
1

!

!

j

I
i

M A
m

Volume 7 July, 2019.
155̂  30.964 ^©53sai®#Mte@;

i
j



Journal ofKinetics and Health Education Perspectives (JOKHEP) Vol. 7, No2, 2&19.

JOURNAL OF KINETICS AND 
HEALTH EDUCATION 

PERSPECTIVES
(JOKHEP)

www.jokhep.com
E-mail:jokhepjournal@gmail.com

http://www.jokhep.com
mailto:jokhepjournal@gmail.com


journal of Kinetics and Health Education Perspectives (JOKHEP) VoL 7f Not2, 2019.

JOURNAL OF KINETICS AND HEALTH EDUCATION
PERSPECTIVES

(JOKHEP)

© 2019 Department of Human Kinetics and Health Education, 
Facuity of Education, University of Port Harcourt

Published by '
Department of Human Kinetics and Health- Education, 

Facuity of Education, University of Port Harcourt.

VOL. 7, No.2, SEPTEMBRE, 2019.

ISSN: 30964

Printed by
UZOPIETRO PUBLISHING COMPANY

#270numonu Street Owerri, ïmo State, Nigeria. .
#1 Golden Valley Woji Estate, Port Harcourt, Rivers State, Nigeria. 

#170 Nawfia Street, AguAwka, IfiteAnambara State, Nigeria.

Tel: 08037647976, 08076496769 
E-mail:uzopietropub@gmail.com

mailto:uzopietropub@gmail.com


Journal ofKinetics and Health Education Perspectives (JOKHEP) Vol. 7f Mta.2,2M9.

EDITORS LIST

Editor*in-Chief 
Prof. T.T. Orunaboka

Managing Editor (Uniport) 
Dr. J.O. Onyezere

Editorial Board
Dr. (Mrs.) G.O. Ekenedo
Prof. P.C.E. Iro
Prof. EJ. Achalu
Prof. J.E.F. Okpako
Prof. A .N. Amaslatu
Dr. LC. Elendu
Dr. (Mrs.) C.B. Ogniu
Dr. G .A. Desmua
Dr. (Mrs.) A.O. Onyeaso
Dr. (Mrs.) G.O. Obiechina
Dr. O.O. Ezomoh
Dr. A.V. Ogunleye
Dr. E.O. Asogwa
Dr. G.O. Nwankwo
Dr. F.C. Nwaogu
Dr. B.G. Akuru

Editorial Ad^isers'
Prof. L.O. Ebch. (DELSU)
Prof. S. Iheanacho (UNICAL) 
Prof. LE. Uduk (UNÏUYO)
Prof. C.O.. Fasaai (LASO)
Prof. J.B. Vipene (RSUST)
Prof. M.O. Yakasi (BUK)
Prof. E.M. Agha (ESU)
Prof. OA. Moroekok (UI)
Prof. O JM. Onifade (ÜMLQRIN) 
Prof. OA. Umeakuka (UNN) 
Prof. I. Owie (UNIBEN) î 
Prof. C.E. Ezedmn (MADONNÂ) 
Prof. U. Mnabueze (ESÜT)

Page | iii



Journal ofKinetics and Health Education Perspectives (JOKHEP) Vol. 7, No.2, 2019,

LIST OF CONTRIBUIONS

Afeduîfatai Adekimle Gwodimm
Department o f Guidance and Counselling, University o f Ibadan, îbadan Nigeria 

Sennuga, K.Q. (PhD)
Department o f Human Kinetics and Health Education, Tai Solarin University o f Education

W alker, D. (PhD) ■ “
Department o f  Science Education, Faculty o f  Education, Niger Delta University, 
Wilberforce Island, Bayelsa State_____________________________________________
* Peter, Janet. E.(PhD) and**Bomo-Ene, Esther. T. (PhD)
* Medical Services Department Hivers State Primary Health Care Management, Port Harcourt 
** Department o f Public Health, Ministry o f Health, Yenegoa, Bayelsa State
Omachi Sunday
Department o f Human Kinetics and Health Education, Kogi State University Anyigba, Nigeria,

*Adigun, J. O., Ogungboye, R. O., Ologele, L, Abikoye. A. I., Gbadewojle, K.
*Department o f Health Promotion and Environmental Health Education, Faculty o f  
Education, University ofllorin

Kelechi, Uchemadu Lazarus (PhD) and Oluwaseun, Oluwaseyi Toraoloye 
Department o f Spécial Education, University o f Ibadan, Nigeria

Obi, Sabina N. (Ph.D)
Lead City University, Ibadan

*Chukwuemeka, Ndidi Akaya and *Asogwa, Emmanuel U. (PhD.)
Department o f Human Kinetics and Health EducationUniversity o f Port-Harcourt

*Adeola, Moses Folusayo (PhD) and * Adams, David
Department o f Human Kinetics and Health Education, Faculty o f Education, Kogi State
University, Anyingba___________________________________________________ __
Nwoko, H. O. (PhD), Achaiu, E. I. (PhD) & Ekenedo, Goîda O. (Ph.D)
Department o f Human Kinetics and Health Education, University ofPort Harcourt

Nwankwo, Gloria O. (PhD) and *AIaubî, Stanley C.
*Department o f Human Kinetics and Health Education, University o f Port Harcourt

"Ogunbamowo, W.B. MPH, PhD and *01adipupo, B. O. PhD
Department o f Human Kinetics, Sports and Health Education, Faculty o f Education,
Lagos State University, Ojo.______________________________________________________
Halliday, T. A. and Asogwa, E. U.(PhD)
Department o f Kinetics and Health Education, University o f Port Harcourt 

*Akpan, Kufre Paul and **Amadi,G. N. (PhD)
*Department o f Curriculum Studies and Educational Technology Unversity o f Port Harcourt 
**Department o f Educational Psychology Guidiance and Counscelling, University o f Port
Harcourt________________________________________________________
*Àyodele, K, B. and *01owolem, V.B.
*Kogi State University, Anyigba

Page J vi



journal ofKinetics and Health Education Perspectives (JOKHEP) Vol 7, No.2, 2019.

*Aletta, Chukwuemeka 0 .0 . (PhD)and **Akeredolu, Babatunde (PhD)
*Department o f Psychology, Faculty o f the Social and Management Sciences 
Eastern Palm University, Ogboko, Orlu, Imo State 
**Spori$ Unit, The Polytechnic, îbadan

*Salisu, Mohammed A. and 
**Badaki, Olusegun
*Department o f Physical and Health Education, University ofMaiduguri, Borno State, Nigeria. 
**Department o f Human Kinetics and Health Education, Fédéral University Dutsimma, Katsina 
State, Nigeria.

