ééS?Yganize, coordinate, motiyate, contro],.
administe§, ‘;&%réise and intervene; while teache;s’
productivi&és ad Been viewed witﬁ teachers} ability for .

classm@management, less‘on delivery, record keeping,
assi. ment gradings, guidance counselling, extra _ and
_co-furricuiar,ae%ivitiés and administrtive activities.

"The two inétruments designed fnr the study were

Principal Managerial Capacity Questionaire (PMCQ) and

Teacher Productivity Questionaires (TPQ). Eighty (80)
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schools, 86 prihéipals, 576'§eaéﬁers and 812 siudents from
li of the 12 L;G.As:w;re sampled. échoolé sampied éere under
the dual controls of the Stgte Minisfry of:EdQc;tibn and the
Kwara State Education Management Board. __&\ '

~Part of the des1;gn of the instrument was to Q!'éss the
amount of "suppprtive aids" or "reinforcemeqszjg?;en by the
two bqntrplling ‘agencies for principal qéé?}eacﬁer proper
functioning. ' : E F ‘\~/ .

.A pilot étudy inyglving 3 Loéal‘&?§ernment areas,. 10

- principals, 100 teachers and 200 sE:;nts, was carried out

to.standafdize'the instruments validity_ana-reliability.
seven (7) study hypbtheses'v:<;t>sub-sections were generated.
In analysing the result:fQée way ANOVA with 'F’ ratio; 'T’

test and Pearson Prodsc ovement Correlation 'r’ were used.

t
Major firidin of the study showed that:

1. Prihcipél<g2;§g§rial Capacity and teacher productivity
were’ ‘2%‘%ignifiéantly high.

-2. TheQQ/s a si_gnifiéant r"elationshi‘p between.Principal
\\!efial Capacity ahd Teacher froductivity.

3<:aoaéemic and sooial.aspects of scﬁoo] goals were
 pefceived’significant1§ high. .

4? Relative experiénce and qualificationé were regarded

by teachers as necessary'ére~requisites for appointing

principals,
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5. Principals, teachers and students recorded very low
ratings for the "supportive aids™ or "re-inforcement™.
6. Teachers iIn Government secondary schools were perceived
as having higher productivity than those in Board
schools
7. Female teachers” output were rated lower than raales.
8. Students” ratings of their teachers were found to be
stable, reliable and valid and could be used in
assessing teacher productivity.

The findings suggested that principals were capable of
high managerial capacity, while teachers were adjudged as
capable of. high, productivity, but were handicapped by * lack
of "supportive\ aids" -Iiké funding, equipment, staffing,
classroom/laboratory adequacy and visits from Board and
Ministry.

The dual nature of school control was another area
identified as creating disharmony among principals and
teachers of Government and Board Schools.

In view of the findings, there might be need for further
research i1nto male/female teacher productivity the effects
of the dual® control of secondary schools to determine the

suitability or otherwise of bringing all schools under ™one

umbrella"™ of control..
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The research findings are only applicable to Kwara State
secondary sehools iIn view of the scope and the design of the

study. . * < "
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CHAPTER 1
BACKGROUND OF THE STUDY AND THOERETICAL
FRAME WORK :

INTRODUCTION

_The ' head -teacher 6f a pbst" ﬁrimary iinstitution,
otherwise referred to as'Principal in' Nigerian secondary
schools, ‘sysfem, can be regarded as é managef of an
enterprise’ abmprisipg considérable investment éf resources
in terms of finance,‘facilities and human skills}_. ‘

. The déve}opment' of human »beiﬁgs :demands, a lot of
-apablllty' and capacity b& the princiﬁél; The principal’s
ability" to: withhbld, céntain apdvcéntend with the various
school activities will. depend. Jan his capacity . ana
capability. This 1is the more reasen wh§ appointments .Of_
principal;.of schéols shouldf be based on the capacity of the
individuals to ‘'rise «to a high level -of' managerial
competence:, | |

The National Polloy on Educatlon (1971) + is. specific
about appointmentsg of principals by stating that:

" Government —will work towards improving the qaulity of

secondary school education by giving support - ‘to
measures that will ensure effective administration.

These will 1nelude the seleotlon of right calibre for
Principalship of schools .

1. Federal Republic of ngerla. National Policy on Education
Federal Ministry of Information, Printing
Division, 1977, p.13 sec. 28:1
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the mounting of induction courseé_for newly aﬁpointed
principals, ' and prompt disciplinary steps to 'deal with
principals  who misuse. their powers or prove
ineffecient. e ' )
Thus, the “right calibre" of principalship ‘can be
determined by the measure of his managerial cépaéity.'
However, the Kwara State, in 1984, as a result of expansion
of secondary schools, appointed many principals as managers
of newly established secondary schools throughout the state.
It would appear’that the principals wefe appoinfed without
giving much considerations to some managérial criteria such
as compeﬁeqce, experience, ability to plan, . organize,
coordinate, motivate, control, .administer and supervise - or
to have acted in any previous managerial ‘capacities .like
being heads of schools depertments or vice principals. As a
result 14t would seem that those so appointéd as school
managers would have, to gamble with the job to gain the
required experienece.
Such appgintment was rightly observed by Ekpo (1984) 1
‘when he . deelardd that:
Our--secondary schools do not generally realise optimum’
productivity because some principals, State schools
beards and communities tend to- see’ school managers
simply as common sense affairs. In order to perform
effectively in their Principalship rdle, all principals
and would-be principals should be familiar . with the

operation and interpretation: of . the content: of
organizational climate.

{1 T.N. EKPO. "Organizational Climate Analysis - A tip for
Secondary Schools Principals” The Nigerian
Principals Journal of ANCOPSS wvol.11, 5,
1984,
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Such appointﬁent of prjncipals-were,régarded as a'"mdfter.of
course": and "common: sénse-affairs" without: the ;éqqired'
managgpiél gﬁide' liﬁés. This ofien results in a sitQBtion,
resembling the hPeter P}inciple" 1 whereﬁy éeople are
routiﬁely promotea into posts where they cannot fupqtion
effectively. These ﬁanagérs .appéared- not to have been
properly groomed befére they were given the! managerial
assignments. These newly ‘appoibted“new m;nageré were
>expected to cdmpe#e with .the older and mofeﬁ éxperiehcea
princi?als who haa‘béen'seasoned school administrators for
yeafs. Inegperienced .As some of them kéfe; .they weré
expepfed to presjde over hundreds of academic staff .and
thousands of studeﬁts in their schboisu Tﬁus, thé type. of
. leadership such inexperiericed managers of'schoois would give
in order to be able to efféctivel& manage both sthdents and
staff would be doubtful.

. It would séem, however, that appoﬁntments_ of schools
managers - withéut any preVious training or.exﬁérienée is not -
peculiar to.Kwara State or in Nigeria alone. It was. apparent
in advanced countries of‘the world like.Britain and America.
For Exampie. Turner (1974) 2 asserted: .

" The. head:teacher is appointed by ﬁhe_governing‘council
among. other practicing teachers. The skill he has

1. L.J Peter. and R. Hull, The Peter Principle: Why things
go wrong, . New York, William Morrow and Co.
1969, : -
2. C.M. Turner. "The Head Teacher as a Manager'" Journal of
Educational Administration and History Vol.
VI, No.2 of July 1974 pp.31-37.
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demonstrated will pr1mar11y be those of successful and
authentic classroom teaching..... Even.in England, only
recently,. in a.limited way and. in the largest.schools,
has it been possible to give some managerial experience
to teachers working towards leadership. Most new heads .
come into . office wunpracticed in the skills ‘of -
management. - e 3 ; s
In the light of the above, it would seem that appointments
of headmasters, otherwise called principals, might not
necessarily be based on previous experience. This is exactly
-one of the areas that this study would like to-investigate -
in to the '‘extent previous expérience is'psed as a . criterion
for the ,appointmént of Priﬁcipalg and-the extent such a
criterion affects the pfincipals principalship .role. Or,

being appointed as a headmastér °~ the  inexperienced '

administrator would see himself like those in Britain as:
Once in office he (the principal) is given very large

wide ranging power. Thére is no effective check on the

way a héad runs his /school. -He can ignore the advice of
his staff, of her majesty’s Inspectors and parents. He
is given: such power by the Local Eductaion Authority
and governing body that.the discretion allowed to him
"is to all practibable purpose complete 2" ‘
Unlike the pr1n01pal descrlbed above, the authofity given to
'-pr1n01pals By, the State Mlnlstrv of Educat1on and the State
Schools Beard is not as wide. A new prlnqlpal is left with
his discretionary power to generate the needed: conducive
climate’ that would make him succeed. It is therefore, left

for the new manager ‘to modify his'behgviour in order to take

into account his own role set. His ability to modify his

1.. Anderson, Harold, "A study of certain criteria on

d Teaching effectiveness " Journal of
Experimental Education, Vol.XXII,
No.l. Sept. 1954 pp.41-71,
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role ‘- would. reflect on his teaehere who would,. in turn,
perceive' the ‘principal’s rbles as eﬁey ébéeared to them..
Therefore teachers would be able to rate their pr1n01pals.as
they perceive the pr1n01pals’ roles as school managers. Such
ratings by both principals and teachers are bound “to be
affected .By other varaibles such as length of interpefsonal
interaction,. the condition of observations, attitude of the
peison in?oleed,: the”social ahq e;otipnal status and the
pregudlces ‘of the observers. |
In whlchever ways teachers percelve the performances of
principals, one ' would expect as put by Obanya (1984) 1
i a supervisor‘in_the echodl system is someone .formerly
charged with 'the-responsibility of ensuring that the
machinery set in motion for the Jmplementatlon of
educational policies. functions effectively.
Therefore, as the school manager, the principal is }egaeded
as - the one supervieiﬂg the delivery lines and activities of
‘the individual echoel:withiﬁ the school ‘system. AS much .as
_poss{ble,’ tfer manager is 'e#pected to . generete & Svery
conéucive atmosphere that woulq ﬁake for the .general
cooperafion and‘sﬁpﬁoftiéness towards maximum productivitf
by the teachers, |

The implications of the new roles expected of the newly

appointed principals were stressed by the then Commiossioner

1. Obanya Pai, "Desirable Supervisory roles for curriculum
Improvement" School Organization Vol.4,
N002’ 1984 ppo 1.49—1600
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for Education,. Mr Goshi,_in his key note address to the
newly .appointed'prihcipals dqriné the two days’ orientation

course when he deciared among ofher'thing~thétf ,
[ As school administrators, you should have known that

the' succeés of any eduéational system.js dependeni
'on efficient adminiéfration and supgrvision which
can _only be achieveed® through ~hard-work,
:dedication'add good exémple.

?. ,'The principals performances and achievements would
be measured by the type of" behav1our exhlblted by
their students 1n,school, at home.and SAA publlc
Plades. . | :

3. The Qeed'for adequate pIAnning to reduce cost' néw

that the state  is faced with a lot 'of financial

"constraints.
4. - The pr1n01pals should be well organized; they

should have a measure of control over their
emotions’ ah& 'be'versed_in.supefvisory .techniqués
and. in turn.they wiil be rqspected and emulated by

_ﬁoét of their staff and students. ! :
Froﬁ' the above, it would seem tﬁaﬁ the Ministry of -
Education was'quite.aware of the need to adequately ihvolye

principals of schools in the educational - system of " the

1. Goshi Abraham®' "Key Note Address of the Commissioner for

Education, " in Guidelines __on
Organization and Management of
Schools, Ilorin, Ministry of Education,

Publication, April 1984 pp.6-10.
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state. ‘As Managers of secondary schools, one would ~expect
that the Ministry of Education and the State Schools Boar@él
would give the principals ample opportunities to administer

schools. In practice, however, it seems that school managﬁrs

are so cotrolled that they almost become incapacitated 'in

running their schools. Even with the control measures . from
the Ministry of Education énd the State Schools Board the
challenges before the principals according to Ogunsola
(1984) 1 denivéd from.the following'sources:
1._The.duthority_usually associated with office of the
priﬁéip&l; v,

2. the staff who look up the.ﬁrinéipal for assisfgnce?

3« thé studehts{ whom he ‘is a loco-parentis;

"4, the community/parent who'see.him as the person to.
hélp thé. childreﬁ and the family realise their
éspirations.

5. the 'Qogernment/ﬁmployer who expetts the principal to
bgila a 'virile' iﬁstitﬁtion that will‘ produce
dependable citizens for the~country: .

v In essence, as -school managers in the within—schoél
supervision, principals woulq be judged by the way fhey were
able tb'_carry out the above managerial responsibilities.

The measure of their.supervision wéuld also be judged by the

1.A.F. Ogunsola: "Chatledges of a Pioneer Principal”
Guidelines on Organization and Management
" of Schools, Ilorin, Ministry of Education
-publication, 1984, pp.11-20
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welfare of their staff and students. As 'Ogunsola ‘furthér

stressed:

Our principals who know our school$, our students} the = -

parents and the community should come up with some

ideas as to what we can do at this time of emergency to

save the education of this country ! :
There was the general awareness that supervision.should be
done by principals. There was also the genefal awareness

that principals should possess the necessary administrative

gualities for the desired managerial.climate'acceptablé to

[

Q

th staff and students and for maximum output. But how
principals would be ablé to discharge theii supervisory
roles would depeﬁd oh_their competence in exhibiting thei?~
manégerial capaéity and capabilities.

In.'Kwara' State; like any other étéigs in Nigeria,
educﬁction is a social service thch takes an appreciable
percentage of_the stafe budgeﬁ. In fact, as_revéaled by the
Honourable Cﬁmmissioner 'for Education Rahmatu Abdullahi
(1988) 2 </ ). o v

the educatibn. industry in Kwara State 'ié reéeiving
about: 50% of the yearly state budget so as to cater for
the 1,396 primary schools and 334 post primary
institutions .in thg state.
Even with the revelatidn by the Houonrgble Commissioner of
Education, schools were stiil étarved of fuﬁd " for

effective management; staffing was inadequate to .cope with

work load; infrastucture was lacking and it was under such

1.0gunsola, Ibid, p.19.
2. The Herald, June 1st, 1988 p.3
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situations that young and rglaﬁively inexperienced managers

of schools were expepted'to pgrfbrm.-

Both teachers and students wouldllook ﬁp'to_principals; té

provide for their réquired needs. With the poor financial

aids to-schools, principals would have io manage Qithiﬁ the

available ‘humﬁn and maferial'.resbdrces'.to the maximum
advantage of.both.staff and students of'tgé'schools.

'The within-school supervision is also e#bected to
promoté useful and profitable ihteractidn_of mind‘within the
school community through the medium of staff meetings and
morning briefipgs oh tﬁe'assembly days fo estaﬁlish mutual
confidence and - the desired communication linkst-. The
principal has = to create thé élimatg for pooling together
the expérience of his staff; discuss common problems with
his colleagues ;n the full awareness that these were his
function~as,primus ipter-pares.

Another <J{crucial atmosphere which the principal has to
create is that which wiil insure the effqe;ive managémenthdf
curriculum and its appiiéapion‘for students. He should
ensure.thét ?he curriculum meets its appiication to studéhts,
the needs, aims,HObjeqtives and ésﬁiration of ﬁhé immediaté
egvironment and the nation as ‘a whgle. |

At a &eftain stage and because of public examinations it
might be impossible for a principal to have control over the -

curriculum but he should make sure that at every particular
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stage, the curriculﬁm'is relevant ;nd suitable to the ﬁge;
maturity, readiness, aptitudeAand intepes;.of the léarnérs,
In' order to create the ‘conducive conditioné for-é.:good
administration, the schoél manager shqdld.khow that his own '
examplé transcends his precepts.;t work,.at play, inéide his
"office and school. He shows example by patience, amicabiljt&
kin&ness, considerations and genuinesg of :inté;est‘ in
problems of his fellow men. These qualities,would facilitate
good human relations, effective administration and thé'

desired support from the subordinates,.

As the school manager, he advises, suggests, assists,
encourages, discusses, ‘and praises efforts of" his
colleagues. As much as ‘posible he prevents frictions,

' through his intervenﬁionists activiﬁies, from undermining
team work and teéﬁ'gpirit and by consultations, he modifies
innovates and ammends. :

However,. “in“order to be able to achieve the above goals
and.make.appreciable.impact within the school systems and.be
able to assess staff préductivity reasonably well, oﬁe would
éxpec@ that the managers woﬁld'have spent an appreciable
period of time in-a'phrticﬁlar school -~ at-legst two to five
years. But it appeéred schoél managers were not hlléwed io
stay long enough béfore they we}e removed or trgnsférréd at

will by both the Ministry of Education and the State Schools

Board without giving them enodgﬁ time to stay in particular
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schools where effectiveness in performance could .be_
assessed. There were instances where sqhobl administrators
uerej transfe;réd within'six.ﬁonths or 'a year in officé; Aé
a result; a lot of instability were qsualiy brdughf into the-
internal management of schools experiencing .'constagt
éhanges of manage;s;.This situation is particularly more
pronounced . in Government owned secdﬁdary séhools than tbe
state schools.Board. .

It might. bé necessary that in order to realise the
maximum manager-teacher output and effectivel school
managepent, stgbilit§ and longer.beriod'of stéy with a
~school gy séhool managers and teachers would be dgsirablé. A
situaﬁiqn where classroom teachers are catapulted in;o the
levels of school managers mighg.imply suéh' teachers yeré
being assigned . jobs. above their levels of experience,
competence ana cabab%lity.'Such a.sitﬁation might lead to
some bias on thé par; of other teachers in their perceptions
of the mapnagers’' capacity and comptence and in -turn leaa t&
low moréle and low productivity on thé part of teacher.

The\ above idea may ;pn counter to Obalade’s (1986) 1
contenﬁion in support, of "Peter’s Principle" when quoting
Peter and Hail 1969 that:. ' |

Since past performance is continually used to prédict
future performance, eventaully, people are promoted to a

1. 8.0 Obilade. "The Peter’s Principle and Administrative
effectiveness in Nigerian Educational
System” African Journal of Educational

Management * Vol. No.l March 1886 pp.2-9
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job  where - they .would not be effective......In a

hierarchy every employee tends to .rise his 1level of

incompetence, & ; . ) .
She further submitted that in _Nigerian school 'system,
individuals who had beén competent teéchers or déﬁartmentql-
heéd often get'prombtéd to the posﬁ'of.the vice principai.
In. that position @hey get.;n well with teachefs, students
and parents were iﬁtellectuaily competent. Sometiﬁqs. they
gained fﬁrther promotions to the rank of ptincifal.'Usu;lly
these people ‘had never had to dgal with officials of +the
State Schoois Board or the Ministry of Education, nor-'had
they handled ;QoA'many studentS'hthemselves; .She finally
submitted that: | | :

"A good vice principal would not necessarily become a

" good principal” 1! ’

However, it is equally plausible that by promofing ‘an
ordinary class teacher to the poéition of a schoollmanagef,
a position .which will be more dem&ndiné and- challengipg
might mean that such teachers might have been promdted to
their levels  ©0f incompetence in that they might not ' have
‘acquired enough managerial experience which £heir .offices
démanded of them. if would seem that in teaching, gxperieﬁce
coupled) with the necessa;y training and qualifications woula
be vital to'duty posts appointments in gchools;.Part of the
problem of this study Qould be to find out the perceﬁtions

of the subordinate teachers on the appointments of school

managers directly from the ' rank and file of teachers.

1. Obilade, Ibid, p.5
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The Problem'

As a resuit of tﬁé exbﬁnsion of secondary 'schools in
order +to bg able to cope with £hé.-required“ products of
primary schools going' for the junior secondary -scLoo}
because of the 6-3-3-4 system qf education; many. . school
managers (princibals) ﬁere Aépointed among the rank and file
of teachers regardless of. their p?evibhs . managerial
experiences. Many of the managers so appointed were teacheré:
who had never served as either vice-principals or heads of -
departments,. Hany of them had no manggerial experience or
training before Being appoiﬁted.principals.

In his own opinion, Taiwo (1962} ! submitted that in the
neé educational dispensation of 6-3-3-4, the principal . would
be the first to admit that the administration of these type
of schools demands experiénce,- new techniques, special
personal qualities, leadership qualities, pfofesgional
competence, kngwledge of the environmental, an undersatnding
and appreciation of the local -community, ébiliti to .move
with the“times and forésight into the future..In appointing
sucgl school manageré, Taiwo is of the opinion‘£hat such a
pérson: |

should come into it after a careful deliberation on his

own part and on the part of his employers.... As a
prerequisite, a principal should have a teaching
professional qualification, some knowl edge of
1. C.0. Taiwo. "The Principal in the Nigerian Education".

West African Journal of Education Vol. XXIII
NOS. i, 2&3 pp023-340
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educational administration, and its application in
schools.....In the recent .explosion in  secondary
education in .some.states,. some principals come “into
that posts without their contemplation, preparation or
readiness. ! e : '

The managerial _capacity of .school’ principéls " would
determine, to a greater extent, the amount of “efforts
teachers put  into their day-fo-day activities for . maximum

results.

As at now that there are great outcries\of/poor academic

m

performanc in EKwara State secondary«schodols, it becones

very necessary that school managers-address themselves'.td
those m®managerial activities that wéuld léad to émprévement.
of performances, thereby leadingto academic excellencg in
schools. In fact,thére were members of the public who_accuge
school managers-of being %Qre intérested in £heir personal’
welfare, . purchasing and socialization in terms of
enteriaining_ .visitérs than in progrgmmes . meant for
improvement of the academic standards of'their schools;

Teachers /are equally being accused of lack'of coﬁmitmeqt
and dedication to duty. Is it'not possible that the lack of
commitimeénts and dedication Sy teachers are reflections of
{he méﬁagggial deficiencies witgin our system?

Thereforg,' the pr;blem .of fhis study.io thch .answers

would be sought include:-

1.Taiwo, Ibid, p.5
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What are the major criteria wused for the appointmené
of principals? .

Do principais.posseSS and use managepfal cépacity like -
éontrollipg{ oréanizing,teuperviéing, ddminiétering,
planﬂing and coordinating? ‘

Isr 'tbere."any -reldtionship between principal’s

manageriél capacity énd teacher productivity?

Do princibals pursue managerial controls leading to

high academic performances?

To what extent do school managers receive ’énough

_Asuppbrts financially and materially from the Ministry

of Education and State Schgols Board?
What are “those aspects of principal’s @anﬁéérial.
capacity that £é§chers be;peive as‘encoufaging “them -
towards maximum output in their work?
How do students, pérceive the level of teacher
productivity in terms of;
"i. delivery of lessons
ial,, bunctuality t; ;lasses
2. giQing and grading of students’ assignments
iv. encouraging students ‘to improve on - their
performgnces (curriculum) .
v. the development and academic achievement goals.

What effects do manager -teacher stay in schools have

on school performances.?
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9. Would feachér productjvity be affected by the_durgtiqn'
of timé'spént by principals with teachers? .

10. What effects ao.demogfaphiq-factors likg seg, ége,
qualifications, Iocatioﬁs and ténaﬁcy have . on
principal ﬁanagerialb cgpacity and ) teacher

broduétivify;?

Purpose and Siggificéﬁcé of the Study.'

The study would like £o establish if “there .is ény
relationshié' betweén. the managerial capacity of the
principal and téachers productivity. In this wise, the étudy
wouid ‘like to investigate the proceés followed by teachers
in order  to achieve a Bigh productivity level. It yould élSo
like to esfablish if thgre would be any use appointing
school managers from the rank and fiie of teachers.‘withput
any previous test of their'managerial capacity, as heads of
departments, senior teachers or vice principélg.

In trying  to'investigate the managerial capacity, the
stud& would / focus on. the .folIowing 'manageria1 . indices:
ability ™o iﬁitiate programme, control and organize staff,
plan “and forecast, deyelop and motivate staff, administer
and, supervise étéff. |
The .study would like to in?estiagté how 'school managers.aré
able to utilize the above @ to enhance higB teacher
productivity. The teacher productivity, in some previous

studies by Ogunsanya ! Bradley ? Awoyemi ? and Werdell ¢
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had always béen. tfeaied, as end results of étudeﬁts’
perfromances in.terms of examinations. results eithéf in'the
internal or extérnal examinations. The results could be
regarded as the academic end prodﬁct of'gchool'managers and
teachers. This study intends to investigate the amoght of
efforts put in by both principal and teachers: in N o Yo .
achieve the desired school goals. For, if ~the mgnage;iai =
indices and teacher produétiviﬁy are systematically and
conscientiously followed with some degrees of deaication;

the end products- school academic performances - would be
rewarding. I . st = oy

Thié study would therefore éée pfoducfivity in terms of
teacheg ﬁreparatibn and dgiivény of lessons, evaluatiﬁg and
assessing students’ . work;' co;reéting, intervening th
_counselling studeﬁts with the hope of ;gading sﬁudents to a

successful end. Teachers productivity as given  in thg

1.Mobolaji Ogunsanya, "Teacher Job Satisfaction and
: ' - Producitivy as factors of Academic
Goal * " Achievement ‘in Oyo State
Secondary Schools " Unpublished Ph.D:
Thesis, Faculty of Education
University of Ibadan, June 1981.
2. Glanyce 'H. Bradley. "What do  college students like and’
' ‘dislike about College Teachers and
their Teaching", Educatioconal
Administration and.Supervision; 1950
"No.36 pp.113-120. ‘ X
3. M.0. Awoyemi., "Teacher Characteristics and Teacher
Effectiveness in Selected Secondary
Grammar Schools in Kwara ‘State”
Unpublished Ph.D Thesis , Faculty of
‘ Education University of Ilorin, 1984,
4, P. Werdell. Course and Teahers’ Evaluation: A Student’s
Confidential Guide, Washington, . United
State National Students’ Association, 1966.
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indices above will'be perceived by the stu&ents who are the
direct receiver of the Feachers"oytput; |
Having .assessed the percgptions by teaphefé, stu&ehts_
and. princibals, the study would be'able-to. deterﬁine _the.
nature of fhe re}ationship between _principal' manaéerial
cépgcity'and_tegcher productivity. Such é,relatiﬁnship woﬁld
aésist the " Ministry of Education and Educétion Mandgé;ent
Board to know hoﬁ to appoint futurg school ménager and what
emphasis to place on those managerial iﬂdicés for méximum
school goals. ‘
Finaliy. the study.would liké to'find out if ther; is
éhy: :relationship, between m;nagerial capacity, tgaéher
productivity' and tﬁe-genetal_écademic perfofﬁénce,.in Kwara
State secondgry' schodls, as it seems to be the 'general
impfession that teachers are no.longer dedicated to their
duty, hence thé.resul;ant.falliﬁg standard of education in
~schools. This was_the observation of Fagbemi ! that:
There /ad also.béén-a'spd decline in the commitment of
teachers. This has been occassioned by poor recruitment
and « training of teachers as well as poor motivation of
~classroom teachers and.school managers.'. .
At thel end, if the iesult'éf the study indiéates‘ a close
relationship between principal méhaggrial capacity and
teacher productivity in lines with. the indices provided in

the two variables, it might be found useful to the Ministry

1. J.0. Fagbemi. "Education in Nigeria; A teachers view"
Daily Sketch, Ibadan, 5th August 1988 p.8.
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of Education, the state Schools Board and ‘the education
industries to re-allign their supervisory and adqiniétrative )
styles so that emphasis would be placed on the appropriétg
managerisl procésses that would result in gregter- school
output, maximum teacher utility and produétivity._ln which
case, ehphasis. will be shifted frbm aéséssing school
examination,fééults to the principals mgnazeriai caéacity:pf il
supervising, pontbolling, planning, training and monitoring
within the school system;.ﬁhile teacher'ppoductivity would
be -judged'iq terms of lessop'ppéparation, delivery, grpdiné
. and asseésing ‘students’ work and. heipiné teachers
professioﬁai . growth. On the other hand, if the study:. finds
out that thefe_ afe no . relationships between principal
managerial cépacity and teacher ' prodcutivity, then ‘the
previous evaluative measures in use might prove tb be
correct perspective. .

The study would also be ablé to decide on what type of
teachers to-éppoiﬁt as school managers. This will- possibly'
help éll employérg to put into use the fiﬁdings of the study
when attempting téi appoint school: managers to avqid
ineffectiveness and ineffiéiency of schoolumanagément.

The GoVernbr' of Kwara State, Wing Commander Umaru
(1986) ' addressing school principals suggested that:

‘1, Wing Commander Umaru, "The Military Governor of Kwara
State Speech at the Openning of ANCOPSS
Conference" Minutes of all Nigeria Conference

of Principals of Secondary Schools 31st
March-4th April, 1986, p.9.
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In the light of what have been said about the essential
nature of the school principal’s job, your congress
may wish to examine the modality of designing 'some
kind of intensive management training programme for all

school principals in collaboration with some relevant ..

institutions in the country and concluded: .
Besides, the training should therefore be . made a
prerequisite for the appointment of new prineipals.

This study woﬁld try to find if there w&ll berneed to baseA
appointhents of principals of - schools on. training,

experience, or bre§ioua managerial appbintmeﬁts or téi
continue with the present practice of appointments.. The
study would also try -ﬁo find out ihe position of the
Ministryv of Education and.thé-State. Education Managemént
Board téwards p}dmoting fhe principal’s managerial capacity

in ‘schools or otherwise through fhei: supportive aids in
terms of fuﬂdings} staffing visits, supply of equipment and
adequaéy pf ciassromm/laboratories} 7

Definition of terms |

Managerial capacity: S .
Managerial capacity implies the amount of school

activities or  duties that the principal, as the gchool
manager, ié abie to perform or contaip effecfiﬁely. ‘Which
meaﬂs those' pspects that ,Aanagers will .be able to
effectively grasp within.his day-to—day aqtivities.

"As early as the beginning of.the 20th century Taylor 1t °

in his "Scientific Management" recommended that managers

1. Fredrick Winslow Tylor, The Principles of Scientific
R Management, New York, Harper
and Brothers, 1942 pp.36-40 plan
the work of the people reporting
to them and device
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means of coordination and control.- As he put it:
The work of everyman is fully planned out by the
management at .least one day in advance and each man
receives in most cases, complete written instructions
describing in-detail the task which he is to accomplish
as well as the meahs to be used in doing the work. The
task specifies not only what 'is to be done but how it
is to be done and the exact time allowed for doing it.
Taylor’s plan also called for managers to motivate the
people .not by standing to one side and givihg.order_bu@_ by -
selecting, -teaching'and developing the workmen and heartily
cooperating with them. Taylor’s principle is still very
significant not only to industries but even in education as
Taylor 'beligved thap: managers should. concern “themselves
1. setting and enforcing standard;
2. improving methods by teaching and training;
3. cooperating with workmen;
4. motivating dnd developing staff;
5. coordinating and selecting the right calibre of
- workers
6. rewarding workers for outstanding work.
The above ‘definition of managerial capacity is still

applicable up. till " today and if well directed would help

prodbctivity. Fayol, ! some years later, went a liptle.

1. Henric Fayol, General and Industrial Management
Published in English translation by Isaac
Pitman and Sons Ltd. London 1947, p.3




-22-

further in the definiﬁion of managerial capacity. Fafol'
submitted that managers should; . . '
; Uk forécasﬁ and plan - to foreseé and‘piovide meﬁhé of .
éxamining the fufuré ‘and drew uﬁ ‘plan for the
ifuture. | '
2; Ofganize - building up the dual structure. of
‘matériél'and human resources of thé undeitakigg.
3. command - maintaining activities among personnels
4, coordinate -building. together, unifying * and
harmonizing;;ll‘agtivities and eforts |
5, cgntrol -sééing that everything occurs in conformity
with estéblished ruieszand expressed command."

Winklér (1935) 1 propounded four basic managerial

'princibles which are related to the 6oncepts of plann£ng,'

organizing, and coﬁ£rolling.

For 'thé purpose of'tﬁis study, magagerial capacity wiil

Be used to/“fiean the school principal’é ability  to

effeétiveiy pérform and make use of the following managerial

processes ™ “

3. Plﬁnning - the determinﬁtipn_of course of action to
achieve a désired éoal which involves' forecasting,
objectives, séheduling and budgetting. - .

2. Organizing - identifﬁcatién and grduping' of work,

definition and delegation of responsibility and

1. John K. Winkler, The DU Poiht'Dynasty, New York: Raynal
and Hitchcock Inc. 1985 p.135. authority.
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3. Coordinating ; . balancing, 'provision of enough ‘or
counterbalancihg of':staff and sﬁbjects on thé ~.time
table; timing of different activites, integréiing all
school departmeﬁt together throuéh.a common , meetiﬂg
avenue. '

4. Motivation =~ through ﬁrope£ selgction, participaﬁi6n,

| aﬁpréisal, counselling, trainiﬁg, coﬁpenéétion ana
directing.’

5. Control - étandard perfofmance by staff, measuring st#ff
performangésl-. inte;preting H.policies,"rules and

“regulations. ‘

6., Adiministrative operétignal use - supervision 6f day-to-
day routine proceduré and liason with external Bodﬁes
like the P.T.A., Dedfistry of Education, State Schools
Board ana'other related institutions e.g. WAEC.

Te SuberVision /= ovérseeing proéramme outline, leésons
plans,, elaSsroom organization, assessment of teaching -
.programmes, records and staff general performaﬁces,
schoel record; such as registers, time book{ staff

movement book, academic.report-sheets etc.

8. Interventionist - to prevent undesired happenings in.
~school through corrective measures,'~disciplinary
committee, justﬁce and fair play and improving

teachers’ lot.
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Teacher Productivity

Teacher produbtivity'had-been used by researchers as the
"effectiveness" of teacﬁérs in Qchoois.'Effectiyenéss ha&
been attached'to.the differeﬂt aspects of feaéhera' éphboi
activities such as personaliiy traits of'-being warm,
friendly, undersatnding, imagihativé and stimulating. Others
have reggrded effectiveness.in'té;ms of the,overali school
results either at iniernai or externaiA examinations or 2
teachers’ ' -strong ' needs for achieveméﬁts that - ha&e
contributed much to school proﬂuctivtiy or effectiveness.
Such teachers. ;bcording to ﬁé Cleiland -(1961) b, Are
chgracterized by:

1.. Moderate risk takiﬁg as a function of skill rather than

chance.