Nwonu, Juiiet Chika
Department o f Human Kinetics and Health Education, Faculty o f Education
University o f Port Harcourt_____________________________ ______________________
Nwaogu, F. C. (PhD)
Department o f  Human Kinetics and Health Education, University o f  Port Harcourt

*Qguntimji) Isaac Opeyemi, (PhD),**Ajayi, Ayodotun Edward,
***Usman, Mohammed Danlami ****Ademo!a, Samson Olayinka
*Department o f Health Promotion and Environmental Health Education, University o f Morin, 
Kwara State
**Ahmadu Bello University, Zaria, Nigeria
***Niger State College o f Health Science and Technology, Minna, Niger State.
****Univeristy o f Ilorin, Ilorin, Kwara State______________________________ ______________
Nwaogu, F. C.(PhD) and Oyedele, A.O. (PhD)
*-Department o f Human Kinetics and Health Education, University o f Port Harcourt,
Nigeria**Osun State College o f Education, Ïla-Orangun. Osun State________________________
*Qgunleye, Abimboia Victor (PhD) and Koko, Ibinabo Virginia
Department o f Human Kinetics and Health Education, University o f Port Harcourt, Hivers State 

*Qnyezere, John Osondu Ph.D and **Gyedele, A. O. Pta.D
*Department o f Human Kinetics and Health Education,University o f Port Harcourt, Rivers State 
**Osun State College o f Education, Ïla-Orangun, Osun State 
Ogunleye, A. V. (PhD) and Alaubi, S. C.
Department o f Human Kinetics and Health Education, University o f Port Harcourt, Rivers State



journal of Kinetics and Health Education Perspectives (JOKHEP) Vol. 7, No.2, 2019.

TABLE OF CONTENTS

S/No N am es & A ddress(es) of A uthor(s) T itle  of Paper(s) Pages
1 Abduîfatai Adekimle OWODUNNÎ 

Department o f Guidance and Counselling, 
University o f Ibadan, Ibadan Nigeria

Secondary School Environment 
Factors and Teachers’ Work 
Motivation as Predictors of 
Cîassroom Management among 
Teachers in Ibadan-North Local 
Government of Oyo-State Nigeria

. 1

2 Senmiga, &.G. (PhD)

Department o f Human Kinetics and Health 
Education, Tai Solarin Univcrsity o f 
Education

Psychological Training nsed in thé 
Prévention of Injury among Public 
Universities VoIIeybalî Players in 
Ogun State

15

3 W alker, B. (PhD)

Department o f  Science Education, 
Faculty o f  Education, Niger Delta 
Univcrsity, Wilberforce Is la n d B a ye  Isa 
State

Knowledge And Attitude Towards 
Physicai Fitness and Other Health 
Promotion Activités Among 
Secondary School Students in 
Sagbama LGA, Bayelsa, Nigeria

23

4 * Peter, Janet. E.(PhD) and**Bomo-EEe, 
Esther. T. (PhD)
* Medical Services Department Divers State 
Primary Health Cave Management, Port 
Harcourt
** Department o f Public Health, Ministry o f 
Health, Yenegoa, Bayelsa State

Assessment of Health Education 
ïntervention Impact on Practice of 
Safe Motherhood Amomgsî Woraen 
in Eleme, Hivers State

35

5 Omachi Sunday

Department o f Human Kinetics and Health 
Education, Kogi State University Ânyigba, 
Nigeria.

Assessment of Food Hygiène 
Practices for Prévention of Typhoid 
Fever among Food Handlers 
(restaurants and cafétéria) in 
Kaduna State.

49

6 *Adigun, J. 0 ., Qgungboye, R. O., Ologeîe, 
I., Abikoye. A. I., Gbadewole, K. 
*Department o f Health Promotion and 
Environmental Health Education, Faculty 
o f Education, University o f îlorin

Factors Influencing Health-Seeklng 
Behaviour among Peopte Living 
with Sexually Transmitted Diseases 
in Egbeda Local Government Area, 
Oyo State

58

7 Keüechi, Uchemadu Lazarus (PhD) and 
Oluwaseim, Oiuwaseyi Tomoloye 
Department o f Spécial Education, University 
o f Ibadan, Nigeria

Parents and Teachers’ 
Characteristics as Predictors of 
Reading Self-effîcacy. of Students 
with Learning Disabilities in 
Ibadan Oyo State, Nigeria

66

8 Obi, Sabina N. (Ph.B)
Lead City University, Ibadan

Psycho-Social Corrélâtes of 
Smoking Habits and Nicotine 
Dependence among Adolescents

81

Page | vin



Journal o f Kinetics and Health Education Perspectives QOKHEP) Vol 7, No.2,. 201;9:

9 *Chukwuemeka, Ndidi Akaya and 
*Asogwa, Emmanuel U. (PhD.) 
Department o f Human Kinetics and Health 
Education Universitÿ o f  Port-Harcourt

Palm Gii Productio® In Nigeria: 
Health Benefîts, Challenges and! 
Way Forward

94

10 *AdeoIa, Moses Folusayo (PhD) and 
* Adam s, David
Department o f Human Kinetics and Health 
Education, Faculty o f  Education, Kogi 
State Universitÿ, Anyingba

Pereerved Faetors Infhieiteïng Food 
Chosces arnong Secondary Schooî 
Students im Yagha Lantf of Kogi 
State Nigeria.

103

11 *Nwank>vo, Gloria O. (PhD) and *Âlaubî, 
Stanley C.
*Department o f  Human Kinetics and Health 
Education, Universitÿ o f  Port Harcourt

Poor Weifare Package as; a 
Déterminant of Risks Associated 
■wïth Nigeria, Football League 
Organizatlon iÉ South-Semth Geo- 
Political Zone of Nigeria.

113

12 Nwoko, H. 0 . (PhD), Achalu, E. I. (PhD) & 
Ekenedo, Golda O. (Ph.D)
Department o f  Human Kinetics and Health 
Education, Universitÿ o f  Port Harcourt

Attitude Towards Use of Hertsai 
Medicine among Aduïfc Résidants of 
Rïvers State, Nigeria

118

13 *Ggunbamowo, WJB. MPH, PhD and 
*Qladipupo, B. O. PhD 
Department o f Human Kinetics, Sports and 
Health Education, Faculty o f Education, 
Lagos State Universitÿ, Ojo.