2 energetic, novel, instrumental activity

3.,individual responsibility and accountability behaviour.

4, the need fon.knowledge of results. A '

5. anticipatiﬂg of failure probabilities.
But teaehers with strong:needs for high productivity demand
a gfea{ deal from the ‘school maﬁager in terms 6f’1eadership
examples,..planning; organiiing, controilihg,.motivéting and
the necessary interventioﬁ to prevent'confusién within 'the
sfstem.

Other researchers had associated teachers productivity

1. David C Mc Clelland, The Achieving Society Princeton
N.J. Van Nostrand, 1961 p.207
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with thé oﬁtput or end-result of the school academic .goals
like end-of—term ‘fegﬁlts, school "Mock" examination, West:
African Examinations regults.or.a combination of these. Aé
much as the final output in terms of resulis is very
important, - the précess to_ the end result/ is equally
important. For fhe .éurppse of +this study, tééche;
pfoductivity will Dbe méasuréd aga@nst' their ability . to
perform- the following school acitiyities as directed  and
supefiised by the school manager - the\principal.

1. Acgaemic pursuit - Classroom panagément

a2 Teacﬂing fhe sﬁecific field of spgcilization.

- Preparhtipn of lessons ahead of students.

Arranging extra<lessons to cover lost grounds.

Helping both the slow and fast leaners etc.

2. ~Séﬁool Records ~ Keeping of.academic and non-academic
records- “such as the weekly rgcord of works, déily
attendance registers, subject/class marks books etc.

3. Genenral evaluation - of students wérk; .

5 giQﬁng,~ma;king and recording assignments.
- Supervision.of student’s at preparéiory time.

4. Co-curricular Activities =~ Organizing and encouraging
educational visits, ' ’ )

- publication of school magazihes;
- literary and debating society, culturgl and quize:-
activities.

- arranging educational films and plays.
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5. School Guidanée - Selection of éubjecté fequed~ to
studeﬁts-désired‘future pufsuit;' . |
- exemplary diéplay éf'chargcteéiin terms of moral, -
-'sbcial.interaction‘ﬁith.staff_and stﬁdents.
6. Extra Administrati?e.duties - Hogse mastershipy
- Form haster | ' .
- P.T.A Secretary.

- Gameg master

School Health Clinic master ete:

And' ﬁny other activities .tha£’would help . achieve the
overall school goals leading to high academic and social
'productivity.: |
Principal will be used in this study tb refer to those who
head the secondar& schoolé in Kwéra Stéte at both
-éa£egories. There are those who are experienqed and who had
been 6n' the job f&r many years. There are those who are
relatively yéufigz in school management. Principals Qill be
referred to\as manageréy'supervisors or ;dministfatois. oot

Secondary 'schobls will be wused to refer to all post

.primary) schools excluding the teacher traininglgolleges and
technjca]. schools. The sgcondary, schools are in ~ two

divisions - the junior and senior seoondéry schools. This
study will make use of both junior aﬁd senior secondary
schools directly under the supervisions of’goth the.Ministry

of Education and State Schools Board in Kwara State.
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Theoretical Framework.

Since the purpose of thi? study is to examine the~néture
of relationshiptbetween'princiﬁal’é managerial cépacity.ahd
teacher productivity, a 160k will be tékén “info some
=anagement and performance éheories includihg thoselb;:

- Taylor, Frederick winslow

Fayol Henri

- McGregor Douglas

Halpin and Craft

Argyris

Taylor (1911) ! by the.Iate'12th'century was able to
see the connection betwéen'mpnagement and staff. In his
"Modern scientific Manageément" he emphasised the need for
planning. on the part of ‘managers and the need for motivation
of vworkers. He declared that: .

The work of.wevery workman is fully planned out by the
management / aty least one day in advance and each man
receives,~ in most cases, complete written instructions
describing in detail the task which he is to accomplish
as weld as' the means to be used in doing the work.
According ~to him, work "planned in advance in that way
constituted - a task which was to be solved not by workmen
aloney” but in almost all cases by the joint effort of ' the
workmen and the management. The task specifieés not only what

ie to be done but how it is to be done and the exact time

allowed for doing it.

1. Frederick Winslow Tylor, Scientific Management New York,
) Harper and Brothers Publishers
1911 p.9 g



CY 2

Taylof suggested that managers should take over all work

which

that

they are better fitted than the workmen. He advised

managers shogldvmotiyate their people not by standing

to oné side and giving orders but by selecting, teaching and

developing the workmen and "heartily cooperating with“them"

Taylors theory is very significant as it prOQided' a base

upon which much of the current thinking, includiﬁg. this

study,

1,

is firmly‘established. He saw the needvto:
systemaltize'management |

analyse the work to be done

measure it '

assign portions po the /people best placed to pgfform

it

Taylor’s scjentif10<management represented a combination of

mechanical, condeptual and philosophical approach, as he

suggested that management should: o

develop & .science for each element of a man’s ‘work
which repiaces ihe-oidvrule of fhumb method.
scientifically ° select and then tpaiﬁ, teach and
develop the workﬁen;‘whereas in the past he choge his
oWwn work and trained ﬁimsélf as best as hé could.
heartily éooperate with the men so as to jﬁsure all of

the work were being done'in accordance with the

‘principles of the science which has been_ developed.

ensure there is an almost equal division.of the work
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ana £he.responsibility between thelmanagément and.the
workmen. The manangement take over'éll work for which
they are betier fitted than the workmen. .
In the past,'almosﬁ all tﬁe work and-the greater ©part
of the responsibility were thrown upon the men. ‘

Taylor’s thebfy.is very significant ih the Fact that it
was abie to see the-éohnection between managéméﬁt, the
workmen and prodﬁctivity which, if properly applied woulé
encourage high productivity. The manaéeraé‘capaciﬁy.to carry
out taylor’s principles would_éncburage’productivity as it
emphasises ‘pianhingg geleciiné.' traihing,' sﬁpervising
teaching and developing.

In his own work, Fayol (1929) ' was 6f the_ppinion Fhat
all activifies 'aﬁd buginess undertakings could be divided
into six grouﬁs:-

i, Technical operations - production, manufacturing
ii. Cbmmercial operations - purchases, sales and exchanges
3ids Financial‘oéefé;ion - fundiﬁg and controlling papital
iv. Seeurity operations - protection of gaods and persons
"V Accounting'opéraﬁions- stock-taking, balance shgets,
,cosying and sta£is§;és...
vi. Administrative operations - planning, organization.

command, coordination and control.

1. Henri Fayol, Industraial and General, Administration
Translated from the French edition by J.A
Coubrough, Geneval, International Management
Institute, 1929 p.8
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Iin addition, he analysed these éix‘operations, noting that
the workmenfs chief qhgrateristic is technical,ability bﬁt
as one goes up‘thg organizationgl ﬁiérarch&, the. relative.
importance .of this ,aBility- declines. while- . that 6f
administrative ability incrgases. He declared:

Technical ability is the chief characteristiec of the

lower employees of a big undertaking and the heads of

small industrial concerns; administrative ability . is

the chief characteristic of all the men in important

positions, technical ability is the 'most important

quality at the 'bottom of industrial ' lader and
administrative ability at the top. _

‘ .

Here, . Fayol went a little further in,the aplication of - his

theory to organizatioﬁalA management.' While Taylor was

concerned with the operationdl.level, Fayol approached the

subject from a general manageméﬁt poipt of wview. In so
doing; he' was able( tp" identify thé. administrator’s'
activities or functions - planning, organizing, commanding,
coordinéting. and,_ eontrolling. If managers, whether 'in

industry or _education could carry out these, funcfions
properly,Ahévwbuid‘be effeciive.

In his -further discuss?on; of principles of
administratioﬁ, "he advocated that adminjgtrators shoul&'
adapt ™ those priﬁcipies ~to their needs. In £his " purpose,
Fayo]. gave the fourteen _princjples- which hé "had, uséd
frequently asé

i, division of labour (specialization)

ii. authority and responsibility:
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iV‘.

vi.

vii.
viii,

2%,

XA .
X11.

xiiis

Fayol

Y Pey

(a) Authority - the rigﬁt to command and the power to

make oneself dbeyed."

(b) Responsibility - a reward or penalty accompanying

the'use of power.

discipline (obedience, diligehce. enefgy, 'eorrect
attitude)
Unity of command (everyone should”héve 6niy one boés)
Qnity of management (one manager and ;ne for =all
operations having the sﬁme objeétive)

surbordination of individual ipterest to tbg common
good |
renumeration of staff. N
centralization

the hierarchy (the solar chain running -from téb to

bottom of thesorganization)

. ‘order -"'a “place for everything and everything in

place”

equity -"when f;iendliness is coupled with jhsticé'
stability of staff -

iAitﬁative - the power to conceive and exeoute é plan
of-action:' - - |
espirit de 'conpé - spirit or moralé dgpenéing ‘on
harmony and unity.

finally.described the five major functions or elements

of administration as including.: -
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1. Planning - (a) férecast of events

(b) construction of operating programme for

the ﬁrésent "and future needs of the

organization.

2. Organization (a)

(b)

3. Commanding (a)

(b)

(c)

(d)

4, Coordinating (a)

structuring of activities, material and

personnel

effective coordination of all resources

encompass the leadérship example of .
organization.

making periodic examinatioﬂs of organi-
zation | |

elimination of incompetent personnel
not getting bogged down with details.

binding together. unifying and harmoni-

2ing
.(P) providing requisite unity and harmony
«c) regular meetings of managers aﬁd
subordinates |
(d) need for a sﬁooth flow.
5. Coptrolling - that ;everythiné is done in accordance with

the plan. This function applies to men,

material and operations.

Fayol has no doubt, contributed greatly to management theory

by providing a conceptual framework for analysing the

management process.

More importantly, to this study is the
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fact that Fayol ‘suggested the need for plann1ng, organlzlng,
commanding, coordlnat1ng and controlllng. He also advocated
the need for Btaff development-coopepqt;on and .rewards.
These principles put'forth by Fayol afe very'eBSEn£ial fori
the principals’ . managerial capacity, if which oroperly
carried out could enhance'e very Bigh teacher productiQtity'
within the school system.:' |
Furthermore,.the attention Fayol focussed on the need and
posibility of teaching management through the . development of
a theory of admlnstratlon had been found useful in ‘most
aspeots' of organlzat10n~and management. Much of what wee.to
follow constituted an extensionand deyelopment of his.basic'
ideas. '
Another‘theory is £bat proooupded by Mc Graéor (1960) -
He . proposed theories.'X’' and 'Y' to provide a fremawork for
udderstand?ng and management ofv people to achieve
organizational goels. .
The theorieg/are behaviogrel in nature. Hie-langoage equa]ly.
seems morew descriptive aod of non-school environment. But
his ideas, assumptioos and propositions have wide
abblioetion.to schools. '

Management Propositions of Theory "X"

1. Management is responsible for organizing the elements of

1. Douglas Mc Gregor, The human side of Enterpreise New

‘ ) York, MeGraw-Hill, 1960, in warren G.
Bennis and Edgar H. Schein ‘(eds),
Cambridge Mass M.I.T. 1966.
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productive enterprise - money, mqtepial.. equipment,

people - in the interest of economic (educational)

()

withr fespecﬂ tb-pgople, this is a process of diréctiné
-their efforts,~ motivétiﬁg them, boﬁtrollingi their
actions and modifying their behaviour t6 fit _the needs
of the organizétion. | -

3. Without thiss.active'interactfon by management, people
wouid be passive-rewérded, punished,-contro}led,'.£hei£
activities must be directed. This is ﬁanégement’s task
in managing subordinate .managers of. workers i.e
management c&hsists.of geéting thjngs.done ;hfough other

people.

Supefvisory Assumptions of Theory ’'X’

1. The averaée man .is,by nature indolent - he wérks as
little as»possible.-

2. He lacks ambition, disliké responsibility, prefers to be
led. |

‘3. He is iqhgrently self—égntred; . indifferent to
organizational'needs.

4, He€=1s by natﬁre resistant to change,

5. SHé is gdllible,'not'véry bright.

It is geﬁerally nétfced, thét séhools' tend towards the

pessimistic assumptions of theory X. McGragor was of the

opinion .that human behaviour in orgarizations apﬁroximates

what management perceives it to be. In "schools, such
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behaviour on the part of teachers and students is in.péft a
rszquence of the administrative, supervisgrfl,educationai
philosophy, policy and practice. supervisory-st}les.stemming
from theory 'X'’ are based on mistaken notions of what is
cause and effect. Fundamental to Theory ;X’ is the

philosophy of direction and control. This -philesophy is

y,

administered in a variety 6f forms and rés;s.upbn a theory

of motivation which is inadequate for./ most :adulte,

particularly professional adults and is QUick;y outgrown by

-

students. Theory ’X’ seems inconsiétént~with the quality of

life for young people in schools“and incompatible with human

resources supervision.

« i .

"Philosophy and Assumptions of Theory "V"

1. Management is responsible for organizing the elements of.

productive enterprise - money, materiél, equipment, -
people - in the dinterest of eonomic (educational) ends.
2. People arpe pbt' by nature ﬁassive or resistent to

organizhtional needs. They have become so as a result of
experience in organizations,
3. THe™“motivation, the . potential for development, the

Gapacity for assuming responsibility, the readiness to

"direct behaviour .towér¢s ofganizationa] goals are all .-

present in people. Management does not put them there.
4. It 1is the responsibility of management to make it

possible for people to recognize and develop these human
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characteristics themselves.

5. The essential task of management  is - to ‘arrange
organizational -‘conditions and methqu.of operation so-
that people can achiéve their own.goals best directing
their own efforts towards oréanizational oﬁjectives.

Theory 'Y' is an altgrnative management phiiosophy‘bésed on

more adéquate -assumptions of human nﬁture, the ‘nééd for

schools to ﬁeep their proféssional growtﬁ, commitment to”
teachers and to improve +the intellectwal, social and
emotional welfare of students. |

Clésel;y >ailied.to theorieé ’ﬁ'ﬁund 2y of'MCGéégor is

:Argyris (1971) 1 patterns"A’ and B’ theories.

Pattern ‘A’ takeé-two forms,- hard and soft: In schools, the

hard version is a ’'no-pBngense’ apprqach charaéteristiéed

by:
1. Strong leadership,
2, tight controls,
3. Close superQiéioﬁ by teachers in a classroom‘sgtting@
4. close supervisién by the supervisor (principal} in a
total school setting. ‘
The soft approach reliegtheaJily.qn:
) buyingl |

2. persuading, and

1. Chris Argyris, Management and Organizatidonal Development,
New York, McGraw-Hill, 1971, pp.1-26
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3. winning
people through good (albeit: superficial) human.reiationg and
benevolent -paternglism to obtain céﬁﬁliapcé and acceptanég
of direction from supervisors. “

The emphasis in both soft and hard versions of “*pattern
A’ is on: |

1. manipulation,

2; cqntrolling, ;nd

3. ménaging people..
However, like theory "X", theorg 'A’ is inconsistent wifh
the - hopes . and aspifatioﬁs of« teacher;; studentsl- and

SuUpervisors. , s X )
The pattern 'B’ of Argyrisg is like the 'Y’ of McGregor.

Basic to ‘pattern ;B’ is” the dependence upan building'
idéntification and commifment to worthwhile objectives iﬁ
the work context and.ﬁpon holding.mutual trust aﬁd respect
in the intérpéraonal contexts is assumed to be dependent on

.whether meaningful satisfaction for individuals is achieved
within the éontéxt of accomplishing important work as. well.
as upon ‘auﬁhentic relatibnships 'and exchange of wvalid

information thus:

More trust, ".concern for feelings and°© ‘internal
. commitments, more’ ‘openness to-and experimenting with
new ideas and feelings in such a way that others could

do the same, were recommended if valid information was
to be produced and internal commitment to decisions
generated., 1 :

Argyris did not récommend that people be completely open and

1. Argyris, Op. ¢it., p.l18
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trusting but that they be open to an.extent that' p;rmite~
others tc be open. He agued that the trust and 6penness
€xist only in interpersonal relationships. -
Following the ideas of McGregor and Agyris, Watson
(1988) 1 suggested the corresponding supervisbry or

administrative policies as follows:

Theory X .
) Assumptions about - N .supervisory/Admini-
people (workers) n strative Implications

1. Naturally lazy, av01d work nl. Drive, motivate and
, n  coerces , .
2. Dependent.’ n2. Direct.
3. Have fixed or set ways of n3. Enoourage routine proce-
doing things n dure. 1n work. -
Generally irresponsible ni . Check up; control.
Resistent or hostile to: n5. Be prepared to f1ght back,
authority and leadershlp ', be on guard.
6. Unimaginative. n6. Prescribe.
7. Short-sighted. n7. Plan for them.
. n .
Theory "Y"
Assumptions.abeout n Supervisory/Admini-
people (workers) n - strative Implications
1. Naturally aetive and nl. Provide leadership and
enterprising .n  ‘motivation
2. Independént n2. Use self-direction .
3. Grows an the work ' n3. Expose them to change and’
. n innovation.
4, Like“to, take up responsi- 1n4. Trust them.
. silNEY™ n ' ) .
5. ldentify with you, have nd. Give them cooperation and
loydlty - n support.
6. Creative n6. Encourage creativity and
) ' . . n excellence
7. Capable of broad vision n7. Plan-and decide with them.
and long view. n
n
1. G. Watson. Social Psychology: Issues and Insight, New York

J.B, Lippincott Co.,

1966, p.28
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Hzlpin and Croft (1963). ! theory of organizational climate
is equally relevant to this study. The climate of a school

b |

n

usually dictated‘by how the school supervisor/principal
is able to ;rganize and direCt:the'school “activities to
provide the required environment. for schoolvgoals.

Halpin viewed schools as being a conceptual climate

continuum that extends from open to closeds The framework

comsiders individual personalities as being\a' continuum from
opern-sindedness to close-mindedness. Organizational climate,
therefore, refers to feelings which\@®ist in a given school

and the variability in the feeliﬁg_qa one moves from scho§l
to school. Halpin submitted thaty )
as one moves to other schodls one finds that each has a
personality of its own. It is this ’personality’ that
we refer to as theé organizational climate of the
school. 2 ") ‘ ‘
The Organizational Climate Description Questionnaire
(OCDQ) was develgped by'Halbin and Croft as a means of
measures and (_chart the difference in ’'feel' which
characterizes “individual schoolsﬁ The.instrumeht examines
eight dimensions of Organizational climate, four of which
focussed . 6n teachcer beKhaviour and four on behaviour of the
prinaipal.

Each of the eight dimehsigns‘of climate repregented in

the instrument as sub-sets. Various combinations of emphasis

1. Andrew W, Halpin and Donald B.°- Croft, Organizational
Climate ‘of . Schools, Chicago,
University of Chicago Midwest
Administration Centre, 1963.

2. Ibid, p.131.
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cnn each sub-sets as-perceived by the teachers responding to

- 1nstrument revealed for the school a cllmate, slmllarly,

L

score wh1ch determines the relatlve pos1t1on of the school
on tﬁe openness to closed contlnuum. The school with open
climate is charaéterised by: |
1." low disengagement,
2. low hinderancg,
3.'yéry ﬁigh espirit,
4. high intimacy, | o
5. low aloofness,
6. low production éﬁﬁhqsis,
Ts very high irust,
8. very high EOnsiAeratioﬁ.
The closed school exhibits;
1: high disengagemént,
2. high bindqrance,_
3. very low eaﬁirit,'
.4, high iﬁtimacy,
5. high-aloofness, °
6% h;ghvprsduction emphasis,
.7. low thrust,

8. low con31derat10n
Open and closed school climate are described by halpln as-

follows: ‘

The open climate depicts a situation in which members
enjoy extremely high espirit. The teachers work well
together without bickering and griping (low
disengagement). They are not burdened by mountains of
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busy work or by routine reports; the principal’s
policies facilitate the teacher’s accomplishment of
their tazsk (low hinderance). On-the whole, the group

zemebers enjoy friendly relations of intimacy. the
teachers obtain considerable job satisfaction and are
sufficiently motivated to overcome difficulties and
frustrations. They possess the incentive to work things
out and to keep the organization "moving". Funthermore,
the teachers are proud to be associated with their
school. ! \ ) ¥ i i

closed climate marks a situation in whicﬁ the grouﬁ'

members ~ obtain little satisfaction in fespect ‘either to

task-achievement or social needs.

In

short, the principal is ineffective in directing the

activities of the teachers, at_ the same tiﬁe, the principél

ie not ‘inclined to look out for-their personal welfare. This-

- .

climate. is the most closged apd the least genﬁihe climate

that had been identified. )

4.

The‘eight dimensions of Organizational Climate are:.

Tecahers Behaviﬁur: )

Disengagement~ teachers’ tendency £o bg "not wiih S S

ﬁiﬁderanee. - refers to teachers’' 'feeling that the
prineipal burdens-theﬁ with routine,dufies.iTeache;sf
ﬂberceive their principal as hindering ‘nather than
facilitating their'woyk;'

Espirit- refers to morale satisfaction of sociai needé,
sense of accomplishment in their job.

Intimacy - enjoyment of friendly social relations with

each other.

1 .

Ibid.
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Principals Behavzour' g
Aloofness - formal and 1mpersonal behav1our gulded by

w]

"rules and regulations ‘'"going by .the‘ book. ‘than
iﬁpersonal déalingAdf face to face. Keeps‘himself~at
distance from the staff.

6. ‘Production 'emﬁhasis' - close superv181on, - highly
direciive, one—way communications, 1nsens1t;ve to
feed- back from staff h

7. Thrust - ability to motivate teachers through his

personal examples.
8. Consideration- inclination to treat teachers humanly.

Attentlon to cllmate is partlcularly crucial so that the
gléssroom does not prowlde suff1c1ent buffer to protect the
classroom from the prevailing school climate by closed
climates = in organization which tends to b;égd cloéed.
learning climates and vice versa, A school principal should
move towards the deyelqpmenf and maiqtenance of the climate
conducive to high teacher produétivi;y.

From th€,various theories and assumptions examined above
and based\ on the-natufe of school administration in. Kwara
Statef —this study theorizes that thé ;capacity' of the
prineipal, as SChOpi 'manﬁger, to . direct ' the échodl
activities will reflect on the teachers’-reaétions‘and the
resultant productivity. This proposition is shown on figure

I. 'below."

As the leader within the professionai. set up, the
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principal is expected to influence ~ teacher productivity

positively.

.Therefore, the theqritical framework for this study will

be based on the pfincipal’s managerial c&pacity, .as the

independent variables in terms of his ability to:

l'

-]

Plan:- course of action to achiéve‘ desiréd goals,
forecast, programme and séhedule‘
Organiée-_identify aﬂd group work,.deleéate authoriti and
.resposibility.
Coordinate - deploy staff, timi%g school activities
meetings with'sfaff and Head of'Deparfments;
Mptivate - through. . proper selection, participation, .
: appraisgl, counséliing, _ compensating,
~directinghand training. ' -
Control - measure staff .performance, interprete policies,
rules_and ;egulatiogs.
Administer, ~=day to day_ supervision, liasies wiih
"exté;nal bodies like the Parent Tgacher
Asgociation Ministry and Board. |
Supervise fovérSEe programme outline, lésson plans,
clqs;rbom'i nganization,' ' assesément - of
teaching, recopds of s£udents and " staff,
school register, etc. |
Intervene - fair play to teachers qnd prevent ’undesired

happenings.
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Téacher productivity, ghe'dependent variable will be
based on teachersf 9bility to perform the assigned academic
and non-dcademic activities as dirécted or supervised by:tgé
principal. The follpﬁing'will.be conéidered~as thfouéh-put
to tegcher productivityﬂ
1. Teachers Ciassroom ménagemehf &'Teacﬁing of. specific -

subjects, lesson .preparation,: assignments: and
éradings, etq. | ‘
24 Recérds - keeping of academic and nénjacademié records,
registers, schemes and recdrd,~merits books-etc;
3.'E§aluatiqn of Siudénfs work ‘= Givigg and marking of
as§ignment,.marking.and_grading etc. :

4, Co-curricular activities - educational visits, games,

- school magazines etc.

5. School Guidance === selection of subjgcts,' display of
‘morals, sqcial .interaction, counselling students
ete.

6. Extré—Admin§strativel duties - Hougemastership} fé;m

.masters, school oliﬁig or Health mastership etc.
Principal's managerial cdpacity wiil be perceived"by
both “the _princiﬁal and the teachers. Prinéipal’é capacity
might be perceived - as ‘either écademicaliy' orientéd 6r.
socially .oriented; whereby academically oriented ﬁrincipals
will- be perce;ved as pursuing.school academic goals for -

maximum academic teacher productivity, while socially
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criented principals will tend to ‘emphasize social aspects. of.
school activity and'teaqher’productiQity will tend. tqwardg
the social end. '

Teacher produétiyity will be.perceiVed by Qtudents Qho.
would assess teachers on" their. classrodm ouiput in
delivering the lessons towards'dcadeﬁic pursuit, while " at
the same - ;ime assess their ekffa' and } cabburriculér
activities. Students perception will then Ldetermine the
extent to which teacher pfoductivify_is percéived as either
academic or social. -

It. is expehtea that principels that ;re academically
-oriented will produce -teacheéers that would be academically
oriented, while those whﬁ';re socially oriented would: tend .
to produce teachers Mhe" are -more interested in.'social.
aspects and vice versa.

However, principals and étaff that combine the two (higH
academic and_~Hhigh social) would be regarded as principals_

with very high“managerial capacity.
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CHAPTER 2
Review of Liperature.

This section will take'a critical look into some of
the‘ existiﬁg literatgré as they rela;é‘to the'.f§llowing
areas that will be cévered in_this study:

1. Principal mahagerial"capacity'in terms of planqing,
organizing, coﬁtrolling, moﬁi%ating, gppervisiqg,
coordiﬁating, administering and intervéning. .

2. Teacher productivity in terms of .clasSroom management, °

keeping of essential records, general  student
evaluation, ° co-curricular{ ‘and extra ~ curricular
activities, guidance counselling and teacher

extra-administrative dutiés.
3, Relaiionship between mapaéérial capacity and  teacher
productivity. ‘ |
4, Nature and type of appointment bf school managers, in

terms of “"experience, qualification, tenancy and

“trainihgs

managerial\capacity

The-success of any enterprise be it business, . health,
industry, sc¢hool or organization depends to a large extent
on the head or manager of the enterprise (principal). The

objectives depend principally on the way the school chief
executive, who 1is the school prinéipal, is able to
manipulate the resources at his disposal. The measure of

success or otherwise depends on .individual manager in the
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==r he carries out his executive duties and obligations.

Th: is. .why " two, é&pqators 'with similar 'sppervisofy
cesponsibilities in similar schools with similar goals and
similar personnel when ‘confronted with an.identical progleq'
==y operate or perform.aifferéntly. Botg may believe that
their method of'operation is.the.one suitable, for the tasks
and circumstances. For this.réaéon. theré) . may b; no one
correct approach to managerial problemsf.However, whatever;
methods a manager eﬁploys éhould aim, at maximum. staff .
productivity; which will invariablw dgterﬁine the level' of
organizational suécess;

Turner (1974) 1 'viewing thé school liké an economic
business enterprise ésserted that the head teacher ""is
responsible for processing an éxpensive and lengthy valuable
raw—materiéi - the children and the yduths of the nation.”
Button (1966) 2=~- viewing the training and. the Subseéugnt

practice of the.school administration as a business manager

observed that 3 s : : )
the«.schools were to be operated at minimum cost and

like, factories, they were to be operated at maximum
. &fficiency. The ., child was the first raw material and
then the product: the teacher was the worker, ‘the

.‘schdbl was the factory and the principal - was the
: managing -director. . '
While Long (1969) 3 further emphasised the training of head

I'"Turner, op. cit., pp.31-37 _ _ :
2.H. Warren Button. "Doctrine of Administrartion: A brief
History" Education Administration

. Quarterly, Vol.2 No.3 Autum 1966, p.219
3.Raymond G, Long, "Management of large secondary schools"
Trends in Educdtaion, London, 1969, H.M.S.0 No 15
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t=achers as very essential. when he declared that:

It is no -longer possible to believe that- practical
experience alone constitutes valid management training.-
Too many costly mistakes can occur while experience is
being .acquired ., and in any case, the quality of
experience can vary widely. Moreover, the man who
learns solely from practical experience will “mermally
begin with sets of assumptions which may be right or
wrong. :

In Nigeria, in the early days, appointments ©f headmasters
were based on age and experience rather than{qualifications.
At that Itiﬁe,' the ~ headmaster was . regarded = as a
jack-of-all trades within the school “environment and the’
locality. As Nwangu (1978) 1 bointed out:
The  headmaster, in _addition to ° teaching and
administering his schooly often served as town clerk,
church chorister, offieial visitor of sick parents,
- coordinator of church activities, interpreter, court
messenger etc. This position was equally assumed by
principal of secondary schools.in the early days of
Secondary Gramman, Schools in this country.
Generally, there was no emphasis on professionai training.

However, with the growth: in" school population and

complexities/of, school administration, emphdsis were being

placed on‘t;aining and professionalism. Ogunsaju - (1984) ¢
put it¢
Today very few principals'have entered the'office from
a position not clearly w@thin the .eeducational
1.N.A. Nwangwu. Primary School Administration, Lagos,

Macmillan, Nigeria Ltd. 1978, pp.91-92.

2.0lusegun A. Ogunsaju-"The first time Priﬁcipal: Problems,
: issues and challenges" The Nigerian Principals,
Journal Of ANCOPSS, 1984, vol. 1, No.5 p.69
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enterprise or in a directly analogous enterprise. It is
nevertheless' true that many highly .effective  school |
principals learn, with surprise, through the trial and
error management principles.... our education ig -
rapidly changing,.... a ‘thorough knowledge of sound
principles of administration should be instilled in our
principals if they are to stand the test of time.

The need for the minimum qualification for principals of
secondary school was fprther emphasised{ when Adesina
{1980) t advocated that: ) .

all administrators of the secoendary school . level
principals should have a broad "liiberal education" for
which a degree in humanities, the\.social sciences and
the sciences is not too much. ' '
The above. observations are verg crucial to this  study in
that it appeared that some principals so " appointed to
administer our . secondary schools were not professionally:
equipped for the tasks ghead of.them. Principals obeupy'very
significant positiond in schools as they have to set example
tor be followed b; teachers., Baron (1956) 2 aptly described
the wsignificantposition of the principals when he declared
that the prigcipal is in a very real sense, the. focus "and
pivot ofslids school.”
In essence, therefore, the principal should see himself as
fundtioning wiihin a social systems environment and the

nature of that environment is directly affected by the type

of leadership exhibited by him. The capability of the

1. Segun Adesina , "Some aspects of School Management,
Ibadan, Educational Industries Nig.
Ltd., 1980 p.181. :

2is George Baron, "Some aspects of the headmaster,

tradition" Researches and Studies,
\’01- 14-' 1956 pp.?-le.
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principal 'will be determined to a great 'exteqt by his
knowledge of~'managemeht. aﬁd his ability as an ;cadémié--
;nlstrator. As a good adm1n1strator, the p;1n01pal should.

zlways lead by example. Aderalegbe (1971) f ‘described the
principal as: : .

an administrative head, a manager, a community . public

relations and-‘a supervisor as well as an ‘instructional

leader, a curriculum innovator and a catalyst towards

planned educational innovations.
This study finds the above description very usefu¥‘ becauég
the researcher is ihtgrested 6n the "point. of émphésis of
principal’s functions which may eventually lead t; teacher
produétivity. Withig thé conient of. .Adarglégbe's
description, the admiﬁistrativeﬂopérational conﬁro%, the
point of ﬁéhager;al emphasis will dictate the £ype of
reaction by the éeaehers..lf emphasis is on curriculum
development, the resultaqt effects would be reflected ‘in the
academic performances. |
Fafunwa (1974) 2/, in agreement Qith Adarglegbé, but trying
to distinguish betwegn the factory ménager and a’ school
managers Submitted that:-

More, than the ordinary workshop foreman, whose job is

to receive orders and to see that his ' .subordinates
carry out those orders, the principal is responsible

1.A. Adaralegbe. . Education in Nigeria: Towards better

Administration .. and . Supervision of ~
instruction, Ife University, Institute of
, Education, 1971 p.124, '
2% A.B. Fafunwa. "Administrative Structure and School
supervision” Education. in Nigeria:
B Towards better administration and
supervision of instruction, Ife Unive-

rsity, Institute of Education 1971 p.124
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for the - overall administration of " the school,
improvements; supervision of staff and development of
school community relationships.
In like manner, Cooke and Dunhill (1966)_l‘asserted that:
the principal, as a leader, must plan. coordinate ané
supervise ‘the affairs of the school so that -if runs
smoothly like clockwork.
The ©position of the principal inAa school is, therefofe, so-
important that whatever . the perceptioh ~of the school
community would be a reflection of the “lé€ader and his-
administrative: capablllty. Because of the unlque p081t10n of
the principal, Ogunsaju (1984) 2 submztted that:
We need to be concerned with ‘the administrator as a
person, the quality of his_education his readiness for
continued education once on ‘the job and his attitude
toward education and-functions. '

Heller (1974) 2 enumerated among others, the foilowing

criteria for the appointment of school principals:

Intelligence, personal . standard, broadness . of
undergraduate education, scholarship achievement,
knowledge of\professional education fields, excellence
in “researth work; professional experience and

administrabtiveé potentials.
Bamford (1967),™ and Hoyle (19639) % both described the

head as:

1.D. Gooke, .and 1. Dunhill, School:  .Organization and
Management . London, University of London
_ Press, 1966, p.38 ' :
Z2.0gunsaju, Op. cit., p.69 _ .
3.Heller . Melim, P. Preparing Educatnvna] leaders, new
challenges and new perspectivecs, Tndiana Bloomington, The
Delta Keppa educational foundation, 1977, p.23

4. T.W, Banword. The Rise of the Public Schools, London,
- Nelson 1967,

Eric Horle -y The Role of the Teacher, Foutledge, 1969,
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A leader having considerable independence, indisputed
authority within the school and frequently. took . the
initiative. Heads were considerate. and did . g
substantial amount of teaching, adopted S
paternalistic, pastoral relation to assist ‘staff as
well as pupils. - i

According “to Packwood'(]977) ! the Priﬁcipal.is backed . up

with authQ}ity and authority according to{ him is a
prerequisite for authoritarianism; but it must ‘be remembered
that: , ) & y ' :
the manager and subordinate, head-teacher and teacher
are mutually interdependent. This brings the very close
relationships between the manager and the workers and.
in this study, between school principals and teachers.
‘While Nwankwo (1982) ?  adaptingMarks et al (1978) 3
brought out the following leadexship qualities of ‘a school
principal who must be:

(i) sensitive. to tHe/feelings of others - conslderate
helpful, respomsdive and frlendly, be loyal tp his
ideals and 1iIdeas, respect the beliefs, fights and

: dignity of.others.

(ii) strong an feelings of self-confidence and identify
with £fo-workers; consitent, g?nerona,'humh]e,'hbnest,

modest and fair in dealing with others.

(iid) informing others ahout policies and regulations 'of.

1. Tim Packuwnod, "Hiperarchy, Anaroh\ and accountability;
constrasting perspeotl\es " EDucational
Administration, 1977 Vol.5, No.2 g

2.Jochn I. Nwankwo , Educatiopal Adm;n;stratloniiTheory and
) Practice, India, New Delhi, Vika
Publishing House, = P.V.T. Ltd. 1982

: Pp.76-77
3.R.J. Marks. et al. Handbook of Educatlonal Supervision,

Buston Allyn and Becon Inc. 1979, pp.119-120.
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the school system; interested in'improving tﬁe grbup
and prpcessing_aBility to get wérk-doﬁé qhquly  gnq
economicallyf-

{iv) able to° avoid_éhvy, jeaigdsy and accépt blames for
his- mistakes; give others'the beﬁefit of dopbt; firm
but not . proud or stubborn in making judgement and
decisions..

(v) sincere, straightfo;ward, aﬁproaéhgble,. alart and
getg the best out of ‘people withpout beiné ;ggresgive,.
encouraging .open suggestioﬁs; en%husiaéiic, warm and
inspiring'ﬁith sense of humbur

(vi) willing to -learn to impméve himself and encourage

others to learn; under¥stand the compléx (social,
political} cultufai, and ‘economics) situation of
administration for effective use rather " than

exploitatipnul
}n the totality, the manager (principal) who is able to
ha*e the capaelity for the qualities_enumefaped agovg _would
be in a anftion'to encoﬁrage teachers to.work-for a very

high prodnctivity as the qualities expected of such a leader

cut Nacgross ‘the whole structure and crganization of the,

school  system. The qualities iricluded all the aspects - of
principals capacity to plan, organize, coordinate and
intervene. It also caters for the training, motivation and

csocialization of both teachers and principals.
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~ major aspect of any manager is leading by example  and .

=mct by preCepts; ‘Benn and Simon (1870) 1? in- a report
rresented on ex{reme leadership by example' when they
reported- that:

All ‘too mﬁny of theée heaas are carrying far too big a
burden of their school success on theiri /shoulder
because of their desire to live up to the (traditional
ideals of being a good headmaster. '
In which case, the héadmésteré weré obserﬁed as ‘dping
everything in . the school, implying the 1acé~ of authority
delegation., .
In such =a _siﬁuation; productivity might be low because
delegation of authority is one of Jthe édministfafive weapons
for '~ high productivity whéh properly 'chanelled; ' The.
headmaster must delegate authoritf to hié subordinates.
vLieberman .(1956) 2 ‘argued that'thé professionalism of
the teacher can only be enhanced by making the distinction
bétween the teachér“and the'headmagter.
Such a syggestion, if garried to an extre@e, could lead
to confusign i; schools in that the schboi has a‘s§stem and
the .systém would be better harmgnized by proper interaction:

betweeny “the head and the teachers as sharp distinctions

between the two could lead to the headmaster being isplated

1.C Benn and B, Simon, Half way there: report on the British -
Comprehensive School REform, London
Me Graw-Hill 1870.

2. M, Liberman. Education as a profession, Prentice - Hall,
~ Englewood Cliffs, N.J. 19856.
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and insulate& from thé teachers. However, heaas'should be
zappointed within the profession.

Hughes (1973) 1 furthe? confirmed appointménts of
school manageré from outside the systém, but doubts fheir
fitness into the‘system when he asserted that: |

.A  number of managerial appointments have beén/made to.

independent school . leadership but little d@s _known of
their organizational consequencies or. whether the
persons appointed’ absorb or remain aloof from the
dominant ideology of their professional teachers.
Even théugh the situation being described by Hughes appears
a little different, his observationwgs pertinent. to this
study as many principals so appointed i; Kﬁara Stgte in 1984
had._léttle or no prévious ﬁanagerial.éxperience. What would-
be tHe' relationéhips - ofs “duch .principal§ -with ‘their
proféssional cOllegguesé Wéuld it be like the findings of a
study by Gross énd Herriot (1965) 2 that there was ﬁo léck
of 'professional legdership from elemén£ary school principals
to their staff to be assoicated with advefsé effect on £he
scﬁool?( Othef early conservative attitude of a school head
which mai Mot heiﬁ teéchef productivity was the
recommendation ‘Lhat the headmgster should.}emain distant to
the  thavhers. This was ﬁhe suggestion of Thomas‘and Bailey -

(1927) 3 when they advised a newly appointed headmaster to

1. M.G. Hughes. "The Professional as administrator: the case
of the secondary school head" Educational
Administration Bulletin, Vol.2 No.l, 1973.

Neal Gross and R.E. -Herriot, Staff leadership in Public

Schools, New York, Wiley, 1865.
W.J.Thomas and C.W. Bailey, Letter to a young headmaster,
London, Blakie, 1927. '

oo

(F%]
.
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keep his distance from staff and added:
You will be lonely but that is one - -of the.- inevitable .
penalties of chief command. The compensation is a far
easier and far less resented exercise of authority
which you must exercise unless you intend to be only
nominally headmaster.
Bennis (1959) ' described the headteacher as:
an instrument and arm of reality, a man with power over
the subordinate and the superior, an agent eof growth, a
. helper, tralner, consultant and coodinator.
Halpin (1956) 2 d1v1ded the manager’s administrative
leadership of a school into "initiating" and “"consideration"
structures."Initiating" according to him }efers to
pr1nc1pal s endaer\our to establish well deflned patterns of
organization, channel of 'communlcatlon and methods of
procedure while “consideratioh" refers to  "behaviour
indicative of friendship,{mutual trust, respect and warmth"
in the relationsﬁips between the leader and members of the
staff. The two broad areas appear'to have summarised this
study’s principad”s capacity of academic and social. If the
two . .principléslof "initiating" and "consideration" as

defined by Hadpin are broperly harmonized they would enhance

the overalN staff productivity. :
Sergwesanni and Starratt (1979) ¥ assertted:that:

1, W.G,/ Bennis. "Leadership theory and administrative
behaviour: the problem of .
authority"” Administrative

Science Quarterly Vol.4,
19569 pp.259-301. )
Z.Andrew W. Halpin, The leadership behaviour of School
. Superintendent, Ohio State University,
Columbia 1956. ¢

42.Thomas J.Sergiovanni. and Robert J. Starratt, Supervision:

Human Perspectives, New York, McGraw - Hill
Book co., 1979 p.69 .
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the 'structure of a school and.its furnictioning as a
formal organization influence the character of the
school, disposition of teachers and students and the
flow, design and articulation of .the school’s
programme. : ‘

This is a major issue .of this study. Sergiovanni and Sarratt
nad aptly presented. the relationships between the ‘school
manager, the staff and studénts. All of them should interact
without hinderance, for . the smooth .running of .the
establishment. |
On the relationshib between managerial capacity and'tgacher
productivity, Pullias (1972) ! submitted that:
Adﬁinistrative‘ practices have'a:profOUnd effee£ upoﬁ
the learning environment 6f.a college or a University.
PR 6 i the environmenty is fragmented - what is
generally called low morale - it is.difficult for any
part of the imstitution“to function well.
The school manager theréfore should insgre that thé.desirea
learning environment| and the needed school climate are.
provided for'.teachgrs’.maximﬁm produc}ivity'as there is a
great link _ “Between managemént ~climate and staff
productivity
For thiswpurpose, it had been advocated that principalg of
schoole=know something about organizational climate - Ekpo
(199%) - advised that: |

In order to perform effectively in their Principalship
role all principals and would-be principal should be

1.Earl V., Pullias."Ten Principles of College Administration"
J School &and Society - the Journal of
Education ‘Affairs. Vol.100 No2339 Feb.

1972 pp.95-97
2.Ekpo - op. cit. p.11
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familiarlwith the operation of and‘interpretation of the

concept of organizational climate analysis for the

success of a secondary school is dependent -upon the

governance of the principal.
Litwin and Stinger (1968) ! submitted that the climate of a
school is a matter of impression reﬁreéenting a compésition
of "mediating Qariables“ which intervene between the
structure - of 'érganization and. the ‘stylé . and other
characﬁeristiéé' of the' manager (principal) énd 'teachgr
performance and satisfaction. . - ‘ -y

The overall success of‘drganizatidnal climaﬁe to elicit
the desired behaviour of a térgét group is dependent 9pon-
the leaderéhip provided by the prihcipal. Fof this reason,
the principal should take cognizance of the fact t£at.it is
the target grouﬁ yho Qould react positively or. negatively to
the climate initiated by him. Therefore, the suécess of the
principal would depend on his ability to ‘generate “the

climate that would\promote: . L

the quality“of communication,

group lé&alty',

ledel~of job satisfaction and

commitment to task

There - is a close' relationship between . the principal’s

initiating variables and teacher productivity in that

1.George N. Litwin, and Robert Stinger (Jr.), Motivation

and Organizational Climate, Boston,
Division of Research-Graduate School of
Bussiness Administration, Havard

University, p.5
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teachers who ;re described as ‘the "médidting-variable" are
:nfluenced and determined. py the nature and qualiti of
attitudes, practices‘ and conditions'which the'.principal
comprise. In turn, the mediéting variable ithe taecherf
influences the "effectiveness variable"- the students® The
interacting relationships between the. threé Acan be
illustrated thus: | .
Initiating vafiable-——>Medigtinhg---SEffeétiveness
(Princiﬁal) Variable \Proéductivity
S (Teachers)<4==-- Variable
| . (student;)

(Adapted from Sergipvanni.and Starratt, op. cit. p. 22)
The resultant effect of thes above illuégratioq is two ways-
from the.'princiﬁal to the students and a feeé-back of- the
end productivity rgflecting~the effect of the principal’s
managerial,capacity..A healthy climate, therefore, frees the
principal and teachers to work more fully and productively
on educational ﬁattefs, An orgahizational climatg emphasis -
does not™only permit the principal to take direcf lead in
instructional matters when appropriate but araws out
leadership talents of 6the;s as well, .
Fundamentai to this position is the beliéf that a major
aspect 'of the . principal’'s job.  is to provide th;

circumstances and climate for leadership.
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George‘gnd Bishop (1971) -1 ~fouﬁd that formal sturctural
characteristics of schools had an important ianUence'on the
way . in which 'teacheps perceived £he échool climate.  The
climate of "a bureaucratically oriented_schobls" were viewed
as "closed and constricting" while .the professionally .
oriented schools_ on the other'hand~wefe viewed"as being
"moree trusting, open and producing iess anxietylén.teachersf.
Halpin (1976) 2 found £he fpllowing.principal’s behavoiur
as setting,'to a large extent, a climate tone“fqrva schbol.
These are the extent to which principgls are seen as being

aloof

- emphasising production
- close supervision
- setting example through their own hardwork

- showing considerations.

. .
The concept of climate as used in this study would refer
simply to the) expected behaviour of school managers
{principal) Sh their partichlar positions. As a reslut,

qualities “assigned to their managerial ‘capacity like mutual

trust and .reépecﬁ, understanding; staff development,
participation, motivation, organizing, coordinating,
1. J. George and H. Bishop, "Relationship of organizatiopal.'
structure  and Teacher Personality
characteristics of Organizational Climate
" Administrative Science Quarterly

Vol.16, 1971 pp.467-476.

2. A.W., Halpin. Theory and Research in Administration New
. York, Macmillan, 1967, pp.97-98
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controllings curriculum-deQelopmeﬁt; overall staff welfare,
:nitiating, - supervising and adminiétgrﬁng,.;ould be some of
the attributes assigned to principal’s mghaéerialrclimgte_bf
the school. In £his study, the'attributes. of"pnincipalfs
zanagerial's climate as -perceivedkby the teachers would
determine .the outcome of' teachers;. r%gptibn to the
principgl’s managerial capacity and the .subéequen@ staff .
producityity level would be determined by the perceptions of
the students.

The‘ society often ténds_to blame some -societal ilis,and
moral discipline . on 'schooi mqnagers’. inéffectiveness as
Itotoh (1981). ! declared: / |

sociéty attributes “this to the dereliction of duty by

‘principals. Moral Waxity in our youth is blamed on.
education lackingwmoral content dispersed under the
care of principals; students’ riot are blamed on
principal Qneffectivenss:-....... the principal,

representing, all teachers in the secondary school is
deemed liable and responsible for most of the social
ills and/Mowral dacadence plaguing our society today and
so he 15 blamcd.

Itotoh fy:ther argued for reasons why principals were being

Lhield wesponsible when he stated that: .
whte principal is being held accountable for many
problems in the society because some persons believe
that it is he that constitutes the heart of the matter

in secondary education and secondary education is fast
bevoming the main termlna] point in education for very
many Nigerians. '

toh then concluded by suggésting that the prjncipél and

1.0.0. Ttotohs "Presidential Address to the 24th annual
Conference of Principals of Secondary Shools
at Bauchi on 7th April, 1981 pp.16-29.
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his team of teachers - should be -held accountable for

.

rroducing programme outcomes consistent with pre-selected
objectives at a performance standard. appropriate - Tor
instructional programhe as instructional leaders, playing

their roles as administrator of school and:za pdblic
to

relations man. Teachers and principals must le live up

to expectations ‘in devotion, dedication'ahi<§%?bcgiveness in
the performance of their duties. \\\ .
While Beeby (1966) ! was. of ge‘ opinion that the

quality of education rests squéﬁ!&y in the domain of

educator and that hé wo'ul<d om%~ ve himéelf to blame‘ if he
failed to b3136ce the theo of the economist conce?ning
educa£ional planning wi theories of his own which no one
_ but he. could proﬁde@o Federal Mjr.xist.er o'f _Education,
Aminu, while decyi\- open the "All Nigeréan Conference of
Principals of se;%?@ary schools"” on 1st.April 1986,presented

the followi ttributes of a school manager (principail)

which . are\'gry relevant to this study as he talked on-
almost \EJ the areas affected by’ the principal’s managerial

oupaﬁzk) and teacher productivity when he opined that:

e principal must not be a mere office administrator.
He must ecirculate, the. classroom, the =taff roomd and
the different departments must be visited regularly so
that his all-prevading presence will act as a deterent .
ta tardiness, non-conformity with school rules; truancy
and absenteeism. It is by circulating that . he will
discover '

. C.E. Beeby. The Quality of Education in Develuping
Ountries, Cambridge, Havard 'miversity
Press, 1966 p.5o )

-
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if the teaching staff are. absent or late or are not
conducting classes properly; if . nurses are not
attending to sick students; if cooks are not busy

"making -away with: students’ rations and ‘if - older
- students are not bullying and brutalising younger ones.

Corrections, sanctions or reprimands must be 1mmedlate_

_and ‘firm and must be made public if needs be. Also to

ensure discipline among staff, it is necessary that
they have notes for their guidance , just. 'as pupils
have rules and regulations because a welld /disciplined
school ensures successful giving and. “taking of
instructions. '

While the then Governor.of Kwara Staté,~ Wing Commander

Mohammed Ndatsu' ‘Umaru, in his own “speech to the same

conference declared:

The

‘\i‘tll

At a time. like this, it becomés imperative for you
(principals) ta exert yourself much more ‘in order to,
cushion the effects of grave social economic problems
of* our educational system« “The most vital requirement
for success in this regard is for each school principal
to become more consciousvof his managerial functions. 1
believe most of the 'problems in our schools are
attributable to _the failure of our .principals to see
themsevles primarily as managers. The consumate -manager
should be conscidus of the fact that more often than

not, he  has,~tpo operate in complex  environment.....
However, management 1is not just passive .or adapted
behaviour .but also a major responsibility for creative

"action by"taking actions to make the desired results

come t@ pass.... The success of this approach is again
highly dépendent on the managerial competence of school
prlnulpal% as well as cooperatlon of parents. 2

goverpor went further to-'say that the problem associated

'thv‘ implementation : of the "New National Policy" is-

another area where:

Principals ‘have to be sensitised to their ' managerial
funetions -of - planning, organizing, coordinating,

1.Jibril Aminu _Address delivered by the . Honourabkle

Minister of Education at the 29th Conference
of All Nigerian Conference of Principals, in
Ilorin Kwara State lst April, 1986",
Minutes of the 29th Annual Conference, p.8

2.Umaru, op. cit.;, pp.8-10
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motivating, ) innovating, and effective control. In
particular, there is room for a more efficient -
allocation of the material, staff, equipment, space and
other resources at our dispdsal. '

He concluded by recommending that:

- In the light of what has been said about the ‘essential
nature of the school principal’s job, your congress may
wish to examine the modality of designing sone kind of
intensive management training programme for all school
principals... Besides, the training should therefore be
made a prerequisite for the appointment of new

~principals. ! ;

The two speeches above are all embracing about what is

expected of a school manager for the successful running of a

school. It is equally significant.to note that the Governor.

of Kwara - State specificallyg~.nentioned the need for

managerial training before appointments of school managers.
Erez and Goldstein (1981) ! - asserted that:

. school principalship. has been recognized as the key
position with a " high impact on the organizational.
climate of the school on the implementation of ‘change
and on the teachers’ role performance.

They divided “ the principal’s functions into two major
categories - the pedagogic and the administrative. The over-
~emphasis (0f SJeither aspect tilts the final 'form of the
desired, goal or outcome correspondingly.

Noah “(1984) 2 observed that "principals tend to lay great

stress” on the administrative rather than the ' pedagogic".

: [N erlam Erez and Goldstein Joseph, "Organization Street on

- the role of the elementary school Principal in

Isreal” The Journal of Education and
Administration Vol., XIX No. 1, Winter, 1981,

2. Bassey Monday m@ah-"The concpet of role" THe. Nigerian
Principal, Journal of ANCOPSS, Vol.1 Neo.bH
1984, p.37.
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This 'éccofding < to Eer, ° was unfortunafe in that
instrutional leadership responéibilities are those necessary
to ensure that teaching and learning are effectively carried:
on in the school. In a study by Abegunde (1983) ! <“he found
that most. of the principals in Akoko South L.G.,A.\ of Ondo
State" were rated low in instructional role, while human and
administrative roles were rateéd high. Mormi¥ (1971) 2 was
of the opinion that: : i : ‘
Ir it is accepted. that a° school is what its
head-teacher 1is, then the quality.of education in any
school system cannot be better ‘than those - responsible
- for its administration and sudpervision. -
While Meads (1969) 3  viewed school principals like the.
plant manager in an Industry“when hev pointed ' out ‘their
similarity thus: : o
As with ‘the plant manager in a large industrial
carporation, tHe Pprincipal is . the key person ‘to
determine productivity of the organization for which he
is responsiblée. ' )
In this respect,. Meads saw the Principal as a determniing

factor in theg/ teatCher prnducitivity._GaladarcS and Getzels

(1955) 3 ;poiﬂt&d out that each of'the.pfincipa]'s»Tunctions

1.Thompson “Adefarati Abegunde , "An Investigation into
Teacher’'s Role Expectation and Principal Performance in
selfected secondary . schools in Akoke South L.G.A Ondo
shed State” UnpbliM.eD desertation, Faculty of Educa-
tion, University.of Ilorin. 19883.

2. B. Morris. "Inspection and Leadership through Guidance”
Teacher Educ¢ation jin New Countries Ve 1L, I
No.. 3 Feb. 1971 p.195.
4.E.J. Meads., "The scheol, The Frincipal. Goverance and
Acountability” The Bulletin of the National
Association of secondary school

principals, Vol.52 No.228 May 1969 p.191.

4 .A.P. Galadarci and J.W. Getzel, The use of Theory in
Educational Administration, standford
Calif, Standford Unjversity'Press, 1955 p.16
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of planning, motivating, supervision,.administration etc.
"becomes effectiveeonly in so far as it is communicated
to and "takes". with the surbodinate member. It. Is th'is
circumstance that administration operates in an
interpersonal setting which makes the nature of human
relatio.nships the crucial factor in the administrative
process. "
It 1i1s therefore the responsibility of the school managen
according to Adaralegbe (1971) 1 to:
(i) learn to know the Individual®™ teacher and recognize
his strength and weaknesses.
(ii) try to assign him wherein his strengths can be
capitalized upon.
(i11) help him to develop his Professional competence.
(iv) readily hear his complaints and suggestions.
(v) correct him firmly in an atmosphere of
friendliness.
(vi) willingly counsel and act as his friend 1In both
Professional and non-professional matters.
-(vit) try to reduce barriers of understanding and
effe_ctive communi cation between him"and his staff.

The sign”i ficance of Principal s as school managers cannot

be better a.8sessed than when Cooke and Dunhill (1966) 2
declared that:

kithout necessarily interfairing, the principal shoul.d
1. A. Adaralegbe. "School Personnel Relations', Education in
Ni geria®: Towards Administration and
Supervi sion Fafunwa A B~ and A. Adaralegbe
(ed) Ife, 1971, p -36.

2. Cooke and Dunhill, op."eit., p.40.
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keep 'an eye on the way in.which his staff are handling
their resonsibilities, but the principal himself will
be held, ultimately responsible in public eye for all
that is good or bad in his school. .

Teacher Pnoductiviiy

Téacher productivity had been viewed by many Qritéfs and

researchers as . the effectiveness of teachers in._ schools.

Effectiveness had been associated with different-aspects of

teacher school activities. In 'the bast, soé%blbgists, and

organizational psychologists had tendga "to and used

personality variables such as beipg-'karm,' friendly,

understanding, stimulating, imagiﬂétiv@ and overall school

results to measure effectivenesgs

- In this study, the persdnality variables will be

.

recognized -but this study=wN1 be based on these wvariables

that

as.

Ut S

would be regarded &s processes toward productivity such

1, Classroom manpgement.
2. Recordy Reeping - academic and non-academic.

3 EvaLUQﬂwdn of students work.

" 1. hewtha’ and co-curricula activities,

INSghool guidance counsellor

6. FExtra admidistra tive acitivities,

which the output is achieved., These include preparation,
anization and delivery of instructions, pastoral
ivities of counsellor and’ tutoring, extra and

o=curriculan activities and _the general evaluation of
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n
o

-

udents work. Within the context of Nigeria education, the

w
Ly

-ve, if properly channelled, would lead to a . very high
teacher productivity_in schoqls.
Sherman (1981) 1. submittedltﬁat: - ¢,
the literature on which to base a scientific ..approach
to teaching has grown. Its emphasis is on behaviour of
teachers, that is teaching techniques. or{ teachers
characteristics " influencing behaviour which"~represent
one  basis for considering teacher effectiveness
(productivity) " s
Its other emphasis is on learning outcome of students
cognitive growth which are used as ﬁeasdres for teacher
effectiveness (productivity) and represents another basis
for teachers assésément reflecting'the differences in views
as . to what .constitute teacher effectiveness. Here a
-distinction is drawn between teaching and iéarning, making
it possible . to focus( ori one or the other, This _ further
cdnfirms the lack-.of consensus as to what constitutes
teacher effectiveness or prodcutivity.
While Eke™(1981) 2 conjectured that:
sometimes, Jjudgement are made about the teaching -
learning . process ‘itself in terms of what he does, how
students’ react or interact with the teacher but usually
noty, in terms of students achievemet. '

and <« she further, submitted that purposeful classroom

behaviour are interactive because:

1.Sherman M.A. Brown. "Effectivenes in teaching, the role of

. teaching practice" International
Conference. on teaching practice,
Nsukka, 1981, :
2. 'Elizabeth 1. Eke- "Analysis of teacher student
communicative transaction” ° International
Conference of teaching practice, Nsukka,

1981,
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1. they are usually located 1in.a group
setting of at least the teacher and a.
pupil bﬁt quite 6f£en more bupilé than
teachers;' | | .
2. the intention is communiéative ;iph the
tgachér .wishing to teﬁch, the  pupils
trying to éhow that they ar; learning.
Th=refore, the only way whéreby the two way transactions cgn
== tapped wouid be by obsgrQing and .analysing classroom
tehaviour to guide teachers on how te hélp the instfuctional}
;Jrsuit to a produc}ive end. -

Ohuche (1981) ;' is'of tﬁe opinion that it is not easy
to asgess teéqhiné.effectiQeness (productivity) but " felt
that effectiveness of. teachers at all levels of our
eiucatiéna] system must be periodically determined and tha£:

in particular s in the secondary schools there . is
need.- to obtdimn inputs for the teacherg, his
immediate supexrvisor, his colleagues, his students

and Ministry of Education/School Board’s
inspectons, : '

In order «w /measure .or assess teachers’ effectiveness
:produétivity) bhuche suggested that it should be possible
for students to complete structured quéstionnaires on their

teachers’ personality characteristicé about twice a year and

for teachers’ immediate superior to obseve his interaction

! .Romanus Oghbona Ohuche® "Continuous Assessment as a vehicle
for teacher effectiveness” All
.Nigeria Conference of Principals of
Secondary Schools - 24th April,
1981, pp.89- 97..
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:bservatioh sheet. Teachers. must -be given the type of
feed-back which enables them develop.-

The Minleter of State in -the Federal Ministry of
Education, in his' addreés to the 2§th Cénferencé‘.of * &Y
Nigeria Conference of Princibals of Secondaryy Sechools of’
April, 1581,~fe1t‘that what.constituted teacher evaluation
is' the measuring and assessing a learners achievement after
an expdsure to certaiﬁ learning situations.and experience.
of course{ teachers’ performance too is evaluated'sinée the
learner’s achievement should be " a. reflection of . the
éeacher?s'inputf .

Hoyle (1969; 1 ',noted twe | patterns of - collaboratqd
relations in tegqhing team? .

- the vertical-hierdrchical

- the horizontal-collegial
In the hierarchical feam, the distribution of.power would
lead to a greater contrél be;ng maintéined over the work of
some teachérs . with a consequent s@andardization,
routilization aﬁd limitations on pﬁofessio;él choice by

teachers "low in' - hierarchy; but the collegial will have -.

COmmon expectations, . group norms, ‘defining appropriate
levels of work and informal leadership. Here, the' teacher
loses his classroom autonomy and hence control  over

immediate teaching activities. The core professional act of

l. Hoylé, bp. cits
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the teacher lies in his transaction with pupils.

Internal School Organization

4 wide range of organizational alternatives exist in any

n

~hool and whichever.cbmbinatign‘is adopted wiil affecf both
=chool effectiveness in'terms of . producing his output = and
the kind of bperationai‘ppoblemé which are met iﬁ running
1t.

'Within each ‘school, there is generally an éétablishéd
structure or blue‘p;int which describes the allocation of
duties and responsibilities among staff. A formal strucfure
of~acédemig work wouid include. | -

1. A schéme. for dividing 'up the day into asgigned
ﬁctivitjes ~and assignménﬁ of particular teacheré to
particular subjects and groups of‘pupils.'

2. Pastoral system- assigning of specific teachera a
resppnsibiliéy for Phe general welfare of particular
pupils.

3. Extra. 0y Go-curricular activities - competitive sports
and «Schemes for coopting certain puéils into the formél
authority system. .

The'roleé‘of éhbject-teacher, head of départmeht, career
ma;tors, all belong to the area ofxcognitivo‘learning;.khiie_
the roles of house—masger, form-teacher, tﬁtor and
;ounsellor may contribute to the area of méral education.

Any teacher can play roles of both kinds. Here we have the
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informal but powerful.effects-of human interaction bgfwegn
every teacher and his pupils. The'académic time table and
curriculum blue printg bértain ' to  academic .s;dé‘ wﬂile
pastoral care such as house system, form 'system' and
counselling system pertain to moral education side, |
The pastoral relatiohéhip-betwéen subject teacher and
pupils which will comﬁunicate to the.pupi} the.attiiutel of
the teachér tqwards him and hence his “gé1f éoncepts;
academic laerning and its formal organizatibn include:
- differentiation of pupils into teaching gréup
.- differéntiafion of teachgbs and‘alloc;ting them to
téaching group.
= dividing teachiné time and linking specific teachers
with specific.groups of-pupils St gpecificﬂtime énd
specifiic places.
Dimensions.of rolesdifferentiation among teachérs:
- one congerns the degree of specialization
- bases of épecialization

- working individually or in teaching team.

The formal structuring of role differentiation among
teache¥s is also likely to affect 'the pupil-teacher
relationship +4in so far as it affects the nther'of'tenchers

to which each pupil is .exposed during the course of a

typical day or week.



-T74-

Pastoral Structure

~This “involves the roles of counsellor, tutors and.

housemasters etc. Teachers as guidance counsellor as part of

teacher productivtity variable should help students with

good guidance counsellor. to help shape'fheir morals and in

guiding them towards future careers.

The importance of teachers in the~exeoﬁtion of the new

policy in education was emphasised when" Edem - (1984) !

said

that:

the success of our new system.of'secondary school
depends, 'to some extent, upon the teacher who has
‘the. most frequent and continuing contact with the
- pupils he motivates.

and advoacted that:

the school can adopt @ policy which stresses
guidance as a part ©f the normal function of the
school staff including teachers’ career-master,.
house-master and ‘administrator and the use of all
situations both curricular and non-curricular for
‘guidance purposes, :

He then -Qnumeréted the following functions of a teacher -

counsellor:

1. Placing ©pupils 'accérding_ to grade, c]ass.'and
axperience to;‘encourége and promoté 'fruitfdl
learh?ng.

2 makiné ~adequate - and_ special arrangements for
pubils ‘who are superior,’ retarded, socially
maladjusted and socially isniated.

3, establishing remedial courses for back-ward

Edem-"The teacher as a Guidance Counsellor:” The
Nigerian Principal Journal of ANCOPSS, Vol.l1,
No.5, 1984, pp.76-85.
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pupils.-

4, provides oppertunities for every child . to
experience some recognition. i : ‘

5. provides happy étmospheré éonducivg to effective
learning. "

6. provides learning | expérience suited’ to the
maturation levels, interests and needs of.
individuals. ‘ : : '

It is aiso pertiﬁeﬁi'that guidance eﬁunsellor should be
aware of new trends iﬁ. their pupils’ - physical,
‘psychologicél, emotiopal and'social developmént, Counsels
pupils on unguided'peer group'gssociation, drué- addiction
.énd.unfuly behaviour; . | .

It had been noticed that perfofmances in our secopdary
schools ﬁad been on the downward trend. On, theA need to
arrest the poor performances, anA‘offfshoot of teacher
*productivity and theé need for retention and tenanoy,‘Yaﬂaya
(1983) .1 advocated, the idea of allowing principals to give
inducement in{ Jexder - to . retaig teachers in' the service
becéuse instability, in staff  he ‘Qbservegr contributed
greatly \ta poor performances of students. He recommended

that . a\ “teacher be encouraged to stay for more than three

vears in a school. While Shekarau (1987) 2 ‘referring to
1. Aminu Yahaya, "The question of. persomnel: training and
retention of teachers," The Nigerian

Principals, “Journal of ANCOPSS, 1983,
Vol.1l, No.4, p.36.

2,1brahim Shekarau, "Teaching discipline by example: The
role of teachers in school discipline"
The Nigerian Principal Journal of

ANCOPSS, Vol.3, No.l1 1987/88, p.49.
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the bad aspects of a teacher productivity asserted that:
it is an-accepted fact that the teachcer is the.
most important cog in-the wheel of education
machinery. The success of educational institution
depends largely on the personal. example and
. dedication to duty of the .teachers of that
institution. If the behaviour of teachers of “the
school is bad, the students are bound to copy such
bad behaviour. :
He . further felp that even though the major funetion of the
school 1is teaching and léarnihg; teaching . could - become
ineffective as a result of:
i..overloading teachers;
ii. poor time-tabling;
iii. use of inappropriate syllabus;
iv., ineffective.supervisfon o6f teachers;
v. inadequate staffing.
Even though it appearéd an over-statement to regard teachers
as "the cog in thé‘educational wheel" it is quite pertinent
‘as  Yahaya observed, to ensure tHe retention and tenancy - of
both the schodl manager and the teachers. It is part of the
problem of\ Yhis study that ‘there -aﬁpeared "to be too

frequent y movements of both the manager and teachers which .

had been one of the causes of poor teacher productivity.

Training:
Training is an important ingredient to  teacher
productivity., Training is part of incentive and motivation

for teachers as well as their -professional growth and

developments. For as aptly put by Rubin (1975) 1
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A teacher prepares to teach by spending four . or

fiye yvyears at a training institgtion..;. Even if
this preparations were adequate, and it elearly is
not, the training can become out-dated 'in a  very

short - itme. Indeed, the moment teachers leave the

- training institution, . they embark upon a rapid

journey. to obsolenscence.....And we have recently
come to realise, with incredible latenéss, that
schools can teach children to be failures as well
as success. Beyond affective consideration, the

“continuous modernization of subatantive knowledge

is - an accepted fact., It has often been noted with
good reason, that the teacher who has not studied,

say biology, during ‘the last five yearsgs,; no lpnger_

knows the subjects. E - .
The odds are, therefore, good that such a teacher

will fill students with misconeptions.. Preservice

training alone then cannot produce.great teaching.