Impact of Theory of Planned 
Behavionr Change Mode! on the Rlsfc 
Factors of Hypertension among 
Nigérian Armed Forces Personnel In 
Lagos State

127

14 Adeola, M. F. (PhD), Abubakar, M. N. 
(PhD) and Abubakar, O. N.
Department o f Human Kinetics and Health 
Education, Kogi State Universitÿ, Anyigba.

The Reiationship between Nutrition 
Knowledge and Practice on Sport 
Performance of Athlètes of Kogi 
State Universitÿ, Anyigba

140

15 Halliday, T. A. and Asogwa, E. U.(PhD) 
Department o f Kinetics and Health 
Education, Universitÿ o f Port Harcourt

Use of Information, Education and 
Communication (ÏEC)-Based 
Materials: An Effective Teaching- 
Learning Strategy in Nutrition 
Education

146

16 *A\vujoola-Olarinoye, Funke (PhD) 
and**Omiola, M. A. (PhD)
Science Education Department, Fédéral 
Universitÿ Dutsin-Ma, Katsina State

Assessment of the Perceived Impact 
of Assistive Technology in 
Enhancing the Performance of 
Spécial Need Athlètes in Sports 
Participation

155

17 *Akpan, Kufre Paul and **Amadi,G. N. 
(PhD)

*Department o f Curriculum Studies and 
Educational Technology Unversiiy o f Port 
Harcourt * ̂ Department o f Educational 
Psychology Guid'ance and Counscelling, 
Universitÿ ofPort Harcourt

Collaborative Intelligence and 
Students Academie Performance in 
Computer Science: A Case Study of 
Rumokprikom Secondary Schoot, 
Rivers State.

164

Page | ix



Journal o f Kinetics and Health Education Perspectives (JOKHEP) Vol. 7, No.2, 2019.

18 *Ayodele, K. B. and *Qlowoleni, V.B. 
*Kogi State University, Anyigba

Knowledge of Childbearîng 
Mothers towards Immunization in 
Kabba/Bunu LGA of Kogi State.

175

19 *Aletta, Chukwuemeka 0 .0 . (PhD)and 
**AkeredoIu, Babatunde (PhD) 
*Department o f Psychology, Faculty o f the 
Social and Management Sciences 
Eastern Palm University, Ogboko, Orlu, Imo 
State
**Sports Unit, The Polytechnic, ibadan

Current Craze for English 
Premiership and other European 
Leagues: Lessons for Nigérian 
Football

185

20 *SaIisu, Mohammed A. and 
**Badaki, Olusegun 
Department o f Physical and Health 

Education, University ofMaiduguri, Borno 
State, Nigeria.
**Department ofHuman Kinetics and 
Health Education, Fédéral University 
Dutsimma, Katsina State, Nigeria.

Practice of Hand Washing among 
Caregivers of under-five in the 
Prévention of Diarrhoea in Bakassâ 
Camp, Maidugun, Borno State, 
Nigeria

195

21 Nwonu, Juliet Chika
Department o f Human Kinetics and Health 
Education, Faculty o f Education 
University o f Port Harcourt

Health Promoting Practices during 
Pregnancy: A Focus in Rivers State

206

22 Nwaogu, F. C. (PhD)
Department o f  Human Kinetics and 
Health Education, University o f  Port 
Harcourt

Sports and Tourism: The 
Partnership thaï W orks

220

23 *Oguntunji, Isaac Opeyemi, 
(PhD),**Ajayi, Ayodotun Edward, 
***Usman, Mohammed Daniamî 
****Ademola, Samson Olayinka 
*Department o f Health Promotion and 
Environmental Health Education, 
University o f Ilorin, Kwara State 
**Ahmadu Bello University, Zaria, Nigeria 
***Niger State College o f Health Science 
and Technology, Minna, Niger State. 
****Univeristy o f Ilorin, Ilorin, Kwara State

Challenges of Non-Governmental 
Organizations in the Provision of 
Health Services for Women in 
Ilorin Metropolis, Kwara State

227

24 Nwaogu, F. C.(PhD) and Oyedele, A.O. 
(PhD)

*DepartmentofHuman Kinetics and Health 
Education, University o f Port Harcourt, 
Nigeria**Osun State College o f Education, 
Ila-Orangum Osiin Stcte

Influence of Award and Funding on" 
Effective Management of 
Intramural Sport among Public 
Secondary Schoolsin Ngor-Okpala 
LGA, Imo State, Nigeria

■238



Journal of Kinetics and Health Education Perspectives (JQKHEP) VoL 7, No2,. 2&19._________
t M — — ^ — — — H g a l — ■ — « — 1 — I — — a —  ■  w w u  J m jjg-iÆ a,,1. '.fiin

25 *Qgunleye, Abimbola Victor (PbD) and 
Koko, Ibinabo Virginia 
Department o f Human Kinetics and Health 
Education, University o f  Port Harcourt, 
Rtvers State

Enzymes Activâtes of Creating- 
Phospbate and Ascorbîc Acid e f 
Physîological Rcspon&e on 
Performance of Male Amateur 
Athietes tu Lagos State, Nigeria

245

26 *Gnyezere, John Osondu Ph.D and 
**Qyedele, A. O- Ph.D 
*Department o f Human Kinetics and Health 
Education,University o f  Port Harcourt, 
Hivers State
**Osun State College o f Education, lia- 
Orangun, Osun State

The Rôle of Social Mobilisation and 
Communication in Immunisation 
Coverage in Nigeria

259

27 Ogunleye, A. V. (PhD) and Aiaubi, S. C. 
Department o f Human Kinetics and Health 
Education, University o f Port Harcourt, 
Hivers State

Effect of G ym im tk Âctivities on 
Adult Botte Mass of Elite Athietes.

' 270

Page | x i



Journal o f  Kinetics and Health Education Perspectives (JOKHEP) VoL 7. No. 2. 2019.