A good staff development programmé will.aim at:

(

(i

{

(i) presenting information-of one kind or another

ii) helping teachers understand information

ii) helping teachérs &pbly understanding in their

teaching

iv) helping téachers to accept and be committed to

new appreaches.

tﬁe

According t06., ‘Rubin, a good and proddcitve teacher should

have
' - assense of purpose
- eérception of students
- knowledge of subjects matter
- mastery of .technique.
‘1. Louis Rubin, "The  case for staff development” in
' Sergiovanni (ed). Professional
Supervision for Professional teachers,
Washington D.C. Association for

supervision and curriculum development,

1975, p.34.
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Sense of burbose and perception of students are akin to a
teacher’s educational platform_repfesen;iﬁg values, beliefs,
assumptions and action; theories a teacher holds Sbout_ the
nature of knowledge, ‘how sfudents learn, ' appropriate
relationships  between students and teachers Qnd other
factors. For when teachers are genﬁinely'knowledgabie, when
they knéw their subjects we}l enough to discriminét;.betweeﬁ
seminal and i&eas énd the secondary matter; whén they can g&
beyond what is in the textbook, the quality of the pedagogf

becomes extraordinarily impressive.

Another = significant link (~b&tween  the managerial
. supervision * .and  teacher  prédcutivity was what Cogan
- (1973) ' described as clidieal supervisidn which requires:

(i) estéblishiﬁg the \teacher-supervisor relationship
(ii) intensive planning' of lessons and units with the
teacher. .~ \_ | _ "y
(iii) planning of classroom observation strategy. by
teacher'aﬁd’sgbervisor.
(iv) ‘supervisor to observe in-class inst}uction
(vvecareful anal&s?s of the teaching-learning érocess
(vi) planning ﬁhe.coﬁferégoe_strategy
tvii) the conference exchange, of 'info;mation betﬁeen:
supervisor Aand teacher about what-had happened or

intendeéd.

I.Morris Cogan 4, Clinical Supervision, New York, Houghton
Mifflin, 1973.
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(viii) assumﬁtipn of planning'for ?hé next ieséon and new
targets, approgchcé.aﬂd_techniquesé

1f the .aBove brocess could be obéerved.by both the .scﬁéol

mahagef and’ teéchers, 'there is bound - tb be high

productivity Sy the two of £hem. Thrbugh sﬁch an inpu£

process, the final outﬁut would be achieved and the dowﬁw;rd

trends 1in school outppt woﬁld be arrested. Since this stuay

is interested in the through-put to the final 4qutput, it

finds clinical supervision theory very wuseful. since it

emphasises lesson planning, presentation; adequate

interaction between principal/supervisor and teachers; and
the necessary teaching-learning climgte‘and strategies.
Wiles and Lovell (1975) * were of the opinion . that

teachers utilize speciblitiés such as subject matter, pupils

diagnoses and teaching,metﬁodology and .that the reéognition'

of tﬁe competence and‘specialization of ieachers provide  the
hasis for instruétiona] superviso#y behéviour:that involves
teachers " in cdrrjculum _deve]opmeﬁt and pb]ic& iformation
activities, giv;ng and receiving help from each other .and
other preféssionals in the organizqtiqﬁ.

At 411 times, ‘the doors of plassrooms'must be opeped so
that i}naELqrs can interaét with each other. as gell as with

supervisory staff. The potential for interpersonal influence

l1.Kimball Wiles and John T. Lovell, Supervision: for better
Schools, New Jersey, Printice-
Hall Inc. Englewood Cliff, 1973
pp. 13-19. :

.
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and human growth can be.enhanced apd the Supervisor iIs iIn a
Strategie position to, contribute . to the process.
Cooperative, planning, teaching, evaluation and teacher-
teacher T"Visitation and demonstration are examples of
activities that could contribute to the school goals.

It is possible to think of teaching as goal

identification, development of Operation for achieveing
goals and evaluation of goal activities.
However, 1t is the general belief that the institution of
education 1s a sub-systero of the societ.y and therefo.re the
society expectation of learning outcomes are a significant
faetdr iIn the fTormation of goals. It is to be noted that
each teacher Cannot act as an iIndependent® agent 1in the
process of goal "specification. -Since teachers are assumed to
be professionally competent, they must have authority and
resources to develop and actualize appropriate "engagement
opportuni ties for students. They are also respons®ible for
the outcomes. |

The process of teachers” coordination involves the
opening up of the teacher-student behavjour System.
Operati onal ly this means _.that teachers are participating in
co-operative planning,” teaching arid"evaluation. This makes

i.t possible for teachers to share engagement opportun ities

for < students’ use of each others specialities and

continually learn from each other. It is crucial for the
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‘organization to develop a syétema£ic'pr95edhre to detérminé.
the effeétivénesé of each teacher —studeﬁp system according
to its contriﬁution to the achieyement of the goals to the
schgolf Where- there is division,dr where thefe is'deféct in
the school system, teachers could set up barriers for change

" thus: .
1. teachers can resist supervisory attempts by not

inviting them into éheir'c}asses of-by not doing
,:aﬂything. or_ﬁutting up a ghoh wheﬁe?er‘ supervisors
:come. ' |
2. teachers may not lisfen-tp suggestions or trying new
idéas - tgking ap. kara—édministrétive- ;r
co-curricular sdhdo% actiivities.
Téachers'and students cofistitute the teacher - pupil system.
The system, memebers are held together by the assumptions
that they can achiéve.ceftain goals more effectively as a
system than as indiviéualg.

Withig thes system teachers’ réécfion depends . on the
px{nripai's managerial approach. The way {eachers react to
the initiating varjgﬁlés of the principal would depend on
the . type of tﬁe tgachers? perception of the pfiﬁcipal's
mahagevia] ‘capacdty which will in tuirn reveal the aspects
of the managerial aﬁilgty "higﬁly" or "1ow;y" apprecaited,

~accepted or rejected by teachers. .
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Sergiobanni and Starratt (1979) ! pateéorized teacher’s
reactions into three types.

) Thoée 'pfompted_by,clasaical fygditioﬁal lsupefvisor&
style.' i '
2..Those prompted by contemporary supefvisor& patterns

"which rély.heavin on huﬁan relations perspecfive.
3. Those prompted by human resources’ supervisory pattérn
workihg to achieve school effeotivenesg (goal)'

through encouraging the growth and/ development of

human organization.

ATypé one reaction: fhose pfomptéd by classical traditional
supervisory patterns are charactgfized sy teacher - job
satisfaction  with working conditions,.supervésién; séﬁool
policies, and a&ﬁinistraiiop but 'dissatified with -job
security, interpersonal .relations with peers. . and
subordinates, superier .status aﬁd salary, some of these
féctors are symptomatic ,Of a éupervisory climate which
encourages alienation of teaching.staff.

Such _meaction o;ef time results in lo;er level of
productivi{y, resistance to change, high turn over
(resigmation from work)'anti-drganizatibna] informal group

activities and former labour problem for schools.

Type two reaction: The contemporary human relations pattern

involves a feeling of apathy towards the welfare of the

l.Sergiovanni and Starratt, op. cit.
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school and towards the vigorous pursui£ of school géals.
. Supervisors who emphasize a "socially‘oriegted" g;oup' life
qharcterized byihigh morale, gbod'feelings and low tensioﬁ
often elicit this purpose.

Teachers are relieved from job satisfaction, performancé
expectaﬁions are iow, Qork' pressure is élimihated..and:
security guaranteed. . fef _teéchérs-feel no/ eompulsion 'to
exert poﬁmitment, energy and efforts beyond tha§ which is
'minimally required to carry on. day by day: vLittle'
opportunity exists for vteaéhers to }éroﬁ. personally and
pfoféssionally and té deep satisfaetion from.their job.. |

Supérﬁisors “or MahagérS'who evoke this tybe gf reaction
from .téachers often_faii to distingﬁish between "using".and

"working" with péoﬁle to ‘achieve school goal.

Type . three reacpion: Human resouréésApattern strive to
work to achieve~ school ~effectiveness variables throﬁgh
endouraging theé groﬁth of development of human organization,v
evoke respdanses fromvéchooi surbodinates characterized by .-
commitment “to wo}k of the.scbool, high loyaity to the school
and ‘to“the membership sub-unit,‘high performance:gogls and
deéire ‘combined with opporutuniﬁy ‘for bersonal and
* professional growth. Job satisfaction éenfres afound growth
oppértunities, aobievement, recognition.and résponsfbility.

Supe;visory behaviour that evokes this type of reaction

is mostly associated with school effectiveness 'and high
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product1v1ty.
Appraisal of llterature . )
From the foregoing review .of llterature, it had been

observed that different interpretations had beep‘given .to
the. principal’s manaéerial capacity ° and teacher
productivity.

Principal’s mahaéerial capacity héd beén vieﬁéd from the
angle oflindugt;ial management while prodqcti?ity had 'been:
viewed from thg économic side of’ industry. In fact,
froductivity had been aasociated with ecoﬁdmics liﬁking up
with the psychologist., In econﬁmiés) productivity. can be
Adescribed as the déte%minatjon of the‘intefnal efficiency of
A "system-as to the relationshiy of its'opput to its .inputs
or benefit accruing. Thisvis what Coombs (i969)-{ labelled
as "external'ﬁroduétivity".

However, from whatever anglé the managerial capacity had
been 'viewea, it-is‘evident that the *success of aﬁy school
depends .on the cgpacity of the principal to achieve the
desired schodl/ goals. The principal as the manager. of thé
school e\ in a very real sense the focus and pivot of his
schoo]l =% he 'is the focﬁs of attention, the pivot on which
all school activities revolvé, Af Lhe.pivot.pnllapses th;
vhole school system crumbles. ‘

There appeared to be mno consensus as to who to be

ahpointed a school manager (principal). Some authors and

1.P.Coombs, The World educational crisis: a evstem analysis,
New York, O.U.P., 1969, p.43.
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researchers were of the opinion tha} age, experience and
qualifications: were vital to the appointment of principalg,
while others sdbmiﬁted that attributes 'like age -and.
experience are not stricfly rélevaﬁt.to the aﬁpoin£ment of-
principals; '

- Mo;t of thé litgrature reviéwed agreed Qha&rsome of the
qualities éxpectéd of a good manager of ‘schools iﬁcluée
ability to be sensi;ivé‘ to the. feelings of others,
enthusiasm, interest in' staff welfare, siﬁcerity gnd
sfraighp-forwardhess, amicability and abilﬁty?to promote the
desired school. climate .to elicit staff cooperattion and-
maximum ;téff productivity. . ' .
In | addition; tSe 'échool manager should be verse in
Curfi;ulum development :'througﬁ his abiiity ‘tol .plan,
organize, control, motivate, supervise and.administer the
subordiﬁates. | o

Thé schaol‘manager should‘have the capacity to generate
“ ponducive_schobl.climate. Halpin (1867) ! deéscirbed the
perceiy@@=principal’s behaviour as-sgtting toa large extent -
a c]imaée toﬁe fof.a school:

These are the extent to which “principals Aare

perceis ed as being aloof, emphasising .
productivity, close supervision, setting examples,
through their owh hardwork © and showing

considerations,

The above summarises the views of some of the researchers

'JVJ]h:.ay.ivT'.[ﬂ:97-98'
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'including Litwin and Stinger,. ! on the need for conducive
school climate.

Another aspect of the principal’s manaéefia; capacity as
summarized- by Sergiovaﬁni'and Starratt.(1979r : when they
observed that: . y .

the structure of the school aha its funétioning as
a formal organization influence the charagter of
the school; disposition of teachers and ~students-
rand the flow and design and articulation of . the
school educational programmes.

On .teacher productivity, different' views have ©been
expressed by authors and resaerchers. Soﬁg literature viewed
teachef prodpctivity in fefms of teagher'éffectiveness and
_examination' resluts. Even theugh there weré no consensus as
to what constitutes teacher p;aductiyity, if is generally
pgréed tﬁat the following, among many .others, c¢ould aid
teacher producitivity e

1. teaching load dnd ‘proper assignments.

2. provision ofYypré6fessional growth.

3. utilizatiﬁﬂ of teachérs' formal and ipfprmal relation;
ships?

4. clagsaTication of and grouping of puéils.

5. pfovisipn éf s;bial.and recrea{iénal activitﬁeé

6. guidance counselling | |

’7. mainteﬁanco of school discipline.

Emphasis was also placed on training and tenancy, to be able

l.Litwin and Stinger (Jr.), Op. cit.
2.8ergiovanni and Starratt, Op, cit. p.69.
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ascertain the mahagerial capacity of any school manager

i

+3%-

nd assess teacher.prodectivifﬁ'yithin A school system,'they
should be . allowed a length of time ie‘pefticular echbole.
Most of the literature reviewed were very USeful to this 
study even though it appeared that teacher productiv1ty is
equated with effect1venese ‘and as an end resul@ without
neeessarilv. ‘taking into consideretiod the méans L.or
through -put to the end. Most of the literature revi iewed were
able to see the great link between teacher productivity and
principal’s managerial'eapacity. Y

The summary of Efez and.Goldetein.‘ gives the generei view
of the link between the ihdependent and'dependent variables
when.they essrted that: | .

| school principalship hdas been recognized - as key '
position with a high“impact on the organizational

climate of schooly.on the implementation of change
and on the teacher s role performance.

The all embracing position of the principal 1is apatly
described by, Adaralegbe (1971) 2 and the decription. eﬁt

across many\, of the works reviewed in this section when he

described “the principal as:

an )administrative head, a manager, a .community
public relations man and a supervisor as well . as
an instructional .leader, a curriculum . innovator
and a catalyst towards planned educational

renovations.

1.Erez and Goldstein.Op. cit-

2.Adaraleghe, Op. cit.
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search Hypotheses.

This study was intended to find a gelétionship between

principals managerial capacity and teacher productiviﬁy. To

thi

s end, the’ follpwing diréctional. hypdtheées were -

proposed:

H.1

The manageriali cgpacity'of.principals in' Kwara State
secqndary schools will be rated as significantly high
The levei of teacher productivity will' be raéed as
significantl& high. ‘

There will . be significant relationships " between
pgincipal managéfial capacity aﬂa teacher préauctivity.
Exp;riehce and qualificatiens will sigifican@iy affeét
tﬁe: appointments of ‘school managers (principals)'.in
Kwara étate. .

There will be 50 significant difference between
Governmeﬂt and Board Schools. |

Teachers pereéptions of Principal Managerial capacity

"will be /significantly affected by teacher personal

variables as:

i, Teaghers with fi£s§ and second degrees will perceive
éhé academic goals sighificantly high.-

ii. Teachers below first aﬂd second degreeg wijl pérqeiyé

the social aspects significantly high.

iii. Perceptions of younger teachers will correlate with

younger principals on academic goals,
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iv. Perceptions of. older teachers will correlateA.with y
older principals on social dspecgs.

v. Demographic variabléé of sex, location and pobulation
will have ‘significant'impact-on the'pe£ception§ bf.
principal managerial-capacity.

vi. Duration of = stay dﬁd length.of time spent in. school -
‘will significaﬁtly affect'ferceptions.ef p}incipal
man;gerigl capaciiy and teacher pro&uctivity.

“Heq The level of teacher productivity M1 be percqivea
as high by.students. |

.ii. There Git1  be signifiéant aifferénce in .tﬂe

ﬁerception of teacher /productivity betwéen male and
female teachers in Government ‘and Board Schools.

iii. There will be 51gn1f1cant dlfference between male

and . female students in thelr perceptlons of teacher
product1vxty.

Assumptions of -Hypotheses

.~The‘ assumptions to the hypqtheses drawn up for this.
study‘ relate) very.closely to the theoretical frame work. It
is .383umed that principals woula be honest enough to give
Corneet' aééesgments . of their managériaT éapapit} 'through
their personal- perceptions éf Lheir own job. | |

-However, it is equally assumed that teachers who are the
direct geceiver of the‘principal’s managerial capacity,

would be in a good posjtion to assess the ability of their
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managers through their perceptions of their Principals’
managerial ability. | | )

It ié élso assumed that two.possible goal. achievements
- Academic and Soéial - could be_t?e end fésﬁlt of .the
perceptions by Both principal and teachers. Principalé who
laid more emphasis on the academic goal at the expense of
the social woula " likely end~‘€p with fbigh?' academic
performaﬁces and vice versa. | |
It - is equaiiy assumed_that an ideal principal would placez
equal emphasis_ on both academic.and social goéls with the
rgsultant end ‘of high academic?and soc¢ial ﬂérformances "and
véfy high p;oductivﬁty. .

- The Principal Managerial Gapacity would be perceived b&

both the principal and “teachers in the Principals’
performancgs of the following functions: planning,
organiziﬁg, supéryising, coordinating, controlling

administering, motivating and interventionsts. It is equally
" assumed that tsese fnctions could be grouped into "Soéia}"
and‘"Academic" goals. |

The hypotheses. @lso assumed that there. are other
variablek that could make =a school manager succeed. One .of
chh is idéﬂtified as "supportive Aids" ffpm the parent
bodies - the ‘Mjnistryl and the Board. These ‘bodies are
expected to ensure that school mahagers are well equipped

for their successful performances in terms of staffing,
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funding, staff stability, adequate visits, Provision of
enough classrooms and laboratories.

The end results of the "through-put" are the students
under the guidance of both principals and teachers,- but
since teachers are expected to be in a closer contact with
the students, it is assumed that students would be in the
best position to assess their .teachers ” productivity..
Therefore, the areas of teachers through-put of classroom
managements, record keeping, general evaluation, schoo.1
guidance, co and extra-curricular activit.ies deal directly
with students. It i1s therefore assumed that students’
perception of their teachers* productivity would be a more
valid assessment.

The researcher 1is aware of the variables that can affect
observers” judgement and perceptions such as personality
factors and disposition. However, the hypotheses are based
on the assumptions that principals, teachers and students”’
perceptions would not be significantly af.fected. by these
Personality variables. It is therefore assumed that
observers” responses .t the instruments would be unbaised as
much as possible and would give the true perspectives of the
managerial capacity of school principals and teacher

productivity.
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-:CHAPTER 3
RESEARCH DESIGN AND -PROCEDURE

The study was to find out the correlation {relationship)
between the principal _managerial cepacify and Teacher
productivity in Kwara State Secondary_Schools.

The study will be correlational and the design will be
"Corretational Ex-post Facto' which according t0 Kerlinger
(1977) 1

is " a systematic empirical inquiry. in which ‘the
scientist does not have direct control of independent
variables because their manifestations have already
occured or because they are inherently not manipulable.
Inferences about relations amb6ng variables are made .
without direct intervention from concomltant varlatlon
of independent and dependent variables.
Kerlinger further explained “that if 'X’ then °'Y’. '‘The
researcher observes 'Y' to seé if concomitant Qariation, the
variation expected or ﬁredicted' from the variation
in ’'X' occurs. If it does, this is the ' evidence for the
validity of the pn6pesition "X-->Y" meaning "if X then Y'".

The study,‘wowld like to establish if ~there - is any
‘relationship | between teachér productivity ‘and principal
managerial\ eapacity. In the study the independent varaible,
the prineipal, and the dependent variable, the teacher are
already  established.. They cannot be manipulated but

inferences can be drawn about the relationships between the

WAYS principals'in Kwara State Secondary School manage their

1.Fred N. Kerlinger. Foundations of Behavioural ‘'Research
New York, Holt Rinehart and Winston
~Inc. 1977, page 397.
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teachers and the ways teachers respond or view the prin
cipals management approach and behaviour.

Research Procedure.

Fof this  study, thé following prﬁceaure waéladoﬁted:
1, Sampling. '

2. Construction and validation of Research instrumeﬂt.
3. Administration of'fésearch_instrumeni.

4. Analysis of data.

Sampling Procedure

The study was to cover a target pgpulation of abo;t 312°
SgcondaryA Schools, G}OOO'teachérs inciuding prinéipals. éf
different categories and about 136,500.$tudents spread .all
over the 12 Locél Government Areas of Kwara State. |

As a result of this large population and because it was
impossible to samplé-the whole population because of time
limit and financial ‘constriants, a sort of stratified random
sampling was adépted for the study. ‘ |

The ﬁse of stratifigd‘randqm éampliﬁg accgrding' to
Nwankwo (1984%) !

peérmits the investigator to include parameters of
- Special interest.while at the same time controlling for
~internal \alldltv by using random selection within eavh
qub -group. Y
For this study the following was doﬂé:

1. Eleven of the twelve L.G.A.s were sampled.

1.John 1. Nwankwo, Mastering Research in Education and = the
Social Q_~ ces, Ibadan, Bisi Books & (Co, 19384, pagell7.




2. Eighty -(80)
sampled

5.

4. Five_hqnd?ed
sgmpled.

5. .

were éampled.

Eight hundred and twelve (812)

Sk

.out of the 312 Secondary " School were

Eighty (80)'princ;pals were sampigd;

and seven?hty six 1576) téachefs were
form five'students

TABLE 1

Sampling Structuren Selection Method nSampled Popula-
n > n tion
L.G.A . n Stratified n i 5 .
3 , n . N n
No of Schools n proportional stratifiedn 80
) ‘ n ’ n -
No of Teachers h proportional.stratifiedn 576
n n
No of Principals n stratified n 80
' o - n !
No of Students n stratified n 812
TABLE 2
L.G.A n - SAMBLED “SCHOOLS nNO
n n
ASA n GovtiSec. Sch. Afon; Govt. Day Sec. Sch. 1 °
n Ottlesy “Govt. Day Sec. Sch. .Aboto-0ja; Local n.
n Govtu./Sec. Sch.: Budo-Egba : R
BORGU n«Borgu Sec. Sch. Ne-Bussa; Local Govt. Sec. n
n\Seh. Babana. n 2
EDU n Govt.. Day Sec. Sch. Lafiagi; .Gbudu Sec. n
n Sch; Lafiagi Sec. Sch. Lafiagi n 3
IFELODUND Govt. Sec. Sch. Babanla; Govt. Day Sec. n
" n Sch. Alegongo-Inu; E.C.W..A. 8Sec. _ Sch n
n Igbaja; Omupo Gram.  Sch.; Community Sec. n
B Sch. Elerijare; Idofian Gram. Sch. Idofian n 6
TILORIN n Govt. Sec. Sch. llorin; Queen Sch., llorin; n
n Govt., Day Sec. Sch. Oke-Aluko, Govt. Day n
n Sec. Sch. Amule; Govt. Day Sec. Sch. n
n Okesunz; Govt. Day Sec, Sch. Karuma; Govt. n
n Day Sec. Sch. Alore; Govt. Day Sec. Sch. n
n Okekere; Day Sec. Sch., Agbabiaka; n

Govt.
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SAMPLED SCHOOLS

L.G.A n . ‘ ~n _NO.
n Govt. Day Sec. Sch. Tanke; Govt. Day Sec. n
fn Sch. Oko-Erin; Govt. Sec. Sch. Sobi; Anarul n
n Islam Sec. Sch. Ilorin; United Community n
n Sec. - Sch. Ilorin; ..Community -Sec. Sch, n
"5 Iponrin; Sec. Gram. Sch. Omode; Tetegun n
n Compr. High Sch. Apado i nl7
IREPODUNR Govt. Sec. Sch. Omu-Aran; Govt. Sec. Schs n
n Idofin; Govt. Sec. sch. Agbamu; Notre Dame fi
n Girls Sec. Sch. Oro; Esie Iludun Gram. Schyj. n
nh Oro Muslim High Sch.; Babalola Memo. Gram. n
n Sec. Odo-Owa;. Anglican Compr. High «Sch. n
h Oke-Opin; Compr. High Sch. Ajasse-Ipée; Iwo -
n High Sch. 1Iwo; Oke-Onigbin Sec: Sch; n
‘n Omu-Aran High Sch.; Sec. Commerecial Sch. n
n Eruku; - Compr. High Sch. Iludun; Victory n
n Coll. of Commerce Edidi; Ilofa Gram.  Sch. n
n Ilofa; Osi Central High Sch,j~lketa Gram. n
n Sch. Osi; Compr. High Sch. Tlofa; Oro Gram. n
n Sch; Community. Sec. Sch,.Etan; Community n
) n High Sch. Obo-Ile; Obbo Gram. Sch. Omu-Aran n 23
MORO nGovt. Day Sec. Sch, Lanwa; Awon-Ga High n
‘ nSch. Shao. ) n 2
OKEHI n Govt. Girls’ Sec. S8¢h. Oboroke. n 1
OKENE nAbdul Azizi --Atta Mohammed college Okene; n
nOkene Sec. Schi Okene; Queen of Apostle’s n-
nColl Okene; Community Sec’. Sch. Etahi; Local n
nGovt. Sec. Qhiana; Local Govt. Sec. Sch. n
g nUkpogoro. - n 6
0YI nGovt., Seca Sch, Iluke; Govt. Day Sec. Sch. n.
nTakate-Ide;. “Govt. Day Sec. Sch. Okeri; Egbe n
nSchool Catholic Girls' Sec. Sch. egbe; n
nOkutadudu™ High Sch. Odo-Ere; Unityed Sec. n
nSch.{ ©Odo-Ere; Egbe Compr. High Sch. Egbe; n.
nCompr ~High Sch. -Odo Eri. . n- 8
OYUN nBaptist Gram. Sec. Sch. Ijagba; Ansarul-deen n
nCell.  Offa; Ang. Coll. of Commerce Offa; n
nBaptist Gram. Sch. Ippe; Offa Gramm. Sch. n
noffa Erin-Ile Sec. Sch. Erin-Ile; Olalomi n
fiCompr. High Sch. Offa; Moremi Girls’ High n
- «ASchool . Offa. : n_ 8
n TOTAL . n_ 80
Schools selected .covered those under the direct

supervision and -adminstration of the State Ministry of

Education

designated as "Government Secondary Schools" and
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the rest that coﬁld 'be owned either by ‘a community . or.
religious bodies .that afe under the -direct control. ahd.”
supervision of the .State SChoois'Man&gEmenp Board. Owner of
schools’ ﬁndér. the State ﬁahagement Boadd are regarded as
proprietors. . .

Principals of the eighty Secondary thobls wefe samplea.
while teachers sampled frém each schéol fangéd’from five to
twenty depending on the population of the schooi.

All the gchools sampled run both Senior and Junior
Secgndgry Schools. ‘The study sémples‘ are summarized in
tébles land 2 above.

Research Instruments.

The research instruments used for this study are:
1. Principal Manégeri&l Cépacity Questionniares (PMCQ)
2., Teacher Productivity Qestionnaire (TPQ)

Construction of Research Instruments.

A multi—diménsionél 'Principal Managerial Capacity
Questionnaire “WPMCQ) and Teacher éroduciivity-Qﬁestionnéire
(TPQ) ;ere-fhe instruments designed f&r this study. Both the
.principal aﬁd ~ teachers wogld respond to the Principal’
Maﬁageriai Capacity Questionnaire, while only Formd students '
in‘ the selected secondary schbolé of Kwara State would
regpond to the Teacher Prcdcuti?ity Questionnaire,

With the PMCQ the researcher would be'éble to establish

the relationship and significance between the perceptions of
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school principals and the teachers. Teachers productivity
will be measured by .students perceptions of their teachers
productivity. .

The two instruments - PMCQ and TPQ - were discussed with
my Supervisor Dr . John [I. Nwankwo and a number of the
academic staff of the department and the Taculty for
inspection, suggestions, modifications and final approval of
the items of the instruments.

©on the basis of the study design, modifications and
suggestions, a 60 item questionnaire labelled “"Principal
Managerial Capacity Questionnaire' (PMCQ) and a 26 item
questionnaire labelled "Teacher Productivity Qestionnaire"
(TPQ) emerged. = . . "

The PMCQ was based on the Principal’s capacity to plan,
organize, control, motivate, coordinate, administer,
supervise and intrevene in school activities to encourage
the teachers participation for m"aximum "school productivity.

The TPQ was based on teachers ability t6 make a through-
put of what they are expected to do within the school
System. The TPQ was based on a 'process”™ to an end rather
than an end iIn itseif.

The. through-put which are mainly in terms of the
teachers interactions with the students within and outside
the classrooms included classroom management”, records

keeping, punctuality = to duty, co-curricular and
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extra-administrative activities delegated to “teachers .by
‘school principﬂis.

Features of the Questionnaire.

The PMCQ was dividea'into 3 sections. All the sections
are based on ﬂikert rating Scale:

Section A and B

4, - Regularly

3. - Often

2. - Ocassionally"
Rarely

.
i

Section C.

4 -'Very adequate

w
!

Adequate -

2 - 'Inadequate

1 - Very‘inadequate
The Teacher Prodﬁctivity Questionnaire (T?Q) wa§ based on
Likert rating scale of:

4 - Storngly agree’

3.-"Agree
2.-Disagree
1 —‘Strongjy disagree

‘Section A of the PMCQ.was based on the following
éspects' of the Principals’ Managerial Capacity that could
lead to the School academic goals:

- Planning
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Supervision’of instruction

Punctualiiy tglddty

Attendance of brofessioapl cbdrses.

Prdpef communication and infprmatioﬁ flow

Motivation and control.

ection ﬁ- yglated to socigl; traditional | and
cratic Manag;riai aspects of SchooliPrincipéls.
solving domestic problems

Interaction with staff and ather éxterna;'bodies like
the P.T.A; Schools Board.and Ministry of Eduégtion.
School ce;emoﬁial activities

personal behaviou;

Use of -muthority. and power} fhréats, ~ warnings,

assertions, dominatien, order and command.

ction C Suportive ‘aids from the Ministry of.Education

State Scﬁools MAnagement Board to aid the school
ager and_ productivity;
supply ‘of Staff
fundd ng
equépmgnt
édequaoy of classrooms and-laboratories
tenancy
éppoinfments of School Managefs
Teacher Prodcutivity Questionnéire was based on

chers school activities such as:
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- Classroom management
- le.sson delivery ]
- record keeping (academic and- non academic)
giving and grading assignments - -
- guidancé& counselling
- -extra and co-curricular activities
- extra administrative activities.
- Instructional Validity ,(Content and construct validities)
Accordihg to Nwankwo (1984) 1 , the validity of anv test
or "measurement rep.resents the, extent. to which the test
measures what 1t intended to measure and would a-nswer the
followi"ng questions: S -
1. Does the .test really measure the characteristics that
it Is being tised to measure,
2. Validity questions and relationships between the data
eobtained to the purpose Tfor which the data was
gathered. [ | -
And to buttress the aboveesnbmission, Kerliriger- (1977) 2
asked the Dbasic questions: :Are we measuring what we are
measuring?’” wjth emphasis on what is being measured and
submitted that "content validity is basically judgemental"”

The> items of a test must be studied, each item being weighed

for its presumed test must be studied, each item weighed for

1. Nwankwo, Op. eit., page 117.
2. Kerlinger, Op. cit., pp 457-459.
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its” presumed repfesentativeness of the universe. In
agreement L%ien (1978) 1 . asserted that:
validity refers to the degree to which an observational
tool provides for objective appraisal of what it
observed, .
Construct Validity
Construct validation and empirical scientific inquiry
are said to be closely allied In that contruct validity

involved the following: I

1. suggesting what construct possibly account for test
performances.

2 . deriving hypothesis froro theory involving the construct

3. testing the hypothesis _empirically.

Face and content validity The purpose bf the iInstruments
designed for this study is to determine the extent to which
the PMCQ and the TPQ are gbod samples of the behaviour and
the perception for which they are purported to measure or
test.”’ - - =

To find out whether the PMCQ actually measured the
Principal®s Managerial capacity as"perceived by both the
Principal and teachers, both will respond to the 60 1item
gijestionnaires based oh Likert ratihg scale vh.iie the TPQ
was used to find .out how students in form 5 perceive® their
teachers” productivity. -
1.Annold J. Lien- Measurement and Evaluation of Learning

(3rd ed) IOWA Wn. C. Brown Co. Publisher,
1978 p .79.
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In oOrder «to be able to draw up the items of the
instruments to ensure the content.validity of both the PMQQ
and the TPQ the following steps were taken:

1. The [Qliterature vrelevant®™ to the study was thoroughly
reviwed .before the contruction of questionnaire items.

2. Questionnaire was discussed with my Supervisor and sbdme
members of the TfTaculty.

3. The questionnaire was graded to cover the areas to be
tested. . - .
- academic
-social
-,traditional
- supportive aids
- produetivity ©

4. Discussions were held (where necessary) with _Principals,
teachers and .students, -

5. A pilot study was carried out to further stabilize the
instrument.

Reliabili ty

A good test, or measure must be reliable - this has to
do with accuracy, consi®"stency and stability of a measuring
instrument. Davis and Shaekletgn (1975) 1 defined

reliability as:
-.-.-the degree to which two separate independe-nt
measures of the same thing agree .with one another. Thus

1R.J. Davis and V.J. Shackleton, Psycholo-gy and werk
Suffolk, Richard Clav (The Chancer Press) Ltd. J975.
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measure of agreement is usually expressed by a
co-efficient of correlation wbich represents the
relationship between two sets of measurements.

While Nwankwo < (1984) 1 submitted that reliability would
find out®™ "whether the data gathering process . is stable,
repeatable and precise” - Nwankwo however warned that ope
might not expect. "a perfect” reliability as such " Sound

impossible and asserted that: .
a relibility co-efficient of 1.00 (perfect reliability)
could be highly suspicious and would require ‘'perfect
proof"

In order to find out the reliability of the inetruments a

pilot study "was <carried out in 10 schools involving "10

Principals, 100 teachers and 200 students from 3 Local
Government Areas of Kwara State.

TABLE 3
Folloving are schoo]s sampled

T Q.A n NO OFn NAME OF SCHOOLS hNAME OF hTEACHERS nSTU
© n SCHLSn "mnPRINCIPAL . fi NnDFNTS
AS A n Govt . Sec. Sch. ne
Afon ; Local Govt h
Da.y Sec Sch .
Eudo -Egba.
Govt 2= Sec = Sch .
llorin; Govt - Day
Sec. Sch . Amule;
Ansa ru] Islam
Sec. Sch. 1l1lofin;
Govt = Day ‘Spc .
Soh . Alore ; Goyt ,
» Sch. Tanke
AC Foyipp, HidY)
3 Sch . okp. Opin;
n Os1 Central High
IS n Sch; Osi Illoffa
h
n
n

>
N
>

=]
>

>
>
o

20
ILOPIN

533353353335 >
YS$S >335 3335 5T

[ERY
o
o

50 m
Tppy>"BIT

> 0 ¢TGram, Sch. Iloffa 30
h
TOTAL 10 n

1. Nwnk*- 0, Op. *cilt, p.112.

L
5 33 0333303 0303305 T

5353353533555 ®MIIISITSS
>

N O

o o

o

5O 35353353 3353355 IYy3I3I3333333 35

10 1on
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The purpdse®of the pilot study was to find out evhether
the instruments are suitable and appropriate to measure w"hat
they were designed for in terms of respondents ability
to giver correct interpretations to the 1i1tems in the
questionnaires .

For the purpose of this study, the 60 questionnaire items
of the PMCQ were grouped into the TfTollowing areas of

Principal Managerial Capacity.

TABLE 4
S/NO n MANAGERIAL AREAS n QUESTIONNAIRE ITEMS
1. h Planning n 4
Be n Organizing n7,.11, 27, 30
n n Coordinating n 24, 32
4. " h Motivating . h 1,3,9,14,15., 16,20,25,31,33,
n n 34,43
5- . n Control n 10,26
6 . n Administration h 5,8, 12,13,21,23,28,29,41,42,
h n 57
7. n Supervision h 2,17,18,19 -
8 . n Interventionist n 6,2 2.
9. h Social Aspects n 35,36,37,38,39,40
10 . n Traditional n
n (bureacracy) n 44,45,46,47,48,49,50,51,52
11 . h Staffing n 53
12°. « n Equipment - h 54
13 . n Funding h 55
14 . n Adequacy classrooms- h
n & Labs. h 56
15 ... h Tenancy h 58
IG . n <Ministry/Board "N
n Supevision e ,n 59
17. h Appointments of n
h Managers n 60 "

The 26 item Teacher Producti vitv Questionnaire (TPQ) were

equally itemized into the foll ing areac:
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TABLE 5

S/NO. h PRODUCTIVITY "t n QUESTIONNNAIRE ITEMS
1. eAcademic Pursuilt 1,2,3,4,5,6,11,16,19
2. Guidance Counselling 7,8,13,14, 17,18
3; Student Records 9,10
4 . Inadequate Preparations 15
5. eDissatisfaction or -

Irrel ev™enaces 12,20,21
6 - Staff Adequacy 25
7. Extra Administrative 26
8. Frequent Transfers 24
9. Female Teacher Out put 22
10 Male Teacher out put 23

For the pilot study, the following results. were obtained for
1
the areas itemized using the Duncen mean (see tables 6 and 7

below)
mTABLE 6

Responses of both "Principals and Teache.rs to the items®" of

the PMCQ
S/NO.h ITEMS AREAS h PRINCIPALS® h TEACHERS

n h PERCEPTIONS n PERCEPTIONS
1. n PLANNING n 3.64 n 3.60
2. n ORGANIZING n 3.15 n 3.10
3. h CO-ORDINATING n 3.03 h 2.85
4. n "MOTIVATING n 3.14 n 3.01
5. n CONTROL . . n 3.56 h 3.56
6. n ADMINISTRATION n 3.20 n 3.16
7. h SUPERVISION n 3.12 h  «3.18
8. n INTERVENTIONNIST n 3.47 n 3.29
9. n SOCIAL n 3.19 n  .3.12
10. h TRADITIONAL n 1.59: h 1.84
11. h STAFFING - n 2.43 n 2.51
12 . n EQUIPMENT n 2.14 h 2.13 -
13 . n "FUNDJNG ff  1.93 n 2.04
14 . n ADEQUACY/CL LAB. m =261 n 2.47 "
15. h TENANCY h 3.10 h 3.17
16. n MOE/BOARD SUPERVISION n 2.35 n 2.53
17 . n MANAGERS APPOINTMENT n 2.73 n 2 .96

n SAMPLED POPULATION n 10 n 100

From the results obtained in the above table, it would

appear that the items of the Instrument used uere 1iullv
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understood and the results obtained froni both the principals
and teachers,. with different degrees of freedom were
reflective of their understanding of the iInstrument. The
scores were qu'ite close even though cell sizes (population)
were not thesame. The instrument can then be said to be
appropriate, reliable and unambiguous.

TABLE 7 -

Students” perception of._the TPQ.

S/NO.h I1TEM AREAS NMALE STUDENTS nFEMALE

n h h STUDENTS
1.. n ACADEMIC PURSUIT n 3.40 n 3.40
2. n GUIDANCE COUNSELLING h 3,08 n 3.09
3. n STUDENTS RE,CORDS n 3.05 n 3.11
4. n INADEQUATE PREPARATIONS n 3.14 n 3.28
5. -n DISSATISFACTION/ n n

n IRRELEVANCES n 1.09 n 1.14
6 . .h STAFF ADEQUACY. n 2.45 n 2.39
7. n EXTRA ADMINISTRATIVE n 3.02 n 3.14
8 . n "FREQUENT TRANSFERS n 3.46 - 3.46-
9. n FEMALE TEACHER OUTPUT h 3.23 h 3.35
10. h MALE TEACHER OUTPUT" n 3.21 n 3.36

From the results of the table above, it would seem that
students understand the implications in the iInstrument
administered hence .the similarities in the scores of both
boys and giris iIn their percept”ions .of teacher prodeutivi._ty.
It can then be assumed that the instrument is reliable and
cou.ld be administered and repeated with a larger population
of students in Form5.

The researcher did not see the need for a re-test of
the pilot study since t.here were no. disparities 1in the

res,ponses of the sampled population and perception of



-107-

Principals and teachers in the PMCQ as well .as male and
female students in the TPQ. In which case the instruments
were in conformity .with Davis and Shackletons 1 definition
that reliability was the degree to which two separate
indenpent measures of the same .thing agree with one another.
There appeared to be agreements between the Principal and
Teachers®” perceptions of the PMCQ as well as male and female
students in"the TPQ.

Administration of Instrument.

The multi-dimensional instruments of the PMCQ and TPQ
were personally administered by the investigator at two
levels. The fTirst level was the visits to sampled schools to
hand ov.er the instruments to principals who then distributed
the questionnaire to both staff and students. The
questionnaire meant for principals were annotated by the
investigator to differentiate them from those of the
teachers since both would respond to the same PMCQ.

The second level was during the Principals” Conference
at Illorin where _the investigator went round to serve the
questionnaire to some School managers- the Principals.

The® 1nvestigator had to go round the schools to. retrive

questionnaires personally to ensure a high rate of

returns. and prompt actions.

1. David and Shackleton, Op. eit.



*% -108- -

Explanations were offered where necessary, even with the
clear and .unambigous instructions and guide lines provided
on how to complete. the questionnaires.

Rate of Raturns. -

The, 80 copies of the questionnaire distributed to
principals of selected schools were all returned, giving
100% return rate.

However, out of the, 600 copies served to the teachers,
576 were returned giving a return rate of 90% while 812 TPQ
of 1000 sent out were Peturned. This represented 81.2%
return rate-. 12 of the returned questionaire were TfTound
unsuable fTor lack of complete Information.

Method of Data Analysis.

" Basically, the "SAS"™ Digital Computer was employed in
the analysis of the data obtained from the respondents of
the 60 items PMCQ and 28 item TPQ.

In order to measure the Principal Managerial Capacity,
the responses .of the 80 Principals and 576. teachers were
regrouped into 17 areas 1identified by the investigator as
areas offocus of Principal Managerial Capacity.

In analysing the .data ’according to the hypotheses
;enerated the following analysis were used:

1. Duncan mean of multiple réange.-

I. Analysis of Variance (ANOVA) .with °F” ratio to find the

c-crrelation between the different groups identified.
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For the 28 Teacher Productivity item questionnaire, 10 areas
of focus were identified for Teacher productivity. . The
responses of the 812 form5 students "sampled according to
the identified 10 areas of teacher productivity were
analysed by the use of:

1. Duncan Mean of Multiple range. =

2. °F” ratio with Analysis of Variance (ANOVA).

3. T’ test with Pearson Correlation ’r~”.

The computarized Statistical method used vary according
to the study hypothes.es. In most cases the Duncan mean, ’t~”
test and ’F” ratio®™ were used for both Principal and
teacher’s perceptions of the PMCQ eand the Teacher
Productivity.

The acceptance or rejection of hypotheses depends on the
compularized ’For °T” values and the *critical” value. In
all cases where the calculated °F” v.alue is higher than the
critical value, the null hypotheses would be rejected. What
it would.signify is that there was a significant difference
between the population sampled but where the calculated
value is less than the critical value, then there would
appear to be no significant differences”™ with sampled
p:pulations. With . T> scores, the Ilevelm of perception
depends on whether the scores obtained are > or’>’< than 50.

than 50 denotes.high while < denotes low. T > 50 depotes
hgh perception while T <50 denotes low perception.

Belovr are some of the *formulas. used for the data

aralysis of Principal Managerial Capacity Questionnaire
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(PMCQ) and Teacher Productivity Quéstionnéire (TPQ)
Lo: ‘P écores~formula;_. ‘
10z + 50

= 10(x - x)

Sx

"whefe T = +the linear transformation of /the Z scores

.represented by X = X

Sx
Z = standard scores
10 = new standard deviation

»

10 = new mean

X = % deviation from the mean

sx = sample standard deviatiog
Interpretation given fo‘the Transformea 'T' score in.this
study T > = 50 significant score(S),T<50 = Not signjficgnt
score(NS).

2 1t BT Correlated"t"modéi

t o - X2

= X , - S 2 X 2
X1 - X2 - R
*2p/S 2 3 ., (N-1) +8 2 (N2-1)
: o a o "4y
N1 + N2 - 2 . N1 N2

Where X - X2 is the mean different of the population sample.
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s Variance  estimate of group 1
S % 3 = Variance estimate of group 2

N1

"

sample size of group 1
N2 = sample size of group 2

s1  S2 :
2r/nl n2 = an adjusted expre831on which when subtracted

from the denomlnator of the separate yariance
& model produéee'a correlated t medelp
According to Popham and S1rotn1k (1973) 1
If there is a relatlonshlp between secores comp081ng the
two groups as 1nd1cated by 'r’'¢a spe01a1 i model'
spe01flcally designed for this purpose must be used.
_The rational being that there dis the "tendency of the Fwo
group means to be eiﬁilar if correlation exists" 2 |

iii. Pearson Correlation co6-efficient. 3

i(\ - %)Y - V)

*N ¥ Y
NEXY - 4x4y
= JINEX 2 - (4%) 2 1 [N&Y 2 - (4Y) z ]
‘where 'r? = co~efficient of correlation’ (Pearson producy
: movement ) ‘ :
X = sum*efi 'x’ scores
= sum ef 'Y’ scores

o

1. . Jamesy ‘"W, Popham. and Sirotnik Keneth A. Eduational

\ . Statistics: Use and Interpretation
“(Second ed), New York, Harper and
Row Pub. Inc. 1973 p.145,.

Z.Ibid.

3. Jjoan Welkowifx et al. Introductory statistics for
Behavioural scineces, -New York,
Academic Press, 1976 p.159.
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) (&) = multiplication of. the sums of °X” and 7Y~
X 2 =esquared sum of X
Y'2 = squared sum of Y.

Level of Significance.

In this study and according to the computarized data
analysis all tests of significance were based on the
probalibity level of PO.05. AlIl critical values are based on
the P » .05.

Limitations of the study

A study that involved the measurement of principal
Managerial Capacity and Teacher Productivity in Kwara State
secondary schools, would be expected to cover all the
population 1i1nvolved 1in all the secondary schools of Kwara
State-The principals, staff (teaching and- non-teaching)®and
all students. The focus of this study is however, limited to
thsoe i1nvolved iIn the academic pursuit within the school set
up. The study 1is theref.ore limited to principals, the
teaching staff and the students. 1

Even with the limitations to academic staff and
students, the population sampled is equally limited to 80
schools and principals out of about 312 Secondary ’schools;
576 teachers out of about 5,700 teachers and 812 students
out of a population of about 136,500.

The students population sampled was limited to

form 5 students. This was because of their maturity and long
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interactién with their principals and teaching staff. Théy
have nothing to fear’ in their response to the '_iﬁst'rumé.n{._
administered, hgnce'a degree of quéctivjty was expectéd.
"Even with tﬁe'sampled population'thgre was not. a
hundred percent return rate from all the respondents | while
some returned Qe}e unusable for leak of'complete informétion.
Another 1imitatiéns 'concepned'.thel definition® of terms.
. Principal Managerial Capacity is limited tp those few: 17
areas idéhtified by the researcher _as areas that ~ the
'principal is capable of'containing effectively.'The. areas
idenfified weré juét part of a whole“in-which case there are
more areas than iden£ified in this)'study. Likewise, Teachers
Productivity is. limited t06. those’ 10..process areas of
interaction mostly within(the schoois system, Theré aré more
areas of Teachers produetivity than identified in iﬂe study.
* Even théugh samples were taken frqm li out of 12
Local Government) Areas of kwara State, it could have been

ideal to covefi&all the 12 Local Goverhments.of the state.
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' CHAPTER 4

RESULTS

‘The results of this study are presented below as follows:  °

Perception of.Princiﬁal Managerial capacity

Perception of the level of teachgf Prodﬁctivity

ARelatiohships between Principal Manégérigl capacity and

teacher prodﬁctiyity B

Effects' of experience and qualifications on the

appoigtments of school managérs (priﬁcipals) in Kwara

State Secondary Schoéls:{

Différénce,betgeen'Govérnhent and. Board schools.

Effepts of teachers persongl variables énd demographic

variables 1ike qualification;, age, sex, .lqcation and -

-ﬁopulation on their perceptions of principal managerial

capacity.

'Teachers- produetivity * as pefceived' by studentg in

relationship /to:

¥ Degrée' .of teacher productivity . in terms of .
produétivity criteria“for,the:study.'

£, Teache;s_ih Government and Board schools.

ii. DUration n; 1ekg1h of time (teﬁaﬁcy) in schoﬂls

iv. Male and female teacher productivity.

Ferception of Managerial Capacity

I. The managerial capacity of Principals in kwara State

Secondary Schools will be rated as significantly high.
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TABLE 8

PRINCIPAL AND TEACHER PERCEPTIONS OF PRINCIPAL

MANAGERIAL CAPACITY

PRINCIPALS ) - : TEACHERS ° ;
S/NO. : ITEMS : MEAN : T.VALUE:H/L : MEAN:T.VALUE:H/LS: % RATE
: . s : . . . ° s HIGH
1..  :PLANNING- : 3.64 : 65. : H : 3:66: 80\ : H -

2 tORGANIZING v 3ed8 : 63 : H : 3.11;a B2 : H
3. :COORDINATING . : 3.02 : 58 ° : H 2.98/~53 H
4, :MOTIVATING : 3,15 : 60 . :: H : 30N 60 .: H.
5. : CONTROL : 3.61 : 64 : H : 388, 64 :-H
P ;ADMINISTRATION : 3.20 : 62 : H . a3v2¥7% 62 - B
7. :SUPERVISION ¢ 3.14 ¢ 61 . H & ¥20: 62 H 90%
8. : INTERVENTTON= g g - '
, :NIST s 3.47 ;. 63 oL N\: 3.34: 63 H
9. :SOCTAL . v 3,19 3. 62 ;. H 3.12: 62 H
10 :BUREAUCRACY : 1.61 : 40 $)L 1.81: 41 L
. *POPULATION - : 80 . : : 576

X = 2.35; T >.50 = high; T«&p low.

The results of the #palysis above show tha¥ Pfincipal
Managerial cépacity wére rated significantly hiéh by both
ﬁrincipals and' teachers. Out of the 10-items.9 (90%) were
found to be high by the two observers at T > '= 50 while.
only one iteanN{()0%) had T <50 and fhereforé ld# péréentage.
H}pothesi;‘l is therefore avoopﬁed.

2 Poréeption of the level of teacher productivity.

“H.2. Perception of the level @f teacher productivity will

be rated as significantly high.
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TABLE 9

STUDENTS PERCEPTION OF TEACHER PRODUCTIVITY

PRINCIPALS | . —_ . TEACHERS _

S/NO.: * ITEMS : MEAN : T.VALUE:H/L : MEAN:T.VALUE: % RATED
: - : 3 : : e o > J HIGH
1. :CLASS MANAGE- 3 : :
:MENT . " 38,20 ¢+ 62 tH % 3197 82N\
2.  :RECORD KEEPING : 3.19 : 62 Tt H v 3244 92
3. :GENERAL WG : - g : '
:EVALUATION "3 3.38 563 : H 3.41:% 63
4, :SCHOOL GUIDANCE: 2.64 : 651 ! ‘H V. N Y 51 .
-H :CO-CURRICULAR : > : R
‘ACTIVITY 322 & ‘62 ¢ H " W36 63
6. :EXTRA ADMINI- : $ & o - . 80%
:STRATIVE : 2.66 : 61 tolL\: 2.76; 52
7.  :IN-ADEQUATE : s : ;
. :PREPARATIONS ¢ 2546 3 B0 : H 2 8B ¢ = Bl
8. :STAFF ADEQUACY : 2.21 : 48 v 1L s.34: . 49
9. :DISSATISFACTION: H ¢ 2
"+ JIRRELEVANCIES : 1.89 : .42 L (7 191 43
10. :MALE/FEMALE d : i
:OUTPUT . 5 2.91 . 57 :.H, 3 31 % 61
POPULATION g A Y 448 ° 3 i 324
X = 2.35; T> 50 = high, T < 50 = low.

From the analysis- “in table 9 above, oﬁt of 10 areas .of

teacher productayitfy 8 (80%) were perceived significantly
high at T >»\&0.while 2 items (20%) were rated at' T < 50
therefore perceived as low.

Hypothesis 2 is‘aocnpted.

H.3. There will be significant relationshibs between

hriunipal Managerial capacity and teacher productivity
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TABLE 10

RELATIONSHIP BETWEEN PRINCIPAL MANAGERIAL CAPACITY AND-

-TEACHER PRODUCTIVITY

POPULATION DF MEAN F RATIO r

PRINCIPAL MANAGERIAL

CAPACITY 80 2.96
654 0.530 0.635
TEACHER PRODUCTIVITY 576 3.05
X = 2.15
P 0.05 No significant difference

P < 0.05 Significant difference,

r < 0.50 Not significant.
From table 10 above there is a positive relationship between
Principal Managerial capacity, and teacher productivity. With
the- F ratio at 0.530 which is higher than P.0.05 signifying
no significant difference in the perceptions of the two
groups.
This is further confirmed by Pearson r” movement
correlation at "r. 0.635. There 1is therefore a significant
relationship between Principal managerial capacity and
teacher productivity.” _
H.3. is therefore accepted. -
H. 4. Exeprie,nce. and .qualifications "will significantly

affect perceptions of appointments of school managers

(principals) in Kw-ara State Secondary Schools.
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TABLE 11A . -
EFFECTS OF EXPERIENCE"ON.APPOINTMENT OF SCHOOL PRINCIPALS
PRINCIPALS . TEACHERS
YEARS NO. MEAN : F_RAT10 DF NO MEAN F RATIO D.F
1-5 3 3.00 : 0.259 716 492 2.52
6-10 " 3.14 : 76 76 0.173 0.173 572
11-15 18 2,61 : 6 " 3.12
abv 15 .52 2.69 : 2 3.13.
X = 2.35
t

P.0.05 = No significant difference

P. 0. O = significant difference.

When pooled together, the results of table 11A above show
the °F” ratio of Principals as 0.259 while teachers <had
Q. 173 both P > 0. 05. There 1is no significant difference in
their perceptions of appointments of school principals iIn
Kwara State. However, ratings by younger _teachers of 1-10
years were significantly Jlower than those of younger
principals, while those of older teachers of 11-15 years and
above were relatively higher than those of their
corresponding principals. Even though when pooled together,
there were no significant differences; yet when ranked
according to years ofF experience there were slight
variations between older and younger principals and
teachers. Experience did not significantly aff.ect the
perceptions of appointments of school managers in Kwara

state .
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TABLE 11B

EFFECTS- OF QUALIFICATION ON APPOINTMENT OF SCHOOL

PRINCIPAL
PRINCIPALS. : : TEACHERS
QUALTFICATION : NO. : MEAN : F.RATIO: DF : NOI MBAN;F,RATIO:DF
NCE/ND . : 3 : 3.00 : :  :258: 3.01
BA/BSC/B.ED. : 64  : 2.66 : 0.172 : 77 :299: 2{92: 0.030%:572
MA/MSC/MED @ 13 3.00 : f b 1BiNE. 76 :
Ph.D Po- -t : . N 1.00:

fOpulation of Principals = 80 DF. 77 F.O.l??: P>0 0.5 = Nof
significant

" The analysis - of thé resu&éa in llB.abOQé.l based ‘on
qualificat{oné shqw 'significant difference between
percep£ions of principalsand teachers with F at 0.172 and
0.030 respgctive]y; | Princjpals peréeptions éhqw no
significant differeficé, among themselves as F. ratio of 0.172
is P 0.05 whidg=-there is a significantl'dffferenoe in
teacheré’ percéptibn éé 'F’ ratio of 0.030 is P < 0;05
signifioantl& is the low rating ‘by the only Ph.D teacher

with a meanr of 1.00,

" From tables 11A and 11B aone. experiehce and -
qualifications has not significantly affected the
perceptions of both principals and "teachers on the

appointments of school managers (Principals) in Kwara state.

H.4, is therefore rejected.
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H.5. There willhbe no significant differences between

Government and Board Schools in their perceptions of

"Principal Managerial capacity.

TABLE 12

PERCEPTION BY GOVERNMENT AND BOARD SCHOOLS

‘ : PRINCIPALS : TEACHSERS
GOVERNMENT 5 2.85 < 3. 15
BOARD ' H 2.96 : 3.18
F. RATIO : 0.203 s 0.887
D.F. .oy 18 B 574"
" From the analysis of ‘data in__table 12 above,

appointmenis  of school managers_(Pfiﬁcipals) were ‘perceived
in thé same,wéy by the two groups‘(bfincipals and teaghe;sf
with the 'F’ raﬁios af'0120§ apnd) 0.889 for principals pﬁd
‘teachers respectively, the.’F’-raﬁio are P > 0.05 However,
" ratings by Eéard'schools were slightly higher than ratings
by Governemeht'Schools.‘Boardg rafings ag 2.96 and 3.18 for
principals and teachérshrespectively were slightly higher
than ratings . by Government séhools'at 2.85 ‘and 3.15 for
 principa1s and’ teachers respectivél?i The élight'differenoe
implies that appojntmentg of principals in Board schools
appeared more satisfactory than those of Government schools.
ﬂ.S‘ is therefore accepted as there was. no signiftoanf
difference Lﬁlwepn--Govgrqunt éﬁd,Fﬂard schools in thein
perceptions of appointments of school managprs-(prinojpals)'

even though it appeared that those in Board Schools were
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more satisfied in the“appqintménts than those in Governmenf
schools.

PERSONAL VARTABLES |

H.6. Teachers’ perceptions of'prinbipal managerial capaéitx

will be gignificéntly affected by teachers’ personal

variables.’

(1) Teachers with 1st and 2nd degrees.will'penceive the
academic goals siénificaptly-higﬁ'

iii) Teaqhers, Selow 1st éng 2nd degrees'will perceive

4 social aspects significantly high.. |

(iii) Perceptions of yoﬁnger teacheré will corrélaté‘witﬁ

E younger pr%ncibals on aqq&emié goals. '

.(iv) Pérceptions' df.oldér teachers will éorrelate Qith
older principals an social goals.

(v),Dehographic variables ‘of sex, locatioﬁ‘ aﬁd
population _wiil have significvant impact on the
perveptioﬁs of:prjncibal managerial capacity. ,

(vi)Durati6bn of stay and lénétb of time.spent_in schoo]s
willy significantly .affect peréeptions.of principal

managerial capacity and teacher productivity.

QUALTRICATIONS AND PERCEPTIONS OF ACADEMIC AND SOCIAL GOALS

H.6(1) Teachers with 1st and 2nd degrees will perceive

the academic aspects significantly high.

H.6 ({11} Teachers below 1st and 2nd degrees will perceive

social aspects significantly high
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- TABLE 13

. . PRINCIPALS . TEACHERS :
QUALIFICATION: ACADEMIC:SOCIAL:D.F. : ACADEMIC :SOCIAL : DF
NCE/ND . . i 8.27 -.: 2.88: : 3,16 : 3.15 i
BA/BSC/BED - : 3.18 : 3.18 :- : 3.15 : 3. "xi
MA/MSC/MED ¢ *3.14  : 3.27 : 77+ -3.17 « - L 572
PH.D T = - f = gt % 3,09 <:31ﬁ69 :
F.ratio © 0.726 : 0.436: - o.geq@ 0.040%:
4 : " . s : Ny S T :
NV

Fron:] ithe analysis of the table ée, .there 18 Ho
si.gn.ificant, di_ffe'l?ence in the pe ?t?ons of principals
managerial capacity regardless o ifiéations.'Principals
as ma.nagers of’schools perce\@both a.cademié rand 'sc’é:ial
aspects of their: managerialQapacit,}"the Sar'ne way . Aca'demics
'F' 0.726 and éocia] ’@z 0.436'each P > 0.05 hence no

: g )

signifcant differe)é

sign-ificant, diff% >es between Academic and social aspects

or -teachers, there are some .

of their pelthlons of principal'manageriai capacity

according Q%la]i'f‘i’haﬁohs. Regardless of qualifications,

the a::argxc aspect was perceived the same way ‘by all

t_each@

difference. - But there is a cignifirant difference "in the

with 'F’ = ,09666 P > 0.05 hence no significant

percepltions  of the social aspect with '"F' = 0.040 P < 0. 05~
hence significant difference. The Ph.D holder with a mean of
1.67 is far lower than the X of 2.15 whereas the same pereon

vated the academic aspect high, with a mean of 3.09, which



is far h
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igher than X of 2.15.

is rejected as there is no significant difference in

 teachers perceptions of academic aspect of principal

H.6 ‘iii.,

managerial capacity regardless of qﬁalificatﬁons1
ié 'equalli rejécted as‘significaﬂt~differehce..from'
teachers berceptions of social aspect was not from
teachers below the first and second degrees; but
from the Ph.D hoﬁder. Perceptidné of those_below the
first degree are almost the same a& those with firs£

and second degrees.

'Perceptiong of younger teachers will correlate with

Younger Principals on academic goals.

Perceptions of»older teachers will correlate with

older principals on“social goals

TABLE 14

PERCEPTIONS OF PRINCIPAL MANAGERIAL CAPACITY BY YEARS OF

EXPERIENCE
PRINCIPALS : TEACHER
YEARS : NOy ™tMEAN nMEAN : NO. : MEAN : MEAN
) . ACAD nSOC. & .. s ACAD ¢ 8B0OC,
1-5 . N T2 2i94 #2.87 : 35 : 2.76 ¢ 2.76
6-10 7 : 3.29 n3.45 : 55 : 8.16 : 3.17
11-15 8 ¢ 314 ndeld 306 ¢ 3.2F¢ 5 3423
abv 15 :52 s 8L22 'n3n20 & 180 ¥ 3.52 { 3.35
F.Ratio: : 0.340n0.052 : 0.313: 0.238
D.F. 76 : 2 $ 5 572

From the analysié of table.14 above, all principals,

regardless of experience perceived the academic aspeéct alike
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_wEth E" 0,340 THere is & littls srgaieicant aiffevence in
their perceptions of the socialiagpect of_their managerial
capacity with 'F’ = O:OSZ_whiph is just a littl; above. P)Ot
"05. Younger Principals of 1-5 yearé perceived. the .academic
roles relatively higher as X 2.94 than their corresponding
éeacheré with i 2.76. The social aspect is highér by youﬁger
teachers at X = 2.76 than their corresponding principhlﬂwith
2.67. In teachérs’ perceptions of Princiﬁal managerial
capacity according ‘to years of.experiénce,-&here ﬁas no
significant difference between the - acadeﬁic and»'social
.asbects; Academic at {Ff = 0.313fana QOCial at 'F’ f0.238
.éaéh.P > 0.405.~However,‘using-the Duncan .mean, perceptiong
of . younger teachers-like:youpger‘principalé ére jgst abo?e
average for both academic afd\ social aspects. . |
'Principa]s with 1-5 years experience had 2.94 and 2.67
for academic and social\aspects respectiyely, while teachers
of the same experience of 1-5 years had 2.76 each for both
acédemic and social-aépects.
There 1is. 8 close correlation between ypunger principals

and youngeeateachers in theéir perceptions of both academic

and social aspects of principals managerial capacity; the
same with older teachers and -older principals whose
perceptions of both academic &and sogial aspects were

slightly higher than the younger ones.

Even though perceptions of older principals and older
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teachers ;ﬁpeared higher than those of younger priﬁcipals
and teachers, there is no significant differencelin' their
perceptions of: academié .and sociél éépets. of Principal
Managerial capa¢it§.‘ | |

H.Sg‘iii and iv are therefore rejected.

H.6. v. Demographic variable of sex, location and_population

will have significant impact on the;pggéeptions of |

principal managerial capacity.
TABLE 15A

EFFECTS OF SEX ON PRINCIPAL MANAGERTAL CAPACITY
) \

TEACHERS

PRINCIPALS i i T -
ITEMS * i :. MEAN : MEAN®'F. :MEAN: MEAN : F
:MALE :FEMALE:RATIO:MALE:FEMALE:RATIO
1. PLANNING . . t3.66 , :NM c0:272:3:64:3:.51 :0,0222%
2. ORGANIZING Y8, 18 £2.1T 204211778 4+11:08.08 20,565
3. COORDINATING :3.08.\;3.06 :0.903:2.91:2.86 :0.428
4. MOTIVATING 3.6 ) :3.07 +:0.469:3.04:2,93 :0.013%*
5. CONTROL :8.62. 33.56 :0.858:3.658:8.62 :0.291
6. ADMINISTRATION 21 $3. 15 110.688:3,17:33.%2 »0.176
7. SUPERVISION 23, 14 297 ¢0.359%3.,20:3.12 0,106
8. INTERVENTIONIST™, 3.47 . :3.483 :0.865:3.34:3.18 :0.014¢%
9. .SOCIAL ASPECTS 3+ F9 23.19 1£0+99998.,12:3.13 20,93
10. TRADITIONAL : g : : $ :
(BUREAUCRACY) ). 11:61 2147 0.298:1.81:1.983 :0,01132
11. STAFFING . =284 3233 20695 12.8102.51 :0.988
12. EQUIPMENT 12,18 2.22 20.672:2.13:2.14 :0.893
13. FUNDING :1.90 0.2 11 :0.319:2.04:2.04 +0.933
14. CLASSROOM/LAB - ! S £ : :
ADEQUACY < 2465 233 :0.307:2.52:2.34 :0.030%
15, DENGTH OF STAY 2K 4 - - $ $e
I TENANCY) : :3,11 :3.00 :0.626:3.18:3.17 :0.918 .
16. MINISTRY /BOARD . . ‘ s - H "
VISITS 1235 * 2533 1 0.945:2.5242.54 10,742
17. APPOINTMENT.OF $ - : : 3 3
MANAGERS ¢ 20 T3 2 20087 ! a0 779 H2.93% 802 110212
POPULATION P (| : 9 H -+ 410: 166

DF . ¢ I - S _ 874
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P > 0.05 = No significant‘differénqe'

P > 0.05 Significant difference
X = 2.25.

From the ~ table above, sexﬁ makes no significant
difference. in principals berqeptionQ 6f Fheir managerail
:capaqiiy with 'F’ ratio of all the itémé‘P' > 0.05. But-
with téachers, sex makes some noticeable significaéce with
P < 0.05 in 5 items. | |
Item: 1 Planning

4 Motivation
"8 Interventionist
IO'Bureanracy
14 Classroom/Laboratory adequacy.
Tt ié quite significant that perceptions of female teachers
wére lower, in_ ‘many items, particularly in thg five
identified itg@s. 7t is also noticeable that female teachers

perceive thedy” sthool managers as more bureaucratic in their

. managerial, ¢apacity than their .male counterpart.
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TABLE 15B

EFFECT OF LOCATION ON PRINCfPAL'MANAGERIAL CAPACITY

PRINCIPAL $ - TEACHERS -k

ITEMS : MEAN  MEAN °: F.,RATIO: MEAN ! MEAN : F.RATIO
: URBAN : RURAL :@ - " " URBAN : RURAL :

: I :3.63 :3.64 :0.929 :3.63 +3.569 ¢ 0,467
2. ~ 33.09 :3.18 :0.424 :3.14 :3.08 : 0.483
3 :3.07 22496 :0.491 $2.86. .. 22,93 : 0,481
i, :3.04 2347 :0.266  :3.00 :3.02 : _0.881
5o o 13054 :3:65 304237 $3.57 .23.55 ¢ 0.568
6.  :3.11° :3.24 :0.087 :3.18 :3.14 +N\0.633
7 :3.04 45 220 0 :0.296 ¢3.19 $3.17 2 0.839
8. +3.54 $3.43 . 20.339 $3.26 13431 * 0.700
9. 23,16 :3.20 20,709 . -$3.14 13,11 :0.786

10. :1.61% :1.59% :0.841 $1.90x :1.81% ¢ 0.116
11. 12.41 :2.43 | :0.872 $2.55 J2M48 : 0.541
12. :2.07%¢  :2.17% :0.525 12.21 _ 12.08% : 0.097
13, * :1.89 :1.94% :0.699 :2.03¢ \e.04% ° : 0.971
14. 12537 22.74 :0.078 12.43 :2.50 : 0.611
15. :2.89 :3.21 :0.037%  :3.29 :3419 : 0.092
16. .:2.319 :2.43 :0.170 R/62 :2.46 : 0.0045%.
17. $2.59. :2.79 10,199 "N N04 $2.909 : 0.0391%

2.35

v
"

P Y 0.05 = No significant, difference
P < 0.05 = Significant ‘drfference

From the analysis.'in table 15B above, " Principals as
school ménagers in both rural and urban areas reoofded gohe
siginficant differences in thei; perceptions of tenanﬁy or
length ‘af siay {p schools. Itgm 15 with 'F’' = 0.037 « ﬁ.O.
05 and app]yingbtho Duncan mean.principals in rural. areas
appeared to enjoy jungwf length of stay in Qheir schools
- than principals in wurban areas with .3.21 ‘and 2.89
réshcvtivelx. JItems 10 (Bureaucracy) 12 (Equipment) and 13~

Funding) were equally ranked very low by urban and rural
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"school managers..