PARENTS AND TEACHERS’ CHARACTERISTICS AS PREDICTORS OF 
READING SELF-EFFICACY OF STUDENTS WITH LEARNING 

DISABILITIES IN IBADAN OYO STATE, NIGERIA

Kelechï, Uchemadu Lazarus (PhD) and Oluwaseun, Oluwaseyi Tomoloye
Department of Spécial Education, University of Ibadan, Nigeria

A bstract
The study investigated the prédictions o f teachers’ characteristics and parents’ chàracteristics to 
reading self-efficacy o f students with leaming disabilities in junior secondary schools in Ibadan 
North Local Government Area, Oyo State. The study adopted a descriptive research design. A 
sample o f one hundred (100) students with leaming disabilities was purposively selected ffom 
four (4) sampled junior secondary schools. Three validated research instruments titled: Screening 
Checklist for Suspected Leaming Disabilities (r=0,72), Teacher and Parent Factors Questionnaire 
(r= 0.73) and Students’ Reading Self-Efficacy Questionnaire (r= Ô.85) were used for data 
collection. The data collected were subjected to analysis with the use of Pearson product moment 
corrélation and multiple régressions. Results revealed that parents’ verbal support and 
encouragement of tlieir children (r = 0.265, p(0.161)0.05) and parents’ socio-economic status 
(r=.239, p(0.016)0 .05) hâve significant positive relationship with reading self-efïïcacy o f the

O '
participants while teachers’ use o f reinforcement and teachers’ level of éducation hâve no 
relationship with reading self-efficacy o f the participants. The independent variables combined 
together accounted for 12.4% of the variance in the prédiction of the reading self-efficacy o f the 
participants. The analysis of variance for the régression yielded an F-ratio o f 3.361 significant at 
0.05 level. Results obtained also showed that parents’ verbal support and encouragement o f their 
children (P = 0.256) and parents’ socio-economic status (p = 0.216) hâve positive contributions 
to reading self-efficacy of participants while teachers’ use of reinforcement and teachers’ level o f 
éducation did not account for variability in the dépendent variable. It is therefore recommended 
that school administrators and teachers should ensure that they educate parents o f students with 
leaming disabilities on the need to provide adéquate verbal support and encouragement to their 
wards in order to improve the students’ reading self-efficacy.
Key words: leaming disabilities, reading self-efficacy, reinforcement, level of éducation,

Verbal support and encouragement, socio-economic status,

Introduction
The ability to engage in proficient reading is essential to ail leamers including students 

with leaming disabilities. This is because it helps leamers to communicate well, access school 
subjects, enter smoothly into a vocation or chosen profession and obtain success in academie 
pursuits and life endeavours; In order to acquire reading proficiency readers exercise huge
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amount o f perseverance during the complex processes o f decoding, word récognition, fluency, 
vocabulary acquisition and reading compréhension. Hence, reading involves being resolute, 
décisive and possessing the belief that one can read successfully. No matter the challenges faced 
during reading task, a good. reader usually remains focused and on task without yielding to 
frustration and fear o f failure in reading assignments. Sometimes, a reader may be presented with 
a lengthy text or a text with somewhat difficult thèmes and vocabulary. Going through such texts 
could be discouraging without deep seated personal drive and conviction and proper mastery o f 
the reading skills. Thus, reading can be described as a complex process that involves utilizing a 
variety o f  well co-ordinated skills and abilities as well as continuous practice, development, 
refinement, creativity, critical analysis and détermination.

Leamers (those with leaming disabilities inclusive), thus need to be efficacious in the 
reading tasks in order to cope with academie work and out o f school demands later in life. Many 
students with leaming disabilities hâve major difficulties leaming to reading and performing 
reading tasks and assignments. Students with leaming disabilities are a group of students who 
manifest significant discrepancies between their potential and their actual academie achievement 
in virtually ail core school subjects although the students possess adéquate intelligence. Bender 
(2001) explained that reading difficulties are common among students with leaming disabilities 
more than any other problem area o f academie performance. It is the most prévalent type of 
academie difficulty for students with leaming disabilities. It is estimated that as many as 90% of 

•students with le^ning disabilities hâve reading difficulties, and even the low estimâtes are 
approximately 60%. According to Irvin, Meltzer and Dukes(2007) students with leaming 
disabilities often become frustrated because they see themselves as being incompetent in many 
areas o f school, thus generally making them unmotivated and unexcited to read, Write, and 
complété tasks for fear o f failure, embarrassment, and disrespect. It should be noted that as 
compétence in a subject or task improves, however, motivation typically increases, generating a 
cycle o f  engagement, motivation, and compétence that supports better academie achievement for 
students with varying abilities,

Self-efficacy refers to an individual’s convictions to successfully execute a course o f 
action required to obtain a desired outcome or goal (Bandura, 1997). When people believe that 
they are capable o f bringing about changes in their lives they become more motivated to achieve 
their goals. Pajares (1996) submitted that self-efficacy can be described as a persons’ confidence 
to perform a spécifie task successfully and is linked closely to initial task engagement, 
persistence, and achievement. Self-efficacy has been considered as an important factor that could 
influence the types o f goals people set be it in academie, behaviouràl, or social settings. Within 
the academie context, Schiefele, Schaffner, Moîler and Wigfield (2012) described reading self- 
efficacy as the degree o f a studenf s expectation about his own achievement o f a reading task. 
Thus, students who are confident in their reading skills expect high marks in examinations. The 
opposite is true o f those who lack confidence. This could be the reason why students who lack 
confidence in their reading skills envision a low grade even before they begin an examination or
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enroil in a reading task. For instance, if a student with leaming disabilities believe that he is not a 
good reader due to his past performance in reading; this can Iead the student to become 
disengaged in reading activities and reduce his opportunities to master reading skills.

Students with leaming disabilities often hâve lower self-efficacy beliefs in comparison 
with their peers without leaming disabilities (Klassen, 2010; May & Stone, 2010; Reed, Kennett, 
Lewis & Lund-Lucas, 201 l),This accounts for the general poor academie achievement which is 
widespread among students with leaming disabilities. Some researchers hâve also found that a 
positive relationship exists between academie self-efficacy beliefs and équivalent academie 
progrès s (Klassen, 2010) and school completion (Gerber, 2012). Therefore, this présent study is 
significant in that it is interested in ascertaining the relationships between selected parents and 
teachers’ factors in relation to reading self-efficacy among students with leaming disabilities. 
The big picture is that it is necessary to understand the issues that surround the nature o f students 
with leaming disabilities and the factors that make or mar their school progress o f which low 
reading self-efficacy is one of such factors. ;