For teachers, areas of~significant_differenqes with "P’«
0.65 are i£e$s 16 (Supefvision/ﬁisits from Mini;tfy énd
Board) with 'F’ = o.ooés and item 17 (Appointment of sohao
managers (Principais) Applying the Duncan mean teachers. in
urban areas apfea?ed better égtisfied tﬁan their
-~ counterparts in rural areas with.the two items (-/16 and 17.
This indicétes that teachers in urban areas aée more
Entiafied with, risits from the Ministry and ‘tife Board and in
the appointments of school managers (Principéls) than
'tEachers in rural'afeas. ' -

O£her. three areas where teaghefs and principals in.both
.urbaﬁ:and rural areas recorded loW ratings are in items:f

10 - Bu;eaucracy .
12 - Equipment
13 - Fund%ng

Teachers in ruralsjareas perceive their principals less

_bureaucratic tlWamw teachers in urban areas.
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TABLE 15C

EFFECTS OF POPULATION ON 'PRINCIPAL MANAGERIAL

CAPACITY .

PRINCIPALS . ; TEACHER
ITEMS : MEAN : F.RATIO : MEAN : F.RATIO :

3.50 : 0,615 : 3.46 : 0.076

1. .
2. 3.14 ', 0,143 - 2.82 : 0.0023% :
3. 2.91 : 0.588 : 2.899 : 0.020% :
4. 23y 12 : 0.807 : 2.89. ¢ 0.,276..
5. :°3.16 : 0.764 : 3.42 : 0,011 &
6. 2 3.19 : 0.561 : 3.16 ¢ 0.0001R
7. ¢ 3.11 : 0.368 ¢ 817 -3 0.377 ;
8. 1 3.44 : 0.497 : 3.27 : 0.663

9. : 3.156 ¢ 04171 ¢ 3.11 ¢ 0.8

10. : 1.57 « : 0,781 :1.83 @ 0%234 :
11, : 2,14 . -: 0.020% : 2,45 =0X263.
12, : 2.06 v 0.663 - 2.17 K, _0.0015% :
13, <3 1.98 : 0.861 : 2,05 T9.V0.213

14. 1 2.66 :. 0.006% : 2.465) ¢ 0.011%
15. : 3.00 : 0.965 : 3418/ 0.024%

16 .t 2.33 ¢ 0.947 :2.4887 @ 0.0001%
17. i 2.66 : 0.206 . 2.78 :- 0.0002%
DF : 75 : 671

X = 2.35

P > 0,05 No significant difference

P €‘0.05 significant difference.

From table=lbe, br}ncfpals as échoo] managers recordeé two
.sighificant areas Wwhere scﬂoo] population " affect +their
manager;al capacity. These aréas are items 11 and 14

staffing and classroom/Laboratory adequacy. respectively,

The mean for. the following item areas are equally less
than average, meaning that as a result of population these

aspecis of their managerial capacity are affected:
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item 10 - .Bureauqracy
" 12 - equipment’
o 13.- funding
2 16 - Supefvié{on/visits f;om Ministry or Board. '
Therefore as. a result of séhool population the man&gerial
capgcity of principals are affected in the follqwiqﬁ areas:
| 1. staffing '
A claésfoom/labaratory adequacy
3. fund}ng
4. equipment
5% supérvision/visits from Ministpy or Board.
_Unlike school .principals, teacKers idengified 9' areas of
Isgnﬁficant differences,'wheré "P' is ( than-Q;OS, éffecting
their pgrceptidns of priﬁcipal maAagerial capacit& as &
result of school populatien.
'Item 2 Orgaﬁi;ing
7 3 Coorain&@ihg
W 5 Contrio)
e 6 Administré@ion
- 12 Pgbipment |
14 Cjﬁssr0um/Labdratory adequacy.,
B3 Lvné1h of stay (tenancy)
16 Super\jgion/wisits from Ministry abd Board
" 17 Appoitment o} principals.

The mean scores of the following items are equally rated low
by teachers. 2



=131=

10 —.Bureaucracy'
13 —'Funding’
" TABLE 15D

" POPULATION USING ’r’ CORRELATION

POPULATION : 1-100 : 101-200: 201-400: 401-1000: ABOVE 1000
& & - ¢ 0.653: 0.462 : 0.445 : 0.325 03323'

Applying the Pearéon éorrelgtiohkr) there, are positive
relationships between principal'and teachers? berce?tion of
principal man;gerial capacity as it _.affects thé; school”’
popuiatiqn. The ’'r’ 'reveals.thaf,th larger the échool
poﬁulati&n the lowef thé positive.relationships with the two
observers - principals 'and‘teachers. This confirms &ha£ '
school population has aEreat impact on the’ managerial
capacity of school principal.” The larger the" schooi tﬁg
léséer the positive relationships.

H.6.V is therefore acc@pted as demographio vari;bles ofvsex,
locatjqn and populetion have significant impact on principal
managerial gaphgity ‘

H.6 vi Dutation of stay and length of time spent in schools

wid 1 significantly affect perceptions of principal

managerial. capacity between .Government and Board

Schools
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TABLE 16

EFFECTS OF LENGTH OF STAY OR .DURATION OF TIME

_ . PRINCIPALS : TEACHERS:;. L3
GOVERNMENT : 2.96 . : 3.17 R
BOARD i 3.16 . 3.18 . 0.635°
F. RATIO  : 0.203  : 0.887  _:

DF ‘ : 78 . 574

Lengthlof stay or duration of timé spent “in/schools wefe
perceived '~ the same way by.both principals" ané teachers.
There are no sgnificant differencés in fheir 'perceptions.
.:Ra{iﬁgs of princiﬁa]s and teaéﬁers at 'F’ 0.203 amd 0.887
respectively are P>0.05 henceé pb siggificant difference-
and with ’'r’ at 0.635 there appeared .to .be. éignifiéant
correlgtion betwéen the tﬁd;cbservebs.

. However, ratings by both principals and teachers .in Board
schoqls are highexr than their éounter parts in - Government
schools implying = that .princfpals and teachers in state
schools Boand senjoy better tenancy than thése in-Government
schools., ~Pripcipals.and teaohers’-r51ings Af 3.16 and 3.18
respectiNéTly are s]ﬁght]y higher than those of Goverﬁment 2o
96 and=8.17 for prinéipals and teachers respectively. when |
A]n“:l(.i 'l-gn:} her Ahere - a;)[yﬂa!'%wi to | Le ' no s1 gr:il‘if‘nwnf
difference but with the Dﬁnnan mean Lhere: are slight
differences hetween perceptions of length of stay in

Governement and Board Schools.
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prodcutivity,

were perceived as "low.

8 (80%) were perceived as high,

H.7 (i) The level of peécher productivity will be pérceiyed
as high by students.
~ TABLE 17 . !
STUDENT PERCEPTION OF TEACHER PRODUCTIVITY
ITEMS :MEAN _ :T.VALUE:H/L : D.F VRATED -
. . . : : : :HIGH
1. CLASS MANAGEMENT : 8.21 : 65 =t H z;a;z :
2. RECORD KEEPING : 3,39 56 : H\> S
3. GENERAL EVALUATION : 3.30 : 54 ‘s?; o . :
4. SCHOOL GUIDANCE : 2,93 : 62 ?:'H C
5. CO-CIRRICULAR ACTI- : :> g :
VITY : 2,72 <:a> H : 810 : 80% :
6. EXTRA ADMINISTRA- : \\\ :H : :
TIVE o 3 246{ 51 AR - : :
7. INADEQUATE :<£:)1 S EEL B : :
PREPARATION 3: : gl 1 :
8. STAFF ADEQUACY /<;~: 2.35 : 46 :-L : :
9. DISSATISFACTIO!@E;‘ : : :
- IRRELEVANCES : 1.95 : 42 L
10. MALE/FEMA TPUT 2.85 Bi o
“
2.67‘£§;>
T > SG<:>h1gh
.1‘ ¢ 50 = low.
"From - table 17 above, ocut of 10 items of teacher

while 2 (20%)
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H.7 (1) 1is therefore accepted
H.7 (i1) There will be no significant difference iIn the
perception of teacher productivity between male and
female teachers in Government and Board Schools
TABLE 18
PERCEPTI.ON OF MALE/FEMALE TEACHER PRODUCTIVITY IN

GOVERNMENT AND BOARD SCHOOLS

SEX e : GOVT. SCHOOLS BOARD SCH. F. RATIO DF
MALE ; 3.22 2.85 0.788 243
FEMALE ; 2.82 "2.77 0.456 567

From table 18 above, there are no significapt

differences. iIn productivity between male and female teachers
in both Government and® Board Schools. The °F” ratio for Male-
and Female of 0.788 and 0.456 are P > 0;05 hence no
significant difference. Using Duncan mean* both male and
female teachers of Government schools are rated slightly
higher than their counter parts in Board schools with 3.22
and 2.82 for male and female teachers respectively 1iIn
Government schools.
2.85 and 2.77 for male and female teachers respectively 1In
Board schools. Another finding 1is that in both Government
and Board schools male teachers” productivity were rated
higher than their female counterpart.

H.7 <ii) is therefore accepted
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H.7- (iii) There will be no significant difference between male

and feroale students In their perceptions of teacher
productivi ty - -
TABLE 19 .

MALE AND FEMALE STUDENTS PERCEWPTION OF TEACHER

PRODUCTIVITY . A
ITEMS 1 = 2 3 4 5 :© 6 7 8 9
MALE 3.19 ; 3.22 :2.39 3.25 1.89 :2.66 2.64 2.62 2.21

FEMALE 3.24 ; 3.36 :2.53 3.41 1.91 :2.76 2.56 2.37 ,3.03

10
3.20

3.22

F.RATIO 0.088:0.0037:0.0490 0.610 0.172 :0.258 0.046 0.001 0.623 0.632

- J

From the analysis in tablel9 above, students identified
areas of significant- differences with P < 0.05.
These three areas are:

2 Student Records - F. = 0.037

8 Staff adequacy - F 0.046
9 Female teacher productivity - F = 0.0001.

The mean score of item 5 "irrelevence or dissatisfaction”™ 1is
rated low by both male and femgle students implying that
teachers do not. show signs of dissatisfaction with their
work . Generally, female students perceive teacher
productiyity slightly higher, than male .students. Both male
and Tfemale students rated male teacher®productivity higher

than female teacher productivity.

H.7 (111) Accepted.

3

DF

810
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SUMMARY OF MAJOR FINDINGS
Managerial capacity of principals of seconadry schools
in Kwara Stale are rated high at 90% of significance.

Teacher productivity iIn secondary schools iIn Kwara State
are rated high at 80%

Ther.e 1is a significant relationship between principal
managerial capacity and teacher productivity in Kwara
State secondary schools.

Both the academic and social aspects of principal
managerial capacity were perceived high by both teachers
and principals at significant level of T >"50
perceptions of, younger teachers of 1-10 vyears were
slightly rated Jlower than those of younger principals
with X 2.52 and "3.00 respectively.

The ratings of older teachers (11-15 years and above)®™ 1n
their perceptions of, principal managerial capacity were
slightly higher than their older principal counterparts
with X 3.12 and 2.65 respectively.

Principals of schools regardless of their qualifications
had no significant differences in their perception of
their managerial .Capacity with °F” 0.172 P > 0.05.
Teachers” qualifications = had significantly affected
teachers” perception of principal managerial capacity
with. ’F” at 0.030; P<0.05 and “significantly noticeable
was the very low rating of the perception of the social

aspect of principal managerial capacity by the only Ph.D
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taecher with a X of 1.00.
9. Both principals and teachers score low ratings for
following areas of principal managerial capaeity
1. Funding -
2. Classroom/Laboratory adequacy
3. "Supervision or visits from Ministry and Board.
10. Sex has significant impact on the following areas
principal managerial capaeity: .
1. Planning - F = 0.0-22 P < 0.05

Motivation - F = 0.013 P < 0.05

Interventionist - F = .0.014 P < 0.05

IV. Bureaucracy- F = 0.011 < P.0.05

V. Classroom/Laboratory Adequacy- F. = 0.030 < PCO.05

the

of

11. Principals iIn wur-ban and rural areas do not perceive

location significantly different except in the areas of

tenancy or length of stay in schools with ’F” 0.037 P <

0.05-While there were significant difference in teaihers

ratings in urban and rural areas in the following
areas:
1. Equipment
2. Funding
3. Supervision/visits from Ministry and Board
4. Appointments of school managers.
12. wWith school population, while principals identified

areas of significant differences:

4

3



13.

14.

-1.38-

i. Staffing

ii. Classroom/Laboratory adequacy;
. Supervisio.n/visi ts from Ministry and Boardf-
teachers on the other hand identified 8 areas of
significant differences:
i. Organizing

ii. Coordinating
1ii. Control

iv. Administration

v. Equipment - -
vi . Classroom/Laboratory adequacy

Supervision/visits ,from Ministry and Board

Vi

viil. Appointments of school managers (Principals)

Out of the 10 areas of teacher productivity 8 (80%) were
rated high at T ~ 50 while 2 (20%) were rated low at T
< 50 by students. Areas rated low are Staff Adequacy
and teachers”, dissatisfact.ion or teacher talking
irrelevances to Student in classes.

Teachers in Government schools were perceived as having
higher productivity than their Board counterpart.

Female teachers” output wer.e rated lower than their male

counterparts in both Government and Board Schools.
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CHAPTER 5§

DISCUSSIONS . AND RECOMMENDATIONS

'Thié chapter discusses the ﬁajor'findings'bf this study

under the following héadings:

1.

Perception of principals managerial capécity by school
manager (Prihcipals) and teachers. .
ferception of teacher produc£ivityL

The relationship between ' principal 'manageriali
capacity and teacher productivity ' |
Manage;iai-capacity and teacher prodﬁctivity under. the
control of the Ministry of Education and State Schools
Boérd.

Perceptions of academic and soeial aspects'of. school
goals. .

Peréeﬁtion of appointments of school managers in Kwara
State Secédaary Schools;

The impaét of personal variables and demographic

~variables on perceptioﬁs' of 9Pprincipal - managerial

capaeity and teacher productivity.
Students’ perception of teacher pfqductivity,

Perceptions of Principal Managerial Capacity

One of the first major findings of this étudy shows that

perceptions of principal managerial capacity by both school

managers (Principals) and teachers are significantly high,

Out of 10 criteria under which principal managerial capacity
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were measured 9 1tems, representlng 90%, were perceived by
both" teachers and prlnc1pals to be 81gn1flcantl} high w:th'
T. value of the 9 1tems ‘_z.'SO wh}le.only one item, no 10,;
was rated low by both prihciﬁais and teachers (fablev8). The °
researcher’s inciusion' of "bureaucfacy or traditional"
managerial aspect wes‘deliberate, as he ﬁae frying io find
lout whether principale, as manqgeré'of schools in Kwara
State; ~ were bejng seen as "consenvative",»"bureaupraﬁic" or
still wuse the “traditional" approach .in their man&gerial
approaches. With the low ratings by both principal and
-teachers with X 1. 61 and 1 81 or¢T.40 and 41 for prlncipals.
and teachers :respectively, the item was perceived: as
‘not significant, implying  that our principaler ‘as echool
managers, were not viewed as being bureeucratié in theire
deaiings with their Ateachers. bne would have expected fﬁat
teachers’ ° assessments. of the bureaucratic aspect of
principal managérial capacity would be significantly high as
they were at the‘receivihg end,'but.that wes not- the ‘ease.
As a greup,'teaehers were assumed to 5e most important in
assessing the ppincipal. managerial eapacity" and as
suSordinateé who - looked towards principals for ‘help and
assisfanée ae their leader, their ‘high ratings of the most
items of principal managerial capacity confirmed that
‘principals in Kwara State have great manageriel capacity for

the required high standard performances in our secondary
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gchools.
While agreeing with Umaru ! ' that the most vital
requiremeﬁt for suécess is for egch'prinqibal to.become more
conscious of his‘hanagerial,functions, this study does  not
;upport'his ;ubmissién that:
moét of the problems facing our schools .today are
attributable to the failure of our prinecipals to see
themselves primarily as managers.

‘Contrary * to Umaru’s observations, .bo£h principals and

teachers see their principals primarily as school managers

by relatively high ratings given ta the 9 dimensional areas

of brihcipél managerial capacity of planning, organizing,
coordinating, motivating, cqntrolling, admihiStering,
supervising, intervening ,and social and by rejecting the

idea that their principals were bureaucratic. On many
occasions, principals.as schpol.manaéers were.blamed by the
authofity, Government and State Schools Board, for faults
that wéré not’ “solely those of the principals, like when
principals .were blamed for stuaents’ poor performances in
public examinations. Authprities-usually forget £hat they
might haye contributed to poor.ﬁeiforhanees by not helping
school managers iﬁ pro§jding the required.human and maﬁérial
resources. In Kwara State, no principal employs teaching
staff., They-are poséed to schools from either the Ministry

of Education or the State Schools Board without the

gE: 0 Umaru, op. cit., p.9
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" knowledge of school managers,who haQe ﬁo right to feject any .
teachers regardless of whether such teachers4§ere.needed or
not. In soﬁe cases,'schools'bre understaffed, in.'others;
there are poor staff'balancing on subjeét basis. In ‘ﬁhiéh
case there Qre'subject'areas,with over-gtaffing,'while other
subject ar?as: experienée shortage of staff. In géie cases,
subjects are left.uhtgaght f6r~lack of teachérs. Thi; stﬁdy
haq .proved that poor performances may not hgve been. as a
result of poor principal managefiél capacity.bht as a result
of lack of what.the study regarded‘aé "Supportive aids" or
:Hhat- Obanya ! .regardéd‘ as: reinforcement" or Anecésgary
assistance from.tﬁe duthorities.controlliﬁg.sghools in Kwara
étafe. In ling witﬁ thié study, Obanya was of the . opinion.
that "between school supervision ‘'should aim at
strengthening the'efforts made af Qithin school level."

From the results Of the analysis, if is quite clegr that
both princ;pals and teachers’ ratings of supportive aids
such as funding, stéffiné; equipment, adequacy of classrooms
and_laboratsries are fated low (table isA).'

There Aare areas where the Ministry of Eduéation and +the

state’s school . Board should come to the aid. of .school

managers. Conscious of defficiencies of the "suppportive
aids" from the Ministry and the Board Umaru ! submitted
that:

1.0banya, op. cit.
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'It' is no use engaging'in'nostaléic longing for days
gone by when all resources for providing ° sound
education and maintaining discipline were available.
The challenge facing the society" today is how we can

"still run . schools. efflclently.
and effectively in the face of "declining resources Qnd
societal dislocation. Umaru went further fo aver * that
ﬁanagement was not Just passive 6r adopfed béhaviéur but had
majo} respdnsibilify’for creative action by ﬁhking actions -
to make the aesired results come to pass. ‘He felt ihat
principals did not appreciate the néed for cfeative aciion
to make the desired results come to pass. Umaru appeared to
have no 'sympathy for pr1n01pals pllght as he maintained
that:

. the more one . listéns " to coﬁpliants of school

administrators the more apparent it becomes that these
basic principles are not sufficiently appreciated.

The above goes .to confirm that principals managerial
capacify-and teacher productivity were-seriouSly affected by
lack of sufficient aids or supports from the Ministry of
Education and £hé state schoolg board. Even paying of visits
to ‘schools“were equally inadequate as éhis item was equally .
"rated 40w by both pfincipals and teachers.

_Unliye Uméru,.thé fi;dings of this sﬁu&y tended to’aéree
with Shekarau ? who observed.that in the 1mplementaiion.of~

the 3-3 system, the principal has a key role to play, but

that "the principal . is being asked to operate a system

1. Umaru, Op. Cit.
2. Shekarau, Op. cit.
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Qithouﬁ the necessary pefsohnel ana material required"” and
Being -at the .receiving end;i he‘ (prindipal) always
received the most painful pinch of the problems, for
the parents of the innocent children placed under his
care know no-one to be regpqns?ble but him_(principal).

Principals ~of secondary schools were equally wunlike.  what

Siﬁqn 1. described as "heﬁds carrying far too big = burden,

80 'as to live up to the traditional ideals of /being a good -

headmaster" Simons déscription implied lack .of deleéation of

éuthoritf which could. iead‘ to-."role strain" or "role
overload" of heads of schools. In Kwara. State, schodl
administrators having such "role strain"” ébuld imply Eéing
bureaugratic ér fpadi£ional ‘in their approach. This was
ﬁowever‘ notA the case according to the findings of .this

stu@y. With the 16w ratings, of this iteﬁ'by both 'principals
ahd teachers, schools] managérs in Kwara State were not
perceived as being bureaucratic or traditiénal in their
managers capaeities. ’

From' investigations and discussions with some school:
managers in 'Kwéra State, the ﬁesearchéfl was able to
establish.Nthat. broad decisionéron major overall school
policies, were ﬁrincipally made by the ‘Ministry of: Education

and the state schools Board.

Staffing, allocation and disbursemgnt of funds, supply of
equipment and provisions of «classrooms and laboratory
equipment are "supportive or reinforcements” to principal

1. Simon, OP. Cit.
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managerial capacity. In most cases it was discovered that
these supportive aids fell short of expectations and this
appeared to have seriously h;ndicaﬁpéd>principals,;capacity
for - effective éeacher producti;ity. In many ‘caées scﬁgoi
managers had to result to Parent Téacher Aséociation (PTA),
Board of Governors and the AdVisory.Boards for help: ‘Even
when this happened, principals bfﬁ schools weTe ésually
subjected to undue scrutiny by the ministr& and Board, and
bﬁreaucratic procedure before aliowed to ﬁse allocations
approved by the ‘P.T.A; the Advisory Board ‘or Board of
.Governgrs. In ,addi&ion,'planning ;as usuglly déné withquf
the knowledge of the principals who are usually Airecteq to
ekxecute plans done for tﬁe&. This was reflected in table "15A
whefe ratings for ’planning,\’F’ 0.272 >.05 .and 0.022 < 0.05
for principal ‘and teachers respectively and with "r" = 0.436
depicting statistigal significant difference and low
relationships. In. which case teachers feit principals
maﬁagerial capaciiy were adverse;y_affected " by impropeg
planning or~dlack of invplvément at the planning stage. This
goes. téf confirm that principals Qere given little or no
opportunity “in planning for:tﬁeir schools. Prinqipals‘ only

"carry out plans  and polic;es" as "so .directed" by: the
Ministry or Board. From these findings, there is the need
" for principals to be consulted before evolving policies that

would affect their schools, Such participatory
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responsibilti& ‘would make séhool managersl to .be more
dedicated and  more. involved: Principals also need: tﬁq
required "suppoftive aids" from the Mip?sﬁry aﬁd the Board.:
With the analysis of the.nesult'as. shown im £able 8,1
perceptions of principal managerial-éapacit& weré rated
high. There is»hdwever, tﬁe need for the required -supﬁortS'
. from the autﬁorities contfblling the schools.

Perception of teacher productivi{y

For the purpose 6f‘this stﬁdy, the afeas of . teacher
productivity investigated were classrooﬁ management;.record
keeping; :general evaluagion, schdel éuidance,_co;curripqiar
.activities and extra-administrative ddties. All these were
processes to an end and not ehd results by themsglves; This
study decided to make studeﬁts evaluate _théir teachers
praductivity through '|the TPQ instrument. This was done -as.
s£udents, were mostly . the direct feceivers of teachers
instructions within the school systeh. Teachers muét algo be
constantly aware that Fheir :performahoes wére egually
evaluated. fhrough the lea}ners’ achievement whieh would be
regarded as a8 reflectibn of teacher’s input. Therefore, in

the se¢ondary schools there is the need to obtain inputs

from- - the teachers, his immediate supefior {principal), his
colleagues, his .students and the Ministry/Schools Board
inspectors. Each of these groups has a contribution to make

towards giving a total picture of the productivity of any
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given teachér.'lf'thé teacher cannot say much ab;ut his -own
personality, he should be able to give_a_cledr indication of
the teaqhing tecbnique empléyed.by,him, and if spudén£s are .
not competent to pass judgement on the téachjng teghniqﬁe,
they can assess the personality of the teacher. His.
-immedi%te supérvisor;and othér.suﬁject colleagues cah.assess
his competence iﬁ subject contents as well as tﬁe manner in
which he "blends his ﬁersonélity into lgsgbn preéentation.
" Each time students are agsessed, there are some measures of
-succesé or failure of the teacher in the performance of
students; In addition,'if éhoul@ be poséiblé for students to'
compléée: - structured . questicnpaire on their teachers’
- productivity in | terms of {how they see theif”'teachers
performing their'.cléssrooﬁ teachings and ° other relev;nt
' delegatea or assigned duties.

This researcher . is aware of differences_of opinion in
‘using gtudents ﬁd assess teachers’ productivity. Researchers
and writers | idke Bradley.i' aﬁd Werdell 2 were of the
opinion that, students might not be mature enough.for'correct

assessmentvhence students submissions might be biased.
However, this study tends to agree with Lehmann 3 who

1.Glanya H. Bradley: "What do College Students like and
dislike About. College Teachers and ‘their Teaching"
Educational - Administration and Supervision, 1950
Vol.36 ppl113- i A0 _ .
2. P.Werdell: Course and teachers e\aluatlon. A student's
‘confidential Association 1966.
3. I. Lehmann, “Evaluation of Instruction” In Paul 'Dresssl
et. al., (eds) Evaluation in Higher Education,
Boston Houghton Mifflin co. 1961.
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asserted that:

students are perceptive and, they become more so when

they realise that .their opinions are seriously

regarded. | :
In his own submission Gustad 1 in support of Lehmann'wsaid'
that: ‘ -
students .are virtually the only direct observers  and
are in the position to assess ' their teachers’
performances should they be asked the right questions.
While this study agrees that there are many othef yardsticks
students can use in assessing. their teachers’ productivity
the seven dimensional measures chosen for this study were

[ .

meant. to investage the process which is.almost in_agreement
with Kent 2 who was of the opinion that even thouéh students
might not be able to assess théir teachers mastery of their
" subject matter,' they were’in a better position to judge
whether or not their teachers had‘presented their subject or
carry out their responsibilities in the expected ways or
whether they have“sstimulated their interests or increased
their understanding and concluded that "well designed
studies have demohstrated that student ratings are: reliable."”

While Costing * et al declared that:

students. ratings of instructérs are generally found to
be _stable, internally reliable and, valid with respect

1.J.W.aGustard, "Evaluation' of teaching performances. issues
and possibilities"” Improving College Teaching Aids
and Impediments, Background papers of . the
American council on Eductaions 49th Annual Meeting,
Washington, The Council 1966 p.133.
2., L. Kent, "STudents Evaluation of ' Teaching," Educational
) Record, Summer 1966 p.401.
3 Greenough F.W.T. Costing. and R.J. Menges, "Student Rating
of college teaching rehability, validity and usefulness"”
in Review of Education Research, 1971, Vol.41 pp 511-53€.
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to many criteria of teacﬁing effectiveness. .
From the foregoings, this study believes strongly that
students ‘assessments of ;heir té;che} prqdpétivity could ge
valid baéing jt on the clarity of the'inétrﬁments psed.:in
measuring teacher prdductiVifyf The researéhef.is aware that
students .assessment of tegcher pr&ductivity is not ‘a/ecoemmon
pfacticé in Kwara State seéondafy scﬂéol Qnd in/ many states
of ~Niééria as .students are being regardedvas nbt hgtufe
enough | to assess their teachers. However, it iIs the belief
of this researcher that with ébod and simple structured
questionnaires, studehté . can accuratel§. and succészully
asséss their teachers”’ productivity,

From the results of the findings (table 9), ‘the
researcﬁer discovered that students actually understood what
‘was ‘expected of them. Their respoﬁse "to the 'instruméﬁt
showed a clear -ﬁnaérstanding and -implications of the
instruments. The researchér'deliberately-included one. or two
items that were/=anti-productive to find out if students
assesshents'would reflect that teachers were anti;productivé
or thatl they think moré'of their personal problems tban
facing @he job:for"which they wére'being paid.

. From the inst;uméht, ﬁhe TPQ nosv 20 gnd 21 " were
deliberately jncluded to'find.out what students feel about
their teacher on ‘ what the fesearcher * regarded as
"dissétifaction ‘or irrelevances."” Interestingly enough, of

all the parameters wused the scores for this item were
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generally below the average scores and with T 50 and hence
perceived as not significant. _Whereas, within the same
instrument students were able to identify that their
teachers were usually frequently transferred.. This actually
indicated that. students were aware of what Went on in their
schools and with proper guidance and well, structured
instruments, students can give the true pictur® of their
teachers productivity.

For this reason, the assessments of high teacher
productivity (80%) as rated by students can be said to be
valid, reliable and could stand the test of time. This study
agrees with the students” assessment of the high significant
scores to 8 out of 10 items of the TPQ. indicating that.
students understood the implications of the instrument as
indicated 1in table 9 chapter 4. The 1i1tems rated below
average and with T<50 were:

8. staff adequacy

9. dissatisftaction or 1irrelevences.
Fr.om this result, stuednts did not feel that teachers showed
dissatisfaction with their job or talk irrelevances the
mean scores Tfor Textra administrative” and ‘“inadequate
preparations'”™ were [low” indicating that students realized
that their teachers special ly coached tbem for examinations
rather than spreading the cooaching or testing throughout

the major periods of school time. Tn terms 6f
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extra-administrative activities students -were able _to'
observe théf Fhéir teachers were lesé_very_actﬁve.in'dutiéé
like being houseémésters, form-mgsters, games masters; and
o£herA extra-administrative fuhctions delégéﬁeq to them: hy
their princiﬁals. The "shooi guidance" was rated..just a
little . gbote thé'ave;age; this might have resultead from thé
less emphasis beihg'placed on gdidange coupselling in our
schools. Teachers who are_not'very much interéstéd in e#tra
administrative activities might have resulted from the fact
that some of these_@uties do nét'qarry any rgmunerépiéns or
staff' are never rewarded for suqh activities which they
possibly regarded as ﬁart of the~principals’ job,. .

Outstanaing ,high raiipgs were given ﬁo_items leading to
academic excellence. Itéms) such as class managemeﬁé, Régord
" keeping, general ewvaluation of students work ‘and co-
curricular activities were geperally ratéa yery. ﬁigh by
students.

.From thefabpve, teachers.proauctiQity in kwara:State‘was

perceived" s&gnificantly high by both male and female

studenbgh
This study therefore agreed with Costing ! Lehmann 2
and Kent * on the need for students ratings and assessments

of their teachers. Students assessments could be "valid and

1.Costing, Op. cit.
2.Lehmann, Op cit.
3.1‘;0!1\. 'Jp- '.j.ln
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reliable" with respect to many criteria when "asked the
rigbt' queétibns" The findings of this sipdy doeé ﬁot quite
agree wi£h ‘Madubuike’sf bbéervatiops in his "Good will
‘messege to the conference of Nig;rign Union' of Teachers:
(1980) *  when he‘ drew the attention of the NUT ) to the
“unethical behaviours" of some teachers who: '

laék‘ a sense of'dev¢¥ion:and direction.. .They spena-

their time running around for contracts and engage in

petty trading. These traits naturally detract from

their effectiveness (productivity) :
While oneb might not 'complétely ':dismiss Madubuike’s
assumptioﬁ on teachéfs, it has ot been proved by this.
study. It .might be pogsible éh;t teachéré engage in petty
" tradings in order to make tyo ends méei but such activi;ies
had not proved to necessarily lead to ~ ineffectiveness: or
poor productivity as studenfs had not . perceived their
teachers as such.

Apart from ‘the need to involve principals in tﬁe

planning stages of the schoollactﬁvjties, phis study'agrees
with the UﬁESCO 2 'recommenaations‘that;

'j. singe.), teachers were particularly qualified to judge the
teaching aids and methods most useful for their pupils,

1. I.C. Madubuike, "Goodwill message from -the Houourable”’
: Minister of Education to the conference of the-
Nigerian Union of teachers holding in Calabar on
31st March, 1980" The Nigerian Schoolmaster the
Journal of the Nigerian Union of Teachers. Jan -

April, No.12, 1980. A
2.UNESCO, "Recommendations .concerning the status of
teachers"” UNESCO Inter-governmental Special
Conference on Status of Teachers Paris, Oct.

5th 1966 p.56.
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they should . be given the essential role in the cﬂoiCe

- and adaptation of teaching m;terials, the selection of

books and the application éf teaching ﬁethods within the

‘framew§rk of appfgvéd programme, |

_ii. where any.kind of direét‘assessment of teachers work is
required such assessment sﬁould be}objéctive‘

iii teachers"shoﬁld be free to make use of scuh./éveluation
techﬁiques as they deem qsefui,_fdr ﬂhe‘ dbpraiéal - of
pupiis’ progress. | ‘j . . ' ,'.

iv. all teachers should .seék "to dchieve the highest
pogsible'standard,inlall préfessional work

V. authoritiés (principals) shou;a-estéblish and regularly

‘use recognized ‘means of rconsultations .with téachers’
organizatioh‘ on such méﬁteré as educational policy,
school organization | and ’neé deveiopmehts . in the

education service.