Self-efficacy has been perceived to emanate from several sources espec'ially, past 
expériences and performances at family, school and peers. Bandura (1997) identified four factors 
that contribute to an individual self-efficacy as follows: mastery expériences, vicarious leaming, 
verbal persuasion and physiological and affective indexes. Two teacher related factors 
considered in this study are teachers’ use o f reinforcement and teachers’ Ievel of éducation. 
According tp Afe (2002, cited in Essays, UK, November, 2013) a teacher in the educational 
process refers to the person who instructs to provide the teaching-leaming process. Teachers can 
influence how students build general or subject-specific self-efficacy like reading self-efficacy. 
The feedback that teachers give to students and the manner in which such feedback is presented 
could serve as a very important source o f self-efficacy. Teachers who reinforce students do so 
throügh a variety of means. Onnrod (2006) explained that a teacher can use a concrète reinforcer 
in which case he gives the student something that can be touched for example, a snack, a sticker 
or a toy for certain behaviour like when a student with leaming disabilities engages in shared 
reading willingly. It can be just compliments (praise, smile) nods of approval and expressions o f 
appréciation or even an opportunity to engage in a favourite activity. A student’s self-efficacy 
can be raised when he receives positive feedbacks and commente from his teacher, parent and 
peer about his ability to successfully complété the task (Schunk, 2003, Lunenburg, 2011). Such 
positive feedbacks must be timely and frequent in order to raise the self-efficacy of the student. 
For instance, the teacher can say “you are working very hard on that” rather than simply saying 
“good” (Schunk, 2003). ' '

Studies for instance, Ozmen (2011) demonstrated that there is a link between teacher’s 
verbal immediacy behaviours such as verbal praise o f commente made by students in the 
classroom and addressing students by their first names, and students’ affective and cognitive 
leaming. Heflderlong and Lepper (2002) reported that praise is a kind of verbal reinforcement 
that may serve to undermine, enhance or hâve no effect on children’s intrinsic motivation,
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depending on a set of conceptual variables. The researchers however maintained that sincere 
praise helps to motivate leamers as it encourages performance attributions to controllable causes, 
promûtes autonomy, enhances compétence without overreliance on social comparisons and 
conveys attainable standards and expectations. Byrd (2017) found that modelling, student choice, 
use o f high interest materials and encouragement were identified by literacy teachers o f students 
in grades three through eight as best practices for reading self-efficacy. Also, the study findings 
revealed that practices which hâve négative impact on a student’s reading self-efficacy included 
the use o f  négative feedback, négative teacher attitude, lack o f modelling, uninteresting materials 
and materials not matched to the student’s academie level.

Teacher characteristic, in terms of teachers’ level o f éducation, coüld also influence 
student reading self-efficacy as well as achievement directly or indirectly. While Goldhaber and 
Brewer (1996) found that the years o f parental éducation is significant and positively related to 
test scores of students in four subjects (mathematics, Engfish, science, and history) another 
finding o f their study revealed that the percent âge o f teachers with at least q Master of Art degree 
is statistically insignificant in improving student achievement in ail four subjects considered. 
This report thus led to the submission that teachers’ qualification is not a strong factor in respect 
to students’ achievement. When achievement is enhanced, reading self-efficacy which has been 
found to predict student achievement will also improve. Hanushek’s (1989) examined 113 
studies on the relationship between teacher level o f éducation and student achievement and 
found that only eight studies representing seven per cent o f the studies showed statistically 
significant positive results. Goldhaber (2002) found that an estimate of 3 per cent o f the 
contribution teachers made to student leaming was associated with teaching expérience, degree 
attained and other readily observable characteristics. The remaining 97 per cent o f their 
contribution was associated with qualifies or béhaviours that could not be isolated and identified.

In addition, Wayne and Young (2003) reported dearth o f empirical results in English and 
history, to draw final conclusions on the relationship between teacher éducation level and student 
achievement. Zhang (2008) obtained a significant interaction between teachers with advanced 
degree in science or éducation and years of teaching science, which was inversely associated to 
student achievement. An analysis of the National Centre for Education Statistics’ (NCES) Early 
Childhood Longitudinal Study (ECLS-K) by Riordan (2009), revealed that students who were 
taught by certified teachers during the primary school years performed better in mathematics and 
reading than those taught by uncertified teachers. The effects were greater in reading than in 
mathematics. Feng and Sass (2013) reported that students with disabilities taught by teachers 
certified in spécial éducation obtained greater achievement in both mathematics and reading than 
their counterparts taught by teachers that are uncertified in spécial éducation. However, students 
without disabilities expérience slightly lower achievement when taught by a spécial éducation 
certified teacher.

The contributions of parents’ verbal support and encouragement of their children to the 
reading self-efficacy of students with leaming disabilities was explored in this study. Bandura
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(1977, 1997) reiterated that verbal persuasion is effective in convincing others that they do in 
fact hâve the ability to succeed, which in tum, enhance self-perceptions o f efficacy. Bandura 
(1997) posited that positive encouragement together with spécifie feedback which provides 
verbal evidence supporting a person’s capacity to master a given task enable a person to 
undertake higher levels o f effort required to succeed. It then mcans that if  a  student for instance 
has a challenging reading task to read, and receives support from educators and peers, he will be 
encouraged to initiate effort and persist until he is successful at the task. It is therefore, possible 
for a student with leaming disabilities to receive encouragement from his parents and teachers 
that can raise or lower their reading confidence.

Meece and Soderman (2010) traced the impact o f positive verbal environment on the 
social development o f young children. According to Meece and Soderman (2010) adults can help 
children build positive self-perceptions about themselves and others by ensuring that there is a 
positive verbal environment at home and in the school. Positive verbal environment thus entails 
the use o f words to celebrate rather than minimize children’s efforts and accomplishments. It 
therefore implies that parents who provide verbal supports and encouragement to their children 
will foster social development in the children, raise self-efficacy and help their children to build 
motivation in reading which will indirectly lead to better academie achievement.

In a study by Joet, Usher and Bressoux (2011) it was revealed a positive relationship 
between verbal encouragement and mathematics and French in elementary school students while 
a positive relationship was found between verbal encouragement and science self-efficacy in 
middle school students (Kiran & Sungur, 2012), after controlling for other sources o f  self- 
efficacy. Beets, Cardinal and Alderman, (2010) reviewedôô empirical studies on parental social 
support for their children’s participation in healthy physical activities and found that 
encouragement was the most wideiy studied type o f parental support (31 studies). Most o f the 
studies revealed that parental encouragement was positively related to children’s healthy 
physical activity outcomes, leading the authors to conclude that encouragement may be one o f 
the most influential types o f parental support.