Relationships Bebtween Managerial Capacity and Teacher’

productivity

It is assumed that principals as school managers would.
always preovide the desired necessary climate conducive to
high feacher productivity. This study “assumed fhaf the .
capacity of .prinadpnls as school mﬂhngfrc.fﬁ 4f¥cof. the
school activities vwould reflect on teachers’ reaction and
the resultant teacher productivity. From the results in

table 10 chkapter 1 there vas a high positive relationship
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betweén d principai' maﬁggerial" capacity and teaéher
prodﬁctivit& ‘in :kwara 'Sta?e éecondary $chools; _With..’F’
.ratio" at .530>0.05 ;hére was no'~s£atistica1 sigﬁificant.
dif%erence .bétwen thé perceptions of principal managerial
capacity and teacher broductivity} With the Pearson Product
correlation of 'r’ at 0.635 there is a high ﬁositive
relationships between principal managerial cspacify and
teacﬁer pfoductivity in Kwara State.Seéondary schools.

With the criteria uéed fof the manageérial' capacity and
teacher producfivity, frincippals managerial capacityi was
“perceived by both principals and, (teachers - relatively
positive enough fér‘high academic @nd socialiéoals'of school
;ctivitigs. AS ° observed b¥./Szreter (1969) 1 'fhat
pripéipals .managerialA capacdity and "teacher pronctivity
might be de{crmineq by?

‘(1) the cultural fungtion concerned'wiih the transmission of
values and aftitudes essehtiai'to sdéial cohension and
historibal coniinuity |

the instructional function concerned with the

)

transmission of knowledge
(3) the ‘\economic function of equiping the young for earniné
their livelihood and

(4) the social selection function operating as a determinant

1. R, Szreter, "History and the sociological perspective of
: Educational Stidies" University of
Birmingham Historical Journal Vol.XII, 1969

pp4-5.
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of social po;ition in siatus and occupation.

Therefore, both hanagers and teachérs éight be reminded 'by
the ébo;e.thét ﬁﬁe.schoolkié sgfvicing tAe~soéiéty.-Pdint‘no
2 above is:particularly rele§apt to the findings of this -
-séudy. The managerial .capaéit& had been ﬁroved to| have
assured high tgacher prodcutivity in terms of output for .
high'academic.goals.

Another three areas .of effectiveness / (productivity)
idgntified bf 'Aﬁderson ‘k1954) 1 ';elevant to this study
‘<were:;' . ; :

g thé‘results prodﬁced
ii. the process employed in £eachihg
iii.  the equipment fﬁg teachep,poééesses for teaching =
qualifications. |
This séudy _confirms .that‘ the processes identified as’
productiGify criteria héd been satisféctorily handled by

teachers in schools% It was however identified that the

"suportive aid€’’.or "reinforcements" were identified as
handicaps  £0f / proper managerial capacity and teacher
productivitfy. The supportive aids like equipmentAand supply

of qualNPed teachéfs as identified by‘Anderson abeve were
the responsibilitiés of the Ministry of Educatian and the

State Schools Management Board. Whatever defficiencies

1.Multon Harold Anderson, "A study of certain criteria on
teaching effectiveness" Journal of Experimental
Education, Vol .XXIIT, No.1, Sept. 1954
pp-41-71.
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identified 1in those areas could not be blamed on ' the.
principals ‘and teachers but .on the Ministry and the Board.
Other areas idenfif;ed "as militating against managerial
capacity. and high * productivity by 'bdth principals and
teachers, ' which might not be peculiar to Kwara Staté alone,
were dbéervéd by the NUT. in their "memorandum' to. the
Federal Goverdmént‘in (1987) when the ' Union stbmitted that:
We are priviledged to know that the* infrasturctural
situation in many schools in Nigeria«is unsatisfactory.
Talk of building, except the town, schools, the. roofs
are tattered, ceilings are luxury,.the floor is all
dust, the windows and door shutters are hard to come -
by, the pupils do not have enough desks and chairs to
use..... teachers in some éases stand by the wall
because they have no 'chairs and tables to wuse.
registers, record books, .chalk and exercise books. for.
lesson notes are no longer provided in some schools.
The above situations according to the findings. of this study
are equally applicable to Kwara State, where students are
made to purchase logkers and chairs and even stationery for
use in schools. Im fact, many schools depend on the PTA for
- survival. Thig may have accounted for the very'high ratings
of a mean \ &f 3.25 and 3.20, on P.T.A." partﬁcipation. by
prindipals and ' teachers respeqtively. No matter  how good-
school “managers are, and. how hardworking teachers might be

perceived - to be, without the.necessary tool to work with,

‘the end results could be negative. Even though this study’

discovered that principals of secondary schools were
1 oN. U T, "Education in Nigeria - Problems, Teachers’
grievances and demand"” N.U.T. Memorandum to the

Federal Government 20th March 1987 'p.13.
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adjudged' highl; capable and teacherg highly productive
without the necessary "supportive aids" the end resdlt-miéht
be negative. This_might have accounted forAghe geﬁeral poor
performances in public'exams, iikg the.GﬂC.E,.despite - the
high input_by bqth-principals and the available teaghers.
The results of this étudy shared SOme‘df tHe'feelings of
Jiboyewé (1979) 1 when'hg enumerated.the folloﬁiﬂé' among
many other réasoné contributing.situatioﬁal cénstraints fof
~administrative effectiveness:< | |
{8 ina@equacy of qualified teachers and suppofting.staff
.2. inadequacy 6fvphys}cal facilifies including ciéssrooﬁs,
laboratories and ;ecreational centres

.

-3. Little or no interests by parents in their children’s
education. A :

.4. overloaded classrooms
5. untrained but expérienced administrators
6. untrained and inexperienced administrors

- 7. inadequacy ,‘ef* funds for carrying out administrative

functions\
From “the results of this study, "Supportive aids" such
as staffing, equipmerit, funding, classrcom and laboratory

adequacy were rated relativel&'low by both principals and
teachers (table 15A, chapter 4). This implies that both -

pr)ncipals' and teachers were of the view that those aspects

1. D.A. Jiboyewa, "Theoretical look at leader ship effective-
ness in Nigeria" The Nigerian School Master, Journal of
the Nigerian Union of Teachers No.18, Sept-Dec.1979. p.31
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were inédequately provided - -and hight have militated against .
principal managerial capacity and: teacher producfivity for
the expected high academic and.soéigl goals of schools iq
Kwara State. However, there were po.evidénces in the résuits
tb show that parents were not interested in their children.
On fthe contrary the ratings for PLT.A;'participation wefe
high showing that parents showed interests-iﬁ their children -
for beiter school acﬁievepent. Unlike Jiboyewa's, there were
no evidence either, to show that. there 'wgre unqﬁalified
teachers. There were inexperienced school principals bu£
the reSults,_did not éhoﬁ fheir being - inéiperieﬁced Qere
handicaps to tﬁeir managerial’ capacity.’ There wgfe
agreements between teacher pupiliratings that overcrowded
¢lassrooms, especially in urban areas, foected' principal-
managerial capacity &dand teacher productivity. The data in
table 15D showed tgqt the,mpre the school population, the
‘lower the relationship between principals  and teachers.

Schools withabetyeen 1-100 students had 'r’ at 0,653 while -
those with err 1000 students had “r'’ 0.3231 This implies
that ovexr populated schools had :some implications on the
managegrial cap;éity"-ané_eventual teacher préducti?ity in
Kuara. State Secondary -Schools. ‘The ;athetic éitualion,'of
secondary school fundings was aptly .described by the.Heraldr

editorial of 11th January 1989 ! when it asserted that:

1. Ilorin. The Herald Wednesday 11th Jan. 1989 p.5
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only Federal Government funded Unity schools,  for
instance, prov1de education worthy of any post primary
institution. The 1nab111ty of most secondary schools in
the country to meet some of the requirements of the new

educatlon system is probably a strong symbolic measure
of the state. of secondary school education in the

country. - ‘
Even though thls study flnds high . correlation between
prfncipal managerialAcapacityAand‘@eaéher productivityy it
also submittgd that the."suppportivef.roles to be played by
the authofities controlling these secondary 1scgoolsl'had

been discovered to have hindered the final. sechool output

academically.

~Appointments of Principals and Tegchér'productiviiy

In .kbara' State, two bodies are.'responsible for the
cgntfolé of secondary school principals and teachers w1th1n
. the state These are The Ministfry of Education and the State
Schools Management Board. The M1nlstr3 of Educatlon controls
ajl Government secondary schools, while the Schools Board
contrbiled all the Voidntary Agency and Community secondary
schools.A In theory,~£he Ministry of Educaﬁion is to bg a
moré supéribr partner from whom the:Sfate Schools. Board
should receive directives. ip practice, however, the two are
Almoét indépendent of each éther-in terms of motivating . of
‘staff = appointménis,_promotidn and staff welfare..One of
the preblems of thié study was to find out if :thére wére
,differences in the peréeption of appointments of school
managers between the Ministr& of Education and the State

Schools Management Board; and  if experience and
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gualification ‘had ' any significan£ influence oﬁ the
appointments of 'school managers. - |
Frqm the findings. of this study, theré waé no
significant difference betweén the Mi;istr& of Education and
.State Schools Board in their perceptions of appointments of
"school manager in Kwara--Staté» (tablé 123.‘ While the
perceptions of pfincipals and .teachers _in< /Government
'secondarf schools had a mean of 2.85 and 3.17 re;pectivelyL
those of the Board "had a result 6f 2.96"and 3,18 'fori
principals and teachers respectively. .
The 'F’ ratio of principals iﬁ;Governhent ;ﬁd-Board Schools
stood At 0.203 while those of teachers for thé two sgowed an
'F* ratio of 0.887 éach >0.05“and hence no gignifiéan£
" differences. Howgver, thé' ratings. py teachers iﬁ. the
Ministry .and Board scho9ls were slightly higher than those
.of prinéipals iq the two establishments. This implies - that
even though the two“bodies were requnsiblé for appointmehts
of échool managers,, there were no statistical differencés_in
théir feelings . about 5appointménts of principais in .both
Governmerit—"and Board-schools. The notion that’ appointments
of ‘prinéipals were better in one.sectioh than the other - is
therefore notistatisticéily supported. But §éing the Duncan
mean, ratings of principals and teacher§ serving in Board
schoolg were slightly higher than.those of principals and

teachers in Government schools implying that Board schools.



-161-

were more sdtisfied_with &ppofntments. The dual nature .éf
control .of schools in the spate had always béen'an.isshé of
diéchssion among the professionals particdlarl& the N;U.T;
as this was #evealed'in one.éf their é&dresses to the State
Governor in 1985 ! when the Union reinterated'thatr

Here- in the state, o6ur educational administration is
dual 'in nature. For instance two bodies, namely, the
Kwara State Educatipn Management -‘Board with its
mini-body represetatives, control the government grant-
aided and former Voluntary Agency Schools while the.
‘Ministry of Education . controls all ‘“the government
secondary © schools, technical and “téacher training
colleges, the two -bodies operate at different wave
lengths with the following resultant effects that:
teachers under government are given preferential
treatment in terms of postingy ‘promotions, granting of
- study leaves with pay, retirement benefits, furnishing
of offices and in the teaching and learning facilities..

and the NUT fihally suggested\that ali teachers be 'bréughf
under one umbrella.énd hencevsuggested.a teaching service
commission which would unite all teacﬁers. to gl}ey
éuspiciqn. UNESCO z/halso advocated that:

since educatdion 1is a continuous process the various
branches of the teaching service should be so
coordinated so as to improve the quality of education
for all“pupils and to enhance the status of teachers.
In appointing school managers one would have expected
that both, teachers and pricipals would berceive experience
and 'qualifications as better criteria for appoiﬂtments _of

school ‘managers. However, from the results in table 114,

experience ' made no statistical significant differences in

1.N.U.T, Op. cit.
2 ,UNESCO, Op cit.
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the pefceptions of appointments -of school manggefs.
Pfincipals_récordea an 'F’ ratioc of 0.259 while.teachers'héd
0.173 . both P " >°0.05 hence no significant differences in
their perceptions. Hdwever,>younger principaLs of 1-10 years
experiencef had é’higher mean ratings than older principals .
of‘11715 yeéré apd above. The opposite was'the ,casé with.

teachers. . . - . - : : .
For teachers of 11-15 years and above had higber mean  scores -

than tho;e of 1-10 years. This implies that téhcﬁers wére of'
the  opinion tha£ experience 'should be ébnsidered for
‘appointments ,ofi'school manaéérs. This could equally imply
that' these o0ld and experienced téachers e#pécted. that
appointments would ‘'come to their turns judéidg from ‘their
previous expéfinces either as Vice Prihcipals'or Heads of
Depaftments hence theiir Tratings of éxperience higher than
peachers of lesser éxperienceé. Ratings of older principals
we;e lower than thqse of younger ones. This might imply thaf
glder principals no longer found exéitémepts 55 ;heir job
s}nce they might.hﬁve béen doing fhe job'yearg after years
while. young principals could étill be excited and therefore
perceived  their new role as something special. It quld
therefore :appear that. since ﬁhe ragingé of older' teachers
épperaed higher than the ybunger ones, the former fel£ that

experience should play a significant role in the appointment

of school principals. This would be in line with UNESCO !

1. UNESCO, Op. cit.
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recommendations that:
Posts of. responsibility in education such as that of
inspectors, educational administrators, directors of
education or other post of special responsibility
should be given, as far .as possible, to .experienced’
teacher. - ‘ .
The study is _élso in support that promotions of _school
managers be based on previous performances level . of
efficiency and. experience. A situation where & ' classroom
teacher is catapulted into the level of a <séhdol manager
might imply that such a teacher had risen“beyond his level
of experience and competence and might  be e dangerous
precedent. Such a situation might lead to bias on part of
the ' teachers and in turn lead o0 low morale and low:
productivity on the par; of.teachers. The above “submission
might run counter to Obiladé’s ! contention in support of
Peter’s® Principal when ‘'shHe quoted Peter and Hall (1969)
that: . - ,
since past performances is continually-used to predict
future perfgrmance eventually people are promoted to a
Job where they.would not be effective.
Obilade’'s vi€éw .is not supported by the findings of this -

study as «é&xperience appéared to have been seen as a good

vardstich, for appointments of school managers.

- Bas¥hg appointments - of school manage;s on
qualifications, the analysis of the résulﬁs in table 11B,
showéd a statistical significant difference ' between
percepti6n§ of ‘_pfiﬁcipals and teachers. Within the

1.0bilade, Op. ¢it.
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principals,’ regar&less of qualificationg, there- was no
significant difference with ’Ff ?atio‘at 0.172 >.0.05'whi1€
feachers had 'F’ at Qn030 < 9.05 implying ;hai' significant
. differneces existed between the bergeption. by 'teachers,
Using the Duncan mean, NCE/ND school manager had 3.00,"while
'thqse with f}rst degrees had 2.66 add_thosé. with, second
aegrees had 3.00: Within the sampled groﬁp, no /Ph.D hélder
was - a school maﬁager{ Teacheré with NCE/ND ﬁad fﬁe highest
ra;ings of 3.00 whiie first and second degreé.holders'hgd 25
92 and 2.76 respectively. The Ph.D -holder.among the tecahers
BEd & weny dow veting o 1.00. QY int 1uply © Ehet - He
.éxPeétations of the Ph.D hoider had not been fulfilled in
.that basing it on-qualifica§ions, he mighf ﬁave expected'to
be appointgd,'a school manager which did not ma£erailizé
hence his possibility of perceiving other school managers as
less qualified, henqe, the véry low . gating‘ resulting in
statistical signifi€ant difference of 'F’ at 0.030 P<0.05.
whfle one might;not.genefglize from the only Ph.D @egree
holder's pexrdception -of afpointments of séhoolimanagers; it
would appead that qualifications had affected perceptions of
teachers./ in their assg;shenté of gppointmenté of scﬂool'
managers in Kun;a State. In which casg,'the‘finéjngs of this’
‘study dimplies that exberience and qualifications could be
taken® into account while apppinting school managers either

at the Ministry or Board level.
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Academic and Spcial;goals-énd Pe;sonal~Varigbleé

It was lthe. aim of tﬁ;s. study that  teachers’
.personal variables would éignificanily affect teachers’
‘perceptions of principal managerial cépééify. The final
éoéls of the oﬁtput, accorﬂing to this ‘study, wére
manageriél capacity and teachér productivityilea&ing to high
écademic, and social goals. It was assumed in this study’s
hybotheéis that'teacheps with firét and second degrees would
pe}ceivé acgdemic' goals significantly high; that tegchers
below first and second degrees would'perceive the soéiél
aspects significantly high énd that percepﬁions.of yoﬁnger
-tgacheps‘ would cor;elate with &ounger principals on -
academics ' Qh%le"older teachers ;ould correlate with .older
.principals .on sqial éspects.

From experience, ,one’ would also féel £hat younéer_
graduate 'teéchers would always be eager to show the extent
of kno@ledgé alregdy acquired from universities, by pursuing
.the probesses fhat.wépld lead to_higb academic goals and
same with ‘youdnger principais who would wgnt to make their
marks _gﬁd. carve some managerial images for themsélves and
woﬁld , bherefore tend to pursue more'of academic activi£}es
than the soéial aépects of the school goals, While older
teachefs 'and prinoipals whg might have made their marks
would tend to rélax and atténd more to personal and social

aspects of the school goals. However, from the results of
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table 14 theré appeared to be 'no .differences in  the
perceptions of both old and young pfincipals and teaéhers'in
their academic and social aspects of .schooi goals
respectively. With- principal ;F"of-00340 and. 0.052 .for
academic and social goals respectively, both > 0.05 had. no
Astatisticalf significant differences in theif péfceptions of
two aspécts. With teacherg 'F’ of 0;313 and O;é38 for
academic and'sbciai respectively both > 6.05.£here were no‘
statistical sigﬁificant differences.betﬁeen the qu. With
the rgtings of both principals and teachers highe; than the
‘average mean fof both,gcademic and'sgcial‘aspects, ihere Qas
:né significant difference in their ratings of acadeﬁic‘ and

social aspects of school goals in Kwara Sta@e secohdary

schools.
Considering experiences, - ‘there appeared to be a
correlation between “ experience and the perception of

principal managerial capacity. The ratings of teachers of 1-
'5 years experience.corrélate with ihose of principals of the
same years eof \experience in both academic and social aspects
bf scho@l-goals. (fablé 14). The same résults wefe found
between principais and {eacﬂérs.pf 6-10; 1]{]5 and above 15
years respeétive]y. From the results of the énalysis in the
table 14, the peréeptions of both . academic and social
asﬁeois should" lead to high academic and social goals of

princpal managerial capacity and teacher productivity in
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Kwara State secondary scﬁools.

Demographic Variables .of sex, locétipn and population

Another. assumption of this. study wgs that .demographic
variables of séx, location and population ‘would have
significant impgct on the managerial capacity, from. the
findings ih table 154, sex’did not sh6§ mpch statistical
Aiffe;eﬁces among the principals:_perceptibﬁé.'Both-malé'and;
female priﬁcipals recorded low ratings for. the fgllowing
managerial aspects of their schooi'activities.

Item 10: -Bureaucracy'or'traditional aspects of prinéipals
manager131: capaéity. Theréfore, principals _in
Kwara State Secondap;ASchools did not percéive

themselves as being bufeaucrqtic. |
-Itém 11 Staffing: both'\male and female principals were
of the opinion that staffing were inadequate in
"schools. as bothk rated this item belog the

average mean. '
Items 12 and < 18y Equipment and Funding were equally rated:

below the averqge: also rated idﬁ was item 16,
"visits from the Miﬁjstry of Education and the
Board"
‘The ‘results ;mply that.bfincipals, fégard]ess of.their iSex'
observed that theirl ménagerial _capacity were being
haﬁdicapped by lack of staff,.poor funding, pobr equipment,
inadequate class;oom and laborakory facilities. It 1is

'equally evident that both the Ministry of Education and the
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St;te Schools Board "do Aot‘pay regular wvisits to their
principals either in form of routine inspections or friendly
visits to advise and encourage them ori to inform them :about
policy matters affeéting their.admigistrations. ﬁost of whaﬁh
this study regarded as "supportive aids" were lacking in
Kwara State secondary séhools}‘The'fesul£ant effeet “could be
poor academic and social éoal achievéﬁénts sinbe no maiterﬂ
ﬁow good school_ managers .are and how prgductive the
avaiiable teachers could be, without fha nedess;ry toqls for
effective performances the final-out-put might be poor.

. When .there wefe ho:statiétical significaSt differences .
‘with principals regardless_ of | sex, " teachers Tecorded
statistical significant diffé;ences in the'following areas: '

i. Planning - 'F’ ratio, 0.022 < 0.05

ii. Motivation = ’F% ratio 0.013 < 0.05

144, Interventiondd .~ 'F* vatks 0,614 < 0,05

iv. Bureaucracy/Traditional -’F’ ratio 0.014 <0.05

. Classyoem/Lab. ade quacy - F = 0.030 < 0.05
The follgwing items were equajly rated below the average
mean . bf both male and female teachers: Equipment, fﬁhding
and Midistry 6} Board visits ib most of the. iiems. Thére
;erc close relationships betwee* ratings of‘priqcipajs and
those of the teachers in .their ‘perceptions. However,; where
there were statistical significant difference between the

ratings of male and female teachers, it was observed that in
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most cases ' the raiings of - female teachers were géneral;y
’lower thap their male counterpart, implying - that female
-tegChe;s appeared more. dissatisfied with tbose' are;s Vof
. principal mahaggrial,cqpacify than the male cbunterpartl for
example, ratings for !planning’ were 3.64 and 3.5i,
"Mokivation® 3:0% and 293y "Interventionist’ §.58 064 3.18;
Traditional/Bureaucf&cy 1.81" éﬁdv 1.93 and Cléssroom/Lab'
" adequacy 2152 and .2.34 for male ﬁhd female teachers
respectively. It was equally nbtjceable fhat female peachers
perceive their principals as more bureaucra£ic in thei}
managerial{caﬁaéity than their'ﬁale céunterpgrts. Erom this
2 1) % aépeared that female teachers in Kwara seéondary schools
were .less satisfied fhan tbeir male counterpart in -working
with their counterpart, An ;orking Qith their principéls as
managers - -of our secpndary schools. This was equally
.reflectéd in _ the students perception of teacher
productivities where student rated the levél of producti§ity
by -male teaéhexs higher than;the female teachers. VNale;
tegchers were uperqeivéd to be ﬁore productive than their
female doenterpart.

In .ierms of . location one wéuld'nofmally ekpect that
principals -and teacherg in Urban aréas_woula shaw SQtter
satisfaction than their counterpart in the rural areas. But
from .table 15B, therg were very few areas of statistical

significant differences between principals and teachers in
urban and rural areas. g
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With. principals, there was only one_érea of significant
difference, - "length bf.stgy or tenancy", recorded£ Rétiggs
of principalévin rural areas were sliggfly higher tﬁén ﬁhoge
of wurban ppinciﬁals with 2.74 and 2.37 igsﬁéétively. .This
implies that .principals in rural areas enjoy lénger stay in
office thah. principéls in urbén - areas. Hawe;er, 'thé
following items wefé - rated below the ‘average. Qean by
principalsAin urban and rural areas:

11. Bufeaucracy/t;aditionél

12, Equipment

13. Funding _ o
In which case whether in the rural or/ urban areas, equipment

and fﬁnding were inadequaté, éhile principals: did’ ﬁot
perceive themsevles as being bureaucfatié in their_approach
to their manageriai duties.

As for teachersj=there were two areas of stgtistical.
significant differénces recorded:

16. Ministry/Boafd visits F = 0.0045 < 0.05

17. Appoiftment of Managers = F 0.039 < 0:05
In {hese‘ tWwo items teachers in the urban areas recorded
higher raéings.implying thgt'they were more sgtisfied than
théir fural ~counterpart.10ther items with lJow ratings b?
{cachers were: ’
12 Bureaucracy
12 Equipmént

13 Funding
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Like princiﬁals,' reéardless of 1location, .teachers also
perceive equipment and funding as problems to the managerial.
capacity and teacher productévity in their fespectivé.
'-sohoois.‘ Teaéhers did not see their‘principals as being .
bureaucratic whether in the urban or rural areas. From these
finﬁipgs, it could be gonciuded that ‘there- ié & high
‘cor;elation between perceptions of principalé and teaché}s
in both rural and'urbaﬁ areas a§ both identified the same
areas militating agaiﬁst principal managerial capacity 'apd
'teaéher productivity in Kwara State secondary schoolss., .

With poﬁulation,‘ principals, aé ménégers of schoais,
.idéhtéfied two areas of statis£ical significant differenceés
(see table 15c): 7 . .

11. Staffing = F = 0.020 <0.05

14. Classroom/Lab. adequacy - F.= 0.0006 < 0.05
fhese two areas ‘arg crucial to sﬁccessful_school management
and teacher proddctivity. Ratings of the items were slightly
hlgher in urban than in rural areas 1mplv1ng that qchools 1n
urban areas wére more comfortable in the teacher -pupil ratio
than schedis in rural areas. Even though school managers
were ‘gatied high in their mqnggériéi cgpacityq their éapaeit&
and capabililty Couid_be shakened by lack_of teaohe;s to cope
with the work load and students. population . and the
consequence couid be poor academic and social output. Other

items rated low by principals as a result of school
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populhtibn were items:
'3 - coordinating
10 - bureaucracy/trqditional

12 - Equipment

16 Ministry/Board visits

17 - Appointment of school managers:

Thesé were areas identified as militating againsfiprincipals-

managerial ‘capacity as a regult of school.population. The

low rating for "coordinating" was more prominent in urban

areas where there are more student-teacher populations than

in the rural areas.

Teachers who were the direct réeceivers of the principals

supervision and directly in contdact with student-pobulation

identifiéd 9 areas of statistical significant differences.

These are items:

2. Organizing -E72,0.0023 <« 0.95

3. Coordinatings- F = 0.020 <0.05

5. Control » Ff=‘0.0]l < 0.05

6. Administration - F =0,.001 <0.05

12. Equipment - F'= 0.0015 < 0,05

14.°Classroom/Lab. adequacy - F=.0.011 < 0.05

15, Length of Stay (tenancy) f‘F =0.0001 < 0.05

16. Ministry/Bdard visits .- F

17. Appointment of Managers - F

0.0001.¢ 0.05

0.0002 < 0.05

In addition to the 9 areas of statistica] significant
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differences, "Funding," ."Staffing" and "bureaucracy". were .
equally rated low by teachers. ‘

Using the Pearson correlatlon 'yt (table 15D) .- it was
discovered that ‘the smaller the population, thé cléser the
rglationships between the principalé and teachers, fhe (*x?
of 1-100 school population was'02653; Above 1000%.= " 0.323
reéspectively. Implying that théré. is closér' wqfking
.relationships be;wgen priﬁcipals and tegchefs of smaller
scﬁools than those of bigger schoolé._One migﬁt be tempted
to say that it 'was obv1ous because of the close unit of
’shaller .schools: but th1s should not‘be necessarliy so in
that iq the bigger schools of Kwara State Secondary Schools,
older and very experiencéd principals. of special .grade
levels are usually posted=there.

They are assisted Dby two experienced vice principals in
charge of administratign and academics respectively. Whereas '
in smaller schoels K principals appointed. are 'usually of

lesséf © expgrience  and grades, with or without ' any
vice principals te .assiét them. One would have
_expecteg=2that the principal managerial capacity wouid have
not Thegn .per;éiyed differentiy‘Since two vice princiﬁals
would be expected _to be able.to cope with the Léacﬁep -
studen{ population 1in addition to the principal. With the
revelation in this study, it would appear that populatjon

could constitute a limiting factor to the principal
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managerial capécity and teacher productivity in_kwara“State
Secondary Schools., It might. bé adviceable that schéol
population be redﬁéed to manageable siqu:pArticglarly ib
urban afea; of Kwara State as-populdtioh appeafed'té have
been a major factor inhibiting principal ménagerial caﬁacity
énd teacher productiQity'in Kﬁara State Sécondary Schools;
This stud& is therefare in agreement with Anioke
(1975) 1 .who obsérved that: .
In many of our secondary schoois in urban centfes,vyou
have classes with over 50 pupils. A teacher in front of
a ‘big group of pupils can instruct or drill but he
cannot .educate s S
School population could thgrefore be viewed as one of the
many factors ﬁilitating against - high school academié output
inspite of the high' -ratings - for princfpal' ménagerigl
capacity and teacher productivity in Kwara State Secondary
Schooig. | .
Another"assumption of this study is that‘in order to be
_able to properly-dssess princibal managerial capacity and
teacher productivity some’ length of time or. duratién " of
stay in a éartibular school be allowed. At least a minimum
© period Nof 3-5 yeérs.cpuld be -a gopd yardstick for méasuring

the success or failure of school administrators and their-

1.George, C.1. Aniokes"Factors that militate against Quality
Education in our Secondary Schools,
" School ° master - Journal of
Nigerian Union of teachers, No.18,
Sep-Dec. 1979. pp.27-30.
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teachérs; From the analysis in.tabie 16, there were ' no
significant differencés between the perceptions - of
principals' and teachers in thg_leﬁgth or dﬁratibn of timé
spent in partiéular schools. With 'p’ ép JGéS there ;as.high
relationship between the percéptions of brincipals and
teaqhers in - their assessmentg of .duration 6f sfay‘ in
schools. With “F’ .= 0.203 and 0.887 -for prineipals and
teacheré respectively, both > 0.05, there is ?o'statis;iéal:
significant differgnces in'their perceptioﬁs.-ﬁowever,.using
the Duncan mean, ratings by-priﬂcipals in thé4MiniStry and
Board Schools were lower thaﬁ teachers’ ‘ratingsl Another
observation was that the ratiné by principalg and téaghefs
in Board schools were slightl& higher ,than‘ ratings by
teachers and pripcipals'iq Government secondary.échodls. The
implication is that prineipals in both the Minist;y andl
Bqard Schools were offthe opinion that time spent in schodlé'
were inadequate whﬁle_teache}s appeared sa£isfied with the
length of time they spent in'schodls. This would mean that
principals were mére subjected to frequent tranfers and
replacéments thaﬁ the teachers. It is equally noted that .

principals in Board schools enjoy a longer period of stay

than principals in Government. Secondsry Schools. The _same
thing with teachers 1n. government secondary schools
having the feelings that they were more subjected

to frequent changes than their Board counterparts within the
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 same state.

‘These different perc§ptiops arose from the dual nature
of secéndary, school administrative coﬁtrol in Kwara State’
-wheré one is under‘the direcf_cohtrol and supervision of the
Ministr& of Educﬁtion} while the o£her is under the direct
control ;nd supervision of Kwara State Scbbolg Ménagement
Board. 'Frequenx trahsfefs, ‘as perceived by government
principals and .teachers could be ;cquntef-prdducﬁive " and
'*reduce output academipally ana sécially.- It "makes it
difficult to have an accurate asseésménté and judgements of
principals’ a£ilities to manage schoois as they do not
execute,l to logicallconclusions, programmés~ iﬁitiatqd by
themﬂ With' the analysis ,in table 16 and the gpparent.
differences existing between perceptidns by principals and
teachers under the Ministry and Board'cbnt;ols, this studj
cannot’ but agree ‘with the N.U.T. 1 ‘submissioﬁ‘ that it
would "augur well“if teachers in the state secondary scﬁools
could be. brought hnder the same~umbfella“, while school;
were given-the same preferential treatment. In her p}ea for
a teachers' commission in the state, the N.U.T. argued

There is .the' civii service commission " for civil
servants. in every state of' the Federation and the Local
Government Service Commission is also in every state
for the Local Government workers. As usual, ‘it is only
teachers that every state is allowed to manage'through
anybody found convenient.

The dual nature of secondary school administration in Kwara

"1, N.U.T. Op. cit.
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State soﬁetimes lead tplsuspipion<and misundersténding. in

. terms pf'policy.interpretations aﬁd_mqtiQation of teéphers.

This was why the N{U;T. cbnceived'the notion that teachers

ﬁnder ..goverhmeﬁt eétabliéhment ﬁere being given
"preferential treatments in terms of pos£ings, pfomotioﬁs,

~granting of stud& leave with pay; automatic 'fe-absorbtion
afte} leave,‘retiremeﬁt benefits gnd fufnishing of offices".

It teachers are piaced under the 'saﬁe édministfative

umbrglla such suspicions would Sé elimingted..As a matter-of.
fact, the opposité of the N.U.T’s notion could be the case
'in.; services .ﬁnder the State Ministry of Eduéation.

principals and ‘ieacherg of the state SChools,‘Boafd enjoy
better tenancy as indicated in'the analysis 'tﬁaq .fheir
équnterpaft‘ in Gov:enﬁent schools, In terms . of
"preferential" treatmént, it might not necessarily be so and
when we talk ofAmotivation, particularly with prométion of
staff, the boafd teachers wefe usually better 6ff than thgir
countgrparts im, Government éepondary_s¢hoo]s. .
To remove._such suspicions éhis study would be in support of
a -single body to manage teachers’ éffairs in.kgéra State.

This .could be in form of the teaching service commigsion as
being practisodlin éome sfates of tge Federation as at'nnﬁf

This suggeskion would be 1in line with. £he N.U.f !

recommendation that "a unified condition of service for all
teachers in the Federation will go a long way to remove

1 NU.TY s Ope 31T,
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frustration among teachers". .

Teacher productivi£y.

_Qpé of. the aséumptians of thié'study Wb © kit there
.woﬁld be'sighi%icant di%erences in students’ pe}ception of .
teacher productivity in K#ara Stage Secoﬂdary Schools; As
pre§iously submittéd, students 'were in good posiﬁion to
assess. their teachers’ productivity since they were at the
receiv;ng end. . .

This was.equdlly:the views of -some writersvapd. reseafcbérs
-like. Awoyemi "; " Osinowo 2 , . Lehmann 3., Bradley 4 ,
wérdell . Cbsting"ét al ¢ Aleamoni'and' Spgncerlv énd
maﬁy others. This study agrées,witﬁ the proposition that
‘students -assessmeﬁts could be vafi&,_staﬁle and’ internally
reliable. Table 17 'shows~the results of-studénts perception
of their teacher productivity in the  ten broad areas used as
cfiteria for the aésessment of teaqﬁer'prpductivity in this
'study. Out of thg 10 criteria, 8(80%) we¥e perceived as

significant, while .only 2 items wére" adjudged . not

1.Awoyemi o Op.cit ; _ _
2.C,0. Osinowo, "Relationship Between Principal Instructional
Leadership role and Teacher .Classroom Task Performance in
Ogun \ State Secondary School"” Unpublished Ph.D Thesis:
Factulty of Education, University of Ibadan 1986.

.Lehmann, Op. cit. ’ : ‘ :

w

4.Bradley, Op cit.
5.Wardell, OF cit.
6.Costing et al, Op. cit.

7.Aleamoni and Spencer, Op. cit,.
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eignifieant' by stuaentst éy the aesign of the instruments, -
one area ehicﬁ‘wes.perceived low and not significant was an
expected result. Item 9 wae designed to know if teachers
showed. signs of dissatisfaction in the presence of their
stedente. Signs of dlSS&tleBCtlon could be in terms of
talking irrelevances with students or discussing ‘personal -
preblems }ike iack of promotions, essential _remuneration,
incentives and moﬁevation with students. With'the students’
low fatihgs in their responses te the.instruﬁeét designed'
for this purpose, it could be concluded that teachers
sampled in Kﬁara State for this study\did dq£ show signs ofj;
d;ssatisfaction “in the presence of . their stueents. and
therefore students ratiﬁge ,ceeld be edjudged valid and .
relieble. ‘Ttem 9 had a meah of-1.95'and a 'T’ value of 42
therefore not signifieant: The other item rated as not
significant ‘was "staff adegeacy" thch correlated with the
ratinge of.principals and teachers:of_the same item in the
" . PMCQ. From -this,{one would agree'thét students are competent
and ebservant enough to rate their teachers productivity if
their. ratings on the TPQ,iesfrument designed for them could
‘agree With the PMCQ designed for principals and teachers. As
the 'dirvvl ru;oivers of teachérs input, students were able
to iddentify that staffing was inadequate in .their schools
with a mean of 2.35 and 'T' value of 46 staff adequacy was

rated not significant by students. This study had been able
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to establish ihat tbe'availgblé teaché}s,'as.sampled, were.
seen és_ bgiﬁg productivé.but.were ndt-adequate. This had
been the observations of students, teachers and érincipglsp
There is therefore a congruency between the managefial
capécity and -teacher'productivity in their assessments of
school staffing in. Kwara State. Highl§ rated items. bf
students were class management, X=3.21 and/’ T’ 55 Record
Keeping, X 3.39 and ’T’«56; General evalua§i) X 3.20, 'T’
54._6th;rs rated a iittle above phé average /mean were school
Guidénce; co-curricular activities, ‘“extra-administrative; .
inadequate preparartion and male/female‘outpui.

One might wonder why item 15 "inaaequate freparation"'
was. fated.as being sighificgnt and‘above‘the‘average .mgan.
'The instrument designed forithis was such that students were
to rate. the idea thalt teaphers "only prepare students £o
- pass examinations" ¢ it would appear that  students understood
the implications 'and @heir fatings depicted that theinx
teachers prepare them essenfia]l& io pass examinations. ?hig
;as not unexpected as the students psed were in Form 5 and
vere generally being‘qﬁaéhed for external examinations which
was always used as yards@icks for meaguring the ﬁérformancesl
'of 5uhje;t t¢achcrs in schon]gt The researcher }ogardod it
as inadequate prépération ag students are required to be
prepared throughout the yéar~r6und rafher than preparing

them. for examinations only. Hence the justification for
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sthdents’ “high ratings af the item. This further goes to
confirm the validity of.studgn?s’ assessments of their

_ teachers performances when the required instruments were

" used.

Another conjecture for this study was that there wohld
be - no differences between Government and Board teachers in
" the students’ ratings of their teacher proauetivity. From
the Analysis. in table. 18; there are <no significant
siatisficalA differences between Government and ~ Board
teachers. The ’F’:ratio for maig teaéhers was 0.788 S ‘0105
and for female. 0.456 . > 0.05-~hénce " -no significant
4differgnces. But with the Duncan ﬁean-rafghgsr it became.
apparent - that 'the ratings ‘of male productivity in. both’
Government, and Board schoo]s.were higher th;n their female
"counterparts. Implying'tbat male teacheré weré regarded as
more produéti;e than “their female counterparts. Another
reve]afion. of thélresult was that the ratings of Government
teachers, ﬁale’and.fémale, were higher than the ratings for
Board teacherg. For male,'students ratingslwere 3.22 and
2.86 _fdr'Government and.Board teachers respectivély and for
female tﬁe ratings were 2.82 and 2.77 for Government and
Board téﬂnﬁ@rs fespeotévely implying that teachers in.
Gﬂverﬁmeﬁt secoﬁda;y schools were regaréed as being more
productive than those in Board schools.

This revelation appears curious as previous analysis
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had'ehown.tﬁaf teachers in Board.schoels-enjoy longer tenure
in their schools than those in Government secondary schbols.
The length of ;stay couid.heve beeh a big advantage for
baord teachers for ﬁigher productiyit? but the contrafy had
been pfoved to the case here. |
ﬁoWeve;,“ miéht- be the obser§&tion of the NATTT. that
Governmenf teachers. enjoy preferential treatment‘may have
. accounted for the higher.productivity in Gerrnment schools
or Governmentl schools enjoyea better qpalified'and better
well supervised teachers than those in Board schoels, which
this- study had not been able to establish as pe;eeptioﬁs of
'principals_.and teachere for appointments fo school managers
did net recend eny statistical sfgﬁificant diffe;ences-
except that  Board ecbools appeared to '.bave Setper
percepfions of appointments of their school managers  than
those in-Gpvernmept schoois.
Another aesumptions of the teacher productivity was
that there wqulﬂ=be significant difference between male and .
female students -ie their perceptions o% | teaeher
productivity. From the results of the analysis in table 19,
there were three‘ "areas of statistical siénificaht
differences among the 9 itemq;‘
2. Students’ records - F. 0,0037 < 0.05
8. Sta%f~adequacy - F. 0.046 < 0.05

9. Female teacher productivity - F, 0,046 < 0,05
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Withiﬁ "these three areas, ratings by female stddents were
found to be higher than those of. male studen;s; In which
_case femalé students»hgd better pefcéptiqns_of their teacﬁgr.
Vproductiviﬁy than‘ their male épunterpértsr In.gll the 10
.items, ratings of female were found to be higher in 7 items.
Sthenté ratings could also be said to.he valid afd/accurate
uwhén item 5 "irrelevances or dissatisfacﬁiqnf was rated’
below ., the: average.mean by the two set of respondénts. In.
many cases, where téaéhers are-@issatisfied .eitﬁer with
their school managers (Principals) or job, they showed sigﬁs
either ' by @iscussingAthe Shortcomings offtheir ’prineipals
direc@ly or 'indirgctly witb students or Tuminating pVer
'their ﬁersoh&l problems or“jé6b éissatisfactiOn. In fwhich'
case students wsuld have/agreed with'~§he instrument by
éiving high ratings ( to thi§ item. But since it appeared
there were no such'signs or indications,‘stuaents' rafings.
. were low‘implying thaf students understand the implications
of the instrument: As in table 18, students ratings for male .
teacher prodﬁotivity was again higher thag the ra{ings for
female ‘teachers. However, the-natings by female students
weres, higher féf both male and female teachers implying that
female 9tnéents perqéived their ztoachors' prndurtiﬁify
better than their male countetpart.'

In Kkwara State, the concentration of female teachers was

generally in urban areas. Where you have such a
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"concentration of female teachers there was the possibility
of managers having some. administrative and superviso£y
préblems in‘that female téaéhers cguld be more emofionaily '
dépreséed.‘ and - upsgt' with the sliéhtest‘ doﬁestic or
psychological probléms. |

.Ip. addition it was.discovered, that the bulk of these female

.teacﬁers were made of middle age”wémen who ~céuld - go on
) ,_maternity leave any time. Their absence was; usually'felt by
Etudents sincé ‘there were no easy -feplécements. Female
teachers also reflected their dﬁsgatisfaction with their
' priqcipals being'bhreaucratic.in‘fheir managefial approach
to £Hem (see ﬁable I§A) Here we find that both Statis£ical
'signifjcant differences and ratings between male and'female
perceptiohs of the item. Femaié teachers perceived their
principals in a moré bureaucratic manner than their male
counterpartl This. attitude was ponfirmed by the students
perceptions of Iowe; female teacher productivity. It might
not bée impposible that female teaqhers were being propelléd'
to do tﬁeir normal.job which they.méght héve interp}eted tb
mean . witch hunting".jthem. However, with this. overall
assessﬁénts“of students, teacher prodhctivity in Kwara State.
secnadary sohoqié was rated high enough for the:dosifed high
academic and sqciai goals of the final sohooi output.

Implications of the study for practicé

1. The study had been able to establish a relationship
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between principél ° managerial ;apacity and.. peacber
productivity +«in Kwara State secondafy schools. In the study:
both ' ihé principalé. managerial capacity‘.ahd .teaéher
productivity variables had been seeé as "prdcesses"'which L i
well co-ordinated could lead to high output in the ;cadehic
and social goals.of secondary school in-Kwaré State’

Contrary to the .public blames .on sghool. prihcipgls and
teachefs for poor school academic pefformance; in public
examinatioﬁs like the G.C.E, whicﬁ they use as yard -sticﬁs
for measuring secondary school achievements,'the manageriél'
acapacitieé and teacher produc£ivitieé of gﬁe sampled schools
i; Kwara State were rated significantly high. Implying that
'the managerial caﬁaéity of sehe©l managers (Principals) énd
teachers prodcutivity arebéapable 6f producing the éxpeoted'
high academic and social 'gbals in the state as both academic .
apd so&ial aspe?ts of the principal managefial capacity were
perceivedrrelgtively high by both principéls and teachefs.

2. The JKwAra State Government in:. general aﬁd . the
Ministry _of “Education and tﬁe state schools Boa;d in
“particulax would uﬁderstand from this study that some of the
tﬂings'ﬂmi]itating against high.sohdol‘output in terms of
public examinations w;re cutside The.cnn}folé of .schno]
‘managers . (Principals) and the teachérs. Some of the
militating agencies were the diréct products of the nature

of school control in Kwara State, As per "within school"
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supervision and'management, prinéipals were rated as capable
and teachers regarded as prodpcfive by their students, Eut
sqme. .areas identified as problems mi}jtétiné againét
successful schopl.manaéement cé#ld only be remedied by the
authorities directly in control of secondary .schoois in
Kwara State,lthe 'Ministry of Education‘ and = Kwara .Stéte
Schools Managément Board. . Problem _areas’ which were
identified as wofking against principal man;gerial capacity

and teaéher productivity are : L
i. Funding - In Kwara State, funds for.running secéhdary
SChOOis are usualldeisburéed télschools through the
different agencies controlling the schoéls. In most
cases schoéls are starved with fund thereby renée;ing
principals handiégpped 'in‘ succéssfull&' running

- schools.

ii. Equjpm?nt is @another érea identified as militating
against prineipal managerial cépacity. Most of the
equipment were expected to be supplied by ‘the
agencies, but when. this was .no£ forihcoming,

principals -and teachers could use their initiatives to

purchase relevant equipment if funds were made
available . to them, but funds were not forthcoming
therefore, no matter how capable schoel managers and

good teachers are without the necessary equipment and

infrastructure success could not be guaranteed.
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iii, Classrooms: and Laboratories were identified as being

inadequate particularly in urban areas. As a result,
the study also identified ghat the more the school
population . the . less the impact of the school

managerial capacity. The agencies concérned - the

"Ministry of Education and the State Schools!Board -

might therefore explore the . posSibility of
decongesting some of the overpopulated .schools or
classrooms ‘particulaily in urban Sreas, by

concentrating classroom - buildings in urban areas to

‘cope with the demands in dirban areas rather than

politicising such a thing‘By spreading buildings all
overv the Local Governmént Areas where they might not
be required, In addition, school population'bould be

pegged to- 10000 since it was discovered that. the

_correlation between principal and teacher relationship

in our se&h®pl becomes low according to increase in
school population. Implying that impéct,of.princjpa]s
as school manggers in large school ;re least felt
despite the .fact that these large schools have two
eyperienced vic; principals. Organizations, control,
ndminisgraiions and mn{ivaiﬁnn'in guéh large schools
vere rated low by both ﬁrincipals and teachers.

Princ%pals, teacﬂers and students .identified staffing

as areas where teacher productivity and principal



-188- a

managerial ‘capgcity were hindered. IQplying - that
inadequacy of teachers in our_s?hools whether urban or
rural could hinder proper school mgnageﬁent and
producti?ity. Staffing 1is outsiae ;he caquilify of
schpol ménggers.since teachers are posted to- schools
by the ,Mipistry and the'Board respeptiveff. 'Schooi
managers =~ have ‘ho say in the recruitmenﬁs_and cann3£~
appoint teachérs by themsevles.'Sincefthoée teachers
gampled were a&judged as produéti;e, "3 enough

Ateachers were guaranteed in the reievant subject areas,
“the expected high . output ig fest of exterﬂél
'gxéminatipns.would be assufed.

3. The study also'discovpréé_some effects.of the dual
nature of secqndéry schéol control in Kwara.State..It.,was
discovered ' that teacdhers in Government Secondary Sehoolg
were rated higher in terms of proéuctivity.than teachers in
Board Schools: WTPhis revelation appeared curious to the
reseéréher in .that the.studf Qiscovered better tenure pf
office (length of stay in farticular schoolg) was ratea
higher: fo1° Board Schools ihplying that both principals énd

teachgr#2 in Board schools enjoyved better stability in

=chaols than  theose in Government schools. One would have
expected better and higher productivity from the Board
schocls: but the opposite was the case in this study. Might

be Kwara State Government would explore the possibhility of
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putting teachers’ control under One'umbrélla to Temove the
suspicioh of "preferential tregtpent" as alleged by the NUf.
In this wise,this study is inp support of an es&ablisﬁment to
take direct control of all'matteré concerning teaéhers. This
could be in form of "Teachers Commission"”. This woula remove
the brejudiqe in ‘the minds of teachers that'one’ sidé was
being given "préferential"” attention in'termswof mbtivation‘
and incentives.as3alieged by the N,U.T. '

4. This study aiso discovered that, male. teachérs were
adjudgeq more  productive than thedr female cdunte{part in
Government and Qoérd-sqhools. Thisiéﬁpeared to be csnfirmea
by female teachers yegardLng their principals as"being
bureaucratic in their ménagérial approachééz Undgrstandably,
the problems. of -fémale teachers could be emétional 5r_
ésychological. But ore aspect that was obvious was thay once
they . were émotiOhglly‘ disturbed their work suffers. 1In
addition, many ‘of Jthese femesle teachers are either of middle
ages still enjoying.ﬁatefnjty leaveé at the expense pf_theih
Job as «fo0 substitutes were provided dﬁr?ng;their agsence,
'Bence sthdents judgmeﬁt of lower productivity on the'part of

femaly/ teachers could be valid when the above personal

variables were.taken into considerations.: While this study
could not advocate that female.teachers be minimized, the

authorities responsible might think of a pool where

inmediale  replacements could be made whenever such  female
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teacﬁefs were away on maternity leaves. It might also be
suggeéted that rather than laying off female teacheré at
their ' early retirement ages, some of them éould be retained
since _they could have freed'themselves.of tge burden of
child " bearing and hence less emotionally 'and domé&tically
disturbed:in their job. | '

5 Evén thouéh.expériénCe‘as a variaﬁle for appbi;tment of
" school managers ‘did not show any stagistical significant
difference begwen experienced and felaﬂively ihexperiencéd
school managers ratings by older‘teachefs for appointment of"
lschool manégérs appeargd Highér'than'the ybung;r teaéhers
“implying that .some of them yere hoping to become gchool
managers, basing it on their prévious égberiepces either as’
Vice Pnincipals‘ér Heads/of 'department . This study supﬁorts
the idea that appointmeqts'of school managers be based on
relevant‘experience and qualifications as mush as possible.
6. Another majof ) finding of this study that could be of
great use XLa £§th_'the Minist}y and the Board was the’
revelatiom. that both teachers and pripcipals did not appear
Lo havgQfelt the iﬁpgbi of these agencies since gchools were

perceiéd as being neglected in terms of visits to them.

Both principals and teachers recorded very low ratings far
"visits from the Board or Ministry”. This implied that
"between school" supervision is not being regularly carried

out in the state. The Ministry and Board should try to boost
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the' moralé of their teachers and échbols by paying regular
friendly visits to advise, encourage and disseminate the
latest policy matters”to them, Prob}emélof schools, could in .
suéh a manner, be given an on-the-spot assessments and
necéssary solutions. This might even help to reduce“inherent
'students unrest in schools. In other wbrds; thefe would be
free flow of information and commuﬁication thaﬁacould remove
unnecesséry‘rdmours, teﬁsiong and préjudices 6n the side of
principals,.teachers and students. |

In fact some principals and teachers in . schools usually
perceived those in offiéeé' as | people " sitting iﬁ
air-conditioned rooﬁs.planning and making policéies" without
thinking of-the prac@icability of tﬁége policies and without
necgssarily involving /or caripg what ﬁappened 'ap the
execution end. With | regular visits and explanations of
~policy mattesz spch‘p;ejudices.would'be removed. .
7. The study als® found students ratings of their ,teachérs
productivity,’ neligble, accurate and valid. It ;s thgrefore
recommended \ ‘to séhool authorities, pafticularl& principals -
of schépdy to oéoasionally make use of students in assessing
theirSNstibjects mg;térs.ﬁlf'ppssible, students opinions could
be rcfieuLed in the annual performancg evaluation of such
teachers. This should be carried out without biasr' or
prejudice. This wil} make teachers qonscious of the fact

that their students’ ratings would form part of their annual
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‘evaluation without necessarily " using such assessment as

punitive measures by principals.

Implications of the study for.The6r§

It is. the assumption of. the ﬁheorétical framework of
-kthis study that adequate principal managerial capadity would
~lead to high teacher prodhqtivityvand'the resultant High
“ school ‘goals. ' '
When.-ar principal .emphgsized fhe social aspect of the
managerial capacity, the end resuylt might'@e "high" socialv
and "low" academic goals and vicesvexrsa. But where sch&ol
managers place an almést'eéual émphasis oﬁ the two asﬁects,
the. end result 6{ the school, goal would bé "high academic
and sécial" goa;s, which would‘Bé regarded as ideal for our
sepbndary'schools. - .

Principal managerial capacity and teacher productivity

had been  shown ;s processes to an. end in term$ of .
* principal’s ability to  plan, | organize, coor&inate,

administer,/ metivate and intervene to remove agencies of.

discord «dn their within - .school management, while teacher
producti+wmity had been measured against teachers’ classroom
management, record keeping, general evaluation, school

guidance, co-curricular and extra-administrative activities,
In the two variables, some aspects could lead to purely
dcademic school goal, while some could 1lead to social

aspects of school goals. (see theoretical framework).
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‘The results that had emerged from the siudy confirmed'
that there was a significant_rela;ionship.between prinqipai
managerﬁal capaéiiy and teéchef'prodpctivity in Kwara State
secondary schéols; ‘and §hgﬁ impediments qgéinst'any. final
output in schools weré not very much traceable to..'school
.‘manégers and their 1ieutenants but the varioug bodies
controlling these schools - the Ministry of Education =and
Board. - '

The study also‘éonfirmed'phe theory that in the schools
sampled both in the Government and Bparé, both the academic
and’ 'sopial aspects of school/ gogls were .ﬁerceived
significaﬁtly higﬁ. In which cage; our- secondary séhools;
areA,capéble of excellent paérformances and high. acgdgmic
~output. From the result of\the stu&&, and in line with the
theoretical framework, -the blame for poor academié
performances in our éeqondary schools'beihg heaped on school
managers and téaéhers by the Ministry, the Board and the
public were ,ngt justified by this study. On the .contrary,
lack of the ;equired tools to be suppliea by tﬁe authorifies
controlll¥ng schools were identified as hinderances to.good
acadewmic pérformances, no matter how effective and efficient
school ﬁanagers afé and how uproductive .teachef’s are.
However,” the study pro;es that principal managerial capacity
were rated significantly high by both principals and

teachers, while students rated their teachers’ productivity
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as significantly high thereby implyiné a high cqrreletion
between principal managerial . capecity and teacher 
productlwlty 'as indicated in the" theoretlcal framework One
weuld naturally expect that the final output would be ‘high;
but lack of 1nfrastructqre; poor funding and lack of
_effective monitoring or visits from the Ministr& and Board,
. efforts ~of both principals and teachers in their w1th1n -

school activities might not yield the expected results.
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RECOMMENDATIONS : -

On the basis .of the foregoihg discussions, implications

for practice and Theory: the following éuggeétiohs and

recommendations are proffered:

1.

School Managers (Principals) and teachers in Kwara-State
Secondary Schools. had been rated high _in their

managerial capacity and“productivi;y respectively. It is

'therefore inffered that school Maﬂagers and  the

avéilable teachers be not solely held responsiblé for
poor academic performanées in schpole:

Both ' The School Manégers and teaéhers are capable of
high academic and social schoel gogls 1£ ﬁrévided Qith

"

required "Supportive aids™ or reinforcements"” by the
controlling agencieé --The Ministry of'Education and The

Schools Board.

' Appointments of, School Manager should as much as

possible be Baged on relevant previous experiences and
qualificatdions,
The process to an end had been . proved to be as

important as the end result, It is therefore

" redommended that' the managerial processes of planning,

Organizing, Sdpervising, Administering, Iﬁtervewjng.
Co-ordinating, Motivating and controlling with teacher
productivity of classroom management, Keeping of

school records, general evaluations, School guidance,
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co-curricular and exira—administrapive_ activities Se
given emphasis all the.year round. ' .
School Managers '.(Principalg): ghoula as much - Qs
possible be .consultéd béfore evolving" folicies .that
would affect their schools. Sgch .participat;y
re$ponsibility woﬁld pake them to. b more_ Medicated
and more involqu: _ _

The ﬂinistry of Education an& The. “Schools Boaras-

should ‘ensure that "Suppoftive aids' onr "feinforcemenxs"

.such as adequate staffing, funding, classroom and the

" laboratory, -equipment'and regular friendly visits (not

inspection) are ‘available iﬁ schools. For no matter
how gdﬁd school managers\are and hardwquihé teachers
might be wiéhout thé ngcessary.tools to work with' the
end result would bé negative.

School populatdien, particularly in the urban areas’

should be kept to a ceiling of about 1600 since the

“more the/ Ppopulation the -less ' positive relationship

between_ % “the manegerial capacity- and teacher
productivity. In doing this, more attention should be

paid to the building of more classroom in urban areas

where they are crucially needed.

Female teachers had been perceived as less productive
than their male counterpart. It is therefore

recommended that concentration of female teachers in
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particular - schools 'be guided against and where female
teachers - go on maternity leaves replacements should be
provided as this might be oﬁe. of the reasons for
students’  low égrceﬁti&n of fgma;e teacher

productivity.

it is ' suggested that rather than laying off female

‘teachers at their early retirement ages, &0me could. be

retained as they_would have freed " thémselves of the

burden of child bearing and hence be less - emotionally

and domestically disturbed in theip job.

The Ministry of education and”the Schools Boards:.should

" ‘boost the morale of tﬁeir school managers and

.

_teachers by paying them négular friendliy{ visits to

advise, encourage and! disseminate the latest pblicy
matters. This woudd g6 a long way in reducing tensions
and inherent stident unrests ih Schools.

The dual . nature of Secondary school control in Kwara

State has been found to be of concern to School

principals’ and teachers and it had led to .suspicidn

and__prejudices between teachers under the .controls “of

the Ministry of - education” and the Schools Board
respectively. ‘Tt is thefore recommended that a single
+establishment like the "Teachers’ Commission” be set

up to take control of all matters concerning teachers.
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School managérs and teachers should Be'given some length
of time (3 - 5 years) of stay in particular schocls in

order to be able to judge their managérial capacity

- and productivity.

Students should be allowed to e;aluate their 4eachers’
productiyity' through simple sfruc§ured'duestionaire as
this" h#d begn prpved to be reliéble. accurate and
valid. Students Opinioﬁs could be reflected in the

teachers’ "Annual Performance Evaluations".
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Implications for further Reséarch

From the previous studies and the review of literature
different interpretations had been given‘té school goal
achievements.‘ In most caées school achievements +had bteen
treated as “the "effectiveness" on 'the ﬁart of., “the
‘principals ahd,teaéhers in terms of the final schoel “output
liﬁe results in public.examinations. This had Séén"a popular
yardstick'~or' variable used by researchers. and writers.
However, tﬂis study takes a differeﬁt approéchAto principal
mpnagerial capacity and teacher productivity.by viewing'tbe
two vaiiables -.as "proceéseé".'As a.process, the execution
invplves-tbe.stpdents,-the teachérs and the priﬁcipals.,

Both principals. and teachers” judged the' princibal
managefial Cépacity while/students were made to judge: their
teacher . productivity; since the study was based on a
’process’ to an endsand had establisﬁed that the ’'process’
were rated signfacaptly high .enough for both principals and
teachers -réspecgively but' the outcry of,'poor .school
performancege™~gontinued, it might be nécessary that further
researheg \ be ognddcted to estahlish the quality.of the real
subject {feaching b;jné:carnied out - a%!iandbscienoé ~- and
tearher utility.

11, Furihﬁr.rosearoh could be conducted into the quality

and quantity of teachers in .secondary schools and

the rate of teacher turn-over in our secondary
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schools.,
iii. In addition, - some .. dissatisfaction appeared to
. have_ risén from the dual nature of secondary gchool
céntrol. A further research .c?uld ' sfill be
instituted to find out the effect of such. a- dual
administratioﬁ‘ on our secondary school ﬁnd the
desirability or otherwise of'ﬁnifying.the. serbice:
under .one control such as the Teaching Se;vice
Commissiqn;
iv. Further research could also be'made into tﬁe low

_female prbduétivity in the state secondary schools.

‘Generaliéation of the Results of the study

‘.In ;igw of the sampling proeedure, thé sampling size and
" population, validation and admiﬁistratién _of research
instruments and, the statistics employed in the analysis of
~the results, éhe research can be applicable to Kwéra State
Secondary School thch_is the study universe. Howéver, other
generalizationscduld be deduced to suit the purpose of other

universe as,fouid appropriate.-
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APPENDIX A

QUESTIONNAIRE

PRINCIFAL'S MANAGERIAL CAPACITY

QUESTICNNAIRE (PMCQ)

Fersonal Background Information Questionnaire

9.
10.

11.

12.

(Flease put-a tick ( ) in one of the boxes as it applies to you).

.‘-?..:‘.e Of SChOOl L L N R L N L R N A

Location of Schaol - Urban[ |

Male -

2 of School

ype

Fopulation of School:

Sex: Maler

Teaching Experience .- YEARS - 1

As a principal, what was your’ highest post before abpointment

as a Frincipal

Your Experience a§ Prih¢ipa1/¢lass Teacher: YEARS =

Qualifications: [EEE__—T

.
.

Rural

Female

[ N

Mixed

I |

101 - 2Q0

201 - 40O

01 - 1000

Female

Above 1000

= R

B = 10

T11=15

Above

BT

VP

HOD

Senior Teacher

J Class Teacher

1 =5

'6-1OJ

10 = 15

A

bove 15

[BA/S.SC/B.ED |~ [EK7ET§EZMTEHTI;?THU
) B

Age - Years:

Years: 1 =

Duty Post -

20-25 | |26 = 30 {31 - 40 | [LO and above |
For now long have you been‘in your present school?
5 6 - 10 11 = 15 Above 15 l
rincipal V.o, H.O0.D
| Senior Class |
| Teacher Teacher J
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1. Principals: Rate -yourself in your performances of the

2. Teachers:

. fpllowing functions by putting a tick in

the appropriate column

the folloying functions by putting a.lick

Rate your Principals in their performances :n

in the appropriate column.
: Regu- :0ft-; OUcca-:Bare-:
:larly :en{ ):siona-:1¥
S C =3 ¥ly 3
: 4 "B _ : 2 S |

Punctually to school

Paying Visits to Classroom
to watch teachers. y

Encouraging teachers to go
for professional conferen-

ces, Seminar, Workshops,
etc. - :

Prompt preparation and

adhere to school time table

Discussing’ issues™ “with
staff in his office.

Responding promptly = to
staff request. :

Delegating .Authority to
staff '

Notifying . information from
the Ministry/Board -

Insisting on "time book" to

‘ensure punctuality to

schofl.and classes.

=10

Enceuraging staff to énsure
high standard of school
performance.

45 i .

Meohsulting staff-on school

their suggestions.

© programme and welcoming :

124

Ensuring prompt daction on

requests from Ministry :

Board.

Ensuring that students’
progress are made known and
discussed regularly with
staff.
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..

'114.

Encouraging staff to pursue
thelr work with’ enthu91asm
and vigour.

15,

Setting the pace for :

working very hard through
his/her example.

16,

Treating staff as
professional colleague.

3 &

Staying wafter school hours
to put finishing touches
to the day’s work.

..

+18.

Ensuring  that .staff are
always - within
during school hours.

premises !

=19,

Checking school repofds
like register, schemes and
Record of work, etc.

:20.

Encouraging school guidance
counselling by encouraglng
career talks.

)

Avoiding irrelevance while
addressing both staff and
students.

Listening patiently. to
staff and ready. to offer
exaplanations for actions
taken. :

Easy to approach.

Encouraging < xtra coaching
for weak students and
public exams’

Ensuring/prompt actlons on

staff peeds and complaints.’ :

Ensuring the school
programmes produced. de81red
results.

Eneouraging school clubs :

and - society to organize

visits and other academic

act1\1t1es.

Encouraging direct - dlalogu—
es with students.

Meeting the student Union
Body occasionally.-

Ensuring that school
library is stocked and
functioned properly.
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purchasings.

:31. Teaching some periods. of : : .
: lessons. ) $ s : :
: SECTIONS 'B’ " : g : ~
:32. Visiting the staff room for : : : 3 :
3 occasional chats - with : 3 s :
s staff. A * 2 :
:33. Help staff to solve 3 s : :
: domestic problems. : s : 2
:34, Giving financial 'aids to $ H 3 5
: - gtaff. ' : p $ :
:35. Encouraging social : : 3 :
- interaction ameng staff. T i . :
136, Paying attentidn to school % e :

o 1

Taking active part in cere-
monial activities like the
speech and prize givig day.

:38.

“film shows ° and

Organizing cultural shows
.other
special displays. ) :

-39,

Paying

attention to
personal neatness ' of
school, staff and students.

140,

Taking keen interest in
entertaining visitors.

+41,

Paying regular  visits to
the Ministry or Board.

82

Encouraging parents’
participation. through P.T.A
and parents.regular visits
to schools

Giving written warnings and
queries /to staff. s

Passing information ° to
staf f~through "Staff Notive
Book"™ and pieces of paper.

Threatening staff. of being
reported to either ‘the
Ministry or Board.

Giving order- and command
instead of appealing to
staff.

Making decisions before

consulting staff.

Isolating him/herself by
stipulating
staff can visit him/her.

.specific time :
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ments of school principals
in terms of experlence, age
and qualification?

:49, Asserting _ authority  to : s
- ensure compliance and : : :
feeling of | .personal < : :
s _presence. : $ &
:50. Giving opening correlatlon,: 2 :
s to staff at the instance of : 3 :
S any mistakes. : % 4
:51. Dominating staff meeting : 2 s
t and - breifings allowing : s :
¢ staff little participation. : : :
:52, Being ready and rough with ! . 2
: staff. ' - 4 g
:53. Supply of staff. . : : :
:54, Supply of equipment and : : 3
: materials. : : s
:55. Funding of the school. 2 2 :
:56. Adequacy of classrooms and : .
~ Laboratories. - £
:57. Level of P.T:A, Part1c1pa- %
: tion and involvements. :
:58. Length of stay in schools, " :
59. Visits from the Ministry :
and Board. 3
60. How do you -assess appoint-
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APPENDIX B
TEACHER PRODUCTIVITY QUESTIONNATSE

’tl
‘,

Form § .students - Tlck () the appropraite coluss in

your assessment of the performances of your 2ez-==- iz the

following:
Male ¢ Female : . .
s : 5 ees?  SCHOOL ivananegs Womweesesesn
) ‘:Strong-:Agr= Dis- Stron;
My teachers: > e tly Agr-x¥ ):Agree :givy
' S - ~ lisag:
‘ee 4 NW-3 : 2 re= 1
1. Attend classes to teach : - -
regularly and promptly. s

.

:2. Give regular 3881gnments to.
students.

Mark, grade and return
assignments to students.

vore e
w

e we law
.

Insist on students making :

e

- corrections. :
:5. Mark and grade studénts’ :
: corrections to ensure

students comply.

:6. ‘Attend school ..assemblies
and other schogls functlons

‘ regularly. -

:T. Help students, in the final
2 choice of /theiTrT subjects.

:8. Correct » students
immediately mistakes are
made by\them. ‘

:9. Keep “students’ record aof
penformances by the use of, :
marks books. '

:10. Mark the class attendance
: registers every morning.

:11. Deliver lessons in . very
interesting manner.

:12. Easily get annoyed whenever
: students make mistakes.

:13., Encourage both weak and
strong students to work
very hard.
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114,

Inform students. about their

. performances s0 as to
_encourage them to improve.

: 155

Only prepare students to :

pass examinations.

:16.

"Draw examples familiar to

students while teaching.

- Regularly advise students

on the type of friends to
keep. -

oo »

18,

Encourage students to obey
school | rules ~ and
regulations.

19,

Help to organize
preparatory time-table and
supervision of papers.’

=20,

Use lesson periods to talk
about personal problems and
other irrelevances.

%21,

Discuss their
with students.

principai

:22, Who are female are  véry

- hard-working. s ; :
:23, Who are male are edually.: -
- very hard-working. g >
:24. are always transferred from .
- our school to their -
- schools. -
:25. are enough to0. teach the A
- required subjects in the A
$ school. 3
:26. always come - to our

assistanCe \ on the sports
fields,, ds " house masters or
form masters.

——— T ——— ] —— i ———————— - ———— -
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