Another study by Mapp (2003) involved an interview of eighteen parent son several 
social and school factors that influence why and how the parents get involved in their children’s 
éducation. The parents explained that they encourage their children to do well in school by 
talking to them regularly about the importance o f receiving a good éducation. The parents 
reported that they asked the children how things went in school each day and praised them for 
good academie performance. Parents get to hear about school matters from the children’s 
perspectives and be able to compare such with the teachers’ views. Parents explained that verbal 
support and encouragement afforded them the opportunity to show the children that parents are 
serious about the importance o f schooling, and led to completion o f children’ homework. Ail the 
parents provided firm directives to their children to do their homework; they also set spécifie 
tîme schedules for homework completion. The parents gave verbal supports (for instance, they 
would say “Do your homework. Do your homework”. “You hâve to do it now because this is
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y oui: éducation”") and coaxed the children not to “give'up” andto complète the work and providc 
space for children to complété tbéir homevvork. In the parents’ opinion, al 1 these are supports that 
are aimed at increasing the self-efficacy o f the children and indirectlÿ lead to better academie
achievement.

Parents’ socio-economic Status îs another parental factor cohsidëred in this study. Socio- 
economic status (SES) is oftéh measurëd as a combination'of incomej;éducation and occupation 
of an individual or a Tamil y. It is typically catégôrized into high. middle and low. It represents an 
individual’s class, or position v^itïiîh a hiërarchicaf social stfüetüre: ih which case is: capable of 
influencing various processes in the life o f an individual. Aikens and Barbarin (2008) found that 
students from low-SES envifôriments acquire language skills more siowiy, exhibit delayed letter
récognition and phonological awareness/ and are at risk^for readifigidifficûltiesir:Palardy: (200S): 
revealed that students from low-SES schools entered :high school • 3 .3 -grade, lëvels behind 
students from higher SES sëhools. In addition, students ïrom ; thé'16w^ES grciups ;learned :less 
over 4,years than children from higher SES groups, graduating'4.3 gradé:fevèlslbehind' thosé o f  
higher SES groups. Morgan, Fârkàs, Hilleirieir and Macziuga (2009) foüùd that children from 
low socio-économie status households and communities develop- academie . skills siowiy 
compared to children ffom'hîgher'sôcio-écOnoniicjgroups-.

From the foregoing, it shoùld be noted that àlthougji-reâding sëlf-efficacy was described 
as the strongest predîctor oFacadetnic achieveimenf (Wfgfîëid fe-Guthriei11997)^;thefe are limited 
studies on reading‘Self-effiëacy among thdse identifiéd with lëaming disabilities and espeeialîy 
within the locale of this study, which is Ibadan, Oyo State, Nigeria; Âlso^studies showing the 
rclationshfp between tlic indfependent variables (teachers? use ofrëinforcement, teachers’ level o f 
éducation, parents’ verbal support' and encouragement o f théir ehildren- parents’; Socie^çoBQtïîtc 
status)and reading self-efficacy o f students with lëaming disabilities are aise- scarce. This présent 
study was undertaken to fill this gap.

Research Questions
Three research questions were raised and answered in this study as follows:
1. What is the relationship between the independent=: variables (teachers’ - u se . o f

reinforcemcnt, teachers’ level o f éducation, parents’ verbàt;support; and encouragement o f 
their children and parents’ socio-economic status) and the dépendent variable (reading 
self-efficacy of students with lëaming disabilities)?

2. What is 'thé joint contribution of the independent variables (teachers’. use o f
reinforcement, teachers’ lëvcl o f éducation, parents’ verbal support and encouragement o f 
their children and parents’ socio-economic status) to the dépendent variable (reading self- 
efficacy o f students with lëaming disabilities)?

3. What is the relative contribution o f the independent variables (teachers’ use .of
reinforcement.heàchërs’ level o f education, parents’: verbal support, and .encouragement o f
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their children.and.parents;._sociq-eçonomic status) to  ,the. dépendent, variable {reading self-

M cthodolog)
This study adopted, a. .descriptive research design of the corrçlational type. The 

participants of this study werq one hundred (100) students with leaming disabilities ff.om four (4) 
secondary, schools in Ibadan North Local Govemment Area of Oyo State. T he. participants 
includedevery: Junior Secondary,SchooL Class.3 (JSS 3) students with leaming disabilities who 
were identified as having. leaming disabilities after ensuring that the students were properly 
screened for the presence o f leaming disabilities. The participants were male (56) and female
(44) students, within the âge o f 10 and 16 years. Tire schools were chosen randoinly. across the

• v  î  i  £■'

local govemment. The study- made use o f  siinplc randorn sampfing technique to select the
schools and . purposive sampling .to select'-the, participants in  the school. The folio wing 
instruments - were ;used for data collection: (i) , Screening Checklist for Suspected Leaming 
Disabilities,-,(ii); Teacher,,and Parent Eactors Questionnaire (TPFQ). and (ni) Students’ Reading 
Self-Efficacy Questionnaire (SRSQ).

Screening Checklist for Suspected Leaming Disabilities: The screening checklist for 
-leaming disabilities developed by Carol Herriot (2004) at üniversity. o f Guelph, Ontario was 
adapted. for the study. The .purpose of,,this instrument w.as to identify students with suspected 
leaming disabilities. It is .a 15-point questionnaire whieh has a .5 point scale with scoring ranging 
from “never”, “almost never”, “s ometim.es’Y “often”, “al.l the.time”vA tnal-test,was çarried out 
involving thirty (30) students with leaming disabilities who were not part o f the sample. The data 
was analysed; and the Gronbach alpha obtained was.0.72.

Tcacher and Parents Factors Questionnaire (TPFQ): The.scale has two .sections, the first 
section focused on .personal- data..of,the,participants (such,as_ parents’ résidence,, educational, 
occupational and. social status, andjteachers’ level. of éducation). The. rescarchers carefully 
selected items that would yield responses that are related to the purpose of this study. The second 
section of the questionnaire has thirty (30) items-thât elicited resporises on- whether: teachersï 1 ............ :
applv reinforcemenf for students with leaming disabilities during reading fessons (for example, 
whenever I perfonn well in my reading task, “my teacher praises me verbally”, “my. teacher 
writes appréciative commente-' in my note bock”). Examples' of questions onparents’ verbal 
support and.encouragement to their children are: “my parents give verbal compliments whenT 
complète my reading task”, “my parents promptly answer questions I raise rêgarding my reading 
assignaient”). Some questions on the Parents Socio-Economie: Status Scale (SES) developed by 
Salami (2000) were adapted for this questionnaire.;; A trial-test.;,was conducted for the TPFQ on 
thirty (30) students with leaming disabilities who were not part :of the sample. Responses were 
used to obtain a reliability coefficient o f 0.79 using Cronbach alpha statistics. .

Students’ Reading Self-Efficacy. Questionnaire (SRSQ): In designing this questionnaire, 
care was taken to select items that would. yield responses that are related to the reading "sélf-
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efficacy o f students with leaming disabilities. For instance, some questions asked were “ï can 
always manage to answer difficult reading questions if  I try hard enough”. “It is easy for me to 
stick to my aims and accomplish my goals in reading”. The questionnaire had ten (10) items. The 
respondents were asked to indicate their agreement or disagreement to the responses by ticking 
only one column out o f  the four columns provided for each question. The key is represented as 
follows: Strongly Agréé (SA), Agréé (A), Disagree (D) and Strongly Disagree (SD). A trial-test 
was conducted and responses subjected to statistical analysis using Cronbach alpha and a 
reliability coefficient o f  j0.85 was obtained. The researchers personally administered ail the 
research instruments by themselves. None o f  the questionnaires was lost.

Data Analysis
Pearson Moment Corrélation (PPMC) and multiple régression' analysis were used to 

analyze the research questions at 0.05 level o f  significance. PPMC was used to fînd theI ;
relationship between the variables while multiple régression analysis wàjs computed to ascèrtain 
joint and relative contributions o f the independent variables to the dépendent variable.

Résulte
Research Question 1 (RQ1): What is the relationship between the independent variables 
(teachers’ use o f  reinforcement, teachers’ level o f  éducation, parents’ verbal support and 
encouragement o f  their children and parents’ socio-economic status) to the dépendent variable 
(reading self-efficacy o f students with leaming disabilities)?

Table 1: Zero-order Corrélation showing the significant relationships between Reading Self- 
efficacy o f the participants, teachers’ use o f  reinforcement, teachers’ level o f  éducation, parents’ 
verbal support and encouragement o f their children and parents’ socio-economic status

Reading
self-
efficacy

Teachers’ 
use of 
reinforce.

Teachers’ 
level 
of educ.

Parents’
verb.
Support & 
encourag.

Parents’
socio-
econ.
Status

Mean ST)

Reading self- 
efficacy

1 26.15 8.00

Teachers’ use 
of reinforce.

0.141
0.161

1 28.44 6.22

Teachers’ level 
of éducation

0.002
0.997

0.248*
0.013

1 312.59 3.35

Parents’ vert», 
support & enc.

0.265**
0.008

0.219*
0.029

0.187
0.063

1 35.13 4.55

Parents’ socio- 
econ. Status

0.239* 
0.016 !

.337**

.001
0.087
0.388

0.077
0.447

1 139.59 6.71

The results in table 1, show that there is no relationship between teachers’ use o f 
reinforcement (r=0.141, p(0.161) >0.05) and reading self-efficacy o f the participants. There is no 
significant relationship between teachers’ level o f  edùcation (r^O.002, p(0.997) >0.05) and
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reading self-efficacy o f the participants. Conversely, there is a significant relationship between 
parents’ use of verbal support and encouragement (r=0.265, p(0.16l) <0.05) and reading self- 
efficacy. There is a signifïcant relationship between parents’ socio-economic status (r=0.239, 
p(0.016) <0.05) and reading self-efficacy o f students with leaming disabilities. This implies that 
parental factors are important in building reading self-efficacy among students with leaming 
disabilities.

RQ 2: What is the joint contribution o f the independent variables (teachers’ use o f  reinforcement, 
teachers’ level of éducation, parents’ verbal support and encouragement o f their children 
and parents’ socio-economic status) to the dépendent variable (reading self-efficacy of 
students with leaming disabilities)?

Table 2: The joint contribution o f the independent variables (teachers’ use o f reinforeement, 
teachers’ level o f éducation, parents’ verbal support and encouragement o f their children and 
parents’ socio-economic status) to the reading self-efficacy o f the participants

R R Square Adjusted R 
Square

Std Error of the 
Estimate

.352 .124 .087 7.6466 :
ANOVA

Model Sumof df Mean square F Sig. Remark
squares

Regressiop 786.015 4 196.504 3.361 .013 Sig.
Residual 5554.735 95 58.471
Total 6340.750 99

Table 2 shows that the joint contribution of the independent variables (teachers’ use of 
reinforcement, teachers’ level o f éducation, parents’ verbal support and encouragement and 
parents’ socio-economic status) to the prédiction of reading self-efficacy o f the participants was 
signifïcant. The table also shows a coefficient of multiple corrélation (multiple R = 0.352 and a 
multiple R2 o f 0.124. This means that 12.4% o f the variance was accounted for by the predictor 
variables when taken together. The significance of the composite contribution was tested at P 
<0.05. The table also shows that the analysis of variance for the régression yielded an F-ratio of 
3.361 signifïcant at 0.05 level): This implies that the joint contribution o f the independent 
variables to the dépendent variable was signifïcant and that other variables not included in this 
model may hâve accounted for the remaining variance.
RQ 3: What is the relative contribution of the independent variables (teachers’ use of 

reinforcement, teachers’ level o f éducation, parents’ verbal support and encouragement of 
their children and parents’ socio-economic status) to the dépendent variable (reading self- 
efficacy of students with leaming disabilities)?
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teachers’ level o f éducation, parents’ verbal support and encouragement o f their children and 
parents’ socio-economic status) to the reading self-efficacy o f the participants
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Model Unstandard. Stand. T Sig. Remark
coefficient coefficient

B Std. Error Beta Cont.

(Constant) 
Teachers’ use

4.793 9.536 0.503 0.616 n.s.

o f reinforce. 3.969E-02 0.137 0.031 0.290 0.773 n.s.

Teachers’ level 
o f éducation -0.177 0.239 -0.074 -0.742 0.460 n.s.

Parents’ verbal 
Support & 0.450 0.175 0.256 2.575 0.012 sig
encoug.

Parents’
socio-econ. Status

0.258 0.122 0.216 2.117 0.037 sig.

Table 3 reveals the relative contribution o f the three independent variables to the 
dépendent variable^ expressed as beta weights, viz: between teachers’ use o f reinforcement and 
reading self-efficacy (P =  0.031, p>0.05), no significant relationship existed. Further, there was 
no significant relationship between teachers’ level o f éducation (p = -0.074, P>0.05) and reading 
self-efficacy o f participants. However, there was a significant relationship between parents’ 
verbal support and encouragement (p =  0.256, p <0.05) and reading self-efficacy while the 
finding show that a significant relationship existed between parents’ socio-economic status (p = 
0.216, p <0.05) and reading self-efficacy o f participants.

Discussion of the fïndings
The finding in this study has revealed that there is a significant relationship between 

parents’ verbal support and encouragement and reading self-efficacy of students with leaming 
disabilities. When students with leaming disabilities receive parental support and encouragement 
assuring them that they can excel or master a task, they are more likely to complété the task. In 
this study, the task is reading. The finding corroborâtes the position of Meece and Sodermari 
(2010) that when parents provide verbal supports and encouragement to their children the social 
development in the children is enhanced, self-efficacy is raised and children’s motivation in 
reading is improved. The finding is in line with the finding o f Beets, Cardinal and Aldennan 
(2010) which demonstrated that parental encouragement was positively related to children’s 
healthy physical activity outcomes and such encouragement may be one of the most influential 
types o f parental support. The présent finding supports the finding of Mapp (2003) that showed
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that parents verbal support and encouragement yield numerous benefits, one o f which is the fact 
that it leads to completion of homework by students, then to increase in the self-efficacy o f the 
students and indirectly lead to better academie achievement. The finding corroborâtes the 
finding o f Byrd (2017) that encouragement was identified by literacy teachers o f  students in 
grades three through eight as one o f the best practices for reading self-efficacy.

Furthermore, the finding of this study has shown that there exists a reasonable level o f 
influence o f parents’ socio-economic status (SES) on students’ reading self-efficacy. This 
finding is in consonance with the study o f Aikens and Barbarin (2008) that reported that students 
ffom low-SES environments are at a disadvantage in respect to acquisition o f language and 
reading skills. Also, this finding agréés with Palardy’s (2008) finding that students from low- 
SES schools entered high school 3.3 grade levels behind students from higher SES schools. 
Thus, it is confirmed that socio-economic status o f parents influences the reading self-efficacy o f 
students with leaming disabilities. This can be as a resuit o f the students lagging behind their 
mates in attaining higher academie levels. Without proficiency in reading skills (perhaps 
acliieved through high reading self-efficacy level), it will be diffîcult for students to make 
progress in school.

The finding of this study shows that there is no significant relationship between teachers’ 
characteristics such as teachers’ use o f reinforcement and their level o f  éducation and reading 
self-efficacy of students with leaming disabilities. This finding contradicts the finding o f Ozmen 
(2011) that<revealed a link between teacher’s verbal immediacy behaviours such as verbal praise 
o f  comments made by students in the classroom and students’ affective and cognitive leaming. 
Tire finding however, agréés with the submission o f Henderlong and Lepper (2002) which 
revealed that praise is a kind of verbal reinforcement that may serve to undermine, enhance or 
hâve no effect on children’s intrinsic motivation, depending on a set o f conceptual variables. 
Teachers, who use reinforcement effectively, (be it praise, token, toys, free time on the computer, 
sticker, and others), adhéré to the guidîng principles o f reinforcement for positive outcomes. 
Schunk (2003) explained that feedbacks must be positive, timely and frequent in order to raise 
the self-efficacy o f the student. Négative feedbacks by teachers do not build reading self- 
efficacy; instead négative feedbacks lower it (Byrd, 2017).

The présent finding showing no significant relationship between teachers’ level o f 
éducation and reading self-efficacy o f students with leaming disabilities is in line with 
Goldhaber and Brewer (1996) finding that teachers’ qualification is not a strong factor in respect 
to students’ achievement. The finding o f this study does not agréé with the finding of Riordan 
(2009) which revealed that students who were taught by certified teachers during the primâry 
school years perfonned better in mathematics and reading than tliose taught by uncertified 
teachers. It should be noted that whatever is capable of enhancing student achievement could 
also improve reading self-efficacy because both are closely related. Despite this présent finding, 
it may be true therefore to suggest that a student’s level o f personal accomplishment may hâve a 
greater impact on the stability o f her/his reading self-efficacy than does verbal persuasion
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especially if  given by the teacher. In addition, notwithstanding the level o f éducation o f teachers 
o f students with leaming disabilities, it could be argued that a teacher’s commitment, teaching 
strategies, communication ability, patience and passion towards teaching students with leaming 
disabilities are cogent factors in ensuring whether a teacher can raise the reading self-efficacy o f 
students with leaming disabilities or not. Hence, no significant relationship was obtained in this 

'"study between the level of éducation o f teachers and reading self-efficacÿ o f students with 
leaming disabilities.

Conclusion
The study concluded that parents’ characteristics in terrns o f  verbal support and 

encouragement and parents’ socio-économie status are more potent predictors o f the reading self-
efficacy o f students with leaming disabilities than teachers’ characteristics; such as teachers’ use>
of reinforcement and teachers’ level of éducation. This means that parents’ positive commehts, 
compliments and words of advice go a long way in boosting the reading sejf-efficacy of students. 
with leaming disabilities. Parental support and encouragement helps in reducing frustration and 
lack o f motivation to read. Also, parents’ ability to provide necessary materials and vafious aids 
that can help students leam and. read faster and better, influence the reading self-efficacy o f 
students with leaming disabilities. Thus, the socio-economic status o f parents o f students with 
leaming disabilities is essential and predicts the reading self-efficacy of students with leaming- 
disabilities.

Besides, the study submits that both teacher and parent factors are essential in the 
éducation of students with leaming disabilities. Teachers must not only rely on their educational 
degrees because this is not the only factor needed for effectiveness. Teachers’ use of remédiai 
méthodologies in order to perform optimally in reading activities is encouraged. Thus, teachers 
of students with leaming disabilities must endeavour to incorporate relevant and necessary 
méthodologies of reinforcement into the teaching o f these students.

Recommendations
Based on the fmdings of the study, the following recommendations were made: 
i. School administrators and teachers should ensure that they educate parents o f students 

with leaming disabilities on the need to provide adéquate verbal support and 
encouragement to their wards in order to improve the students’ reading self-efficacy. 

ii Students with leaming disabilities should be assisted to build more interest towards. 
reading knowing how much self-efficacy can' help develop their reading skills thereby 
making them better students.

ii; Notwithstanding the socio-economic status of parents, they should be encouraged to 
provide necessary educational materials that can assist students with leaming disabilities 
to undertake reading assignments and follow through the reading tasks till they complété 
them.
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iv. Teachers must incorporate ail their competencies in the teaching o f students with leaming 
disabilities including the use o f praise and reinforcement to ensure that the reading self- 
efïicacy o f the students is enhanced as this would lead to improved academie 
achievement.

v. Teachers and parents should strengthen their partnership System so they can 
collaboratively build the reading self-efficacy o f students with leaming disabilities. 
Parents and teachers should recognize and understand their rôles and responsibilities 
towards the advancement o f the reading abilities o f students with leaming disabilities.
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